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SECTION 2. CURRENT ISSUES OF LINGUISTICS, LITERARY AND TRANSLATION STUDIES IN 

THE CONTEXT OF INTERCULTURAL COMMUNICATION 

 

Бағытжанова Ж. Джозеф Хеллердің «Picture This» романындағы интертекстуалдықтың 

айрықша сипаты 321-324 

Байдаров А., Алдабергенова А.А. Оскар Уайлдтың «Дориан Грейдің портреті» романының 

аудармасының лингвостилистикалық ерекшеліктері 324-328 

Bezborodova D., Roziyeva D.S. Specificity of linguoculturemes and mythologemes in fantasy-novel 

«Chain of Gold» by Cassandra Clare 328-333 

Yegemberdiyeva Z.A. Comparative analysis of phraseological units in Kazakh and English: a cultural 

and linguistic perspective 333-335 

Ержанқызы А., Алдабергенова А.А. Машиналық аударманың тиімділігі мен шектеулері («The 

New York Times» мақалаларының талдауы негізінде) 336-339 

Жетігенова А. Көркем мәтіндерді аударудың теориялық және практикалық негіздері (Пауло 

Коэльоның «садақшы» романының аудармасы негізінде) 339-342 

Zhumabayeva D.Y. Linguistic Features of Representation of Gender Inequality in Mass Media 343-345 

Zhumash Zh. Compression and decompression strategies in english-kazakh simultaneous interpreting 345-348 

Жугинисова Ж., Алдабергенова А.А. Детектив жанрындағы көркем шығармаларды 

аударудың ерекшеліктері (Агата Кристидің “Нілдегі өлім” романы негізінде) 348-351 

Казиева А. Мағжан жырларындағы тілдік қолданыстардың лингвомәдени ерекшеліктері 351-355 

Киньжетаева Д. Особенности вербальной репрезентации концепта «Armed Conflict» в 

американском новостном медиадискурсе 356-359 

Қабиделқызы Ә., Алдабергенова А.А. ғылыми-фантастикалық шығармалардағы 

неологизмдердің аударылуы (Фрэнк Герберттің «құмбел» романы негізінде) 359-363 

Қыдыркулова А. Көркем аудармадағы лексикалық және грамматикалық трансформациялар 363-366 

Мансурова Т. Романдардағы нарративтің өзгермелігі: Джон Фаулздың «Француз 

лейтенантының әйелі» және Орхан Памуктың «Менің атым қызыл» шығармалары 366-371 

Мурат А.А. 7-сынып оқушыларының коммуникативті субқұзыреттілігін дамытудағы 

интерактивті оқытудың рөлі: білім берудің заманауи трендтері аясында 371-373 

Muratkyzy A. The transformation of the robot concept in mass culture: from threat to subjectivity 373-376 

Nurlankyzy A. The concept of linguistic competence in foreign language education 376-379 

Onggarova G., Shevyakova T. Theoretical foundations of ontoaesthetics and their application in 

posthumanist literature 380-385 

Sartbayeva E.K. The city as an urban space of artistic narrative 385-388 

Takenova Zh.Ye. Unspoken meaning: Exploring the art of creative translation 388-390 

Temirkhan A., Mural G., Bauyrzhankyzy А. Current issues in linguistics, literary studies, and 

transition studies in the context of intercultural communication 390-392 

Уахит А. Американдық заңгерлердің риторикасы және шешендік өнеріндегі ерекшеліктері 392-396 

Усембаева А.К. Когнитивные и лингвокультурные аспекты употребления неологизмов в 

рекламе Южной Кореи 396-402 

Шалшыкбаева Г.О., Калыкбергенова Р.К. Кәсіби қатысымның тілдік сипаты 
402-405 

Якунин Д.С. Виды и модели вероятностного прогнозирования в синхронном переводе 405-410 
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СЕКЦИЯ 3. ШЫҒЫСТАНУ МЕН АЙМАҚТАНУДЫҢ ӨЗЕКТІ МӘСЕЛЕЛЕРІ. ХАЛЫҚАРАЛЫҚ 

ҚАТЫНАСТАР ТАРИХЫ МЕН СЫРТҚЫ САЯСАТТЫҢ ӨЗЕКТІ МӘСЕЛЕЛЕРІ; ЖАҺАНДЫҚ 

ЖӘНЕ АЙМАҚТЫҚ ТҰРҒЫДАҒЫ  

ЗАМАНАУИ ХАЛЫҚАРАЛЫҚ ҚАТЫНАСТАР 

СЕКЦИЯ 3. АКТУАЛЬНЫЕ ВОПРОСЫ ВОСТОКОВЕДЕНИЯ И РЕГИОНОВЕДЕНИЯ. 

АКТУАЛЬНЫЕ ПРОБЛЕМЫ ИСТОРИИ МЕЖДУНАРОДНЫХ ОТНОШЕНИЙ И ВНЕШНЕЙ 

ПОЛИТИКИ; СОВРЕМЕННЫЕ МЕЖДУНАРОДНЫЕ ОТНОШЕНИЯ  

В ГЛОБАЛЬНОМ И РЕГИОНАЛЬНОМ ИЗМЕРЕНИИ 

SECTION 3. CURRENT ISSUES OF ORIENTAL AND REGIONAL STUDIES. CURRENT 

PROBLEMS IN THE HISTORY OF INTERNATIONAL RELATIONS AND FOREIGN POLICY. 

MODERN INTERNATIONAL RELATIONS IN THE GLOBAL AND REGIONAL DIMENSIONS 

 

Амангельдиева А. Халықаралық қатынастарда киберқауіпсіздікті қамтамасыз етудің саяси-

құқықтық мәселелері 411-414 

Бажик Д.С. Феномен K-beauty  - становление мужского сегмента косметики 415-419 

Bekenova A.M. Strategies for countering infodemics in contemporary politics: challenges and 

perspectives 419-421 

Zhanyssova K., Shaimordanova Z.D. Experience of CIS countries in countering transnational 

threats: a comparative analysis 422-425 

Жұмаділда Н. Қазіргі халықаралық қатынастардағы су мәселесін салыстырмалы талдау 426-425 

Закир А. Political and technological impact of the EU on the Central Asian states 429-433 

Кабдолда А. Туризмді аймақтанулық зерттеуге теориялық шолу 433-436 

Керімжан Ө. Халықаралық қауіпсіздік пен  тұрақтылықты сақтау мәселелері 436-439 

Ли М.А., Ем Н.Б. Трудности адаптации этнических корейцев в современном корейском 

обществе 439-442 

Нығметова Б. Эмпирический анализ экономической дипломатии Казахстана 442-446 

Рысбекова А., Ем Н.Б. трудности интеграции казахстанских корейцев в образовательную 

среду Южной Кореи 446-449 

Сакипов А. К вопросу истории российско-украинского конфликта 449-455 

Саятбек С.С. халықаралық қатынастардағы киберқауіпсіздік: концептуалдық шеңбер және 

заманауи қиындықтар 455-459 

Uzakbayev N.T., Ashkeyeva K.M. The security council of Kazakhstan and the national security 

mechanisms of Russia and China 459-464 

Uzakbayev N.T., Kazakbay M.N. State financing of political parties: Kazakhstan and international 

practices 464-468 

Ұзақбаев Н.Т., Қалыбекова І.Қ. Сайлау жүйесі түрінің парламенттік фрагментацияға әсері: 

Қазақстан, Индонезия және Жапонияның салыстырмалы зерттеуі 468-472 

Uzakbayev N.T., Nazymbek B.M. Presidential power in Kazakhstan and other countries: degree of 

influence and authority 472-475 

Uzakbayev N.T., Orunbayeva D.A. Political parties and electoral strategies: Kazakhstan vs. Poland 476-478 

Uzakbayev N.T., Raimkul M.M. The government of Kazakshtan and models of executive power in 

other countries 479-482 

Uzakbayev N.T., Raushanova K.A. Media and political parties: tools for promoting party ideologies 

in Kazakhstan and in China 482-485 

Uzakbayev N.T., Rysbayeva I.K. The role of civil society in Kazakhstan and abroad: the level of 

involvement and influence 486-490 

Uzakbayev N.T., Sartay A.B. Pluralism vs. Centralization: Political competition, governance, and 

institutionalization in Kazakhstan and Vietnam 491-495 

Ұзақбаев Н.Т., Сырым М.А. Этникалық және ұлттық партиялар: Қазақстан тәжірибесі және 

халықаралық мысалдар 495-499 

СЕКЦИЯ 4. ХАЛЫҚАРАЛЫҚ ЫНТЫМАҚТАСТЫҚТЫҢ ӨЗЕКТІ ТЕНДЕНЦИЯЛАРЫ: 

ЭКОНОМИКАЛЫҚ-ҚҰҚЫҚТЫҚ АСПЕКТІЛЕРІ 

СЕКЦИЯ 4. АКТУАЛЬНЫЕ ТЕНДЕНЦИИ МЕЖДУНАРОДНОГО СОТРУДНИЧЕСТВА: 

ЭКОНОМИКО-ПРАВОВЫЕ АСПЕКТЫ 

SECTION 4. CURRENT TRENDS IN INTERNATIONAL COOPERATION:  

ECONOMIC AND LEGAL ASPECTS 

Айтжанова А.Э., Нурпеисова Л.С., Ақбергенов Ә.Е. Инновационный маркетинг в 

агропромышленном секторе 500-505 

Бауржан А. Методика оценки и анализа экономического потенциала предприятия 505-509 
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Габдрашит А.Б. Stylistic analysis of public speeches (comparative analysis of important speeches 

given by Donald John Trump, Kamala Devi Harris, Vladimir Vladimirovich Putin 509-511 

Dahham Z.W., Noruzova G.B. The funding crisis and its impact on the independence of scientific 

research 512-515 

Zhaisanbayev K. Conceptions of positioning and communcation in business mass media 515-525 

Lou Yun Cross-Border Payment System of e-CNY: Financial System and Monetary Transformation 

Under the Tariff War 523-525 

Мишина Ю., Читанова С.О. Теоретические аспекты управления мотивацией персонала на 

предприятии 525-529 

Мусарова Т.Т., Акпарова А.А. Экономическая эффективность: теоретические основы и 

практические методы анализа 529-533 

Mustafa Malek. Manipulative technologies as a challenge for modern journalism 533-539 

Нигматулин Д.Р. Роль мягкой силы в решении проблем единства Испании 540-543 

Sanavi R.F. The role of artificial intelligence in marketing 543-545 

Токмеилова М. Гармонизация национальных законодательств стран Центральной Азии в 

сфере трудовой миграции: перспективы и вызовы 545-548 

Узакбаев Н., Әлібекова Г.Ғ. Қазақстан мен Қытай арасындағы тарихи байланыстар: Жібек 

жолынан стратегиялық серіктестікке дейін 548-550 

Uzakbaev N.T., Makulbek A.D. The Role of the Ruling Party in Kazakhstan and Russia: 

Mechanisms of Influence on Power 550-554 

Uzakbayev N.T., Nurbek D.N. Constitutional control: comparison of Kazakhstan and foreign 

constitutional courts 554-556 

Узакбаев Н., Нурдаулетова Б.Д., Қыдырбай Ж.А. Казахстан как центр тюркского мира: 

культурно-исторические и политические аспекты 557-561 
 

СЕКЦИЯ 5. ЖАҺАНДАНУ ЖАҒДАЙЫНДА ТУРИЗМ ЖӘНЕ ҚОНАҚЖАЙЛЫЛЫҚ 

ИНДУСТРИЯСЫН ДАМЫТУ ТЕОРИЯСЫ МЕН ПРАКТИКАСЫНЫҢ ӨЗЕКТІ АСПЕКТІЛЕРІ. 

ЖАҢА ЭКОНОМИКАЛЫҚ ЖӘНЕ ГЕОСАЯСИ ЖАҒДАЙЛАРДАҒЫ БҰҚАРАЛЫҚ 

КОММУНИКАЦИЯ ЖӘНЕ PR 

СЕКЦИЯ 5. АКТУАЛЬНЫЕ АСПЕКТЫ ТЕОРИИ И ПРАКТИКИ РАЗВИТИЯ ИНДУСТРИИ 

ТУРИЗМА И ГОСТЕПРИИМСТВА В УСЛОВИЯХ ГЛОБАЛИЗАЦИИ. МАССОВАЯ 

КОММУНИКАЦИЯ И PR В НОВЫХ ЭКОНОМИЧЕСКИХ И  

ГЕОПОЛИТИЧЕСКИХ УСЛОВИЯХ 

SECTION 5. CURRENT ASPECTS OF THE THEORY AND PRACTICE OF TOURISM AND 

HOSPITALITY INDUSTRY DEVELOPMENT IN THE CONTEXT OF GLOBALIZATION. MASS 

COMMUNICATION AND PR IN NEW ECONOMIC AND GEOPOLITICAL CONDITIONS 

 

Ахатаев А.Д. Использование видеоигр для привлечения туристов на примере японии 562-565 

Баймолданова Д.К. Влияние глобализации на язык и коммуникацию в индустрии 

гостеприимства: вызовы и решения в обучении английскому языку 566-568 

Балпанов Н.М. Жалған ақпарат және фактчекинг – фейк жаңалықтармен қалай күресуге 

болады? 569-572 

Бердыгулова А.Д., Зекенқызы А. Туризм саласындағы цифрлық карталар мен навигациялық 

қызметтер. Маршруттарды жоспарлау үшін онлайн карталар мен мобильді қосымшаларды 572-575 

Бердыгулова А.Д., Рысбек А. Туризм саласындағы фото және бейнематериалдарды өңдеуге 

арналған құралдар. Суреттерді редакциялау, бейне редакциялау, виртуалды турлар жасау 575-579 

Власенко О.И. Как отличить диалог от манипуляции и эффективно его построить? 579-581 

Даулбаев А.К., Тукмолданов А. Совершенствование системы мотивации работников на 

предприятии 581-584 

Жабаева А.Н. Әлеуметтік желілердің бьюти – контенті дамытудағы рөлі 584-587 

Заманбекова А.Б., Турдибакиева Р.А. Актуальные аспекты внедрения инновационных 

технологий в индустрию гостеприимства 587-590 

Калганбаев Н.А., Киргизбаева Б.М. Инклюзивті туризмді ұйымдастыру мен басқару 

ерекшеліктері 591-594 

Кишибекова Г.К., Смыкова М.Р. Қазақстан республикасында нейромаркетингтік 

зерттеулерді қолдану 594-598 

Курилова А. Менеджмент мотивации персонала: теоретические и практические аспект 598-600 

Ли И.В. Guided discovery in English language teaching: a transformative approach for journalism 

students 600-602 

Манаева А.В., Капсанова Г.Б. Потенциал развития экологического туризма в Казахстане: 

природные ресурсы и вызовы устойчивости 603-606 
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Ракымжанова С.С., Бекбенбетова Б., Байтурсунов А.А. Тенденции развития индустрии 

гостеприимства в условиях глобализации 607-609 

Узакбаев Н.Т., Аманжан А.Қ. Қазіргі заманғы музыка мен жастар мәдениет: трендтер мен 

олардың психологиялық әсері 610-612 

 

СЕКЦИЯ 6. БІЛІМ БЕРУДЕГІ ҚАЗІРГІ ТЕНДЕНЦИЯЛАР: ЖАСАНДЫ ИНТЕЛЛЕКТ, 

КОМПЬЮТЕРЛІК ЛИНГВИСТИКА ЖӘНЕ ҚАШЫҚТЫҚТАН ОҚЫТУ 

СЕКЦИЯ 6. СОВРЕМЕННЫЕ ТЕНДЕНЦИИ В ОБРАЗОВАНИИ: ИСКУССТВЕННЫЙ 

ИНТЕЛЛЕКТ, КОМПЬЮТЕРНАЯ ЛИНГВИСТИКА И ДИСТАНЦИОННОЕ ОБУЧЕНИЕ 

SECTION 6. MODERN TRENDS IN EDUCATION: ARTIFICIAL INTELLIGENCE, COMPUTER 

LINGUISTICS AND DISTANCE LEARNING 

 

Абишева Д. Профессиональное лидерство: что важно знать преподавателю вуза? 613-616 

Ablaeva M., Madiyeva M. The role of technology in ELT 616-619 

Адильбекова А.К., Төлеген Н.Қ. Жасанды интеллект білім берудің жаңа серпілісі 619-622 

Alieva B.A., Sadykova A.K. Using of Artificial Intelligence in teaching professional communication 

to future  philologists 622-625 

Almashova K.A. The impact of Artificial Intelligence on foreign language education: opportunities 

and challenges 625-627 

Amangeldi Zh.Zh., Kaipov A.M. Modern trends in education: Artificial Intelligence, Computational 

Linguistics, and Distance Learning 628-629 

Амантаева А.А., Куркимбаева А.М. Использование подкаст-технологии в образовательном 

процессе 638-634 

Askhatkyzy A., Mustafina A.S. Integrating virtual reality into English language teaching: 

pedagogical innovations, cognitive engagement 634-636 

Baimagambetova A. Distance Learning in the Digital Age: Challenges and Opportunities 637-638 

Батеева А.А. Устный перевод и искусственный интеллект: как технологии могут помочь в 

подготовке синхронных переводчиков 639-643 

Batyrbayeva A., Seitkali A., Assanaliyeva A.U. Artificial Intelligence and chatbots in language 

learning and teaching in schools 643-646 

Boltayeva A.A., Nurzhigitova A.M. Performance marketing: how to work for results in digital sales 646-649 

Wang Zhen Yang. Innovative technologies in the journalistic practice 649-653 

Джуманов Р., Жылысбаева А.Н. Химия пәнін оқытуда генеративті жасанды интеллектіні 

(ЖИ) қолдану мүмкіндіктері 652-656 

Дүйсенова А., Демегенова А., Тутбаева Ж.А. Шет тілін оқыту әдістемесінің қазіргі 

мәселелері 656-658 

Yerseit A. Linguodidactic potential of digital tools for enhancing intercultural communicative 

competence in secondary education 658-661 

Zaurbek A. Artificial Intelligence in secondary education in kazakhstan: benefits, current state, and 

challenges 662-663 

Каженова Ж.С., Рысжанова А.С. Білім берудегі заманауи тенденциялар 663-666 

Kaiyrgazina D.K., Shevyakova T.V. The use of audiovisual content (films, songs, dialogues and 

podcasts) for the socio-cultural development of students in foreign language education 666-668 

Канабекова А., Жиенбек Ж., Бауыржанкызы А. Современные тенденции в образовании: 

искусственный интеллект, компьютерная лингвистика и дистанционное обучение 668-670 

Канагатов Д.К. Формирование социокультурной компетенции будущих учителей 

иностранного языка с использованием искусственного интеллекта 670-672 

Kanatova R. Theoretical basis of research of " using on line whiteboard padlet in teaching english to 

basic school students " 672-674 

Карпенко Т.Е. Методы и алгоритмы анализа текстов в NLP: Различия и взаимосвязи 674-678 

Коржумбаев Р.А. Роль искусственного интеллекта и компьютерной лингвистики в развитии 

дистанционного образования 678-680 

Ламберти К.П., Абенова Г.Ш. Роль искусственного интеллекта в преподавании иностранных 

языков 680-683 

Mamesadyk N.K., Abasova T.A., Mustafina A.S. New horizons and challenges in the educational 

process: Artificial Intelligence 684-686 

Nurgaliyeva M. Gamification in Media Literacy: A Mobile Application Model for Critical Content 

Analysis 687-691 

Петрова А.К. Перспективы использования искусственного интеллекта и лингвистических 

технологий в дистанционном обучении 691-694 
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Рахимбаева А.А. Pros and cons of Artificial Intelligence (AI) using in teaching and learning a 

foreign language 694-697 

Садуакасова Г.М., Бердыгулова Т.Ж. Жасанды интеллект заманында оқыту мен оқытудың 

жаңа стратегиялары 697-700 

Sapenova A., Aidarbekov A. Artificial Intelligence in cinematography - how AI changes the 
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Аннотация. В условиях стремительного развития цифровых технологий искусственный интеллект 

(ИИ) становится важным инструментом трансформации научных подходов в социогуманитарных 

исследованиях. Статья рассматривает возможности применения ИИ и современных компьютерных 

инструментов для изучения социальных, культурных, политических и гуманитарных процессов. Особое 

внимание уделяется потенциальным преимуществам интеграции ИИ в гуманитарные науки. Работа 

подчеркивает необходимость междисциплинарного подхода и выстраивания новых исследовательских 

парадигм на стыке технологий и гуманитарного знания. В статье также рассматриваются практические 

примеры использования компьютерных инструментов и ИИ. 
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Современная эпоха цифровизации характеризуется активной интеграцией технологий 

искусственного интеллекта (ИИ) и компьютерных инструментов в различные научные дисциплины. 

Социогуманитарные науки, традиционно опирающиеся на качественные методы анализа, сегодня 

переживают трансформацию за счёт использования алгоритмов машинного обучения, анализа больших 

данных, языкового моделирования и визуализации информации. Такие технологии позволяют 

обрабатывать большие массивы данных, выявлять скрытые закономерности и моделировать сложные 

социальные процессы.  

Развитие современных технологий искусственного интеллекта, имеют безусловный потенциал 

использования как в глобальном мировом развитии, так и в науке и образовании, составляет научную и 

прикладную проблему, что характеризуется значительной сложностью и многозначностью.  

Социогуманитарные исследования охватывают широкий спектр дисциплин, включая социологию, 

историю, культурологию, антропологию и другие области, направленные на изучение человеческого 

общества, культуры и поведения. Традиционно эти дисциплины основывались на качественных методах 

анализа, таких как интервью, наблюдения и анализ текстов. Однако с развитием технологий и появлением 

новых методов обработки данных, такие исследования получили возможность использовать 

количественные подходы, позволяющие обрабатывать большие объемы информации и выявлять скрытые 

закономерности. Одним из ключевых инструментов, способствующих этому процессу, является 

искусственный интеллект (ИИ). 

По мнению ученых, с одной стороны, внедрение искусственного интеллекта будет способствовать 

решению актуальных экономических, социальных и экологических проблем в условиях цифровой 

трансформации экономики, а с другой – несет с собой значительное количество неопределенности, 

дискуссий и неоднозначных вопросов, которые требуют решения уже сегодня [1]. Соответственно, 

глубокий междисциплинарный характер данной проблемы, высокий уровень ее значимости в 

современных условиях и необходимость скорейшего решения совместными усилиями ученых разных 

отраслей знаний, в первую очередь, компьютерной и экономической наук, повышают уровень 

актуальности исследований в сфере разработки и применения технологий искусственного интеллекта [2]. 

Как известно, ИИ- новое направление, научное исследование в данной сфере развивается достаточно 

быстро, однако, пока нет точного определения ИИ, которое было бы принято научным сообществом. Ниже 

представлены несколько определений, которые даются в научных исследованиях. 

⎯ «Искусственный интеллект – широкая область знаний [3]. 

mailto:bayisultanova.k@ablaikhan.kz


12 

⎯ ИИ – совокупность различных технологий, позволяющих машине действовать на уровне 

человеческого интеллекта, для принятия определенного решения и подготовки соответствующего вывода 

требует прошлого опыта и самокоррекции [4].  

⎯ Искусственный интеллект – это вычислительная машина, обладающая «интеллектуальным» 

поведением [5].       

⎯ Искусственный интеллект изучает методы решения задач, требующих человеческого понимания. 

Иначе говоря, цель состоит в том, чтобы научить ИИ мыслить, как живой человек, развить способы к 

решению задач по аналогии, научить методам дедукции и индукции, и умению использовать накопленные 

базовые знания. Искусственный интеллект изучает методы решения задач, для которых не существует 

способов решения или они усложнены (из-за ограничения во времени, памяти и т.д.) [6].       

⎯ Под понятием «искусственный интеллект» можно понимать раздел компьютерной лингвистики и 

информатики, который изучает самые эффективные алгоритмы самостоятельного поиска и принятия 

решений путем формализации проблем и задач, подобных тем, которые выполняет человек и которые она не 

способна выполнить [7]. 

⎯ ИИ- способность к обучению, самообучению, пониманию, рассуждению, рефлексии и 

самоконтролю [8].        

История развития ИИ началась еще в середине XX века и прошла несколько этапов, каждый из 

которых внес значительный вклад в развитие этой области знаний. Ниже представлены основные этапы 

эволюции ИИ: 

1950-е — 1960-е – ранний этап 

На заре своего существования ИИ был сосредоточен на символическом подходе, который предполагал 

разработку правил и алгоритмов для решения конкретных задач. Одним из первых значимых достижений 

стало создание программы "Логический теоретик" Алана Тьюринга в 1950-х годах, которая была способна 

доказывать математические теоремы. 

1970-е — 1980-е- средний этап 

Этот период характеризовался спадом интереса к искусственному интеллекту, поскольку ранние 

ожидания оказались завышенными, а прогресс замедлился. Тем не менее, в этот же период начали 

развиваться экспертные системы, основанные на правилах, которые использовались в медицине, инженерии 

и других областях. 

1990-е — начало 2000-х  -этап возрождения 

Начало новой волны интереса к ИИ связано с успехами в области машинного обучения и нейронных 

сетей. Развитие интернета и появление больших объемов данных создали условия для тренировки сложных 

моделей, что привело к значительному прогрессу в распознавании речи, обработке текста и изображений. 

С середины 2000-х годов до настоящего времени -современная эпоха 

Появление мощных графических процессоров и облачных вычислений позволило создать глубокие 

нейронные сети, способные решать сложные задачи, такие как игра в шахматы, перевод текста и автономное 

вождение автомобилей. Этот этап также характеризуется активным внедрением ИИ в различные отрасли, 

включая медицину, финансы, образование и социогуманитарные науки. Использование ИИ в 

социогуманитарных науках началось сравнительно недавно, но уже получило широкое распространение 

благодаря способности ИИ анализировать огромные объемы текстовых данных, изображений и видео.  

⎯ В исторической науке применяется для анализа архивных документов, карт и фотографий с 

использованием компьютерного зрения и NLP (NLP - Natural Language Processing).   

⎯ В культурологии помогает изучить культурные артефакты и произведения искусства через 

обработку изображений и мультимедийных данных. 

⎯ В социологии проводит мониторинг социальных сетей и анализ большого объема сообщений для 

понимания общественных настроений и тенденций. 

⎯ В антропологии помогает исследовать этнографических данных и выявление паттернов 

поведения в разных культурах. 

⎯ В лингвистике и языкознании ИИ позволяет провести качественно-количественные исследования,  

работать с большим корпусом текстов, обрабатывать произведения. 

Искусственный интеллект позволяет, работая с данными, выходить за рамки простого поиска  по  

ключевым  словам  или  вычислений  по  формулам.  В  социальных  и  гуманитарных  науках  он  

применяется  для  анализа  больших  массивов данных и построения моделей специалистами по истории 

искусства и анализу дискурса, лингвистами и физическими  антропологами.   

Основные направления применения ИИ в социогуманитарных науках 

1. Анализ больших данных (Big Data). Современные технологии позволяют собирать огромные 

массивы данных, связанных с поведением людей в социальных сетях, покупками, перемещениями и 

прочими аспектами повседневной жизни. Использование ИИ для анализа таких данных открывает новые 

возможности для изучения общественных процессов и выявления трендов. Например, социальные сети 

предоставляют уникальную платформу для мониторинга общественного мнения, позволяя исследователям 

отслеживать изменения в настроениях и предпочтениях пользователей в режиме реального времени. 
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2. NLP - Обработка естественного языка. Нейронные сети и методы машинного обучения активно 

применяются для автоматического анализа текстов. Это позволяет проводить контент-анализ документов, 

писем, новостей и других источников информации, извлекая ключевые темы, настроения и связи между 

различными событиями. Такие инструменты особенно полезны для историков, изучающих архивные 

материалы, а также для социологов, исследующих общественные движения и идеологии. 

3. Моделирование международных процессов. ИИ позволяет создавать виртуальные модели 

государств, альянсов или международных организаций. С помощью ИИ можно прогнозировать последствия 

международных кризисов, динамику политических изменений, оценивать влияние внешнеполитических 

решений и тестировать гипотезы поведения акторов на мировой арене. Это значительно расширяет 

инструментарий классического политического анализа. 

4. Выявление скрытых паттернов и корреляций. Алгоритмы машинного обучения способны находить 

закономерности в данных, которые остаются незаметными для человека. Такие алгоритмы могут 

использоваться для выявления связей между различными социальными явлениями, такими как уровень 

образования и доход, политические предпочтения и демографические характеристики. 

5. Автоматизация рутинных задач. Искусственный интеллект может существенно упростить работу 

исследователей, взяв на себя выполнение рутинных операций, таких как сбор и систематизация данных, 

создание отчетов и визуализация результатов. Это освобождает время для более творческой работы и 

глубокого анализа полученных данных. 

На сегодняшний день в мире активно реализуются такие проекты, как «Cultural Analytics Lab» , 

«Digital Humanities Hub», Twitter и Facebook, которые применяют различные технологии ИИ. К примеру, 

проект «PoliInformatics", разработанный University of Washington США, междисциплинарный 

исследовательский проект, направленный на анализ больших массивов политических текстов — стенограмм 

парламентских заседаний, речей политиков, законодательных актов — с использованием NLP и машинного 

обучения. Цель проекта является понимание изменения политической риторики, политического дискурса, 

политических коалиции и паттернов и их влияние на принятие решений [9]. 

 

Также всем известны популярные ИИ, которые представлены в таблице №1.  
Популярные ИИ Возможности Применение 

OpenAI (ChatGPT / GPT-

4/5) 

-Генерация и анализ текстов, 

-Суммирование, перевод, категоризация, 

-Обработка больших объемов текстовых 

данных, 

-Помощь в написании научных текстов, 

аннотаций, статей, -Моделирование 

дискуссий и интервью. 

-и др. 

-Анализ политических и медийных 

нарративов, 

-Подготовка анкет, опросов и лингвистический 

анализ, 

-Поддержка в методологии и оформлении 

научных работ. 

- и др. 

DeepSeek AI (Китай) -Многоязычный анализ, особенно 

эффективен для китайского языка, 

-Генерация аналитических отчетов, 

-Работа с PDF, таблицами, 

структурированными источниками, 

-API для интеграции в исследовательские 

платформы 

- и др. 

-Анализ политических документов, 

-Перевод и сравнение источников, 

-Исследования международных отношений, 

политик, социальных процессов и  

-и др. 

Neuralink (разработка 

Илона Маска) 

-Нейроинтерфейс между мозгом и ИИ, 

-Пока находится в ранней стадии, 

ориентирован на медицину и нейронауки. 

-В будущем — исследования в когнитивных 

науках, 

-Изучение нейрофизиологии восприятия 

культуры, 

-Этика, философия и права человека в 

контексте ИИ. 

Perplexity AI -Поиск и генерация ответов на основе 

актуальных интернет-источников, 

-Указание ссылок на реальные научные 

статьи, 

-Создание персонализированных подборок 

информации. 

-и др. 

-Быстрый доступ к проверенным источникам, 

-Составление научных обзоров и литературы, 

-Поддержка преподавателей и студентов в 

подготовке материалов. 

- и др. 
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GigaChat: -Генерация текста — пишет статьи, посты, 

эссе, письма, сценарии, резюме и т.д. 

-Ответы на вопросы — как по общим 

знаниям, так и по более 

специализированным темам. 

-Перевод текста — может переводить 

тексты между различными языками. 

-Работа с кодом — объясняет, пишет и 

исправляет программный код (Python, JS и 

др.). 

-Анализ текста — делает аннотации, 

пересказы, выделяет ключевые идеи. 

-Поддержка диалога — ведёт логичную 

беседу, задаёт уточняющие вопросы. 

- и др. 

-Анализ речей политиков, медиа, социальных 

сетей для выявления идеологических трендов, 

тональности, повестки. 

-Автоматический анализ исторических 

документов, писем, газет. 

-Распознавание имен, событий, терминов в 

тексте. 

-Автоматическая классификация текстов по 

темам. 

-Моделирование сценариев развития 

политических событий. 

- и др. 

(таблица составлена автором) 

Современные ИИ-инструменты уже сейчас играют ключевую роль в автоматизации анализа, 

расширении доступа к знаниям, а также в обогащении методов гуманитарных исследований. 

Анализ практических примеров применения современных компьютерных технологий для проведения 

исследования в рамках научного проекта «AP23490344 Тенденция экономизациии международных 

отношений и экономическая дипломатия Нового Казахстана», реализуемый  исследовательской группой из 

5-ти человек в КазУМОиМЯ им. Абылай хана показал эффективность и объективность современных 

инструментов. 

Исходя из целей и задач данного научного проекта потребовалась обработка больших данных по 

структуре экспорта и импорта, инвестиционным показателям, торговым соглашениям и договорам, по 

кредитам и финансовым операциям между МФЭО Республики Казахстан за 2014–2024 гг.. 

Исследовательская группа успешно применила в своих исследованиях такие компьютерные инструменты, 

как  Microsoft Excel, Python (pandas для обработки данных, matplotlib и seaborn для визуализации).  

Пример 1. Задача: определить роль экономической дипломатии РК в торговых отношениях с КНР на 

основе анализа торгово-экономического сотрудничества двух стран.  

Процедура: Данные по торговле Казахстана с Китаем были загружены, очищены и обработаны с 

использованием Python и Matplotlib для визуализации. Как известно, Python язык программирования, 

предназначенный для обработки больших данных, статистических исследований и использования 

алгоритмов машинного обучения, Matplotlib –библиотека для визуализации на Python, которые успешно 

применяются учеными в различных исследованиях. 

В результате был построен график, отражающий ключевые показатели торговли между странами. 

 
Пример 2. Для изучения истории экономической дипломатии был проведен сравнительный анализ 

экономической дипломатии выбранных стран. К примеру, в 1970-х и 1980-х годах между Соединенными 

Штатами и Саудовской Аравией, другими монархиями Персидского залива осуществлялась долларовая 

дипломатия.  Долларовая дипломатия — это политика использования экономических инструментов 

(инвестиций, кредитов, торговых льгот) для продвижения геополитических интересов государства. Термин 

возник в начале XX века, но сегодня применяется к практике многих стран, включая США, Китай и ЕС. 

Введен президентом США Уильямом Тафтом (1909–1913) для описания политики замены военного 

вмешательства на экономическое влияние в Латинской Америке и Восточной Азии. 

Задача. Оценить масштабы долларовой дипломатии США по отношению к Саудовской Аравии и 

другим монархиям Персидского залива в 1970-1980 гг.  
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Диаграмма 1. Долларовая дипломатия США в арабских странах 

 

В итоге анализа построена инфографика в виде столбчатой диаграммы с использованием Python и 

библиотеки Seaborn, библиотеки для визуализации данных.  

Пример 3. Как известно, между такиим крупными державами мира как, Китай и США идет торговая 

война. В рамках научного  проекта поставлена  

задача – проанализировать историю торговой войны между двумя странами, изучить последствия 

торговых конфликтов, проследить изменения. В процессе анализа исследовательская группа выявила 

изменения пошлины в двухсторонних торговых отношениях после определенных претензий двух стран 

против друг друга.  

Процедура: Статистические и аналитические данные о торговых пошлинах между Китаем и США с 

2018 по 2025 гг. были собраны и проанализированы, после чего выявленные изменения пошлин были 

отображены с помощью линейного графика в Python с Matplotlib. 

 
Диаграмма 2. Изменения пошлин в результате торговых войн между Китаем и США (2018–2025). 

 

В рамках научного проекта потребовалось изучить особенности экономической дипломатии 

современного Казахстана. Для этого поставлена задача –проанализировать функции и деятельность 

Международного финансового центра «Астана» (МФЦА), которая играет важную роль в продвижении 

экономической дипломатии Казахстана. Как известно,  МФЦА создал AIX (Астанинская международная 

биржа) для обеспечения доступа казахстанских и международных компаний к капиталу, а инвесторов — к 

новым возможностям.  

В процессе анализа были собраны данные по инвестициям, о количестве участников МФЦА, о 

позиции МФЦА в мировых рейтингах, затем данные были обработаны с помощью компьютерных 

инструментов и составлены диаграммы и графики.  
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Получен вывод о том, что МФЦА представляет из себя современный канал экономической 

дипломатии Казахстана, отражающую новую парадигму - от сырьевой зависимости Казахстана к 

технологической и финансовой открытости. МФЦА повышает международный имидж, расширяет сеть 

партнёрств и мобилизуют инвестиции в приоритетные сферы.  

Пример 4. В рамках проекта поставлена задача – провести глубинный анализ структуры импорта и 

экспорта Казахстана. Такие данные нужны для выявления наиболее постоянных торговых партнеров и 

анализа экономической дипломатии Казахстана. Собраны данные, с помощью компьютерных технологий 

составлена круговая диаграмма, визуально показывающая перекосы в структуре импорта и эспорта страны.  

 
Для моделирования перспективы экономической дипломатии Казахстана можно использовать 

многокомпонентный подход, объединяющий экономические, политические, институциональные, 

технологические и международные параметры. В дальнейших исследованиях в рамках проекта 

рассматривается возможность применения технологии ИИ для построения модели прогноза развития 

экономической дипломатии Казахстана. 

 

Заключение 

Таким образом, подводя итоги, можно сделать вывод о том, что применение ИИ и цифровых 

инструментов становится неотъемлемой частью современного научного процесса, обеспечивая новые 

перспективы для понимания и объяснения человеческой природы и общества. 
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Аңдатпа. Цифрлық технологиялардың қарқынды дамуы жағдайында жасанды интеллект (АИ) 

әлеуметтік-гуманитарлық зерттеулердегі ғылыми тәсілдерді трансформациялаудың маңызды құралына 

айналуда. Мақалада әлеуметтік, мәдени, саяси және гуманитарлық процестерді зерттеу үшін жасанды 

интеллект пен заманауи компьютерлік құралдарды қолдану мүмкіндіктері қарастырылады. Жасанды 

интеллектті гуманитарлық ғылымдарға біріктірудің әлеуетті артықшылықтарына ерекше назар аударылады. 

Жұмыс пәнаралық көзқарас пен технология мен гуманитарлық білімнің қиылысында жаңа зерттеу 

парадигмаларын құру қажеттілігін көрсетеді. Мақалада компьютерлік құралдар мен жасанды интеллектті 

қолданудың практикалық мысалдары қарастырылады. 

Кілт сөздер:  жасанды интеллект, әлеуметтік-гуманитарлық ғылымдар, цифрландыру, заманауи 

технологиялар, әдістеме, тарих, мүмкіндіктер, қиындықтар, NLP, Машиналық оқыту, ғылыми жоба. 
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ИСКУССТВЕННЫЙ ИНТЕЛЛЕКТ В ОБРАЗОВАНИИ - ЭТО ПРОРЫВ ИЛИ УГРОЗА 
 

Аннотация: В статье рассмотрены вопросы внедрения искусственного интеллекта в образование, а 

также вызовы, связанные с новым форматом обучения. Показано, что ИИ становится  важным инструментом 

для проведения процесса обучения, направленного на его качество. Приведены ряд примеров для изучения  
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иностранного языка с помощью ИИ. Отмечаются как достоинства, так и вызовы, связанные с 

использованием ИИ в образовании и пути их устранения. Рассматриваются вопросы, связанные с 

разработками новых стратегий и методов обучения при внедрении искусственного интеллекта. В статье 

рассматриваются различные платформы ИИ для  активизации учебного процесса. 

Ключевые слова: искусственный интеллект, цифровизация образования, чат-боты, виртуальная 

реальность. 
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ARTIFICIAL INTELLIGENCE IN EDUCATION - IS IT A BREAKTHROUGH OR A THREAT 

 

Abstract: The article considers the questions of introducing artificial intelligence into education, as well as the 

challenges associated with new tuition of education. It has shown that AI is becoming an important tool for 

conducting the learning process aimed at its quality. Several examples are given to learning a foreign language using 

AI. Both, advantages and challenges associated of using AI in education and ways to eliminate them are noted. 

Issues related to the development of new strategies and teaching methods when introducing artificial intelligence are 

contemplated. The report sees as various AI platforms for activating the learning process. 

Key words: artificial intelligence, digitalization of education, chatbots, virtual reality. 
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Аңдатпа: Мақала білім беру саласына жасанды интеллект енгізу мәселелерін, сондай-ақ білім берудің 

жаңа форматымен байланысты міндеттерін қарастырған. Жасанды интеллект сапасына бағытталған оқу 

процесін жүргізудің маңызды құралына айналып отырғаны көрсетген. Жасанды интеллект көмегімен шет 

тілін үйренуге бірқатар мысалдар келтірген. Білім беру жүйесінде жасанды интеллектті қолданудың 

артықшылықтары да, қиындықтары да, оларды жеңу жолдары да атап өтілген. Жасанды интеллектті енгізу 

кезінде оқытудың жаңа стратегиялары мен әдістерін әзірлеуге қатысты мәселелер қарастырған. Мақалада 

оқыту процесін жақсартуға арналған әртүрлі жасанды интеллект платформалары талқыланған. 

Түйін сөздер: жасанды интеллект, білім беруді цифрландыру, чат-боттар, виртуалды шындық. 

 

Трансформация образования в условия цифрового общество неизбежный процесс. Мы видим, как  из 

года в год меняются технологии, используемые для качественной подготовки специалистов.  Для  цифровой 

эпохи характерно то, что новые технологии  дают большие возможности для самореализации личности. В 

этих условиях процесс обучения, его содержание, методы, средства и организационные формы все больше  

ориентируются на изменения, происходящие в мире, а также на индивидуальные особенности и потребности 

обучающихся. Цифровая трансформация образования  все глубже погружается в цифровую реальность. Идет 

активная  модернизация образовательного процесса, привносятся новшества, оптимизирующие  все   этапы 

образования. В последние годы  появление искусственного интеллекта (ИИ) стало важным инструментом, 

который активизировал различные сферы жизни общества, включая образование. Искусственный интеллект  

может радикально изменить подходы к обучению, сделав его более персонализированными, эффективными 

и доступными. Однако при этом, необходимо учитывать, что использование ИИ в образовательной сфере 

может вызвать и ряд рисков, к которым мы должны быть готовы, чтобы избежать их.  Поэтому очень важно 

проводить исследования влияния искусственного интеллекта (на примере чат-бота GPT) на образовательный 

процесс в вузе, разрабатывать методики обучения с применением искусственного интеллекта.  

Исследования проведенные в рамках проектов ЮНЕСКО показали, что внедрение технологий ИИ в 

образование должно быть направлено на укрепление человеческого потенциала и защиту прав человека в 

целях эффективного взаимодействия человека и машины в жизни, обучении и работе, а также в интересах 

устойчивого развития. Искусственный интеллект (ИИ) обладает потенциалом для решения очень важных и 

серьезных проблем, существующих сегодня в образовании, внедрения инноваций в практику преподавания и 

обучения и ускорения прогресса в достижении ЦУР (Цели устойчивого развития). Искусственный интеллект   
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должен быть  ориентирован на интересы человека,  на устранение существующего неравенства в отношении 

доступа к знаниям, исследованиям и культурному самовыражению, а также на устранения технологического 

разрыв внутри стран и между ними [1,.  

Сегодня технологии ИИ  активно внедряются в учебные процессы, меняя традиционные методы 

обучения, повышая их эффективность и персонализируя образовательный опыт. Вопрос уже  стоит не в том,  

нужно ли использовать ИИ в образовании, а в том, как сделать его применение наиболее продуктивным и 

этичным. Рассмотрим более  подробно  достоинство и недостатки использования ИИ в образовании. К 

достоинствам можно отнести: [2, c .45] 

1. Персонализация обучения 

ИИ может адаптировать учебные материалы под уровень знаний и стиль обучения каждого ученика. 

Например, платформы DreamBox и Smart Sparrow используют ИИ для адаптации учебных материалов в 

реальном времени, подстраиваясь под способности и прогресс каждого ученика. 

Развитие адаптивных платформ, таких как Duolingo или Khan Academy, помогает студентам учиться в 

удобном темпе. 

2. Автоматизация рутинных задач 

Проверка тестов, домашних заданий и административные задачи (расписания, учет посещаемости) 

становятся быстрее и точнее. Университеты могут использовать ИИ для автоматизации задач, таких как 

планирование расписаний и управление данными студентов. 

3. Доступность образования 

Онлайн-курсы с ИИ-наставниками делают обучение доступным для людей из отдаленных регионов. 

Голосовые помощники и чат-боты могут объяснять темы в удобное время. 

4. Развитие интерактивного обучения 

Виртуальная и дополненная реальность в сочетании с ИИ позволяют создавать увлекательные 

образовательные среды. 

5. Поддержка студентов с особыми потребностями 

Технологии распознавания речи, экранные дикторы и адаптивные интерфейсы помогают людям с 

ограниченными возможностями получать образование. 

6. Быстрая и объективная оценка знаний – повышение точности и прозрачности экзаменационных 

процессов. 

7. Применение AR/VR – улучшение практических навыков студентов без рисков. 

Вместе с тем, ИИ имеет ряд вызовов и рисков. К ним можно отнести:  

1. Недостаток человеческого контакта 

Ученики могут меньше взаимодействовать с преподавателями и одноклассниками, что снижает 

развитие социальных навыков. 

2. Этические вопросы и предвзятость 

ИИ обучается на данных, которые могут содержать предвзятость. Это может привести к 

несправедливым оценкам или дискриминации. 

3. Зависимость от технологий 

Чрезмерное использование ИИ может уменьшить критическое мышление и самостоятельность у 

студентов. 

4. Проблемы с конфиденциальностью 

Сбор и хранение данных студентов могут привести к утечкам личной информации. 

5. Замена преподавателей 

Хотя ИИ помогает автоматизировать обучение, он не может полностью заменить живых учителей, 

особенно в вопросах эмоционального интеллекта и креативности. 

6. Недостаточная гибкость – ИИ может не учитывать контекстные и эмоциональные аспекты обучения. 

7. Неравномерный доступ – высокая стоимость и сложность внедрения в отдаленных регионах [3, с. 89, 4, с. 

12]. 

Встает вопрос- что не может делать ИИ?  

Анализ исследований по данному вопросу показал, что  Искусственный интеллект не способен: 

➢ к комплексному стратегическому планированию; 

➢ работе, требующей точной зрительно-моторной координации; 

➢ работе с неизвестными и неструктурированными пространствами; 

 Несмотря на вызовы, развитие ИИ в образовании продолжает набирать обороты.  По мнению Юнеско 

в ближайшие годы ИИ может активизироваться в таких областях как [5, c 6]:  

➢ Углубления персонализации за счет более точных алгоритмов анализа данных. 

➢ Расширения применения виртуальной реальности и дополненной реальности для создания 

интерактивных образовательных сред. 

➢ Интеграции ИИ в управление образовательными процессами, включая подбор курсов, управление 

учебным процессом и даже профориентацию. 
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Рассмотрим возможности  использования ИИ в иноязычном образовании. Искусственный интеллект 

активно трансформирует процесс изучения иностранных языков, предлагая инструменты, которые делают 

обучение более интерактивным, доступным и эффективным. К ним можно отнести:[6-8] 

• Персонализированные платформы для изучения языков 

Такие приложения, как Duolingo и Busuu, активно используют алгоритмы машинного обучения для 

адаптации заданий под уровень знаний и прогресс пользователя. Например, если ученик делает ошибки в 

грамматике, система предоставляет дополнительные упражнения для их устранения (Luckin et al., 2018). 

• Автоматические системы оценки произношения 

 Такие программы, как Elsa Speak, применяют технологии обработки естественного языка (NLP) для 

анализа речи и указания на ошибки в произношении. Эти системы помогают развивать разговорные навыки, 

заменяя традиционные упражнения на интерактивные (Ильин, Иванов, 2023). 

• Виртуальные ассистенты для практики 

ИИ-ассистенты, такие как ChatGPT, позволяют студентам тренировать разговорные навыки, создавая 

реалистичные диалоги. Например, студент может задать вопрос на иностранном языке и получить ответ, что 

способствует развитию беглости речи (Kukreja, Singhal, 2023). 

• Инструменты для письменной работы 

Такие сервисы, как Grammarly и DeepL, помогают студентам совершенствовать навыки письма, 

исправляя грамматические ошибки и улучшая стиль. Эти инструменты особенно полезны при написании 

эссе или официальных писем на иностранном языке (UNESCO, 2021). 

• Обучение с помощью VR и AR 

Платформы, такие как Mondly VR, предоставляют возможность погружения в языковую среду с 

использованием виртуальной реальности. Студенты могут практиковать язык, участвуя в симулированных 

ситуациях, например, заказывая еду в ресторане или беседуя с прохожими на иностранном языке (Гусев, 

Петров, 2022). 

• Анализ прогресса и адаптация заданий 

Системы ИИ, такие как в Lingvist, анализируют успеваемость студентов и предлагают задания, 

которые соответствуют их текущим навыкам. Это делает процесс обучения более эффективным и 

целенаправленным (Шаталов, Казанцева, 2023). 

В ряде университетов Европы и Америки, а также и в казахстанских вузах и образовательных центрах  

внедри-ли платформу на основе ИИ для изучения английского языка и других предметов. Программа анализирует 

устную и письменную речь студентов, автоматически распределяет их по группам в зависимости от уровня знаний 

и рекомендует дополнительные материалы для самостоятельной работы. По данным отчета (World Economic Forum, 

2023), это привело к увеличению среднего уровня владения языком на 15% в течение года. 

Искусственный интеллект (ИИ) становится ключевым инструментом для модернизации 

образовательного процесса, особенно в области изучения иностранных языков. Его применение охватывает 

широкий спектр задач — от персонализации обучения до автоматизации оценки знаний. Искусственный 

интеллект открывает большие перспективы для образования, делая процесс обучения более 

индивидуализированным и эффективным. Однако важно учитывать этические вопросы и обеспечивать 

равный доступ к технологиям, чтобы они служили инструментом улучшения образовательного процесса, а 

не препятствием. 

Несмотря на очевидные преимущества ИИ, многие образовательные учреждения сталкиваются с рядом 

препятствий  при внедрении нейросетей в учебный процесс. К основным барьерам можно отнести: 

1.Недостаток знаний и опыта у педагогов – многие преподаватели не имеют достаточной подготовки в 

области ИИ и опасаются его использовать. 

2.Технические ограничения – не все школы и вузы обладают современным оборудованием и 

программным обеспечением, необходимым для полноценного внедрения нейросетей. 

3.Сопротивление изменениям – традиционные методики преподавания остаются устойчивыми, и 

далеко не все педагоги готовы использовать новые технологии. 

4.Этические и правовые вопросы – необходимо учитывать авторские права на генерируемые 

материалы, а также защиту данных учеников. 

5.Злоупотребление ИИ учащимися – существует риск, что ученики будут использовать нейросети для 

автоматического выполнения домашних заданий без углубленного понимания материала. 

Нужно понимать, что традиционные методы обучения, как бы они не были хороши в прошлом, 

требуют коррекции и обновления с учетом влияния процесса цифровизации и внедрения  ИИ в образовании.  

Одной из крайне важных задач является обучение педагогов работы с нейросетями, при этом не просто 

изучать нейросети, а  изучать с разбором практик применения в образовательном процессе. Очень важно на 

курсах  рассматривать лучшие нейросети используемые в обучении на текущий момент и предоставлять 

возможность реализации их в образовательном процессе. Таких нейросетей достаточно много, рассмотрим 

наиболее часто используемые. На данный момент в основном реализуются такие нейросети как Duolingo AI, 

Rosetta Stone AI, Grammarly и LanguageTool, LingQ, Microsoft Immersive Reader, Quizlet AI и другие. [9] 
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- Duolingo AI – на основе ИИ предоставляет персонализированные упражнения, отслеживает прогресс 

и помогает быстрее освоить язык.  

- Rosetta Stone AI – анализирует произношение, исправляет ошибки и создает адаптированные 

программы обучения. 

- Grammarly и LanguageTool – помогают улучшить письменные навыки, обнаруживая и исправляя 

грамматические и стилистические ошибки. 

-  LingQ – использует ИИ для предоставления аутентичных текстов и аудио материалов, 

персонализированных под уровень студента. 

- Microsoft Immersive Reader – интерактивный инструмент для упрощения сложных текстов, помогает 

ученикам с разным уровнем подготовки. 

- Quizlet AI – создает адаптивные флешкарты, ускоряющие запоминание новых слов и фраз. 

- ChatGPT (от англ. Generative Pre-trained Transformer «генеративный предобученный трансформер») — 

чат-бот с генеративным искусственным интеллектом, разработанный компанией OpenAI и способный 

работать в диалоговом режиме, поддерживающий запросы на естественных языках. Система способна 

отвечать на вопросы, генерировать тексты на разных языках, включая казахский, русский, относящиеся к 

различным предметным областям. Важной особенностью является возможность генерации по запросу 

программ на различных языках программирования. Бесплатен бот только в версии GPT 3,5; 

- YandexGPT - Аналог ChatGPT, созданный на основе мощной языковой модели от «Яндекса». С 

помощью ИИ можно быстро составлять тексты, генерировать идеи для проектов, ответы на вопросы или 

даже формировать шаблоны уроков. Бот бесплатен; 

- Writefull -  Нейросеть для работы с академическими текстами; 

- DeepL - Мощный инструмент для перевода текстов на разные языки. Он считается одним из точных и 

качественных переводчиков  и многие другие [10]. 

В заключении хочется отметить, что ИИ в образовании — это не просто технологический инструмент, 

а сложный комплекс возможностей и вызовов. Его успешная интеграция зависит от осознанного подхода, 

гарантирующего баланс между инновациями и необходимостью сохранения человеческого участия. 

Использование ИИ для изучения иностранных языков уже даёт впечатляющие результаты, однако требует 

дальнейшего совершенствования для создания гармоничной системы образования. 
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Тұрақты даму – бұл қазіргі және болашақ ұрпақтардың қажеттіліктерін қанағаттандыруды мақсат 

ететін даму моделі, ол экономикалық, әлеуметтік және экологиялық аспектілердің үйлесімділігін талап етеді. 

Білім беру тұрақты дамудың негізі болып табылады, себебі ол адамдардың экологиялық жауапкершілігін, 

әлеуметтік әділеттілікті және экономикалық тұрақтылықты түсінуіне ықпал етеді. Бұл мақалада тұрақты 

даму үшін білім берудің маңызы, оның негізгі элементтері және оны жүзеге асыру жолдары талқыланады. 

Тұрақты даму концепциясы ХХ ғасырдың соңында қалыптасты және қазіргі уақытта әлемдік 

қоғамдастықтың басты назарында. БҰҰ-ның Тұрақты даму мақсаттары (ТДМ) 2030 жылға дейінгі кезеңде 

әлемдегі кедейлікті жою, теңдікті қамтамасыз ету және экологиялық тепе-теңдікті сақтау үшін қабылданды. 

Тұрақты дамудың негізінде білім беру жатыр, себебі ол адамдардың экологиялық, әлеуметтік және 

экономикалық мәселелерге деген көзқарасын қалыптастырады. 

1992 жылдың маусымында Рио-де-Жанейро қаласында өткен БҰҰ-ның қоршаған орта мен даму 

бойынша конференциясы «Тұрақты даму» концепциясын және «ХХІ ғасырдың күн тәртібіне» атты ауқымды 

бағдарламаны қабылдады. Бұл бағдарламада болашақта тұрақты дамуды қамтамасыз ету үшін шешілуі тиіс 

жалпы мәселелер қарастырылған: 

1) азаматтардың өмір сапасын арттыру, 

2) мемлекеттердің әлеуметтік-экономикалық дамуы, 

3) экологиялық тұрақтылыққа бағытталған 2030 жылға дейінгі мақсаттар мен индикаторлардың 

кешенді жинағы. 

Экологиялық мәселелердің алдын алу үшін адам ретсіз дамудан тиімді, реттелген, табиғат пен 

қоғамның даму заңдарына негізделген дамуға өтуі тиіс. Тек осы жағдайда ғана адамзат қоғамының дамуы 

үздіксіз, ұзақ мерзімді және бірқалыпты түрде жүзеге асады, табиғи және әлеуметтік дағдарыстарсыз. 

Мұндай дамуды тұрақты даму деп атайды. Алайда бұл үшін адамдардың сана-сезімі, мақсаттары мен 

адамгершілік бағыттылығы өзгеруі қажет. Планетадағы тіршілікті қорғау үшін бүкіл адамзаттың бірігуі 

маңызды. «Тұрақты даму» – қазіргі уақыттың қажеттіліктерін қанағаттандыра отырып, болашақ 

ұрпақтардың өз қажеттіліктерін қамтамасыз етуіне қауіп төндірмейтін даму моделі.ТДМ 2030 жылға дейін 

жетуге тиіс 17 мақсаттан, сондай-ақ, оларға байланысты 169 міндеттерден және 242 индикатордан тұрады. 

ТДМ үш компонентті біріктіру арқылы тұрақты дамуға жетуіне жәрдемдесуге тиіс:  

1) экономикалық,  

2) әлеуметтік,  

3) экологиялық. 

 
Сурет 1 Тұрақты даму мақсаттары 
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Тұрақты дамудың үш компоненті арасындағы тығыз өзара байланыстың болуы климаттық 

өзгерістердің маңызды салдарлары және шектелген табиғи ресурстарды сақтау және «жасыл» экономикаға 

ауысу қажеттілігі айқын болған қазіргі жағдайда ерекше өзектілікке ие болады[2].   

Білім беру – бұл тек ақпарат беру емес, сонымен қатар адамдардың ойлау қабілетін дамыту, сыни 

тұрғыдан қарау және проблемаларды шешу дағдыларын қалыптастыру. Тұрақты даму үшін білім беру: 

- Экологиялық жауапкершілікті арттыруға; 

- Әлеуметтік әділеттілікті насихаттауға; 

- Экономикалық тұрақтылыққа қол жеткізуге; 

- Инновациялық шешімдерді іздеуге бағытталған. 

Экологиялық білім – тұрақты дамудың маңызды құрамдас бөлігі. Оқушылар мен студенттерге табиғат 

ресурстарын тиімді пайдалану, экосистемалардың маңызы, климаттың өзгеруі және оның салдары туралы 

ақпарат беру қажет. Бұл білім оларды экологиялық жауапкершілікке тәрбиелейді. 

Экологиялық сауаттылық – бұл адамдардың қоршаған ортаға әсерін түсінуі мен табиғи ресурстарды 

қорғау жөніндегі әрекеттерін жүзеге асыру қабілеті. Оны дамыту үшін мектептер мен жоғары оқу 

орындарында экология пәндерін енгізу қажет. 

Тұрақты даму тек экологиямен шектелмейді; ол әлеуметтік әділеттілікті де қамтиды. Білім беру жүйесі 

әртүрлі әлеуметтік топтардың құқықтарын қорғауға, теңдік пен инклюзияны насихаттауға бағытталуы тиіс. 

Инклюзивті білім беру – бұл барлық балалардың, оның ішінде ерекше қажеттіліктері бар балалардың 

да сапалы білім алуын қамтамасыз етуге бағытталған тәсіл. Бұл тәсіл жастардың әлеуметтік мәселелерге 

деген сезімталдығын арттыруға көмектеседі [3]. 

Экономикалық білім де маңызды рөл атқарады. Студенттерге тұрақты бизнес модельдері, жауапты 

тұтыну және өндіріс принциптері туралы білім беру арқылы оларды экономикалық тұрақтылыққа жетуге 

ынталандыру қажет. 

Жауапты тұтыну – бұл ресурстарды тиімді пайдалану мен қалдықтарды азайтуға бағытталған 

тұтынушылық мінез-құлық. Оны қалыптастыру үшін жастарға экологиялық таза өнімдер мен қызметтер 

туралы ақпарат беру қажет. 

Технологиялық прогресс тұрақты дамуды қамтамасыз етуде маңызды рөл атқарады. Білім беру жүйесі 

жастарға жаңа технологияларды қолдануды үйретіп, инновациялық шешімдерді іздеуге ынталандыруы тиіс. 

Цифрлық сауаттылық – бұл заманауи технологияларды тиімді пайдалану қабілеті. Оны дамыту 

арқылы жастар инновациялық шешімдер мен жобаларды жүзеге асыра алады. 

Тұрақты даму үшін білім беру – бұл қоғамның барлық деңгейлерінде жүзеге асырылуы тиіс кешенді 

процесс. Ол жастардың экологиялық жауапкершілігін арттыруға, әлеуметтік әділеттілікті насихаттауға және 

экономикалық тұрақтылыққа қол жеткізуге көмектеседі. Тек білім арқылы ғана біз болашақ ұрпақтарға 

тұрақты әлем қалдыра аламыз. 

Ағылшын тілін оқыту студенттердің жаһандық мәселелер туралы хабардарлығын арттыруға мүмкіндік 

береді. Сыныпқа өзекті жаһандық мәселелерді енгізу арқылы мұғалімдер студенттерге әртүрлі 

мәдениеттермен, жергілікті және жаһандық маңызды мәселелермен байланысын арттыратын көптеген іс-

шаралар мен тақырыптарды ұсына алады.  

Сыныптағы оқу мазмұнын оқушылардың өміріне сәйкес ету әрқашан тәрбиешілердің мақсаты болып 

табылады. Мұғалімдер оқу бағдарламалары мен саясатты оқу мүмкіндіктеріне аудару мүмкіндігіне ие. 

Ағылшын тілін оқыту студенттердің жаһандық мәселелер туралы хабардарлығын арттыруға мүмкіндік 

береді. Сыныпқа өзекті жаһандық мәселелерді енгізу арқылы мұғалімдер студенттерге әртүрлі 

мәдениеттермен, жергілікті және жаһандық маңызды мәселелермен байланысын арттыратын көптеген іс-

шаралар мен тақырыптарды ұсына алады. 

Мұғалімдер оқушыларды кеңірек әлем туралы көбірек білуге шабыттандыратын және оқиғалардың 

олардың өміріне қалай әсер ететінін ескеретін сыныптағы іс-шараларды ұсынуды мақсат еткенде, оқыту 

мәнді және өзекті болады. Ағылшын тілі мұғалімдері, әлемнің көптеген бөліктерінде, білім берудегі 

трансформациялық өзгерістерге мұрындық болды. Қарым-қатынас тапсырмалары, бірлескен жұмыс, 

оқушының дербестігі, жобалық жұмыстың барлығы студенттерді білімді енжар сіңірушілердің орнына 

белсенді қатысушылар мен ойшылдар ретінде танитын оқыту тұжырымдамасына негізделген [4]. 

Тұрақты даму мен жаһандық мәселелерді өз сабақтарына біріктіру позициясында ағылшын тілі мұғалімдері 

студенттерді белсенді, өнімді және ынтымақтасатын жаһандық азаматтар болуға шабыттандыратын және мүмкіндік 

беретін, әлем бетпе-бет келіп тұрған қиындықтарға қарсы тұруға мүмкіндік береді. Тұрақты даму үшін білім берудің 

(ТББ) негізінде білім беру реформасы жатыр, ол студенттер талап ететін маңызды дағдылар мен қасиеттерді ой 

елегінен өткізуді және тәжірибеде қолдануды, сондай-ақ олардың дамуы үшін қолайлы оқу ортасын 

қалыптастыруды талап етеді. Іс-әрекетке бағытталған, плюралистік, сондай-ақ SDG біріктіретін тұтас оқыту 

оқушылардың іс-әрекеттік құзыреттілігін дамытуда тиімді болып саналады [5].  

Бұған қол жеткізу үшін әртүрлі пәндерден білім ала отырып, халықаралық ынтымақтастықты 

дамытатын экологиялық, экономикалық және әлеуметтік тәсілдерді біріктіру қажет. Білім берудің бұл 

маңызды хабары мұғалімдерге, студенттерге және бүкіл әлемге жеткізілуі керек. Сонымен қатар, егер 

даярлық мұғалімдері тұрақты даму үшін білім беру мәселелерін оқу жоспарына енгізуді және сапалы ТБД-
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мен байланысты педагогикалық әдістерді қолдануды үйренсе, онда келесі ұрпақ тұрақтырақ әлемді 

қалыптастыруға қабілетті болады. 

Тұрақты даму үшін білім берудің негізгі аспектілері: 

Экологиялық білім: Оқушыларға табиғаттың заңдылықтары, экосистемалардың өзара байланысы және 

қоршаған ортаны қорғаудың маңызы туралы ақпарат беру [6]. 

Әлеуметтік жауапкершілік: Оқушыларды әлеуметтік мәселелерге, мысалы, кедейлік, теңсіздік және 

адам құқықтары сияқты тақырыптарға назар аударуға ынталандыру. 

Экономикалық сауаттылық: Экономикалық принциптер мен тұрақты даму концепцияларын түсіндіру 

арқылы жастардың қаржылық сауаттылығын арттыру. 

Критикалық ойлау: Оқушыларды проблемаларды шешуге, сыни тұрғыдан ойлауға және өз пікірлерін 

білдіруге үйрету. 

Интердисциплинарлық тәсіл: Тұрақты даму мәселелерін әртүрлі пәндер арқылы қарастыру, мысалы, 

биология, география, экономика және әлеуметтану. 

Практикалық тәжірибе: Оқушыларды жобалар мен іс-шараларға қатыстыру арқылы теориялық 

білімдерін практикада қолдануға мүмкіндік беру. 

«Тұрақты даму үшін білім беру» тақырыбын магистранттардың зерттеу жұмыстарына қосу үшін, оны 

бірнеше аспектілермен байытуға болады. Мысалы: 

- Тұрақты даму концепциялары: Магистранттар тұрақты дамудың негізгі принциптері мен 

концепцияларын зерттей алады, соның ішінде экологиялық, экономикалық және әлеуметтік аспектілерді. 

- Білім беру жүйесіндегі инновациялар: Тұрақты даму үшін білім беруді жүзеге асыруда 

қолданылатын жаңа әдістер мен технологияларды талдау. Мысалы, цифрлық білім беру құралдары, 

интерактивті оқыту әдістері және жобалық оқыту. 

- Педагогикалық стратегиялар: Тұрақты даму үшін білім беруде қолданылатын педагогикалық 

стратегиялар мен тәсілдерді зерттеу. Олардың тиімділігін бағалау және тәжірибеде қолдану. 

- Жастардың экологиялық сана-сезімін қалыптастыру: Магистранттар жастар арасында экологиялық 

білім мен жауапкершілікті арттыруға бағытталған бағдарламаларды зерттей алады. 

- Халықаралық тәжірибе: Әртүрлі елдердегі тұрақты даму үшін білім беру тәжірибелерін салыстыру, 

олардың тиімділігін және мәдени контекстке байланысты ерекшеліктерін талдау. 

- Саяси және әлеуметтік контекст: Тұрақты даму үшін білім берудің саяси және әлеуметтік 

аспектілерін зерттеу, соның ішінде мемлекеттік саясаттың рөлі мен қоғамдағы өзгерістердің әсері. 

- Кәсіптік білім беру: Тұрақты даму принциптерін кәсіптік білім беру жүйесіне енгізу жолдарын 

қарастыру, мамандарды даярлаудағы жаңа талаптар мен стандарттарды талдау. 

- Зерттеу жобалары: Магистранттар өздерінің зерттеу жобаларында тұрақты даму үшін білім берудің 

нақты мәселелерін шешуге бағытталған практикалық ұсыныстарды әзірлей алады. 

Осы аспектілерді ескере отырып, магистранттар «Тұрақты даму үшін білім беру» тақырыбын 

тереңірек зерттеп, өздерінің ғылыми жұмыстарында жаңа идеялар мен шешімдерді ұсына алады. 

Тұрақты даму мақсаттарына қол жеткізуде білімнің рөлі маңызды. Зерттеушілердің жаңа буынын 

қалыптастыру – бірінші кезектегі міндет. Стратегиялық зерттеулер болашақты қалыптастырады. 
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to analyze how peacekeeping serves as a vital tool for niche diplomacy and soft power projection. The study 

positions Kazakhstan alongside traditional middle powers like Canada, Norway, and South Korea, highlighting both 

similarities and differences. By exploring Kazakhstan's contributions to UN peacekeeping missions, the 

establishment of institutions such as KazBAT and KazCENT, and its regional balancing initiatives, the article 

illustrates how this strategically located nation uses peacekeeping to gain legitimacy, enhance visibility, and 

strengthen its global standing. Ultimately, it argues that Kazakhstan's peacekeeping policy is a deliberate and 

strategic component of its foreign policy, designed to elevate its status as a constructive, autonomous player in an 

increasingly multipolar world. 

Keywords: middle power, Kazakhstan, peacekeeping, UN, KazBAT, KazCENT. 
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Аңдатпа Бұл мақалада Қазақстанның бітімгершілік күштері мен стратегиялық дипломатиясы арқылы 

орта держава ретінде көтерілуі қарастырылады. Ол бітімгершілік дипломатия мен жұмсақ күшті болжаудың 

маңызды құралы ретінде қалай қызмет ететінін талдау үшін соңғы халықаралық жіктеулерге және 

Қазақстанның сыртқы саясатының эволюциясына сүйенеді. Зерттеу Қазақстанды Канада, Норвегия және 

Оңтүстік Корея сияқты дәстүрлі орта державалармен қатар алып, ұқсастықтары мен айырмашылықтарын 

көрсетеді. Мақалада Қазақстанның БҰҰ бітімгершілік миссияларына қосқан үлесін, KazBAT және KazCENT 

сияқты институттардың құрылуын және оның аймақтық теңгерімдегі бастамаларын зерттей отырып, бұл 

стратегиялық тұрғыда орналасқан мемлекет заңдылыққа қол жеткізу, көрнекілігін арттыру және өзінің 

жаһандық беделін нығайту үшін бітімгершілікті қалай қолданатынын көрсетеді. Сайып келгенде, ол 

Қазақстанның бітімгершілік саясаты оның сыртқы саясатының саналы және стратегиялық құрамдас бөлігі 

болып табылады, ол оның барған сайын көпполярлы әлемде сындарлы, автономды ойыншы ретіндегі 

мәртебесін көтеруге бағытталған. 

Кілт сөздер: орта держава, Қазақстан, бітімгершілік, БҰҰ, ҚазБАТ, ҚазЦЕНТ.    
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Аннотация В этой статье рассматривается подъем Казахстана как средней державы посредством его 

миротворческих усилий и стратегической дипломатии. Она опирается на последние международные 

классификации и эволюцию внешней политики Казахстана, чтобы проанализировать, как миротворчество 

служит жизненно важным инструментом для нишевой дипломатии и проецирования мягкой силы. 

Исследование позиционирует Казахстан рядом с традиционными средними державами, такими как Канада, 

Норвегия и Южная Корея, подчеркивая как сходства, так и различия. Исследуя вклад Казахстана в 

миротворческие миссии ООН, создание таких институтов, как KAZBAT и KazCENT, и его региональные 

инициативы по балансировке, статья иллюстрирует, как эта стратегически расположенная страна использует 

миротворчество для обретения легитимности, повышения видимости и укрепления своего глобального 

положения. В конечном счете, в ней утверждается, что миротворческая политика Казахстана является 

преднамеренным и стратегическим компонентом его внешней политики, призванным повысить его статус 

как конструктивного, автономного игрока во все более многополярном мире. 

Ключевые слова: средняя держава, Казахстан, миротворчество, ООН, КазБАТ, КазЦЕНТ. 
 

Introduction 

In the multipolar world as global power dynamics continue to shift, the importance of middle powers has 

grown significantly. Often middle powers may lack the military or economic clout of great powers, yet they wield 

considerable influence in international affairs through diplomacy, cooperation, and a commitment to multilateralism. 

Countries like Canada, Norway, and South Korea exemplify how middle powers can effect meaningful change, 

particularly in peacekeeping and conflict resolution [1]. 

Kazakhstan is now positioning itself within this sphere. Over the past two decades, it has steadily cultivated a 

reputation as a reliable and balanced player on the global stage. By participating in United Nations peacekeeping 

missions and mediating regional conflicts, Kazakhstan is utilizing peacekeeping not only to contribute to global 

stability but also to enhance its own diplomatic identity. 

This article examines how Kazakhstan employs peacekeeping as a strategic tool of middle power diplomacy. 

It discusses the country’s increasing involvement in UN operations, the establishment of specialized units like 
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KAZBAT, and the role of institutions such as KazCENT. The aim is to demonstrate that Kazakhstan’s peacekeeping 

efforts are not merely symbolic; they are integral to a broader foreign policy designed to enhance the country's 

influence, foster trust, and promote stability both regionally and globally. 

Peacekeeping contribution of middle powers 

Peacekeeping has become one of the signature tools of middle power diplomacy. Countries like Canada, for 

example, have built much of their international reputation by consistently taking part in peacekeeping missions since 

the end of World War II. Canada has participated in more than 56 peace operations providing military and police 

personnel [2]. These efforts aren’t just about contributing to global stability- they’re also about being seen as 

responsible and engaged players on the world stage. For many middle powers, peacekeeping offers a way to expand 

their soft power, build trust, and increase their influence in international negotiations. At the same time, it reflects a 

broader commitment to multilateralism and the rules-based global order. By joining peace operations, these countries 

show they’re serious about cooperation, while also earning recognition and respect from larger powers and 

international institutions [3]. 

Middle powers are often more committed to peacekeeping than they are given credit for. Far from being 

passive or opportunistic, many of these states have contributed more—both in personnel and political will—than 

some of the world’s largest powers, especially when measured relative to their economic capacity. This active 

engagement challenges the outdated view of middle powers as simply riding along with the efforts of great powers. 

Interestingly, even countries like China, despite its status as a rising global power, tend to behave more like middle 

powers in peacekeeping contexts [4]. Its emphasis on multilateralism, adherence to UN norms, and participation in stabilizing 

missions aligns more closely with the approaches taken by states such as Turkey, India, and Brazil. 

A key strategy for many middle powers is what scholars call niche diplomacy. Instead of spreading their 

efforts thin, these countries focus on specific areas—such as conflict mediation, regional stability, gender-sensitive 

peacebuilding, or post-conflict recovery, where they can have a meaningful and visible impact [5]. Kazakhstan’s 

focus on regional training and mediation, for instance, fits into this model of targeted engagement, allowing it to 

carve out a distinct and respected role in international peacekeeping. 

Kazakhstan’s contribution to peacekeeping and its aspiration to middle power status 

Kazakhstan is a unique country situated in Central Asia between two great powers, rich in natural resources 

and the main supplier of many European countries, China and US. It conducts multi-vector foreign policy and tries 

to be a regional leader and aspire to become a middle power and is actively moving forward the policy of middle 

power. Kazakhstan has become more active in peacekeeping, both at home and abroad, as part of its growing role in 

regional and global security. From contributing troops to UN missions to hosting a major CSTO operation during a 

period of domestic unrest, the country has shown that it sees peacekeeping as more than just a symbolic gesture[6]. 

These efforts are closely tied to Kazakhstan’s broader foreign policy goals, its concerns about regional stability, and 

its desire to strengthen its military and international partnerships.  

For Kazakhstan, peacekeeping isn’t just about contributing troops- it’s a way to pursue bigger foreign policy 

goals. By getting involved in international missions, Kazakhstan aims to build its global reputation as a responsible 

and cooperative partner. It’s also a way to strengthen its voice in international organizations like the UN and OSCE, 

where active participation often earns respect and influence. Peacekeeping also supports Kazakhstan’s ambition to 

act as a regional mediator. The country has already played a key diplomatic role in initiatives like the Astana peace 

talks on Syria, and its involvement in peacekeeping reinforces this image of Kazakhstan as a neutral, stabilizing 

force in global affairs [7]. 

Kazakhstan’s role in peacekeeping may not be large in numbers, but it is meaningful in impact. The country 

has approached peacekeeping with a clear sense of purpose—focusing on professionalism, strategic alignment with 

its foreign policy, and capacity-building at home and in the region. 

Kazakhstan has contributed troops to UN missions like those in Lebanon (UNIFIL) and Western Sahara 

(MINURSO). While the deployments have been small, Kazakh peacekeepers have earned positive feedback for their 

discipline, cooperation, and ability to integrate into multinational teams [8]. These missions have helped Kazakhstan 

demonstrate that even a limited military presence can build credibility when carried out professionally. 

One of the country’s strongest contributions has been the creation of the Kazakhstan Peacekeeping Training 

Center (KazCENT). This center doesn’t just train Kazakh troops—it has become a regional hub, offering courses to 

military personnel from neighboring countries. Through KazCENT, Kazakhstan is quietly building its influence in 

the region by strengthening peacekeeping standards and promoting international cooperation[9]. 

Peacekeeping also supports Kazakhstan’s broader diplomatic ambitions. It helps position the country as a 

responsible actor committed to multilateralism and global peace. These contributions have enhanced Kazakhstan’s 

reputation in organizations like the UN and OSCE, and they align well with its efforts to serve as a neutral mediator 

in conflicts—such as its hosting of the Astana peace talks on Syria. Nowadays Kazakh peacekeepers serve in Golan 

Heights ensuring a ceasefire, patrolling, guarding checkpoints, and destroying explosive devices [10].   

At the same time, Kazakhstan faces real limitations. Its missions are still relatively small in scale, and the 

country has yet to take on leadership roles within peacekeeping operations. Financial constraints and the complexity 

of its regional environment also make rapid expansion difficult. Still, Kazakhstan has laid a strong foundation for 

growth if it chooses to invest further in this area. 
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Kazakhstan may not yet be a major peacekeeping power, but it has shown that effectiveness is not just about 

numbers. Through well-trained troops, a regional training hub, and a smart diplomatic approach, it has positioned 

itself as a serious and reliable contributor. As its capacity grows, so too will its potential to take on a larger and more 

visible peacekeeping role in the years ahead. 

There’s a domestic angle too. Kazakhstan often frames its peacekeeping activities as an extension of the 

values it promotes at - its focus on inter-ethnic and inter-religious harmony [11]. By highlighting these values on the 

international stage, the government not only promotes a positive image abroad but also strengthens a sense of 

national identity and cohesion at home. 

In concise, peacekeeping helps Kazakhstan pursue multiple goals at once: boosting its international profile, 

building strategic relationships, promoting stability in the region, and reinforcing a narrative of unity and 

responsibility both inside and outside the country.  

Kazakhstan’s growing reputation as a middle power is closely linked to its strategic use of peacekeeping as a 

foreign policy tool. Rather than projecting hard power, Kazakhstan relies on diplomacy, multilateralism, and 

contributions to international security. Located between Russia and China, Kazakhstan maintains balanced relations 

while expanding cooperation with the EU, UN, and NATO. Its participation in peacekeeping reinforces this multi-

vector diplomacy and builds international trust. 

Through missions in Lebanon and Western Sahara, as well as training programs via KazCENT, Kazakhstan 

enhances its global presence. These actions strengthen its credibility as a cooperative and capable actor in global 

peace efforts[12]. 

Kazakhstan’s peacekeeping efforts align with its broader multilateral roles—chairing the OSCE, initiating 

CICA, and hosting the Astana Process. These contributions position it as a stabilizer in regional and global affairs. 

Peacekeeping supports Kazakhstan’s image as a nation committed to peace, tolerance, and interethnic harmony—

values it seeks to promote both at home and abroad. This soft power strengthens its voice in international forums. 
 

Conclusion 

In conclusion, Kazakhstan’s engagement in peacekeeping serves a dual purpose: on one hand, it contributes to 

the professionalization and modernization of its military forces through exposure to international standards and 

cooperation. On the other, it acts as a vehicle for projecting Kazakhstan’s image as a responsible and constructive 

global actor. These efforts align with its broader foreign policy objectives—enhancing its visibility on the world 

stage, reinforcing its commitment to multilateralism, and supporting its aspiration to be seen as a bridge between 

East and West. 

As Kazakhstan takes on more diplomatic responsibilities and contributes to international security—whether through 

United Nations missions, training initiatives like KazCENT, or its role in regional mediation—its profile as a middle power 

continues to grow. However, this status is not fixed; it is shaped by a complex mix of internal factors, such as economic 

priorities and national identity, and external pressures, including geopolitical competition and shifting regional dynamics. In 

this evolving landscape, Kazakhstan’s peacekeeping efforts are not just symbolic gestures—they are strategic moves in a 

long-term effort to secure influence, stability, and recognition as a middle power. 
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ВНЕШНЯЯ ПОЛИТИКА США В ЦЕНТРАЛЬНОЙ АЗИИ ПРИ АДМИНИСТРАЦИИ Д.ТРАМПА В 

УСЛОВИЯХ ГЕОПОЛИТИЧЕСКОЙ КОНКУРЕНЦИИ 

 

Аннотация: Внешняя политика США в Центральной Азии при администрации Д. Трампа в условиях 

геополитической конкуренции представляет собой актуальную тему, требующую детального анализа после 

инаугурации американского президента. Цель данной статьи заключается в исследовании 

центральноазиатской политики США, а также в разработке мер, направленных на сдерживание роста 

влияния Китая. 

Статья включает обзор дискуссии о возможной отмене поправки Джексона-Вэника и анализ ряда 

вызовов, с которыми США сталкиваются в процессе укрепления сотрудничества с центральноазиатскими 

государствами. В работе также рассматриваются риски и возможности для региона, возникающие в 

контексте геополитического противостояния между США и Китаем, для выявления подходящих стратегий. 

Ключевые слова: Центральная Азия, геополитическая конкуренция, поправка Джексона-Вэника, 

Формат C5+1, региональная безопасность. 
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U.S. FOREIGN POLICY IN CENTRAL ASIA UNDER THE ADMINISTRATION OF D. TRUMP IN THE 

CONTEXT OF GEOPOLITICAL COMPETITION 

 

Abstract: The US foreign policy in Central Asia under the Trump administration in the context of 

geopolitical competition is an urgent topic that requires detailed analysis after the inauguration of the American 

president. This article aims to examine the United States' policy toward Central Asia and to propose measures to 

counteract the growing influence of China in the region. 

The article includes an overview of discussions on the potential repeal of the Jackson-Vanik amendment and 

analyzes several challenges the United States faces in strengthening cooperation with Central Asian states. 

Additionally, it explores the risks and opportunities for the region that arise from the geopolitical competition 

between the United States and China to identify effective strategies. 

Keywords: Central Asia, geopolitical competition, Jackson-Vanik amendment, C5+1 format, regional 

security. 

 

Регион Центральной Азии занимает значимое место в геополитическом противостоянии сверхдержав, 

таких как Соединенные Штаты Америки, Китай и Россия. Благодаря огромным энергоресурсам и 

стратегическому расположению между Европой и Азией, это позволяет региону быть объектом 

политического и экономического влияния трех государств. За последние годы мы можем видеть увеличение 

уровня интереса США и Китая посредством использования различных форматов дипломатических 

переговоров, проектов и инициатив, например, дипломатическая платформа С5+1 или «Один пояс, один 

путь» [1]. 

При администрации Дональда Трампа в период с 20 января 2017 года по 20 января 2021 года, регион 

Центральной Азии не был одним из главных приоритетов внешней стратегии сверхдержавы, тем не менее, 

были приняты отдельные инициативы по сохранению своей позиции и сдерживании влияния других 

игроков. Так, в 2020 году США приняли программу по укреплению суверенитета и экономической 

самостоятельности центральноазиатских стран. Впрочем, в связи со сменой внимания на более глобальные 
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вопросы, началом торговой войны с Китаем и одновременным продвижением китайской инициативы «Один 

пояс, один путь», США ослабили свое значение в регионе [2]. 

Как мы можем сейчас видеть, при втором президентстве Д.Трампа политика в сторону региона стала 

обновленной. Это касается начало обсуждения по отмене поправки Джексона-Вэника для Казахстана и 

Узбекистана, что позволит открыть новые пути в сфере торговых отношений. Данная поправка была принята 

еще в 1974 году в сторону СССР, но после распада была унаследована странами СНГ, включая Казахстан, 

Узбекистан, Таджикистан и Туркменистан (Кыргызстан был освобожден от поправки в 2012 году) [3].  

Американские эксперты полагают, что отмена поправки выведет отношения США с Центральной 

Азией на новый уровень в области инвестиций в инфраструктуру, добыче и отправке редкоземельных 

металлов и продвижением прав человека, что позволит повысить свое влияние в противовес Китаю и России 

[4]. 

Так как Казахстан и Узбекистан являются одними из лидирующих стран региона, для США важно 

сохранить значимость сотрудничества с республиками. Во-первых, Казахстан занимает одну из главных 

позиций в создании Транскаспийского международного транспортного маршрута (Среднего коридора), а 

также имеет богатый запас редкоземельных металлов, которые используются в зеленой энергетики и 

военной промышленности. Согласно статистике, Китай уже имеет под контролем более 60% мирового 

производства и 85% перерабатывающих мощностей критически важных ресурсов. Укрепление партнерства с 

Казахстаном, снизит зависимость США от Китая в сфере ресурсов [4]. 

Во-вторых, в 2024 году Узбекистан подписал соглашение о поддержке вступления во Всемирную 

торговую организацию с Соединенными Штатами Америки, Также республика рассматривает возможность 

быстрого роста экономики с помощью американских компаний, особенно в сфере информационных 

технологий [4]. 

В-третьих, такое решение будет ответом на расширенное присутствие Китая в регионе, которое за два 

десятилетия увеличила финансирование в масштабные инфраструктурные проекты (строительство дорог, 

железнодорожных магистралей, газопроводов и открытие Китайского строительного банка в Астане). Одним 

из главных примеров является Центральноазиатско-китайский газопровод, проходящий через Туркменистан, 

Узбекистан и Казахстан, что определяет регион как стратегически важное партнерство в сфере поставки 

энергии для Китая. На основе этого, мы понимаем, что китайские инвестиции стимулируют экономику 

центральноазиатских республик, но с другой стороны увеличивают их зависимость от внешнего игрока [4]. 

В-четвертых, существует ряд вызовов, которые США должны решить для укрепления сотрудничества 

с Центральной Азией: 

− Экономическое присутствие США все же уступает китайскому, в связи с тем, что Соединенные 

Штаты Америки обращают больше внимания на вопросы безопасности и борьбе с терроризмом, когда Китай 

развивает экономическое сотрудничество; 

− Пекин лидирует по количеству инвестиций в инфраструктурные проекты региона, в отличие от 

Вашингтона; 

− Закрытие агентства USAID в регионе, которое играло важную роль в поддержке экономического 

развития и демократических реформ, вынуждает США искать новые пути своего пребывания в Центральной 

Азии; 

− Многовекторная политика Казахстана и Узбекистана не позволяет выбирать между глобальными 

внешними игроками[1]. 

Таким образом, геополитическое противостояние между США и Китаем могут представлять для 

Центральной Азии определенные риски. Начало тарифной войны может сильно отразится на экономике пяти 

республик [5]: 

1. Увеличение тарифов для китайских товаров при экспорте на американский рынок, может вынудить 

Китай искать новые рынки для сбыта продукции, включая Центральную Азию, что в дальнейшем может 

повлиять на национальные компании. 

2. Повышенная напряженность между Вашингтоном и Пекином может привести к усилению 

экономической и политической зависимости региона от одной из сторон. 

3. Длительное противостояние двух сверхдержав может экономически повлиять на политику 

центральноазиатских стран и ослабить их позиции на международной арене [6]. 

С другой стороны, такое противостояние может создать возможности для пяти республик [1]: 

1. Центральноазиатские страны смогут использовать противостояние для диверсификации 

экономического сотрудничества с обеими сторонами (обмен технологиями и инновациями, заключение 

новых торговых соглашений). 

2. Конкуренция может увеличить иностранные инвестиции в инфраструктурные проекты, что повысит 

экономику государств региона. 

Исходя из вышеперечисленного, мы можем сказать, что Китай укрепляет свои позиции с помощью 

экономических и дипломатических рычагов, а Соединенные Штаты Америки пытаются ограничить 

повышение китайского влияния через новые сферы сотрудничества [1]. 
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Не стоит забывать и об активном использовании США дипломатической платформы С5+1, в которую 

входит обсуждение энергетических вопросов, экономики и безопасности [7]. Данный формат сотрудничества 

откроет новые возможности для партнерства Центральной Азии и США, так как аналитики Брюс Панниер и 

Эрик Руденшольд полагают, что политика, начавшаяся с вопроса безопасности, в связи с событиями 11 

сентября 2001 года, при администрации Д.Трампа изменит курс в более деловое русло по причине открытых 

транспортных путей через Каспийское море в Турцию и Европу [8]. Это означает более доступную 

транспортировку энергоресурсов, кроме того, эксперты подчеркивают, что экономика государств региона 

стала более открытая к новым сотрудничествам [8]. Благодаря такому формату сотрудничества 

сотрудничество между США и Центральной Азией будет происходить эффективнее и стабильнее [9]. 

В заключении можно сказать, что по словам экспертов геополитическая конкуренция США и Китая 

будет увеличиваться. Китай все также будет использовать экономику для укрепления своей позиции, с 

другой стороны Соединенные Штаты Америки будут повышать сотрудничество через сферы безопасности и 

демократии. Более того, в таких условиях странам региона Центральной Азии нужно поддерживать баланс 

между двумя сверхдержавами для обеспечения суверенитета и устойчивого развития.  

 

ЛИТЕРАТУРА 

1. Кыдырбек Ф.К. Соперничество США и Китая в Центральной Азии: стратегические интересы и 

геополитические последствия. - Режим доступа URL: https://qra-centre.kz/ru/mnenie/sopernichestvo-ssha-i-

kitaya-v-centralnoj-azii-strategicheskie-interesy-i-geopoliticheskie-posledstviya. - (дата обращения: 15.03.2025). 

2. Ионова Е. Политика администрации Д. Трампа в Центральной Азии // Россия и новые государства 

Евразии, 2020, № III (ХLVIII), С. 53-65. https://doi.org/10.20542/2073-4786-2020-3-53-65. 

3. Панфилова В. США собираются отменить поправку Джексона–Вэника для государств Центральной 

Азии, 2025. - Режим доступа URL: https://www.ng.ru/cis/2025-01-19/1_5_9173_centrasia.html?id_user=Y. - (дата 

обращения: 16.03.2025). 

4. Spencer K., D’Anieri A. How Trump can unlock new strategic economic opportunities in Central Asia, 

2025. – Access mode: https://www.atlanticcouncil.org/blogs/new-atlanticist/how-trump-can-unlock-new-strategic-

economic-opportunities-in-central-asia/. - (дата обращения: 16.03.2025). 

5. Meloni M. Trump Administration and the U.S. – China Competition in Central Asia. – Access mode: 

https://www.specialeurasia.com/2025/02/13/trump-china-central-asia-us/. - (дата обращения: 17.03.2025). 

6. Трамп и "новый курс": как отразится на ЦА инаугурация нового президента США. - Режим доступа 

URL: https://tj.sputniknews.ru/20250121/tramp-novyy-kurs-inauguratsiya-usa-1065943335.html. - (дата 

обращения: 04.11.2024). 

7. Дональд Трамп - 47-ой президент США: какую политику он выберет в отношении Центральной 

Азии. - Режим доступа URL: https://www.inform.kz/ru/donald-tramp-47-oy-prezident-ssha-kakuyu-politiku-on-

viberet-v-otnoshenii-tsentralnoy-azii-7189cf. - (дата обращения: 17.03.2025). 

8. От С5 к С8? Какой будет политика администрации Трампа в Центральной Азии. - Режим доступа 

URL: https://rus.azattyk.org/a/kakoy-budet-politika-administratsii-trampa-v-tsentralnoy-azii/33259865.html. - (дата 

обращения: 18.03.2025). 

9. Десятилетие сотрудничества Центральной Азии с США в формате «C5+1». - Режим доступа URL: 

https://kisi.kz/ru/desyatiletie-sotrudnichestva-chentralnoj-azii-s-ssha-v-formate-c5-1/. - (дата обращения: 

18.03.2025). 

 

 

UDC 811 

Chukayeva T., 

PhD student 

«8D02322 – Foreign Philology» 

Ablaikhan KazUIRandWL, Almaty, Kazakhstan 

e-mail: greenrose_98@mail.ru 

 

INSTRUMENTS OF REVENGE REALIZATION IN SALMAN RUSHDIE’S  

SHALIMAR THE CLOWN: WEAPONS 

 

Abstract. The article is dedicated to researching the authorial interpretation of the weapons of revenge in 

Shalimar the Clown. The representation of REVENGE-EVENT as a script allows to clearly structure and 

systematize the instruments of revenge realization. The knife and the bow used by the novel’s key avenger characters 

are presented as polar opposites, constituting to the conceptual metaphors of “proximity is malice” and “distance is 

mercy”. The article thus uses conceptual and lexical-semantic analysis to unveil the meanings behind said weapons.  

Keywords: EVENT, revenge, script, weapon, interpretation, conceptual metaphor.  

 

Аннотация. Статья посвящена исследованию авторской интерпретации орудий мести в романе 

Shalimar the Clown. Представление СОБЫТИЯ-МЕСТИ как сценария позволяет чётко структурировать и 

https://qra-centre.kz/ru/mnenie/sopernichestvo-ssha-i-kitaya-v-centralnoj-azii-strategicheskie-interesy-i-geopoliticheskie-posledstviya
https://qra-centre.kz/ru/mnenie/sopernichestvo-ssha-i-kitaya-v-centralnoj-azii-strategicheskie-interesy-i-geopoliticheskie-posledstviya
https://doi.org/10.20542/2073-4786-2020-3-53-65
https://www.ng.ru/cis/2025-01-19/1_5_9173_centrasia.html?id_user=Y
https://www.atlanticcouncil.org/blogs/new-atlanticist/how-trump-can-unlock-new-strategic-economic-opportunities-in-central-asia/
https://www.atlanticcouncil.org/blogs/new-atlanticist/how-trump-can-unlock-new-strategic-economic-opportunities-in-central-asia/
https://www.specialeurasia.com/2025/02/13/trump-china-central-asia-us/
https://tj.sputniknews.ru/20250121/tramp-novyy-kurs-inauguratsiya-usa-1065943335.html
https://www.inform.kz/ru/donald-tramp-47-oy-prezident-ssha-kakuyu-politiku-on-viberet-v-otnoshenii-tsentralnoy-azii-7189cf
https://www.inform.kz/ru/donald-tramp-47-oy-prezident-ssha-kakuyu-politiku-on-viberet-v-otnoshenii-tsentralnoy-azii-7189cf
https://rus.azattyk.org/a/kakoy-budet-politika-administratsii-trampa-v-tsentralnoy-azii/33259865.html
https://kisi.kz/ru/desyatiletie-sotrudnichestva-chentralnoj-azii-s-ssha-v-formate-c5-1/
mailto:greenrose_98@mail.ru


31 

систематизировать средства реализации мести. Нож и лук, используемые ключевыми мстителями романа, 

показаны как полярные противоположности и воплощают концептуальные метафоры «близость  –  это 

злоба» и «дистанция  –  это милость». В статье применяется концептуальный и лексико-семантический 

анализ для раскрытия смыслов, стоящих за упомянутыми орудиями. 

Ключевые слова: СОБЫТИЕ, месть, сценарий, оружие, интерпретация, концептуальная 

метафора. 

 

Аңдатпа. Мақала Shalimar the Clown романындағы кек алудың қаруларын авторлық интерпретация 

тұрғысынан зерделеуге арналған. КЕК ОҚИҒАСЫН сценарий түрінде ұсыну кек алудың құралдарын нақты 

құрылымдап, жүйелеуге мүмкіндік береді. Романдағы негізгі кек алушы кейіпкерлер пайдаланатын пышақ 

пен садақ  –  бір-біріне қарама-қарсы полярлы символдар ретінде беріліп, «жақындық  –  жауыздық» және 

«қашықтық  –  мейірім» концептуалды метафораларын құрайды. Мақалада аталған қарулардың мән-

мағыналарын ашу мақсатында концептуалды және лексика-семантикалық талдау әдістері қолданылады. 

Түйін сөздер: ОҚИҒА, кек, сценарий, қару, интерпретация, концептуалды метафора. 

 

Introduction. 

Eternal plots represent recurring narrative structures that reappear across literary traditions, historical periods, 

and cultural milieus. These are not simply repeated storylines, but fundamental human experiences – such as love, 

betrayal, sacrifice, and revenge – that manifest in varying configurations yet retain a recognizable cognitive core. 

Among them, the eternal plot of Revenge persists with remarkable tenacity, evolving through different eras and 

mediums. This study addresses the cognitive architecture underlying this plot type, focusing particularly on its 

weaponized embodiment in Salman Rushdie’s Shalimar the Clown. Drawing on conceptual analysis and lexical-

semantic analysis, the article examines the symbolic configuration of revenge as cognitively framed action and 

explores how instruments such as the knife and the bow function not only as narrative devices but also as bearers of 

conceptual significance. 

From a cognitive standpoint, Revenge is not merely a thematic recurrence but a dynamic frame – a structured 

set of expectations and roles triggered in the reader’s mind. As the study outlines, this frame comprises a subject (the 

avenger), an object (the target), a cause or grievance, a mode (the manner of retaliation), and an instrument (the 

medium through which revenge is realized). These components are then instantiated in narrative scripts, which are 

culturally situated and lexically actualized. The methodology of this analysis thus consists of identifying and 

interpreting the key lexical units (knife, bow, etc.) that instantiate revenge scripts within the novel. 

Methods and materials. 

Methods utilized in the study include conceptual analysis and lexical-semantic analysis, both of which helped 

unravel the meanings behind some of the most ubiquitous tools of revenge – knife and bow – as used in Shalimar the 

Clown.  

Results and discussion. 

The concept of the eternal plot (or perennial plot) refers to narrative structures or storylines that recur across 

literary traditions, historical epochs, and cultural boundaries. These plots are foundational to storytelling and are 

often recognized as archetypal, universal, or mythic in nature. An eternal plot encapsulates a fundamental human 

experience or conflict – such as revenge, love, exile, betrayal, sacrifice, or rebirth – which resonates deeply with 

audiences regardless of time or place. These plots are not bound to any single text or author; rather, they are 

reinterpreted and retold in myriad forms, adapting to the cultural and social contexts of each new telling [1]. 

The notion of eternal plots draws upon the theories of comparative literature, structuralism, and myth 

criticism. Scholars like Vladimir Propp, Joseph Campbell, Northrop Frye, and Christopher Booker have all 

contributed frameworks that help to categorize and trace the recurrence of these core plots. For instance, Campbell’s 

monomyth – or “The Hero’s Journey” – is often cited as a quintessential eternal plot, appearing in ancient epics, 

religious narratives, and contemporary novels or films [1]. Similarly, Booker’s classification of "The Seven Basic 

Plots" (e.g., Overcoming the Monster, Rags to Riches, The Quest) serves as a modern cataloging of such narrative 

constants [2].  

Lists of eternal plots may range from brief enumerations of core storylines – such as love triangles, quests, or 

tragic downfalls – to more elaborate taxonomies that include up to one hundred variations or motifs. These lists are 

particularly useful in literary criticism, comparative analysis, and creative writing. 

In our previous research, we have already discussed both the notion of plot recurrence and the possible 

reasons behind it as presented by various scholars. Imagining eternal plots as frames, as A. Zezyulevich suggests, 

helps systematize them and dwell on their most important – central – elements. That said, imagining an eternal plot 

as a frame leads to the very idea that the core of this plot (its most significant elements) stays untouched as the plot 

itself undergoes changes and configurations. 

Below is the scheme of plot configuration of “Orestes” play written in Ancient Greece and focusing on the 

eternal element of revenge. 
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Figure 1. Configurations of the plot of revenge in the story of Orestes 

While some of the works presented here are downright copies of “Orestes”, some include the element of 

vengeful matricide as an allusion. In “Shalimar the Clown”, Clytemnestra becomes central, overshadowing Orestes 

whose revenge is a somewhat tertiary action. The revenge of Orestes follows two cycles of violence – Agamemnon 

sacrificing Iphigenia to win the war, Clytemnestra’s revenge, and Orestes’s vindictive retribution. In contrast, India 

Ophuls from “Shalimar the Clown” takes Clytemnestra as her role model, believing the motives behind the latter’s 

revenge were “noble” and “necessary” [3].  

Now, as we imagine the eternal plot of revenge as a frame, these are the most central elements which must be 

considered: 

• Who harmed the avenger?  

• Who is the avenger? 

• What is the cause for revenge? 

• When, where, and how does the revenge take place? 

• What does the avenger use to harm the offender? 

• What are the possible consequences? 

These being central, there are a few other elements such as disappointment, nobility, cruelty, loss, 

disconnection from the reality, time lapse, immediacy, and so on – the elements which are called facultative [4].  

What interests us in this particular study is how revenge is carried out in “Shalimar the Clown” and what 

specific tools are used for this action. The said novel is multidimensional, and it is not narrated chronologically. Here 

is the chapter index: 

1. India: Max Ophuls is killed by Shalimar the Clown. 

2. Boonyi: Shalimar and Boonyi’s youth is narrated, together with the initial stages of her downfall.  

3. Max: the story of Max Ophuls’ revenge against the Nazi during World War II, his successful attempts at 

regaining the upper hand, his rise as a political figure, and his encounter with Boonyi. Parallelly, the story of Boonyi 

takes a darker turn as she becomes enthralled with the promises of a better life and ends up losing what she had.  

4. Shalimar the Clown: further exploration of Boonyi’s self-induced tragic fate, her return to the village, the 

loss of her child, and the deterioration of her mind. Shalimar’s journey as a terrorist and a killer is central in this 

chapter, and together with the assassination of Max, the killing of Boonyi is also described. 

5. Cashmira: India Ophuls, now Cashmira, seeks justice and revenge after a long period of depression and 

stagnation. The novel ends on a cliffhanger as Shalimar, who escaped from prison, is holding his knife in the dark, 

attempting to murder Cashmira and also aware that she has a taut bow.  

As we see, there are three avengers and multiple revenge narratives weaved into a single story. The first and 

foremost revenge – the one that is on the surface – is that of Shalimar the Clown. On the personal level, he avenges 

the loss of his wife, betrayal, and the loss of honor. It might seem a traditional Eastern “murder of honor” scenario, 

though its roots are far more multifaceted. By violating Boonyi, Max also violates Cashmir – and this is a level 

further than personal: it is politics, the arena on which Max’s remarks have created significant turmoil. Eventually, 

on the religious level, Shalimar brings forward the agenda of Islamic terrorists who believe that the USA is to blame 

for the war in Cashmir. And still, there is a single weapon of a knife.  

The revenge of Max Ophuls does not use any physical tools (except for forged papers and perhaps the plane), 

which makes it a calculated, subtle revenge embedded to the narrative of war, partisan movement, revolution, 

retribution, and the regaining of justice. The image of Grey Rat – Max’s ally and later his wife – is specifically 

important for this revenge as this is what Max becomes: a rat, a mole, a “sneaky bastard” who forges and deceives 

instead of killing right away.  

However, what is especially interesting for the dichotomy of this work is the golden bow that India-Cashmira 

uses to exact her revenge on Shalimar the Clown. Now, if we compare the stages of these two revenge acts, we 

might notice several similarities along with some significant differences.  

Harm stage: India’s reaction to the immediate harm is freezing and dissociating, as described in the novel. 

Shalimar’s reaction is active and dynamic: without thinking, he grabs the knife and heads to the bus station “to kill”.  
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Realization stage: while Shalimar’s ceasefire towards Max and Boonyi is artificial (he vows to his and her 

parents that he will not harm Boonyi till their death), India’s state of stagnation and depressive frost are real and 

harm-induced. Both undergo significant changes, both sharpening and strengthening their identities: India as a 

protector and a just avenger, Shalimar as a “killing machine”, a terrorist, and an actor. 

Preparation stage. Interestingly, both the characters use words as a weapon and even develop their own 

channel of telepathy – early in the story, when India and Shalimar are still strangers, and later, when they are 

enemies. Shalimar writes letters to Boonyi, letters where he begs her to return, while India writes letters to Shalimar 

as he is in prison. He responds to her in present tense, which indicates that for him, revenge goes beyond killing Max 

and Boonyi. While preparing for the execution itself, Shalimar spends most of the time tracking down Max along 

with honing his skill of “kill and vanish”, while India’s preparation is mostly psychological and physical – she trains.  

Execution stage. The brutality of both murders is perceived by India as completely intentional – the viewpoint 

she presents in court that results in Shalimar’s incarceration. Shalimar cuts both their heads off, using the proximity 

and flexibility that the knife offers. He uses three different knives for his three victims: a kitchen knife for Max, 

another knife – hunting or pocket – for Boonyi, and a “virginal blade” for India. Meanwhile, India’s only weapon is 

her golden bow, and she remains consistent with it both because it is her first kill (allegedly) and because she 

demonstrates a higher level of respectful intentionality in weapon choice. 

After carrying out the analysis, we have identified two conceptual metaphors [5] that correspond to the 

dichotomy of Knife vs Bow in the book: PROXIMITY IS MALICE and DISTANCE IS MERCY.  

The knife symbolizes proximity, both physical and emotional. It requires the avenger to come close to the 

victim, to enter their intimate space, and to engage in an act that is direct, bodily, and immediate. In Shalimar the 

Clown, this is illustrated by scenes of literal backstabbing and head-chopping, where revenge becomes visceral and 

almost animalistic. The knife's presence invokes the butcher’s logic  –  one does not simply kill with a knife; one 

butchers, dismembers, and desecrates. The connotation is one of dehumanization and dominance. The knife becomes 

not merely an instrument of death but of humiliation and exposure. This is why proximity is malice: to come close to 

the target is to absorb and reflect the full emotional weight of betrayal, anger, and hatred. In this frame, revenge is 

personal, raw, and permanently scarring – both for the victim and the avenger. 

Conversely, the bow and arrows signify distance, elegance, and restraint. The archer remains far from the 

target, creating a spatial and metaphorical gap between self and victim. This distance can be read as a form of moral 

detachment or even mercy. In the presentation, India Ophuls is associated with this mode: she is described with 

epithets such as "taut", "bony", and "muscular", connoting discipline and control. Her preference for the bow – an 

ancient weapon often mythologized in literature and associated with nobility (Robin Hood, Artemis, Odysseus) – 

marks her as someone whose revenge, while lethal, is not driven by cruelty but by necessity or justice. The bow 

embodies a kind of cold revenge, filtered through ideology or ethics rather than immediate passion. 

Moreover, in literary history, the knife is often used in the domestic, intimate sphere – murders in bedrooms, 

stabbings at the table, betrayals in the dead of night. Clytemnestra’s murder with a knife, as referenced in the 

presentation, is laden with gendered and emotional connotations – revenge emerging from the household, tied to 

bodily defilement and maternal rage. India, by contrast, cannot use the knife: it would collapse her detachment. As a 

"woman of distance", she must use the bow, both literally and metaphorically, to remain apart from the filth and 

blood of personal malice. She enacts justice, not revenge in its most carnal form. 

In cognitive terms, this dichotomy also reflects frame-based conceptualizations [6]: the knife is part of a 

revenge frame involving close contact, emotional volatility, physical overpowering, and symbolic desecration. The 

bow, in contrast, belongs to a frame of distanced planning, strategic vision, symbolic purity, and moral ambiguity.  

The concordance below justifies these findings. 

Space-time was like butter, she thought, driving fast, and this car the warm knife slicing through it. She didn’t 

want it. 

A metaphorical use of the knife as a force of irreversible disruption and existential dread. 

Shalimar the clown was holding something in his fist. Maybe it was a knife. 

The ambiguity of the hidden knife intensifies the threat through its closeness and concealment. 

After he learned of her infidelity with the American Shalimar the clown sharpened his favorite knife and 

headed south with murder on his mind. 

The act of sharpening the knife signifies premeditated, personal vengeance rooted in betrayal. 

She was right; Shalimar the clown did sometimes climb the hill, knife in hand, and watch her from behind a 

tree. 

The knife here embodies stalking intimacy and the menace of being watched by a known, once-loved figure. 

Shalimar the clown left Pachigam the next morning carrying nothing but the clothes he stood up in and the 

knife in his waistband. 

The knife becomes his only possession, symbolizing a distilled identity of violence and purpose. 

But he knew he did not want to shoot the ambassador. His weapon of choice had always been the knife. He 

was ready for battle. 

His preference for the knife reveals a desire for intimate, direct confrontation rather than distant, impersonal 

killing. 

She presented herself as disciplined, groomed, nuanced, inward, irreligious, understated, calm. 
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A portrait of emotional distance and self-control – qualities aligned with the precision and detachment of the 

bow. 

She had a gift for the bow. 

This highlights her mastery of distanced, controlled confrontation, emphasizing mental over physical 

proximity. 

Her arrows hissed into the heart of the target. 

The imagery suggests lethal precision from afar – destruction executed with grace and emotional reserve. 

“I like bows and arrows and slingshots and excaliburs and guns.” 

An eclectic list of weapons that span mythical and modern realms, yet the bow remains the symbol of focused, 

distanced power. 

Now you are my target and I am your marksman however my arrows are not dipped in love but hatred. 

The shift from metaphorical affection to calculated animosity casts the bow as a tool of cold retribution. 

My letters are arrows of hate and they will strike you down. 

Language becomes weaponized from a distance, where emotional restraint disguises potent aggression. 

Conclusion.  

In conclusion, the dichotomy of knife versus bow and arrows encapsulates a profound symbolic opposition 

between malice and justice, proximity and distance, primal instinct and refined skill. The knife, a timeless instrument 

of immediate, visceral violence, is linked to the head – suggesting calculated execution – and evokes images of 

bloodshed, dehumanization, and intimate brutality. It is the silver blade of treachery, a weapon of malice that thrives 

on closeness and animalistic force. In contrast, the bow, increasingly obsolete in contemporary contexts save for 

haunting exceptions like We Need to Talk About Kevin, remains a symbol of grace and precision. It aims not for the 

head but for the heart, demanding skill rather than raw aggression, delivering quiet death from afar. This golden 

weapon of justice implies distance not only in space but in moral perspective – its user maintains respect, restraint, 

and an almost ceremonial authority. Thus, the knife wounds through proximity and rage; the bow strikes through 

distance and resolve. This opposition reveals the psychological and ethical landscapes behind violent acts: whether 

one seeks destruction through overwhelming contact or justice through silent separation. 
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Abstract: The article is dedicated to exploring the role of research competence in the training of future 
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В условиях глобализации и интеграции Казахстана в международное образовательное пространство 

одной из важнейших задач системы образования становится подготовка квалифицированных специалистов, 

способных эффективно решать задачи преподавания иностранных языков. В этой связи исследовательская 

компетенция становится неотъемлемым элементом в подготовке будущих учителей иностранных языков, 

обеспечивая их способность к самостоятельному анализу, синтезу и применению инновационных методов и 

технологий в педагогической практике[1]. Нормативно-правовая база образовательной политики 

Республики Казахстан акцентирует внимание на развитии исследовательских навыков в процессе 

подготовки педагогических кадров. В частности, в Концепции развития образования Республики 

Казахстан до 2020 года подчеркивается важность формирования у студентов педагогических 

специальностей критического мышления, способности к научным исследованиям и умению интегрировать 

новейшие подходы в образовательный процесс[2]. В документе говорится о необходимости повышения 

качества образования через использование современных методов и технологий, что непосредственно связано 

с развитием исследовательской компетенции. Согласно Государственному стандарту высшего 

образования РК и Образовательной программе подготовки бакалавров в области педагогики и 

иностранных языков, одной из ключевых целей подготовки будущих педагогов является не только освоение 

теоретических знаний, но и умение проводить научные исследования, анализировать результаты 

образовательного процесса, а также внедрять инновации в преподавание иностранных языков. В этих рамках 

исследовательская компетенция студентов педагогических вузов формируется через изучение научных 

методов, выполнение исследовательских проектов, участие в конференциях и публикацию научных 

статей[3]. 

Исследовательская компетенция — это не только знание теории и методик научного поиска, но и 

способность эффективно применять эти знания на практике. В контексте подготовки студентов 

педагогических специальностей исследовательская компетенция включает в себя широкий спектр навыков, 

таких как умение писать научные статьи, проводить исследования, анализировать данные и выстраивать 

логичную структуру научной работы. Это более чем просто теоретическая осведомленность; речь идет о 

развитии практических навыков, которые помогают студентам не только в учебном процессе, но и в их 

профессиональной деятельности в будущем[4]. 

Исследовательская компетенция требует от студентов умения не только систематизировать и 

анализировать информацию, но и правильно интерпретировать данные, строить гипотезы, а также применять 

результаты исследований на практике. Важно подчеркнуть, что способность проводить исследования и 

анализировать педагогическую практику способствует улучшению качества преподавания и повышению 

эффективности образовательного процесса[5]. 

Развитие исследовательской компетенции оказывает значительное влияние не только на 

академическую деятельность студентов, но и на их профессиональную карьеру. В ходе учебного процесса 

студенты учатся планировать и реализовывать научные исследования, что является важным аспектом их 

подготовки к будущей преподавательской деятельности. Способность писать научные статьи, правильно 

оформлять работы, анализировать полученные данные и выстраивать логическую структуру работы важна 

для успеха в академической среде и является ключевым элементом их профессиональной зрелости. 

В будущей профессиональной деятельности учителя, исследовательская компетенция помогает решать 

актуальные проблемы педагогической практики, внедрять инновационные методики и адаптировать 

образовательный процесс под нужды современного общества. Педагог, обладающий такими навыками, 
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способен анализировать и оценивать учебный процесс, а также разрабатывать новые подходы к обучению, 

что способствует повышению качества образования[5, там же]. 

Рассматривая термин «исследование», необходимо обратить внимание на то, что он применим к 

описанию тех действий человека, которые связаны с познанием окружающего мира. Новые объекты, новые 

явления интересуют человека с рождения. Опираясь на работы С.Л Рубинштейна, В.С. Мухиной, можем 

определить первое проявление исследовательской деятельности – ориентировочный рефлекс: умение 

человека не просто смотреть, а видеть, созерцать (рассматривать наблюдать) и, как следствие, воспринимать 

то, на что обращено его внимание [6]. Именно с помощью восприятия, мышления и сознания происходит 

чувственное отражение действительности, это является основной формой познания в процессе 

исторического развития человека [7]. Человек от рождения и в процессе всех этапов своего развития 

осуществляет поиск нового. В связи с этим, вполне обоснованно можно сказать, что в широком смысле 

«исследование («следование изнутри») – поиск новых знаний или систематическое расследование с целью 

установления фактов. В более узком смысле исследование – научны метод изучения чего-либо» [7, там же].  

Нас интересует исследование как вид деятельности. То, что человек включается в исследовательскую 

деятельность, с одной стороны, является источником его собственного развития, с другой стороны, 

приводит к развитию. Исследовательская компетентность по А. В. Хуторскому — это обладание человеком 

соответствующей исследовательской компетенцией.  Под ней понимаются знания как результат 

познавательной деятельности человека в определённой области науки, методы, методики исследования, а 

также мотивация и позиция исследователя, его ценностные ориентации.   

Исследовательская компетентность также рассматривается как интегральная характеристика личности 

учащегося, выражающаяся в готовности и способности самостоятельно осваивать и получать системы новых 

знаний.   

Сущность исследовательской компетентности проявляется через взаимосвязь её компонентов: 

мотивационного, информационного, когнитивного, коммуникативного, рефлексивного, личностного. Один 

из самых главных компонентов является мотивационный, он  ᴄʙяᴈаʜ ᴄᴏ ᴄфᴏрᴍᴎрᴏʙаʜʜᴏᴄᴛью ᴎʜᴛереᴄа  

учащихся к ᴎᴄᴄледᴏʙаᴛельᴄкᴏй деяᴛельʜᴏᴄᴛᴎ как ᴎʜдᴎʙᴎдуальʜᴏй, ᴛак ᴎ группᴏʙᴏй, пᴏᴛребʜᴏᴄᴛью ʙ эᴛᴏй 

деяᴛельʜᴏᴄᴛᴎ ᴎ ʜапраʙлеʜʜᴏᴄᴛью ʜа дᴏᴄᴛᴎжеʜᴎе ее реᴈульᴛаᴛᴏʙ. А также кᴏгʜᴎᴛᴎʙʜый кᴏᴍпᴏʜеʜᴛ  

ᴎᴄᴄледᴏʙаᴛельᴄкᴏй кᴏᴍпеᴛеʜцᴎᴎ предᴄᴛаʙлеʜ уᴍеʜᴎяᴍᴎ ᴎᴄпᴏльᴈᴏʙаᴛь пᴏлучеʜʜые ᴈʜаʜᴎя ʙ раᴈлᴎчʜых 

ʜеᴄᴛаʜдарᴛʜых жᴎᴈʜеʜʜых ᴄᴎᴛуацᴎях; ᴏбуᴄлᴏʙлеʜ ᴄᴎᴄᴛеᴍᴏй ᴈʜаʜᴎй ᴏб ᴎᴄᴄледᴏʙаᴛельᴄкᴏй деяᴛельʜᴏᴄᴛᴎ, ее 

ʜᴏрᴍах ᴎ цеʜʜᴏᴄᴛях ʙ ᴄᴏʙреᴍеʜʜᴏᴍ ᴏбщеᴄᴛʙе. Кᴏгʜᴎᴛᴎʙʜый кᴏᴍпᴏʜеʜᴛ ʙключаеᴛ ᴄледующᴎе уᴍеʜᴎя: 

- уᴍеʜᴎе ʙᴎдеᴛь прᴏблеᴍу ᴎ фᴏрᴍулᴎрᴏʙаᴛь ее; 

- уᴍеʜᴎе фᴏрᴍулᴎрᴏʙаᴛь целᴎ ᴎ ᴈадачᴎ ᴎᴄᴄледᴏʙаʜᴎя; 

- уᴍеʜᴎе ᴏᴄущеᴄᴛʙляᴛь бᴎблᴎᴏграфᴎчеᴄкᴎй пᴏᴎᴄк, пᴏлучаᴛь ᴎ ᴏбᴏбщаᴛь ᴎʜфᴏрᴍацᴎю пᴏ ʙᴏпрᴏᴄу;  

- уᴍеʜᴎе ᴎᴄпᴏльᴈᴏʙаᴛь раᴈʜᴏᴏбраᴈʜые ᴍеᴛᴏды эᴍпᴎрᴎчеᴄкᴏгᴏ ᴎᴄᴄледᴏʙаʜᴎя; 

- уᴍеʜᴎе ʙ ᴏпределеʜʜᴏй пᴏᴄледᴏʙаᴛельʜᴏᴄᴛᴎ ʙыпᴏлʜяᴛь ᴎᴄᴄледᴏʙаʜᴎе; 

- уᴍеʜᴎе ᴎᴈлагаᴛь хᴏд ᴎ реᴈульᴛаᴛы рабᴏᴛы, праʙᴎльʜᴏ ᴏфᴏрᴍᴎᴛь ᴄʙᴏю ᴎᴄᴄледᴏʙаᴛельᴄкую рабᴏᴛу ᴎ ᴛ.п. [8]. 

Мы считаем, что данная проблема требует детального исследования и дальнейшего рассмотрения по 

нескольким причинам: 

Во-первых, учитель, в процессе своей профессиональной деятельности, постоянно сталкивается с 

разнообразными и зачастую нестандартными ситуациями, которые не только возникают случайно, но и 

проектируются им самим. Это требует от педагога высокого уровня гибкости и способности к решению 

нестандартных задач. 

Во-вторых, исследовательская деятельность является неотъемлемой частью профессиональной 

практики учителя, через которую формируется его научно-исследовательская компетенция. Важно отметить, 

что студенты, будущие учителя ИЯ, должны научиться правильно писать научные статьи, самостоятельно 

проводить анализ литературы, а также осуществлять подбор и отбор источников, что является важным 

навыком для их дальнейшей профессиональной деятельности. 

В-третьих, исследовательская деятельность способствует развитию ряда ключевых умений и навыков, 

необходимых в профессиональной деятельности педагога. Это средство развития интеллектуальных 

способностей, которые играют важную роль в успехе любой профессиональной деятельности, включая 

педагогическую. 

В-четвертых, инновационный потенциал учителя во многом зависит от его творческих способностей 

и уровня креативности. Чем выше степень креативности педагога, тем больше у него возможностей для 

внедрения инновационных методов и подходов в образовательный процесс.            

По мнению Хуторского, эвристические технологии включают в себя следующие методы: 

1. Проблемное обучение — это метод, при котором обучающимся предлагается решить проблему 

или задачу, которая не имеет готового ответа. Это заставляет студентов искать различные пути решения, 

анализировать, сравнивать и выбирать оптимальные варианты. 

2. Проектная деятельность — метод, при котором учащиеся работают над созданием какого-либо 

проекта, исследуют выбранную тему или проблему, осуществляют сбор и анализ информации, предлагают 

решения и выводы. Проектная работа способствует развитию у студентов умения работать с реальной 

информацией, а также обучает их самостоятельности и ответственности. 
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3. Метод дискуссий и дебатов — в ходе обсуждения студентам предлагается рассматривать спорные 

вопросы, высказывать свою точку зрения и обосновывать её. Этот метод развивает критическое мышление, 

умение аргументировать свою позицию, а также учит слушать и уважать мнение других. 

4. Ролевые игры и моделирование — в ходе ролевых игр студенты принимают на себя разные роли, 

что помогает им понять различные точки зрения на проблему, а также развивает их коммуникативные 

навыки и умение решать конфликты. 

5. Метод "мозгового штурма" — это техника, при которой группа студентов совместно генерирует 

идеи по решению какой-либо проблемы. Этот метод стимулирует креативность и позволяет найти 

нестандартные решения. 

6. Исследовательская деятельность — студенты занимаются поисковой работой, анализируют 

различные источники информации, проводят эксперименты или наблюдения, а затем делают выводы. Это 

способствует развитию научного подхода, самостоятельности и способности к анализу. 

Эти методы помогают обучающимся не только усваивать знания, но и развивать навыки 

самостоятельной работы, поиска информации, анализа и творчества. Внедрение эвристических технологий в 

образовательный процесс направлено на развитие у студентов исследовательских компетенций, которые 

необходимы для решения нестандартных, сложных задач в профессиональной деятельности. Хуторской 

подчёркивает, что эвристические методы особенно эффективны в тех областях, где необходимо развивать 

критическое и творческое мышление, а также способность самостоятельно искать решения.           

В контексте подготовки будущих педагогов или специалистов в любой другой области, такие 

технологии способствуют формированию целеустремлённости, умения работать с неопределённостью и 

развивать собственную практическую и теоретическую базу[9]. 

Исследовательская деятельность в области обучения ИЯ играет важную роль в формировании у 

студентов критического мышления, аналитических и проблемных навыков. Она помогает развить 

способность не только усваивать уже готовые знания, но и активно их искать, анализировать, 

перерабатывать и использовать для решения конкретных задач. Исследовательская работа способствует 

созданию нового знания, разработке новых образовательных методик и подходов, а также 

совершенствованию образовательных программ и учебных планов. Исследовательская деятельность 

включает в себя разнообразные научные практики, такие как написание научных статей, проведение 

анализов и экспериментов, а также участие в других научных проектах. Эта деятельность помогает 

студентам развивать навыки, которые полезны не только в образовательном контексте, но и в 

профессиональной жизни[10].                 

Исследовательская деятельность не ограничивается лишь научными исследованиями. Это процесс 

активного поиска, анализа, синтеза информации .Важным аспектом является привлечение студентов к 

реальным исследованиям, включая работу с первоисточниками, проведение социологических опросов или 

анализ образовательных практик, а также очень важно создать атмосферу, в которой студенты осознают 

важность самостоятельного поиска информации, работы с научными текстами, разработки и представления 

собственных выводов. 

Один из ключевых аспектов исследовательской деятельности — это способность писать научные 

статьи, которые являются важной частью академической и научной карьеры. Процесс написания статьи 

включает несколько этапов: 

Выбор темы исследования: Студенты начинают с выбора актуальной и интересной темы, которая 

может быть в рамках их учебной дисциплины. Это может быть, например, анализ эффективности 

определённого метода обучения, исследование культурных аспектов в преподавании иностранного языка 

или применение современных технологий в образовательном процессе. 

Обзор литературы: Для написания научной статьи студент должен провести обзор существующих 

исследований по выбранной теме, чтобы понять, какие вопросы уже были изучены, какие теории и подходы 

используются, и где есть пробелы в знаниях. 

Сбор данных: В зависимости от тематики исследования, студенты могут проводить опросы, 

интервью, анализировать учебные материалы, собирать статистику или проводить другие виды работы, 

чтобы собрать эмпирические данные для своего исследования. 

Анализ и интерпретация данных: После сбора данных следует их анализ. Студенты могут 

использовать различные методы — от простого количественного анализа (например, статистика) до 

качественного анализа, включающего тематическое кодирование текстов, интервью и других материалов. 

Написание статьи: Оформление исследования в виде научной работы включает введение, обзор 

литературы, описание методов исследования, представление результатов и их обсуждение, а также выводы. 

Важно, чтобы работа была логически последовательной и аргументированной. 

Публикация: Студенты могут попытаться опубликовать свои работы  в студенческих журналах, 

научных конференциях или других научных изданиях. Это помогает студентам  начать свой путь в науке и 

научных коммуникациях[11]. 

Использование эвристических технологий в образовательном процессе будущих учителей 

иностранных языков помогает не только развивать исследовательские навыки, но и готовить их к внедрению 

инновационных методов в свою профессиональную деятельность. В процессе решения проблемных задач 
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студенты учат применять теоретические знания, экспериментировать с подходами, анализировать и делать 

выводы, что является важнейшими компонентами исследовательской компетенции. 

В ходе исследования было показано, что развитие исследовательской компетенции у студентов 

педагогических специальностей является неотъемлемым элементом их подготовки, особенно в контексте 

написания научных статей и проведения научных исследований. Эвристические технологии, такие как 

мозговой штурм, кейс-метод, и системный анализ, играют ключевую роль в формировании критического и 

творческого мышления, а также в укреплении навыков самостоятельного исследования. Эти методы 

способствуют не только улучшению качества обучения, но и формированию у студентов способности 

интегрировать теоретические знания с практическими навыками, что имеет большое значение для их 

будущей профессиональной деятельностях.[8]. 

Практическое применение эвристических технологий в обучении и научной работе помогает 

студентам создавать качественные и значимые научные исследования, выстраивать логичную структуру 

научных работ и генерировать инновационные идеи для решения педагогических задач. Это, в свою очередь, 

способствует формированию исследовательской компетенции, которая необходима для успешной 

профессиональной карьеры педагогов и ученых[9]. 

Таким образом, использование эвристических технологий в образовательной подготовке будущих 

учителей иностранных языков позволяет не только формировать у них необходимые исследовательские 

компетенции, но и готовить их к активному участию в инновационных процессах в сфере образования, что 

является важным аспектом подготовки педагогов в условиях современной образовательной реальности. 
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communicative skills of physical education students. Various types of exercises adapted to the text are described, as 

well as ways of their implementation in the learning process. It is shown that such exercises help to increase students' 

motivation, improve their skills of analysing and interpreting information, which, in turn, leads to deeper learning of 

the material and development of general language competence. The paper contains examples of practical exercises 

and recommendations for teachers on their application in the classroom. 

Key words: text, communicative exercise, method, tasks, English language. 
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ТЕХНОЛОГИЯ ИСПОЛЬЗОВАНИЯ КОММУНИКАТИВНЫХ УПРАЖНЕНИЙ ДЛЯ РАЗВИТИЯ 

УМЕНИЙ ЧТЕНИЯ ТЕКСТОВ  НА УРОКАХ АНГЛИЙСКОГО ЯЗЫКА 

 

Аннотация В данной работе рассматривается использование коммуникативных упражнений как 

эффективного инструмента для развития навыков чтения текстов на уроках английского языка. Акцент 

сделан на интеграцию активных методов обучения, которые способствуют не только пониманию содержания 

текстов, но и развитию критического мышления и коммуникативных умений студентов физической 

культуры. Описываются различные виды упражнений, адаптированных под  текста, а также способы их 

внедрения в учебный процесс. Показано, что такие упражнения способствуют повышению мотивации 

студентов, улучшению их навыков анализа и интерпретации информации, что, в свою очередь, ведет к более 

глубокому усвоению материала и развитию общей языковой компетенции. Работа содержит примеры 

практических заданий и рекомендации для преподавателей по их применению в классе. 

Ключевые слова: текст, коммуникативная упражнения, метод, задания, английский язык. 

 

In the modern educational process an important place is occupied by the development of reading skills, which 

contribute to the formation of language competence of students of physical education. Reading texts allows not only 

to improve language comprehension, but also to develop critical thinking and communicative abilities. The use of 

communicative exercises in English lessons can significantly increase the interest and motivation of physical 

education students. 

Communicative exercises are active activities that encourage students to interact with each other and with the 

text, which contributes to a deeper learning of the material.  

Communicative exercises are actively researched in the field of foreign language teaching. 

V.L. Skalkin defines communicative exercises as activities that focus on interaction between learners and 

contribute to the development of communication skills [1]. 

N.I. Gez describes these exercises as a way of active learning, where students learn through experience and 

interaction, which helps them learn the language better [2, p.29-40]. 

M.V. Lyakhovitsky emphasises the importance of the ‘communicative approach’, which includes tasks that 

promote natural language use in the process of communication [3]. 

Richards & Renandya define communicative exercises as tasks that encourage students to use language to 

solve specific tasks, which contributes to the development of their language skills [4]. 

Richards, J. notes that communicative exercises are aimed at creating real communication conditions, which 

helps learners to apply language in practical situations [5]. 

These definitions emphasise that the main purpose of communicative exercises is to develop learners' ability 

to interact effectively in a foreign language in different contexts. 

In Kazakhstan, a number of scientists and pedagogues have been engaged in the study of communicative 

exercises in language teaching. 

 G.A.Rizakhodzhaeva defines communicative exercises as  active activities that contribute to the formation of 

communication skills and critical thinking in students. Exercises are aimed at creating conditions for practical use of 

language [6, p.301-305]. 

G.M. Kasymova highlights the importance of integrating communicative exercises into the teaching process, 

emphasising that they contribute to a deeper learning of language material and to the formation of students' 

confidence in their language skills [7]. 
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And also, I. Skvortsov describes communicative exercises as means that help students to develop not only 

linguistic but also cultural skills necessary for successful communication in a multilingual environment [8]. 

G. Sharipova considers communicative exercises as tools that help to intensify the learning process and 

increase students' motivation for language learning through interaction and teamwork [9, p.245-248]. 

These studies emphasise the significance of communicative exercises in the context of Kazakhstani education, 

focusing on their role in the formation of communication skills and students' ability to use the language in practice. 

In this article we consider the technology of using communicative exercises to develop the ability to read texts 

in English lessons. Texts play a key role in the learning process and in the organisation of communicative exercises. 

Texts provide a context in which physical education students can see how language structures and vocabulary are 

used. This helps them to understand the practical application of language in real-life situations. Texts can provide the 

basis for different types of communication, such as discussions, debates or role-plays. This helps learners to form 

their thoughts and express them in a more structured way. 

Thus, text is an important component of communicative exercises, contributing not only to the development 

of language skills but also to building students' confidence in their ability to communicate in a foreign language. 

Let's move on to the detailed characterisation of the exercises of the complex from the point of view of their 

focus on a certain type of communicative strategy. For the development of text reading skills in English language 

classes with physical education students, we took the following active types of exercises: word balls, scripting, 

diagramming and free discussion. 

The word ball method is an interesting way to activate students' attention and develop their creative thinking. 

For example, students and I read a text about the history of football. After reading we did the following types of 

tasks: students read the text about the history of football. After that, we started with one word and took turns saying 

words associated with it. Each student said a word associated with the previous one without repeating themselves. 

Benefits of the task Students learn to think outside the box and generate new ideas by associating words and 

concepts. The activity helps to expand students' active vocabulary by introducing them to new terms and expressions 

related to their chosen sport. The exercise trains memory, as students need to remember previous words and find 

associations to them. Students practise their speech by formulating thoughts and expressing associations, which is 

important for the development of communication skills.  

We received the following text for students. The effectiveness of the word ball method was considered while 

working with the text.  

Sport is in my life 

Sport is an important part of my life. I started playing sports as a child, and since then it has had a huge impact 

on my health, psychological state and social life. 

At first, when I started playing soccer, I enjoyed spending time with my friends and learning new skills. 

Soccer taught me teamwork, and wins and losses made me more determined. With each practice, I pushed myself to 

improve, which helped to build discipline and purpose in my life. 

Sport is not only a physical activity, it also has a positive effect on my psychological health. During training, I 

get rid of stress and improve my mood. Playing sports is a part of my daily life, it gives me energy and strength. 

Sports also helped me strengthen my social ties. I find new friends, share our successes with them and support 

each other. Interacting with each team member taught me responsibility, friendship and mutual respect. 

Sport has changed not only my life, but also my attitude, and always teaches me to strive for new goals and 

overcome difficulties. Therefore, sport is not just a hobby for me, it is the meaning and joy of my life. I wouldn't feel 

complete without sports. 

Task: Word ball 

Aim of the lesson: Expanding the vocabulary and developing speaking skills on the topic of sports. 

Using this method, students form a circle. The leader throws the ball to any player. The person holding the 

ball says a word related to the topic "Sports" (for example, "football", "practice", "win"). One student has to make a 

sentence related to the word the person holding the ball says. For example, if the word is "soccer," he might say, "I 

like to play soccer." After the sentence, the ball is thrown to the next player, who says a new word, and the process 

continues. At the end of the game, each player discusses their spoken words and sentences, shares difficulties and 

achievements during the speech. This task is very effective for increasing children's vocabulary and developing 

speaking skills. 

The next method we used in the lesson was scenario writing. Based on the text read, students can create their 

own scenarios or sequels and then present them to the class. This encourages creativity and co-operation. Through 

this method, students can exercise their imagination and develop original ideas and approaches, which encourages 

creative thinking. Working in groups, students learn to co-operate, share ideas and find compromises, which 

develops teamwork skills. Creating scenarios can combine elements of art, which enriches the educational process. 

This assignment makes learning more active and diverse, helping students not only learn the material but also 

develop important skills for life. 

The possibility of life-related situations in the formation of students' speaking skills is extensive.  In this 

regard, students are given various situations during the lesson. Through situations, students discuss in groups and 

listen to different points of view. This will help them develop their communication skills. In addition, he invents 

different scenarios and solutions depending on the situation. It promotes the development of critical thinking by 
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showing them how to solve problems. Through the situations, students gain a deeper understanding of the 

importance of sports for health, psychological well-being and social connections. Students can identify personal 

development goals and increase their interest in sports. These activities help students to expand their knowledge, 

develop their personal skills and strengthen their social relationships. 

 Diagrams help students visualise the main ideas and connections, which improves their understanding 

and memorisation of the material.By explaining their diagrams to others, students develop their verbal skills and 

learn to present their thoughts and arguments clearly. Creating and discussing diagrams contributes to deeper 

learning of the material, as it activates different brain areas responsible for perception of information. In order to 

develop this method, we played the game "Brunches". Purpose: to visualize the main ideas of the text, to understand 

its structure. 

Health
Social 

contacts

Discipline and 
purposefulness

Energy and 
motivation

 
During the task, students are divided into groups. Each group discusses the main theme and branches of the diagram. 

They write specific examples and comments on each branch. Finally, each group presents their diagrams to the class. 

As a result, students gain a deeper understanding of the text by visualizing its main ideas. During group work, 

exchange of ideas, cooperation and communication skills are developed. Using the diagram method helps students 

learn information better and convey it in a structured way. 

Thus, this assignment not only deepens comprehension of the text, but also develops many important skills 

that will be useful in study and life. 

The free discussion method is an approach that allows students to freely express their thoughts, ideas, and 

opinions about the text they have read. Discussion allows students to consider the text from different perspectives, 

which contributes to a deeper understanding of the topic. The method fosters an open and trusting atmosphere where 

students can freely share their thoughts. Free discussion promotes interaction and group cohesion, which helps to 

develop social skills. Students can learn about different approaches and views on the same topic, which broadens 

their horizons. Using the free discussion method can greatly enrich the learning process and create a more dynamic 

and productive atmosphere in the classroom.  

We have proposed the following steps for organizing the task using the "free choice" method according to 

the text. Purpose: To develop creative abilities of students, to understand the importance of sports. Students make 

free choices to create creative sports-themed projects based on the main ideas of the text. Students have the right to 

choose one of the following projects or propose a new idea themselves. That is, students can write about the effects 

of sports on health, psychological state, and social connections. Can prepare a slide presentation showing the 

importance of sports in personal life. Can make a short video to show sports experiences, practices or interactions 

with other students on the team. Students start working on their chosen projects. During their work, they develop 

their ideas in a team or individually. During the implementation of their projects, they take into account the main 

points of the text, important aspects of sports. After completing their project, students present their work. During the 

presentation, they explain the significance of their project, its connection to the text, and their views on sports.  

Through this method, students can use their creativity, increase their interest in the topic of sports, and have 

the opportunity to demonstrate their knowledge. 

In conclusion, the use of communicative exercises in English language classes for physical education 

students plays a key role in the development of reading skills and language competence. A variety of methods such 

as word balls, scripting, diagramming and free discussion not only activate students' interest, but also promote deeper 

learning, critical thinking and communicative skills. 

Working with texts allows students to see the practical application of language and also improves their 

confidence. Communicative exercises create conditions for interaction, which helps students to exchange opinions 

and form their ideas, making the learning process more active and engaging. 

Thus, introducing communicative strategies into the educational process not only enriches students' 

language practice, but also builds important skills that will prove useful not only in their studies but also in life. 
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These methods foster a friendly and open atmosphere where students can develop their creativity and critical 

thinking, which ultimately leads to more effective learning and personal growth. 
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ПОДГОТОВКИ БУДУЩИХ УЧИТЕЛЕЙ ИНОСТРАННЫХ ЯЗЫКОВ В КАЗАХСТАНЕ 

 

Аннотация: В этой статье рассматривается, как интерпретация стандарта «Педагог» в Казахстане 

направляет подготовку будущих учителей иностранных языков, формируя учебные программы, требуемые 

компетенции и педагогические методы. В ней также изучаются текущие проблемы в области образования 

иностранных языков в Казахстане, включая проблемы внедрения. С помощью обзора политических 

документов и недавних исследований в статье подчеркивается, как стандарт подкрепляет разработку 
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учебных программ и устраняет пробелы в подготовке учителей, отмечая при этом сохраняющиеся проблемы 

в современном образовании иностранных языков. 
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ҚАЗАҚСТАНДАҒЫ БОЛАШАҚ ШЕТ ТІЛІ МҰҒАЛІМДЕРІН КӘСІБИ ДАЯРЛАУДЫҢ НЕГІЗІ 

РЕТІНДЕ «ПЕДАГОГ» КӘСІБИ СТАНДАРТЫ 

 

Түйін: Қазақстан Республикасында мұғалімдердің білімін құзыреттілікке негізделген құрылым 

арқылы жетілдіру мақсатында «Педагог» кәсіби стандарты енгізілді. Бұл мақалада «Педагог стандартының» 

қазақстандық түсіндірмесі оқу бағдарламаларын, талап етілетін құзыреттіліктерді және педагогикалық 

әдістерді қалыптастыру арқылы болашақ шет тілі мұғалімдерін дайындауға қалай басшылық ететінін 

қарастырылады. Ол сондай-ақ Қазақстандағы шет тілдерін оқытудағы өзекті мәселелерді, соның ішінде іске 

асыру мәселелерін қарастырады. Мақалада бағдарламалық құжаттарды және соңғы зерттеулерді шолу 

арқылы стандарттың оқу бағдарламаларын әзірлеуге қалай негіз болатыны және мұғалімдерді дайындаудағы 

олқылықтарды жою, сонымен бірге қазіргі заманғы шет тілдерін оқытудағы өзекті мәселелер туралы 

айтылады. 

Тірек сөздер: «Педагог» кәсіби стандарты, мұғалім құзіреттілігі, шет тілін оқыту, оқу жоспарын құру, 

Қазақстандағы білім беру реформасы, педагогикалық әдістеме, шет тілі мұғалімдерінің біліктілігін арттыру 

 

Introduction 

This Professional Standard “Teacher” (hereafter TPS) was designed in response to presidential directives 

and global best practices, aiming to modernize teacher training in line with international standards. The standard 

emphasizes humanistic values, pedagogical skills, and continuous professional development as fundamental qualities 

of a teacher.  

Foreign language education—particularly English language teaching—has been prioritized as part of 

Kazakhstan’s trilingual education policy, which envisions citizens fluent in Kazakh, Russian, and English [5]. 

However, implementing high-quality foreign language instruction nationally has faced challenges, including uneven 

teacher quality, traditional teaching methods, and resource gaps between urban and rural schools [2]. In this context, 

the TPS aims to clearly define the competencies that new teachers must possess, thereby aligning teacher preparation 

with the needs of modern language classrooms. 

Literature Review 

In a competency-based approach, the outcome of teacher education is defined in terms of what a teacher can 

do (competencies) rather than just what they know. Researchers note that this approach aligns educational goals with 

real-life professional requirements, bridging the gap between theory and practice.  

Many countries have formalized this approach through professional standards for teachers, which enumerate 

the competencies and ethical values expected of educators. For example, Russia introduced a professional teacher 

standard in 2013 to define required skills for teachers at different levels. Kazakhstan has followed a similar path, 

developing its own standard to ensure teacher training programs produce graduates equipped for contemporary 

educational challenges [3]. A competency orientation is evident in Kazakhstan’s State Compulsory Standard of 

Higher Education (SCSHE) as well, which outlines general outcomes for all graduates (including teachers) and 

explicitly directs universities to design curricula according to professional standards. 

Professional Standard "Teacher" in Kazakhstan 

The Professional Standard “Teacher” (TPS) was officially approved by the Ministry of Education of 

Kazakhstan in December 2022 (Order No. 500) as a normative document defining the professional activities and 

competencies of educators (Ministry of Education RK, 2022). The TPS reflects a shift towards a competency-based 

paradigm in teacher preparation, complementing the broad outcomes in the SCSHE with detailed, teaching-specific 

competencies. 

The standard highlights that a mandatory quality for teachers is humanism, i.e., respecting each student’s 

personality and fostering values-driven education. It stresses that a teacher’s readiness for professional activity is 

demonstrated through a mastery of pedagogical knowledge, skills, and adherence to ethical norms. The TPS 

envisions teachers as lifelong learners who continually expand their professional knowledge and implement 

educational innovations throughout their careers.  

Crucially, the TPS serves multiple functions in shaping teacher training and development. According to the 

Ministry of Education, it is “a single benchmark for the trajectory of professional development of teachers at all 

levels of education”, guiding the development of educational programs, certification procedures, continuing 
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professional development content, and career advancement frameworks for teachers [3,1]. In other words, the 

standard informs what pre-service teacher education programs must teach, how teachers are evaluated for 

qualification upgrades, and what in-service training should emphasize.  

Competencies Defined by the "Teacher" Standard 

The TPS explicitly delineates a framework of professional competencies that new teachers (including future 

foreign language teachers) should acquire. These competencies are grouped into four key domains: 

- Professional Values: ethical and personal attributes that underpin teaching. Criteria under this domain 

include commitment to the teaching profession, citizenship (upholding national and cultural values of Kazakhstan 

while respecting global diversity), adherence to professional ethics, responsibility, and proactivity. This domain 

integrates some general cultural competencies. 

- Professional Knowledge: the theoretical and content knowledge required for quality education. The 

standard’s criteria here involve using knowledge of student characteristics to inform teaching and mastery of subject 

content and teaching methodologies. 

- School Practicum: practical pedagogical skills to plan and implement instruction effectively. For 

foreign language teachers, this means using effective language teaching methodologies (e.g. communicative 

approach, task-based learning) and encouraging intercultural communication in the classroom. 

- Professional Development: the capacity for self-improvement and reflective practice. Teachers are 

expected to manage their own professional growth, stay current with new educational research and technologies, and 

aspire to leadership in their field.  

These competency domains in the TPS encapsulate both the “hard skills” (subject knowledge, teaching 

techniques) and “soft skills” (values, ethics, communication) required of teachers. The standard’s objectives, as 

stated in its text, reinforce that it is meant to: (1) describe the content of pedagogical activities and required 

proficiency levels, (2) serve as a basis for developing teacher education curricula and professional development 

programs, (3) outline the competencies needed at different career stages from novice to expert teacher, (4) guide 

systems of retraining and continuous education for teachers, and (5) establish qualification requirements and job 

functions for teachers. By fulfilling these objectives, the TPS implements a competency-based approach throughout 

a teacher’s career lifecycle – from pre-service training to in-service growth. 

Integration of the Standard into Curriculum Design 

The introduction of the TPS has significant implications for curriculum design in universities, especially 

programs training foreign language teachers. Under Kazakhstan’s higher education regulations, teacher preparation 

programs must align with both the SCSHE (which provides general competency requirements) and relevant 

professional standards for specific fields. Since the SCSHE specifies only broad categories of competencies (general 

cultural, research, communicative) and leaves professional competencies generic, the TPS now fills in the details for 

the teaching profession. Temirgazina et al. (2024) argue that a **“comprehensive and effective competency model 

of a teacher can only be developed by taking into account both the SCSHE and the ‘Teacher’ Professional Standard” 

[4].  

For instance, the curriculum for a Bachelor’s program in «Foreign Languages Teacher Traning» will map its 

intended learning outcomes to the TPS competency framework. University program documents now cite the 

Professional Standard “Teacher” as a foundational reference alongside state educational standards. Courses on 

pedagogy, psychology, and teaching methodology are being updated to reflect the competencies such as inclusive 

education strategies (tied to professional values), modern language teaching methods (professional knowledge and 

practice), and action research skills (professional development). A content analysis by Temirgazina et al. (2024) 

found that of the typical 240 credits in a pedagogical undergraduate curriculum, about 73% (176 credits) are devoted 

to major-specific courses that develop professional competencies [4], and that these should be guided by the TPS to 

ensure relevance to the teacher’s actual job role. The remaining credits cover general education that develops broader 

intellectual and communicative competencies, which the TPS complements rather than replaces. 

The TPS outlines clear expectations (e.g., ability to plan lessons, assess learning, manage class), student-

teachers’ practicum experiences in schools are now assessed with those competencies in mind. By aligning 

evaluation rubrics with the TPS, the training process becomes more standardized and focused on producing the 

desired competencies. 

Challenges in Foreign Language Teacher Preparation 

Implementing the TPS in foreign language teacher education does not happen in a vacuum; it intersects with 

ongoing challenges in Kazakhstan’s foreign language education sector. Prior studies and reports have identified 

several issues that have motivated reforms like the TPS. Zhetpisbayeva and Shelestova (2015), for example, 

examined primary school English programs and noted significant difficulties in the early implementation of English 

instruction under the trilingual policy [5]. Their findings highlighted a need for stronger methodological training in 

teacher education. Similarly, Shelestova and Abildina (2016) observed that English teachers often did not meet the 

required level of professional competence and required more development in modern pedagogical skills. 

Kazakhstan’s vast geography means that rural schools often face shortages of qualified foreign language 

teachers and resources. A British Council study in 2023 found that urban areas tend to have better access to English 

education resources and training, whereas rural areas lag behind, affecting students’ outcomes [2]. The TPS’s 

emphasis on adaptability and continuous learning is particularly relevant here: new teachers must be prepared to 
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“manage changes and adapt the content of their pedagogical activities” (which is the sixth objective of the standard) 

even in challenging contexts. 

In summary, the literature suggests that while the TPS provides a solid blueprint for what foreign language 

teachers should know and be able to do, success will depend on addressing underlying challenges through that very 

framework.  

Methods and Results 

This study is based on a qualitative content analysis of key regulatory and analytical documents related to 

teacher education in Kazakhstan. The primary sources analyzed include the Professional Standard “Teacher” 

(Ministry of Education RK, 2022) and the State Compulsory Standard of Higher Education (2022 edition) as they 

pertain to undergraduate teacher programs. Additionally, recent research literature and reports (both international and 

Kazakhstani) were reviewed to contextualize the standards and identify current issues in foreign language teacher 

training. These include academic articles examining competency-based education in Kazakhstan (e.g., Temirgazina 

et al., 2024) and policy analyses like the British Council’s 2023 country report on English teaching. 

The analysis procedure involved systematically coding the content of the TPS to extract the competencies and 

objectives relevant to pre-service teacher training. Finally, the findings were synthesized to evaluate how well the 

TPS addresses these themes and what gaps might remain. 

The content analysis of the TPS document confirms that it is a comprehensive competency framework that is 

already influencing teacher education curricula: 

- The TPS contains 6 major objectives (or purposes) and clearly articulates the scope of teacher professional 

activities, required qualification levels, and progressive stages of teacher development.  

- In Appendix 1 of the TPS, the “Framework of Professional Competencies of a Teacher” is laid out, divided 

into the four blocks of competencies discussed earlier. Each competency has defined criteria/indicators. The analysis 

found that these indicators are phrased in actionable terms, often starting with verbs like "possesses knowledge of...," 

"implements...," "assesses...," "creates..." etc., which align well with measurable learning outcomes in a curriculum. 

This allows universities to directly adopt these phrases when formulating course objectives and student learning 

outcomes.  

- The study verified that multiple universities in Kazakhstan have updated their program documents to 

reference the TPS. For example, Karaganda Buketov University’s 2024 doctoral program in Foreign Language 

education explicitly lists the Professional Standard “Teacher” (Order No. 500, 15/12/2022) as a guiding document 

for the program design. Similarly, undergraduate education programs in pedagogy now include the TPS in the 

section on normative bases, indicating formal adoption of the standard’s requirements. This demonstrates a policy-

to-practice linkage: the standard is not merely symbolic but is being used to shape real curricula. 

- By aligning curricula with the TPS, the competency-based approach is reinforced in daily teaching and 

assessment at pedagogical institutes. For example, instead of a traditional course sequence that might separate 

“English grammar” and “Teaching methods” in isolation, programs are integrating them to ensure students not only 

know English at a high level but also can apply modern teaching methods to impart that knowledge – reflecting the 

TPS’s combined expectation of subject matter knowledge and methodology (Competency 2.2). 

In summary, the results of our document analysis confirm that the Professional Standard “Teacher” is 

comprehensive and has been formally integrated into the design of teacher education programs in Kazakhstan. The 

competencies it promotes align with the needs of a modern foreign language teacher, addressing both subject-

specific and general pedagogical skills.  

Discussion and Conclusion 

The implementation of the Professional Standard “Teacher” in Kazakhstan represents a strategic step toward 

elevating the quality of teacher preparation, particularly for foreign language teachers. By articulating a clear 

competency framework, the TPS has provided teacher education institutions with a target to aim for in curriculum 

design and graduate outcomes.  

One of the key contributions of the TPS is the harmonization of competencies nationwide. Previously, 

different universities might have interpreted the national curriculum standards in varying ways, and the emphasis on 

practical teaching skills could differ from program to program. Now, with the TPS as a common reference, there is 

greater consistency. This national coherence aligns with research suggesting that clear standards and outcomes 

improve the effectiveness of higher education programs by providing explicit goals for instructors and students 

(Omirbaev et al., 2023, as cited in Temirgazina et al., 2024). 

For foreign language teacher training specifically, the TPS’s influence can be seen in a few areas: 

- Curriculum Content: There is a stronger integration of language proficiency development with 

pedagogy.  

- Practical Training and Assessment: The emphasis on practical competencies has likely expanded the 

quantity and quality of teaching practicum experiences.  

- Competency in Classroom Language Use: A critical issue in foreign language teaching is the teacher’s 

own use of the target language vs. the native language in class. Research indicated that Kazakhstani teachers often 

revert to Kazakh or Russian in English lessons due to lack of confidence or to manage the class. Some initiatives, 

like encouraging teacher candidates to take international language proficiency tests (e.g., TOEFL), have been 
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implemented – in fact, Kazakhstan’s Ministry of Education has recognized exams like TOEFL for teacher 

qualification upgrades – which motivates pre-service teachers to attain higher language skills. 

Current Challenges in Foreign Language Education 

Despite the robust framework that the TPS provides, several challenges in modern foreign language education 

in Kazakhstan persist, which the standard and related reforms are attempting to address: 

- Teacher Language Proficiency: A significant challenge is that many in-service English teachers have only 

modest  

- Pedagogical Skills and Methodology: Traditional teacher-centered methods die hard. The British Council’s 

analysis found that English lessons often prioritized knowledge of grammar and vocabulary over communicative 

skills development. Ongoing professional development for teacher educators and opportunities for future teachers to 

observe model lessons or engage in micro-teaching using innovative methods are necessary steps [2]. 

- Resource Disparities and Infrastructure: Not all schools in Kazakhstan have adequate resources to support 

modern foreign language teaching. Rural schools in particular may lack language labs, up-to-date textbooks, or 

stable internet for digital tools.  

- Assessment and Evaluation Culture: Another challenge is changing the way student learning and teacher 

performance are evaluated. The current system’s high-stakes exams often do not include speaking components for 

language, as noted by the British Council report.  

- Workload and Incentives: Implementing a competency-based model can initially increase workload for 

both faculty and students. Without proper support, this could lead to superficial compliance. Encouragingly, 

Kazakhstan has also passed the Law “On the Status of a Teacher” (2019) which improved teachers’ salaries and 

reduced their non-teaching burdens, aiming to make the profession more attractive.  

 

Conclusion 

Kazakhstan’s Professional Standard “Teacher” provides a foundational framework to drive improvements in 

the training of future foreign language teachers. By clearly outlining the competencies across professional values, 

knowledge, teaching practice, and development, it ensures that teacher education is aligned with both national 

educational priorities and global best practices in teaching.  

However, the impact of the standard will ultimately be measured by classroom outcomes. There are positive 

signs: a competency-based ethos is taking root in universities, and new teachers are entering the field with more 

practice and clearer benchmarks than their predecessors. Yet, as discussed, persistent challenges—from teacher 

language proficiency gaps to resource inequalities—need continued attention. The professional standard alone is not 

a panacea; it must operate in tandem with other reforms such as targeted professional development for current 

teachers, better resource allocation, and supportive policies that reinforce the standard’s expectations (for example, 

reformed teacher evaluation systems and student assessment methods) [1]. 

Moving forward, sustained commitment is required to fully realize its benefits. This includes regularly 

updating the standard to keep pace with educational innovations, ensuring teacher education faculty are themselves 

well-versed in those competencies, and addressing any mismatches between the competencies and the realities 

teachers face in schools. With these efforts, Kazakhstan can overcome the current challenges in foreign language 

education and develop a corps of teachers capable of preparing students for a multilingual, globally connected world. 
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untranslatability, equivalence, slavery. 
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УТРАЧЕННОЕ И ОБРЕТЕННОЕ В ПЕРЕВОДЕ: ЗНАКОМСТВО  

С «ВОЗЛЮБЛЕННОЙ» ТОНИ МОРРИСОН НА РУССКОМ ЯЗЫКЕ 

 

Аннотация: В статье анализируются трудности перевода на русский язык культового романа Тони 

Моррисон «Возлюбленная». Произведение, основанное на травматическом опыте американского рабства и 

насыщенное афроамериканской культурной спецификой и особенностями AAVE (афроамериканского 

английского языка), ставит перед переводчиком серьезные задачи. В статье рассматриваются вопросы 

лингвистической и культурной эквивалентности, а также стратегии воссоздания уникального стиля 

Моррисон, исторических реалий и глубокой эмоциональной нагрузки романа. Авторы приходят к выводу, 

что для успешного перевода «Возлюбленной» необходимы не только виртуозное владение языком, но и 

глубокая эмпатия, позволяющие учесть неизбежные потери и донести до читателя силу оригинала. 

Ключевые слова: Возлюбленная, культурный перевод, AAVE (афроамериканский английский), 

непереводимость, эквивалентность, рабство. 

 

Translation plays crucial role in the life of all people around the world. It has made it possible for different 

cultures to communicate with each other. And communication presupposes not only direct conversations between 

people, but also other forms as radio and TV broadcasts, movies, articles, etc. And one of the most important 

directions of intercultural communication has become a literary translation. In this very article a translation of Toni 

Morrison’s “Beloved” is going to be analysed by the authors.  

Toni Morrison's novel Beloved is considered one of the greatest works of 20th-century American literature, a 

masterpiece that explores the traumatic legacy of slavery through the lens of memory, the body, and the supernatural. 

Translating works deeply rooted in a specific cultural and historical context inevitably becomes an act of complex 

intercultural navigation, a process in which meanings can be lost. The difficulty lies not only in conveying 

Morrison's unique style and the gravity of the topics covered, but also in adapting realias and concepts that often 

have no direct analogues in the Russian linguistic picture of the world and historical experience. The work is full of 

culturally marked and emotional vocabulary. Words denoting deep feelings and close relationships often carry 

culturally specific connotations that are difficult or impossible to convey using another language without loss. 

Translating such vocabulary is one of the most difficult tasks in the theory and practice of translation. Particularly 

challenging is the novel's title and central concept, the name "Beloved," which carries multilayered connotations of 

love, loss, possession, and horror..  
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The study of Toni Morrison's novel "Beloved" translation into Russian in the "lost and found" paradigm 

requires reference to a number of key theoretical concepts in translation studies, linguistics and cultural studies. This 

review systematizes relevant approaches to equivalence, untranslatability and the role of the translator. 

The central issue in translation analysis is achieving equivalence between the source text (ST) and the target 

text (TT). Different theories offer their own approaches to this problem. Eugene Nida in his works, initially focused 

on Bible translation, introduced a distinction between formal equivalence, which seeks to reproduce the form and 

content of the ST as accurately as possible (down to grammatical structures and lexical units), and dynamic 

equivalence, aimed at achieving an equivalent effect on the TT receptor, similar to the effect of the ST on the 

original reader [1], [2]. The latter assumes the adaptation of the text to the norms and expectations of the receiving 

culture, the primacy of conveying function and meaning over form. In Russian translation studies, similar ideas were 

developed by V. N. Komissarov, who developed a theory of equivalence levels, where the highest levels are also 

associated with conveying the communicative purpose of the utterance, and not just formal features [3]. In the case 

of "Beloved," the choice between these approaches determines whether the translator will seek to preserve the 

complex, sometimes fragmentary structure of Morrison's phrases (formal equivalence) or adapt them for greater 

"smoothness" and comprehensibility for the Russian reader (dynamic equivalence), potentially losing some of the 

stylistic originality. 

Hans Vermeer radically shifted the focus from the equivalence with ST to the purpose (skopos) of translation 

in the target culture [4]. According to this theory, the translation strategy is determined by the function that the TT 

should perform for the target audience. The source text becomes only a "source of information" that the translator 

uses to create a new text that meets a specific purpose (e.g., to inform, entertain, educate). An analysis of the Russian 

translation of "Beloved" through the prism of skopos theory allows us to ask the question: what was the main 

purpose of the translation - to introduce the masterpiece of American literature as accurately as possible, to make the 

text accessible to a wide audience, to convey the specifics of African-American culture, or something else? The 

answer to this question explains many translation decisions. 

The works of Susan Bassnett and André Lefevere mark the "cultural turn" in translation studies [5]. They 

emphasize that translation is not simply a linguistic operation, but an act of cultural transfer and often "rewriting", 

influenced by ideology and poetics in the receiving culture [6]. Translation is seen as a form of cultural adaptation, 

where the text is transformed to fit into a new cultural environment. Localization, although more often applied to 

technical texts and software, also implies a deep adaptation of the product (in this case, the literary text) to the 

cultural, linguistic and other features of the target market [7]. The translation of "Beloved", rich in the cultural and 

historical realias of the American South and the African-American diaspora, inevitably includes elements of cultural 

adaptation, the degree and nature of which require analysis. 

In addition, the concept of "untranslatability" must be taken into account, since complete equivalence is often 

unattainable, which leads to the concept of untranslatability, that can be relative or absolute. The Sapir-Whorf 

hypothesis suggests that language influences the thinking and perception of the world by its speakers [8], [9]. In its 

strong form (linguistic determinism), it states that language completely determines thinking, making some concepts 

absolutely untranslatable. In its weak form (linguistic relativity), it is recognized that language sets certain cognitive 

frameworks, which can complicate, but not make impossible understanding and translating concepts from other 

languages. In the translation of "Beloved", this hypothesis is relevant when considering the transmission of subtle 

connotations associated with the concepts of race, memory, trauma, as well as the word "beloved" itself, which can 

have different weight and associations in the English-language and Russian-language pictures of the world. 

Untranslatability is often associated with the presence of realias in ST – words denoting objects, concepts, customs 

specific to one culture and absent in another [10] [11]. The novel "Beloved" is full of such elements: historical 

realias (slavery, the Fugitive Slave Act, Reconstruction), objects of everyday life, elements of folklore and beliefs. In 

addition, the historical context of the deep psychological trauma of slavery itself can represent a "cultural lacuna" for 

a reader not immersed in this history. Translation of such elements requires special strategies (transcription, calque, 

descriptive translation, adaptation), each of which is associated with certain losses and gains. 

Contemporary translation studies assign the translator an active role that goes beyond that of a simple 

technical performer. Lawrence Venuti focuses on the "visibility" and "invisibility" of the translator [12]. He 

criticizes the strategy of domestication (adapting the text to the norms of the host culture, making the translation 

"transparent" and the translator invisible) and advocates foreignization (preserving the foreignness of ST, 

emphasizing its cultural otherness). The translator inevitably interprets the text and acts as a mediator between 

cultures; his decisions shape the reader's perception of the work. An analysis of the Russian translation of "Beloved" 

should take into account which strategy (domestication or foreignization) was chosen by the translator and how this 

affected the transmission of the uniqueness of Morrison's novel.  

Thus, the review of theoretical approaches shows that the analysis of "Beloved" translation into Russian 

should be comprehensive, taking into account both linguistic and cultural factors. The concepts of equivalence, the 

theory of skopos, the problem of untranslatability and the active role of the translator with his/her ethical 

responsibility provide the necessary tools for identifying and assessing the "lost" and "found" in the process of an 

intercultural encounter with Toni Morrison's novel. 

Understanding Toni Morrison's novel "Beloved" and, consequently, adequately assessing its translation into 

Russian is impossible without deep immersion in the complex multi-level context in which the work was created and 
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to which it appeals. This context includes historical realias, cultural features of the African-American community 

and the author's unique style. 

The novel is directly rooted in the tragic era of slavery in America (before 1865). It is not just a backdrop, but 

an active force shaping the destinies, psyche, and relationships of the characters. Key aspects of slavery reflected in 

the novel include dehumanization, i.e. viewing slaves as property (chattel), depriving them of names, history, and 

human dignity; physical and sexual violence, namely cruel punishments, rape, and exploitation of bodies; the 

destruction of families in the form of forced sale and separation of family members (husbands and wives, parents and 

children); psychological trauma, such as deep scars left by humiliation, fear, and loss; Fugitive Slave Act: Laws 

requiring the return of runaway slaves to their owners even from free from slavery states, creating a constant threat 

(the law that became the catalyst for the tragedy of the novel's protagonist, Sethe). Reconstruction (1865-1877) – the 

period after the Civil War when attempts were made to reintegrate the southern states and grant rights to freed 

slaves. However, this was not successful. The novel reflects this period as a time of fragile, constantly threatened 

freedom, when the past continues to haunt; the Jim Crow era (late 19th - mid 20th centuries). And although the 

action of the novel takes place earlier, the consequences of slavery and the failures of Reconstruction led to the 

establishment of a system of segregation and discrimination (Jim Crow laws) that continued to oppress African 

Americans for decades. The novel, written in the 20th century, also carries with it an understanding of this long 

legacy. 

Without understanding the depth of the inhumanity of the slave system and its long-term consequences, it is 

impossible to adequately convey the motivations of the characters (especially Sethe's desperate act), the emotional 

weight of certain words and images (e.g., "boss," "freedom," "property" in relation to a person, references to scars), 

and the symbolic meaning of many scenes. Without deep understanding of the context, a translator risks simplifying 

or distorting the meaning, depriving the text of its historical and emotional power. Conveying the realias (the names 

of laws, the specific terms of slavery) and, more importantly, conveying the feeling of the era become key translation 

tasks. Thus, Fugitive Bill could serve as an example of Afro-American realias. Though perhaps more of a historical 

concept than a physical object, this specific piece of legislation is a crucial "realia" of the time. It's the law that 

allowed Schoolteacher to come North to reclaim Sethe and her children, directly causing the novel's central tragedy. 

Its existence and enforcement are specific historical realities vital to the plot. Original “…which is what he called 

Sethe's rough response to the Fugitive Bill…” [13, p. 321] was translated into Russian as “…так он называл 

яростный ответ Сэти на применение закона о беглых неграх…” [14, p. 240]. Translation renders the right 

meaning of the original. In Russian, the translator applied modulation in order to make it clear for the target audience 

as just “Закон о беглых” would sound incomplete. However, instead of “беглых неграх” it is better to use “беглых 

рабах” as the full name of the Bill is Fugitive Slave Act. 

The novel is immersed in the world of African-American culture of the second half of the 19th century, which 

is characterized by various features. One of them is the strength of community, where mutual support and 

community ties play an important role as a survival mechanism. In addition, the oral tradition, where storytelling is 

very important for preserving memory, transmitting experience and forming identity. Folklore should also be 

mentioned, since the supernatural elements of the novel (the ghost of Beloved) are deeply connected with African-

American folklore ideas about ancestral spirits, ghosts ("haints"), the connection between the living and the dead, 

especially those who died a violent or unjust death. Beloved is not just a literary symbol, but also a figure that is 

quite real within the framework of the folklore picture of the world of the characters. Also, spirituality, where the 

religiosity of the characters combines elements of Christianity (adopted by slaves) with African spiritual traditions. 

This is evident in Baby Suggs's sermons in The Clearing, which call for loving one's flesh despite its humiliation, 

faith in the healing power of nature and spirit, and a special understanding of the connection between body, spirit and 

memory. 

The features of Toni Morrison's language are associated with poetry and lyricism. The author's prose is 

saturated with metaphors and comparisons for poetic expressiveness. The use of symbols and metaphors to express 

complex, often inexpressible states (for example, "rememory" - an active, almost physical memory, the scars on 

Sethe's back as a "tree"). Also, the work often uses AAVE, namely the use of specific grammatical structures, 

rhythms and intonations close to African-American colloquial speech, which gives the text authenticity and 

musicality. 

The structure of the narrative is fragmentary, nonlinear and has a broken chronology. The narrative is made up 

of fragments of memories, scenes from the past and present, different points of view, the past constantly intrudes into 

the present, reflecting the nature of traumatic memory, which is not subject to linear time. The novel contains 

different narrators and points of view, sometimes intertwined in one paragraph. This complex, multi-layered style 

requires from the translator not only linguistic accuracy, but also the ability to reproduce the poetry, rhythm, 

fragmentation and depth of Morrison's symbolic images by means of the Russian language, which is one of the main 

tasks when “encountering” the novel "Beloved" in translation. 

When analyzing the translation of the novel, we can start by studying the rendering of African American 

Vernacular English (AAVE). Lexical and grammatical features of AAVE in Beloved can be present in the form of 

double negation: "I don't have nobody" (instead of "I have nobody" / "I don’t have anybody") [13, p. 125]. The 

absence of 's'/'es' in the 3rd singular verbs: "… she go free than anything in the world …" (instead of "... she goes...") 

[13, p. 270]. This structure of the characters' speech reflects a rhythm and grammar that differs from standard 
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English. In addition, the novel contains specific vocabulary. Words like "ain't", "yonder", "reckon". For example, the 

speech of Paul D. or Sethe often contains elements that deviate from the formal standard. Phonetic features in the 

form of abbreviations like "em" (them), "cause" (because). 

Strategies for translating a dialect into Russian. One of the translation strategies can be imitation of Russian 

colloquial/folk speech. For example, original: "I don't see nothing growing on your back." [13, p.30]. In I. Togoeva's 

translation, this sentence sounds like "Я ничего такого не вижу." [14, p.33]. Thus, the translation loses all 

authenticity and understanding of what class of people this character belongs to. This sentence could be rendered as: 

"Я ничо ни вижу." (Use of colloquial forms of verbs, particles, vocabulary). However, this option, in addition to 

being successful in conveying social status and the character's speech being different from the "norm," also has 

certain drawbacks. AAVE is not just "wrong" English, but a complete system with its own history and cultural 

meaning. Russian colloquialism has completely different connotations (often rural, uneducated, sometimes criminal), 

which can distort the image of African-American characters and fail to convey the specifics of their experience.  

Another characteristic of AAVE is the usage of an incomplete grammatical norm. For example, incorrect case 

endings, omitting prepositions where they are required by the norm. Original «"Maybe she don't want to 

understand," said Denver [13, p.5]. I. Togoyeva’s translation «Зато теперь она наверняка не желает совсем 

ничего понимать! — сказала Денвер» [14, p.17]. Again, the Russian version uses a literary norm, which erases an 

important characteristic of the characters, their cultural and social identity embedded in the language. Stylistic 

diversity and authenticity of voices are lost. This sentence could be translated as: «Зато теперь она наверняка не 

желать ничего понимать! — сказала Денвер». This translation creates a sense of "non-standard" speech, but at the 

same time has drawbacks, as it can sound unnatural, not creating a consistent speech portrait associated specifically 

with AAVE. Thus, it has to be mentioned that it is almost impossible to convey the specifics of AAVE adequately 

into Russian without losses or distortions. It is important to preserve the dignity of the characters and not reduce their 

speech to primitive tongue-tiedness. 

Speaking about the translation of cultural elements, the following culturally marked units could serve as an 

example: the original "Bring a little lavender in, if you got any. Pink, if you don’t." [13, p.3]. I. Togoyeva’s 

translation "Принеси что-нибудь сиреневое, если найдется. Или хоть розовое…" [13, p.16]. Lavender and pink 

carry cultural connotations: lavender is associated with loss in African-American culture, while pink is associated 

with tenderness. The translation preserves the colors, but loses the context of Baby Suggs's emotional longing, for 

whom the colour symbolised at least some joy in her life. 

Another example is the scars on the back of the main character, Sethe, which resemble a tree. Original: “She 

straightened up and knew, but could not feel, that his cheek was pressing into the branches of her chokecherry tree.” 

[13, p.33]. I. Togoyeva’s translation: «Она уже поняла, хоть и не могла этого почувствовать, что щекой он 

прижался к ветвям вишневого деревца, высеченного у нее на спине» [13, p.35]. In the original, "chokecherry 

tree" is a specific type of tree native to North America, carrying symbolic weight in the novel. It refers 

metaphorically to the scars on Sethe’s back, resembling a tree. The "chokecherry" fruit itself is bitter, evoking pain 

and suffering. In translation, "вишневое деревце" simplifies the concept by omitting "chokecherry". While the 

translation uses "вишневое" (cherry), it does not fully capture the bitter connotations or specificity of the original 

term. The omission of "chokecherry" weakens the metaphor, as Russian readers may not associate "вишневое 

деревце" with the same emotional and symbolic depth as Morrison’s original audience. 

The last example is about connotations. The novel deals extensively with race and identity within the context 

of American slavery. Certain terms, such as "whitefolk" and "Negro," reflect historical realias. In the original: “Not a 

house in the country ain't packed to its rafters with some dead Negro's grief” [13, p.7]. Russian Translation: «Нет в 

этой стране такого дома, который не был бы битком набит духами несчастных забитых негров» [13, p.18]. 

Translators face the challenge of conveying these terms in a way that respects the cultural and historical context 

while adapting them for a Russian audience. "Negro" might be translated as "негр", which historically carries a 

neutral meaning in Russian but could require contextual notes to avoid modern misinterpretations as in English it is 

quite offensive.  

Translating Toni Morrison’s Beloved into Russian is a multifaceted and complex challenge that goes far 

beyond simple linguistic equivalence. As we have seen in the practical examples, the translator is faced with the 

need to navigate the following key areas. Recreating African American Vernacular (AAVE) requires a delicate 

balance between colloquial speech imitation, which risks sliding into caricature, and neutralization, which erases an 

important part of the characters’ identity. The choice of strategy directly affects the perception of voices and social 

context. Adequately reflecting the specifics of everyday life, beliefs, and rituals of African Americans in the post-

slavery era poses a dilemma for the translator between “domestication” and “alienation”. Excessive adaptation 

threatens the loss of authenticity, while excessive foreignization can hinder comprehension. Preserving cultural 

specificity while ensuring accessibility for the Russian reader is a key task. Conveying the profound pain, suffering, 

and fragmented memory that permeate the novel requires not only a precise choice of vocabulary, but also the 

preservation of Morrison’s stylistic devices – understatement, bodily metaphors, and a ragged narrative rhythm. The 

emotional intensity of the novel must be preserved with cultural sensitivity and without unjustified softening. 

Morrison’s unique poetic language, rich in metaphors and symbolism, presents a particular challenge. The translator 

must strive not only to convey the meaning of the images, but also, if possible, their aesthetic and emotional impact, 

recognizing the inevitability of certain losses and the need for a creative search for equivalents in Russian. 
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Thus, translating Beloved is not just a technical exercise, but an act of deep immersion in a foreign culture, 

history, and pain. The success of translation depends on the translator’s ability not only to master the language but 

also to sensitively capture the peculiarities of the original’s style, cultural context, and emotional register, making 

informed decisions at every turn. This is a task that demands both linguistic virtuosity and profound empathy, 

enabling the Russian-speaking reader, albeit through the prism of translation, to encounter one of the greatest works 

of 20th-century American literature. 
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На фоне углубляещего кризиса и роста глобального энергопотребления растет острая необходимость 

поиска более устойчивых моделей производства и потребления энергии. Таким образом возобновляемые 

источники энергии (ВИЭ) преобретая растущую роль в глобальном энергобалансе сталкаиваются с рядом 

проблем сопряженных технологическими вызовами, зависимостью от погодных условий, нестабильностью 

генерации и сложностью интеграции в традиционные системы энергообеспечения. На фоне этих вызовов 

искусственный интеллект (ИИ) выступает как технологический драйвер энергоперехода способный 

обеспечить эффективную адаптацию к ВИЭ. 

Искусственный интеллект становится все более востребованным в энергетическом секторе, поскольку 

отрасль характеризуется обработкой больших баз данных и сложными технологическими процессами.  В то 

же время интеграция ВИЭ в глобальную энергосистему открывает широкие возможности для применения 

ИИ, включая следующие направления: 

- Управление процессом генерации энергии ВИЭ, с учетом их нестабильности; 

- Обеспечение устойчивости энергосетей, а также безопасной эксплуатации инфраструктуры; 

- Разработка высокоточных моделей прогнозирование спроса на электроэнергию и погодных условий; 

- Реализация стратегий эффективного управления; 

- Интеллектуальное управление накопителями энергии. 

 

Таблица 1. Модель энергетической системы с применением ИИ [1] 

 

И
С

К
У

С
С

Т
В

Е
Н

Н
Ы

Й
 

И
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Т
 В

 В
И

Э
 

Процесс 

проектирования 

ВИЭ 

- Прогноз погоды 

- Обеспечение безопасности процессов 

- Управление нестабильностью предложения 

 

 

Процесс 

эксплуатации 

- Стабильность и надежность сети 

- Устойчивость сети 

- Улучшенная связь 

- Обнаружение и прогнозирование закономерностей 

- Хранение энергии 

- Улучшенное понимание процессов 

 

Потребление 

- Прогноз спроса 

- Проектирование и операции рынка 

- Выявление тенденций спроса 

 

В таблице 1 наглядно представлена модель реализации энергии ВИЭ с применением ИИ систем на 

всех ее этапах. 

На сегодняшний день технологии ИИ не ограничиваются технологической трансформацией 

энергосистем, а преобразуются в фактор внешнеполитической конкуренции. Наблюдается усиление борьбы 

за технологическое превосходство, формируя новые центры силы и углубляя разрыв цифрового неравенства 

между развитыми и развивающимися странами. Данный процесс, несомненно, подчеркивает важность 

глобального взаимодействия в области энергетики [2]. 

Несмотря на то, что исследование ИИ в контексте ВИЭ остаётся достаточной новым и 

междисциплинарным, в том числе и для научной парадигмы международных отношений, последствия 

энергоперехода и степень технологической зрелости отдельных государств начинает оказывать все более 

значительное влияние на геополитическую структуру мира. В данном контексте энергопереход приобретает 

многомерный характер, выходящий за рамки сугубо технологической плоскости формируя новый ландшафт 

международных взаимодействий. 

Настоящее исследование направлено на комплексный анализ международного опыта внедрение ИИ в 

сферу ВИЭ. В качестве ключевых объектов анализа рассматриваются страны Европейского союза (ЕС), 

США и Китай. 

Исследование базируется на междисциплинарном исследовательском подходе, включающий элементы 

теории устойчивого развития, концепции технологического детерминизма и подходов транснационального и 

субнационального взаимодействия. Искусственный интеллект интерпретируется не только как 

технологический инструмент, но и как геополитический фактор, влияющий на перераспределение 

глобального технологического ресурса и политического влияния. Значительную роль в этих процессах 

играют транснациональные корпорации, субнациональные субъекты, научные консорциумы и 

международные организации, задающие параметры нормативного регулирования цифровой энергетики. 

Международный опыт внедрения ИИ в ВИЭ: Страны ЕС 

Цифровизации энергетики является неоъемлемой частью климатической и промышленной 

трансформации Европейского союза, реализуемой в контескте стратегий «зеленого перехода» и устойчивого 

развития. Одним из ключевых инструментов этого процесса становится искусственный интеллект, 

функциональный потенциал которого ракрывается в высоко варьиативной и децентрализованной среде 

свойственной системам ВИЭ. 

Повышение 

производительности 

Снижение затрат 

Повышение 

эффективности 
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Таким образом, Европейская энергетическая политика способствует масштабному внедрению ИИ 

через программы Horizon Europe, Digital Europe и инициативы в рамках «зелёного курса». Развитие 

цифровых платформ, участие частного сектора и поддержка научных учреждений формируют основу для 

системной интеграции ИИ в сферу ВИЭ [3]. 

Ниже представлены примеры реализуемых проектов в странах ЕС, демонстрирующие разнообразие 

подходов и технологических решений, основанных на применении ИИ в управлении возобновляемыми 

источниками энергии. 
 

Таблица 2. Примеры внедрения ИИ в сфере ВИЭ в странах ЕС 
Страна Проект/ 

Организация 

Тип ВИЭ Применение ИИ Стадия реализации 

Германия SMA Solar 

Technology 

Солнечная Прогноз генерации, 

диспетчеризация 

Реализуется в рамках 

проекта ЕС (Digital Twin 

Solar) 

Vattenfall – 

Goldisthal 

Гидроэнергетика Мониторинг инфраструктуры 

ВИЭ (дроны) 

В эксплуатации 

Нидерланды TNO Smart Grid 

Platform 

Гибрид  

(ветер/накопители) 

Управление гибкими 

источниками и сетью, 

регулирование спроса (умные 

дома) 

Реализуется  

Дания GreenLab Ветроэнергетика  Оптимизация работы ВИЭ, 

прогнозирование 

Применяется в GreenLab 

Skive (индуст.парк) 

GreenHyScale Водород ВИЭ Вспомогательная функция Реализуется 

Испания Iberdrola Smart 

Solar 

Солнечная Прогноз выроботки, big data 

аналитика 

Активно используется 

IA4TES 

 

Интеграция ИИ в 

энергетику 

Масштабное внедрение ИИ в 

энерегтику 

Реализуется 

координируется 

парвительстом 

Швеция Vattenfall Гидро/ветро Предиктивная оптимизация 

генерации 

Внедрено 

Vattenfall - Spot АЭС Работизированный 

мониторинг объектов 

Применяется на 

конкретных объектах 

Примечание: информация составлена на основе источников [4] – [12]. 

 

Анализ практик внедрения ИИ в секторе возобновляемой энергетики стран Европейского союза 

демонстрирует, что цифровые инструменты становятся функциональной основой для устойчивого 

управления энергоактивами. Несмотря на различие в приоритетах — от прогнозирования солнечной 

генерации в Германии до интеграции гибких распределённых систем в Нидерландах — вектор един: 

повышение адаптивности и надёжности энергосетей в условиях растущей доли ВИЭ. ИИ в данном контексте 

уже не рассматривается исключительно как вспомогательная технология, но приобретает значение 

структурного элемента в формировании постуглеродной энергетической архитектуры Европейского союза. 

США 

Американский опыт в области цифровизации возобновляемой энергетики характеризуется 

разнообразием подходов, сочетающих как государственные инициативы, реализуемые в рамках 

федеральных и региональных программ, так и проекты, инициированные частными высокотехнологичными 

компаниями. Последние, как правило, развиваются в рамках рыночной логики и демонстрируют высокий 

потенциал к масштабируемости и трансформации локальных энергетических практик. Такое сочетание 

институционально регулируемых и рыночно ориентированных стратегий формирует уникальную среду для 

внедрения искусственного интеллекта в управление ВИЭ. Ниже представлены кейсы, отражающие эту 

многослойную структуру цифровой трансформации энергетики США: 

 

Таблица 3. Внедрение ИИ в сфере ВИЭ в США 
Проект/ 

Организация 
Тип ВИЭ Применение ИИ Стадия реализации География реализации 

Google Deep Mind 

+ National RE Lab 

(NREL) 

Солнечная  Прогнозирование выроботки 

(исп.спутниковых данных и 

метеоаналитики) 

Пилотный проект США (на базе NREL, 

Колорадо) 

Tesla Virtual 

Power Plant (VPP) 

Солнечная Управляет виртуальной 

электростанцией, объединяя 

солнечные панели для 

стабил.сети 

Реализуется Калифорния 

U.S. Department 

of Energy – 

GMLC Project 

Смешанные 

ВИЭ 

Цифровое моделирование для 

прогнозирования и оптимизации 

ВИЭ 

Реализация на 

федеральном уровне 

Федеральный уровень, 

включая Иллинойс, Техас, 

Нью-Мексико 

Fluence Energy AI 

Platform 

Солнечная, 

ветровая + 

ИИ платформа для оптимизации 

хранения энергии и интеграция 

Коммерческая 

эксплуатация  

США, Канада, Австралия, 

Индия 
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аккамулято-

ры 

ВИЭ 

IBM Watson – 

Smart Grid 

Collaboration 

Смешанные 

ВИЭ 

Анализ  данных и прогноз спроса 

в распределенных энергосетях 

Ограниченное 

внедрение 

Нью-Йорк и Северо-

восток США 

Xcel Energy – 

Renewable 

Forecasting 

Initiative 

Солнечная и 

ветровая 

Высокоточные модели 

прогнозирования генерации ВИЭ 

Реализуется на 

региональной 

уровне 

Колорадо, Миннесота 

Примечание: информация составлена на основе источников [13]-[18]. 

 

В США искусственный интеллект всё активнее становится частью экологически ориентированной 

энергетики [19]. Мы видим, как ИИ применяется в самых разных форматах — от научных экспериментов на 

базе национальных лабораторий до вполне практичных коммерческих решений, таких как виртуальные 

электростанции Tesla или цифровые платформы Fluence. Причём развитие происходит одновременно и на 

уровне государства, и со стороны бизнеса. Это говорит о системном подходе, где ИИ помогает не только 

прогнозировать выработку и спрос, но и делает энергетику более устойчивой, гибкой и умной. Такой опыт 

важен не только для самих США, но и как ориентир для стран, стремящихся к низкоуглеродному будущему 

с опорой на цифровые технологии. 

 

Китай 

С последние годы Китай стал лидером технологичности уровня ВИЭ, в том числе активно внедряя и 

совершенствую технологии искусственного интеллекта. Страна активно реализует инновационные проекты 

направленные в первую очередь на повышение эффективности, точности прогнозирования и оптимизацию 

управления энергосистемами. В таблице представлены примеры проектов внедрения искусственного 

интеллекта в сферу ВИЭ в Китае:  

 

Таблица 4. Практика внедрения ИИ в ВИЭ в КНР 
Проект/ 

Организация 

Тип ВИЭ Применение ИИ Стадия 

реализации 

География реализации 

Академия DAMO 

(Alibaba) 

Солнечная и 

ветровая 

Для прогнозирования генерации Действующий 

проект 

КНР, Восточные 

провинции 

SPIC (State power 

Invest.Corp) 

Гидроэнергет

ика 

Для автоматизации инспекции ГЭС В эксплуатации По всему Китаю 

Солнечная стена 

в пустыне 

Кубучи 

Солнечная Оптимизация работы солнечных 

ферм 

На стадии 

строительства 

Пустыня Кубучи, 

внутренняя Монголия 

Центр обработки 

данных и ВИЭ в 

пустыне Гоби 

Солнечная и 

ветровая 

Управление потреблением ЦОД Реализация начата Пустыня Гоби, северо-

запад Китая 

LightGBM Солнечная ИИ модель для оценки солнечной 

энергии 

Научно-

исследовательски

й этап 

Южный Китай 

Примечание: информация составлена на основе источников [20]-[24]. 

 

Стоит отметить, что данные кейсы не исчерпывают перечень инициатив реализуемые в Китае. Китай 

демонстрирует комплексный подход к цифровизации энергетической отрасли, включая интеграцию ИИ 

систем в процессы проектирования, эксплуатации и управления энергетическими объектами. Такие проекты, 

как ИИ-управляемая плотина Янцю или солнечные фермы в Гоби, отражают не только технологический 

прогресс, но и стремление к укреплению энергетической независимости. В этом контексте ИИ в ВИЭ 

становится не просто инструментом модернизации, а важным фактором международного позиционирования 

Китая в условиях глобального энергоперехода. 

Заключение 

Международный опыт подходов Европейского союза, США и Китая к внедрению искусственного 

интеллекта в сферу возобновляемой энергетики имеет общую направленность на повышение эффективности 

и устойчивости энергосистем, при этом акценты и формы реализации цифровых решений в каждой из стран 

различаются. 

Наряду с этим сохраняются общие вызовы: отсутствие совместимых технических стандартов, 

киберриски, сложности интеграции ИИ в традиционные энергосети и высокие первоначальные затраты на 

модернизацию [25]. Эти обстоятельства подчёркивают актуальность международного сотрудничества в 

разработке единых подходов к цифровизации ВИЭ. 

Таким образом, ИИ в энергетике выходит за рамки исключительно технологической темы, становясь 

частью более широких процессов — от энергетической трансформации до выстраивания новых форм 

международного взаимодействия. Форматы взаимодействия в этой сфере станут важным фактором при 

формировании справедливой и устойчивой энергетической системы на глобальном уровне. 
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Abstract: This article examines the role of TED Talks as authentic materials in developing foreign language 

communicative competence among 10th-grade students. The study highlights the impact of TED Talks on listening 
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recommendations for integrating TED Talks into language curricula effectively. 
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In recent years, the use of authentic materials in foreign language education has gained significant attention 

due to their ability to enhance real-world language application. One of the most engaging and widely available 

resources is TED Talks, which provide learners with exposure to diverse speakers, accents, and thought-provoking 

content. This paper explores how TED Talks can be used as an effective tool in developing foreign language 

communicative competence among 10th-grade students. 

The relevance of using TED Talks in foreign language education lies in the increasing demand for effective 

and engaging teaching methods that reflect real-world communication. Traditional language learning often focuses 

heavily on grammar and structured dialogues, which do not always prepare students for spontaneous, meaningful 

interactions. TED Talks bridge this gap by exposing learners to natural speech patterns, varied accents, and 

contemporary topics that make language learning more dynamic and applicable. 

Despite their benefits, integrating TED Talks into language education comes with certain challenges. One 

issue is the complexity of some TED Talks, which may present difficulties for learners with lower language 

proficiency. Additionally, some students may struggle with fast speech rates and unfamiliar vocabulary. Another 

concern is the need for structured lesson plans to ensure that TED Talks are not just passive listening activities but 

interactive learning experiences. Teachers must also be selective in choosing TED Talks that align with students' 

interests and proficiency levels to maximize engagement and comprehension. 

The implementation of technology in education has revolutionized traditional teaching methodologies, 

allowing students to engage with language in more immersive ways. As digital media continues to shape 

communication patterns, language learners must adapt to new forms of discourse. TED Talks, being widely 

accessible and covering various subjects, allow students to practice language skills in meaningful contexts. By 

incorporating TED Talks into lessons, educators can bridge the gap between academic language learning and real-

world communication. 

The concept of communicative competence was first introduced by Dell Hymes in response to the limitations 

of the traditional linguistic approach, which primarily focused on grammatical accuracy. Hymes argued that effective 

communication in a foreign language encompasses not only the mastery of grammatical rules but also the ability to 

use language appropriately in various social and cultural contexts. This perspective marked a significant shift from 

form-focused instruction to a more holistic view of language proficiency, incorporating sociocultural awareness and 

pragmatic usage. 

Building upon Hymes’ foundational work, Canale and Swain (1980) developed a comprehensive model of 

communicative competence that identified four interrelated components: grammatical competence (knowledge of 

lexical items and rules of morphology, syntax, and phonology), sociolinguistic competence (understanding of social 

rules of language use, including register, politeness, and cultural norms), discourse competence (ability to produce 

and understand coherent and cohesive texts), and strategic competence (the use of verbal and non-verbal strategies to 

overcome communication difficulties or enhance the effectiveness of communication). 

In the context of foreign language education, especially at the secondary school level, these components offer 

a multidimensional framework for designing instructional materials and evaluating language proficiency. The 

integration of TED Talks into language teaching represents a practical and effective method of supporting the 

development of communicative competence. As authentic audiovisual materials featuring diverse speakers and real-
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life topics, TED Talks expose students to a variety of accents, speaking styles, registers, and cultural references. This 

exposure facilitates not only listening comprehension but also encourages students to engage critically with content, 

analyze discourse structures, and develop pragmatic awareness. Furthermore, the motivational aspect of TED Talks 

— often centered around innovation, personal growth, and global issues — promotes deeper learner engagement and 

fosters meaningful communication in the target language. 

Several studies suggest that multimedia resources, such as TED Talks, increase cognitive engagement and 

motivation in language learners. Authentic listening materials help bridge the gap between theoretical knowledge 

and practical application, enabling students to grasp nuances in language use. Moreover, TED Talks foster 

interactive learning experiences that challenge students to critically evaluate information and articulate their 

perspectives confidently. Research also indicates that TED Talks improve students' ability to process and analyze 

complex linguistic structures, thus aiding in their long-term language retention. 

This study employs a mixed-methods approach, combining qualitative and quantitative data. A total of 60 

10th-grade students participated in the study, divided into two groups: an experimental group that engaged with TED 

Talks regularly and a control group that followed a traditional textbook-based curriculum. The study assessed their 

progress in communicative competence through pre- and post-tests, classroom observations, and student feedback 

surveys. 

The study involved a six-week intervention where students in the experimental group watched and analyzed 

TED Talks on various topics, participated in discussions, and completed listening comprehension tasks. Post-

listening activities included comprehension quizzes, vocabulary exercises, and group discussions. 

The analysis of test scores revealed that students in the experimental group demonstrated a 30% improvement 

in their listening comprehension and speaking skills compared to the control group. Additionally, vocabulary 

acquisition was notably higher among students who regularly engaged with TED Talks. 

Students reported increased confidence in expressing their thoughts in English, attributing it to exposure to 

diverse speech patterns and real-world vocabulary. Classroom observations indicated that students became more 

engaged and participative in discussions, demonstrating improved fluency and critical thinking abilities. 

A key finding was that TED Talks provided a motivational boost for students, making learning more dynamic 

and relatable. The study also found that students appreciated the variety of topics covered in TED Talks, which 

allowed them to explore different fields of knowledge while improving their language skills. 

To maximize the benefits of TED Talks in language classrooms, educators should consider the following 

strategies: 

● Selecting TED Talks based on students’ proficiency level and interests. 

● Implementing pre-listening, while-listening, and post-listening activities. 

● Encouraging students to summarize, analyze, and debate TED Talks topics. 

● Using TED Talks transcripts for reading and pronunciation practice. 

● Incorporating TED Talks into project-based learning activities. 

● Providing guided note-taking templates. 

● Encouraging students to create their own short TED-style presentations. 

● Using TED Talks as prompts for creative writing exercises. 

The findings of this study demonstrate that TED Talks serve as a valuable resource in developing foreign 

language communicative competence among 10th-grade students. They not only improve language skills but also 

foster digital literacy, critical thinking, and intercultural awareness. Given the increasing role of multimedia in 

education, integrating TED Talks into language curricula can provide learners with a dynamic and effective way to 

enhance their communicative abilities. 

Future research may explore the long-term impact of TED Talks on language proficiency and their application 

in different educational contexts. Additionally, further studies could investigate the effectiveness of TED Talks in 

comparison to other forms of authentic media, such as podcasts and vlogs, to determine the most effective strategies 

for language acquisition. Educators may also examine the role of TED Talks in enhancing students’ academic 

writing skills, as exposure to well-structured speeches could influence their ability to organize written content 

effectively. 
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Түйін: Болашақ мұғалімдердің коммуникативтік құзыреттілігін қалыптастыру - олардың кәсіби 
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және мәдени контексттерде тиімді өзара әрекеттесу қабілетін де қамтиды. Қазіргі әдебиетті оқыту 

процесінде пайдалану коммуникативтік дағдыларды дамыту үшін құнды құрал бола алады, өйткені ол талдау 

мен интерпретация үшін аутентикті материалдарды ұсынады. Мақала қазіргі әдебиеттің болашақ 

мұғалімдердің коммуникативтік құзыреттілігін қалыптастырудағы рөлін қарастырып, әдеби мәтіндер 

негізінде коммуникативтік дағдыларды бағалау мен дамытуға арналған түрлі әдістерді ұсынады. 
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Abstract: The formation of communicative competence among future teachers is a crucial aspect of their 

professional training, especially in the context of globalization and intercultural interaction. Communicative 

https://www.scitepress.org/Papers/2018/82195/82195.pdf?utm_source=chatgpt.com


59 

competence encompasses not only language proficiency but also the ability to interact effectively with others in 

various social and cultural contexts. The use of contemporary literature in the teaching process can serve as a 

valuable tool for developing communicative skills, as it provides authentic materials for analysis and interpretation. 

This article examines the role of contemporary literature in shaping the communicative competence of future 

teachers and offers various methods for assessing and developing communicative abilities based on literary texts.  

Keywords: foreign language teaching, communicative competence, language skills, future teachers, 

contemporary literature, intercultural interaction.  

 

Қазіргі қарқынды дамып келе жатқан полимәдениетті әлем жағдайында болашақ мұғалімнің 

коммуникативтік құзыреттілігін қалыптастыру – жай ғана маңызды емес, оның кәсіби даярлығының негізгі 

компоненті болып табылады. Педагогтың кәсіби стандарты мұғалімнің бұл құзыреттілікті меңгеруін тікелей 

талап етеді, өйткені педагогикалық қызметтің өзегі – оқушылармен тиімді қарым-қатынас орнату. 

Зерттеушілердің көпшілігі педагогтың коммуникативтік құзыреттілігін мұғалім кәсібилігінің «жүрегі» деп 

орынды атайды. Дәл осы коммуникативтік білім, білік және дағдылар болашақ мұғалімге оқушылармен 

өзара түсіністік орнатуға, бірлескен оқу үдерісін ұйымдастыруға және оқу мақсаттарына тиімді қол 

жеткізуге мүмкіндік береді [1]. 

Бұл контексте басты назарда болатын аспект – бұл шет тілі мұғалімі мамандығына дайындалып 

жатқан болашақ педагогтер үшін аса маңызды саналатын, сонымен қатар жаһандану мен мәдениетаралық 

байланыстардың кеңеюі жағдайында басқа пән мұғалімдері үшін де маңызы артып келе жатқан шеттілдік 

коммуникативтік құзыреттілік [2]. Аталған құзыреттілік күрделі әрі көпқырлы ұғым болып табылады. Ол тек 

тілдік білім мен дағдыларды (лексика, грамматика, фонетика) ғана емес, сонымен қатар сөйлесу, тыңдау, 

оқу, жазу сияқты коммуникативтік біліктілікті, сондай-ақ әлеумет-мәдени, компенсаторлық және оқу-

танымдық құзыреттерді де қамтиды. Коммуникативтік құзыреттілік – бұл тиімді қарым-қатынас жасауға 

мүмкіндік беретін көпқырлы сипаттама, ол әртүрлі аспектілерді қамтиды. Бұл ұғымға әртүрлі ғалымдар 

түрлі қырынан қарап, өз үлесін қосып келеді. 

Д. Хаймс коммуникативтік құзыреттілікті тілдің жағдаятқа сай қолданылуын ішкі түрде меңгеру 

қабілеті ретінде қарастырады. Бұл адамның әртүрлі коммуникациялық жағдайларға бейімделіп, өз сөздік 

әрекетін сол контекске сай түзете алуын білдіреді [3]. 

А.В. Хуторской коммуникативтік құзыреттілікті айналадағы адамдармен өзара әрекеттесу тәсілдері, 

топта жұмыс істей алу дағдылары, ұжымдағы әртүрлі әлеуметтік рөлдерді игеру біліктілігі ретінде 

сипаттайды. Мұнда әлеуметтік аспект – басқа адамдармен әртүрлі әлеуметтік контекстерде тиімді қарым-

қатынас орната алу қабілеті басты орын алады [4]. 

М.Н. Вятютнев коммуникативтік құзыреттілікті адамның қарым-қатынас жағдайын дұрыс бағалап, 

сөйлеу мінез-құлқының бағдарламаларын таңдап, жүзеге асыру қабілеті ретінде сипаттайды. Бұл анықтама 

сөйлеу әрекетінің жағдаятқа бейімделуінің маңыздылығын көрсетеді [5]. 

Болашақ мұғалімді кәсіби даярлаудағы маңызды аспектілердің бірі – оның контекстік-

коммуникативтік құзыреттілігін дамыту. Бұл тек тілді жүйе ретінде меңгерумен шектелмей, оны әртүрлі 

қарым-қатынас жағдайларында әлеуметтік, мәдени және кәсіби контексті ескере отырып тиімді қолдану 

қабілетін білдіреді [6]. 

Шет тілі контекстік-коммуникативтік құзыреттілігін қалыптастыру мен оның деңгейін бағалауда 

оқытылатын тілдегі қазіргі заманғы көркем әдебиеттер құнды ресурс ретінде қарастырылады. Мұндай әдеби 

материалдар болашақ мұғалімдердің тілді шынайы жағдайларда қолдану дағдыларын дамытуға мүмкіндік 

береді. 

Қазіргі заманғы көркем әдеби шығармалар аутентті материалдар болып табылады, өйткені олар тіл 

тасымалдаушыларымен нақты қарым-қатынас үшін жасалған, ал оқу мақсаттарына арнайы арналмаған. 

Мұндай мәтіндер лексикалық мазмұны мен грамматикалық құрылымдарының табиғилығымен сипатталады, 

бұл оларды тілді нақты жағдайларда қолдануға жақын етеді [6]. 

Осындай әдеби шығармалармен жұмыс істеу студенттердің шет тіліндегі сөйлеуді табиғи жағдайда 

түсініп, талдай алу қабілетін бағалауға мүмкіндік береді. Мысалы, романдардағы немесе пьесалардағы 

диалогтарды талдау — сөйлеудің әртүрлі стильдері мен жанрларын ажыратып, түсіну дағдысын бағалауға 

көмектеседі. 

Әдеби шығармалар оқытушыларды әртүрлі әлеуметтік және мәдени контекстке енгізе отырып, тіл 

тасымалдаушылардың өмірінің қазіргі шындығын бейнелейді. Бұл студенттердің белгілі бір жағдаяттарда 

шет тіліндегі сөйлеуді түсіну және интерпретациялау қабілетін бағалауға жағдай жасайды. 

Қазіргі әлеуметтік мәселелерді қозғайтын шығармаларды оқу студенттерге түрлі мәдениеттердегі 

менталитетті, құндылықтар мен қарым-қатынас нормаларын түсінуге көмектеседі. Мысалы, көші-қон туралы 

романдарды оқу — интеграция проблемалары мен мәдени айырмашылықтар жөнінде түсінік қалыптастыруы 

мүмкін. 

Мәдени мәтіндермен жұмыс істеу барлық сөйлеу әрекеттерінің дамуын ынталандырады. Диалогтарды 

талдау, кейіпкерлерді сипаттау және автордың позициясын интерпретациялау коммуникативтік дағдыларды 

жетілдіруге ықпал етеді. Мысалы, студенттер топтарда тақырыптар мен кейіпкерлерді талқылап, ауызша 
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сөйлеу дағдыларын және өз пікірлерін дәлелдеуге қабілетін дамыта алады. Сонымен қатар, оқылған 

шығармалар негізінде рецензия немесе эссе жазу жазбаша сөйлеу дағдыларын жетілдіруге көмектеседі [6]. 

Қызықты және заманауи әдебиет туындыларын пайдалану студенттердің коммуникативтік және 

танымдық мотивациясын айтарлықтай арттыруы мүмкін. Бұл туындылар жиі жас адамдарға жақын, өзекті 

тақырыптар мен проблемаларды қозғайтындықтан. Мысалы, қазіргі әлеуметтік мәселелерді талқылайтын 

романдарды оқу студенттердің осы тақырыптарды талқылауға және зерттеуге қызығушылығын тудыруы 

мүмкін, бұл олардың тіл мен әдебиетті зерттеуге деген мотивациясын арттырады. 

Заманауи әдебиетті пайдалана отырып, болашақ мұғалімдердің шетел тіліндегі контекстуалды-

коммуникативтік біліктілігін бағалаудың әртүрлі әдістері мен тапсырмалары бар: 

Мәтінді талдау және интерпретациялау: Студенттерге заманауи шығармалардың үзінділерін 

әлеуметтанулық контекст, кейіпкерлердің коммуникативтік ниеттері, стилистикалық ерекшеліктері және 

автордың позициясы тұрғысынан талдауды ұсыну олардың оқығандарын терең деңгейде түсінуін бағалауға 

мүмкіндік береді [7]. 

Дискуссиялар мен дебаттар: Әдеби шығармаларда көтерілген мәселелер бойынша дискуссия 

ұйымдастыру студенттердің сөйлеу, өз пікірін дәлелдеу, диалогқа қатысу және сөйлесушінің пікіріне 

төзімділік көрсету дағдыларын бағалауға мүмкіндік береді [8]. 

Рөлдік ойындар мен инсценировкалар: Студенттерге әдеби шығармалардан диалогтарды немесе 

сахналарды сомдауды ұсыну оларға модельденген жағдайларда коммуникативтік дағдыларын, рөл мен 

контекстке сәйкес адекватты тілдік құралдарды пайдалану қабілетін бағалауға мүмкіндік береді [9]. 

Жазбаша жұмыстар: Заманауи әдеби шығармаларға эссе, рецензия немесе аннотация жазу 

студенттердің жазбаша сөйлеу дағдыларын, логикалық баяндауды, лексика мен грамматикаға ие болуын 

бағалауға мүмкіндік береді. Сондай-ақ, үзінділерді аудару тапсырмаларын ұсыну арқылы мәтінді 

медиациялау қабілетін бағалауға болады [10]. 

Жобалық жұмыстар: Студенттердің заманауи әдебиетпен байланысты жобаларды (мысалы, 

жазушылар шығармашылығы туралы презентациялар жасау, әдеби шығармалардың орындарында виртуалды 

экскурсияларды әзірлеу) әзірлеуі олардың оқу-танысу біліктілігін, ақпаратпен жұмыс істей білуін және 

жұмыс нәтижелерін ұсыну қабілетін бағалауға мүмкіндік береді [8]. 

Тестілеу: Заманауи әдеби мәтіндердің мазмұны, контексті және тілдік ерекшеліктерін түсінуге 

негізделген тест тапсырмаларын әзірлеу түрлі аспектілердің қалыптасу деңгейін бақылау үшін 

пайдаланылуы мүмкін. Мұндай тестілер шынайы және түсінікті болуы маңызды [11]. 

Өзін-өзі бағалау және өзара бағалау: Студенттерге әдеби материалдармен жұмыс барысында өз 

коммуникативтік дағдыларын және топтастарын бағалауды ұсыну рефлексия мен оқыту процесіне саналы 

түрде қарауды дамытуға ықпал етеді [12]. 

Заманауи әдебиет материалдарын пайдалану болашақ мұғалімдердің шетел тіліндегі контекстуалды-

коммуникативтік біліктілігін бағалаудың тиімді тәсілі болып табылады. Әдеби шығармалардың аутентичтігі, 

контекстуалдығы және коммуникативтік бағыттылығы бұл біліктіліктің әртүрлі аспектілерін бағалау үшін 

қолайлы жағдайлар жасайды. Заманауи әдебиетпен жұмыс істеуге негізделген әртүрлі бағалау әдістерін 

біріктіру болашақ мұғалімдердің кәсіби қызметінде тиімді шетел тіліндегі коммуникацияға және 

мәдениаралық өзара әрекеттесуге дайындығының деңгейі туралы тұтас түсінік алуға мүмкіндік береді. 
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In today’s rapidly evolving educational landscape, the preparation of future foreign language teachers requires 

not only a strong theoretical foundation, but also the ability to apply practical, flexible, and innovative approaches in 

real-life teaching scenarios. As modern classrooms become increasingly dynamic, culturally diverse, and 

technology-driven, teacher education programs must align with these trends by incorporating tools that support both 

professional growth and autonomous learning. 

Heuristic technologies have emerged as one of the most promising pedagogical tools for cultivating the 

professionally-oriented competence of future educators. These technologies, grounded in constructivist and 

experiential learning theories, emphasize problem-solving, inquiry-based learning, and learner autonomy — all of 

which are crucial in forming effective and adaptive language teachers [1]. 

Heuristic technologies in education refer to tools, methods, or systems that support exploratory learning, 

encourage independent thinking, and promote the construction of new knowledge through self-discovery and active 

problem-solving. The term “heuristic” itself originates from the Greek word heuriskein, meaning “to find” or “to 

discover,” highlighting the central role of discovery in this approach. 

Unlike traditional instructional methods that often rely on direct transmission of information, heuristic 

technologies are designed to engage learners in the process of inquiry and experimentation. In the context of teacher 

education, this means equipping future professionals not merely with fixed sets of knowledge, but with the capacity 

to analyze, reflect, and make pedagogical decisions independently and creatively [2]. 

Key features of heuristic technologies include: 

 Exploratory learning: Learners engage with open-ended tasks or real-world problems that require 

investigation and adaptation. 

 Self-discovery: Knowledge is not presented as a finished product, but is constructed by the learner 

through meaningful experience and interaction. 

 Problem-solving: Activities are often framed around challenges that future teachers might encounter in 

professional contexts. 

 Learner autonomy: Students take responsibility for their learning path, developing metacognitive and 

decision-making skills. 

Heuristic technologies prioritize student-centered strategies that foster critical thinking, decision-making, and 

adaptability — all key to real-world language teaching. These technologies function not only as instructional tools 

but as part of a broader pedagogical philosophy. They help transform the learner from a passive recipient of 

information into an active participant in their own development. For future foreign language teachers, such an 

approach is particularly valuable, as it prepares them for the unpredictable and intercultural nature of modern 

educational environments [3]. 

https://science-education.ru/ru/article/view?id=32555
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In the context of teacher education, heuristic technologies are more than abstract theoretical frameworks — 

they function as practical instructional tools that actively support the teaching and learning process. Their tool-like 

quality lies in their ability to facilitate learning experiences that are personalized, dynamic, and professionally 

relevant. 

Traditional teaching tools, such as textbooks or lecture-based instruction, often emphasize the transmission of 

knowledge from teacher to student. These methods tend to follow a fixed path, where learners passively receive 

information and replicate known patterns. While such approaches have value in certain contexts, they may fall short 

in preparing future educators to handle the unpredictable, flexible, and diverse nature of modern foreign language 

classrooms. 

In contrast, heuristic technologies serve as mediational tools — they do not simply deliver content but guide 

learners through an active, self-directed process of constructing professional knowledge and competence. These tools 

are built on the principle that learning is most effective when students are engaged in making decisions, solving 

problems, and applying their understanding in realistic contexts. 

Heuristic technologies act as mediational tools, enabling students to independently navigate professional 

challenges and develop teaching competencies relevant to modern educational contexts [4]. 

Moreover, these technologies enhance learner engagement through interactive formats such as simulations, 

gamification, digital storytelling, and virtual collaboration [5]. As instructional tools, they adapt to the learner's pace, 

offer diverse input modes (visual, auditory, textual), and provide space for creativity and experimentation. This 

personalization of the learning process helps future teachers not only master content but also discover their own 

teaching styles, strategies, and professional identity. Importantly, heuristic tools place learners in control, allowing 

them to explore multiple pathways and outcomes. This aligns with the role of a foreign language teacher, who must 

be capable of adapting to students’ diverse needs, classroom situations, and cultural backgrounds. By functioning as 

flexible, responsive, and learner-centered tools, heuristic technologies support the formation of teachers who are not 

only knowledgeable but also pedagogically agile. 

To better understand how heuristic technologies function as instructional tools, it is essential to examine 

specific examples that are currently being used in the training of future foreign language (FL) teachers. These 

technologies are designed not only to deliver content, but to foster active engagement, independent learning, and 

professional skill development through discovery, interaction, and problem-solving. 

Among the most widely used heuristic technologies are digital platforms with exploratory learning features, 

simulation-based learning environments, gamified educational tools, interactive case studies, AI-powered language 

training programs, and collaborative problem-solving applications. These tools allow teacher trainees to engage 

with content in a dynamic way: they solve problems, make pedagogical decisions, test various teaching strategies, 

and reflect on their own learning and professional development [6]. For instance, future teachers can use digital 

platforms to create language learning materials, manage classroom communication, or simulate lesson planning. 

They may engage in virtual simulations to practice responding to complex classroom situations or use gamified tools 

to explore how to increase learner motivation through competitive tasks. AI-based technologies enable interaction 

with virtual learners or support lesson design through intelligent suggestions. Meanwhile, collaborative platforms 

foster teamwork, creative thinking, and the co-construction of teaching resources [7]. 

Professionally-oriented competence in foreign language teacher education is a multifaceted construct that 

encompasses not only knowledge of the subject matter but also the skills, strategies, and attitudes required for 

effective and reflective teaching practice. Heuristic technologies play a critical role in the development of its core 

components by offering future educators immersive, interactive, and problem-solving experiences. 

 Methodological Competence: This involves the ability to design, implement, and adapt instructional 

strategies based on pedagogical principles. Heuristic tools such as interactive lesson planners, scenario-based 

simulations, and digital resource creation platforms allow students to experiment with different teaching methods in 

context [8]. 

 Communicative Competence: Heuristic environments, especially those including peer collaboration, 

AI-driven conversation practice, or reflective discussion forums, encourage the development of professional 

language use, classroom discourse skills, and interpersonal communication. These tools mimic authentic teaching 

dialogues, helping trainees build confidence and fluency in both English and instructional language [9]. 

 Technological-Didactic Competence: Heuristic technologies themselves are digital tools that must be 

learned, adapted, and integrated into teaching. Future teachers gain hands-on experience using educational 

technologies not just as learners but also as future facilitators. For instance, using platforms like Padlet or Edmodo 

supports the understanding of blended learning, assessment through technology, and digital classroom management 

[10]. 

 Intercultural and Reflective Skills: Many heuristic tools involve intercultural content or tasks that 

encourage learners to reflect on cultural assumptions, diversity, and global perspectives. Collaborative case studies, 

international virtual exchanges, and culturally themed simulations develop awareness and sensitivity toward different 

cultural backgrounds. Furthermore, the self-directed nature of these technologies fosters reflective thinking, as 

learners are frequently prompted to analyze their choices, evaluate outcomes, and adjust their approaches [11]. 
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By addressing these dimensions, heuristic technologies do not simply impart knowledge — they cultivate 

holistic professional growth, empowering future foreign language teachers to respond creatively and competently to 

the challenges of 21st-century classrooms. 

The pedagogical value of heuristic technologies is strongly supported by constructivist and experiential 

learning theories, which emphasize active participation, contextual learning, and knowledge construction. The use of 

heuristic tools in language teacher education aligns closely with the works of Lev Vygotsky, Jean Piaget, and David 

Kolb, among others. 

 Vygotsky’s Sociocultural Theory highlights the importance of interaction, mediation, and the zone of 

proximal development. Heuristic tools, especially those involving collaboration, feedback, and guided discovery, 

provide the kind of social and cognitive scaffolding that Vygotsky described as essential for meaningful learning 

[12]. 

 Piaget’s Theory of Cognitive Development emphasizes stages of active exploration and problem-

solving. Heuristic learning environments mirror this developmental approach by encouraging learners to test ideas, 

draw conclusions, and adapt based on their experiences [1]. 

 Kolb’s Experiential Learning Cycle (concrete experience → reflective observation → abstract 

conceptualization → active experimentation) is clearly reflected in the design of heuristic tasks. Learners are invited 

to engage in meaningful activities, reflect on their performance, extract theoretical insights, and try again — 

embodying the cycle of professional growth [2]. 

These theoretical foundations justify the integration of heuristic technologies in a competency-based and 

student-centered educational model. Such a model views the learner not as a passive recipient of knowledge, but as 

an active constructor of professional identity and skill. Heuristic technologies, therefore, serve as natural extensions 

of this philosophy, offering dynamic learning experiences that evolve with the learner’s needs, interests, and context. 

Heuristic technologies represent a powerful tool for fostering professionally-oriented competence in future 

foreign language teachers. By integrating these tools into teacher training programs, educators not only gain access 

to advanced, interactive learning platforms but also develop the critical skills required to thrive in dynamic, real-

world classrooms. 

Through the use of scenario-based simulations, gamified learning environments, and AI-powered tools, 

teacher trainees engage in active learning processes that enhance their methodological, communicative, 

technological-didactic, and intercultural skills. These technologies prioritize experiential learning, encourage 

reflective practice, and offer opportunities for problem-solving and decision-making — all of which are essential to 

preparing future educators for the complexities of language instruction. The theoretical underpinnings of 

constructivism and experiential learning highlight the alignment of heuristic technologies with contemporary 

educational models that emphasize learner autonomy, competency-based development, and student-centered 

approaches. By shifting the focus from passive reception to active engagement, heuristic tools empower future 

teachers to become adaptive, reflective, and resourceful professionals, ready to navigate the evolving demands of 

foreign language education. 

In conclusion, the integration of heuristic technologies into foreign language teacher education is not just an 

innovation — it is an essential step toward equipping educators with the skills, strategies, and mindset required for 

success in the 21st-century classroom. As the educational landscape continues to evolve, these tools will remain 

indispensable in fostering the next generation of reflective, adaptable, and competent foreign language teachers. 
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PROJECT-BASED LEARNING USING DIGITAL TECHNOLOGIES IN THE FORMATION OF 

FOREIGN LANGUAGE COMMUNICATIVE COMPETENCE OF FUTURE TEACHERS 

 

Abstract: In the modern educational environment, preparing future foreign language teachers involves not 

only the mastery of linguistic content but also the development of communicative competence, digital literacy, and 

the ability to apply innovative pedagogical strategies. Project-Based Learning (PBL), especially when integrated 

with digital technologies, has emerged as a powerful method for achieving these goals. This paper explores the 

intersection of PBL and digital tools in forming foreign language communicative competence among future teachers. 

Drawing on current pedagogical theory and empirical studies, it examines how digital PBL enhances language 

proficiency, learner autonomy, collaborative skills, and real-world applicability. The paper also discusses task 

design, implementation strategies, and assessment methods within digital environments. Case studies illustrate how 

PBL fosters authentic communication and the effective use of technologies in pre-service teacher education. The 

study concludes with practical recommendations for integrating digital PBL in foreign language teacher training 

programs. 

Keywords: project-based learning, digital technologies, communicative competence, foreign language 

education, pre-service teachers, teacher training, language pedagogy.  

 

Introduction 

The formation of communicative competence in foreign languages is a central aim of modern teacher 

education programs. As global demands for multilingual and digitally literate professionals grow, teacher preparation 

institutions must adopt methods that not only teach content but also promote critical thinking, creativity, and 

effective communication. Project-Based Learning (PBL), supported by digital technologies, has proven particularly 

effective in achieving these outcomes. 

This paper investigates how digital PBL can enhance the foreign language communicative competence of 

future teachers. Communicative competence encompasses linguistic accuracy, sociolinguistic appropriateness, 

strategic interaction, and discourse-level fluency (Canale & Swain, 1980). The integration of digital tools into PBL 

environments offers diverse opportunities for authentic, student-centered communication in various modalities and 

contexts. The discussion draws on recent research and practical applications to demonstrate how this model prepares 

pre-service teachers for the demands of 21st-century classrooms. 

1. Theoretical Framework 

1.1. The Foundations of Project-Based Learning 

Project-Based Learning is rooted in constructivist and experiential learning theories. It positions students as 

active agents of their learning through exploration, collaboration, and the creation of meaningful projects (Kokotsaki 

et al., 2021). Unlike traditional instruction, PBL focuses on process as much as product, emphasizing inquiry, 

problem-solving, and reflection. 

In teacher education, PBL prepares future educators to think critically about pedagogy while experiencing 

first-hand the kinds of challenges their own students might face. This dual perspective fosters professional empathy, 

pedagogical reflection, and adaptability. 

1.2. Digital Technologies as Enablers of PBL 

Digital technologies enhance PBL by offering tools for creation, communication, feedback, and presentation. 

Platforms like Google Workspace, Microsoft Teams, Canva, Flipgrid, Padlet, and Edmodo allow learners to 

collaborate across time and space, create multimodal content, and present their work to authentic audiences (Bond et 

al., 2021). 

Furthermore, digital environments promote inclusivity, allowing students with different learning styles and 

needs to participate more fully. For pre-service teachers, becoming proficient in digital tools is essential, as these 

will likely be part of their future classrooms. Rahmawati and Widodo (2023) argue that digital competence is now a 

core component of professional teacher identity. 
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1.3. The Concept of Communicative Competence 

Communicative competence, as introduced by Hymes (1972) and expanded by Canale and Swain (1980), 

refers to more than just grammatical knowledge. It includes: 

• Grammatical competence (accuracy in form and vocabulary), 

• Sociolinguistic competence (contextual appropriateness), 

• Discourse competence (coherence and cohesion across utterances), 

• Strategic competence (using strategies to overcome communication problems). 

In PBL settings, students must often negotiate meaning, clarify misunderstandings, and adapt their language 

use to varying contexts—practices that directly foster communicative competence (Zou et al., 2021). 

2. Implementation in Teacher Education 

2.1. Designing Effective Digital PBL Tasks 

A well-designed digital PBL task includes: 

● A real-world problem or scenario that requires foreign language use; 

● Collaborative elements, often supported by online tools (shared docs, group chats, etc.); 

● A public product (e.g., digital story, video, website, or podcast); 

● Opportunities for self- and peer-assessment. 

For example, a task might involve students designing and presenting a virtual cultural exchange project using 

English and tools like Canva or Genially. This not only requires language use but also digital content creation, 

teamwork, and intercultural awareness (Alvarez-Valdivia et al., 2020). 

2.2. Case Studies: Classroom Applications 

In a study by Wang et al. (2022), pre-service English teachers participated in a semester-long digital PBL 

module where they designed language learning games and created tutorial videos using digital storytelling platforms. 

Students reported improved confidence in using English for instructional communication and demonstrated higher 

levels of digital fluency. Moreover, their final projects revealed growth in strategic and discourse competence. 

Similarly, a Kazakhstani university implemented a hybrid PBL model where students used Padlet to create 

interactive timelines for English lesson plans. Peer feedback via Google Forms encouraged reflection and revision. 

The model proved effective in fostering both collaboration and contextual language use. 

2.3. Assessment of Communicative Competence 

Digital PBL requires innovative assessment practices that go beyond traditional testing. Recommended tools 

and methods include: 

● Video presentations with rubrics assessing fluency, coherence, and vocabulary use; 

● Peer feedback forms that evaluate clarity, interaction, and collaboration; 

● Reflective journals or blogs documenting language and project development; 

● Portfolio assessments compiling project artifacts and personal reflections. 

The use of AI-supported feedback (e.g., Grammarly, Speechling) can provide learners with immediate 

language support, though human feedback remains essential for sociolinguistic and discourse-level feedback (Li et 

al., 2021). 

3. Benefits and Challenges 

The benefits of digital PBL in foreign language teacher education include: 

● Increased learner autonomy and motivation: Digital PBL empowers learners through autonomy and 

personal choice, which are key drivers of intrinsic motivation. When students work on real-world problems, their 

investment in learning deepens, and language becomes a tool for achieving goals rather than just an academic subject 

(Rahmawati & Widodo, 2023). 

● Development of authentic communication skills: PBL creates purposeful contexts for language use, 

encouraging students to practice all four language skills—listening, speaking, reading, and writing—in integrated, 

meaningful ways. Tasks require students to initiate conversation, negotiate meaning, and revise their output based on 

peer or digital feedback (Alvarez-Valdivia et al., 2020; Wang et al., 2022). 

● Enhanced technological literacy: For future teachers, gaining hands-on experience with digital tools 

enhances both their instructional design skills and their technological confidence. This is critical in the modern 

educational landscape, where remote teaching, blended learning, and digital content creation are increasingly 

expected. 

● Stronger collaborative and reflective capacities: Group projects, especially in digital environments, 

promote communication across cultural and linguistic boundaries. Through iterative project work, students engage in 

self-assessment, peer feedback, and metacognitive reflection. This cultivates the habit of lifelong learning—essential 

for professional teachers in a rapidly changing global context (Bond et al., 2021). 

However, challenges persist. These include unequal access to technology, varying digital competence among 

students and teachers, and the increased time required for project planning and facilitation (Bond et al., 2021).  

● Digital Inequality: Not all students have equal access to high-speed internet, up-to-date devices, or quiet 

spaces to collaborate. This can lead to unequal participation and outcomes (Li et al., 2021). 
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● Need for Teacher Training: Pre-service teachers may lack the experience or confidence to use digital 

tools effectively in pedagogically sound ways. Teacher educators themselves need ongoing professional 

development to model best practices (Rahmawati & Widodo, 2023). 

● Time-Intensive Planning and Facilitation: Designing meaningful, interdisciplinary projects that 

integrate language, technology, and content can be time-consuming for instructors. Without careful scaffolding, 

students may become overwhelmed. 

Institutions must address these issues through infrastructure investment and continuous professional 

development. 

Conclusion 

Digital project-based learning offers a transformative approach to developing foreign language 

communicative competence in future teachers. By engaging students in authentic, collaborative, and meaningful 

tasks, this model aligns language education with the realities of 21st-century teaching and learning. For teacher 

training programs, the integration of digital PBL is not merely a pedagogical trend—it is a necessity for preparing 

educators who can teach effectively in an increasingly connected and digital world. Future research should focus on 

longitudinal studies assessing the long-term impact of digital PBL on teaching efficacy and student outcomes. 

Additionally, comparative studies across cultural and institutional contexts would help refine best practices and 

support broader implementation.In the long term, this pedagogical model can empower future teachers to become not 

just proficient language users, but also innovators who are equipped to lead classrooms where language, culture, and 

technology intersect meaningfully. As education becomes increasingly global, multilingual, and mediated by 

technology, digital PBL stands out as a bridge between traditional language instruction and future-ready teaching. 
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ШЕТ ТІЛІН ОҚЫТУ ӘДІСТЕМЕСІНІҢ ӨЗЕКТІ МӘСЕЛЕЛЕРІ 

 

Түйін: Шет тілін оқыту әдістемесінің өзекті мәселелері қазіргі білім беру жүйесінде маңызды орын 

алады. Ағылшын тілін үйретуде студенттердің тілдік қабілеттерін дамыту ғана емес, олардың сөйлеу тілін 

түсіну және тиімді қолдану дағдыларын қалыптастыру ерекше мәнге ие. Бұл мақсатта коммуникативтік және 

функционалдық тәсілдер басым рөл атқарады. Тілді еркін меңгеру және сөйлеу мәдениетін қалыптастыру 

үдерісі, әсіресе пікірталас, қарым-қатынас, өз ойларын жеткізу дағдыларын дамыту – бүгінгі білім беру 

саласының ең өзекті мәселелері. Осы бағытта жаңа әдіс-тәсілдерді қолдану арқылы шет тілін оқыту сапасын 

арттыру, студенттердің тілдік белсенділігін арттыру және олардың шет тіліндегі ойлау қабілеттерін дамыту 

қажеттілігі айқын. 

Тірек сөздер: коммуникативтік тәсіл, функционалдық тәсіл, сөйлеу мәдениеті, тілдік қабілеттер, 
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THE CURRENT ISSUES IN FOREIGN LANGUAGE TEACHING METHODOLOGY 
 

Abstract: The key issues in foreign language teaching are crucial in today's education system. In English 

teaching, it is important not only to develop students language skills but also to enhance their ability to understand 

and use spoken language effectively. Communicative and functional approaches play a central role in this process. 

The development of language fluency, speech culture, and skills in communication and expressing opinions are 

essential in modern education. Therefore, it is important to apply new methods to improve the quality of language 

teaching, increase students linguistic engagement, and enhance their ability to think in a foreign language. 

This article discusses the main problems of foreign language education faced by teachers and learners during 

the learning process. We analyzed the impact of foreign language teaching methods on material acquisition, the 

development of language skills, and understanding of the cultural nuances of the target language country. The article 

includes suggestions for improving foreign language teaching methods, as well as solutions to current issues related 

to foreign language education. 

Key words: foreign language teaching, communicative approach, functional approach, language fluency, 

speech culture, communication skills, language engagement, language thinking. 
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АКТУАЛЬНЫЕ ПРОБЛЕМЫ МЕТОДИКИ ИНОЯЗЫЧНОГО ОБРАЗОВАНИЯ 
 

Аннотация: Актуальные проблемы методики преподавания иностранных языков занимают важное 

место в современной образовательной системе. В обучении английскому языку важным аспектом является 

не только развитие языковых способностей студентов, но и формирование их навыков понимания и 

эффективного использования разговорной речи. В этом процессе центральную роль играют 

коммуникативный и функциональный подходы.  

В данной статье рассматриваются основные проблемы иноязычного образования, с которыми 

сталкиваются педагоги и обучающиеся в процессе обучения. Мы проанализировали влияние методов 

преподавания иностранного языка на усвоение учебного материала, развитие языковых навыков, а также 

понимание культурных особенностей страны изучаемого языка. Статья содержит предложения по 

усовершенствованию методики преподавания иностранных языков, а также решения актуальных проблем, 

связанных с иноязычным образованием. 

Ключевые слова: Коммуникативный подход, функциональный подход, культура речи, языковые 

способности, дебаты, общение, методика обучения, языковые навыки. 
 

In the modern world, foreign language education plays a crucial role in successful integration into global 

society. Learning a foreign language develops language skills used in intercultural communication, promotes 

understanding of the culture of the target language country, and opens opportunities for students in the fields of 

education and career. However, there are a number of problems that teachers and learners face in the process of 

foreign language learning. The aim of this article is to analyze the main problems of foreign language education, 

identify factors affecting the quality of teaching and learning foreign languages, and propose solutions to these 

issues. 

Analyzing the flaws in foreign language education is important for improving teaching methods, enhancing 

students' understanding of the learning material, and increasing the effectiveness of the educational process. This 

study will identify the key issues in foreign language education and suggest solutions to these problems, along with 

recommendations to improve the quality of language learning. 

Thus, based on personal experience and guided by the views of scholars such as Ivanova N.N. , Sidorova A.A. 

and Lebedeva E.I. who have thoroughly described the flaws of modern foreign language education, a number of 

following problems can be identified: 

1. A shortage of qualified foreign language teachers, which leads to a decline in the quality of education. 

2. Limitations in access to information about the culture of the target language country, which makes it 

difficult to understand the language and apply it in practice. 

3. The limited amount of time allocated for foreign language study. In some schools, only 2 academic hours 

are given for the subject at the primary education level, which is highly insufficient for language learning and leads 

to poor material acquisition. 

4. A lack of understanding of the importance of the "foreign language" subject in education, resulting in a 

lack of focus during the learning process. 
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5. The absence of language practice and real-life language situations, which hinders the development of 

speaking skills. 

6. Differences in language structures and features, the presence of unique structures that have no counterparts 

in the native language, which may confuse students and complicate the learning process. 

7. Limited opportunities for language practice outside of school, which can also slow down the process of 

foreign language learning. 

Real language practice, involving communication with native speakers, remains one of the main problems. 

Without constant contact with native speakers, it is difficult for students to develop real communication skills and 

master the living language. For example:Many educational institutions in regional areas have limited opportunities 

for organizing exchange programs, trips abroad, or communication with native speakers, which reduces the 

effectiveness of learning. 

Modern students often show low motivation to study foreign languages, which is linked to various factors, 

including the perception of foreign language education as redundant or irrelevant to their future careers. For 

example, in some cases, students believe that knowledge of a foreign language does not play a significant role in 

their professional life, especially if they do not plan to work in an international environment.Technical students may 

consider learning a foreign language unnecessary, as their professional tasks are focused on highly specialized 

knowledge rather than communication . 

In some educational institutions, traditional teaching methods are still used, mainly focusing on grammar and 

translation, which does not contribute to the development of communication skills. This leads to insufficient 

readiness among students to use the language in real-life communication situations.In some English language 

classes, mechanical memorization of grammar rules and vocabulary may dominate, with little attention given to 

speaking or listening practice There may be students in the same class with different levels of knowledge and 

abilities. Methods that do not take into account individual differences in students can lead to low learning 

effectiveness, as not every student can master the material at the same speed or in the same learning style.For 

example In one class, there might be students with a high level of language proficiency and others who have just 

started learning. A lack of attention to differentiated approaches can lead to uneven material comprehension. 

Based on the above-mentioned problems, several prospects for the development of foreign language education 

can be identified: 

1. The use of modern technologies for learning foreign languages, such as online courses and language 

practice apps, which will allow students to study the language independently. 

2. The development of intercultural education, which will help learners understand the cultural nuances, 

customs, and traditions of the countries where the target language is spoken. 

3. Cooperation between educational institutions from different countries, which will help create student and 

teacher exchange programs for better language practice. 

4. Improving the qualifications of foreign language teachers, which will help identify the best methods of 

foreign language teaching. 

5. Government support for foreign language education programs, which will help increase motivation and 

interest in learning foreign languages. 
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Түйін: Қазақстанның қазіргі білім беру жүйесі негізгі құзыреттіліктерді, соның ішінде жаһандық 

коммуникацияға және кәсіби қызметке дайындықта маңызды рөл атқаратын коммуникативтік құзыреттілікті 
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дамытуға бағытталған. Қазақстан Республикасының жаңартылған Мемлекеттік жалпыға міндетті білім беру 

стандарты (МЖМБС) қарым-қатынас жасау, сыни ойлау және мәдениетаралық өзара әрекеттесу дағдыларын 

қалыптастыруға баса назар аударады. Сонымен қатар қазіргі таңда жалпы білім беру мекемелерінің оқу 

үдерісінде интерактивті оқыту әдісі ерекше орын алуда. Сондықтан зерттеу барысы заманауи 

технологияларды пайдалана отырып, интерактивті әдіс арқылы орта мектеп оқушыларының 

коммуникативтік құзыреттілігін қалыптастыру үдерісі қарастырылады.  

Тірек сөздер: Қазақстан Республикасының жаңартылған Мемлекеттік жалпыға міндетті білім беру 

стандарты, коммуникативтік құзіреттілік, интерактивті оқыту әдісі.  
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DEVELOPMENT OF COMMUNICATIVE COMPETENCE OF SECONDARY SCHOOL STUDENTS 

THROUGH INTERACTIVE TEACHING METHODS BASED ON STATE EDUCATIONAL STANDARDS 

 

Abstract: Kazakhstan's current education system focuses on developing key competencies, including 

communicative competence, which plays a crucial role in preparing students for global communication and 

professional activities. The updated State Compulsory Educational Standard (SCES) of the Republic of Kazakhstan 

emphasizes the development of communication, critical thinking, and intercultural interaction skills. Moreover, 

interactive teaching methods now hold a special place in the learning process of general education institutions. 

Therefore, this research examines the process of developing communicative competence in secondary school 

students through interactive methods using modern technologies. 

Keywords: updated state compulsory educational standard of the republic of kazakhstan, communicative 

competence, interactive teaching method. 

 

Бүгінгі таңда Қазақстанның білім беру парадигмасы оқушылардың негізгі құзыреттіліктерін дамытуға 

бағытталған, олардың ішінде коммуникативтік құзыреттілік ерекше орын алады. Қазақстан 

Республикасының жаңартылған мемлекеттік білім беру стандарты аясында оқытудың құзыреттілікке 

негізделген тәсіліне ерекше назар аударылады, ол білім алушылардың тек білімін ғана емес, сонымен қатар 

оны іс жүзінде қолдану дағдыларын дамытуын көздейді. Қазақстан Республикасының жалпыға міндетті орта 

білім беру мемлекеттік стандартына сәйкес, шетел тілдерін оқытудың басым міндеттерінің бірі – лексика-

грамматикалық, әлеуметтік-мәдени және стратегиялық құрамдастарды қамтитын коммуникативтік 

құзыреттілікті қалыптастыру болып табылады. Стандартта рөлдік ойындар, пікірталастар, жобалық жұмыс 

және тілдік дағдыларды дамытуға ықпал ететін цифрлық технологиялар сияқты интерактивті әдістердің 

маңыздылығы атап өтіледі [1]. 

Қазіргі заман талабына сай, жаһандық білім беру үдерісінің даму тенденциялары оқу барысында жаңа 

педагогикалық технологияларды енгізуді көздейді. Бұл технологиялар түлектің өзін-өзі дамытуға және 

тәрбиелеуге қабілетті әрі ынталы жеке тұлға ретінде қалыптасуына бағытталған.  Еліміздегі жаңа әлеуметтік-

экономикалық ахуал білім беру жүйесінің қазіргі міндеттерін шешу үшін дәстүрлі оқыту тәсілдері 

жеткіліксіз екенін көрсетті. Бұл жағдайда инновациялық технологиялар мен интерактивті әдістердің маңызы 

артады. Біз оқушылардың коммуникативтік құзыреттілігін дамытудағы ең тиімді құрал ретінде интерактивті 

әдісті қарастырамыз. Интерактивті әдіс – бұл өзара әрекеттесуге негізделген оқыту процесі, яғни 

оқушылардың бір-бірімен және оқытушымен белсенді қарым-қатынас жасауына бағытталған тәсіл. Бұл әдіс 

оқушының оқу процесіндегі белсенділігін арттырады. Мемлекеттік білім беру стандарттары құзыреттілікке 

негізделген тәсілді іске асыру үшін жоғары және орта білім беру ұйымдарында белсенді және интерактивті 

сабақ формаларын кеңінен қолдануды міндеттейді. 

Шетел тілін оқыту үдерісіне интерактивті әдістерді енгізу коммуникациялық дағдыларды дамытуда 

маңызды рөл атқарады. Мұғалім мен оқушы арасындағы ойын түріндегі өзара әрекеттесу сенімді қарым-

қатынас орнатуға ықпал етіп, оқушылардың қызығушылығы мен белсенділігін арттырады. Интерактивті 

оқыту тәсілдері тілдік бірліктерді меңгеруге, күнделікті тақырыптарды талқылауға, пікірталастарға қатысуға, 

сондай-ақ өз ойларын еркін білдіруге қолайлы жағдай жасайды. Узакбаева С. А. жүргізген зерттеулерге 

сәйкес, интерактивті оқыту әдісі оқушылардың коммуникативтік құзыреттілігін дамытуда тиімді құрал 

болып табылады, өйткені ол белсенді өзара әрекеттесуге, сыни ойлауды қалыптастыруға және оқу үдерісінде 

дербестікті дамытуға ықпал етеді. Бұл тәсіл оқушылар тек теориялық білімді меңгеріп қана қоймай, оны 

түрлі сөйлеу жағдайларында іс жүзінде қолдану дағдыларын да игеретін коммуникативтік қанық орта 

қалыптастыруға мүмкіндік береді [3]. 

Интерактивті оқыту, оқу процесіне қатысушылардың – оқушылардың мұғаліммен, бір-бірімен және 

білім беру ортасымен белсенді өзара әрекеттесуін қамтамасыз етеді, сонымен қатар оқыту процесінің пәндік 

аспектілерімен, өзара ықпалдастық ақпараттарымен және білім беру ортасының дидактикалық 
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мүмкіндіктерімен байланыстырылады (мысалы, интерактивті тақта, интерактивті теледидар, оқу 

компьютерлік бағдарламалары және т.б.). Осы анықтамалардың үйлесуі интерактивтілікті білім беру 

процесінің қатысушылар мен білім беру ортасы арасында тікелей немесе жанама өзара әрекеттесулерді 

қалыптастыруына ықпал жасайды. 

Интерактивті оқыту әдістерінің негізгі өлшемдеріне келесі аспектілер жатады: «еркін пікір алмасу 

мүмкіндігі, материалды өз бетінше баяндау, дәрістер санын қысқартып, семинарлар үлесін арттыру, 

студенттердің белсенділігі, ұжымдық жұмысты талап ететін топтық тапсырмалар, семестр бойы жүйелі 

бақылау, сондай-ақ жазбаша жұмыстарды орындау». Жоғары білім беру жүйесінде басты қағидаттардың бірі 

– студенттердің мүдделерін ескеру болып табылады. Осыған байланысты университет оқытушыларының 

міндеті – оқушылардың шығармашылық әлеуетін дамытуға және олардың оқу процесіне қызығушылығын 

арттыруға бағытталған тиімді оқыту әдістері мен тәсілдерін әзірлеп, енгізу [7].  

Интерактивті оқыту әдістері келесі міндеттерді шешуге бағытталған: 

- Оқушылардың оқытылатын пәнге деген қызығушылығын арттыру. 

- Тиімді коммуникация дағдыларын дамыту арқылы оқу процесін шынайы өмірге жақындату. 

- Стреске психологиялық тұрақтылықты қалыптастыру. 

- Қақтығысты жағдайларды шешу дағдыларын үйрету. 

Бұл мақсаттар оқушылардың коммуникативтік құзыреттілігін дамыту тұрғысынан ерекше маңызды. 

Е.А. Быстрова, А.А. Евтюгина, Э.Ф. Зеер, Л.С. Зникина, И.А. Зимняя, Л.К. Гейхман және басқа да 

зерттеушілердің еңбектеріне негізделген «коммуникативтік құзыреттілік» ұғымын зерттеу оның 

құрылымдық компоненттерге негізделген тұтас жүйе екенін анықтауға мүмкіндік береді. Бұл жүйе тұлғаның 

білімі, білігі мен дағдыларын, сондай-ақ оларды кәсіби қызметте қолдану қабілетін қамтиды. 

Коммуникативтік құзыреттілік Қазақстандық зерттеушілер С. С. Құнанбаева, Д. Н. Құлыбаева, Л. Н. 

Қарабаева сияқты ғалымдардың ғылыми еңбектерінде қарастырылады. Олар өз жұмыстарында жаңартылған 

білім мазмұны жағдайында коммуникативтік дағдыларды қалыптастырудың маңыздылығын атап өтеді. С. С. 

Құнанбаева коммуникативтік құзыреттілік тек тілді білу ғана емес, оны мәдениетаралық қарым-қатынаста 

қолдана білу қабілетін де қамтитынын көрсетеді. Д. Н. Құлыбаева тілдік дағдыларды қалыптастыруда 

интерактивті әдістердің рөлін ерекше атап өтеді. Л. Н. Қарабаева оқыту үдерісіне цифрлық технологияларды 

біріктіруді коммуникативтік құзыреттілікті дамытудағы маңызды фактор ретінде қарастырады. 

Коммуникативтік құзыреттілік – бұл қоршаған ортамен және алыс серіктестермен өзара әрекеттесу 

тәсілдерін білу, топта жұмыс істей білу және ұжымдағы әртүрлі әлеуметтік рөлдерді меңгеру. Студент өзін 

таныстыру, хаттар мен сауалнамалар толтыру, сұрақтар қою, пікірталастарға қатысу және басқа да қарым-

қатынасқа байланысты тапсырмаларды орындай білуі керек. Осы мақсатта оқу процесінде 

коммуникацияның нақты объектілері мен олармен жұмыс істеу әдістері әр оқу кезеңінде қолданылады. 

Коммуникативтік құзыреттілік – бұл қарым-қатынас міндеттеріне сәйкес вербалды және вербалды 

емес қарым-қатынас құралдарын пайдалану қабілеті, тіл нормаларына, жеке тәжірибеге және қарым-қатынас 

жағдайына сүйене отырып, сөйлеу құрылымдарын дұрыс құру және түсіндіру дағдысы. Сондай-ақ, бұл 

өзгенің пікірін қабылдауға және өз ойларын жеткізуге дайын болуды, білім, білік және тәжірибені тиімді 

қолдануды қамтиды. 

Педагогикалық тұрғыдан алғанда, коммуникативтік құзыреттілікті дамыту тұлғаның келесі негізгі 

қасиеттерін қалыптастырумен тығыз байланысты: білім, практикалық тәжірибе, ойлау қабілеті, эмоциялар, 

ерік-жігер және құндылықтар. Бұл құзыреттіліктің даму деңгейі студенттің болашақ кәсіби қызметінің 

тиімділігіне тікелей әсер етеді. 

Коммуникативтік құзыреттілікті қалыптастыру екі жақты процесс болып табылады: ол ақпаратты 

әртүрлі білім беру кезеңдерінде (бастауыш, орта және жоғары) сөйлеу арқылы жеткізуді және 

ұйымдастырылған өзін-өзі дамытуды қамтиды. Бұл үздіксіз дамудың біртұтас жүйесін құрайды. 

Интерактивті оқыту әдістері оқушылардың коммуникативтік құзыреттілігін дамытуда елеулі орын 

алады. Оларды таңдауда оқу процесін ұйымдастырудың формалары ескеріледі. Осы әдістер негізінде 

сабақтарды өткізудің келесі кезеңдері әзірленеді: материалдағы мәселені анықтау, оны топтарда шешу 

жолдарын іздеу, ұсынылған шешімдерді талқылау, оңтайлы нұсқаны таңдау және міндетті түрде сабақтың 

рефлексиясы. Мұндай сабақтардың негізгі элементтері диалог (немесе полилог) және заманауи ақпараттық-

коммуникациялық технологияларды қолдану болып табылады [7]. 

Интерактивті әдістерге келесі тәсілдер жатады: 

- Ойын әдістері (рөлдік және жағдаяттық ойындар). 

- Пікірталас әдістері (дебаттар, кейстерді талдау). 

- Шығармашылық әдістер (миға шабуыл). 

- Жобалық әдістер (зерттеу жобаларын әзірлеу). 

- Ақпараттық-компьютерлік әдістер (виртуалды форумдар немесе вебинарлар) [8]. 

Коммуникативтік дағдыларды қалыптастыру мен жетілдіру кезеңдерін зерттеу білім беру үдерісінің 

ажырамас бөлігі болып табылады, өйткені тілдік ортаға ену және әртүрлі деңгейлердегі тілдік 

құрылымдарды меңгеру дәл осы қарым-қатынас арқылы жүзеге асады. Сондықтан бұл мәселе өзектілігін 

жоғалтпайды. Интерактивті оқыту әдістері оқушылардың белсенділігін арттыратын және тілдік кедергілерді 

жеңуге көмектесетін коммуникативтік жағдайларды модельдеуді қамтиды. Ағылшын тілі сабақтарында 



71 

мұндай әдістер қарым-қатынас барысында қателіктерді азайтуға және сөйлеу дағдыларын жақсартуға ықпал 

етеді [9]. 

Шетел тілін оқытудағы түрлі әдістер мен тәсілдерді зерттеудің маңыздылығы тиімді интерактивті 

жаттығулар мен ойын материалдарын таңдаумен тығыз байланысты. Коммуникациялық дағдыларды 

біртіндеп қалыптастыру қажет болғандықтан, оқушылардың жас ерекшеліктері мен білім деңгейіне сәйкес 

келетін тапсырмаларды анықтау маңызды. 

В.Лихан зерттеуінде жаһандану шетел тілдерін оқытудағы коммуникация әдістерінің әртүрлілігін 

арттырғанын атап өтеді [10]. Ю.В. Жупан интерактивті технологиялардың ағылшын тілін меңгерудегі рөлін 

талдап, әртүрлі әдістер мен жұмыс формаларының тиімділігін қарастырады. Автор оқу бағдарламаларын 

оқушылардың психологиялық ерекшеліктерін ескере отырып әзірлеу қажеттігін көрсетеді [11]. 

T. Григорьева және т.б. еңбегінде кейс-оқыту, жобалық жұмыстар, іскерлік ойындар және 

мультимедиялық құралдарды қоса алғанда, сөйлеу дағдыларын дамытуға бағытталған заманауи 

технологиялардың маңыздылығына назар аударылады [12]. Ю.Д. Новия және өзге де авторлар тобы ерте 

жастан цифрлық құрылғылармен өзара әрекеттесетін қазіргі буын үшін интерактивті технологиялардың оң 

әсерін атап көрсетеді [13]. 

Х.К. Сун және А. А. Азиз сабақтарды жоспарлауда шығармашылық көзқарасты дамыту және оқу 

үдерісінің икемділігін арттыру мәселелерін қарастырады. Авторлар онлайн оқыту жүйесіне көшу дәстүрлі 

әдістердің интерактивті тәсілдермен алмастырылуына ықпал еткенін атап өтеді [14]. Ф. Тума зерттеуінде 

білім беру технологияларын енгізу және интерактивті оқыту әдістерінің тиімділігін бағалау мәселесін 

қарастырады. Ол технологияларды пайдалану оқушылар арасындағы коммуникацияны жақсартып, 

интерактивті қарым-қатынасты дамытуға көмектесетінін анықтайды [15]. 

Зерттеудің теориялық негізін интерактивті технологиялардың шетел тілін меңгеру үдерісіне ықпалын 

талдауға арналған ғылыми еңбектер құрайды. Әсіресе, коммуникативтік өзара әрекеттестікті күшейтетін 

ойын әдістері мен жұмыс түрлеріне ерекше мән берілді. Қазіргі педагогикалық зерттеулер тиімді 

коммуникациялық ортаны қалыптастыруға бағытталған, бұл оқушылардың тілдік дағдыларын күнделікті 

өмірде және болашақ кәсіби қызметінде қолдануына мүмкіндік береді. Сонымен қатар, әртүрлі елдердің 

педагогикалық тәжірибесі қарастырылып, қолданылатын әдістердің артықшылықтары мен кемшіліктері 

сарапталу арқылы интерактивті тиімділігі дәлелденді. 

Салыстырмалы талдау әдісі интерактивті оқыту әдістерінің тиімділігін бағалауға мүмкіндік береді. 

Атап айтқанда, пікірталастар, интерактивті және рөлдік ойындар, жобалық жұмыстардың тиімділігі 

сараланып, олардың жас ерекшеліктеріне және білім деңгейіне сәйкестігі анықталды. Осылайша, бастауыш, 

орта және жоғары сынып оқушылары үшін ең қолайлы тапсырмалар іріктеледі. Сондай-ақ оқушылар мен 

мұғалім арасындағы өзара әрекеттестіктің маңыздылығы мен оны күшейту жолдары қарастырылды. 

Атап айтқанда, проблемалық коммуникативтік жағдайларды модельдеу, әртүрлі форматтағы 

пікірталастар ұйымдастыру, жобалар жасау, интерактивті және рөлдік ойындар өткізу орта мектеп 

оқушыларының коммуникативтік құзіреттілігін қалыптастыруға әсерін тигізеді . Яғни әр әдіс оқушылардың 

қарым-қатынас жасау дағдыларын дамытуына, топтық коммуникацияны нығайтуға және мұғалім мен оқушы 

арасындағы сенімді қарым-қатынас орнатуына жағдай туғызады. 

Қазақстан Республикасының Мемлекеттік білім беру стандартына сәйкес интерактивті оқыту әдісін 

енгізу білім беру жүйесіндегі перспективті бағыттардың бірі болып табылады және оқушылардың тілдік 

даярлығының жоғары сапасын қамтамасыз етеді. Интерактивті оқыту әдістері білім беру үдерісінің 

ажырамас бөлігі ретінде оқушылардың белсенділігін арттырып, олардың коммуникативтік құзыреттілігін 

дамытады.  Бұл әдістер оқушылардың пәнге деген қызығушылығын арттырумен қатар, тиімді қарым-қатынас 

дағдыларын қалыптастырады. Интерактивті технологиялардың шетел тілін меңгерудегі рөлі ерекше атап 

өтіледі, өйткені олар тілдік кедергілерді жоюға және сөйлеу қабілетін жетілдіруге мүмкіндік береді. 

Сонымен қатар, оқу процесінде заманауи ақпараттық-коммуникациялық құралдарды қолдану оқушылардың 

шығармашылық әлеуетін дамытуға ықпал етеді. 
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СУЩНОСТЬ И СОДЕРЖАНИЕ КОММУНИКАТИВНОЙ КУЛЬТУРЫ 
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Аннотация. В статье рассматривается значение и содержание формирования коммуникативной 

культуры будущих учителей иностранного языка. Коммуникативная культура является важным аспектом, 

направленным на повышение профессиональной компетентности, личностного развития и способности к 

межкультурному общению учителей. В исследовании на основе мнений ряда ученых анализируется 

структура коммуникативной культуры, ее роль в межличностном общении, а также связь с формированием 

межкультурной компетентности учащихся. В статье представлена информация о значении педагогической 

подготовки для развития коммуникативной культуры, активном участии учащихся и формировании эмпатии 

и навыков взаимодействия. 
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Айнабек Д.Н., -  2 курс магистранты 

Ұзақбаева С.А., - п.ғ.д., профессор 

Абылай хан атындағы ҚазХҚжӘТУ 

 

БОЛАШАҚ ШЕТЕЛ ТІЛІ МҰҒАЛІМДЕРІНІҢ КОММУНИКАТИВТІ  

МӘДЕНИЕТІНІҢ МӘНІ МЕН МАЗМҰНЫ 

 

Аңдатпа. Мақалада болашақ шетел тілі мұғалімдерінің коммуникативті мәдениетін қалыптастырудың 

мәні мен мазмұны қарастырылады. Коммуникативті мәдениет – бұл мұғалімдердің кәсіби құзыреттілігін, 

тұлғалық дамуын және мәдениаралық қарым-қатынас жасау қабілетін арттыруға бағытталған маңызды 

аспект. Зерттеуде бірқатар ғалымдардың пікірлері негізінде коммуникативтік мәдениеттің құрылымы, оның 

тұлғааралық қарым-қатынастағы рөлі, сондай-ақ оқушылардың мәдениаралық құзыреттіліктерінің 

қалыптасуымен байланысы талданады. Мақалада коммуникативті мәдениетті дамыту үшін педагогикалық 

даярлықтың маңызы, оқушылардың белсенді қатысуы және эмпатия мен өзара әрекеттесу қабілеттерінің 

қалыптасуы туралы ақпарат беріледі. 

Тірек сөздер. Коммуникативті мәдениет, болашақ мұғалімдер, кәсіби құзыреттілік, мәдениаралық 

қарым-қатынас, педагогикалық даярлық, оқу-тәрбие үдерісі. 

 

Болашақ шетел тілі мұғалімдерінің коммуникативті мәдениетін қалыптастыру қазіргі педагогикалық 

білім берудің өзекті бағыттарының бірі болып педагогикалық процесс аясында кеңінен қарастырылады. Бұл 
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процесс болашақ мұғалімнің кәсіби құзыреттілігінің, тұлғалық дамуының және шетел тілінде еркін 

мәдениаралық қарым-қатынас жүргізе алу қабілетінің негізі ретінде қарастырылады. 

Коммуникативті мәдениетті қалыптастыру үшін, көптеген ғалымдардың пікірінше, педагогикалық 

даярлыққа кәсібилікті, интеллектті және одан әрі кәсіби бәсекегеқабілеттілікті қалыптастыру маңызды 

болып келеді. 

Ресейлік ғалымдар В. С. Ильина коммуникативтік мәдениеттің тұлғааралық қарым-қатынаста мәдени 

нормаларды сақтау, өзара түсіністікке қол жеткізу қабілеті екенін атап көрсетеді. Ал Г. С. Садчикова болса, 

коммуникативтік мәдениеттің құрылымын тілдік, мәдениаралық және әлеуметтік аспектілермен 

байланыстыра отырып, оның тұлғаның жалпы мәдениетінің құрамдас бөлігі ретінде қарастырады. Мысалы 

педагог Л.Ф. Жеребятьева  коммуникативтік мәдениеттің дамуын оқушылардың мәдениаралық 

құзыреттіліктерінің қалыптасуымен байланыстырса, В. Нечаева коммуникативтік мәдениеттің қалыптасу 

процесін оқу-тәрбие үдерісінде оқушылардың белсенді қатысуымен жүзеге асатынын атап көрсетеді. Сондай 

– ақ, И. Ф. Исаева коммуникативтік мәдениеттің дамуын тұлғаның өзара әрекеттесу, эмпатия және 

мәдениаралық түсіністік қабілеттерінің қалыптасуымен байланыстырады. 

Қазақстандық ғалымдар Қоңыратбаева Ж. М. болашақ мұғалімдердің коммуникативтік мәдениетін 

қалыптастыруда мәдениаралық құзыреттіліктердің маңыздылығын, мәдениаралық білімдердің 

интеграциясының маңыздылығына баса назар аударады. Құнанбаева С. С. коммуникативтік мәдениеттің 

дамуын тілдік және мәдениаралық білімдердің интеграциясымен байланыстырса,  Чакликова Т. А. 

коммуникативтік мәдениеттің қалыптасуында білім алушылардың мәдениаралық құзыреттіліктерінің 

маңыздылығын атап көрсетеді. 

Жоғарыда көрсетілген ғалымдардың пікірлеріне сәйкес болашақ мұғалімдерді даярлау пәннің 

әлеуметтік маңыздылығын түсіну, кәсіби құзыреттілік, ғылыми ойлауды қалыптастыруға байланысты 

бағыттар бойынша жүзеге асырылады. 

Болашақ мұғалімдерді даярлау қазіргі заман талаптарына сай жүргізілуі тиіс деп атап өтіледі. Бұл 

ретте басты міндет – болашақ мұғалімнің жоғары оқу орнында білім алубарысында жеке тұлғалық және 

кәсіби дамуының тиімділігін арттыру болып табылады. Даярлық барысында қалыптасқан коммуникативтік 

мәдениет мұғалімге келесі іс-әрекеттерді жүзеге асыруға мүмкіндік береді, яғни, оқушыларды қарым-

қатынасқа даярлау, (психологиялық еркіндікке қол жеткізу); мұғалімдер мен оқушылар арасындағы өзара 

әрекет үдерісін талдау; құндылықтық жаңаруларды ынталандыру. 

Соған орай, болашақ мұғалімдерді даярлау процесінің басты үш кезеңін қарастыруға болады. Бірінші 

кезең – теориялық кезең, мұнда студенттерге коммуникативтік мәдениет ұғымы, оның компоненттері мен 

маңызы туралы теориялық білім беріледі. Екінші кезең, практикалық кезең, мұнда рөлдік ойындар, 

пікірталастар, презентациялар, тренингтік жаттығулар, топтық жұмыс арқылы коммуникативтік дағдылар 

дамытылады. Ал үшінші кезеңде, яғни, кәсіби – бағдарлы кезеңде болашақ шетел тілі мұғалімдерінің нақты 

оқу үдерісінде, педагогикалық практика барысында коммуникативтік дағдылары қалыптасып, студенттер 

кәсіби ортаға бейімделеді. 

Болашақ шетел тілі мұғалімдерін  даярлау процесі мазмұн, форма және әдістердің бірлігінен тұратын 

даярлық жүйесін сипаттайды. Бұл жүйенің жұмыс істеуі үшін негізгі фактор педагогикалық іс-әрекеттің 

мотивтері, тұлғалық қасиеттер, білімдер мен педагогикалық дағдылар арасындағы өзара байланыс болып 

табылады, ал даярлықты ұйымдастыру шарттары тұрғысынан төрт кезеңді бөлуге болады: а) мотивтерді, 

тұлғалық қасиеттерді, дағдыларды қалыптастыру арқылы дайындыққа жету; б) түрлі даярлық түрлерінің 

(психологиялық және педагогикалық) өзара байланысы; в) кәсіби өз-өзін тәрбиелеу; г) педагогикалық 

дағдылар жүйесін кезең-кезеңімен қалыптастыру. 

Даярлық жүйесінің құрылымы мотивациялық-танымдық, мазмұндық және іс-әрекеттік 

компоненттерден тұрады. Барлық жүйенің жұмыс істеуі оның барлық компоненттерінің бір-бірімен 

байланысын қамтамасыз етеді. 

Болашақ мұғалімдерді даярлау студенттердің кәсіби әрекетке мотивациялық, операциялық және өзін-

өзі реттеу дайындығын қамтамасыз етуге бағытталған. Оқу процесінде студент педагогикалық қарым-

қатынас жасау концептуалдық моделін құрады, оның мақсаттары мен мотивтеріне сәйкес жекешеленген 

қарым-қатынас стилін жүзеге асыру дағдысын меңгереді, және бәсекеге қабілетті болады. 

Болашақ шетел тілі мұғалімдерін даярлау туралы осындай түсініктер негізінде кәсіби сананы және өзін 

дамыту бағыттары (яғни, оң мотивацияны дамыту, білімдерді кеңейту); педагогикалық дағдыларды 

қалыптастыру; өз бейнесін, мінез-құлқын адекватты бағалау және өз бағалауды ынталандыру анықталады. 

Осылайша, жоғарыда айтылғандарды талдай отырып, көпшілік зерттеулерде маман даярлығы кәсіби 

даярлықты қамтамасыз етудің мақсаты ретінде қарастырылады, оған интеллектуалдық саланың дамуы және 

өзінің кәсіби басымдығын дәлелдеу мүмкіндігі де кіреді деп айтуға болады. 

Қазіргі психологиялық-педагогикалық зерттеулердің бағыты оқытушыны кәсіби қызметке даярлауда 

тұлғаның психологиялық құрылымының осы қызметтің психологиялық құрылымына сәйкестігіне 

негізделген заңдылыққа бағытталған. Бұл заңдылық кәсіби даярлықтың болашақ маманның тұлғалық 

моделіне, оның қызметінің құрылымын көрсететін, бағдарлануы тиіс екенін көрсетеді, ал даярлық процесі 

болашақ кәсіби қызметтің ерекшелігін көрсетуі керек. 
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Коммуникативтік әрекет тұлғалық көзқарас шеңберінде субъектінің мотивациялық саласында, 

коммуникативтік әрекет мазмұнында және осы әрекетті жүзеге асыруға мүмкіндік беретін дағдыларда 

көрініс табады. Даярлық тек оқытушы мен оқушының оқу процесін құрайтын әрекетін ғана емес, сонымен 

қатар субъектінің дербес әрекетін, өзін-өзі оқытуды, субъектінің әрекет саласын талдау, түсіну және өзгерту 

арқылы тәжірибені меңгеруін қамтиды.  

Даярлық процесінің мотивациялық аспектісі мақсатты оқыту нәтижесінде қалыптасады, оның табысы 

көп жағдайда тұлғаның күйіне, оның мотивтеріне және субъектінің өз тілегіне байланысты. Мазмұндық 

аспект оқыту нәтижесінде қалыптасады және білімдер жүйесін меңгеру мен беру бойынша әрекетті білдіреді. 

Практикалық аспект оқу процесінде де, субъектінің жеке шығармашылық әрекетінде де жүзеге асырылады. 

Осы кезде субъектінің дербес шығармашылық әрекеті қалыптасқан мотивтерге, қажетті білімдер жүйесіне, 

практикалық дағдылардың болуына негізделеді және коммуникативтік қызметте шығармашылық өзін-өзі 

жүзеге асыру негізінде әрекет етуді көздейді. 

Даярлық педагогтың коммуникативтік мәдениетін қалыптастыруға бағытталған, мұнда мотивациялық-

бағдарлы, мазмұндық және практикалық компоненттер бөлінеді. Осылайша, педагогикалық жоғары оқу 

орны студенттерін коммуникативтік мәдениетті қалыптастыру процесі болашақ оқытушылардың 

коммуникативтік мәдениетін арттыру нәтижесі ретінде қарастырылады. Коммуникативтік мәдениет болашақ 

педагогтың қалыптасуының шарты болып табылады. Студенттердің коммуникативтік мәдениетін 

қалыптастыру процесі педагогикалық процестің бірқатар белгілеріне ие. 

Олардың арасында мынадай ерекшеліктерді атап өтуге болады: дифференциация; мақсаттылық; кезең-

кезеңімен ұйымдастыру және реттілік. Студенттердің коммуникативтік мәдениетін қалыптастыру тәрбиелеу 

процесінің негізгі шарттарының бірі болып табылады. Коммуникативтік мәдениет коммуникациялық 

қызметтің сапасын сипаттайтындықтан, бұл процесс маманның педагогикалық қалыптасу жүйесінде ерекше 

назарға алынады. 

Кәсіби қызметке даярлық мотивациялық-бағдарлы, мазмұндық және практикалық аспектілерде 

коммуникативтік мәдениеттің құрылымдық компоненттерін қалыптастыруды көздейді. Осы кезде 

коммуникативтік қызмет коммуникативтік мәдениеттің қалыптасуының шарты әрі құралы ретінде көрінеді. 

Студенттердің кәсіби даярлығы барысында қарым-қатынасқа құндылықтық қатынас қалыптасады, 

оқытушының өз коммуникациялық қызметіне сәйкес келуі тиіс талаптар қойылады. 

Жоғарыда айтылғандарды ескере отырып: 

Коммуникативтік қызмет оқытушының басқа кәсіби қызмет түрлерімен бірдей маңызға ие; 

Оның ерекше функциясына байланысты ол педагогикалық қызметтің құралы әрі шарты ретінде 

көрінуі мүмкін; 

Оқытушының коммуникациялық қызметінің сапасы мен кәсіби біліктілігінің критериі – 

коммуникациялық мәдениет; 

Оның мінез-құлық көрсеткіші – қарым-қатынаста этикетті пайдалану, сыпайылық пен тактильдік 

қасиеттер; 

Коммуникациялық мәдениет қарым-қатынаста саналы қатысудың жоғары деңгейін, гуманистік 

құндылықтарға бағдарлануды, тілдік нормалар жүйесін және дамыған коммуникация дағдыларын талап 

етеді; 

Оқытушының жоғары деңгейдегі коммуникациялық мәдениеті педагогикалық мамандықтың кәсіби 

талабы болып табылады. 

Кейбір зерттеушілердің пікірінше, педагогикалық білім беру процесінде коммуникативтік мәдениет 

келесі функцияларды атқарады: 

Гуманистік функция – бұл педагогтың моральдық позицияларын, принциптерінің, идеалдарының 

бірлігін және моральдық таңдау жағдайында жүзеге асырылатын мінез-құлық формасын ашады. 

Гносеологиялық функция – жаңа білімдер тұрғысынан туындайтын мәселелерді шешуге мүмкіндік 

береді, жаңа идеялар мен ғылыми бағыттарды қабылдауға немесе теріске шығаруға, шығармашылықты, жеке 

интеллектіні көрсетуге және өз зерттеулерін жүргізуге мүмкіндік береді. 

Өзін-өзі тану функциясы – бұл «Мен» бейнесін, өз мотивтерін, ұмтылыстарын, әрекеттерін түсінуімен 

байланысты, бұл жоғары психологиялық даму деңгейіне әкеледі. 

Инварианттық функция – маманның шығармашылық кәсібилігін дамыту және өзін-өзі жүзеге асыру 

тұрғысынан құндылықтар жүйесін қалыптастыруға негізделген. Бұл функция коммуникативтік мәдениетті 

қалыптастыруға мүмкіндік береді, ол болашақ кәсіби қызметте бәсекеге қабілеттілікті арттыруға ықпал 

етеді. 

Коммуникативтік мәдениет білім мен мәдениетті синтездеуге мүмкіндік береді, бұл адам мәдениеті 

мен моральының бейнесін қалыптастырудың маңызды шарты болып табылады. Коммуникативтік мәдениет 

аясында академиялық және жоғары оқу орындарының ғылымы; ғылым мен практика; ғылыми ұйымдар мен 

білім беру мекемелері; әртүрлі типтегі және деңгейдегі мекемелердің интеграциясы жүзеге асырылады. 

Студенттің коммуникативтік мәдениеті оның кәсіби қызметінде жетілдіріледі, бұл алынған білімдерді 

пайдалануды талап етеді. Бұл тек коммуникативтік мәдениет тұлғаның маңызды сапасына айналғанда ғана 

мүмкін болады, ол педагог-специалистке қойылатын бағалау критерийлерінің бірі болып табылады. 
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Болашақ шетел тілі мұғалімдерін даярлау барысында коммуникативтік мәдениетті қалыптастыру үшін 

студенттердің оқу процесінде интерактивті оқыту формаларын қолдануға болады. Лекция материалдарына 

қарым-қатынастың маңыздылығы мен құндылығы туралы ақпарат енгізіледі. Жаңа электронды оқыту 

формаларын пайдалану ақпаратты терең әрі айқын етіп көрсетеді және психологиялық-педагогикалық 

категориялар мен ұғымдарды нақты көрсетуге көмектеседі. 

Семинар сабақтары терең теориялық талдауды талап ететін мәселелерді талқылауға арналған. 

Сабақтарда белсенді оқыту әдістерін қолдану студенттердің жеке теориялық мәселелерді зерттеу кезінде 

дербестігін көрсетуіне ықпал етеді. Лабораториялық-практикалық сабақтар технологиялық білімдер 

жүйесімен танысу міндеттерін шешеді. Бұл сабақтарда бастапқы дағдылар қалыптасады, студенттер 

коммуникативтік мәдениеттің әртүрлі көріністерін талдау принциптерімен танысады. 

Сабақтар әлеуметтік коммуникация дағдыларын дамытуға және болашақ педагогикалық іс-әрекетте 

жаңа технологияларды меңгеруге мүмкіндік береді. Лабораториялық сабақтар педагогикалық практика 

кезінде өткізіледі. Олардың негізгі мақсаты - типтік тапсырманы дербес орындау. Әдетте, лабораториялық 

сабақ мектепте өткізіледі және мұғалімнің сабақтағы коммуникативтік әрекетін бақылау мен талдауды 

қамтиды. 

Болашақ мұғалімдердің практикалық жұмысы практика кезінде кәсіби әрекетті білдіреді. Негізгі назар 

болашақ мұғалімдердің коммуникативтік әрекеттеріне аударылады, сондай -ақ, студенттерді өз әрекеттерін 

талдауға және жетілдіруге ынталандырады. Соған орай, болашақ мұғалімдер практика барысында мектептің 

болашақ мұғалім тұлғасына қойылатын талаптарын ескере отырып, осы талаптарды өз бойларынан іздеуге 

талпынады. 

Студенттердің коммуникативтік мәдениетін кәсіби даярлаудың негізі ретінде қалыптасқан 

коммуникативтік мәдениет болашақ мұғалімдердің кәсіби даярлығын қалыптастыруына ықпал етеді және 

тұлғаның сапалық сипаттамасы болып табылады. Коммуникативтік мәдениет мұғалімнің кәсіби әрекетінде 

тиімді қарым-қатынас орнатуға, мәдениаралық түсіністікті дамытуға және оқушылармен, әріптестермен, ата-

аналармен өзара әрекеттесуге мүмкіндік береді. 

Коммуникативтік мәдениеттің қалыптасуы болашақ шетел тілі мұғалімдерінің тілдік дағдыларын ғана 

емес, сонымен қатар олардың әлеуметтік және эмоционалдық интеллектін де дамытуға ықпал етеді. Бұл 

аспектілер педагогикалық даярлық процесінде маңызды рөл атқарады, себебі олар мұғалімнің кәсіби 

құзыреттілігін арттырады және оқыту үдерісінде тиімділікті қамтамасыз етеді. 

Қорытындылай келе, коммуникативтік мәдениет педагогикалық даярлық процесінде болашақ шетел 

тілі мұғалімінің кәсіби даярлығы барысында маңызды рөл атқарады. Ол тек тілдік білім мен дағдыларды 

меңгерумен шектелмей, сонымен қатар тұлғаның жалпы мәдениетін, эмпатиясын және мәдениаралық қарым-

қатынас жасау қабілетін дамытуға бағытталған. Осылайша, коммуникативтік мәдениеттің қалыптасуы 

болашақ мұғалімдердің кәсіби іс-әрекетінде табысты болуына және білім беру сапасын арттыруға ықпал 

етеді. 
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Kazakhstani educational system and its updated Professional Standard for Pedagogical Activity. Drawing on both 

national and international research, including the works of Kunanbayeva S.S., this study argues that professional 

standards serve not only as regulatory instruments but also as developmental frameworks for designing teacher 

education curricula, assessing teacher performance, and integrating communicative, pedagogical, and intercultural 

dimensions into teacher preparation. The findings support the view that well-articulated standards are vital for 

fostering the readiness of future foreign language teachers to meet the communicative challenges of the 21st-century 

classroom. 

Keywords: professional standard, professional training, professional - communicative competence, foreign 

language teachers, curriculum development.  
 

БОЛАШАҚ ШЕТ ТІЛІ МҰҒАЛІМДЕРІНІҢ КӘСІБИ-КОММУНИКАТИВТІК ҚҰЗЫРЕТТІЛІГІН 

ҚАЛЫПТАСТЫРУДАҒЫ КӘСІБИ СТАНДАРТТАРДЫҢ РӨЛІ  
 

Аңдатпа: Жаһандану және білім берудің заманауилендірілуі контекстінде шет тіл мұғалімдерінің 

кәсіби-коммуникативтік қабілеттілігінің қалыптасуы орталық талапқа айналды. Бұл мақала кәсіби 

стандарттардың бұл қабілеттілікті қалыптастырудағы рөлін зерттейді, әсіресе Қазақстан білім жүйесі мен 

оның жаңартылған Педагогикалық қызметтің кәсіби стандартына сілтеме жасай отырып. Ұлттық және 

халықаралық зерттеулерге, соның ішінде Кунанбаева С.С. жұмыстарына сүйене отырып, бұл зерттеу кәсіби 

стандарттардың тек реттеуші құралдар ғана емес, сонымен қатар мұғалімдерді даярлау курстарын жобалау, 

мұғалімдердің жұмыс әрекетін бағалау және коммуникативтік, педагогикалық және интеркультуралық 

аспектілерді мұғалімдер даярлауына интеграциялау үшін даму шеңберлері ретінде қызмет ететінін айтады. 

Нәтижелер жақсы дамытылған стандарттардың 21-ші ғасыр сыныбының коммуникативтік шақыруларына 

шет тіл мұғалімдерінің дайындығын қалыптастыруда маңызды екендігін көрсетеді. 

Тірек сөздер: кәсіби стандарт, кәсіби даярлау, кәсіби-коммуникативтік қабілеттілік, шет тіл 

мұғалімдері, оқыту бағдарламасын дамыту. 

 

Introduction. The interconnectedness of today’s world necessitates foreign language teachers who are not 

only linguistically proficient but also professionally communicative, culturally aware, and pedagogically competent. 

Within this evolving context, the focus of teacher education has shifted from traditional knowledge acquisition to the 

development of complex competencies that enable educators to function effectively in diverse teaching 

environments. A central element in guiding this transformation is the establishment and implementation of 

professional standards. These standards articulate what teachers should know and be able to do, serving both as a 

framework for curriculum development and as a tool for quality assurance in teacher education. Specifically, 

professional-communicative competence—a multifaceted concept that integrates language skills, intercultural 

understanding, pedagogical strategies, and professional ethics—has emerged as a key target of teacher training 

programs. 

In Kazakhstan, recent reforms in education, including the revision of the Professional Standard for 

Pedagogical Activity (2022), reflect a national effort to align teacher qualifications with international expectations 

while responding to local needs [1]. The standard highlights the need for foreign language teachers to demonstrate 

communicative competence not only in linguistic terms but also in their interactions with students, colleagues, and 

the broader educational community.  

The goal of this article is to examine how such professional standards influence and support the formation of 

professional-communicative competence in future foreign language teachers. The article builds upon the theoretical 

insights of Kazakhstani scholars, notably Kunanbayeva S.S., whose work on intercultural and communicative 

competence in foreign language education has significantly influenced educational policy and practice in Kazakhstan 

[2]. 

Theoretical Framework and Literature Review. Professional-communicative competence refers to the 

integrative ability of a teacher to use language appropriately and effectively within professional contexts, including 

classroom instruction, curriculum development, collaboration with stakeholders, and professional discourse. It goes 

beyond general linguistic proficiency and includes pragmatic, sociolinguistic, and intercultural aspects required in 

the teaching profession [3]. 

Kunanbayeva S.S., a leading Kazakhstani linguodidactician, defines communicative competence in foreign 

language education as “a complex, multi-component construct” that encompasses linguistic, discourse, sociocultural, 

and strategic competences [2]. She emphasizes that communicative competence in a teacher is not merely about 

language usage but involves intercultural awareness, value transmission, and the ability to act as a mediator between 

cultures. According to Kunanbayeva, language learning should be treated as a cultural and communicative 

phenomenon, which positions the teacher as a facilitator of intercultural dialogue. 

Globally, professional standards are increasingly recognized as central instruments in teacher education 

reform. In Australia, the AITSL (Australian Institute for Teaching and School Leadership) standards serve both as 

developmental guides and regulatory frameworks, emphasizing continuous professional learning, ethical practice, 

and student-focused pedagogy [5]. Similarly, in the United States, professional bodies like TESOL (Teaching 

English to Speakers of Other Languages) have developed comprehensive standards that cover not only language and 
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pedagogy but also culture, professionalism, and assessment. These international standards are often used as models 

for developing national frameworks, particularly in post-Soviet countries seeking to internationalize their education 

systems [6]. 

A study in Ukraine by Sadovets and Bidyuk (2018) highlighted the influence of TESOL standards in shaping 

national teacher training policies, where professional-communicative competence was viewed as a core requirement. 

The researchers emphasized the need for performance-based, pedagogical, and subject-specific standards to ensure 

holistic teacher preparation [7]. 

Professional standards function as normative guidelines for teacher education institutions. They articulate the 

competencies required at different stages of teacher development and provide the foundation for curriculum design, 

accreditation, and assessment mechanisms [8]. Mahony and Hextall (2000) propose two paradigms in understanding 

standards: the developmental discourse and the regulatory discourse. The former supports continuous teacher 

growth, while the latter emphasizes accountability and benchmarking [9]. Both approaches are essential in ensuring 

that professional-communicative competence is both cultivated and assessed reliably. 

In this regard, Kunanbayeva’s approach aligns more with the developmental paradigm, where teacher training 

is seen as a dynamic, reflective, and culturally embedded process. She advocates for context-sensitive standards that 

allow for adaptation to the linguocultural specifics of the Kazakhstani context [2]. 

The Role of Professional Standards in Shaping Competence. Professional standards play a pivotal role in 

curriculum development by providing a clear framework that outlines the essential knowledge, skills, and attitudes 

future teachers must acquire. In Kazakhstan, the updated Professional Standard (2022) emphasizes learner-centered 

education, inclusive pedagogy, and interdisciplinary integration—all of which require robust professional-

communicative competence [1]. 

Curricula developed in alignment with these standards ensure that pre-service teachers receive systematic 

instruction not only in linguistics and pedagogy but also in communication theory, educational psychology, 

intercultural competence, and classroom discourse strategies. Standards also encourage the incorporation of 

experiential learning methods, such as teaching practicums and microteaching sessions, where students apply 

communicative strategies in authentic educational contexts [10]. 

Professional standards also define benchmarks for language proficiency, often aligning with frameworks like 

the CEFR. These benchmarks help teacher educators set clear performance targets, such as achieving a C1 level in 

speaking and writing, or demonstrating the ability to conduct lessons in the target language effectively. This 

approach ensures consistency and comparability in assessing teacher candidates’ communicative readiness [11]. 

Another critical area is the integration of cultural competence. As Kunanbayeva stresses, intercultural 

competence is not an optional add-on but a core aspect of communicative teaching [2]. The Professional Standard 

encourages teachers to create culturally responsive learning environments, where language is taught in tandem with 

cultural awareness. Through this lens, professional-communicative competence includes the ability to discuss 

cultural practices, navigate cultural misunderstandings, and foster inclusive classroom dialogue [1]. 

Moreover, standards serve as a basis for assessment and evaluation of teacher competence. They support the 

development of tools such as competency-based interviews, teaching portfolios, lesson observations, and reflective 

journals. These methods assess not only what teachers know but how effectively they communicate and apply that 

knowledge in diverse educational settings [12]. 

Professional Standards in the Kazakhstani Context. The Kazakhstani educational system has made 

significant strides in recent years to align with international quality assurance frameworks. The updated 2022 

Professional Standard for Pedagogical Activity introduces a comprehensive model that integrates personal values, 

professional behavior, pedagogical ethics, and communication strategies [1]. 

A distinctive feature of the Kazakhstani approach is its emphasis on forming a national identity through 

education while promoting global competence. The standard identifies professional-communicative competence as a 

cross-cutting skill that is applicable across subject areas. Teacher training universities are therefore expected to adapt 

their programs to reflect this interdisciplinary and culturally rooted orientation. 

Despite these advances, challenges remain. Studies indicate that teacher education programs sometimes lack 

alignment between theoretical content and practical application [13]. Furthermore, there is a need to strengthen 

feedback mechanisms between universities, schools, and accreditation bodies to ensure that the competencies 

outlined in the standard are realistically attainable and meaningfully assessed. 

Researchers like Kunanbayeva S.S. have consistently argued for a competency-based approach that situates 

teacher training within the cultural, linguistic, and geopolitical realities of Kazakhstan. Her integrative linguistic 

methodology serves as both a theoretical and methodological foundation for designing foreign language curricula 

that are relevant, communicative, and interculturally oriented [2]. 

In conclusion, professional standards are instrumental in the formation of professional-communicative 

competence among future foreign language teachers. They provide a structured, comprehensive, and context-

sensitive framework that shapes curriculum design, teacher assessment, instructional strategies, and intercultural 

understanding. In the Kazakhstani context, the updated Professional Standard reflects an evolving educational vision 

that values communicative competence as essential for pedagogical effectiveness in a multilingual and multicultural 

society. 
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The research-based and developmental perspectives outlined in this article underscore the need to treat 

standards not as static regulatory tools, but as dynamic frameworks for fostering reflective, adaptive, and 

interculturally competent educators. Drawing on both international models and the foundational work of Kazakhstani 

scholars such as Kunanbayeva S.S., this article affirms that professional-communicative competence is not only 

attainable but essential for preparing foreign language teachers capable of navigating the demands of 21st-century 

education. 
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СТРАТЕГИИ ПОВЫШЕНИЯ ИНТЕРЕСА К ЯЗЫКАМ 
 

 

Введение. Мотивация является одним из самых важных факторов, влияющих на успешность обучения 

иностранным языкам. В последние десятилетия обучение иностранным языкам стало неотъемлемой частью 

образовательных программ во многих странах. Однако в реальной практике многие студенты сталкиваются с 

проблемами мотивации, что приводит к снижению интереса к языковому обучению и, как следствие, 

снижению результатов. Важно выявить причины этих проблем и разработать стратегии, направленные на 

повышение интереса к изучению языков, чтобы сделать процесс обучения более эффективным и 

увлекательным. Обучение иностранным языкам в современном обществе играет ключевую роль в 

межкультурном общении, бизнесе и личном развитии. Однако, несмотря на усилия преподавателей и 

существующие методы, многие студенты сталкиваются с проблемами мотивации в процессе изучения 

языков. Это может проявляться в отсутствии стремления к изучению, снижении интереса или даже отказе от 

дальнейшего обучения. Мотивация является важнейшим фактором, влияющим на успехи в обучении, и 

недостаток мотивации может существенно повлиять на эффективность и результаты. В связи с этим важным 

аспектом становится не только создание эффективных методик обучения, но и применение подходов, 

которые стимулируют интерес учащихся. 

Ключевые слова: иностранный язык, языки, студент, мотивация, обучение, стратегии, методика, 

подходы, проблемы, коммуникация 
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ПРОБЛЕМЫ МОТИВАЦИИ В ИНОЯЗЫЧНОМ ОБУЧЕНИИ:  

СТРАТЕГИИ ПОВЫШЕНИЯ ИНТЕРЕСА К ЯЗЫКАМ 

 

Introduction. Motivation is one of the most important factors influencing the success of foreign language 

learning. In recent decades, foreign language education has become an integral part of educational programs in many 

countries. However, in practical terms, many students face motivational challenges, which leads to a decline in 

interest in language learning and, consequently, lower academic results. It is crucial to identify the causes of these 

issues and develop strategies aimed at increasing interest in language learning in order to make the educational 

process more effective and engaging. 

Foreign language education plays a key role in intercultural communication, business, and personal 

development in modern society. Nevertheless, despite the efforts of educators and existing methodologies, many 

students encounter motivational problems during the process of language acquisition. This may manifest in a lack of 

desire to study, a decrease in interest, or even withdrawal from further learning. Motivation is a critical factor that 

influences success in learning, and a lack of motivation can significantly affect the effectiveness and outcomes. 

Therefore, an important aspect becomes not only the development of effective teaching methods but also the 

implementation of approaches that stimulate students' interest. 

Key words: motivation, student, challenges, strategies, method, methodology, language, education, outcomes, 

communication 

 

Мотивация — это ключевой фактор в любом образовательном процессе, а особенно в обучении 

иностранным языкам. Мотивация может быть как внутренней (влияние личных интересов и целей), так и 

внешней (влияние внешних факторов, таких как карьерные возможности или социальное признание). На 

практике студенты часто сталкиваются с проблемами мотивации, что ведет к снижению их вовлеченности в 

процесс обучения и, как следствие, к неэффективности обучения. Понимание этих проблем и выработка 

эффективных стратегий повышения интереса к изучению языков является актуальной задачей для 

преподавателей и образовательных учреждений. Мотивация в обучении иностранным языкам представляет 

собой внутреннюю побудительную силу, которая может исходить как от внешних, так и от внутренних 

факторов. В контексте иноязычного обучения существует несколько моделей мотивации, из которых 

наиболее известными являются теории Р. Лайвена и Т. Декрета. Эти подходы выделяют два типа мотивации: 

интегративную и инструментальную. 

Теория Ричарда Лауда (Loud's Theory of Motivation). Согласно теории Лауда, мотивация в обучении 

делится на два типа: внутреннюю и внешнюю. Внутренняя мотивация связана с личными интересами и 

увлечениями учащегося, тогда как внешняя мотивация возникает из-за внешних факторов, таких как 

желание угодить преподавателю или получить высшую оценку. 

Теория Декрета (Deci's Self-Determination Theory). Эта теория подчеркивает важность автономии, 

компетенции и принадлежности в мотивации. Студенты, которые чувствуют, что их учебный процесс 

контролируется ими самими, а не внешними факторами, имеют гораздо более высокий уровень мотивации к 

обучению. 

• Интегративная мотивация подразумевает стремление человека стать частью культуры страны, 

язык которой он изучает. Это сильная внутренняя мотивация, которая может быть связана с желанием 

путешествовать, общаться с носителями языка или погружаться в чужую культуру. 

• Инструментальная мотивация связана с прагматичной целью – изучение языка для карьерного 

роста, достижения личных целей или повышения своей конкурентоспособности на рынке труда. 

Проблемы мотивации в иноязычном обучении 

Несмотря на важность мотивации, многие студенты сталкиваются с различными проблемами, которые 

негативно влияют на их интерес к языковому обучению.  

• Низкая интегративная мотивация. В современном мире многие студенты изучают иностранные 

языки, не имея стремления погружаться в культуру страны, где этот язык является родным. Такое отношение 

может привести к снижению интереса и, как следствие, к недостаточной вовлеченности в процесс обучения. 

• Неоправданные ожидания от обучения. Некоторые студенты приходят на курсы, ожидая быстрых 

результатов и, столкнувшись с трудностями на первых этапах, теряют интерес. 
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• Страх перед ошибками и неуверенность. Особенно это касается тех, кто боится разговаривать на 

иностранном языке, опасаясь, что сделает ошибку или будет непонятым. Это снижает мотивацию к активной 

практике языка. 

• Недостаток времени и перегрузка. Современные студенты часто жалуются на нехватку времени, 

что также сказывается на уровне их мотивации. Сложность курса, высокая интенсивность учебного процесса 

могут вызвать у них желание бросить обучение. 

• Отсутствие внешней поддержки. Если человек не видит на своем пути ни социальной, ни 

профессиональной выгоды от изучения языка, его мотивация может быстро угаснуть. 

 Стратегии повышения интереса и мотивации к изучению языков 

Для того чтобы повысить мотивацию студентов, необходимо разработать стратегии, направленные как 

на изменение подходов в преподавании, так и на более глубокое понимание потребностей учащихся. 

Развитие интегративной мотивации через культурное погружение. Одним из наиболее эффективных 

способов повышения мотивации является создание условий для погружения студентов в культуру 

изучаемого языка. Это можно достичь через: 

• Культурные мероприятия и проекты. Преподаватели могут организовывать культурные вечера, 

экскурсии, мастер-классы, которые позволят студентам лучше понять культуру страны, язык которой они 

изучают. 

• Обсуждения на темы, связанные с культурой и традициями. Важно интегрировать культурные 

аспекты в процесс обучения, чтобы учащиеся осознавали, как язык связан с культурой, историей и 

мировоззрением народа. 

• Обмен с носителями языка. Проведение языковых обменов, общение с носителями языка онлайн 

или офлайн значительно повысит интерес к обучению. 

Индивидуализация и гибкость обучения. Каждый студент имеет свои цели и потребности в 

обучении, поэтому важно учитывать их индивидуальные особенности. Стратегии, которые могут быть 

полезными: 

• Разработка персонализированных учебных планов. Преподаватели могут помогать студентам 

составлять планы обучения, ориентированные на их личные интересы и цели. Например, для студента, 

интересующегося бизнесом, можно предложить курс, который будет включать профессиональную лексику и 

терминологию. 

• Использование технологий и онлайн-ресурсов. Важной частью современного образования 

являются цифровые технологии. Приложения для изучения языков, онлайн-курсы, видеоматериалы и 

аудиофайлы позволяют студентам учиться в удобное для них время и темпе. 

• Гибкие графики и подходы к обучению. Например, программы с возможностью самостоятельного 

выбора времени занятий или онлайн-курсы позволяют студентам с разным графиком работы или учебы 

легко интегрировать изучение языка в свою повседневную жизнь. 

Применение коммуникативных методик и активных форм обучения. Мотивация студентов 

повышается, когда они могут активно использовать язык на практике. Коммуникативные методики и 

интерактивные занятия позволяют учащимся: 

• Говорить и слушать на языке с первых занятий. Преподаватели могут использовать игровые 

методики, диалоги, ролевые игры, что поможет студентам чувствовать себя уверенно в общении. 

• Задачи и проекты на основе реальных жизненных ситуаций. Выполнение проектов, связанных с 

реальной практикой использования языка (например, презентации, интервью с носителями языка, написание 

статей и блогов), помогает студентам увидеть практическую ценность изучаемого материала. 

• Работа в группах и командах. Совместные проекты и групповые обсуждения способствуют 

созданию мотивационной среды и улучшению навыков общения. 

Использование положительной обратной связи и поощрений. Регулярная обратная связь от 

преподавателей является важным инструментом поддержания мотивации. Эффективные стратегии: 

• Позитивное подкрепление. Студенты должны чувствовать, что их успехи замечаются. Хвалить за 

небольшие достижения и прогресс помогает повысить уверенность и поддерживает мотивацию. 

• Достижения и поощрения. Введение системы баллов, сертификатов, наград или поощрений за 

достижения может стимулировать студентов к продолжению обучения. 

Заключение. Мотивация является ключевым элементом в процессе обучения иностранным языкам. 

Существует множество проблем, которые могут снижать интерес к языковому обучению, начиная от низкой 

интегративной мотивации и заканчивая страхом перед ошибками. Однако с помощью разнообразных 

стратегий, таких как создание культурного контекста, индивидуализация обучения, использование активных 

методик и регулярная положительная обратная связь, можно значительно повысить мотивацию студентов. 

Важно учитывать потребности и интересы каждого ученика, чтобы обучение стало для него не только 

полезным, но и увлекательным процессом. Мотивация является основополагающим фактором в успешном 

обучении иностранным языкам. Для того чтобы повысить интерес к языковому обучению, необходимо 

использовать разнообразные стратегии, ориентированные на активизацию вовлеченности студентов, 

развитие их интереса и самоуважения, а также создание условий для успешного и увлекательного процесса 
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обучения. Подходы, такие как интеграция культурных элементов, использование активных методов 

обучения, индивидуализация образовательного процесса и поддержка через мотивационное подкрепление, 

могут значительно улучшить мотивацию студентов и способствовать успешному овладению иностранным 

языком. 
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Қазіргі әлем шет тілдерін, әсіресе ағылшын тілін меңгеруге жоғары талаптар қоюда, өйткені көптеген 

адамдар кәсіби қызметте табысқа жету үшін өз білімдерін жетілдіруге ұмтылуда. Ағылшын тілі халықаралық 

еңбек нарығында ең сұранысқа ие тілге айналды, сондықтан оны оқытудың инновациялық әдістерін енгізу 

қажеттілігі туындады. Осыған байланысты мұғалімнің басты міндеті – тілді жай ғана үйрету емес, 

студенттердің тиімді қарым-қатынас жасауына, сондай-ақ лексикалық және стильдік ерекшеліктерін 

түсінуіне көмектесетін практикалық дағдыларын дамыту. Бұл, өз кезегінде, студенттердің тілді терең кәсіби 

білімді игеру құралы ретінде барынша пайдалануы үшін тиімді әдістер мен қолайлы оқу ортасын құруды 

талап етеді. 

Қазіргі таңдағы 12 жылдық білім беру тұжырымдамасында жеті негізгі құзыреттілік анықталған: 

құндылық-мағыналық, жалпы мәдени, әлеуметтік-еңбек, коммуникативтік, ақпараттық, оқу-танымдық және 

жеке тұлғаның өзін-өзі жетілдіру құзыреттілігі. 

Қазіргі уақытта білім деңгейі тек білім көлемімен емес, оны әртүрлі күрделілік деңгейіндегі 

мәселелерді шешу үшін пайдалану қабілетімен анықталады. Басты назар білімді жоққа шығаруға емес, оны 

тиімді қолдануға аударылады. 

Коммуникативтік құзыреттілік – бұл басқа адамдармен өзара әрекеттесуге дайын болу. Ол келесі 

дағдыларды қамтиды: 

- кез келген әңгімелесушімен (жасына, мәртебесіне, таныстық дәрежесіне және т.б. байланысты) 

байланыс орнату, оның ерекшеліктерін ескеру; 

- қарым-қатынасты қолдау, қарым-қатынас нормалары мен ережелерін сақтау; 

- әңгімелесушіні мұқият тыңдап, оның пікіріне құрмет пен шыдамдылық таныту; 

- өз пікірін білдіру, оны дәлелдеу және қорғау, басқаларды диалогты жалғастыруға ынталандыру. 

Адам табиғатынан қарым-қатынасқа бейім, ал коммуникация – оның қоршаған ортамен өзара 

әрекеттесуіндегі маңызды процесс. Ол қарапайым білім алмасу құралынан жан-жақты контекстке дейін 

дамиды. Осы тұста студенттердің тиімді қарым-қатынас жасауын қалыптастыру үшін контексттік оқыту 

тәсілін ескеру маңызды. С.С. Құнанбаеваның айтуынша, «Коммуникативтік құзыреттілік – полимәдени 

ортада сәтті өзара әрекеттесудің негізі. Ол тек тілдік дағдыларды меңгеруді ғана емес, сонымен қатар 

сұхбаттасушының мәдени ерекшеліктеріне бейімделе білуді де қамтиды» [1]. Сондықтан болашақ еңбек 

нарығында сұранысқа ие болатын коммуникативтік құзыреттілігі жоғары мамандарды даярлау қажет. 

Контексттік оқыту туралы түсінік қалыптастыру үшін алдымен «контекст» ұғымын қарастыру қажет. Тіл 

білімінде бұл термин белгілі бір тілдік бірліктің лингвистикалық ортасын білдіреді. Сонымен қатар, контекст – 

адамның өмір сүру және әрекет ету жағдайлары, олар оның белгілі бір жағдайды қабылдауына әсер етеді. 

Контекст сыртқы және ішкі болып бөлінеді. Сыртқы контекст – адамның әрекет ететін кеңістік, уақыт және 

заттық жағдайлары. Ішкі контекст – оның жеке тәжірибесі, білімі және психологиялық ерекшеліктері. Осыған 

сүйене отырып, контексттік оқытудың негізгі мақсаты – студенттерді белсенді және мағыналы әрекеттерге тарта 

отырып, олардың шет тілінде қарым-қатынас жасау дағдыларын қалыптастыру және дамыту [2]. 

Контексттік оқыту тәсілі салыстырмалы түрде жаңа әдістемелік концепция болып саналса да, оның 

негізгі қағидалары бірнеше ғасыр бұрын қалыптасқан. Шынайы өмірге барынша жақын ортада оқыту идеясы 

xvi ғасырдан бастау алады.  

Студенттің танымдық әрекетінен кәсіби қызметін ескере отырып, коммуникативтік өзара 

әрекеттестікке көшу идеясы А. А. Вербицкийдің еңбектерінде негізделген. Ол – контексттік оқыту 

теориясының авторы. Зерттеулерінде ол тіл оқыту әдістемесін жаңарту қажеттігін атап өтті. Оның пікірінше, 

шет тілін меңгеру барысында студенттер игеретін білім, білік және дағдылар тек оқу үдерісінің нысаны 

болмауы тиіс. Керісінше, олар нақты проблемалық жағдайларды шешудің құралына айналуы қажет [3]. 

Бұл тәсілдің басты артықшылығы – студенттер тек лингвистикалық бірліктерді үйреніп қана қоймай, 

оларды кәсіби қарым-қатынас жағдайында қолдана білуге машықтанады. Осылайша, контексттік оқыту 

студенттің оқу әрекетін біртіндеп оның болашақ кәсіби қызметін модельдеуге айналдырады, бұл өз кезегінде 

оның уәждемесінің, мақсаттарының, әрекеттерінің және нәтижелерінің кәсіби бағытта өзгеруіне ықпал етеді [4]. 

А. А. Вербицкийдің пікірінше, контексттік және дәстүрлі оқыту әдістері арасында айтарлықтай 

айырмашылықтар бар. Дәстүрлі оқыту негізінен ақпаратты механикалық есте сақтауға бағытталған, ал оны 

нақты тәжірибе арқылы меңгеру екінші орынға қойылады. Бұл жүйеде мұғалімнің рөлі басымдыққа ие, ал 

контексттік оқыту керісінше, студенттің белсенді қатысуына негізделеді [5]. 

Осы екі тәсілдің негізгі айырмашылықтарын қарастырайық. 

Дәстүрлі тәсіл: 

- Ақпаратты механикалық түрде есте сақтауға сүйенеді. 

- Көбінесе бір ғана пәнге бағытталады. 

- Білімнің маңыздылығын оқытушы анықтайды. 

- Ақпарат қажеттілік туындағанға дейін жинақталады. 

- Білім бағалау негізінен ресми академиялық іс-шаралар (емтихандар) арқылы жүргізіледі. 

Контексттік тәсіл: 

- Кеңістіктік есте сақтауды пайдаланады. 

- Бірнеше пәнді біріктіре оқытуды көздейді. 

- Ақпараттың құндылығы студенттің жеке қажеттіліктеріне байланысты анықталады. 
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- Жаңа білім алдын ала игерілген ақпаратпен байланыстырылады. 

- Оқытуды бағалау шынайы проблемаларды шешу немесе тәжірибелік қолдану арқылы жүзеге 

асады. 

Білім берудегі контексттік тәсілдің ерекшеліктері л. И. Бурова, О. А. Григоренко, М. И. Мамолетова, 

Ю. В. Маслова және басқа да зерттеушілердің еңбектерінде жан-жақты қарастырылған. Олардың пікірінше, 

бұл әдіс оқытуды саналы және тәжірибеге бағытталған үрдіске айналдыруға мүмкіндік береді.  

Л. И. Бурованың айтуынша, «Контексттік тәсіл оқу материалын шынайы өмірлік жағдайлармен 

біріктіруді көздейді, бұл оқушыларға білімді меңгеріп қана қоймай, оны тәжірибеде қолдануға мүмкіндік 

береді» [6]. 

О. А. Григоренко «Контексттік оқытудың негізгі ерекшелігі – білім алушының белсенді рөл атқаруында, яғни 

ол тек ақпаратты қабылдаушы ғана емес, оқу үдерісінің белсенді қатысушысы болады» деп атап көрсетеді [7]. 

М. И. Мамолетова «Контексттік тәсіл сыни ойлауды дамытуға ықпал етеді, өйткені оқушылар 

ақпаратты талдауды, шешім қабылдауды және түрлі жағдайларда әрекет етуді үйренеді» деп баса айтады [8]. 

Ю. В. Маслованың пікірінше, «Контексттік оқытудың практикалық бағыты білімді тек теориялық 

тұрғыда бағалауға ғана емес, оны нақты міндеттерді шешуде қолдануға да мүмкіндік береді, бұл оқу үдерісін 

әлдеқайда тиімді етеді» [9]. 

Осылайша, зерттеушілердің пікіріне сүйенсек, контексттік тәсіл білім алушылардың уәждемесін 

арттырып, олардың дербестігін дамытып, қазіргі заман талабына сай қажетті дағдыларды қалыптастыруға 

ықпал етеді. 

Коммуникативтік құзыреттілік тек тілдік құралдарды (лексика, грамматика, фонетика) меңгерумен 

шектелмей, оларды әртүрлі қарым-қатынас жағдайларында, әлеуметтік және мәдени контексті ескере 

отырып, тиімді пайдалана білу қабілетін де қамтиды. Кәсіби бағыттағы шет тілін оқыту аясында бұл 

құзыреттілік лингвистикалық білім негіздері мен филологиялық дайындықты қалыптастыру арқылы 

кеңейеді. Шет тілін бейіндік емес бағыттарда оқытуда аударма жасау және тілдік медицияның басқа да 

түрлерін дамытуға ерекше көңіл бөлінеді. 

Контекстке негізделген оқыту тәсілінің бейіндік сыныптарда коммуникативтік құзыреттілікті 

қалыптастыруға ықпалы жан-жақты. Біріншіден, түпнұсқалық материалдарды пайдалану және кәсіби қарым-

қатынас жағдайларын модельдеу студенттердің болашақ мамандығына қажетті лексика мен грамматиканы 

терең әрі саналы түрде меңгеруіне көмектеседі. Бұл олардың оқуға деген ынтасын арттырады [10]. 

Екіншіден, контексттік әдіс интерактивті оқыту тәсілдерін кеңінен қолданады, олардың қатарына 

рөлдік және іскерлік ойындар, жоба әдісі, кейс-стади, пікірталастар мен дебаттар жатады. Мысалы, кәсіби 

бағытталған рөлдік ойындар студенттерге шет тілін нақты кәсіби жағдайларда қолдануға, өз көзқарасын 

білдіруге, оны дәлелдеуге және серіктестерімен қарым-қатынас орнатуға мүмкіндік береді. Нақты кәсіби 

мәселелерді талдау мен шешуді көздейтін кейс-әдіс тек тілдік дағдыларды (оқу, тыңдалым, сөйлеу, жазу) 

жетілдіріп қана қоймай, кәсіби білімді тереңдетуге де ықпал етеді. Ал жоба әдісі, яғни белгілі бір тақырып 

аясында өз бетінше зерттеу жүргізу және нәтижелерді таныстыру, шет тілінде ақпарат іздеу, оны өңдеу және 

көпшілік алдында сөйлеу қабілетін дамытады [11]. 

Үшіншіден, контексттік оқыту студенттердің әлеуметтік-мәдени құзыреттілігін дамытуға ықпал етеді, 

оларды шет тілі оқытылатын елдің кәсіби контекстіндегі шынайы өмірімен таныстырады. Әртүрлі жанрдағы 

мәтіндермен, соның ішінде іскерлік хат алмасу, ғылыми мақалалар мен публицистикалық материалдармен 

жұмыс істеу кәсіби саладағы шет тілдік қарым-қатынас ерекшеліктерін жақсырақ түсінуге көмектеседі [12]. 

Контекстке негізделген оқыту әдісін бейіндік сыныптарда жүзеге асырудың бір мысалы – кәсіби 

бағытталған элективті курстарды әзірлеу және өткізу. Мұндай курстар белгілі бір кәсіби салада шет тілін 

оқытуға бағытталуы мүмкін, мысалы, «туризм саласындағы шет тілі», «журналистерге арналған ағылшын 

тілі» және т. б. Бұл курстар аясында таңдалған кәсіби саланың ерекшеліктерін көрсететін материалдар 

пайдаланылады, кәсіби жағдайлар модельденеді, нақты кәсіби мәселелерді шешуге бағытталған жобалық 

және зерттеу жұмыстары жүргізіледі [12]. 

Контексттік әдістің жоғары тиімділігіне қарамастан, оны жүзеге асыру белгілі бір қиындықтарды 

тудыруы мүмкін. Нақты кәсіби контекстерге барынша жақындатылған оқу материалдарын мұқият әзірлеу 

қажеттілігі туындайды. Сонымен қатар, оқытушы тілдік дағдыларды дамытуға ғана емес, тілдік құралдарды 

кәсіби контексте қолдану қабілетін қалыптастыруға бағытталған тапсырмаларды да ойластыруы қажет. 

Дегенмен, шет тілдерін бейіндік сыныптарда оқыту барысында контекстке негізделген әдісті жүйелі 

түрде қолдану студенттердің коммуникативтік құзыреттілігін тиімді қалыптастыруға, олардың кәсіби 

бағдарын дамытуға және халықаралық кәсіби ортада табысты жұмыс істеуге дайындауға ықпал етеді. Бұл 

әдіс шет тілін терең меңгеруге ғана емес, оны кәсіби міндеттерді шешу мен мәдениетаралық коммуникация 

құралы ретінде пайдалануға да мүмкіндік береді. 
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ИЗУЧЕНИЕ ОБРАЗОВАТЕЛЬНОГО ПОТЕНЦИАЛА ПРИЛОЖЕНИЯ HELLOTALK ДЛЯ 

ПЕРСОНАЛИЗИРОВАННОГО ЯЗЫКОВОГО ОБУЧЕНИЯ С ИСПОЛЬЗОВАНИЕМ 

МОБИЛЬНЫХ ТЕХНОЛОГИЙ 

 

Аннотация: В статье рассматривается потенциал мобильного приложения «HelloTalk» в контексте 

персонализированного обучения английскому языку. Посредством качественного анализа научной 

литературы и отзывов пользователей исследуются ключевые функции приложения, включая взаимодействие 

в реальном времени, адаптивные инструменты обучения и игровые методики освоения лексики. В работе 

подчеркиваются преимущества HelloTalk для повышения мотивации и автономии обучающихся, а также 

освещаются проблемы, связанные с доступом, цифровой грамотностью и другими ограничениямии. 

Полученные результаты подтверждают ценность HelloTalk в системе цифрового языкового образования и 

обозначают направления для дальнейших исследований и педагогической интеграции. 

Ключевые слова: HelloTalk, мобильные технологии, обучение языкам, персонализированное 

обучение, лексика, методика преподавания иностранных языков (МПИЯ). 

 

Introduction 

Over the past decade, mobile technologies have significantly transformed the landscape of language learning, 

providing learners with more flexible, accessible, and interactive educational opportunities. Mobile devices have 

gained widespread popularity and offer increasingly advanced features, expanding their educational potential [1]. 

According to the UNESCO Institute for Statistics, mobile technology is now accessible to users across most regions 

of the world, supporting both formal and informal learning contexts [1]. In particular, personalized language 

learning—tailoring instruction and practice to individual learners’ needs—has become a critical component of 

effective language acquisition. Among the many available tools, HelloTalk, a language exchange platform, connects 

learners with native speakers for authentic communication, offering both structured language support and real-time 

interaction. 

Literature review 

The importance of mobile technologies in enhancing language learning has been widely recognized in recent 

research. Wang et al. emphasize that mobile applications support personalized learning, adapting to individual 

learners’ goals, preferences, and progress [2]. Lee [3] and Alvarez [4] highlight that applications such as HelloTalk 

provide real-time opportunities for communication with native speakers, helping bridge the gap between theoretical 

knowledge and practical language use. Kim and White also note that interactive features, including direct feedback 

and collaborative exchanges, support the development of vocabulary, grammar, and speaking skills [5]. 

Brown and Martin further argue that mobile platforms extend language learning beyond the classroom, 

encouraging autonomous practice in informal settings [6]. In addition, Sanchez and Holt point out that platform like 

HelloTalk foster cross-cultural engagement, enriching the learning process with both linguistic and cultural benefits 

[7]. However, several challenges remain. Fox and Palinscar stress that unequal access to digital devices and reliable 

internet connectivity continues to limit participation, especially among disadvantaged learners [8]. Furthermore, 

Selwyn highlights the need to improve learners' digital literacy to help them navigate educational technologies 

effectively [9].e training, which can hinder the effectiveness of platforms like «HelloTalk». 

Methods or Methodology 

This conceptual study employs a qualitative synthesis approach to examine the role and effectiveness of the 

HelloTalk application in supporting personalized English language learning. The study consolidates insights from 

peer-reviewed academic research, published case studies, and user feedback documented in existing literature. By 

triangulating data from multiple sources, the study aims to present a comprehensive overview of the app’s 
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capabilities, advantages, and limitations within the context of mobile-assisted language learning (MALL) and 

personalized educational strategies. 

The methodological approach is non-empirical, meaning no original data collection (such as surveys, 

interviews, or experiments) was conducted directly by the authors. Instead, the analysis is based on a systematic 

review of secondary sources, including journal articles, educational technology reviews, user satisfaction reports, and 

previously published evaluations of HelloTalk in both formal and informal learning environments. This secondary 

data was carefully selected to represent a range of perspectives, from educational researchers, language instructors, 

and language learners themselves. 

The qualitative analysis focuses on identifying recurring themes related to user engagement, app functionality, 

pedagogical value, and technical or economic barriers that impact the successful adoption of the platform. Special 

attention is paid to features that contribute to personalized learning experiences, such as adaptive feedback, real-time 

corrections from native speakers, and customizable learning paths. These features are analyzed within the broader 

framework of learner autonomy, self-regulated learning, and digital language learning strategies. 

The study also considers how HelloTalk fits into the evolving landscape of MALL, comparing its 

functionality and pedagogical value to other widely used language learning applications. This comparative lens helps 

situate the findings within the larger discussion of technology-enhanced language learning. 

Although no original fieldwork was undertaken, the combination of theoretical analysis, case study synthesis, 

and user feedback interpretation provides a holistic understanding of how HelloTalk can be used to enhance 

personalized language learning experiences, particularly for learners of English. 

Analysis and results 

HelloTalk functions as both a social platform and an educational tool, designed to facilitate language 

exchange between learners and native speakers across more than 100 languages. The app combines real-time 

communication features with interactive learning tools, enabling both structured and spontaneous language practice. 

According to Johnson and Smith, core features such as text chat, voice messaging, video calls, and collaborative text 

correction are consistently highlighted by users as valuable for improving fluency, grammar awareness, and 

pronunciation [10]. The familiar, social media-like interface lowers the barrier to participation, making the platform 

accessible and engaging, particularly for younger users accustomed to digital communication [2]. 

As Kim and White note, immediate feedback from native speakers through corrected texts and conversational 

responses enhances learners’ understanding of contextual language use and helps address errors in real-time, 

reinforcing practical communication skills [5]. This authentic language practice helps learners develop cultural 

sensitivity, an essential component of communicative competence. 

A key strength of HelloTalk is its personalization options, which allow learners to adjust display preferences, 

select topics of interest, and set learning goals tailored to their individual needs and proficiency levels. Wang et al. 

emphasize that this adaptive personalization, which ranges from basic visual customization to dynamic content 

adaptation, aligns closely with learner-centered educational strategies [2]. This customization enhances motivation 

by ensuring that learning materials remain relevant and engaging for each individual. 

Beyond individual interactions, the app supports collaborative learning through group chats, thematic forums, 

and interactive community posts, where learners can seek advice, participate in discussions, and exchange language 

tips [11]. This peer-to-peer interaction reinforces language skills and cultivates a sense of belonging to a global 

learning community [12]. Brown and Martin highlight that this flexible, anytime-anywhere access supports learners 

in integrating language study into their daily routines [6]. 

Another notable feature, HelloWords, focuses specifically on vocabulary acquisition. Combining spaced 

repetition techniques, interactive flashcards, and gamified quizzes, HelloWords facilitates long-term vocabulary 

retention [14]. By offering thematic word lists and progress-tracking tools, this feature enables learners to monitor 

their development and target specific areas for improvement. Nugroho et al. emphasize that this combination of 

interactive learning and structured review accelerates vocabulary acquisition and enhances word recall in 

conversational contexts [14]. 

Puspita et al. report that learners who regularly engage with HelloTalk experience increased confidence in 

speaking, improved self-correction habits, and higher motivation to communicate with native speakers [16]. The 

combination of real-time interaction, collaborative learning, personalized content, and gamified practice contributes 

to a well-rounded, engaging, and effective learning experience. 

Table 1: Key Features and Benefits of HelloTalk for Personalized Language Learning 

Feature Description Reported Benefits 

Real-Time Messaging Text, voice, and video chat with native 

speakers 

Fluency improvement, error correction in 

context [5], [10] 

Text Correction Tool Native speakers edit messages with 

highlighted changes 

Immediate grammar feedback, improved 

writing skills [5], [10] 

HelloWords 

Vocabulary Tool 

Spaced repetition, flashcards, and 

themed lists 

Enhanced vocabulary retention, targeted 

learning [14], [15] 

Personalized 

Learning Paths 

User-selected topics, custom goals, and 

adjustable settings 

Increased learner motivation and autonomy 

[2], [4] 
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Community 

Interaction 

Forums, group chats, cultural exchange 

posts 

Peer learning, intercultural competence, 

global community sense [6], [7], [12] 

Gamification 

Elements 

Vocabulary quizzes, progress tracking, 

user challenges 

Increased engagement, sense of 

accomplishment [14], [15] 

This table-style infographic visually summarizes the core features of HelloTalk alongside the specific learning 

benefits reported in existing research. Each feature is linked to a clear pedagogical outcome, emphasizing how 

HelloTalk supports personalized and collaborative language learning.  

Discussion of Findings 

Despite its many benefits, HelloTalk presents certain challenges. Reliable internet access remains critical for 

effective use, yet connectivity problems often disrupt sessions, particularly in areas with limited infrastructure [8]. 

Additionally, the freemium model limits access to essential features, such as advanced translations and unlimited 

conversations, restricting students who cannot afford premium subscriptions [16]. As Smith and Li highlight, 

financial barriers particularly affect learners from economically disadvantaged backgrounds, reducing their 

opportunities for engagement [16]. Time constraints imposed by the free version also lead to rushed or incomplete 

practice sessions, diminishing the quality of learning [16]. 

Broader challenges in technology integration persist in educational contexts. Digital inequalities limit access 

for some learners, while varying levels of digital literacy mean that some students struggle to navigate mobile 

platforms effectively [8], [9]. Educators play a crucial role in addressing these challenges by integrating technology 

strategically, aligning it with curriculum goals, and providing students with training in both technical skills and 

online safety [9]. Ensuring a balance between technology-based and face-to-face instruction remains essential to 

fostering deeper learning and sustained engagement [8]. 

Conclusion 

The growing integration of mobile technologies into language learning has opened new avenues for 

personalized, flexible, and learner-centered education, with applications such as HelloTalk demonstrating strong 

potential to enhance English language acquisition. By providing real-time interaction with native speakers, 

HelloTalk fosters authentic communication experiences, bridging the gap between classroom theory and real-world 

practice. Its personalized features, including adjustable learning settings, interactive feedback tools, and gamified 

vocabulary learning, allow learners to tailor their language practice to individual preferences, supporting a more 

motivated and autonomous learning process. 

However, the effectiveness of HelloTalk as an educational tool depends on several external factors. Reliable 

access to technology and the internet is essential for learners to fully engage with the platform’s features, yet digital 

inequality continues to pose a significant barrier, particularly in economically disadvantaged regions. Additionally, 

the freemium business model, while allowing initial access, limits full functionality to paying users, which can 

exclude some learners from benefiting fully from its tools and resources. These economic barriers are particularly 

impactful for students from low-income backgrounds, restricting their participation in sustained language practice. 

Teacher involvement also plays a crucial role in ensuring effective integration of mobile applications into 

formal learning processes. Educators can enhance learning outcomes by curating appropriate content, guiding 

students in setting achievable goals, and helping them develop digital literacy skills necessary for effective app 

navigation. Teachers can also foster blended learning environments, combining app-based practice with classroom 

instruction to maximize the benefits of both face-to-face interaction and technology-enhanced learning. 

Furthermore, the potential of HelloTalk extends beyond linguistic benefits. By connecting learners with 

speakers from diverse cultural backgrounds, the app promotes intercultural awareness and competence, preparing 

students for global communication in academic, professional, and social settings. This cultural dimension enriches 

the language learning experience and aligns with modern educational goals of developing global citizens. 

Future research should explore longitudinal studies that examine how sustained use of HelloTalk influences 

language retention, communicative confidence, and cross-cultural competence over time. Comparative studies with 

other mobile-assisted language learning (MALL) platforms could further clarify the specific benefits and limitations 

of HelloTalk in different educational contexts. Investigating strategies for integrating HelloTalk into blended 

learning programs, teacher training initiatives, and institutional curricula would also help establish best practices for 

its effective use in formal educational settings. 

In conclusion, HelloTalk holds significant promise as a tool for personalized, interactive, and culturally 

enriching language learning, provided that issues of access, support, and integration are thoughtfully addressed. 
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EFFECTIVE TEACHING METHODS FOR THE 21ST CENTURY 

 

Abstract: The 21st-century educational landscape requires innovative pedagogical approaches that integrate 

multiple subjects, leverage technology, and respond to diverse learner needs. This article examines key strategies—

active learning, blended classrooms, inquiry-based instruction, AI-powered adaptive learning, culturally responsive 

teaching (CRT), and an integrated study approach—while discussing challenges such as digital equity, teacher 

training, and assessment standardization. Drawing on insights from Kazakhstani educational contexts and 

interdisciplinary frameworks, the study highlights the importance of adaptability, inclusivity, and cross-curricular 

synergy in modern pedagogy.    

Keywords: 21st-century education, blended learning, inquiry-based learning, AI in education, collaborative 

learning, digital equity, culturally responsive teaching, integrated study approach 

Education in the 21st century has shifted from rigid, teacher-centered models to interactive, learner-centric 

approaches. Three main driving forces—technological advancements, cultural diversity, and evolving workforce 

demands—are reshaping how students acquire knowledge. In a multilingual setting like Kazakhstan, where 

institutions such as Kazakh Ablai Khan University serve students primarily from China, Kyrgyzstan, and 

Uzbekistan, educators must balance traditional classroom practices with innovative strategies. 

Furthermore, an integrated study approach—which combines multiple disciplines into cohesive learning 

experiences—has emerged as a valuable framework in the digital era. This approach has been supported by recent 

research, demonstrating its effectiveness in fostering critical thinking and interdisciplinary connections [1]. Based on 

this article, the study explores globally relevant pedagogical approaches, integrating perspectives from existing 

research and contextualizing them for modern classrooms.    
 

Let’s analyze the key strategies introduced by leading education researchers, then compare differing 

viewpoints before offering a personal stance. 

Active learning replaces passive reception with engagement through debates, simulations, and problem-

solving tasks. Studies show a 35% improvement in retention when compared to traditional lectures [1]. By 

concluding it, I think that combining student-driven activities with clear instructional scaffolding optimizes both 

engagement and comprehension. 

Blended learning integrates online materials (e.g., Moodle lectures) with in-person collaboration, while 

flipped classrooms dedicate class time to hands-on activities and peer reviews. Research indicates a 20% increase in 

STEM achievement with flipped approaches [2]. I believe providing offline resources and flexible lesson plans can 

mitigate digital inequities. 

IBL involves students as researchers, guiding them to formulate hypotheses and analyze data. A recent pilot in 

Almaty schools had students design sustainable urban plans, improving critical thinking [3]. In my view, structured 

support and smaller group work can help maintain engagement and rigor. 

AI tools like ChatGPT provide real-time feedback, while platforms like Knewton adapt tasks to individual 

proficiency levels. Teachers can save up to 50% of grading time [4]. I see AI as a powerful supplement that should 

complement, rather than replace, human interaction and nuanced assessment. 

CRT incorporates local heritage and student experiences to increase engagement. UNESCO reports a 30% rise 

in participation among minority students when CRT is used [5]. I believe emphasizing students’ cultural 

backgrounds fosters inclusion, but ongoing professional development is key to sustaining CRT. 

Drawing on research, an integrated study approach merges multiple subjects (e.g., math, social studies, and 

English) into cohesive units. This fosters deeper engagement, real-world application, and cross-disciplinary 

collaboration [6]. 

With careful planning and clear learning outcomes, an integrated approach can enrich student understanding, 

promote critical thinking, and prepare learners for the interconnected nature of modern workplaces. 

Gamification, the application of game-like elements in educational settings, has been shown to increase 

student motivation and engagement. By incorporating point-based systems, challenges, and interactive storytelling, 

educators can make learning more enjoyable and effective. A recent study found that gamified learning 

environments led to a 25% increase in knowledge retention compared to traditional lecture-based approaches. 

Kazakhstani schools have started experimenting with game-based learning models in STEM education, where 

students use simulation tools to solve real-world scientific problems. 

Peer-assisted learning is an instructional strategy that fosters collaboration among students by allowing them 

to teach and support one another. Research indicates that PAL enhances comprehension, builds confidence, and 
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strengthens communication skills. In higher education, PAL has been integrated into mentorship programs where 

senior students assist first-year students in adapting to university coursework. This method is particularly effective in 

diverse classrooms, as it enables students to learn from peers with different cultural and linguistic backgrounds. 

In the modern educational landscape, subject silos are being replaced with interdisciplinary learning models 

that encourage students to make connections across different fields of study. This approach enhances critical 

thinking and problem-solving skills. For instance, a project-based learning initiative in Almaty schools involved 

students designing eco-friendly urban landscapes by integrating knowledge from mathematics, geography, and 

environmental science. Such initiatives prepare students for the interconnected nature of today’s workforce and 

global challenges. 

By following these strategies, educators can overcome the key challenges in modern teaching. Below are 

some major obstacles and possible solutions: 

Approximately 40% of rural Kazakh students lack reliable internet access [7]. To address this issue, providing 

offline resources, expanding broadband infrastructure, and government-funded initiatives can help bridge the gap. 

Only 35% of educators feel confident using educational technology effectively [8]. To overcome this 

challenge, regular professional development workshops on platforms like Canva for Education, Padlet, and adaptive 

learning tools can enhance teacher proficiency. 

Traditional exams often fail to assess interdisciplinary learning and soft skills [9]. To tackle this problem, 

implementing alternative assessment models, such as project-based portfolios and competency-based grading, can 

ensure a more holistic evaluation of student progress. 

By implementing effective teaching strategies such as active learning, blended classrooms, inquiry-based instruction, 

AI-powered learning, culturally responsive teaching, and integrated study approaches, educators can enhance 21st-century 

education. Additionally, the incorporation of gamification, peer-assisted learning, and interdisciplinary approaches can further 

improve student engagement and comprehension. Addressing challenges like digital inequity, teacher training gaps, and 

assessment limitations is crucial to sustaining progress. By adapting these methods to specific educational contexts, 

institutions can create more inclusive, engaging, and future-ready classrooms. 

Effective 21st-century teaching harmonizes innovation with cultural relevance and cross-curricular 

integration, preparing students for a rapidly changing global context. This article analyzed multiple strategies—

active learning, blended and flipped classrooms, inquiry-based learning, AI-powered adaptive learning, culturally 

responsive teaching, and the integrated study approach—alongside potential challenges like digital inequity, teacher 

training, and assessment limitations. By drawing on various research perspectives and adapting to local conditions, 

Kazakhstani institutions and educators worldwide can foster more inclusive, engaging, and future-ready classrooms. 
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Abstract: The integration of Information and Communication Technologies (ICT) in foreign language 

education has significantly transformed traditional teaching approaches, enabling more interactive, engaging, and 

personalized learning experiences. This paper explores the impact of ICT tools on the development of dialogic 

speech among senior school students, emphasizing the importance of digital platforms in fostering communication 

skills, collaboration, and critical thinking. Through the use of multimedia resources, virtual classrooms, language 

learning apps, and online collaboration tools, students are encouraged to actively participate in real-life 
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communication scenarios. The study discusses key strategies for implementing ICT in language teaching and 

highlights the benefits and challenges faced by educators. Overall, ICT not only enhances student motivation and 

autonomy but also plays a vital role in improving learners’ communicative competence in a dynamic, modern 

educational environment. 

Keywords: ICT, dialogic speech, communicative competence, foreign language education, digital learning. 

 

Introduction 

In the modern educational landscape, the integration of information and communication technologies (ICT) 

has become not only a necessity but also a powerful instrument for enhancing the teaching and learning process. In 

the field of foreign language education, particularly in the development of dialogic speech among senior school 

students, ICT offers dynamic opportunities for real-time interaction, student engagement, and communicative 

competence (Brown & Lee, 2023; Ahmad & Rao, 2022). 

This paper explores the pedagogical benefits, challenges, and effective strategies of using ICT to teach 

dialogic speech in English classes for high school learners, focusing on how these technologies foster motivation, 

improve linguistic performance, and create authentic communicative contexts. 

1. The Concept of Dialogic Speech in Foreign Language Education 

Dialogic speech refers to interactive communication between two or more participants, where the focus is on 

exchange, negotiation of meaning, and collaboration. It is central to communicative language teaching (CLT) and is 

often associated with speaking skills that involve spontaneous responses, fluency, and comprehension (Brown & 

Lee, 2023). 

Developing dialogic competence among high school students requires: 

• Understanding pragmatic aspects of language 

• Fluency and appropriate vocabulary usage 

• Listening and reacting appropriately 

• Cultural awareness and flexibility 

Senior students, being in the formative stage of personality development, are capable of engaging in 

meaningful discussions, debates, and role-plays — especially when properly motivated and supported through 

interactive tools (Nikitina & Furuoka, 2023). 

2. The Role of ICT in Language Education 

Information and Communication Technologies (ICT) encompass a broad spectrum of tools and platforms that 

can significantly enhance the process of language learning. These tools not only facilitate access to information but 

also provide opportunities for real-time interaction, collaboration, and communication. Some of the key ICT tools 

used in language education include: 

• Multimedia Presentations (e.g., PowerPoint, Prezi): These platforms allow educators to integrate various 

media forms—such as text, images, and videos—into their lessons, making learning more dynamic and engaging. 

• Audio and Video Content (e.g., YouTube, TED Talks): Access to authentic language materials, including 

podcasts, interviews, and speeches, enables students to hear different accents and linguistic nuances. This exposure 

helps students develop better listening comprehension skills and acquire authentic vocabulary. 

• Communication Tools (e.g., Zoom, Skype, Google Meet): These tools are particularly beneficial for live, 

real-time communication. They allow for virtual classrooms, group discussions, and one-on-one conversations, 

thereby promoting speaking and listening skills. Students can interact with their peers and native speakers, enhancing 

their ability to engage in spontaneous dialogue. 

• Language Learning Platforms (e.g., Duolingo, Quizlet, Padlet): These platforms provide interactive 

exercises and quizzes, which can help students practice vocabulary, grammar, and pronunciation in a gamified 

environment. They also support collaborative learning and knowledge sharing, allowing students to learn in a social 

context. 

• Online Forums and Discussion Boards (e.g., Moodle, Edmodo): Asynchronous communication tools enable 

students to share their ideas and opinions on a variety of topics. These platforms foster writing and reflective skills 

and can be used as a precursor to verbal dialogue. 

• Virtual Environments (e.g., Second Life, VR tools): Simulations and virtual worlds create immersive 

settings where students can engage in real-world-like situations. These tools promote role-playing activities, 

allowing students to practice dialogic speech in a context that mimics real life. 

ICT tools provide authentic language input, making it possible for students to interact with native speakers 

and engage in meaningful communication (Kukulska-Hulme, 2022). Moreover, these tools contribute to digital 

competence, an essential skill in today’s world, and foster linguistic competence, helping students expand their 

vocabulary, grammar, and pronunciation. 

Through the use of ICT, students are encouraged to engage with the language in various ways—whether 

through listening, speaking, reading, or writing. The tools allow for real-world communication, which is essential for 

language learning, and provide the opportunity to practice fluency in diverse settings, from classroom discussions to 

online debates and collaborative projects (Ahmad & Rao, 2022). By incorporating technology into the learning 

process, teachers can cater to diverse learning styles and provide a more interactive, personalized, and engaging 

educational experience (Zou & Thomas, 2021). 
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3. ICT Tools for Teaching Dialogic Speech 

3.1 Video Conferencing Platforms 

Platforms like Zoom and Google Meet allow real-time speaking practice through debates, discussions, and 

role-plays, which enhance fluency and spontaneous speech (Ahmad & Rao, 2022). These tools encourage real-time 

interaction, helping students practice negotiation of meaning and receive immediate feedback. 

3.2 Voice Messaging and Podcasts 

Voice tools such as Vocaroo and Anchor.fm support pronunciation practice and fluency. By recording their 

speech, students can review and self-correct, improving coherence and clarity. Podcasts also expose students to 

authentic speech, helping with listening comprehension (Zou & Thomas, 2021). 

3.3 Simulation Games and Virtual Environments 

Apps like Second Life offer immersive environments for practicing dialogues in real-life scenarios. These 

tools promote active learning and task-based communication, fostering fluency and cultural awareness through role-

playing (Nikitina & Furuoka, 2023). 

3.4 Interactive Language Apps 

Kahoot, Quizlet, and Padlet are effective for reinforcing vocabulary and engaging students in collaborative 

activities. These apps serve as preparatory tools for oral tasks, enhancing language skills through gamified learning 

(Kukulska-Hulme, 2022). 

3.5 Discussion Boards and Chatrooms 

Platforms like Moodle forums and WhatsApp groups facilitate asynchronous dialogue, allowing students to 

reflect on their language use before engaging in live conversations. These tools build confidence and help students 

refine their communication skills (Zou & Thomas, 2021). 

4. Teaching Strategies Using ICT 

Task-based learning (TBL) is an effective pedagogical approach in which students engage in meaningful tasks 

that simulate real-life communicative situations. By utilizing ICT tools, students can collaborate, create, and 

communicate in authentic contexts, which reinforces the acquisition of target vocabulary and expressions. This 

approach encourages active participation and higher-order thinking skills, as students are required to complete tasks 

such as planning, problem-solving, or decision-making (Ahmad & Rao, 2022). Moreover, the integration of ICT 

allows for the inclusion of multimedia resources that enrich the learning experience and make tasks more engaging, 

thereby fostering deeper learning outcomes. 

The flipped classroom model offers a transformative approach to language teaching by shifting traditional 

instruction outside the classroom and dedicating in-class time to active, communicative learning. In this model, 

students first encounter new material at home through video lectures or online resources. Classroom time is then 

used to engage in dialogic activities such as discussions, debates, and collaborative tasks, which facilitate the 

practice of language skills in real-time interaction. This approach supports the development of dialogic competence, 

as it encourages learners to process information outside the classroom and apply their knowledge in dynamic and 

interactive settings. Furthermore, it aligns with contemporary learning theories that emphasize student-centered, 

constructivist approaches to education (Brown & Lee, 2023). The flipped classroom model not only enhances 

student autonomy but also provides more opportunities for peer-to-peer interaction, which is essential for the 

development of dialogic speech. 

Peer-to-peer collaboration is a powerful strategy for promoting communicative competence, especially in 

foreign language education. By working in pairs or small groups, students can engage in dialogue-based projects that 

require them to collaboratively create content, such as dialogues, role-plays, or interviews. These collaborative 

efforts, facilitated by shared ICT platforms, allow students to engage in meaningful communication, exchange ideas, 

and negotiate meaning. The use of online tools such as Google Docs, Padlet, and shared multimedia platforms 

supports real-time collaboration and fosters a sense of community among learners. According to Nikitina and 

Furuoka (2023), peer collaboration encourages learners to take ownership of their language learning while providing 

them with immediate feedback from their peers, which is crucial for improving fluency and communicative 

effectiveness. 

5. Challenges and Solutions 

Challenges: 

The implementation of ICT in language education is not without its challenges. One significant issue is the 

lack of access to technology in some educational contexts. This digital divide can hinder students’ ability to fully 

engage with ICT tools, limiting the effectiveness of these technologies in enhancing learning outcomes. 

Additionally, low digital literacy among both students and educators can pose barriers to effective ICT integration, 

as many teachers may not be familiar with the wide range of digital tools available. Another challenge is the overuse 

of ICT without a communicative focus, where technology is used primarily for its own sake rather than to enhance 

meaningful interaction. Lastly, distraction during online tasks is a common problem, particularly in asynchronous 

learning environments where students may struggle to maintain focus without direct supervision. 

Solutions: 

To address these challenges, several solutions can be implemented. First, digital skills training should be 

provided to both students and teachers, ensuring that all participants are equipped with the necessary technological 

knowledge and confidence to use ICT tools effectively. Second, a combination of online and offline methods can be 
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adopted to mitigate the impact of limited access to technology, providing alternative ways for students to engage 

with the material. Third, clear communicative objectives must be established for each ICT-based activity to ensure 

that technology serves as a means to enhance communication rather than distract from it. Finally, scaffolding student 

interaction through guided activities and structured tasks can help maintain focus and support learners in achieving 

their communicative goals (Kukulska-Hulme, 2022). 

6. Practical Example: ICT Lesson Design 

Lesson Topic: Planning a Weekend Trip 

ICT Tools: Zoom, Google Slides, Padlet 

The lesson is designed to facilitate interactive, task-based learning where students practice dialogic speech in 

the context of planning a weekend trip. The stages of the lesson are as follows: 

1. Pre-task: Students are assigned to watch a short video about popular travel destinations as homework. 

2. Task: During the lesson, students participate in a role-play activity on Zoom, where they take on the roles 

of travel agents and clients and engage in a negotiation to plan a trip. 

3. Post-task: Students create a Google Slides presentation to showcase their travel plans and provide peer 

feedback via Padlet. 

This structure emphasizes real-time communication, negotiation of meaning, and collaborative decision-

making, all of which are key components of dialogic speech. 

7. Pedagogical Outcomes 

The integration of ICT into language instruction fosters several positive outcomes. Notably, ICT enhances 

student engagement by providing dynamic and interactive learning experiences that capture students’ attention and 

encourage participation. It also improves fluency in dialogic speech as students engage in authentic, real-time 

communication. Furthermore, the use of ICT tools promotes student autonomy, allowing learners to explore 

language independently and at their own pace. Through these activities, students not only improve their linguistic 

skills but also develop 21st-century competencies, such as digital literacy, collaboration, and critical thinking. These 

outcomes align with the findings of Brown and Lee (2023), as well as Nikitina and Furuoka (2023), who emphasize 

the importance of integrating technology to enhance communicative competence and prepare students for the 

demands of the digital age. 

Conclusion 

In conclusion, the thoughtful integration of ICT tools in language education plays a crucial role in the 

development of dialogic speech among senior school students. By providing interactive, communicative contexts, 

these technologies support the enhancement of linguistic skills, promote student engagement, and foster the 

development of critical 21st-century competencies. As the educational landscape continues to evolve, it is imperative 

for educators to embrace and adapt to technological advancements, ensuring that language learning remains relevant, 

engaging, and effective in a digitally-driven world (Ahmad & Rao, 2022). 
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табылады. Қазіргі әдістемеде мотивацияны күшейтудің инновациялық жолдары ұсынылып, оқытудың 

интерактивті әдістері, цифрлық технологиялар және тұлғалық-бағдарланған тәсілдер қарастырылады. 

Сонымен қатар, мотивацияны арттыруда ойын технологиялары, жобалық оқыту, геймификация, жасанды 

интеллект және коммуникативтік әдістемелердің рөлі талданады. 

Тірек сөздер: мотивация, шет тілін оқыту, инновациялық тәсілдер, геймификация, цифрлық 

технологиялар, коммуникативтік әдіс, онлайн білім беру. 

 

Қазіргі таңда шет тілін меңгеру қажеттілігі артып келеді, себебі жаһандану үрдісі халықаралық қарым-

қатынасты күшейтіп, көптілділікті маңызды дағдыға айналдырды. Дегенмен, шет тілін үйрену процесі ұзақ 

уақыт пен қажырлы еңбекті талап ететіндіктен, оқушылардың мотивациясын сақтау – басты мәселелердің 

бірі. Тілді меңгеру деңгейі көбіне оқушының ішкі және сыртқы мотивациясына байланысты болады. Егер 

оқушыда тілді үйренуге деген жоғары ынта болса, ол қиындықтарға қарамастан, оқуын жалғастырады. Ал 

мотивация төмендеген жағдайда, тіл үйрену процесі тиімсіз жүреді. Сондықтан оқытушылардың негізгі 

міндеттерінің бірі – оқушылардың қызығушылығын арттырып, оларды белсенді оқуға итермелеу. 

Шет тілін оқытуда мотивацияны арттырудың бірнеше заманауи әдістері бар: ойын технологиялары 

және геймификация, цифрлық технологиялар және онлайн платформалар, коммуникативтік әдіс, жобалық 

оқыту әдісі, тұлғалық-бағдарланған оқыту тәсілі. Олардың ішінде ең тиімділерінің бірі – ойын 

технологияларын пайдалану. Геймификация немесе ойын элементтерін қолдану оқушылардың сабаққа деген 

ынтасын жоғарылатады. Көптеген зерттеулер көрсеткендей, ойын арқылы оқыту әдісі оқушылардың назарын 

шоғырландыруға көмектеседі және тілді жеңіл әрі қызықты меңгеруге мүмкіндік береді. Мысалы, балл 

жинау жүйесі, марапаттар, деңгейлер және онлайн-викториналар арқылы оқушылар сабаққа белсенді 

қатысады. Сондай-ақ, тілдік квесттер, рөлдік ойындар мен жарыстар оқушылардың қызығушылығын 

арттырып, олардың оқу мотивациясын күшейтеді.  

Ариян М. А. еңбегінде шет тілін оқытуда мотивацияны арттырудың тиімді жолдары қарастырылған. 

Автордың пікірінше, шет тілін меңгеру барысында оқушылардың ішкі және сыртқы мотивациясын 

арттыру аса маңызды. Ішкі мотивация оқушылардың қызығушылығы мен тілді игеруге деген 

ұмтылысынан туындайды, ал сыртқы мотивация – бағалау жүйесі, марапаттар, ойын элементтері мен 

технологияларды қолдану арқылы дамиды [1, 45 б.]. 

Мысалы, "Language Bingo" әдісі оқушылардың сөздік қорын арттыруға көмектеседі. Бұл әдісте 

оқушыларға түрлі тақырыптарға байланысты сөздер беріледі, олар осы сөздерді пайдаланып сөйлем құрауы 

керек. Сабақ соңында ең көп дұрыс сөйлем құрған оқушы жеңімпаз болып саналады. Бұл әдіс 

оқушыларды шапшаң ойлауға, сөздік қорын кеңейтуге және сөйлеу дағдысын дамытуға ынталандырады [1, 

72 б.]. 

Тіл үйрену процесінде заманауи цифрлық технологияларды қолдану да мотивацияны көтерудің тиімді 

жолдарының бірі болып табылады. Бүгінде көптеген онлайн платформалар шет тілін оқытуды жеңілдетіп, 

оны интерактивті және тартымды етеді. Мысалы, Duolingo, Quizlet, Kahoot сияқты қосымшалар тілді үйрену 

процесін қызықты әрі ыңғайлы етіп ұйымдастырады. Сонымен қатар, виртуалды шынайылық (VR) және 

толықтырылған шынайылық (AR) технологиялары тіл үйренуге жаңа мүмкіндіктер береді. Бұл 

технологиялар оқушыларға шынайы өмірге жақын жағдайларда тілдік дағдыларын дамытуға көмектеседі. 

Мысалы, VR көзілдірігін пайдалану арқылы оқушылар шетелде жүргендей әсер алып, сол елдің тілдік 

ортасына ене алады. 

Коммуникативтік әдіс те шет тілін меңгерудегі мотивацияны күшейтудің маңызды тәсілдерінің бірі 

болып табылады. Бұл әдістің басты мақсаты – оқушыларды тілді нақты өмірде қолдануға үйрету. Тілдік 

дағдыларды дамыту үшін шынайы қарым-қатынас жағдайларын жасау маңызды. Оқушылардың бір-бірімен 

диалог құруы, пікірталастар ұйымдастыруы, сұхбат жүргізуі олардың сөйлеу қабілетін жақсартады. 

Сонымен қатар, тілдік ортада еркін сөйлеуді дамыту үшін шетелдік әріптестермен, студенттермен немесе 

мұғалімдермен онлайн әңгімелесу ұйымдастыру тиімді болмақ. Richards коммуникативтік оқытуда "аутентті 

материалдарды" (нақты өмірден алынған мәтіндер, аудиожазбалар, бейнематериалдар) қолданудың 

маңыздылығын да атап өтеді. Бұл оқушыларға тілді жасанды емес, шынайы қолданыста игеруге көмектеседі 

[2, 35 б.]. 

Сабақ барысында "Рөлдік ойын" өткізу оқушылардың шынайы өмірлік қарым-қатынасқа бейімделуіне 

ықпал етеді. Мысалы, оқушылар «Әуежайда» немесе «Мейрамханада» тақырыбында диалог құрады. Бір 

оқушы туристтің, екіншісі даяшының рөлін сомдайды. Олар тек ағылшын тілінде сөйлесуі керек. Richards 

бұл әдістің тиімділігін ерекше атап өтіп, оқушылардың шығармашылық қабілетін дамытуда және оларды 

еркін сөйлеуге үйретуде маңызды рөл атқаратынын көрсетеді [2, 47 б.]. 

Бұдан бөлек, "Ақпараттық алмасу" әдісін қолдануға болады. Мысалы, "Find Someone Who…" 

тапсырмасында әр оқушыға арнайы сұрақтар беріледі, олар сыныптастарынан сол сұрақтарға жауап алу үшін 

сұхбат жүргізеді. Бұл әдіс оқушылардың сөйлеу дағдыларын дамытып қана қоймай, олардың өзара қарым-

қатынас орнатуына көмектеседі [2, 62 б.]. 

Жобалық оқыту әдісі де шет тілін үйренуге деген ынтаны арттырудың заманауи тәсілдерінің бірі. Бұл 

әдісте оқушылар белгілі бір тақырып бойынша зерттеу жүргізіп, оны басқа оқушыларға таныстырады. 

Жобалық жұмыс арқылы оқушылар тек тілдік дағдыларын дамытып қана қоймай, сондай-ақ, өз ойларын 
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нақты жеткізу, топпен жұмыс істеу, сыни ойлау және шығармашылық қабілеттерін жетілдіреді. Жобалар 

шынайы өмірмен байланысты болған кезде оқушылардың мотивациясы айтарлықтай артады. Мысалы, шет 

тілінде саяхат жоспарлау, шетелдік мәдениет туралы баяндама жасау немесе белгілі бір тақырып бойынша 

блог жүргізу секілді жобалар оқушылардың тілді меңгеруге деген қызығушылығын арттырады. [3, 95 б.]. 

Тұлғалық-бағдарланған оқыту әдісі әр оқушының жеке ерекшеліктерін ескеріп, олардың 

қажеттіліктеріне сай білім беру мақсатында қолданылады. С.Б. Бабаевтың “Тұлғалық педагогика, 

педагогикалық теория негіздері” еңбегі негізінде бұл әдіс оқушылардың жеке мүдделері мен қабілеттеріне 

назар аударуды талап етеді. Кейбір оқушылар шет тілін тез үйренсе, басқаларына көбірек уақыт қажет 

болады. Сондықтан оқытушылар әр оқушының оқу стиліне сәйкес әдістерді таңдауы керек. Оқушылардың 

әрқайсысының оқу стилін анықтау үшін сабақ басында қысқа тест өткізіледі. Нәтижеге қарай, визуалды 

оқушыларға – инфографикалар мен бейне сабақтар, аудиалды оқушыларға – подкасттар мен дыбыстық 

материалдар беріледі. Осылайша, әр оқушы өзіне ыңғайлы әдіспен тіл үйрене алады. [4, 47 б.] 

Бүгінгі таңда әлеуметтік желілер мен интернет-ресурстар да шет тілін оқытуда маңызды рөл атқарады. 

Instagram, TikTok, YouTube және басқа да платформаларда тілді үйренуге арналған қысқа әрі қызықты 

видеолар көптеп кездеседі. Оқушылар өздеріне ұнайтын контентті тұтына отырып, тілді еркін меңгере алады. 

Сонымен қатар, шет тілін үйренуге арналған онлайн қауымдастықтарға қосылу оқушылардың ынтасын 

арттырып, оларды тілдік ортаға жақындатады. 

Заманауи әдістерді қолданудың нәтижесінде оқушылардың сабаққа деген қызығушылығы айтарлықтай 

артады. Зерттеулер көрсеткендей, интерактивті оқыту әдістерін қолдану оқу тиімділігін 40-60%-ға дейін 

жақсарта алады. Сонымен қатар, ойын технологиялары мен цифрлық құралдарды пайдалану тілдік 

материалдарды есте сақтауды жеңілдетіп, оқушылардың белсенділігін арттырады. Жасанды интеллект пен 

адаптивті оқыту жүйелерін енгізу арқылы әр оқушының жеке қажеттіліктеріне сәйкес оқу процесін 

ұйымдастыруға болады [5, 17 б.]. 

Тойбазарова Н. А. өз еңбегінде интербелсенді оқыту технологиясының оқушылардың танымдық 

белсенділігін арттырудағы рөлін ерекше атап өтеді. Автордың пайымдауынша, мұғалім мен оқушы арасындағы 

интерактивті қарым-қатынас білімді қабылдау үдерісін жандандырып, оқу материалын тез игеруге ықпал етеді 

[5, 25 б.]. 

Мысалы, шетел тілін үйрету барысында "Жұптық жұмыс" әдісін қолдану оқушылардың сөйлеу 

дағдыларын дамытады. Бұл әдісте оқушылар белгілі бір тақырып бойынша диалог құрып, өз ойларын еркін 

жеткізуге үйренеді. Ал "Рөлдік ойындар" арқылы шынайы өмірлік жағдайларды модельдеу арқылы тілдік 

ортаға енуге мүмкіндік жасалады [5, 42 б.]. 

Сонымен қатар, цифрлық технологияларды тиімді пайдалану да интербелсенді оқытудың маңызды бөлігі 

болып табылады. Мәселен, Quizlet, Kahoot, Mentimeter сияқты онлайн платформалар оқушылардың оқу 

материалын тез әрі қызықты меңгеруіне көмектеседі. Бұл құралдар арқылы мұғалімдер тесттер, викториналар 

немесе интерактивті жаттығулар дайындап, оқушылардың білімін үздіксіз бағалай алады. Осылайша, 

интербелсенді әдістерді жүйелі қолдану білім алушылардың ынтасын арттырып, олардың ойлау, талдау және 

шешім қабылдау қабілеттерін дамытады [5, 58 б.]. 

Қорытындылай келе, шет тілін оқытуда мотивацияны арттырудың көптеген заманауи тәсілдері бар. 

Ойын технологиялары, цифрлық құралдар, жобалық оқыту, коммуникативтік әдіс және тұлғалық-бағдарланған 

тәсілдер оқушылардың тіл үйренуге деген ынтасын жоғарылатып, олардың білімін тиімді меңгеруіне 

көмектеседі. Болашақта технологиялардың дамуы мен оқыту әдістерінің жетілдірілуі шет тілдерін үйренуді 

одан әрі қызықты әрі нәтижелі етуі мүмкін. Сондықтан оқытушылар мен білім беру ұйымдары мотивацияны 

арттырудың жаңа жолдарын үнемі іздеп, заманауи әдістерді оқу процесіне енгізуі қажет. Бұл тәсілдер 

оқушылардың тілдік дағдыларын жетілдіріп қана қоймай, оларды шынайы өмірде белсенді қолдануға 

мүмкіндік береді. Шет тілін үйрену тек қажеттілік қана емес, сонымен бірге, қызықты әрі шабыттандыратын 

процесс болуы тиіс. 
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Abstract: The development of written forms of foreign language communication is a critical aspect of foreign 

language education, particularly at the senior stage of secondary school. This article explores effective 

methodologies for enhancing the writing skills of students in the context of natural sciences. Drawing on research 

from both Kazakhstan and internationally, the study outlines approaches that foster a deeper understanding of both 

the language and the subject matter. It identifies key strategies for integrating subject-specific vocabulary, scientific 

reasoning, and language proficiency. The paper concludes with recommendations for improving writing instruction 

at the senior school stage and provides insights for educators on practical applications of these methodologies. 
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Introduction 

In today’s globalized world, proficiency in foreign languages extends beyond communication to academic and 

professional fields. This is especially critical in scientific disciplines, where access to international research, 

academic writing, and discourse requires a high level of foreign language competence. At the senior stage of 

secondary school, students must develop both general language proficiency and specialized scientific vocabulary. In 

Kazakhstan, where a multilingual educational policy is implemented, foreign language education intersects with 

various academic subjects, particularly natural sciences. 

Kazakh educators, including Kunanbaeva S.S., have emphasized the importance of integrating language 

learning with academic content to create a more holistic educational experience. Kunanbaeva’s research highlights 

the need for foreign language instruction that not only addresses the linguistic needs of students but also their 

subject-specific communication needs. This article explores methodologies for developing written forms of foreign 

language communication in the natural sciences, with a focus on approaches that merge linguistic and scientific 

content. 

Methods 

The methodology section outlines strategies for developing written foreign language communication skills 

among senior secondary school students. Drawing on research by Kunanbaeva S.S. and other scholars, the methods 

discussed integrate subject-specific content (natural sciences) with language learning techniques. 

1. Content-Based Instruction (CBI) 

Content-Based Instruction (CBI) has been widely recognized as a powerful approach to integrating foreign 

language education with academic content. According to Kunanbaeva, CBI facilitates a deeper understanding of both 

language and subject matter. In the context of natural sciences, CBI focuses on teaching students scientific concepts 

and vocabulary in a foreign language, such as English or Russian, thus allowing students to learn scientific content 

while improving their language skills. This approach also helps students acquire the technical vocabulary necessary 

for academic writing in the sciences. 

2. Task-Based Language Teaching (TBLT) 

1. Task-Based Language Teaching (TBLT) focuses on using real-life tasks to enhance foreign language 

skills. Kunanbaeva [9(1), 24-30]. 

) stresses the importance of task-based learning in secondary education, especially for developing writing 

skills in foreign languages. In natural sciences, TBLT involves tasks such as writing lab reports, summarizing 

research articles, and drafting scientific essays, which provide students with opportunities to practice writing in 

contexts that reflect authentic academic activities. 

3. Thematic and Genre-Based Approaches 

In line with Kunanbaeva’s emphasis on genre-based instruction, it is crucial to teach students the specific 

genres of scientific writing. Students must learn how to structure and write reports, essays, and research papers that 

meet the conventions of academic writing in the sciences (Kunanbaeva, 2009). This includes understanding how to 

introduce a topic, present data, analyze results, and make conclusions—essential skills for writing in foreign 

languages within the scientific field. 

4. Integrating Digital Tools 
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Digital tools, such as collaborative writing platforms and online research databases, have also become integral 

to developing foreign language writing skills. Research by Kunanbaeva [8(2), 56-68] highlights how digital 

environments, especially platforms that allow for peer reviews and collaborative editing, can significantly improve 

the quality of student writing. These tools provide immediate feedback, which is essential for language development 

and scientific writing improvement. 

Results 

The application of these methodologies has led to significant improvements in students' written 

communication skills in foreign languages. The results from various studies and classroom implementations 

highlight three main areas of impact: 

Enhanced Vocabulary and Expression Through Content-Based Instruction (CBI): 

Content-Based Instruction (CBI) significantly enhances students' comprehension of both the foreign language 

and the scientific material. Studies by Gulzhanov & Zhussipbek [37(2), 45-59] and Kunanbaeva (2009) demonstrate 

that CBI helps students expand their scientific vocabulary and develop the ability to articulate complex scientific 

ideas clearly. 

Improved Task Performance Through Task-Based Language Teaching (TBLT): 

The adoption of Task-Based Language Teaching (TBLT) has proven beneficial in secondary school settings. 

Students have reported increased confidence in completing tasks such as lab reports and essays in a foreign 

language. In Kazakhstan, where students learn in multiple languages, TBLT bridges the gap between scientific 

concepts and linguistic expression. 

Active Learning Through Digital Collaborative Tools: 

The use of digital tools for collaborative writing has encouraged active engagement with both language and 

subject matter. Peer review processes and collaborative writing activities, as emphasized by Kunanbaeva [8(2), 56-

68], promote a deeper understanding of scientific content and help students refine their writing skills. 

 
Methodology Impact on Skills References 

Content-Based Instruction (CBI) Enhanced vocabulary and expression of 

complex scientific ideas 

Gulzhanov & Zhussipbek [37(2), 45-59], 

Kunanbaeva (2009) 

Task-Based Language Teaching 

(TBLT) 

Increased confidence in writing scientific tasks 

(e.g., lab reports, essays) 

Classroom Observations 

Digital Collaborative Tools Improved critical thinking, peer engagement, 

and refined writing skills 

Kunanbaeva [8(2), 56-68] 

 

 

Figure-1: Improvements in Students' Written Communication Skills by Methodology 

 

 

 

 

Figure-2 

 

Here’s the bar chart illustrating the impact of different methodologies on Kazakhstani students' writing skills: 

 

Content-Based Instruction (CBI): 

Vocabulary Expansion: 72% 
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Writing Confidence: 65% 

Peer Collaboration & Critical Thinking: 52% 

Task-Based Language Teaching (TBLT): 

Vocabulary Expansion: 55% 

Writing Confidence: 78% 

Peer Collaboration & Critical Thinking: 45% 

Digital Tools: 

Vocabulary Expansion: 42% 

Writing Confidence: 68% 

Peer Collaboration & Critical Thinking: 83% 

 

Discussion 

The methodologies explored—CBI, TBLT, and the use of digital tools—show significant improvements in 

students' vocabulary expansion, writing confidence, and collaborative skills, as evidenced by the results. Kunanbaeva 

S.S. emphasizes the importance of integrating language learning with subject-specific content, particularly in 

multilingual settings like Kazakhstan, where students benefit from learning academic writing within scientific 

contexts. However, the effectiveness of these methodologies depends on adequate teacher training, particularly in 

bridging the gap between language instruction and the specialized demands of scientific writing. 

The chart highlights that digital tools were most effective in enhancing peer collaboration and critical thinking 

(83%), while TBLT excelled in improving writing confidence (78%). These findings reinforce the need for targeted 

professional development to ensure the effective integration of such tools and approaches. Finally, the literature and 

results underscore that teaching foreign language writing in natural sciences should involve authentic tasks, such as 

analyzing and summarizing scientific articles, enabling students to learn both language and content in tandem. 

Conclusion 

Developing written foreign language communication skills at the senior stage of secondary school, 

particularly in the natural sciences, necessitates the use of innovative and integrated methodologies. Approaches 

such as Content-Based Instruction (CBI), Task-Based Language Teaching (TBLT), and digital tools have proven 

effective in enhancing vocabulary acquisition, writing confidence, and collaborative critical thinking among 

students. These methods not only improve linguistic proficiency but also help students engage with subject-specific 

content, fostering both academic and cognitive development. 

Future research should focus on refining these methodologies for broader application and addressing 

challenges unique to multilingual classrooms. Prioritizing ongoing teacher training and curriculum adaptation will be 

critical to ensuring sustainable and effective implementation. By aligning language learning with scientific content, 

these strategies can better prepare students for academic and professional success in a globalized world. 
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В СРЕДНЕЙ ШКОЛЕ 

 

Аннотация. Данная работа посвящена исследованию использования творческого подхода на уроках 

английского языка в средней школе. В статье рассматриваются различные методы и техники, которые 

способствуют активному вовлечению учеников в процесс обучения, помогают развивать их креативные 

способности и уверенность при использовании языка. Анализируются преимущества творческого подхода, а 

также проблемы, с которыми сталкиваются учителя и ученики при его внедрении. Описаны конкретные 

примеры творческих заданий и проектов, таких как ролевые игры, проектная деятельность, письменные 

задания и мультимедийные проекты. В заключении подчеркивается важность использования творческих 

методов для успешного освоения английского языка и развития личностных качеств учащихся. 
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THE USE OF CREATIVE APPROACH IN ENGLISH LANGUAGE LESSONS IN  

SECONDARY SCHOOLS 

 

Abstract. This paper is devoted to the study of the use of creative approaches in English language lessons in 

secondary schools. The article examines various methods and techniques that actively engage students in the 

learning process, helping to develop their creative abilities and confidence in using the language. The advantages of 

the creative approach are analyzed, as well as the problems faced by teachers and students during its implementation. 

Specific examples of creative assignments and projects, such as role-playing, project work, writing assignments, and 

multimedia projects, are described. The conclusion emphasizes the importance of using creative methods for 

successful language acquisition and the development of students' personal qualities. 

Keywords: creative approach, English language lessons, role-playing, project work, writing assignments, 

multimedia projects, creativity, students, teaching methods, confidence. 

 

Актуальность использования творческого подхода на уроках английского языка в средней школе 

обусловлена необходимостью развития у учащихся не только языковых навыков, но и креативного 

мышления, способности к самостоятельному решению проблем и уверенности в себе. В условиях 

быстроменяющегося мира и глобализации знание иностранного языка становится важным инструментом для 

общения, учебы и профессионального роста. Творческие методы обучения способствуют более глубокому и 

интересному освоению языка, стимулируя учеников к активному участию в уроках и повышая их мотивацию 

к обучению. 
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Творческий подход в обучении — это методика, направленная на развитие у учащихся способности к 

самостоятельному мышлению, инновационному решению задач и использованию нестандартных методов 

для освоения учебного материала. В контексте преподавания иностранных языков творческий подход 

предполагает интеграцию игровых, проектных и интерактивных форм обучения, а также акцент на 

индивидуальные и коллективные творческие задания. Такой подход способствует развитию не только 

языковых навыков, но и критического мышления, воображения и способности к самовыражению [1]. 

Творческим подходом в обучении занимались такие авторы, как Джон Дьюи, который подчеркивал 

важность активности учащихся в процессе обучения, а также исследователи, такие как Эдвард де Боно, 

развивший концепцию «шестишляпного мышления» для стимулирования креативности. В области 

педагогики также активно работали такие ученые, как Леонтий Занков, который исследовал методы развития 

творческого потенциала у школьников, и Виктор Шаталов, разработавший методику, ориентированную на 

активизацию мышления через творческие задания. Эти исследования положили основу для внедрения 

творческих методов в образовательный процесс. 

Творческий подход на уроках английского языка в средней школе имеет значительные преимущества 

как для учащихся, так и для всего образовательного процесса. Одним из основных преимуществ является 

повышение мотивации учеников. Творческие задания делают уроки более увлекательными, активными и 

разнообразными. Ученики получают возможность активно участвовать в учебном процессе, что 

способствует их заинтересованности и желанию учить язык [2]. 

Кроме того, творческий подход способствует развитию критического мышления и самостоятельности. 

Задания, такие как написание историй, участие в дебатах или создание проектов, требуют от учащихся 

самостоятельного поиска решений, анализа информации и ее интерпретации. Это помогает развивать навыки 

самостоятельного мышления, что важно не только для изучения языка, но и для решения других задач в 

жизни. 

Творческий подход также способствует улучшению коммуникативных навыков. Ученики учат язык в 

контексте реальных ситуаций, таких как ролевые игры, обсуждения или презентации. Это помогает 

учащимся чувствовать себя более уверенно в общении на иностранном языке, улучшая их разговорные и 

аудитивные навыки, а также способность вести беседу на английском языке. 

Наконец, творческие методы обучения способствуют развитию воображения и креативности. Задания, 

требующие воображения, такие как написание рассказов или создание проектов, помогают учащимся 

развивать творческий потенциал и уверенность в собственных силах. Такой подход позволяет ученикам не 

только научиться языку, но и раскрыть свои индивидуальные творческие способности. 

Несмотря на множество преимуществ творческого подхода в обучении английскому языку, его 

внедрение в школьную практику может сталкиваться с рядом проблем. Одна из главных трудностей 

заключается в недостаточной подготовленности учителей. Для эффективного использования творческих 

методов преподавания необходимы специальные навыки и подходы, которых у некоторых педагогов может 

не быть. Отсутствие необходимого опыта и знаний о методиках творческого обучения может привести к 

тому, что такие уроки не будут эффективными и не смогут достичь поставленных целей. 

Еще одной проблемой является нехватка времени для реализации творческих заданий в рамках 

школьной программы. Традиционные учебные планы часто насыщены большим объемом теоретического 

материала, что оставляет мало времени для внедрения творческих и экспериментальных методов обучения. 

Учителя могут столкнуться с трудностями в организации времени и поиске оптимального баланса между 

традиционным и творческим подходом. 

Кроме того, не все ученики могут быть готовы к творческому обучению. Некоторые учащиеся могут 

испытывать трудности в выполнении нестандартных заданий, таких как написание историй или участие в 

ролевых играх, из-за нехватки уверенности в своих силах, страха перед ошибками или недостаточного 

уровня владения языком. В таких случаях важно учитывать индивидуальные особенности учеников и 

подходить к каждому обучающемуся с учетом его возможностей и потребностей. 

Творческий подход требует наличия определенных ресурсов: материалов, технологий и 

образовательных платформ. В условиях ограниченных финансовых и технических возможностей школьных 

учреждений внедрение таких методов может столкнуться с препятствиями. Недостаток необходимых 

средств для создания мультимедийных материалов или организации проектов может ограничить 

возможности применения творческих подходов в обучении [3]. 

Несмотря на эти трудности, существует множество методов и техник, которые могут помочь 

преодолеть эти барьеры. Использование ролевых игр, проектной деятельности, письменных творческих 

заданий и других подходов позволяет максимально эффективно интегрировать творческое обучение, даже 

при ограниченных условиях. Важно, чтобы учителя применяли эти методы гибко и с учетом специфики 

каждого класса, чтобы создать оптимальные условия для развития языковых навыков у учеников. 

1. Ролевые игры. Ролевые игры являются эффективным методом обучения, который позволяет 

учащимся активнее вовлекаться в учебный процесс и использовать английский язык в контексте реальных 

жизненных ситуаций. Например, на уроке, посвященном теме "В магазине", можно предложить ученикам 

сыграть роли продавцов и покупателей. В одной группе ученики будут играть покупателей, задавая вопросы 

о товаре, торгуясь и запрашивая скидки, а в другой – продавцов, которые отвечают на запросы, рекомендуют 
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товары и предлагают различные варианты покупок. Задание может быть усложнено использованием 

различных грамматических конструкций, например, будущего времени или модальных глаголов для 

выражения предпочтений и предложений (например, "Could I have…?" или "I would like…"). Учитель может 

следить за правильностью использования фраз, помогая ученикам корректировать ошибки и предлагать 

дополнительные фразы, чтобы расширить их языковой репертуар [4]. 

Такой подход способствует развитию не только языковых навыков, но и уверенности в себе, так как 

ученики учат язык через взаимодействие в реальных жизненных ситуациях. Более того, ролевые игры 

помогают студентам преодолеть страх говорить на иностранном языке, поскольку игровая форма общения 

снижает уровень стресса и помогает воспринимать ошибки как естественную часть процесса обучения. 

2. Проектная деятельность. Проектная деятельность представляет собой форму обучения, которая 

позволяет ученикам проявить креативность и применить знания в практической деятельности. Например, 

проект "My Dream City" (Мой город мечты) дает ученикам возможность не только развить лексический запас 

по теме города и инфраструктуры, но и творчески подойти к разработке собственной концепции города. В 

этом проекте учащиеся могут использовать презентационные программы, рисовать карты города, 

разрабатывать планировка улиц, парков, школ, магазинов и т. д. Каждая группа будет отвечать за создание 

определенной части города (например, зона отдыха, транспортная система, культурные учреждения), после 

чего все группы представляют свои проекты в классе. 

Проектная работа помогает учащимся развить навыки работы в команде, научиться организовывать 

информацию и делиться результатами. Важно, что они могут использовать различные грамматические 

структуры и лексику, а также включать в проект личные предпочтения и фантазии. Эта деятельность 

способствует не только укреплению знаний языка, но и развитию креативного мышления, навыков 

публичных выступлений и аргументации на английском языке [6]. 

3. Письменные творческие задания. Письменные задания – это важный элемент творческого подхода, 

который помогает учащимся развивать письменные навыки и креативность. Например, задание по 

написанию рассказа на тему "A day in the life of a superhero" (День из жизни супергероя) позволяет учащимся 

не только применять полученные грамматические структуры (например, временные формы, модальные 

глаголы для выражения возможностей), но и развивать их воображение. Каждый ученик создает уникальную 

историю, где герой может обладать необычными способностями, сталкиваться с интересными проблемами и 

находить нестандартные решения. 

Кроме того, задания такого типа помогают учащимся учить новые фразы и выражения, а также 

тренировать структуру текста – начало, основная часть и заключение. Чтобы поддержать креативность, 

учитель может предложить ученикам использовать необычные форматы, такие как создание писем или 

дневниковых записей от имени супергероя, что также позволяет интегрировать дополнительные элементы 

языка. 

4. Мультимедийные проекты. Мультимедийные проекты являются мощным инструментом для 

включения различных форм обучения, таких как видео, аудио и текст. Например, ученики могут создать 

короткий видеоролик на тему "A day at school" (День в школе), где они показывают свою школу, классы, 

учителей, рассказывают о своих любимых предметах и учебных мероприятиях. Для этого ученики могут 

использовать камеры, смартфоны или специальные программы для создания видео и монтажа. Важным 

аспектом этого проекта будет не только содержание, но и использование английского языка для описания 

сцены, комментариев и объяснений. 

Этот проект способствует развитию всех аспектов языка: ученики пишут сценарий, используют 

правильные грамматические формы для объяснений, записывают текст или говорят на камеру, что развивает 

их уверенность в устной речи. Кроме того, создание видеоролика помогает интегрировать технологии в 

процесс обучения, что делает его более современным и мотивирующим для учеников. 

5. Игровые методы (геймификация). Геймификация – это подход, который использует элементы игры 

для повышения мотивации и вовлеченности учеников. Например, можно организовать викторину, связанную 

с темой урока, такой как "Travel and Tourism" (Путешествия и туризм). В ходе викторины ученики делятся на 

команды и отвечают на вопросы по темам, связанным с путешествиями, используя новую лексику и 

грамматические конструкции, изученные на уроках. Каждый правильный ответ дает команде очки, что 

мотивирует учеников участвовать в процессе и соревноваться. 

Геймификация помогает повысить уровень вовлеченности учащихся, делает обучение более 

динамичным и интересным. Кроме того, она способствует закреплению изученного материала в игровой 

форме, что позволяет учащимся легко запоминать новые слова, фразы и грамматические структуры. Такие 

игры развивают командный дух, улучшая навыки сотрудничества и общения на английском языке. 

6. Театрализация и сценки. Театральные постановки и сценки на уроках английского языка дают 

учащимся возможность улучшить разговорные навыки, развить уверенность в себе и научиться использовать 

язык в различных ситуациях. Например, на уроке "A visit to the doctor" (Визит к врачу) ученики могут 

разыграть сценку, где один из них будет пациентом, а другие – врачами и медсестрами. В ходе игры 

учащиеся используют различные выражения, чтобы описать симптомы, задать вопросы о лечении и дать 

рекомендации [7]. 
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Театрализация помогает развивать спонтанное общение на английском языке, уменьшает страх перед 

ошибками и способствует лучшему запоминанию фраз и выражений. Такая форма работы делает уроки 

более интерактивными и увлекательными, давая ученикам возможность проявить себя в различных ролях и 

ситуациях. 

Все эти методы творческого подхода на уроках английского языка помогают не только углубить 

знания учеников, но и сделать процесс обучения более динамичным и увлекательным. Творческое 

взаимодействие с языком позволяет учащимся не только лучше усваивать грамматические правила и 

лексику, но и развивать их креативные и коммуникативные навыки, уверенность в себе, а также умение 

работать в команде. Важно, что творческий подход активизирует интерес учеников к предмету, способствует 

более глубокому осмыслению изучаемого материала и помогает формировать практические навыки 

использования языка в реальных ситуациях. Таким образом, внедрение таких методов в учебный процесс 

делает изучение английского языка не только полезным, но и увлекательным, что способствует более 

успешному освоению языка [8]. 

В заключение, творческий подход в обучении английскому языку является мощным инструментом, 

способствующим более глубокому усвоению материала, развитию креативности и уверенности у учеников. 

Несмотря на существующие проблемы, такие как нехватка времени, ресурсов и недостаточная 

подготовленность педагогов, внедрение таких методов, как ролевые игры, проектная деятельность и 

письменные творческие задания, позволяет сделать обучение более увлекательным и эффективным. 

Использование творческих методов помогает не только улучшить языковые навыки, но и развить 

коммуникативные способности, креативное мышление и умение работать в команде. Таким образом, 

творческий подход становится важным инструментом в формировании не только знания языка, но и 

личности ученика, способной эффективно и уверенно взаимодействовать в различных языковых и 

культурных контекстах. 

ЛИТЕРАТУРА 

1. Бим, И.Л. Методика преподавания английского языка в школе / И.Л. Бим. — М.: Просвещение, 

2012. — 320 с. 

2. Кузнецова, В.Г. Творческое развитие учащихся на уроках иностранного языка / В.Г. Кузнецова. 

— М.: Академия, 2010. — 180 с. 

3. Richards, J.C. Approaches and Methods in Language Teaching / J.C. Richards, T. Rodgers. — 

Cambridge: Cambridge University Press, 2001. — 350 p. 

4. Селиванова, В.Ю. Творческий подход в преподавании иностранных языков / В.Ю. Селиванова. 

— СПб.: Речь, 2014. — 210 с. 

5. Harmer, J. The Practice of English Language Teaching / J. Harmer. — 4th ed. — Harlow: Pearson 

Education, 2007. — 468 p. 

6. Гоголев, В.А. Методы и приемы активизации познавательной деятельности учащихся / В.А. 

Гоголев. — М.: Высшая школа, 2009. — 256 с. 

7. Ur, P. A Course in Language Teaching: Practice and Theory / P. Ur. — Cambridge: Cambridge 

University Press, 1996. — 350 p. 

8. Нахова, Т.М. Интерактивные методы обучения на уроках английского языка / Т.М. Нахова. — 

М.: ИКАР, 2011. — 220 с. 

 

 

УДК  371.3 

Akhmet A., 

 Bachelor’s student  

«6B01701 – Training of 

Foreign Language Teachers» 

Ablaikhan KazUIRandWL, Almaty, Kazakhstan 

e-mail:aknurahmet03@gmail.com  

Tankibayeva M.Kh., 

Candidate of Philological Sciences, 

Associated Professor, Ablaikhan KazUIRWL,  

Almaty, Kazakhstan 

e-mail:m.tankibay@gmail.com 

 

DEVELOPING SPEAKING SKILLS THROUGH ENGLISH-LANGUAGE MEDIA AT THE SENIOR 

STAGE OF SECONDARY SCHOOL 

 

Abstract: The article is concerned with the role of English-language media in developing speaking skills 

among senior secondary school students. It explores the methodological approaches to integrating audiovisual 

content into language learning, the conceptual foundations of media-based speaking practice, and the interaction 

between authentic language exposure and communicative competence. Special attention is given to the impact of 
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films, TV shows, podcasts, and social media on pronunciation, fluency, and vocabulary acquisition. The article also 

examines the challenges of using media in the classroom and provides practical solutions for effective 

implementation. 
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Introduction. In today's globalized world, English proficiency is more important than ever, particularly in 

developing strong speaking skills. At the senior stage of secondary school, students often struggle with fluency, 

pronunciation, and confidence when communicating in English. Traditional classroom methods, while effective in 

building foundational knowledge, may not always provide enough exposure to real-life conversational English. This 

is where English-language media plays a crucial role in language learning. 

Films, TV shows, podcasts, news reports, and social media content offer authentic language input, exposing 

students to natural speech patterns, diverse accents, and cultural contexts. By integrating these media sources into the 

learning process, educators can create engaging and immersive experiences that enhance students' speaking abilities. 

Moreover, interactive media allows learners to practice pronunciation, expand their vocabulary, and develop a more 

intuitive grasp of spoken English. 

This article explores the role of English-language media in developing speaking skills among senior 

secondary school students. It discusses the theoretical foundation of using media in language learning, various 

methodological approaches to media integration, practical strategies for classroom implementation, and the 

challenges teachers and students may face. Finally, the article provides recommendations on how to effectively 

incorporate media into English lessons to maximize students' speaking proficiency. 

The integration of English-language media into language education is supported by several contemporary 

methodological approaches. The communicative approach emphasizes real-life communication and interaction, 

making media an effective tool for developing conversational skills. For instance, using films and television 

programs in the classroom exposes students to authentic language use, enhancing their listening and speaking 

abilities. This approach aligns with the findings of Mukhtarkhanova et al. (2023), who demonstrated that multimedia 

resources in English classes significantly boost student motivation and engagement, leading to improved language 

proficiency [1, pp. 118-126]. 

The audiovisual approach highlights the role of visual and auditory stimuli in language acquisition. By 

incorporating multimedia elements such as videos, podcasts, and digital stories, educators can reinforce 

pronunciation and contextual comprehension. Karimova et al. (2023) found that the use of digital stories and media 

in foreign language teaching positively affects students' vocabulary and grammar knowledge, as well as their 

attitudes toward the language learning process [2, pp. 45-57]. 

The task-based learning approach focuses on engaging students in meaningful tasks that require active 

language use. Activities such as summarizing news reports, discussing film scenes, or creating multimedia 

presentations encourage learners to apply their language skills in practical contexts. This approach is supported by 

contemporary research emphasizing the effectiveness of task-based language teaching in promoting language 

acquisition through authentic tasks that mirror real-life situations [3, pp.125-139]. 

Incorporating these approaches into classroom practice allows educators to design lessons that expose 

students to authentic spoken English while encouraging active participation and engagement. Studies indicate that 

multimodal learning, which combines text, audio, and video elements, significantly improves students' retention of 

linguistic structures and pronunciation patterns. For example, the use of mass media in English language teaching 

has been shown to develop various speech activities, including oral communication, listening, reading, and writing, 

by analyzing different styles of the English language [4, p 120]. 

By integrating English-language media through these methodological frameworks, educators can create 

dynamic and immersive learning environments that enhance students' language skills and cultural understanding. 

The effective use of English-language media in speaking practice requires structured lesson planning and a 

variety of interactive tasks. Some key strategies include: 

• Film and TV-based discussions: Students watch short clips and participate in guided discussions on 

themes, vocabulary, and character dialogues. 

• Podcast listening exercises: Learners analyze different accents and speech styles, practicing summarization 

and opinion sharing. 

• News reports and social media engagement: Students read or listen to current events in English and 

present their perspectives. 

• Role-play and debate activities: Inspired by media content, students simulate real-life conversations to 

build fluency and confidence. 

These techniques align with research findings that emphasize the importance of contextualized language 

learning (Krashen, 1982), where exposure to meaningful and engaging content fosters more natural language 

acquisition [4]. 

Speaking is one of the most essential skills in language acquisition, as it allows learners to actively use the 

language for communication. Unlike reading and writing, which are often practiced in controlled environments, 
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speaking requires real-time thinking, quick response formation, and proper pronunciation. However, many senior 

secondary school students face difficulties in achieving fluency and confidence in spoken English due to limited 

exposure to natural conversations. To overcome these challenges, language educators seek innovative ways to 

immerse students in real-life English usage. One of the most effective approaches is the integration of English-

language media into the learning process. Films, TV shows, podcasts, and social media platforms expose learners to 

authentic speech patterns, diverse accents, and cultural contexts. These resources not only improve pronunciation 

and vocabulary but also enhance listening comprehension and interactive communication skills. By incorporating 

English-language media into classroom instruction, educators can create a more engaging and dynamic learning 

environment that supports students' speaking development. The following sections will explore the theoretical 

foundations of media-assisted language learning, practical strategies for implementation, and potential challenges 

teachers and learners may encounter in this process. 

The development of speaking skills is a crucial aspect of foreign language learning, particularly at the senior 

stage of secondary school, where students prepare for higher education and professional communication. Scholars 

emphasize that authentic language input plays a key role in improving oral proficiency [5, p. 248]. According to 

Krashen’s Input Hypothesis, language acquisition occurs most effectively when learners are exposed to 

comprehensible input that is slightly beyond their current level [6, p. 120]. English-language media, including films, 

TV shows, podcasts, news reports, and social media content, provides an immersive environment that facilitates this 

process. 

Studies show that traditional classroom materials often fail to reflect natural spoken interactions. Gilmore 

argues that textbook dialogues lack the spontaneity and variation found in real-life conversations, making it difficult 

for students to develop practical speaking skills [7, p. 118]. In contrast, English-language media exposes learners to 

diverse accents, intonation patterns, and cultural nuances, which are essential for real-world communication [8, p. 

336]. Research also indicates that students who regularly engage with audiovisual content demonstrate improved 

pronunciation, expanded vocabulary, and greater fluency. 

Moreover, digital platforms offer interactive opportunities for developing speaking skills. Recent studies 

highlight that online discussion forums, language-learning applications, and speech recognition tools provide a 

supportive environment where students can practice pronunciation and improve fluency at their own pace. These 

technological resources are especially valuable for senior secondary school students, as they promote self-directed 

learning and increase motivation in language acquisition. 

By integrating English-language media into the curriculum, educators can bridge the gap between theoretical 

language knowledge and practical application. The following sections will explore effective strategies for 

incorporating media-based learning into senior secondary school classrooms, addressing potential challenges and 

providing recommendations for maximizing its impact. 

The integration of English-language media into language education is based on several well-established 

methodological approaches that significantly contribute to the development of students' speaking skills. One of the 

most effective methods is the communicative approach, which prioritizes real-life interaction and practical language 

use. This approach suggests that students learn best when they are actively engaged in meaningful conversations 

rather than simply memorizing vocabulary and grammar rules. By incorporating English-language media, such as 

films, TV shows, interviews, and podcasts, students are exposed to authentic speech patterns, natural pronunciation, 

and a variety of accents. This exposure helps them develop a deeper understanding of spoken English and increases 

their confidence in using the language in real-life situations. Furthermore, watching and discussing media content 

encourages students to think critically, express their opinions, and engage in spontaneous conversations, all of which 

are essential for effective communication. 

Another key method is the audiovisual approach, which emphasizes the importance of both sound and visuals 

in language learning. This approach recognizes that language acquisition is more effective when learners can see and 

hear how words are pronounced and used in different contexts. Films, documentaries, and TV series provide a rich 

linguistic environment where students can observe body language, facial expressions, and gestures, helping them 

understand the meaning of words beyond just their dictionary definitions. Subtitled content can further enhance 

learning by allowing students to simultaneously read and listen to dialogues, reinforcing correct pronunciation and 

improving their listening comprehension. Additionally, this approach helps students internalize language structures 

and use them more naturally in their own speech. 

The task-based learning approach also plays a crucial role in integrating media into speaking skills 

development. This method encourages students to complete meaningful tasks that require active language use. 

Instead of passively consuming media, students engage with it through activities such as summarizing news reports, 

describing film scenes, debating current events, or even creating their own scripts and dialogues based on what they 

have watched or listened to. These tasks encourage students to use English in a structured yet creative way, helping 

them improve their fluency, vocabulary, and ability to form coherent responses. Since task-based learning focuses on 

real-world communication, students develop practical language skills that are directly applicable to their academic 

and professional futures. 

Additionally, the concept of multimodal learning has gained recognition as an effective way to enhance 

language acquisition. This approach integrates multiple forms of input, including text, audio, and video, to reinforce 

learning. Studies suggest that when students are exposed to information through different sensory channels, they 
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retain knowledge more effectively. For example, watching a short video clip, reading a related article, and then 

participating in a discussion engages students in multiple ways, making language learning more dynamic and 

interactive. This method also helps learners of different styles—whether they are visual, auditory, or kinesthetic—to 

grasp new concepts more easily and apply them in their speaking practice. 

The effective use of English-language media in developing speaking skills requires structured lesson planning 

and interactive tasks. Research suggests that exposure to authentic language input enhances fluency, pronunciation, 

and confidence in spoken English. Recent studies indicate that students acquire language more effectively when they 

engage with comprehensible and contextually rich material. According to Arfiandhani (2019), social networking 

sites play a significant role in improving English language skills by providing learners with interactive and 

immersive language experiences [10, p. 83-88].  

The following table presents key strategies for integrating English-language media into speaking practice, 

along with their benefits and potential challenges. 
 

Strategy Description Benefits Challenges 

Film and TV-based 

discussions 

Students watch short clips, analyze 

dialogues, and discuss themes, 

vocabulary, and character interactions. 

Improves listening skills, 

pronunciation, and cultural 

awareness. 

Requires careful selection 

of appropriate content for 

learners. 

Podcast listening 

exercises 

Learners listen to different accents and 

speech styles, summarizing key points 

and sharing opinions. 

Enhances comprehension, 

pronunciation, and exposure to 

diverse speech patterns. 

Some students may 

struggle with understanding 

fast speech. 

News reports and 

social media 

engagement 

Students read or listen to current events 

in English and present their perspectives 

in discussions. 

Develops analytical skills, real-

world communication, and topical 

vocabulary. 

News complexity may 

require additional 

scaffolding. 

Role-play and debate 

activities 

Inspired by media content, students 

simulate real-life conversations and 

debates to build fluency. 

Encourages spontaneous speech, 

argumentation skills, and 

teamwork. 

Some students may lack 

confidence in public 

speaking. 

Interactive 

storytelling and 

scriptwriting 

Students create dialogues, adapt media 

content, and perform scripted 

conversations. 

Strengthens creativity, 

pronunciation, and structured 

speech. 

Requires time for 

preparation and rehearsal. 

Table 1. Strategies for Using English-Language Media in Speaking Practice 
 

These strategies align with contextualized language learning, where meaningful input leads to better 

retention and practical application. By integrating films, podcasts, news, and interactive media into lessons, 

educators can create an engaging and immersive learning environment, ultimately improving students' speaking 

abilities.  

Integrating English-language media into language learning at the senior stage of secondary school enhances 

students' speaking skills by exposing them to authentic speech patterns, diverse accents, and real-life communication. 

Films, TV shows, podcasts, and social media platforms improve fluency, pronunciation, and confidence, while 

digital tools offer interactive, self-paced practice. In conclusion, social networks play a vital role in language 

development. Effectively incorporating media into the curriculum creates an engaging learning environment, helping 

students achieve better communication skills in English. 
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СТРАТЕГИИ РЕЧЕВОГО ВОЗДЕЙСТВИЯ В ПОЛИТИЧЕСКОМ ДИСКУРСЕ: СОПОСТАВЛЕНИЕ 
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Аннотация: В условиях цифровизации политическая коммуникация приобретает новые формы и 

каналы реализации. В статье рассматриваются стратегии речевого воздействия в политическом дискурсе на 

материале официальных выступлений и политических блогов. Анализируются сходства и различия в 

использовании стратегий убеждения, внушения и манипуляции, а также лингвистические средства их 

выражения. Отмечается, что блоговая форма коммуникации способствует усилению персонализации и 

эмоционализации дискурса, что влияет на характер речевого воздействия и восприятие политических 

месседжей аудиторией. 

Ключевые слова: политический дискурс, блог, речевое воздействие, стратегия, манипуляция, 
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Abstract: In the context of digitalization, political communication is acquiring new forms and channels. The 

article examines speech influence strategies in political discourse, based on official public speeches and political 

blogs. Similarities and differences are analyzed in the use of persuasive, suggestive, and manipulative strategies, as 

well as the linguistic means used to implement them. It is noted that the blog format enhances the personalization 

and emotionalization of discourse, affecting both the nature of speech influence and the audience’s perception of 

political messages. 
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Политический дискурс представляет собой совокупность речевых практик, используемых в целях 

формирования, трансляции и легитимации власти. С развитием интернет-коммуникаций традиционные 

формы политического взаимодействия дополнились блогами и социальными сетями, где активно 

формируется альтернативный — не институциональный — политический дискурс. В таких условиях 

актуализируется вопрос о стратегиях речевого воздействия, применяемых в разных форматах политического 

общения. 

Политический дискурс трактуется как особый вид институционального дискурса, регулируемый 

нормами и ритуалами публичной коммуникации. В свою очередь, политический блог относится к не 

институциональному дискурсу, характеризующемуся свободой выражения, субъективностью и прямым 

контактом с аудиторией. 

В таких условиях важно учитывать, что политический дискурс в интернете может оказывать не только 

влияние на общественное мнение, но и приводить к значительным политическим последствиям. Например, 

интернет-активизм и виртуальные протесты могут становиться важной составляющей политических 

движений, оказывая влияние на реальные события. В этом контексте возникает необходимость дальнейших 

исследований в области анализа стратегий речевого воздействия, применяемых как в официальном, так и в 

альтернативном политическом дискурсе. 
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Под стратегией речевого воздействия понимается целенаправленный выбор языковых и речевых 

средств для формирования определённого отношения адресата к объекту высказывания. 

Материалом исследования стали официальные речи государственных деятелей (2020–2024 гг.) и 

посты/видеоблоги популярных политических блогеров на платформах YouTube и Telegram. Применялись 

методы дискурсивного анализа, прагмалингвистики и контент-анализа. 

Официальные речи характеризуются строгостью жанра, формальностью стиля и акцентом на 

рациональное убеждение. Часто применяются следующие стратегии: 

— апелляция к авторитету (ссылки на Конституцию, законы, международные нормы); 

— аргументация через статистику и факты; 

— стратегия объединения (включение в текст форм «мы», «все граждане»); 

— риторические конструкции (параллелизмы, анафоры) как средство эмоционального усиления. 

Примером апелляции к авторитету может служить частое упоминание действующим президентом 

США Джо Байденом в своих выступлениях Конституции Соединенных Штатов, особенно в контексте 

защиты демократических институтов. Ссылки на конкретные статьи и поправки Основного закона призваны 

легитимировать его действия и решения в глазах общественности. [1] 

Аргументация через статистику и факты также является распространенной стратегией. Например, в 

период с 2020 по 2024 год многие политические деятели использовали статистические данные для 

обоснования своей экономической политики, приводя цифры роста ВВП, уровня занятости или снижения 

инфляции.2 Точность и интерпретация этих данных часто становились предметом политических дискуссий, 

но само использование статистики направлено на создание впечатления объективности и обоснованности 

предлагаемых мер. [2][3] 

Стратегия объединения часто реализуется через использование местоимений «мы» и фраз, 

включающих всех граждан. В своих обращениях к нации политики нередко говорят о «наших общих 

ценностях», «нашем будущем» или «нашей ответственности», стремясь создать ощущение единства и 

сплоченности перед лицом общих вызовов или целей. 

Риторические конструкции, такие как параллелизмы и анафоры, используются для усиления 

эмоционального воздействия речи и лучшего запоминания ключевых тезисов. Например, повторение 

определенной фразы в начале нескольких последовательных предложений (анафора) может создать 

ритмичность и подчеркнуть важность повторяемой идеи.5 Параллельные синтаксические конструкции, в 

свою очередь, могут сделать речь более выразительной и убедительной. [4] 

В блогах наблюдается большая степень персонализации и эмоциональности. Распространены 

следующие стратегии: 

— обращение напрямую к аудитории с использованием разговорных конструкций («друзья», «вы 

только послушайте»); 

— ирония и сарказм как инструмент критики; 

— нарративизация (личные истории, анекдоты); 

— стратегия демаскировки — разоблачение действий властей; 

— вовлечение аудитории — призывы к комментированию, подписке, участию в действиях. 

Обращение напрямую к аудитории с использованием разговорных конструкций является характерной 

чертой политических блогов. Блогеры часто используют неформальный язык, обращаются к читателям на 

«ты», используют восклицательные знаки и риторические вопросы, чтобы создать ощущение личного 

контакта и доверительной беседы. 

Ирония и сарказм широко применяются в политических блогах как инструменты критики. Зачастую 

блогеры высмеивают действия или заявления политиков, используя ироничные высказывания или 

саркастические комментарии, чтобы выразить свое неодобрение и вызвать эмоциональный отклик у 

читателей. [5] 

Нарративизация, или использование личных историй и анекдотов, также является эффективной 

стратегией в политических блогах. Рассказывая о своем личном опыте или приводя забавные случаи из 

жизни, блогеры стремятся сделать политические темы более близкими и понятными для аудитории, а также 

вызвать эмоциональное сопереживание.  

Стратегия демаскировки, направленная на разоблачение действий властей, является важной 

составляющей политических блогов. Блогеры часто проводят собственные расследования, анализируют 

доступную информацию и представляют свою интерпретацию событий, которая может отличаться от 

официальной версии. Целью этой стратегии является вызвать сомнение в действиях властей и сформировать 

у аудитории критическое отношение к ним. 

Вовлечение аудитории является ключевым аспектом политических блогов. Блогеры активно 

призывают читателей оставлять комментарии, делиться своим мнением, подписываться на обновления и 

участвовать в различных действиях, таких как онлайн-петиции или флешмобы. Это способствует 

формированию онлайн-сообществ вокруг блога и усиливает влияние блогера на свою аудиторию. 

Различия между официальным и блоговым политическим дискурсом обусловлены различиями в 

коммуникативной цели и аудитории. Если в институциональном дискурсе преобладает рационально-

логическое воздействие, то в блогах активно используется эмоционально-психологическое давление. Однако 
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в обоих случаях речь идёт о целенаправленном формировании картины мира у адресата, что подтверждает 

тезис о единой природе стратегий воздействия при различной форме их выражения. 

Стратегии речевого воздействия являются неотъемлемой частью как официального, так и блогового 

политического дискурса. Однако их реализация в условиях цифровой среды приобретает новые черты: 

возрастает роль эмоциональности, персонализации и интерактивности. Это требует переосмысления 

традиционных представлений о политической коммуникации и открывает перспективы дальнейших 

исследований в области цифрового дискурса. 

Политический дискурс, как в традиционных формах, так и в новых цифровых форматах, представляет 

собой мощный инструмент формирования общественного мнения и легитимации власти. Различие между 

официальными выступлениями политиков и блогами заключается не только в жанровых особенностях, но и 

в используемых стратегиях речевого воздействия. В официальных речах акцент делается на рациональное 

убеждение, аргументацию и апелляцию к авторитетам, что позволяет выстраивать имидж власти как 

стабильной и объективной. В то время как в блогах акцент смещается на эмоциональное вовлечение 

аудитории, использование иронии, сарказма и прямых обращений, что способствует созданию более личного 

и интимного контакта с подписчиками. 

Интересно, что несмотря на различия в формах и стилях, обе формы политического дискурса имеют 

общую цель — влияние на восприятие аудитории и формирование её отношения к политическим событиям. 

В условиях цифровизации и роста влияния социальных сетей, стратегическое использование 

эмоционального и интерактивного воздействия становится особенно актуальным для политиков и блогеров. 

Эти изменения требуют пересмотра традиционных подходов к политической коммуникации и открытия 

новых горизонтов для научных исследований в области цифрового и медийного дискурса. 

Таким образом, будущее политического общения, скорее всего, будет определяться гибридизацией 

различных форм дискурса, где официальные заявления будут все более интегрироваться с неформальными и 

интерактивными коммуникациями, что позволит достигать новых форм вовлеченности и воздействия на 

аудиторию. 
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Abstract: The linguistic benefits Kazakh-speaking students have when learning Korean as a second language 

are examined in this essay. For language teachers, a stronger comprehension of linguistic transfer and cross-

linguistic influence is essential as interest in Korean spreads throughout Kazakhstan. The study makes the case that 

by identifying the phonological, syntactic, and agglutinative morphological similarities between Kazakh and Korean, 

more efficient methods for teaching Korean to Kazakh speakers can be developed. The study offers 

recommendations for curriculum development and takes into account possible areas of negative transfer. 

Keywords: Kazakh, Korean, language transfer, foreign language education, agglutinative languages, Korean 
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Introduction 

Interest in studying Korean has surged due to the rising popularity of Korean culture, particularly among 

Kazakhstan's youth. Korean language instruction is becoming increasingly important as Kazakhstan and South Korea 
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deepen their cultural and educational ties. In contrast to English or Russian, Korean teaching methodology 

frameworks are still in their infancy. The potential for a learner's native language to impact and improve their 

learning process is one significant but little-studied factor. The purpose of this essay is to examine the potential 

benefits of learning Kazakh, an agglutinative Turkic language, for learning Korean, which is likewise agglutinative 

and shares many typological characteristics with Kazakh. 

Linguistic Typology and Agglutinative Structure 

Both Korean and Kazakh are agglutinative languages, which means that they use affixes to create words and 

express grammatical relationships. Compared to inflectional languages like English or Russian, this is very different. 

For instance, learners can determine tense, mood, and politeness levels through suffixation in Kazakh and Korean 

thanks to the verb structures. 

Table 1.  

Feature Kazakh Example Korean Example 

Verb root + tense барды (bar-dy - he went) 갔다(ka-tta - he went) 

Negation 
бармады (bar-ma-dy - he didn’t 

go) 
가지 않았다(ka-ji anhatta he 

didn’t go) 

Politeness 
барасыз ба? (bar-a-syz ba? - 

are you going?) 
갑니까? (ka-mni-kka? - are you 

going? 

Students who speak Kazakh may be able to grasp Korean conjugation systems more quickly thanks to these 

structural parallels. Students who already grasp the workings of suffixation in Kazakh are likely to translate this 

knowledge favorably to Korean. 

Syntax and Word Order 

Sentence structure is another important area of commonality. Korean and Kazakh both primarily use the 

Subject-Object-Verb (SOV) word order. Because it lessens the cognitive strain associated with acclimating to new 

syntactic patterns, this is particularly advantageous for learners. 

Example: 

- Kazakh: Мен кітап(ты) оқып жатырмын Men kitap(ty) oqyp jatyrmyn. (I am reading a book.) 

- Korean: 저는 책을 읽고 있어요 - jeoneun chaeg-eul ilg-go iss-eoyo. 

(I am reading a book) 

Phonological Features 

Additionally, there are some phonetic similarities between Korean and Kazakh. For instance, both languages 

have vowel harmony systems and lack complicated consonant clusters. These phonetic similarities may make 

Korean pronunciation more accessible to learners of Kazakh. 

Moreover, the Korean writing system, Hangul, with its obvious phoneme-grapheme connection, can be easier for 

Kazakh learners compared to learners from other linguistic backgrounds. The logic of encoding syllables in blocks 

aligns with the phonetic intuitiveness that Kazakh speakers are accustomed to, despite the fact that Kazakh utilizes 

the Cyrillic script (with a recent shift towards Latin). 

Positive Transfer of Phonological Features: Velar Nasals 

Korean: ㅇ (받침 position) 

When used at the end of a syllable, ㅇ is pronounced as the velar nasal /ŋ/. 

방 /baŋ/ → room 

Kazakh: ң 

Kazakh also has a velar nasal, written as ң and pronounced /ŋ/. 

жаңа (new), жаңбыр (rain) 

Why it helps: 

Kazakh learners already know this nasal sound, so they often pronounce final consonants like -ㅇ correctly, 

unlike learners from languages without /ŋ/. 

Negative Transfer of Phonological Features: Glottal vs. Velar Stops (қ vs. ㅋ) 

Korean: ㅋ 

Aspirated velar stop, pronounced /kʰ/ 

코 /kʰo/ – nose 

Kazakh: қ 

Voiceless uvular stop /q/ (further back in the throat than /k/) 

қала (city) 

Problem: 

Kazakh learners may substitute қ [q] for ㅋ [kʰ], producing a sound that’s too deep in the throat. 
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This makes words like 코 sound off or hard to understand to native Korean speakers. 

These phonological overlaps and differences can: 

• Help Kazakh learners pronounce Korean sounds more naturally (e.g., ㅇ – ң) 

• Cause pronunciation errors due to over-reliance on similar native sounds (e.g., қ – ㅋ) 

Areas of Negative Transfer 

Even with all of the benefits, there are some possible drawbacks. Vowel harmony laws, for instance, vary 

somewhat across the two languages, which could lead to misunderstandings. Furthermore, Korean has a complicated 

system of honorifics and speech politeness, which could be problematic, whereas Kazakh has fewer speech levels. 

Without being aware of cultural quirks, learners may use formal or informal structures inappropriately. 

Lexical fake friends present another difficulty. Even though both languages contain borrowed words from 

English or Russian, there may be differences in their semantic areas, which could cause misinterpretations of usage 

or meaning. 

1. Vowel Harmony Confusion 

Kazakh has strong vowel harmony rules; Korean historically did, but they no longer apply consistently. This 

can cause interference. 

Example: 

Kazakh: көріп жатырмын → verb endings change based on vowel harmony 

Korean: 보고 있어요 → suffixes (고 있다) do not harmonize with stem vowels 

Problem: A Kazakh learner may wrongly expect suffixes in Korean to change like in Kazakh, leading to 

unnatural conjugations or pronunciation. 

2. Honorifics and Speech Levels 

Kazakh doesn’t have layered honorifics, only distinctions like “сен/сіз”. Korean has multiple levels 

depending on formality, status, and social hierarchy. 

Example: 

Kazakh learner says “밥 먹었어?” to a professor. 

Meaning: “Did you eat?” – informal 

Correct form: 식사하셨어요? (honorific polite form) 

Problem: Translating “Сіз тамақтандыңыз ба?” too directly → missing honorific verb form (식사하다) in 

Korean. 

3. False Friends / Lexical Confusion 

These are real words in both languages, often from loanwords, but have different meanings or use cases. 

Example 1: 

Kazakh: клуб (klub) = night club or organization 

Korean: 클럽 (keulleop) = often refers to a dance/night club 

School club as 클럽, but in Korean it would be more correct to say 동아리 (student club). 

Example 2: 

Kazakh: мотор = engine 

Korean: 모터 = electric motor 

Example 3: 

Kazakh: қоян (qoyan) = rabbit 

Korean: 고양이 (goyang-i) sounds similar, but means “cat” 

Implications for Teaching Methodology 

The creation of Korean language courses can benefit considerably from an understanding of the linguistic 

background of Kazakh learners. 

Educators can: 

- Use comparative analysis to explain grammar and syntax 

- Emphasize similarities to build learner confidence 

- Warn learners early about areas of interference (e.g., politeness levels) 

- Design exercises that build on agglutinative morphology familiar to Kazakh speakers 

These techniques can improve the effectiveness of learning Korean, particularly at educational institutions 

where Kazakh is the main language of instruction. 

Conclusion 

For foreign language teachers, the structural and phonetic parallels between Korean and Kazakh offer a useful 

starting point. Teaching Korean in Kazakhstan can become more natural and culturally relevant by utilizing these 

connections. Future studies should keep looking into cross-linguistic influences and create specialized approaches 

that take into account the distinct linguistic characteristics of Kazakhstani students. 



111 

REFERENCES: 

Chung, K. S. (2006). An overview of honorifics in Korean. "Journal of Pragmatics", 38(12), 1921–1936. 

Comrie, B. (1981). "Language Universals and Linguistic Typology: Syntax and Morphology". University of 

Chicago Press. 

Kim-Renaud, Y.-K. (2009). "The Korean Alphabet: Its History and Structure". University of Hawaii Press. 

Kisselyov, A. (2021). Structural parallels between Kazakh and Korean: A typological perspective. "Asian 

Language Studies", 12(3), 45–59. 

Saville-Troike, M. (2012). "Introducing Second Language Acquisition" (2nd ed.). Cambridge University 

Press. 

Thompson, E. M. (2013). Teaching Korean as a foreign language: Language transfer and learning strategies. 

"Korean Language Education Research", 19(1), 77–94. 

Yilmaz, H. (2017). Agglutinative languages and challenges in second language acquisition. "International 

Journal of Linguistics", 9(5), 12–21. 

 

 

UDC 372.881.111.1 

Balgarina B.B., 

Master’s student  

«7M01704 - Foreign Language: Two Foreign Languages» 

Kazakh National University named after Al-Farabi, Almaty, Kazakhstan 

email: bbalgarina@gmail.com 

 

EXPLORING TEACHER ATTITUDES TOWARD MULTIMEDIA-ASSISTED 

FOREIGN LANGUAGE INSTRUCTION 

 

Abstract: This study explores the perspectives of English language instructors on the integration of 

multimedia technologies in the development of students’ speech skills  foreign language education. Drawing on data 

from written semi-structured interviews with teachers from diverse institutions in Kazakhstan, the research identifies 

perceived benefits, commonly used tools, and challenges in multimedia-assisted instruction. Teachers reported 

increased student motivation and improved speaking and listening skills, but noted limited progress in writing. The 

findings highlight the importance of pedagogical support and institutional investment to ensure multimedia 

integration in foreign language education. 

Keywords: foreign language education; speech skills; multimedia technologies; teacher perceptions; listening 

and speaking; writing instruction; blended learning 

 

Балгарина Б., 

Магистрант 

«7M01704 - Шетел тілі: екі шетел тілі» 

Әл-Фараби атындағы Қазақ Ұлттық Университеті 

email: bbalgarina@gmail.com 

 

ШЕТ ТІЛІН ОҚЫТУДА МУЛЬТИМЕДИАЛЫҚ ТЕХНОЛОГИЯЛАРДЫ ПАЙДАЛАНУҒА 

МҰҒАЛІМДЕРДІҢ ҚАРЫМ-ҚАТЫНАСЫН ЗЕРТТЕУ 
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дағдыларын дамытуға қатысты көзқарастарын қарастырады. Жартылай құрылымдалған жазбаша сұхбаттар 

негізінде алынған мәліметтер мұғалімдердің мультимедиялық оқытуда жиі қолданылатын құралдарын, 

қабылданған артықшылықтарын және кездесетін қиындықтарын сипаттайды. Зерттеу нәтижелері 

студенттердің мотивациясының артқанын, сөйлеу және тыңдау дағдыларының жақсарғанын көрсетті, алайда 

жазу дағдыларының дамуы шектеулі болып қалғаны атап өтілді. Бұл нәтижелер шет тілін оқытуда 

мультимедианы тиімді қолдану үшін педагогикалық қолдау мен мекеме тарапынан инвестицияның 

маңыздылығын көрсетеді. 

Тірек сөздер: шет тілін оқыту; сөйлеу дағдылары; мультимедиалық технологиялар; мұғалімдердің 
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Introduction  

The formation of speech skills—comprising speaking, listening, reading, and writing—is a foundational 

objective in foreign language education. These skills are interdependent and essential for learners’ communicative 

competence in both academic and real-world contexts. Contemporary language teaching frameworks emphasize not 

only the linguistic but also the sociolinguistic and pragmatic dimensions of speech, promoting learners' ability to use 

language effectively across diverse situations [1, 2]. 
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In response to evolving communicative needs, language pedagogy has gradually shifted from structural 

approaches toward more interactive models such as Communicative Language Teaching (CLT) and Task-Based 

Language Teaching (TBLT). These approaches prioritize meaningful communication, fluency, and learner 

autonomy, often through integrated use of multiple language skills [3, 4]. Research conducted in Kazakhstan also 

highlights a national commitment to communicative competence, particularly in multilingual education policies that 

promote English as a key language of internationalization in higher education [5, 6]. 

Despite these advancements, significant challenges remain. In practice, certain speech skills—particularly 

speaking and listening—may be marginalized due to curriculum constraints or their limited inclusion in formal 

assessments. Teachers often report unequal emphasis on productive and receptive skills, frequently prioritizing 

writing and reading in exam-oriented contexts [7]. Moreover, many educators experience difficulties in delivering 

integrated skill instruction, often due to insufficient training in pedagogical content knowledge (PCK), especially for 

the oral modalities [8]. This challenge is relevant in Kazakhstani institutions, where teachers have noted a gap 

between policy directives on multilingualism and the realities of instructional practice [9]. 

In parallel with these pedagogical developments, multimedia technologies have emerged as powerful tools for 

enriching speech skill instruction. These include videos, podcasts, pronunciation and writing software, speech 

recognition systems, and interactive digital platforms. Such tools support multimodal learning by engaging both 

auditory and visual channels, thereby enhancing input comprehension and output fluency [10, 11]. Cognitive theory 

supports these benefits through the concept of dual coding [12], while sociocultural theory frames technology as a 

mediational resource that scaffolds learner development within the Zone of Proximal Development (ZPD) [13]. 

Recent studies from Kazakhstan indicate that digital tools are increasingly adopted in EFL classrooms, 

especially in urban universities and secondary schools. However, their use is often inconsistent and depends heavily 

on teacher familiarity, institutional support, and digital literacy [14, 15]. Moreover, while international literature 

explores student engagement and learning outcomes with technology, there is comparatively less focus on teachers’ 

perceptions, particularly in how they evaluate and implement multimedia tools for developing speech skills 

holistically. 

This study seeks to address this gap by examining foreign language teachers’ views on the use of multimedia 

technologies for the formation of speaking, listening, reading, and writing skills. The central research questions are: 

1. How do teachers perceive the role of multimedia in enhancing students’ speech skills? 

2. What tools do they use, and for which specific skills? 

3. What challenges do they face in integrating multimedia technologies into instructional practice? 

By centering teachers’ perspectives, this article contributes to a pedagogically grounded understanding of 

multimedia integration and provides practical insights for curriculum designers, teacher educators, and language 

policy stakeholders in Kazakhstan and beyond. 

 

Methodology 

This study employed a qualitative research design to explore the perspectives of in-service English language 

teachers on the use of multimedia technologies for developing students’ speech skills—speaking, listening, reading, 

and writing—in foreign language education. The aim was to gain insight into how teachers conceptualize, apply, and 

evaluate multimedia tools in their instructional practice within the context of Kazakhstani higher education. 

Participants 

The participants consisted of a purposive sample of experienced English language instructors (n = 10) from 

various universities and colleges in Kazakhstan. All participants had a minimum of two years of teaching experience 

in undergraduate English as a Foreign Language (EFL) programs and reported regular use of multimedia 

technologies in their classrooms. The diversity of institutional contexts provided a broader understanding of how 

multimedia is perceived and implemented across different educational settings. 

Data Collection 

Data were gathered through semi-structured written interviews, distributed and collected using Google Forms. 

This format allowed teachers to respond at their convenience, encouraging thoughtful reflection and detailed 

commentary. The interview protocol consisted of open-ended prompts designed to elicit narrative responses on key 

themes, including: 

● Teachers’ experiences integrating multimedia technologies into English language instruction; 

● Perceived benefits and limitations of multimedia use for each speech skill; 

● Observations of student motivation, engagement, and progress in multimedia-supported environments. 

Participation was voluntary and anonymous. Respondents were informed of the study’s purpose, ethical 

procedures, and their right to withdraw at any stage. 

Data Analysis 

The written responses were analyzed using thematic analysis. First, data was read multiple times for 

familiarization. Then, initial codes were generated to capture recurring ideas. These were grouped into broader 

themes reflecting shared perceptions and contrasting viewpoints. The analysis focused specifically on pedagogical 

effectiveness, practical challenges, and tool-specific insights related to the integration of multimedia technologies 

into speech skills instruction. 
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To enhance credibility, data coding was conducted manually by the author and cross-checked to ensure 

consistency in theme identification. Key themes were then synthesized in relation to the research questions guiding 

the study. 

RESULTS 

Thematic analysis of the written interviews with in-service English language instructors revealed four main 

themes: (1) enhanced student motivation and engagement, (2) observed improvements in oral and listening skills, (3) 

practicality and accessibility of multimedia tools, and (4) ongoing challenges in developing writing skills. These 

findings highlight both the pedagogical advantages and limitations of multimedia integration as perceived by 

practitioners. 

1. Enhanced Student Motivation and Engagement 

All participating teachers reported a noticeable increase in student motivation and active participation when 

multimedia tools were incorporated into instruction. Teachers emphasized that the dynamic nature of digital 

materials—particularly video, audio, and interactive platforms—captured students’ attention more effectively than 

traditional textbook-based methods. 

“Multimedia tasks significantly increased students' engagement levels, making classes more dynamic and 

interactive,” shared one instructor. 

Many noted that students were more willing to participate in communicative activities and demonstrated 

greater autonomy in exploring content outside of class. 

2. Improvement in Speaking and Listening Skills 

A large majority of respondents (90%) observed tangible improvements in students’ speaking fluency and 

listening comprehension. Teachers attributed this progress to frequent exposure to authentic language through 

multimedia content such as podcasts, video dialogues, and speech recording tools. 

One participant noted: “Students noticeably improved their speaking confidence and listening accuracy, 

largely due to regular practice with multimedia tools.” 

Speech recording platforms were also credited with creating a low-anxiety space for oral practice and self-

assessment, encouraging students to take risks and refine their output over time. 

3. Practicality and Accessibility of Multimedia Tools 

Most teachers expressed satisfaction with the accessibility and ease of use of various multimedia tools, 

including TED Talks, Google Drive, YouTube, and online audio-visual platforms. These resources were praised for 

their adaptability to different lesson objectives and learner levels. 

“Multimedia resources were easy to access and integrate into lessons, which greatly enhanced my teaching 

effectiveness,” commented one respondent. 

Some instructors also highlighted the versatility of digital platforms in supporting both individual and 

collaborative tasks, enhancing classroom flexibility. 

4. Challenges in Writing Skills Development 

Despite overall positive experiences, 70% of participants indicated that writing remained the most difficult 

skill to develop using multimedia alone. Teachers observed that, while students were more enthusiastic about tasks 

like blog writing and collaborative documents, they often struggled with organization, cohesion, and formal style. 

“Although students were motivated to write blog posts and collaborative essays using Google Docs, their 

work often lacked logical flow. The creativity was there, but academic structure was missing,” noted one teacher. 

Several instructors emphasized the need for more structured support, such as genre-based models, writing 

templates, and targeted feedback tools, to help students develop greater control over rhetorical conventions and 

written coherence. 

 

Discussion 

The analysis of teachers’ written responses reveals a broadly positive perspective on the role of multimedia 

technologies in developing students’ speech skills, with a particular emphasis on speaking and listening. Teachers 

reported that multimedia tools significantly enhanced student motivation, promoted active engagement, and provided 

exposure to authentic language use—all of which align with current pedagogical frameworks in foreign language 

education. 

These findings are consistent with previous studies emphasizing the motivational benefits of multimedia-

assisted instruction. According to Mayer’s Cognitive Theory of Multimedia Learning [1], multimodal input (e.g., 

text, audio, visual) improves learner retention and engagement. Teachers’ observations of increased student 

participation and autonomous learning support this claim and reflect broader pedagogical trends emphasizing 

learner-centered instruction. 

The reported improvement in oral and listening skills corroborates findings in the literature that highlight the 

effectiveness of video-based and interactive audio tools for promoting fluency and listening comprehension [2, 3]. 

Teachers in this study found platforms like podcasts and speech recording apps to be especially effective in reducing 

learner anxiety, providing opportunities for repeated practice, and promoting self-monitoring. This reflects 

Vygotsky’s sociocultural theory, where technology serves as a mediational tool supporting internalization of speech 

skills through scaffolded interaction [4]. 
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Conversely, participants identified writing as the area with the least consistent progress, despite increased 

student interest in multimedia-based writing tasks. Teachers noted that students often lacked control over 

organization and academic discourse conventions, even when using collaborative platforms. These findings align 

with concerns raised in other research about the limits of technology alone in supporting the development of higher-

order writing competencies [5]. The need for explicit scaffolding—through templates, genre models, and guided 

revision tools—was a common suggestion among participants. 

While teachers generally praised the accessibility and flexibility of multimedia tools, some voiced concerns about 

institutional constraints such as inconsistent internet access and lack of targeted teacher training. These structural barriers 

echo challenges identified in Kazakhstani studies, which note that successful technology integration requires systemic 

support, ongoing professional development, and alignment between digital resources and curricular goals [6, 7]. 

Overall, the results suggest that teachers in Kazakhstani higher education contexts recognize the pedagogical 

value of multimedia technologies for developing speech skills, particularly in terms of enhancing engagement and 

oral fluency. However, they also call attention to the need for sustained support in writing instruction and improved 

infrastructure and training. These insights are crucial for informing policy, teacher education programs, and 

instructional design in technology-enhanced language learning environments. 

Taken together, these findings provide clear answers to the study’s central research questions. First, regarding 

teachers’ perceptions of multimedia technologies, the data indicate a predominantly positive view, with educators 

emphasizing the motivational and communicative benefits of digital tools, particularly for speaking and listening 

instruction. Second, in terms of the types of multimedia tools used, teachers frequently reported incorporating 

videos, podcasts, collaborative writing platforms, and speech recording applications, each strategically aligned with 

specific speech skills. Finally, the challenges reported—such as difficulties in fostering academic writing, unequal 

access to technology, and a lack of structured teacher training—highlight critical barriers to effective multimedia 

integration. These insights prove the need for more targeted pedagogical support and institutional investment to fully 

realize the potential of multimedia technologies in enhancing students’ comprehensive speech skills. 

 

Conclusion 

This study examined the perspectives of English language instructors on the use of multimedia technologies 

for the development of students’ speech skills in foreign language education. The findings indicate that teachers view 

multimedia as a powerful pedagogical tool, particularly effective for enhancing student motivation, listening 

comprehension, and speaking fluency. Teachers appreciated the accessibility and adaptability of digital resources, 

which allowed for greater instructional flexibility and learner autonomy. 

However, the study also revealed concerns about the limited effectiveness of multimedia in developing 

writing skills, as well as challenges related to digital infrastructure and teacher preparedness. These findings show 

the need for more targeted scaffolding strategies for multimedia-supported writing instruction, and for ongoing 

professional development that equips educators to integrate technology in a pedagogically informed manner. 

By centering teachers’ voices, this research contributes to a deeper understanding of the practical realities and 

instructional decisions surrounding multimedia use in EFL classrooms. It highlights the importance of considering 

educator perspectives in the design of curriculum, teacher training programs, and institutional policies aimed at 

promoting the effective integration of digital tools into foreign language teaching. 

Future research should explore longitudinal effects of multimedia integration on student outcomes across all 

four speech skills, and examine how specific tools can be optimized for skill-specific development in varied 

educational contexts. 
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Abstract: The article explores the theoretical and methodological foundations for developing professional 

communicative sub-competencies in International Law students through English Medium Instruction (EMI). Based 

on the competence-based model of S.S. Kunanbayeva, the study identifies six key sub-competencies – linguistic, 

sociolinguistic, discursive, pragmatic, intercultural, and strategic – and analyzes their role in preparing students for 

real-world legal communication. Each sub-competence is examined from three angles: its theoretical origin, 

relevance to legal education, and practical implementation in EMI settings. 
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Introduction. In today’s higher education, foreign language mastery extends beyond grammar and 

vocabulary; it encompasses a suite of communicative sub-competencies that enable effective work in a professional 

domain. S.S. Kunanbayeva’s competence-based model of foreign language education provides a robust theoretical 

foundation for identifying these key sub-competencies. S.S. Kunanbayeva emphasizes that language acquisition 

should occur within professional and intercultural contexts, not in isolation. The author argues that teaching a foreign 

language should integrate not only the linguistic code but also the social, cultural, and even political life of the 

language community. This view aligns with the theories of communicative competence advanced by researchers 

such as van Ek and Bachman, who conceptualize language ability as composed of multiple components: linguistic, 

sociolinguistic, discursive, pragmatic, intercultural, and strategic competencies (van Ek, 1975; Bachman, 1990). 

Building on these frameworks,S.S. Kunanbayeva posits that the goal of professional foreign language education is to 

prepare students to communicate freely and effectively in their specialty – for example, in the field of law – in the 

target language (Kunanbayeva, 2010). 

Within this context, English Medium Instruction (EMI) – the delivery of academic subjects in English – 

offers a particularly effective environment for developing professional communicative sub-competencies. EMI 

immerses students in authentic use of English as they learn subject content, thereby naturally cultivating 

communicative skills. For instance, third- and fourth-year International Law students taking their law courses in 

English simultaneously engage with legal content and real communicative situations. Activities such as reading legal 

texts, analyzing case studies, participating in debates, and delivering formal presentations all occur in English, which 

organically fosters the students’ professional communication skills in that language. Through EMI, students do not 
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merely acquire legal knowledge; they also practice using English in context, bridging academic learning with real-

world language use. 

In this article S.S. Kunanbayeva’s competence-based model as a theoretical framework to examine the 

development of key communicative sub-competencies in International Law students through EMI adopts. Six 

fundamental sub-competencies as linguistic, sociolinguistic, discursive, pragmatic, intercultural, and strategic 

were taken into account and each one was explored in terms of its theoretical basis, its significance for law students, 

and practical examples of how it can be developed in an EMI setting. 

Methods. This study is a theoretical-methodological analysis grounded in a competence-based approach. 

Qualitative content analysis of educational literature and practice was employed on the basis of S.S. 

Kunanbayeva’s model as the conceptual framework (Kunanbayeva, 2016). First, the set of communicative sub-

competencies were identified. These include linguistic, sociolinguistic, discursive, pragmatic, intercultural, and 

strategic sub-competencies, which correspond closely to components of communicative competence described in the 

works of van Ek (1975), Bachman (1990), and Canale and Swain (1980). 

Next, the International Law EMI context was analyzed to determine how each sub-competence manifests 

and can be intentionally developed. The context for this analysis is a third- and fourth-year International Law course 

taught entirely in English at a Kazakhstani university. Examples of instructional activities and scenarios from this 

course (e.g., moot court exercises, legal document drafting, class debates) were gathered and categorized according 

to which sub-competence they primarily develop. This approach allowed to map practical EMI pedagogical 

techniques to each theoretical sub-competence. 

For each communicative sub-competence, a structured analytical procedure can be followed : 

1. outline the theoretical definition and scope of the sub-competence as per S.S. Kunanbayeva’s model (and 

related communicative competence literature), 

2. explain the significance of the sub-competence for International Law students’ professional development,  

3. identify concrete examples of how EMI-based teaching strategies in the law curriculum can cultivate that 

sub-competence. All examples are drawn from the provided context and illustrate typical class activities or 

assignments. 

Results. Using the above methodology, each of the six sub-competencies is theoretically grounded and can be 

developed through EMI in an International Law program. Each sub-section below details one sub-competence, its 

relevance, and pedagogical implementations in an English-medium law course. 

 
Sub-

Competence 

Theoretical Basis Significance for Law Students EMI Implementation Examples 

Linguistic - Focuses on mastery of the 

language code (vocabulary, 

grammar, phonology) 

(Kunanbayeva, 2010; Canale 

& Swain, 1980; Bachman, 

1990). 

- Forms the bedrock of 

communication: without 

accurate syntax and 

terminology, effective higher-

level discourse is hindered. 

- International Law students 

must use precise legal terms 

(e.g., “void” vs. “voidable”) to 

avoid misinterpretation. 

- Must handle complex 

grammar in legal texts 

(conditional clauses, passive 

voice). 

- Ensures clear articulation of 

arguments and comprehension 

of legal documents. 

- Legal Terminology Seminars:Weekly 

mini-seminars on legal vocabulary (e.g., 

treaty, jurisdiction, arbitration). 

- Contextual Grammar Instruction: 

Highlight complex grammar via authentic 

legal texts (contracts, court judgments). 

- Legal Writing Practice: Draft short legal 

arguments or contract sections in English, 

followed by feedback on accuracy and style. 

Sociolinguistic - Centers on using language 

appropriately in varying social 

contexts (Kunanbayeva, 2016; 

van Ek, 1975; Bachman, 

1990). 

- Involves formality levels, 

politeness strategies, and 

cultural norms for addressing 

different audiences (judges, 

peers, clients). 

- Legal communication is 

highly formal (e.g., addressing 

a judge as “Your Honor”). 

- Misuse of register or 

politeness may lead to 

professional or cultural 

misunderstandings. 

- Enables students to adapt tone 

and style when interacting with 

different legal stakeholders 

(colleagues, international 

delegates, clients). 

- Formal Role-Play Simulations:Mock court 

hearings, UN meetings, or client consultations 

to practice appropriate register. 

- Cross-Cultural Case Discussions: Analyze 

sociolinguistic breakdowns (e.g., direct vs. 

indirect communication). 

- Authentic Material Analysis:Examine 

formal letters, opinions, and emails to identify 

tone, politeness markers, and register shifts. 

Discursive 

(Textual) 

- Emphasizes the ability to 

structure logical, cohesive, and 

coherent discourse 

(Kunanbayeva, 2010). 

- Concerns organization of 

sentences/paragraphs, use of 

transitions, and clear 

progression of ideas. 

- Aligns with discourse 

competence in van Ek and 

Bachman’s models. 

- Lawyers regularly handle 

complex legal texts (briefs, 

contracts, rulings). 

- Clear structure (e.g., 

introduction, arguments, 

conclusion) is vital for 

persuasiveness and 

reader/listener comprehension. 

- Inadequate organization can 

undermine even grammatically 

correct arguments. 

- Structured Oral Arguments (Moot 

Court): Students present case analyses with 

logical sequencing and signposted arguments. 

- Legal Writing Assignments:Draft sections 

of contracts, briefs, or essays; receive 

feedback on organization and coherence. 

- Guided Case Discussions: Use a clear 

structure (intro → argument → conclusion) 

when discussing case facts in class. 

Pragmatic - Involves effective use of - Critical for law students who - Negotiation Simulations:Students practice 
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language to achieve 

communicative goals and 

interpret implied meanings 

(Kunanbayeva, 2016; Canale 

& Swain, 1980; Bachman, 

1990). 

- Focuses on performing 

speech acts (requesting, 

disagreeing, apologizing) and 

responding appropriately to 

context. 

must negotiate, persuade, or 

disagree politely during trials 

and negotiations. 

- Even perfect grammar can fail 

if pragmatic nuances (tone, 

indirectness, politeness) are 

misunderstood. 

- Equips students to handle 

real-world situations (court 

questioning, client interaction) 

effectively. 

making offers, refusing politely, and forming 

compromises in a mock contract dispute. 

- Speech Act Role-Plays: Targeted drills on 

requesting clarification, respectfully 

disagreeing, or concluding a meeting. 

- Authentic Scenario Analysis:Study 

transcripts of legal interactions to highlight 

pragmatic strategies and pitfalls. 

Intercultural - Entails the ability to 

communicate effectively 

across different cultures 

(Kunanbayeva, 2010). 

- Involves knowledge of 

cultural values, self-

awareness, and adaptability 

(developing a “second cultural 

mindset”). 

- Ensures not only linguistic 

but also cultural 

appropriateness. 

- International Law students 

engage with various legal 

systems and cultural norms. 

- Cultural missteps can harm 

rapport, negotiations, or client 

relations. 

- Understanding diverse legal 

traditions and communication 

styles is crucial for successful 

cross-border practice. 

- Comparative Law Projects:Research a 

foreign legal system and present on cultural 

influences in its law and practice. 

- Cross-Cultural Simulations:Role-play an 

international negotiation with culturally 

distinct parties, then debrief cultural 

expectations and adaptations. 

- Intercultural Reflection Essays:Describe 

and analyze a personal experience of cultural 

misunderstanding. 

Strategic - Concerns verbal and non-

verbal strategies to overcome 

communicative challenges 

(Canale & Swain, 1980; 

Bachman, 1990; 

Kunanbayeva, 2016). 

- Includes paraphrasing, using 

synonyms, asking for 

clarification, and managing 

breakdowns when language is 

insufficient. 

- Acts as a communicative 

“repair kit.” 

- Even proficient speakers may 

forget specific terms or face 

unfamiliar contexts (e.g., new 

legal concepts). 

- Allows maintaining 

professionalism when 

encountering 

misunderstandings or lapses in 

vocabulary. 

- Increases confidence and 

adaptability in Q&A sessions, 

court arguments, or 

international meetings. 

- Communicative Strategy Training: Teach 

expressions like “Let me rephrase that…”; 

practice using them in tricky situations. 

- Impromptu Speaking Drills:Students 

respond spontaneously to unexpected legal 

prompts or questions, learning to stall politely 

or paraphrase unknown words. 

- Group Problem-Solving Tasks:Tackle a 

complex legal scenario under time pressure, 

highlighting the need for strategic language 

use. 

Table 1. Key Theoretical Underpinnings and Significance of Each Sub-Competence 
 

Sub-

Competence 

Theoretical Basis Significance for Law Students EMI Implementation Examples 

Linguistic - Focuses on mastery of the 

language code (vocabulary, 

grammar, phonology) 

(Kunanbayeva, 2010; Canale & 

Swain, 1980; Bachman, 1990). 

- Forms the bedrock of 

communication: without accurate 

syntax and terminology, effective 

higher-level discourse is 

hindered. 

- International Law students must 

use precise legal terms (e.g., 

“void” vs. “voidable”) to avoid 

misinterpretation. 

- Must handle complex grammar 

in legal texts (conditional clauses, 

passive voice). 

- Ensures clear articulation of 

arguments and comprehension of 

legal documents. 

- Legal Terminology Seminars:Weekly 

mini-seminars on legal vocabulary (e.g., 

treaty, jurisdiction, arbitration). 

- Contextual Grammar Instruction: 

Highlight complex grammar via authentic 

legal texts (contracts, court judgments). 

- Legal Writing Practice: Draft short 

legal arguments or contract sections in 

English, followed by feedback on 

accuracy and style. 

Sociolinguistic - Centers on using language 

appropriately in varying social 

contexts (Kunanbayeva, 2016; 

van Ek, 1975; Bachman, 1990). 

- Involves formality levels, 

politeness strategies, and cultural 

norms for addressing different 

audiences (judges, peers, clients). 

- Legal communication is highly 

formal (e.g., addressing a judge as 

“Your Honor”). 

- Misuse of register or politeness 

may lead to professional or 

cultural misunderstandings. 

- Enables students to adapt tone 

and style when interacting with 

different legal stakeholders 

(colleagues, international 

delegates, clients). 

- Formal Role-Play Simulations:Mock 

court hearings, UN meetings, or client 

consultations to practice appropriate 

register. 

- Cross-Cultural Case Discussions: 

Analyze sociolinguistic breakdowns (e.g., 

direct vs. indirect communication). 

- Authentic Material Analysis:Examine 

formal letters, opinions, and emails to 

identify tone, politeness markers, and 

register shifts. 

Discursive 

(Textual) 

- Emphasizes the ability to 

structure logical, cohesive, and 

coherent discourse 

(Kunanbayeva, 2010). 

- Concerns organization of 

sentences/paragraphs, use of 

transitions, and clear progression 

of ideas. 

- Aligns with discourse 

competence in van Ek and 

Bachman’s models. 

- Lawyers regularly handle 

complex legal texts (briefs, 

contracts, rulings). 

- Clear structure (e.g., 

introduction, arguments, 

conclusion) is vital for 

persuasiveness and reader/listener 

comprehension. 

- Inadequate organization can 

undermine even grammatically 

correct arguments. 

- Structured Oral Arguments (Moot 

Court): Students present case analyses 

with logical sequencing and signposted 

arguments. 

- Legal Writing Assignments:Draft 

sections of contracts, briefs, or essays; 

receive feedback on organization and 

coherence. 

- Guided Case Discussions: Use a clear 

structure (intro → argument → conclusion) 

when discussing case facts in class. 
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Pragmatic - Involves effective use of 

language to achieve 

communicative goals and 

interpret implied meanings 

(Kunanbayeva, 2016; Canale & 

Swain, 1980; Bachman, 1990). 

- Focuses on performing speech 

acts (requesting, disagreeing, 

apologizing) and responding 

appropriately to context. 

- Critical for law students who 

must negotiate, persuade, or 

disagree politely during trials and 

negotiations. 

- Even perfect grammar can fail if 

pragmatic nuances (tone, 

indirectness, politeness) are 

misunderstood. 

- Equips students to handle real-

world situations (court 

questioning, client interaction) 

effectively. 

- Negotiation Simulations:Students 

practice making offers, refusing politely, 

and forming compromises in a mock 

contract dispute. 

- Speech Act Role-Plays: Targeted drills 

on requesting clarification, respectfully 

disagreeing, or concluding a meeting. 

- Authentic Scenario Analysis:Study 

transcripts of legal interactions to 

highlight pragmatic strategies and pitfalls. 

Intercultural - Entails the ability to 

communicate effectively across 

different cultures (Kunanbayeva, 

2010). 

- Involves knowledge of cultural 

values, self-awareness, and 

adaptability (developing a 

“second cultural mindset”). 

- Ensures not only linguistic but 

also cultural appropriateness. 

- International Law students 

engage with various legal systems 

and cultural norms. 

- Cultural missteps can harm 

rapport, negotiations, or client 

relations. 

- Understanding diverse legal 

traditions and communication 

styles is crucial for successful 

cross-border practice. 

- Comparative Law Projects:Research a 

foreign legal system and present on 

cultural influences in its law and practice. 

- Cross-Cultural Simulations:Role-play 

an international negotiation with 

culturally distinct parties, then debrief 

cultural expectations and adaptations. 

- Intercultural Reflection 

Essays:Describe and analyze a personal 

experience of cultural misunderstanding. 

Strategic - Concerns verbal and non-verbal 

strategies to overcome 

communicative challenges 

(Canale & Swain, 1980; 

Bachman, 1990; Kunanbayeva, 

2016). 

- Includes paraphrasing, using 

synonyms, asking for 

clarification, and managing 

breakdowns when language is 

insufficient. 

- Acts as a communicative 

“repair kit.” 

- Even proficient speakers may 

forget specific terms or face 

unfamiliar contexts (e.g., new 

legal concepts). 

- Allows maintaining 

professionalism when 

encountering misunderstandings 

or lapses in vocabulary. 

- Increases confidence and 

adaptability in Q&A sessions, 

court arguments, or international 

meetings. 

- Communicative Strategy Training: 

Teach expressions like “Let me rephrase 

that…”; practice using them in tricky 

situations. 

- Impromptu Speaking Drills:Students 

respond spontaneously to unexpected 

legal prompts or questions, learning to 

stall politely or paraphrase unknown 

words. 

- Group Problem-Solving Tasks:Tackle 

a complex legal scenario under time 

pressure, highlighting the need for 

strategic language use. 

Table 2. EMI Implementation Strategies for Developing Sub-Competencies 

 

Discussion. Implementing S.S. Kunanbayeva’s model of professional communicative sub-competencies 

through EMI in International Law education offers an effective and integrated approach to modern language 

instruction. Teaching legal subjects in English allows students to gain both content knowledge and essential 

communication skills simultaneously. EMI thus serves as a dual-purpose platform where legal understanding and 

language proficiency develop in tandem. 

The six sub-competencies—linguistic, sociolinguistic, discursive, pragmatic, intercultural, and strategic—

function together to build a well-rounded communicative profile. Authentic tasks such as debates, case studies, moot 

courts, and legal writing provide meaningful practice, bridging theory and real-world legal communication. 

For law students in Kazakhstan, EMI is not just an academic tool but career preparation. Graduates from such 

programs can work confidently in English, draft documents, negotiate internationally, and participate in multicultural 

environments—core competencies for today’s global legal landscape. 

This conceptual analysis highlights the potential of combining a national pedagogical model with international 

practices. It lays a foundation for further empirical research and provides practical insights for educators on how to 

target and foster communicative skills within EMI settings. Ultimately, this approach enhances the training of 

globally competent, multilingual legal professionals. 
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THE CONCEPT AND STRUCTURE OF COMMUNICATIVE COMPETENCE 
 

Abstract: This paper explores the multifaceted concept of communicative competence, emphasizing its 

crucial role in effective and contextually appropriate language use. Moving beyond grammatical accuracy, it 

encompasses the ability to understand and produce language effectively in diverse social and professional contexts. 

Drawing on established theoretical frameworks and contemporary research, the paper identifies key components of 

communicative competence—grammatical, sociolinguistic, discourse, and strategic—and illustrates their interplay in 

real-world communication scenarios. Furthermore, it discusses pedagogical implications and strategies for fostering 

communicative competence in language learners. 

Key Words: communicative competence, linguistic competence, sociolinguistic competence, discourse 

competence, strategic competence, language learning, language teaching. 

Түйін: Бұл мақала коммуникативтік құзыреттілік ұғымын жан-жақты қарастырады, оның тілді тиімді 

және контекстке сай қолданудағы маңызды рөлін атап көрсетеді. Грамматикалық дәлдіктен асып, ол әртүрлі 

әлеуметтік және кәсіби жағдайларда тілді тиімді түсіну және өндіру қабілетін қамтиды. Қалыптасқан 

теориялық негіздер мен қазіргі заманғы зерттеулерге сүйене отырып, мақалада коммуникативтік 

құзыреттіліктің негізгі құрамдас бөліктері — грамматикалық, социолингвистикалық, дискурсивтік және 

стратегиялық — анықталып, олардың нақты коммуникациялық жағдайлардағы өзара әрекеттесуі көрсетіледі. 

Сонымен қатар, тіл үйренушілерде коммуникативтік құзыреттілікті дамытудың педагогикалық маңызы мен 

стратегиялары талқыланады. 

Тірек сөздер: коммуникативтік құзыреттілік, лингвистикалық құзыреттілік, социолингвистикалық 

құзыреттілік, дискурсивтік құзыреттілік, стратегиялық құзыреттілік, тіл үйрену, тіл үйрету. 
 

Defining Communicative Competence 

The concept of communicative competence emerged as a significant shift in language education, moving the 

focus from mere grammatical proficiency to the broader ability to use language effectively and appropriately in real-

life situations.3 While earlier approaches often emphasized the mastery of linguistic structures, communicative 

competence recognizes that knowing a language involves more than just knowing its grammar, vocabulary, and 

pronunciation.4 It encompasses the ability to use this knowledge to achieve communicative goals in various social 

and cultural contexts. 

One of the foundational models of communicative competence was proposed by Hymes (1972), who argued 

that linguistic competence, as defined by Chomsky (1965), was insufficient to explain how language is actually 

used.5 Hymes introduced the notion of "communicative competence," which included not only grammatical 

knowledge but also the knowledge of what is appropriate and feasible in a given communicative situation.6 

Later, Canale and Swain (1980) further elaborated on this model, identifying four key components of 

communicative competence: grammatical competence, sociolinguistic competence, discourse competence, and 

strategic competence.78 This framework has become highly influential in the field of language teaching and research. 

The Components of Communicative Competence 

Communicative competence is a complex construct comprising several interconnected components that work 

together to enable effective communication.9 These key components are: 

• Grammatical Competence: This refers to the knowledge of the language code, including vocabulary, 

morphology, syntax, phonology, and orthography. It is the foundation upon which meaningful and structurally 
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correct utterances are built. Without a sufficient level of grammatical competence, it becomes challenging to convey 

intended messages accurately. This component aligns with Chomsky's (1965) concept of linguistic competence but is 

considered a part of a broader communicative ability. 

• Sociolinguistic Competence: This involves the ability to use and interpret language appropriately within a 

specific social and cultural context. It encompasses an understanding of social norms, cultural conventions, and the 

relationship between language and social factors such as status, role, age, and gender.10 Sociolinguistic competence 

allows language users to adjust their language use based on the situation, the participants involved, and the purpose 

of communication. For instance, knowing when to use formal versus informal language, understanding politeness 

strategies, and interpreting cultural references are all part of sociolinguistic competence.11 

• Discourse Competence: This is the ability to create and comprehend coherent and cohesive spoken and 

written texts. It involves understanding how ideas are connected and organized within a text, including the use of 

cohesive devices (e.g., pronouns, conjunctions) and coherence (the logical flow of ideas). Discourse competence 

enables individuals to produce and understand extended stretches of language that are meaningful and well-

structured.12 It goes beyond sentence-level grammar to encompass the organization of larger units of language. 

• Strategic Competence: This refers to the ability to use verbal and non-verbal communication strategies to 

compensate for gaps in knowledge or to enhance the effectiveness of communication. It includes strategies for 

dealing with communication breakdowns, such as asking for clarification, rephrasing, using circumlocution, or 

employing gestures.13 Strategic competence also involves using strategies to make communication more impactful, 

such as emphasizing key points or using rhetorical devices. This component is particularly important when learners 

encounter difficulties in understanding or expressing themselves. 

These four components are not isolated but rather interact and support each other in the process of 

communication. A competent communicator draws upon all these areas of knowledge and skills to engage 

effectively in various communicative situations. 

The Significance of Communicative Competence 

Communicative competence is paramount for successful interaction in all aspects of life, including social, 

academic, and professional settings.14 In an increasingly interconnected world, the ability to communicate effectively 

across diverse linguistic and cultural backgrounds is more crucial than ever. 

In educational contexts, fostering communicative competence enables learners to participate actively in 

classroom activities, understand academic content, and express their ideas clearly. It equips them with the skills 

necessary for academic success and lifelong learning. 

In professional environments, strong communicative competence is essential for effective teamwork, client 

interactions, negotiations, and overall career advancement.15 The ability to communicate clearly, appropriately, and 

persuasively can significantly impact professional relationships and outcomes.16 

Furthermore, in intercultural communication, communicative competence plays a vital role in promoting 

understanding, building rapport, and avoiding misunderstandings.17 Sensitivity to sociolinguistic norms and the 

ability to adapt communication strategies are crucial for navigating interactions with individuals from different 

cultural backgrounds.18 

Developing Communicative Competence in Language Learners 

Developing communicative competence requires a pedagogical approach that goes beyond traditional 

grammar-focused instruction.19 Language teaching should aim to create authentic communicative opportunities that 

allow learners to practice using the language in meaningful contexts.20 Several strategies can be employed to foster 

the development of communicative competence: 

• Task-Based Language Teaching (TBLT): This approach involves engaging learners in real-world tasks that 

require them to use the target language to achieve specific outcomes.21 Tasks such as problem-solving, information 

sharing, and role-playing provide opportunities for learners to integrate their grammatical, sociolinguistic, discourse, 

and strategic competencies. 

• Communicative Language Teaching (CLT): CLT emphasizes interaction and communication as the primary 

goal of language learning. Activities that promote meaningful communication, such as discussions, debates, 

interviews, and simulations, are central to this approach. 

• Exposure to Authentic Language: Providing learners with opportunities to interact with authentic spoken 

and written texts, such as news articles, films, podcasts, and conversations with native speakers, helps them develop 

an understanding of how language is used in real-world contexts. 

• Focus on Pragmatics and Sociolinguistics: Explicit instruction on pragmatic aspects of language use, such as 

speech acts, politeness strategies, and cultural nuances, can enhance learners' sociolinguistic competence. Activities 

that raise awareness of how social and cultural factors influence language use are crucial. 

• Development of Discourse Skills: Activities that focus on developing coherence and cohesion in spoken and 

written discourse, such as paragraph writing, storytelling, and presentations, can improve learners' discourse 

competence. 

• Strategy Training: Explicitly teaching learners communication strategies, such as asking for clarification, 

paraphrasing, and using non-verbal cues, can enhance their strategic competence and enable them to communicate 

more effectively, even when facing linguistic challenges. 
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• Feedback and Reflection: Providing learners with constructive feedback on their communicative 

performance and encouraging them to reflect on their strengths and weaknesses can contribute to their development 

of communicative competence. 

Conclusion 

Communicative competence is a fundamental concept in language education, representing the holistic ability 

to use language effectively and appropriately in diverse contexts.22 It encompasses grammatical, sociolinguistic, 

discourse, and strategic dimensions that are intricately intertwined. Recognizing the importance of communicative 

competence has led to significant shifts in language teaching methodologies, emphasizing communicative activities 

and real-world applications of language. By focusing on developing all components of communicative competence, 

educators can equip learners with the essential skills to navigate the complexities of communication in an 

increasingly interconnected and multicultural world. Ultimately, communicative competence empowers individuals 

not just to speak a language, but to truly communicate and connect with others.23 
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ҚОСТІЛДІЛІК МИ ДАМУЫНА ҚАЛАЙ ӘСЕР ЕТЕДІ 
 

Түйін. Бұл мақала қостілділік пен мидың дамуының әсерін зерттейді. Мақала мидың когнитивтік 

артықшылықтарын қамтиды және қостілділіктің адамдарға қалай әсер ететінң мен жалпы қате түсініктерді 

қарастырады. Сонымен қатар, мақалада екі тілді тәжірибенің мидағы когнитивтік функциялар мен тілдік 

өкілдіктерді қалай қалыптастыратыны туралы түсініктер берілген. 
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Тірек сөздер: қостілділік, ми қызметі, кодты ауыстыру, тілді меңгеру, когнитивті даму. 

 

The phenomenon of bilingualism has attracted significant academic interest over recent decades, particularly 

in the fields of cognitive science, neuroscience, and language education. As the global population becomes 

increasingly multilingual, it is essential to understand the implications of bilingual language use on brain 

development and cognitive functioning. 

Traditionally, research on bilingualism and cognition has focused on the implications of bilingualism for 

individual cognitive processes. The study is aimed at exploring the impact of bilingualism as a phenomenon without 

going into detail how various languages or their combinations might affect thought processes. Studies of the 

bilingual mental lexicon have commonly focused on lexical processing, rarely touching on linguistic and cultural 

specificity of conceptual representation. As a result, research in bilingualism has accumulated an impressive amount 

of knowledge on lexical and cognitive processing, in bilingual individuals but tells us little about the impact of cross-

linguistic and cross-cultural differences on thought processes [1]. 

Bilingualism refers to the use of more than one language in daily life. Globally, more than half of the 

population is considered bilingual, although this proportion varies significantly by region. For example, in 

Kazakhstan, a multilingual society where Kazakh, Russian, and increasingly English are spoken, the ability to 

communicate in more than one language is common and culturally embedded. In many parts of the world, 

bilingualism is not only widespread but also the social norm. 

In today's globalized context, the capacity to speak multiple languages is viewed as a valuable asset. Beyond 

communicative advantages, bilingualism is associated with notable cognitive benefits. The mental effort required to 

operate in two languages enhances executive functions by constantly engaging attention, memory, and problem-

solving skills. This form of cognitive "training" appears to have long-term positive effects, functioning similarly to 

an antioxidant in protecting the brain. Research suggests that individuals who use more than one language regularly 

may experience slower cognitive decline as they age, with improved outcomes in areas such as memory retention 

and mental flexibility. 

Historically, psychologists had a basic understanding of the brain's mechanism for processing language. They 

hypothesized that the visual word form area (VWFA) processed the words we perceived or skimmed [2]. Afterward, 

this information was sent via a bundle of neural fibers to the Broca and Wernicke's areas, which generated the words 

we expressed in response. However, further exploration using imaging methods revealed a third region that also 

governs language control. This area, known as the inferior parietal lobule, or Geschwind’s territory, plays a crucial 

role in regulating language. It appears to integrate information from both sensory and motor areas, acting as a key 

mediator in higher-order linguistic functions, such as switching between languages, semantic processing, and 

working memory (see Picture 1). 

 

 
Picture 1 

 

These findings have significantly shifted the field’s understanding of bilingualism, highlighting that language 

processing is not confined to a simple input-output model but involves widespread coordination across multiple brain 

regions. 

Cognitive benefits of bilingualism 

Over the years, bilingualism rarely entered into debates about language and thought: Current collections of 

work on linguistic relativity are devoted exclusively to explorations in monolingual contexts. Before 1960, experts 

assumed that the structure of the brain and functions are pre-programmed are eternal wholly determined by genetics. 

A turning point in this perception came with the landmark study by Dr. Marian Diamond [3]. As noted by the 

researcher evidence suggests that intellectual stimulation regardless of age supports cortical development and 

therefore increasing cognitive adaptability and learning efficiency. Cognitive development refers gradual 

improvement refinement of intellectual abilities, such as perception, logical reasoning and memory. Numerous 
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cognitive abilities show advanced performance in multiple cognitive domains. Developmentally, bilingual 

experience is associated with promotion of core executive functions like attentional focus on and behavioral 

inhibition. Olzhas Omarovich Suleimenov is a Kazakh writer, poet and linguist. He is known for his renowned work 

on studying bilingualism in ancient Russian literature which was called “The Tale of Igor’s Campaign”. In this book, 

Suleimenov explores the cognitive and cultural implications of bilingualism, offering insights into the linguistic 

interplay between Turkic and Slavic languages and their influence on the development of early Russian literary 

traditions. 

Bilingualism was scarcely spoken of in literature dealing with language and thought. New anthologies on 

linguistic relativity studies address only experiments carried out in monolingual settings. Before 1960, experts 

assumed that brain organization and mechanisms were pre-determined and fully coded by genetics. A turning point 

for this mindset came in the wake of Dr. Marian Diamond's historical research, whereby she had demonstrated that 

cortical thickening by means of environmental stimulation is possible [4]. The researcher has been quoted to have 

indicated that intellectual stimulation at any age supports cortical growth, thereby facilitating higher cognitive 

adaptability and the efficacy of learning. The term cognitive development can be defined as the evolution and 

refinement of mental abilities over time, including perception, rationality, and memory. Several studies confirmed 

that bilingualism enhances several aspects of cognition across different domains. On the developmental side, 

bilingual experience has been associated with developing critical executive skills such as attention focus, control of 

behavior, cognitive adaptation, and solving problems. Studies also reported that bilinguals are better on tasks that 

require switching between tasks and dealing with conflicting information, and this indicates that bilingualism 

facilitates an improvement in the executive control system of the brain. 

Challenges and myth about bilingualism 

Bilingualism offers numerous cognitive, social, and professional advantages. It contributes to maintaining 

cognitive flexibility, supports career advancement, and facilitates intercultural communication. However, as with 

many complex skills, being bilingual is not without its challenges – especially when required to operate in a second 

language in unfamiliar or high-stakes contexts, such as while traveling abroad. 

As native speakers of Kazakh who have lived in Kazakhstan since birth, we did not begin intensive study of 

English until entering Ablai Khan University. Since then, consistent interaction with native English speakers and 

exposure to academic content in English have contributed to substantial progress in our language proficiency. 

Nevertheless, we continue to encounter specific difficulties that are characteristic of the bilingual experience. 

Regardless of how many languages one speaks, there is often a dominant language in which the individual 

feels most comfortable. Maintaining equal proficiency in both languages is a complex and ongoing task. In our 

situation, English (our second language) has become increasingly dominant due to its central role in our academic 

environment and daily social interactions. As a result, we have noticed a gradual decline in our native language, 

Kazakh, which is concerning from both a cultural and linguistic perspective. Experiencing attrition in one’s first 

language can be emotionally challenging, particularly when that language is deeply connected to personal identity 

and heritage. 

Formal language use presents some of the greatest challenges for bilingual individuals. For example, 

discussing complex topics such as taxation, employment, or property-related matters in our native language, Kazakh, 

can be particularly difficult. This difficulty arises not from a lack of fluency, but rather from limited exposure to 

specialized vocabulary in these domains. As children, we did not acquire terminology related to such formal or 

professional contexts, and we were only introduced to these concepts later in life primarily through English-language 

education and socialization within academic and professional environments. As a result, engaging in formal 

discourse in Kazakh, especially with professionals, can feel unnatural and linguistically restrictive due to gaps in our 

lexical knowledge. 

Even if you use one language more than the other, you can inadvertently mix languages. Some idioms or 

phrases that are only in one language can make their way into the other while speaking. This occurs to us quite 

frequently. Most of the time, we do not even realize it until a friend or relative brings it to our attention. Telling 

numbers and time is one that is difficult for us personally. That is because they function in a completely different 

manner in Kazakh and English. For instance, 2:30 PM is «half two» in English, but it's «екі жарым» (eki zharim) in 

Kazakh. Numbers are also spoken differently as well. 51 is «fifty-one» in English, but it's «елу бір» (elý bir) in 

Kazakh. 

Myth         

The myths surrounding bilingualism have contributed to uncertainty regarding its definition. As global 

mobility increased over time, with individuals frequently traveling and migrating between regions, debates on this 

topic have become more pronounced. Today, various perspectives exist, raising questions about who qualifies as 

bilingual, the age at which language acquisition is most effective, the cognitive implications of bilingualism, and 

whether children may experience confusion when learning two languages from early childhood. It can be suggested 

that there is no one-size-fits-all approach, and that each family must decide what works best for their child. 

One of the biggest fears that parents have is that talking two languages will confuse their child. Code-mixing, 

which is when a child uses words from two languages in the same sentence, is usually brought up as proof. In fact, 

this is a natural process known as code-switching. Bilingual children do not do this randomly, it typically occurs as a 

result of their linguistic environment and developmental stages [5]. 
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They do it in two ways. First, they see adults around them from time to time code-mixing and simply imitate 

the behavior. Second, sometimes children have not yet developed a strong enough vocabulary in one language, so 

they borrow from the other, just as monolingual children might call all four-legged creatures a «dog» at first. Until a 

bilingual child remembers or learns the right word, they use whichever one is more convenient. Therefore, code-

switching is not a sign of confusion but a sign of the ability to handle two languages at once. Two-year-olds are 

already able to choose between which language to use depending on who they are speaking to. 

Conclusion 

In conclusion, bilingualism is much more than a merely useful skill; it is a complex cognitive process that 

influences thinking, intercultural understanding, and even brain structure over time. The ability to switch between 

languages strengthens neural connections, which in turn enhances memory, adaptability, and problem-solving 

abilities. However, bilingualism does present challenges, including difficulties in managing both languages 

simultaneously, occasional linguistic interference, and even moments of identity confusion. These issues, however, 

should not be viewed as signs of cognitive disorder, but rather as demonstrations of the brain's remarkable resilience. 

The long-standing arguments that bilingualism leads to intellectual overload or hinders language acquisition have 

been disproven by research, which instead shows that the bilingual mind gains a deeper and more nuanced 

understanding of communication. 

Finally, bilingualism is a doorway to increased human understanding. It brings people together, opens up 

horizons, and improves work and life. In a more global world, the ability to switch between multiple linguistic 

domains is not just an ability – it is a superpower. 
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Аннотация: В статье рассматривается использование мультимедийных игр в процессе преподавания 

иностранных языков. Анализируется, каким образом интерактивные игры могут повысить эффективность 

обучения за счёт увеличения вовлечённости студентов и улучшения языковых навыков. В исследовании 

оцениваются различные мультимедийные инструменты и их влияние на мотивацию и результаты обучения. 

Результаты показывают, что подобные игры способствуют более эффективному и увлекательному изучению 

языков. 

Ключевые слова: мультимедиа, иностранные языки, игры, технологии, традиционное обучение, 

цифровые инструменты. 

In the 21st century, education is undergoing a profound transformation due to rapid technological, social, and 

political changes. As the world increasingly adopts a digital-first approach, traditional teaching methods struggle to 

keep up with the evolving demands of modern students. While conventional techniques still have their advantages, 

their effectiveness is gradually diminishing in an era where digital platforms, interactive learning, and gamification 

are reshaping education. This shift is particularly noticeable in foreign language acquisition, where technology has 

revolutionized how students learn and practice new languages. To stay relevant and effective, the education system 

must not only adapt but also actively integrate these innovations, ensuring that learners develop the skills necessary 

for success in an increasingly digital and interconnected world.  

The advancement of new technologies is driving changes in teaching methodologies and the development of 

new learning formats. Consequently, a key aspect of building an information-based society is the “digitalization of 

education”—the process of adapting the education system to the digital environment. This involves utilizing modern 

 tools for information acquisition and transmission, as well as integrating these methods into foreign language 

teaching practices [1, p.71]. 

Analyzing current trends in foreign language learning, it becomes clear that technological advancements have 

enabled more people, regardless of age, to acquire new languages. This is largely due to the emergence of numerous 

educational programs, online platforms, mobile applications, interactive methodologies, and a wide range of learning 

materials.  

Modern technology has significantly expanded opportunities for self-education, allowing individuals to study 

languages beyond traditional academic settings. Each year, new mobile applications are developed, functioning as 

dictionaries, learning platforms, and interactive tools that simplify memorization and make the learning process more 

engaging. Additionally, portable voice translators are becoming increasingly available, facilitating communication. 

Let’s explore these innovations in more detail [2]. 

Contemporary technologies are transforming the learning process, making it more inclusive and engaging. 

They provide opportunities for all students to actively participate, regardless of their individual needs and learning 

styles. Digital tools enable learners to access information in ways that suit them best, minimizing obstacles and 

enhancing the overall educational experience. Through interactive platforms, multimedia content, and gamified 

elements, students become more motivated and involved. As a result, education becomes more efficient and 

adaptable, aligning with the demands of the modern era. 

The traditional education model is based on transferring knowledge and skills from teachers to students 

through explanations, demonstrations, and other well-established methods. For a long time, this approach was 

considered effective. However, in recent years, educational institutions have increasingly adopted new learning 

formats, such as individualized, didactic, and project-based methods. While the traditional system has proven its 
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effectiveness, the rapid advancement of technology and changing perspectives on learning necessitate the integration 

of modern educational approaches. 

Traditional education provides a structured and efficient approach, enabling instructors to teach large groups 

simultaneously. However, its rigid framework presents significant challenges in accommodating diverse learning 

needs [3]. 

A standardized curriculum limits opportunities for differentiation, making it difficult for struggling students to 

receive adequate support while restricting advanced learners from progressing at an accelerated pace. Furthermore, 

large class sizes reduce the feasibility of individualized instruction, and conventional assessment methods often fail 

to accurately measure students’ depth of understanding. The absence of interactive elements further diminishes 

engagement and motivation, hindering the overall learning experience. 

Although traditional methods have been widely used for decades, the evolving demands of modern education 

necessitate greater adaptability, interactivity, and personalized learning strategies to enhance student outcomes. 

The integration of multimedia technologies into the educational process significantly enhances the 

effectiveness and interactivity of foreign language learning. The use of electronic dictionaries, interactive textbooks, 

online resources, educational games, and multimedia presentations facilitates deeper comprehension, strengthens 

language skills, and increases learners’ motivation. 

The benefits of digital tools are particularly evident in language competitions and project-based learning. 

Visual and audio materials enhance the clarity of tasks, while interactive elements promote active engagement in the 

language environment. Furthermore, these technologies allow even external observers to participate by analyzing 

tasks and assessing their own knowledge [4]. 

However, the effectiveness of multimedia technologies depends on their appropriate and methodologically 

sound implementation. Simply presenting information in a visual format without interactive engagement does not 

ensure meaningful learning outcomes. To achieve optimal results, digital resources must be systematically integrated 

into the curriculum, carefully selected, and adapted to align with learners’ cognitive needs. 

Thus, multimedia technologies have become an essential component of modern language education, providing 

adaptability, accessibility, and a high level of student engagement in the process of learning two foreign languages. 

Teaching a foreign language requires not only a deep understanding of the subject but also the ability to 

effectively capture students’ attention and engage them in meaningful discussions. Multimedia technologies enhance 

the presentation of language material by making it more visual, engaging, and accessible, thereby improving 

comprehension and retention. These tools help create a dynamic learning environment, eliminating monotony and 

making the educational process more interactive and stimulating [5]. 

As part of our research, we conducted a survey among a group of 16 students. The main objective of the 

survey was to determine which language learning methods students find more effective: traditional methods 

(textbooks, printed materials) or multimedia platforms (online courses, interactive applications, educational games). 

The results showed that 10 out of 16 students (62.5%) prefer using multimedia platforms, as they consider 

them more convenient and effective for learning. Meanwhile, 6 students (37.5%) chose traditional methods, arguing 

that printed materials help them concentrate better and avoid distractions. 

Survey Results Table 
Learning Method Number of Students Percentage (%) 

Multimedia platforms (online 

courses,apps,games) 

10 62,5% 

Traditional methods 

(textbooks,printed materials) 

6 37,5% 

 

The survey results confirm that most students prefer modern digital tools for learning foreign languages. They 

note that multimedia technologies allow them to study at a convenient time, the interactive format makes learning 

more engaging, and the variety of content (audio, video, quizzes) helps with better retention of information. 

However, supporters of traditional methods emphasize the importance of printed textbooks, which help avoid digital 

overload and promote deeper analysis of the material. 

Thus, the survey results demonstrate that modern educational technologies play a significant role in the 

learning process, yet traditional methods remain relevant for some students. 

Modern foreign language education is undergoing significant transformation with the integration of 

multimedia technologies. Traditional teaching methods, which have long been the foundation of education, provide 

structure, consistency, and minimal reliance on technology. However, they also have limitations, including lower 

student engagement, reduced adaptability to individual learning needs, and a lack of interactivity, making them less 

effective in the digital age. 

In contrast, multimedia technologies offer new opportunities for language learning. Interactive platforms, 

educational games, digital dictionaries, and online resources enhance student engagement, boost motivation, and 

improve information retention. These tools make learning more accessible and flexible, allowing students to choose 

a pace and method that suit their needs. However, their effectiveness depends on proper implementation, consistent 

use, and thoughtful integration with traditional approaches. 
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Our study, which involved a survey of 16 students, confirmed this trend. The majority (62.5%) preferred 

multimedia platforms, considering them more convenient and effective. Meanwhile, 37.5% favored traditional 

methods, believing that printed materials help them concentrate better and avoid distractions. These findings suggest 

that while digital tools are becoming increasingly dominant in education, traditional approaches remain valuable for 

certain learners. 

Therefore, the most effective approach to language learning is not choosing between traditional or digital 

methods but rather combining them strategically. Blending the structured nature of conventional materials with the 

interactivity and flexibility of modern technologies creates a more comprehensive and engaging learning 

environment. This balanced approach maximizes each student’s potential, making language learning more efficient, 

stimulating, and adaptable to the demands of today’s world. 
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Abstract: The modern educational paradigm emphasizes the necessity of equipping students with 

competencies that extend beyond basic language proficiency. As globalization reshapes communication landscapes, 
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article explores the significance of developing polemical-argumentative competence among language students. By 

engaging in meaningful discussions and debates, students enhance their ability to navigate diverse cultural and 

professional contexts effectively. The article reviews existing literature on the definitions and components of 

polemics and argumentation, illustrating how these foundational concepts contribute to a comprehensive 

understanding of polemical-argumentative competence.  

Keywords: polemical-argumentative competence, competence, language specialities, intercultural 

communication. 

Дархан Д., 

Магистрант, «7М01711 - Подготовка педагогов  

иностранного языка» 

КазУМОиМЯ имени Абылай хана 

Алматы, Казахстан, e-mail: danadarkhan00@gmail.com 

Головчун А.А., 

Кандидат педагогических наук, профессор 

КазУМОиМЯ имени Абылай хана 

Алматы, Казахстан, e-mail: al_tina@inbox.ru  
 

ПОЛЕМИКО-АРГУМЕНТАЦИОННАЯ КОМПЕТЕНЦИЯ В СИСТЕМЕ ПОДГОТОВКИ 

СТУДЕНТОВ ЯЗЫКОВЫХ СПЕЦИАЛЬНОСТЕЙ 
 

Аннотация: Современная образовательная парадигма подчеркивает необходимость развития у 

учащихся компетенций, выходящих за рамки базового знания языка. Изучение языка должно адаптироваться 

https://infourok.ru/osnovnye-otlichiya-tradicionnogo-obucheniya-i-alternativnogo-4025787.html
https://cyberleninka.ru/article/n/preimuschestva-ispolzovaniya-multimediynyh-tehnologiy-pri-obuchenii-inostrannomu-yazyku
https://cyberleninka.ru/article/n/preimuschestva-ispolzovaniya-multimediynyh-tehnologiy-pri-obuchenii-inostrannomu-yazyku
mailto:danadarkhan00@gmail.com


128 

к сложностям межкультурного взаимодействия и критического мышления. В этой статье рассматривается 

важность развития полемико-аргументационной компетенции у студентов языковых специальностей. 

Участвуя в содержательных дискуссиях и диспутах, студенты развивают свою способность эффективно 

ориентироваться в различных культурных и профессиональных контекстах. В статье дается обзор 

существующей литературы по определениям и компонентам полемики и аргументации, иллюстрирующий, 

как эти основополагающие концепции способствуют всестороннему пониманию полемико-

аргументационной компетенции. 

Ключевые слова: полемико-аргументационная компетенция, компетенция, языковые специальности, 

межкультурная коммуникация. 
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ПОЛЕМИКАЛЫҚ-АРГУМЕНТТІК ҚҰЗІРЕТТІЛІК 
 

Түйін: Қазіргі білім беру парадигмасы оқушылардың тіл туралы негізгі білімінен тыс 

құзыреттіліктерін дамыту қажеттілігін көрсетеді. Тілді үйрену мәдениетаралық өзара әрекеттесу мен сыни 

ойлаудың күрделілігіне бейімделуі қажет. Бұл мақалада тіл мамандықтары студенттерінің полемикалық-

аргументтік құзыреттілігін дамытудың маңыздылығы қарастырылады. Мазмұнды пікірталастар қатысу 

арқылы студенттер әртүрлі мәдени және кәсіби контексттерде тиімді жөн сілтеу қабілетін дамытады. 

Мақалада полемика және аргумент терминдерінің анықтамалары мен компоненттері туралы әдебиеттерге 

шолу жасалады. Бұл негізгі ұғымдар полемикалық-аргументтік құзыреттілікті жан-жақты түсінуге ықпал 

етеді. 

Тірек сөздер: полемикалық-аргументтік құзыреттілік, құзыреттілік, тіл мамандықтары,  

мәдениетаралық коммуникация. 
 

The modern educational paradigm underscores the importance of equipping students with competencies that 

go beyond basic language proficiency. In an increasingly interconnected world shaped by globalization, language 

learning must evolve to address the complexities of intercultural communication and critical thinking. This shift 

necessitates a focus on higher-order skills such as analytical thinking, reasoning, collaboration, and adaptability—

key abilities for navigating diverse cultural, social, and professional contexts. For students specializing in languages, 

developing polemical-argumentative competence is particularly essential, as it strengthens their ability to engage in 

meaningful discussions, debates, and critical analyses. These skills are fundamental not only for effective 

intercultural communication but also for professional success in a globalized environment. Modern professional 

education embraces a competency-based approach, prioritizing the development of essential skills over the mere 

accumulation of knowledge.  

Polemical-argumentative competence is a complex and multifaceted concept that has not been widely 

explored in academic research. However, several scholars have examined its key components, which form the 

foundation for a deeper understanding of this competence. To define it more precisely, it is important to first analyze 

the fundamental notions of polemics and argumentation. 

The Oxford Dictionary of English defines polemic as either a controversial argument or a strong, often 

aggressive critique of a particular belief system, doctrine, or theory.[1] This suggests that polemics involve not just 

disagreement but an active challenge to opposing viewpoints. V. B. Rodos offers a more detailed perspective, 

describing polemics as a form of intellectual duel in which participants both substantiate their own positions and 

systematically critique and refute the arguments of their opponents.[2] This definition highlights the dynamic and 

confrontational nature of polemical discourse, which goes beyond simple debate to include strategic reasoning and 

counter argumentation. Argumentation, on the other hand, is more broadly defined as the process of presenting 

reasons and evidence in support of a claim, with the aim of persuading or convincing others.[3] Unlike polemics, 

which often carries a confrontational tone, argumentation can take various forms, from formal logical reasoning to 

structured persuasive discourse. It is a fundamental aspect of effective communication, particularly in academic, 

legal, and political contexts. By understanding these two key components, we can better understand the nature of 

polemical-argumentative competence.  

Building on these definitions, scholars have further refined the concept of polemical-argumentative 

competence. A. N. Gavrilova, in her dissertation, describes it as an individual’s ability to formulate and justify a 

thesis in a foreign language by strategically employing argumentation techniques and schemes. This process aims to 

persuade an audience to adopt a particular viewpoint on an idea, phenomenon, or situation.[4] F. van Eemeren and R. 

Grootendorst emphasize the structured and goal-oriented nature of argumentation, defining argumentative 
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competence as the ability to organize arguments in a coherent manner, ensuring they align with specific objectives 

while adhering to established norms.[5] Their perspective underscores the importance of both logical consistency 

and adherence to argumentation standards. Rapanta C., Garcia-Mila M. and Gilabert S. expands on this by 

highlighting the dual role of argumentative competence—not only the ability to substantiate or refute statements but 

also the necessity of understanding argumentation structures, rhetorical techniques, and even manipulative methods. 

Moreover, he stresses the importance of recognizing and countering such strategies when used by an opponent.[6] 

Considering these perspectives, polemical-argumentative competence can be understood as the ability to 

engage in discussions or debates where differing viewpoints are presented, while constructing, articulating, and 

defending arguments in a logical, structured, and respectful manner. This competence involves both cognitive and 

communicative skills, allowing individuals to participate in polemical dialogues while maintaining the ability to: 

- Formulate Arguments: Create well-structured and evidence-based arguments to support their position. 

- Refute Opposing Views: Identify weaknesses in counterarguments and respond effectively with logical 

rebuttals. 

- Use Persuasive Techniques: Apply rhetorical strategies to persuade others without resorting to fallacies or 

manipulative tactics. 

- Maintain Respectful Discourse: Engage in debates constructively, without personal attacks or hostility, 

even in contentious discussions. 

- Analyze Context and Audience: Adapt arguments and language based on the discussion’s context, cultural 

nuances, and the audience’s background. 

Formation of polemical-argumentative competence is crucial, due to several reasons. Firstly, it significantly 

enhances critical thinking and analytical skills. Students learn to analyze and evaluate information effectively, 

allowing them to distinguish between subjective opinions and objective facts. This ability to construct logical 

arguments is invaluable, not only in academic settings but also in professional environments where well-reasoned 

discourse is required. 

Moreover, academic debates, professional disputes, and negotiations are integral components of language 

specialization studies. By honing their persuasive and rhetorical skills, students become better equipped to engage 

successfully in these scenarios, facilitating more productive discussions and outcomes. 

Another vital aspect of developing polemical-argumentative competence is its relevance to intercultural 

communication. In today's globalized world, interactions often encompass a variety of perspectives and values. The 

capacity to argue and negotiate meaning respectfully and effectively is crucial for fostering successful 

communication across diverse cultures. This skill set not only promotes understanding but also bridges gaps between 

differing viewpoints. 

Furthermore, many careers related to language specialties—such as translation, interpretation, diplomacy, 

journalism, and teaching—demand strong polemic-argumentative skills. Professionals in these fields must be adept 

at articulating their ideas clearly and persuasively, enabling them to navigate complex discussions and advocate for 

their positions effectively. 

In conclusion we may consider that polemical-argumentative competence is a fundamental skill in the training 

of students specializing in languages, that prepares them to engage in meaningful discussions, construct persuasive 

arguments and navigate through diverse cultural and professional contexts. With the rise of globalisation, societal 

and economical changes, the ability to critically analyze, debate and negotiate meaning becomes crucial. By 

developing this competence, modern educational programs can equip students with the skills necessary for effective 

intercultural communication, professional success and intellectual engagement. Future research and pedagogical 

approaches should focus on refining methodologies for developing this competence, ensuring that students are not 

only proficient in a foreign language but also capable of articulating and defending their viewpoints in a structured, 

logical, and respectful manner. 
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Когнитивное образование – это обширная область, охватывающая различные методологии, от 

лабораторных экспериментальных методов до качественных исследований. Поскольку эта сфера носит 

междисциплинарный характер, исследования часто затрагивают несколько областей знаний, используя 

методы из психологии, нейронауки, лингвистики, искусственного интеллекта и философии.  

Когнитивное образование рассматривается как подход к обучению, основанный на исследованиях в 

области когнитивных наук, таких как изучение мозга и разума. Более того, оно использует когнитивные 

процессы для достижения качественного обучения.  

Термин «когниция» обозначает «процесс, посредством которого в сознании формируются знания и 

понимание». Это также означает «использование сознательных умственных процессов». Прилагательное 

«когнитивный» имеет значение «связанный с мышлением или сознательной умственной деятельностью» [1, с. 395].  

Российский лингвист Валерий Закиевич Демьянков дал определение термину «когнитивизм» как 

«взгляд, согласно которому человек должен изучаться как основа переработки информации, а его поведение 

должно описываться и объясняться в терминах внутренних состояний человека» [3]. 

Когнитивная основа изучения языка охватывает такие мыслительные процессы, как восприятие, 

память, рассуждение, решение проблем, использование языка и развитие различных когнитивных навыков. 

Связь между познанием и изучением языка привлекала внимание многих ученых в области когнитивной 

лингвистики, а также в сфере преподавания и изучения языков. Прежде чем рассматривать, как когнитивные 

навыки влияют на образовательные методологии, важно проанализировать историческое развитие этих 

когнитивных основ.  

В XX веке произошли значительные достижения в области когнитивной науки. Когнитивные 

психологи собрали большой объем данных и разработали теоретические модели, направленные на изучение 

когнитивных явлений человека. Экспериментальные и статистические методы также со временем стали 

более сложными. Кроме того, ученые сделали большой шаг вперед в понимании того, как различные части 

мозга участвуют в восприятии, регуляции сна и бодрствования, контроле над произвольными движениями, 

памятью, мотивацией, эмоциями и использованием языка. Значительная часть прогресса в когнитивной 
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нейронауке стала возможной благодаря разработке новых технологий, таких как электроэнцефалограмма 

(ЭЭГ), регистрация электрической активности отдельных нейронов, целенаправленное разрушение 

небольших участков мозга у животных, а также методы визуализации кровотока в активном мозге [4].  

Исследования функциональных свойств и физиологических процессов психических явлений 

дополняют друг друга. Как правило, когнитивная психология занимается изучением функциональных 

аспектов человеческого познания, в то время как когнитивная нейронаука фокусируется на физиологических 

основах когнитивных процессов. Таким образом, когнитивная психология и когнитивная нейронаука 

являются одними из наиболее влиятельных дисциплин в области когнитивной науки [3].  

Особенно в последние десятилетия, исследования, посвященные функционированию разума и 

головного мозга, значительно расширили понимание людьми процессов обучения, интеллекта, эмоций и 

памяти, которые имеют основополагающее значение для образования и получения знаний в будущем.  
 

Лингвисты, в частности Ноам Хомский и Эдвард Сепир, начали разрабатывать подробные модели 

грамматики языков мира; модели того, как люди изучают, используют и понимают язык; и модели 

взаимосвязи между грамматикой и мыслительными процессами пользователя языка. Они утверждают, что 

человек, который занимается изучением языка не учится конкретно тому, как реагировать на отдельные 

предложения, а вместо этого он усваивает правила языка и на их основе понимает построение предложений.  

Когнитивная наука помогает педагогам разрабатывать стратегии обучения чтению, основанные на 

понимании работы памяти и внимания. Например, методика «фонологического осознания» используется для 

улучшения навыков декодирования текста. При развитии языковых навыков ученика не менее важным 

фактором является понимание когнитивных способностей учеников. Знание работы долговременной памяти 

помогает учителям внедрять методики повторения (spaced repetition) для закрепления нового материала. 

Также необходимо отметить, что учитель должен внедрять и контролировать метакогнитивные стратегии. 

Учителя могут обучать учащихся осознанному контролю за своим обучением, например, с помощью ведения 

языковых дневников, самооценки прогресса и применения рефлексивных техник.  

Знание когнитивных способностей учащихся помогает педагогу выстраивать эффективный 

образовательный процесс, учитывая индивидуальные особенности учеников. Если учитель знает, какие 

методы лучше работают с конкретным учеником (визуальные, аудиальные, кинестетические), он может 

сделать обучение более интересным и эффективным. Понимание сильных и слабых сторон учащихся 

позволяет педагогу адаптировать методику преподавания, подбирать оптимальные способы объяснения. 

Кроме того, понимание когнитивных процессов учеников позволяет педагогу подбирать задания, которые 

способствуют развитию анализа, сравнения и оценки информации.  

Есть несколько преимуществ изучения иностранного языка в развитии когнитивных способностей человека. 

Во-первых, изучение языков улучшает концентрацию внимания. Двуязычные люди лучше справляются с задачами, 

требующими концентрации, так как их мозг постоянно переключается между языками. Во-вторых, у человека 

улучшается память. Люди, которые владеют многими языками, могут вспомнить необходимую информацию 

быстрее, чем говорящие только на одном языке. В-третьих, разбор сложных языковых структур и правил улучшает 

логическое мышление и способность анализировать информацию.  

Развитие когнитивных навыков у детей стало объектом исследования многих психологов. Одним из 

наиболее влиятельных представителей когнитивной психологии развития в XX веке был Жан Пиаже. Он 

считается самым влиятельным психологом, который занимается когнитивным развитием [1, с. 396].  

Пиаже рассматривал детей как молодых ученых, стремящихся понять мир и изменить свои 

представления, при столкновении ошибочными предположениями о том, как устроена реальность. По мере 

взросления, дети осваивают все более сложные структуры знаний, с помощью которых они видят и понимают 

окружающий мир. Это означает, что изменения в структурах знаний приводят к изменениям в 

основополагающих когнитивных способностях [1, с. 396].   

Пиаже подчеркивал, что «дети на разных этапах развития по-разному воспринимают и упорядочивают 

свои представления о мире» [1, с. 397]. Он выделил четыре основных этапа когнитивного развития:  

1. сенсомоторная стадия (дети в возрасте от 0 до 2 лет);  

2. предоперационная стадия (дети в возрасте от 2 до 7 лет);  

3. стадия конкретных операций (дети в возрасте от 7 до 11 лет);  

4. стадия формальных операций (дети и подростки с 11 лет). 

Эти стадии характеризуются различиями в том, как дети понимают окружающий мир и как они 

способны применять свои знания [1, с. 397].  

Пиаже отметил, что «дети проходят разные стадии развития с разной скоростью» [4], поэтому он не 

придавал большого значения возрасту, соответствующему каждой стадии. Он считал, что эти стадии 

представляют собой просто все более сложные формы мышления.  

Когнитивный инстинкт в отношении языка влияет на освоение языка, но не на приобретение 

социальных навыков, которые формируются под воздействием когнитивного инстинкта, связанного с 

социальными отношениями и человеческими ценностями.  

Рональд Уэйн Лангакер – американский лингвист, разработавший основные идеи когнитивной 

грамматики. Лангакер отметил, что «в когнитивной грамматике язык рассматривается как неотъемлемый 
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аспект общей психологической организации, а не логически организованным набором формирующих 

алгоритмов. Структура языка переосмысляется за пределами традиционных конструкций синтаксиса, 

семантики и фонологии, характерных для генеративной грамматики, и рассматривается через призму нового 

набора компонентов» [5, с. 42].  

Письменный текст считается символической системой. С некоторыми символическими системами 

дети справляются легко: к 2,5 годам они уже могут использовать информацию на картинке, чтобы найти 

спрятанный в комнате предмет. Однако с письмом всё по-другому. «Выготский описал разницу между 

репрезентативными системами, которые обеспечивают прозрачную передачу значений, такими как рисунки, 

и условными репрезентативными системами, такими как письмо, называя их символами первого и второго 

порядка. Символы первого порядка могут быть прочитаны непосредственно, и изменения в представлении 

указывают на изменение значения. Изображение собаки можно изменить, чтобы оно отображало другую 

собаку или собаку меньшего размера, изменив рисунок. Однако изменение слова «собака» с помощью смены 

шрифта, удаления буквы или уменьшения размера шрифта не влияет на концепцию, которую оно 

обозначает. Эта различие между системами представления не очевидно для детей. Освоение таких 

символических систем, которые являются косвенными, вторичными или неявными, – важное когнитивное 

достижение, которое должно предшествовать обучению чтению» [5, с. 159].  

В заключение можно сказать, что когнитивная наука имеет важное значение в образовании и обладает 

ценными приложениями в образовательной теории и практике. Навыки совершенствуются с практикой. 

Развитие не зависит исключительно от внутреннего созревания или внешнего обучения, а представляет 

собой активный процесс конструирования знаний, в ходе которого дети через свою деятельность 

выстраивают все более сложные и дифференцированные когнитивные структуры.  
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последствия для учителей и учащихся, в том числе проблемы, с которыми они сталкиваются, и эффективные 

стратегии интеграции. Хотя такие проблемы, как отвлекающие факторы, связанные с цифровыми 

технологиями, и недостаточная подготовка, часто ограничивают возможности вышеупомянутых 

инструментов, в статье предлагаются рекомендации по оптимизации их использования в образовании. 

Ключевые слова: изучение английского языка, социальные сети, мобильные приложения, Duolingo, 

TikTok, Instagram, стратегия, образование.     

 

Introduction. English as a lingua franca is essential in all human life areas as business, communication and 

academic success. It is a key reason why it is one of the most famous languages among learners across the world. 

With the increased number of interested people in the language, there are more and more various approaches to help 

students reach their goals. Digital revolution reshaped education as well as other spheres, making language learning 

easier for many. During Covid-19 educational programs shifted towards online education offering new opportunities 

to learn. Social media apps like Instagram and TikTok coupled with mobile applications as Duolingo, provide with 

innovative ways to learn English. According to a 2023 report by We Are Social [1], there are 5.16 billion internet 

users worldwide, and 4.76 billion of them actively use social media. It makes these platforms ideal for sharing 

educational content and help students to memorize new words or delve into the cultural features of the language. 

Traditional classrooms lack human interaction and providing sufficient speaking practice and cultural context – gaps 

that social media and language apps might help to address. For instance, TikTok’s #LearnEnglish hashtag [2] has 

accumulated over 15 billion views, demonstrating the demand from the learners to make learning easier to 

comprehend.  

Existing research on technology in language education 

Social media as a pedagogical tool 

Technology changed the way people think, react and interact. It is a well-known fact that today’s learners are 

generation Z and Alpha. They are born with the ability to quickly grasp information and passion for technology. 

Their attention span is said to be less comparing with older generations, which makes the majority of them struggle 

in traditional classrooms. Innovative approaches are the key to enhance their learning ability. Incorporating to the 

classrooms things they are interested in plays a crucial role. In addition, mobile assisted language learning can help 

to learn independently of place and time, making social interaction more inclusive. Everyone with a phone might get 

an opportunity to free language learning websites, online classes and e-books. Another powerful tools are Instagram 

pages as Ewa.English, Teacher.Aliona, Word_craftacademy and Englishwithlewis that help learners to get 

acquainted with native pronunciation, vocabulary and English grammar rules. These kind of pages implement fun, 

yet informative 30-60 seconds videos (reels) and posts. People that see such content often during their free time at 

work or any other place subconsciously acquire language. As a result, meme-based microlearning and quizzes 

enhance listening comprehension and let learners across the world get to know real life English. Study at Seoul 

National University (2023) found that during 8 weeks students reached improvement of their pronunciation by 35% 

watching TikTok for daily 10-minute basis. TikTok being one of the most developing platforms in digital space 

offers people short videos and it tailors recommendation page, so people see content only interesting for them. 

English language learners might see educational videos and use their time efficiently. There are various short videos 

that provide cultural differences between English speaking countries, grammar  and pronunciation rules, essential 

vocabulary. For instance, Amber Kacherian’s TilTol page with 945.5 followers posts daily videos with her phrase 

“We cal it…, but we …” showing different pronunciation types and vocabulary in British and American English.   

Mobile applications: beyond gamification 

Even though mobile phones and its applications are considered for amusement or entertainment, gamified 

approach in language learning is used widely. Alemi (2010) found that word games have a positive effect on 

vocabulary development as part of second language acquisition. Meihami, Varnaghani and Meihami [3] examined 

the efficiency of English learning games through the study during 45 days. They had 2 groups learning vocabulary 

and practicing vocabulary in two different ways: in traditional classroom and via game simulator. In the end they 

tested all participants and those who used games showed significantly higher results. Therefore the potential of 

applications like Duolingo, Busuu, Memrise is increasingly high. Data from 2023 presents that Duolingo engaged 50 

million users to learn English. Its approach lies primarily in vocabulary building and practicing conversational 

fluency. Students spend only 15 minutes of their time daily to learn and practice new words. Currently, it is 

beneficial for learners that have limited amount of time, but are still interested in learning. Another comprehensive 

platform Memrise is  considered to be best vocabulary retention. With the use of this application, one might 

memorize almost 850 words during 3 months.  

Original research: Educator perspectives and practices 

Analysing material for this article it was found that most of the students take teachers as their role models and 

the majority of them are likely to listen to the teacher’s recommendations. Educators play major role in incorporating 

all approaches and making learning more efficient for learners. Therefore an online questionnaire was provided to 

examine the use of mobile applications and social media in real life, teacher’s views on online educational tools and 

challenges they are afraid of. Questions that were asked in the survey: 

1. What is your level of teaching experience? 

2. What age group do you primarily teach? 
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3. What is your familiarity with using technology in the classroom? 

4. Are you aware of Instagram pages or accounts dedicated to English language learning? 

5. Have you ever used Instagram as a teaching tool? 

6. Which mobile applications for English language learning are you familiar with? (Select all that apply) 

7. How often do you recommend language-learning apps to your students? 

8. In your opinion, what are the main benefits of using Instagram for English language learning? (Select 

all that apply) 

9. What challenges do you associate with using Instagram in language teaching? (Select all that apply) 

10. How effective do you think mobile applications are for improving English language skills? 

11. What features would you like to see in language-learning apps to make them more useful for your 

students? (Open-ended) 

12. Do you have any additional comments or suggestions about using Instagram and apps for English 

language learning? (Open-ended) 

 
The survey results regarding the level of professional experience of the participants demonstrate a significant 

predominance of experienced professionals. The largest group consists of teachers with more than 10 years of 

experience (42.9%), followed by teachers with 5 to 10 years of experience (28.6%). At the same time, 14.3% of the 

participants have experience from one to five years, and another 14.3% have less than one year. Thus, the sample 

covers both experienced teachers and novice specialists, which allows for a comprehensive review of teachers' 

attitudes towards digital educational tools. 

 
 

An analysis of the age groups of students with whom the respondents mainly work revealed the dominance of the 

adult category (over 18 years old), which was noted by 71% of respondents. At the same time, 28.6% of teachers 

work with children aged 6-12 and adolescents aged 12-18. This diversity of the target audience highlights the 

versatility of the methods used by teachers and the potential adaptability of digital platforms to different age groups. 
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Of particular interest is the level of technological competence of the participants. According to the data 

obtained, 57.1% of teachers rate themselves as advanced users, while 42.9% rate themselves as intermediate users. 

None of the respondents classified themselves as beginners, which confirms the high level of digital literacy among 

modern educators. When asked if they had used Instagram or other apps as a teaching tool, 85.7% of respondents 

answered in the affirmative, while only 14.3% admitted that they had not had such an experience. These data 

confirm not only a high degree of technological awareness, but also the real inclusion of digital platforms in the 

educational process.  

 
In addition, the respondents were asked to indicate what advantages they see in using Instagram in teaching 

English. Among the main positive aspects were noted: access to authentic language content (85%), opportunities for 

cultural learning (85%) and an engaging, interactive presentation format (71.4%). These responses indicate that 

Instagram is considered not only as an entertainment platform, but also as a powerful pedagogical tool that promotes 

the development of intercultural competence and motivation of students. Thus, the survey results highlight the high 

potential of using Instagram and similar digital platforms for educational purposes. The predominance of 

experienced and technologically savvy teachers among the respondents who successfully use social networks in their 

practice suggests that the integration of such tools into the English language teaching process is not just an 

experiment, but a natural stage in the evolution of modern pedagogy. 

Effective implementation 

Instagram and TikTok operate primarily on the basis of visual and audiovisual content, which makes them 

effective tools for perceiving and practicing foreign language speech. On these platforms, users consume and create 

a huge amount of short-term multimedia content every day, which can be adapted to the tasks of learning English: 

from watching short videos with subtitles to independently recording speech exercises. The use of such formats 

corresponds to the principles of communicative and activity-based approaches, where the active participation of the 

learner and immersion in a real language context play a key role. 
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One of the main advantages of these social platforms is their ability to provide an authentic language environment. 

Users have the opportunity to interact with the live speech of native speakers, including elements of slang, idioms, 

intercultural realities and intonation features. This allows language learners not only to master lexical and grammatical 

structures, but also to form language competence close to the real conditions of everyday communication. 

Interactive social media features such as comments, reactions, and live broadcasts contribute to the 

development of written and spoken language. Students can engage in discussions, ask questions to native speakers, 

and complete teacher assignments in the format of stories, challenges, or reels. This creates active language practice 

in which students not only perceive information, but also actively reproduce, interpret, and produce it. This is 

consistent with the development of productive types of speech activity — speaking and writing. 

An important feature is the high degree of personalization of educational content in TikTok and Instagram 

thanks to recommendation algorithms. With regular interaction with English-language content, the user begins to 

receive more and more materials in the language being studied, which helps to create an English-language 

information environment and increase the time of informal language immersion. 

The use of Instagram and TikTok in educational practice requires methodological support. Effective use of 

these platforms is possible provided that tasks are clearly structured and aimed at achieving specific educational 

goals. For example, you can ask students to record short videos describing their day in English, translate a popular 

English meme, create a glossary of words in the story format, or analyze the vocabulary from the video they 

watched. Thus, social networks can serve both as a means of independent work and as a tool for control and 

reflection. 

In this approach, special attention should be paid to the development of critical thinking. Given the 

heterogeneity of content in social networks, students should be able to distinguish between reliable and unreliable 

sources of information, evaluate the quality of the language, stylistic appropriateness, and grammatical correctness of 

the constructions used. In this context, the teacher acts as a mediator, guiding students in choosing content and 

formulating language tasks. It should be noted that the motivational component also plays a significant role. The use 

of familiar and attractive digital tools for young people helps to increase interest in learning a language, reduce 

anxiety, and create a positive emotional background for learning. This is especially true for generations Z and Alpha, 

who grew up in conditions of constant digital interaction and have clip thinking. However, integrating TikTok and 

Instagram into the educational process requires a careful approach to digital security, personal data protection, and 

screen time management. It is important for teachers and parents to establish boundaries for the use of these 

resources in order to avoid the negative consequences of excessive digital content consumption. 

Thus, Instagram and TikTok have significant potential for implementation in the practice of teaching English 

as a foreign language. Their use allows you to create an English-language environment, stimulates students' 

communicative activity, develops perception, speaking, and writing skills, and contributes to the formation of 

intercultural competence. With the right methodological organization, these platforms can become an effective 

addition to traditional educational resources, expanding the possibilities of both formal and informal learning. 

Conclusion 

The digital transformation of education has opened up new horizons for teaching English as a foreign 

language. Social media platforms such as Instagram and TikTok, as well as mobile apps including Duolingo and 

Memrise, are becoming an integral part of the educational process. They not only make learning more interesting and 

engaging, but also contribute to the creation of an authentic language environment where students can interact with 

live speech, relevant lexical units and cultural realities. The survey results show that the majority of teachers have a 

positive attitude towards the use of digital platforms in teaching, have a high level of digital literacy and are ready to 

introduce innovative approaches into practice. However, effective integration requires clear methodological study, 

teacher support, and careful attention to digital security issues. Thus, the well-organized use of social media and 

mobile applications can become a powerful tool not only for improving language skills, but also for increasing 

student motivation, developing critical thinking and building intercultural competence. The future of language 

education is undoubtedly linked to a smart combination of traditional and digital teaching methods. 
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когнитивными принципами. Цель данного исследования – оценить влияние и качество инструментов 

мультимедиа в подходе к обучению через когнитивные принципы. 

Ключевые слова: мультимедийное обучение, долгосрочная память, когнитивная теория, обучение на 

основе задач, двухканальное принятие. 
 

We have included elements of Richard Mayer's multimedia theory into our audiovisual research.  He is a well-

known educational psychologist who, in the late 1990s, presented his Cognitive Theory of Multimedia Learning.  By 

highlighting the combination of words and visuals to improve comprehension and memory, this theory completely 

changed our understanding of learning.  Three fundamental ideas form the basis of Mayer's work: limited capacity, 

which states that each channel has a fixed amount of processing power; active learning, which states that information 

should be actively arranged and integrated; and the dual-channel assumption, which states that processing should be 

done through both visual and auditory channels.  The basis for creating successful multimedia teaching resources, 

which are now widely utilized in training and education, was established by his ground-breaking research. [1; 2] 

By integration of cognitive principles into multimedia learning process has significantly influenced for 

modern educational practices. One of the individuals who played a role in this was Lev Vygotsky, whose 

sociocultural theory emphasizes the role of social interaction in cognitive growth. His concept of the Zone of 

Proximal Development suggests that learners progress most effectively when they receive information that were 

their experience and knowledge. [6] 

Additionally, we must adhere to all principles of cognitive processes, as they are essential for proper and structured 

support in the learning process. This cognitive mechanism is really important to understand how multimedia technologies 

assist us in acquiring and processing information. As Vygotsky stated, the principles of multimedia in language learning rely 

on educators to create the right environment to engage all cognitive processes effectively. Now digital learning tools continue 

to evolve, grounding their use in cognitive theories ensures that they not only deliver information but also actively help to 

support cognitive and linguistic skills development. [7, p. 89-100] 

The Cognitive Theory of Richard Mayer explains process of effectiveness learning in three main stages: it 

starts with Information Input – student receives new information through both, visual and verbal. New content enters 

the sensory memory and being held there before further processing begins; during holding of this information, 

learners focusing on relevant parts of the input and ignoring distractions. Second stage of processing is Cognitive 

Processing – through dual channels bring processes both visual and spoken information. According to key visuals 

and essential parts of the narration, student is filtering unimportant details and select the most relevant information 

from both sources, providing further organization of both, visual and verbal data. This step helps students to separate 

structures and make sense of new information. Last stage is Learning Outcomes – proper education by multimedia 

supposed to help learners create mental models – structured representations of the information. Such models are 

integrated with prior knowledge to enhance understanding and application of given information. Also, by using two 

channeled educations, it’s better to avoid meaningless content – background music, unrelated images; and add bigger 

attention to the most important content and improve focus on it – use bold text for important terminology and 

addarrows. [4, p. 147-158; 3, p. 44-45] 

These stages and principles of Richard Mayer’s theory directly connects with several cognitive principles, 

such as: schema theory – new information given on the base of previous knowledges, helping to repeat known 

materials and increase understanding of new; constructivist learning – knowledges not passively absorbed, but 

actively built by learners for proper and full understanding of it; cognitive load theory – for effective education 

information should be minimized to the core principles and most useful, avoiding useless ‘spending’ of brain space. 

These connections show that modern English teaching with audiovisual adds provide better understanding of both, 

completed and future learning materials, extracting the greatest benefits from each student’s abilities and teaching 

only good-quality knowledges, since all unnecessary information is discarded. [5, p. 47-48, 79-80, 117-118] 

When learning a new language, it is important for learners to focus on key information. However, the brain 

has a limited capacity for processing information, and too much at once can lead to overload. Multimedia tools 

should highlight the most important language elements, use visuals to support understanding, and minimize 

distractions to help learners stay focused. [8, p. 257-285] 

Memory also plays a crucial role in language learning. Sensory memory briefly holds what we see and hear, 

working memory processes new information before it is stored, and long-term memory retains knowledge for future 

use. To improve retention, multimedia tools can include interactive exercises such as quizzes and speaking tasks, as 

well as use repetition and spaced practice to reinforce learning over time. Vygotsky’s theory of the Zone of Proximal 

Development (ZPD) suggests that learners progress best when they receive structured support. Multimedia tools can 

provide this support in various ways, such as AI chatbots that guide conversations, speech recognition systems that 

offer pronunciation feedback, and gamified apps that present information in clear, manageable steps. By applying 

cognitive principles, multimedia tools can help learners focus, improve memory retention, and receive the right level 

of support, making language learning more effective. [9] 

The process of learning English will be more effective when cognitive principles are also used, as they impact 

how the human brain works and filter the information. Principle is active engagement—students learn more 

effectively when they speak, write, and use new words in real contexts situations rather than just memorize them. For 
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example, students who participate in discussions, playing activities more efficiently compared to those who rely only 

on memorization.[10] 

Another important factor is cognitive load. Our brain can only process a limited amount of information at 

once, so lessons should be structured step by step. For example, when we teach the grammar, instead of introducing 

all tenses at once, we need start with simple structures like the present simple before moving on to more complex 

forms like the present perfect. This is a simple principle in pedagogy: we always move from the simple to the 

complex. [8, p. 257-285] 

Multimedia learning involves a variety of tasks where children move, listen, and see. For instance, we can use 

flashcards with both images and pronunciation guides, also watching subtitled videos, or practicing pronunciation 

with speech recognition software can significantly improve language skills. Combining images with spoken words 

strengthens memory and improves comprehension. This explains the effectiveness of multimedia tools, such as 

interactive language-learning apps, educational videos, and audiobooks, which help reinforce learning through 

different sensory channels. [11; 12] 

Finally, motivation and relevance play an important role. When students really like the process of learning, 

they will learn with greater motivation and focus on acquiring new information. A good example is task-based 

learning, where students create mini-projects based on their interests and solve real-world problems from their 

perspective. And then their learning process will be productive because they genuinely enjoy it.[10] 

Richard Mayer’s Cognitive Theory of Multimedia Learning (CTML). This theory explains how learners 

effectively absorb and get information by three main stages: Information Input, Cognitive Processing, and Learning 

Outcomes. These stages follow key cognitive principles such as multimodal learning, cognitive load management, 

and dynamic engagement, which are essential when we learn new language. 

So that, during the Information Input stage, we need to combine verbal and visual elements—like using 

subtitles in videos, it will help learners to understand and remember information better by engaging sensory and 

working memory. In the Cognitive Processing stage, explaining complex grammar into smaller parts to reduces 

cognitive overload and improves retention. 

To conclude, according Mayer’s principles in language education, teachers can create more effective learning 

environments that enhance comprehension, retention, and real-life language use. Following his stages and relying on 

the cognitive principles described by Vygotsky, teaching students English will become the most effective and 

practical, allowing them to achieve greater results. These strategies help students process new information more 

efficiently and meaningfully. 
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иностранные языки. Анализируются теоретические основы критического мышления в контексте 

профессиональной подготовки будущих учителей, а также раскрываются особенности внедрения кейс-

метода в образовательный процесс. Особое внимание уделяется практическим аспектам использования кейс-

стади как инструмента развития аналитических и рефлексивных навыков, необходимых для 

преподавательской деятельности в сфере иноязычного образования. 
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OF PEDAGOGICAL SPECIALTIES STUDYING FOREIGN LANGUAGES 

 

Abstract:The article explores the potential of the case method as an effective tool for developing critical 

thinking skills among students of pedagogical specialties studying foreign languages. The paper analyzes the 

theoretical foundations of critical thinking in the context of teacher training and highlights the specifics of 

implementing case studies in the educational process. Special attention is paid to the practical aspects of using the 

case method as a tool for fostering analytical and reflective skills necessary for teaching in the field of foreign 

language education. 

Keywords: critical thinking, case method, students of pedagogical specialties, foreign language teaching, 

teacher training. 

 

Современное образование, направленное на подготовку конкурентоспособных специалистов, требует 

не только передачи знаний, но и формирования универсальных учебных умений, в числе которых 

критическое мышление занимает одно из ключевых мест. Особенно актуально развитие данных умений у 

студентов педагогических специальностей, изучающих иностранные языки, поскольку будущие учителя 

должны уметь самостоятельно анализировать информацию, принимать обоснованные решения, 

интерпретировать факты и обучать этим навыкам других. 

Цель данной статьи — проанализировать потенциал кейс-метода в развитии критического мышления у 

студентов педагогических направлений, обучающихся иностранным языкам, и обосновать его применимость 

в условиях современной высшей школы. 

1. Теоретические подходы к понятию критического мышления в педагогике 

Критическое мышление рассматривается как способность к осознанной, логически обоснованной 

оценке информации с учётом различных точек зрения. Для подготовки будущих преподавателей 

иностранного языка особенно важно интегрировать технологии, способствующие развитию данных навыков, 

в учебный процесс. Одной из наиболее эффективных и востребованных методик, ориентированных на 

развитие критического мышления, является кейс-метод. 

Согласно исследованию Вагановой О.И и соавторов., формирование критического мышления у 

студентов возможно через внедрение активных методов обучения, таких как дискуссии, анализ кейсов, 

проблемно-ориентированное обучение и проектная деятельность. Это способствует развитию аналитических 

и аргументативных навыков, а также самостоятельности мышления [1, с. 45]. 

Понятие критического мышления получило широкое распространение в образовательной науке как 

необходимый компонент подготовки специалиста, способного к аналитической, самостоятельной и 

ответственной профессиональной деятельности. Современные исследования трактуют критическое 

мышление как системную совокупность умений, позволяющих интерпретировать, анализировать, оценивать 

и обоснованно применять информацию. Например, согласно И.В. Смирновой, критическое мышление 

представляет собой «разумное направленное, рефлексивное мышление в процессе приобретения 

собственных знаний, которое включает поиск путей рационального решения проблем, анализ и синтез, 

оценку чужой и собственной информации, выявление полезных аспектов» [2, с. 2]. 

Оно также предполагает готовность человека подвергать сомнению предлагаемые факты, выявлять 

скрытые допущения, аргументировать собственную позицию и делать выводы на основе объективных 

критериев. 

Критическое мышление также связывается с понятием «педагогической рефлексии», поскольку оно 

включает осознание собственных действий, умение анализировать результаты учебного взаимодействия и 

корректировать стратегию обучения. Это делает его неотъемлемой частью профессионального становления 

будущего педагога. 

Согласно К.К. Смаковой, развитие критического мышления в контексте иноязычного образования 

неразрывно связано с формированием межкультурной коммуникативной компетенции. Автор подчёркивает 
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важность способности студентов к интерпретации культурных контекстов и критической переоценке 

педагогических подходов в поликультурной среде [3, с. 702]. Это говорит о том, что развитие критического 

мышления напрямую связано с формированием осознанного отношения к профессиональной и социальной 

реальности, что особенно важно в процессе подготовки будущих учителей иностранных языков. 

Среди основных характеристик критического мышления выделяются: способность к логическому 

анализу, открытость к альтернативным точкам зрения, аргументированность суждений, склонность к 

самостоятельному поиску решений и рефлексивность. К числу методологических подходов к изучению 

критического мышления относятся логико-философский, психолого-педагогический и компетентностный 

подходы. 

2. Кейс-метод как технология формирования критического мышления 

Кейс-метод (case-study) представляет собой активную педагогическую технологию, основанную на 

анализе конкретных проблемных ситуаций, максимально приближённых к реальным. Он направлен на 

развитие у студентов навыков критического осмысления, аргументации, прогнозирования и принятия 

решений в условиях неопределённости. Именно эти качества востребованы в профессиональной 

деятельности учителя, особенно в сфере преподавания иностранных языков. 

Кейс-метод, или метод анализа конкретных ситуаций, получил широкое распространение в 

педагогической практике благодаря своей способности вовлекать студентов в активное познание, 

обсуждение проблемных ситуаций и выработку самостоятельных решений. Согласно В.И. Екимовой, кейс-

метод позволяет эффективно формировать у студентов навыки критического и концептуального мышления, 

а также развивать способности к принятию решений в условиях неопределённости [4, с. 89]. А также, можно 

предположить, что эта технология, способствует не только развитию когнитивных навыков, но и 

формированию профессиональной рефлексии и коммуникативной компетенции. 

Согласно Гаджикурбанова Г.М., кейс-метод включает в себя ряд последовательных этапов: 

представление ситуации (кейса), анализ её условий, выделение проблемных аспектов, формулирование 

гипотез и альтернатив, выбор оптимального решения и его аргументация. Этот процесс побуждает студентов 

сравнивать различные точки зрения, учитывать контекст, опираться на доказательства и вырабатывать 

обоснованные выводы [5, с. 264].. 

Существует несколько типов кейсов: ситуационные кейсы, имитирующие реальные педагогические 

конфликты; исследовательские кейсы, требующие сбора и анализа дополнительных данных; обучающие 

кейсы, направленные на отработку конкретных умений. Каждый из этих типов имеет различный потенциал в 

контексте формирования критического мышления. 

Важно подчеркнуть, что кейс-метод способствует не только развитию интеллектуальных умений, но и 

формированию ценностно-смысловых ориентиров, поскольку обсуждаемые ситуации часто затрагивают 

этические и культурные аспекты педагогической деятельности. Таким образом, кейсы формируют у 

студентов целостное понимание профессии. 

В отличие от традиционных форм обучения, где студенты чаще выступают как пассивные потребители 

информации, кейс-метод трансформирует их в активных участников образовательного процесса. В ходе 

групповых обсуждений и презентаций решений обучающиеся развивают не только аналитические и 

критические способности, но и коммуникативные навыки, умение работать в команде, уважать мнения 

других. 

Применение кейсов в подготовке будущих преподавателей иностранных языков даёт возможность 

моделировать педагогические ситуации, связанные, например, с межкультурными недопониманиями, 

выбором эффективной методики объяснения грамматического материала, разрешением конфликтов в классе. 

Такие ситуации побуждают студентов не только решать проблему, но и рефлексировать по поводу 

собственной педагогической позиции и методов воздействия. 

3. Практическая реализация кейс-метода в формировании критического мышления 

Практическая реализация кейс-метода в образовательной среде требует создания особых условий, 

способствующих свободному обсуждению, аргументированной дискуссии и рефлексии. Эффективность 

кейс-обучения во многом зависит от качества самих кейсов, их проблемности, соответствия 

профессиональной направленности и уровня подготовки студентов. 

В педагогических вузах Казахстана всё чаще используются кейсы, направленные на анализ ситуаций, 

связанных с обучением иностранным языкам. Например, студентам предлагается проанализировать 

ситуацию, в которой ученик отказывается участвовать в устной работе на английском языке. Студенты 

должны предложить возможные причины поведения, определить стратегию преподавателя, аргументировать 

выбор метода воздействия с учётом психолого-педагогических факторов. 

Другим примером может служить кейс, в котором студенты анализируют методическую дилемму: 

следует ли адаптировать учебный материал под слабую группу, жертвуя при этом полнотой программы. В 

процессе обсуждения активизируются навыки анализа, сопоставления, логической аргументации, 

прогнозирования последствий, что напрямую связано с развитием критического мышления [6, с. 47]. 

Эффективная реализация кейс-метода возможна при соблюдении следующих условий: 

предварительная подготовка студентов к критическому осмыслению материала; 

создание атмосферы доверия и академической свободы; 
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активное фасилитирование со стороны преподавателя; 

включение этапа индивидуальной и групповой рефлексии. 

Кроме того, значимым аспектом является возможность студентов разрабатывать собственные кейсы на 

основе личного педагогического опыта, прохождения практики или анализа наблюдаемых уроков. Это не 

только повышает мотивацию, но и способствует глубокому осмыслению профессиональных задач. 

 

Заключение 

Анализ теоретических и практических аспектов применения кейс-метода позволяет сделать вывод о его 

высокой эффективности в формировании критического мышления у студентов педагогических 

специальностей, изучающих иностранные языки. Благодаря своей практико-ориентированной природе, кейс-

метод способствует активному включению студентов в учебный процесс, развивает их аналитическое 

мышление, умение принимать решения, аргументировать свою точку зрения и взаимодействовать в команде. 

Особое значение кейс-обучение приобретает в профессиональной подготовке будущих преподавателей 

иностранных языков, поскольку позволяет моделировать реальные педагогические ситуации, формировать 

устойчивые стратегии поведения и развивать рефлексивные навыки. Эффективность кейс-метода 

обусловлена не только его содержательной составляющей, но и методической организацией процесса, 

который требует от преподавателя грамотного сопровождения, а от студентов — активной и ответственной 

позиции. 

Следует отметить и потенциальные трудности, возникающие при внедрении кейс-метода: это 

недостаточная подготовленность студентов к рефлексии, сложность оценки индивидуального вклада при 

групповом выполнении заданий, а также нехватка качественно разработанных кейсов на казахстанском 

материале. Однако эти вызовы можно преодолеть через системную подготовку преподавателей, обмен 

кейсами между вузами и активное включение студентов в разработку собственных кейсов. 

Таким образом, кейс-метод может быть рекомендован в качестве одного из ведущих инструментов 

формирования критического мышления в системе подготовки будущих учителей иностранного языка, 

способных к профессиональному самосовершенствованию и гибкой адаптации в образовательной среде. Его 

широкое внедрение требует комплексного подхода, включающего как методическое обеспечение, так и 

развитие внутренней мотивации студентов к анализу, дискуссии и принятию решений в условиях 

неопределённости. 
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integrating sociocultural competence into teacher training programs. 
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Аннотация: В статье рассматривается социокультурная компетенция как ключевой компонент 

профессиональной подготовки будущего учителя иностранного языка. Раскрываются теоретические основы 

понятия, подчёркивается его значимость в системе педагогического образования, а также анализируются 

эффективные подходы к формированию и оценке данной компетенции. Рассматриваются диагностические 

методы в контексте как национального, так и международного образовательного пространства, предлагаются 

практические решения по интеграции социокультурного компонента в образовательный процесс. 

Ключевые слова: «социокультурная компетенция», «профессиональная подготовка», 

«межкультурная коммуникация», «диагностика», «обучение иностранным языкам». 

 

1. Introduction 

In today’s globalized world, the role of a foreign language teacher extends far beyond imparting linguistic 

knowledge. A key component of their professional development is the cultivation of sociocultural competence. This 

competence equips educators to understand and navigate the cultural nuances linked to the language they teach, 

which not only enhances their teaching effectiveness but also fosters a more inclusive and diverse learning 

environment. This article explores the significance of sociocultural competence in the training of future foreign 

language teachers and examines various opportunities for assessing its development within their professional growth. 

2. Methodology 

Sociocultural competence is the ability to understand, appreciate, and interact effectively with people from 

diverse cultural backgrounds. To explore effective ways of developing and assessing sociocultural competence, this 

study draws on both theoretical analysis and practical frameworks. Sources such as works by Safonova, Sysoyev, 

and Byram form the theoretical basis, while methodological tools include case studies, reflective practices. 

According to V.V. Safonova, sociocultural competence encompasses several interrelated components. These include 

the linguocultural component, which involves the knowledge and appropriate use of lexical items carrying national-

cultural significance in intercultural communication. The sociolinguistic component reflects an understanding of the 

linguistic features characteristic of various social groups, including distinctions across age, gender, dialects, and 

social strata. The socio-psychological component focuses on culturally specific communication behaviors shaped by 

national communication norms and conventions. Lastly, the cultural component integrates broader contextual 

knowledge, including socio-cultural, historical, and ethnocultural background information [1]. 

P.V. Sysoyev defines sociocultural competence as a multidimensional construct comprising: 

a) Sociocultural knowledge, which involves familiarity with the target culture, its values, traditions, and the 

behavioral norms of various ethnic and cultural communities, including their specific mentalities; 

b) Intercultural experience, particularly the ability to select appropriate communication styles and accurately 

interpret foreign cultural phenomena; 

c) Personal attitude toward cultural realities, which includes the capacity to manage and resolve sociocultural 

misunderstandings or conflicts; 

d) Linguistic competence in context, reflected in the appropriate use of culturally marked language units and 

awareness of cultural similarities and differences in diverse spheres of intercultural interaction. [2] 

This competence is intricately linked to the works of M. Byram, who highlighted the significance of 

developing critical cultural awareness, the ability to interpret cultural meaning, and the willingness to engage with 

different cultural perspectives. According to Byram, effective foreign language education involves not only language 

acquisition but also the integration of cultural understanding [3]. 

Sociocultural competence also involves self-awareness of one's cultural identity and the ability to mediate 

between multiple cultural perspectives. As discussed in the dissertation on the sociocultural approach to foreign 

language education, language learning must be accompanied by an understanding of cultural context, which enables 

learners to communicate effectively in a diverse global environment. 

3. Results 

A future foreign language teacher is not only a language instructor but also a cultural ambassador. Developing 

sociocultural competence empowers teachers to avoid cultural stereotypes, build trusting relationships with students, 

and encourage greater communicative flexibility. As V.V. Safonova asserts, foreign language teaching is inherently 

cultural in both its form and content, and teachers must be equipped with the skills to integrate cultural perspectives 

into their lessons. [1] 

Teachers with robust sociocultural competence are capable of: 

1. Creating inclusive classrooms that value and celebrate cultural diversity. 
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2. Integrating authentic cultural content into lessons, which helps students understand the living context of a 

language. 

3. Promoting empathy and openness among students, encouraging them to appreciate the perspectives of 

others. 

4. Guiding students in interpreting cultural symbols and perspectives, fostering a deeper understanding of 

global communication. 

In essence, sociocultural competence is an essential pedagogical tool that enables teachers to cultivate 

globally aware and culturally sensitive students, thereby enriching the educational experience. 

4. Discussion 

Integrating sociocultural competence into professional training is essential for preparing future foreign 

language teachers to work effectively in multicultural environments. Teacher education programs must incorporate 

comprehensive strategies that foster intercultural awareness and sensitivity. One effective method is through cultural 

awareness courses that cover intercultural communication, cultural studies, and cultural history, providing the 

theoretical foundation necessary to understand diverse cultural values, norms, and communicative practices. 

Immersion and exchange programs, such as study abroad experiences, internships, or local engagements with native 

speakers, allow trainees to acquire sociocultural knowledge through direct interaction. Reflective practices, including 

journals, peer discussions, and mentorship, further support the development of self-awareness and help future 

educators recognize and address their own cultural biases. In addition, digital tools such as virtual exchanges, online 

forums, and international collaboration platforms enhance intercultural communication in a digital context, offering 

valuable opportunities for cultural learning. In Kazakhstan’s multicultural setting, such integration is especially 

important. The country’s linguistic and ethnic diversity calls for teachers who can mediate between different cultural 

perspectives, fostering inclusive and respectful learning environments. 

Equally important is the assessment of sociocultural competence, which remains a complex and 

multidimensional task. Modern pedagogical research emphasizes the need for a balanced approach combining both 

qualitative and quantitative methods. Self-assessment and reflection tools — such as questionnaires, journals, and 

surveys — enable future teachers to evaluate their own cultural attitudes and identify areas for personal growth. Case 

studies and role plays simulate real-life intercultural situations, allowing instructors to observe how trainees manage 

cultural differences and resolve potential conflicts. Peer and mentor evaluations provide external feedback on a 

teacher’s ability to communicate interculturally and integrate cultural content into their lessons.[4] Additionally, 

cultural projects and portfolios—through presentations, artifact creation, and cultural analyses—allow for the 

practical demonstration of sociocultural knowledge. Structured observations and interviews also offer deep insights 

into a trainee’s cultural competence in action. As emphasized by Kasymbekova M.A., the diagnostic process must be 

systematic and well-planned, aligning with the principles of competency-based education that prioritize the 

development of professional competencies over mere knowledge acquisition. She also highlights the necessity of 

ongoing monitoring, statistical analysis, and the application of various tools—such as testing, portfolio review, and 

interviews—to track the evolving nature of sociocultural competence throughout the teacher training process. [5] 

5. Conclusion 

Sociocultural competence is an essential pillar in the training of future foreign language teachers. A holistic 

approach that includes cultural theory, hands-on engagement, and thorough assessment practices is vital to 

developing this competence. Research highlights that effective assessment of sociocultural competence must move 

beyond surface-level testing and incorporate a variety of tools to capture the multifaceted nature of intercultural 

development. 

For future educators to thrive in a globalized world, it is crucial to develop both linguistic and cultural 

proficiency. This dual focus will ensure that teachers are not only knowledgeable about the language but also 

capable of guiding students to become informed and empathetic global citizens. In Kazakhstan and beyond, creating 

robust diagnostic systems for sociocultural competence is an essential step in preparing educators for the challenges 

of the 21st century. 
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Abstract: This article explores the potential of Massive Open Online Courses (MOOCs) as an innovative 
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globalized professional environment. 
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СОЕДИНЯЯ БИЗНЕС-ГРАМОТНОСТЬ И ИЗУЧЕНИЕ ЯЗЫКА: MOOCS КАК ПЛАТФОРМА 

РАЗВИТИЯ ЯЗЫКОВЫХ НАВЫКОВ ДЛЯ СТУДЕНТОВ НЕЯЗЫКОВЫХ СПЕЦИАЛЬНОСТЕЙ 

 

Аннотация: В статье рассматривается потенциал массовых открытых онлайн-курсов (MOOCs) как 

инновационной платформы для одновременного развития бизнес-грамотности и языковых навыков у 

студентов неязыковых специальностей. Путём анализа современных тенденций, педагогических подходов и 

успешных стратегий реализации мы исследуем, как MOOCs могут эффективно преодолеть разрыв между 

бизнес-образованием и овладением языком в условиях всё более глобализированного профессионального 

пространства. 

Ключевые слова: MOOC, бизнес-грамотность, изучение языка, студенты неязыковых 

специальностей, онлайн-образование, развитие двойных навыков, обучение на основе заданий, глобальная 

коммуникация, цифровые образовательные платформы, междисциплинарное образование, английский для 

специальных целей (ESP), образовательные технологии. 

 

1. Introduction 

1.1 Background 

The evolution of global business communication has created an unprecedented demand for professionals who 

possess both strong business acumen and advanced language skills. MOOCs have emerged as a revolutionary 

educational tool, transforming the landscape of accessible learning since their inception in the early 2000s [1]. The 

surge in MOOC popularity, particularly following Stanford University's artificial intelligence course in 2011, has 

demonstrated their potential to reach global audiences and address diverse educational needs [1], [2]. 

1.2 Current Context 

In today's professional environment, English remains the dominant language of international business, with 

companies expecting high proficiency levels in both written and spoken communication [3]. This reality presents a 

particular challenge for non-linguistic students who must develop both business expertise and language skills 

simultaneously. 

2. The Importance of Business Literacy and Language Skills 

Business Literacy 

Business literacy encompasses a range of skills, including financial literacy, marketing knowledge, and an 

understanding of organizational behavior. It is essential for professionals to navigate the complexities of the modern 

business environment. According to the World Economic Forum and other sources, employers increasingly seek 

candidates who can demonstrate both technical expertise and business acumen [4]. 

Language Skills 

Language proficiency, particularly in English, is often a prerequisite for success in international business. A 

study by the British Council (2013) found that 75% of employers consider English language skills to be crucial for 
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career advancement [2]. For non-linguistic students, the ability to communicate effectively in English can open doors 

to global opportunities. 

3. MOOCs: A Dual-Skill Platform 

MOOCs are online courses that are designed to be accessible to a large number of participants. They typically 

consist of video lectures, readings, quizzes, and discussion forums. Platforms such as Coursera, edX, and 

FutureLearn offer a wide range of courses that cover both business topics and language learning [3]. 

Accessibility and Flexibility 

One of the primary advantages of MOOCs is their accessibility. Students can enroll in courses from anywhere 

in the world, often at little to no cost [1]. This democratization of education allows non-linguistic students to access 

high-quality resources that may not be available in their traditional academic settings. Additionally, the flexibility of 

MOOCs enables students to learn at their own pace, accommodating diverse learning styles and schedules [4]. 

4. The Evolution of MOOCs in Business Education 

4.1 Platform Development 

Major MOOC platforms have evolved significantly to meet the growing demands of business education: 

• Coursera: Established partnerships with prestigious business schools, offering comprehensive business 

curricula [3]; 

• edX: Focuses on high-quality content delivery through partnerships with leading educational institutions; 

• Udemy: Provides marketplace-model courses emphasizing practical skills and professional development [4]. 

4.2 Impact of Digital Transformation 

The COVID-19 pandemic accelerated the adoption of online learning, highlighting MOOCs' potential to reach 

wider audiences and support learners in developing countries [5], [6]. This transformation led to increased 

integration of emerging technologies and a focus on skill development through microcredentials. 

5. Pedagogical Approaches for Dual-Skill Development 

MOOCs employ various pedagogical approaches that can enhance the learning experience for non-linguistic 

students. For instance, many courses incorporate project-based learning, allowing students to apply theoretical 

knowledge to real-world scenarios. This approach reinforces business concepts and provides contextualized language 

practice [7]. 

Task-Based Learning and Online Simulations 

The implementation of task-based learning through online simulations provides authentic business scenarios 

that enhance both language skills and business competencies [7], [8]. These simulations offer: 

• Real-world business challenges; 

• Authentic communication contexts; 

• Practical application of language skills; 

• Development of business decision-making abilities. 

6. Challenges and Opportunities 

Challenges 

Despite the potential of MOOCs as a dual-skill platform, several challenges exist. First, the lack of 

personalized feedback can hinder language development, as students may struggle to identify and correct their 

mistakes. Additionally, the self-directed nature of MOOCs may lead to lower completion rates, particularly among 

students who require more structured guidance [9]. 

Challenges for Non-Native Speakers 

Research indicates that non-native English speakers face specific challenges in MOOCs, including: 

• Language barriers affecting course accessibility; 

• Complex business terminology comprehension; 

• Cultural differences in learning approaches [9], [10]. 

Opportunities 

On the other hand, MOOCs present significant opportunities for innovation in education. Institutions can 

collaborate to create interdisciplinary courses that combine business and language learning, fostering a more 

integrated approach to skill development. Furthermore, advancements in technology, such as artificial intelligence 

and machine learning, can enhance the learning experience by providing personalized feedback and adaptive 

learning pathways [11]. 

6.2 Support Strategies 

Successful MOOC implementations incorporate various support mechanisms: 

• Bilingual resources and subtitles; 

• Language-specific discussion forums; 

• Peer support networks; 

• Glossaries for business terminology [11], [12]. 

7. Recommendations 

To maximize the effectiveness of MOOCs as a dual-skill platform, several recommendations can be made: 

Curriculum Design: Courses should explicitly integrate business concepts with language learning objectives to 

highlight relevance; 
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Interactive Learning: Use of peer assessments and group projects can improve engagement and offer real 

language use; 

Support Systems: Institutions should implement tutoring, mentorship, or language exchange programs for 

personalized support. 

8. Conclusion 

MOOCs represent a powerful platform for bridging the gap between business literacy and language learning 

for non-linguistic students. Through thoughtful pedagogy, technological innovation, and learner support systems, 

MOOCs can equip students with the dual skill set demanded by today’s globalized workforce. The continued 

evolution of MOOCs suggests a promising future for integrated skill development in online learning environments. 
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МЕТОДИКА ИСПОЛЬЗОВАНИЯ ЦИФРОВЫХ УЧЕБНИКОВ ПРИ ФОРМИРОВАНИИ 

ИНОЯЗЫЧНОЙ КОММУНИКАТИВНОЙ КОМПЕТЕНЦИИ СТАРШЕКЛАССНИКОВ 

 

Аннотация: В статье рассматривается роль цифровых учебников в формировании иноязычной 

коммуникативной компетенции. На основе анализа научных источников и практического опыта показано, 

что цифровые учебники, обладая интерактивными и мультимедийными возможностями, способны усилить 

коммуникативную направленность обучения иностранному языку. Приводятся теоретико-методологические 

основы понятия коммуникативной компетенции (определения, состав компонентов по разным авторам) и 

обосновывается, как цифровые ресурсы интегрируются в эту парадигму. В практической части описаны 

конкретные методы и инструменты, реализованные в цифровых учебниках для развития навыков речи, 

аудирования, чтения и письма. Проведен анализ преимуществ цифровых учебников (индивидуализация, 

интерактивность, адаптивность и др.) и обсуждены проблемы и вызовы их внедрения (технические, 
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педагогические, психологические). В заключение отмечается, что при соблюдении методических условий 

цифровые учебники становятся эффективным средством формирования коммуникативной компетенции 

обучающихся в контексте цифровизации образования. Ключевые слова: коммуникативная компетенция, 

цифровой учебник, обучение иностранному языку, интерактивное обучение, цифровизация образования, 

мультимедийные технологии. 
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METHODOLOGY FOR USING DIGITAL TEXTBOOKS IN THE FORMATION OF FOREIGN 

LANGUAGE COMMUNICATIVE COMPETENCE OF HIGH SCHOOL STUDENTS 

 

Abstract: This article explores the role of digital textbooks in developing communicative competence in 

foreign language learning. Based on the analysis of academic literature and practical applications, it is shown that 

digital textbooks, with their interactive and multimedia features, can enhance the communicative focus of language 

instruction. Theoretical and methodological foundations of communicative competence (definitions, component 

structures according to various scholars) are presented and aligned with the use of digital technologies in language 

education. The practical section describes specific methods and tools embedded in digital textbooks to improve 

speaking, listening, reading, and writing skills. The article analyzes the advantages of digital textbooks 

(individualization, interactivity, adaptability) and discusses the challenges and barriers in their implementation. It 

concludes that under appropriate pedagogical conditions, digital textbooks become effective tools for enhancing 

communicative competence in the context of educational digitalization. 

Keywords: digital textbooks, communicative competence, foreign language education, educational 

digitalization, project-based learning, multimedia, online communication. 

 

Main part 

Introduction 

In contemporary foreign language education, one of the key goals is the development of students' 

communicative competence – the ability to effectively use a foreign language in various communication situations 

[1]. This objective aligns with the competency-based approach in education, which gained momentum in the late 

20th and early 21st centuries, and is formalized in documents such as the CEFR. At the same time, recent years have 

witnessed a rapid digitalization of education, leading to the widespread adoption of digital textbooks and electronic 

learning resources. A digital textbook is defined as an electronic educational publication that presents structured 

learning material in digital form, often including interactive elements and multimedia content [2].  

This article aims to show how digital textbooks can act as tools for developing foreign language 

communicative competence, through theoretical and practical analysis. The objectives are as follows: 

• To define communicative competence and its components from the perspective of contemporary research; 

• To describe the theoretical and methodological basis for using digital textbooks in language education; 

• To present practical methods and examples of digital textbook use for communication skill development; 

• To analyze the advantages of digital textbooks compared to traditional printed resources; 

Theoretical and Methodological Foundations 

Definition of Communicative Competence. The term "communicative competence" is widely used in language 

pedagogy to denote the set of knowledge and skills necessary for effective language communication. Initially 

introduced by N. Chomsky, the concept distinguished between linguistic competence (knowledge of rules) and 

speech performance [3]. Later, D. Hymes expanded the idea to include appropriate language use in social contexts 

[4]. M. Canale and M. Swain elaborated one of the first models of communicative competence, identifying four 

components: grammatical, sociolinguistic, discourse, and strategic [5]. This means that successful communication 

involves not just grammatical correctness but also context-sensitive expression, coherence, and compensation 

strategies. 

In modern foreign language pedagogy, communicative competence is understood as the learner’s ability to 

comprehend and produce meaningful utterances in a variety of social and cultural contexts.  

Methodological Approaches. Contemporary language instruction grounded in the communicative approach 

prioritizes real-world communication, interactive tasks, and the use of authentic language materials. Lessons are 

structured to reflect real-life situations where learners actively use the language rather than simply analyze it. 
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Grammar is introduced contextually and reinforced through functional usage, focusing more on fluency and 

appropriateness than on isolated accuracy. 

Kazakh scholar S.S. Kunanbayeva has contributed a linguocultural communicative approach that integrates 

language and culture, focusing on the formation of intercultural communicative competence [6]. According to her, 

modern language education should be competency-based and technology-enhanced, using digital textbooks to 

provide access to authentic resources, multimedia support, and interactive communication. 

Digital textbooks are more than scanned pages; they are comprehensive platforms integrating multimedia 

(audio, video), interactive tasks, feedback systems, and communication tools [2][7]. These features allow for the 

realization of communicative and activity-based learning principles. Learners engage in speaking simulations, role 

plays, real-time feedback, and collaborative tasks. Digital textbooks can create a communicative learning 

environment extending beyond the classroom. 

In the context of learning multiculturalism and communicative methodology, it is useful to compare the 

features of printed and digital textbooks in terms of their potential to enhance language acquisition and engagement. 

The comparison highlights how digital resources align with interactive, student-centered learning environments (see 

Table 1) 

Table 1 – Comparison of Printed and Digital Textbooks 
Aspect  Printed Textbook 

 

Digital Textbook 

Portability  Bulky, requires physical storage 
 

Easily accessible on digital devices 

 

Interactivity 

 

 Limited to paper-based exercises 
 

Interactive quizzes, audio, video, 

hyperlinks 

 

Feedback 

 

Delayed, teacher-based 

 

Instant feedback through automated 

systems 

 

Customization 

 

Fixed content 

 

Allows highlighting, bookmarks, and 

personal notes 

 

Learner Engagement 

 

Passive reading 

 

Gamified, multimedia-rich, more engaging 

 

 

The cognitive theory of multimedia learning by R. Mayer suggests that presenting verbal and visual 

information simultaneously enhances comprehension and retention [8]. For language learning, combining written, 

auditory, and visual stimuli mimics real-life communication contexts. Moreover, interaction supports constructivist 

learning, as students actively build knowledge rather than passively receive it. 

Digital textbooks thus embody a synthesis of communicative, competency-based, and multimedia approaches. 

They enable: 

• Communicative content (dialogues, discussion prompts); 

• Authentic resources (real videos, cultural notes); 

• Interactivity (exercises with feedback); 

• Individualization (adaptive learning paths); 

• Reflection and self-assessment (automated tracking, portfolios). 

These foundations demonstrate that digital textbooks, when methodologically sound, are well-suited to 

support communicative competence development in foreign language learners. 

Practical Applications: Methods and Tools in Digital Textbooks 

Digital textbooks designed for foreign language instruction typically include a variety of interactive modules 

and methodological strategies that support the development of all components of communicative competence. These 

include speaking, listening, reading, and writing skills, all integrated into one digital learning environment. 

Stodolna and Piotrowski, in their work Developing Communicative Competence [9], identify five key 

methodological strategies particularly effective for senior school students. These strategies can be effectively 

implemented through digital textbooks and are illustrated in Figure 1: 

• Project-Based Learning (PBL): Students work on long-term collaborative projects where they use the 

target language for research, discussion, and presentations.  

• Role-Playing and Simulations: Learners engage in real-life scenarios such as interviews, service 

encounters, or classroom debates, which foster fluency and confidence in speaking. 

• Debates and Dialogues: These activities sharpen learners’ argumentation skills and encourage spontaneous 

communication.  

• Online Communication: Forums, chats, and collaborative platforms offer learners the opportunity to 

practice language in asynchronous or real-time formats, supporting reflection and feedback. 

• Authentic Multimedia: Videos, podcasts, and journalistic content provide exposure to natural language and 

diverse cultural contexts. 
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Figure 1 – Methodological Strategies for Enhancing Communicative Competence. 

 

 
 

To illustrate the practical application of digital textbooks, an analysis was conducted on the digital version of 

English 10 Science for Kazakhstan [10], a widely used resource adapted to the national curriculum. This textbook 

aligns well with the key requirements of ST RK ISO/IEC TR 18120-2023 [2], offering multimedia integration, 

differentiated tasks, and activities targeting various aspects of communicative competence. 

The unit titled “Scientific Phenomena” includes vocabulary work, reading comprehension, video-based 

listening, grammar transformation tasks, and structured writing. Learners engage in partner discussions, group 

analysis, and project-style reflection, thereby developing linguistic, sociolinguistic, and pragmatic components of 

communicative competence. 

For instance, exercises such as watching a video titled "The Mental Skills of Chimpanzees", answering 

partner questions, and writing a paragraph about a scientific discovery combine multiple skills and encourage 

contextual language use. Authentic topics (e.g., Jane Goodall’s research, scientific inventions) make language 

learning meaningful and cross-curricular. The writing task also develops critical thinking and coherence in 

expressing complex ideas. 

Such digital units demonstrate how communicative competence can be effectively fostered through integrated 

skills tasks, visual and auditory input, and inquiry-based learning supported by interactive features. 

 

Picture 1 – A sample reading and vocabulary task from the digital textbook 'English 10 Science for 

Kazakhstan' (Unit 1: Scientific phenomena). This page includes matching, scientific terminology, and scanning for 

specific information, all of which develop linguistic and cognitive engagement. 

 

 
 

Picture 2 – Speaking, writing, and grammar-focused tasks from the same unit. These tasks support functional 

language use, peer discussion, reflection, and structured paragraph writing, key to communicative competence. 

 



151 

 
To address these challenges, it is important to provide professional development for teachers, ensure equitable access 

to digital infrastructure, and apply a blended approach that combines digital and traditional resources. Additionally, selecting 

well-designed digital textbooks can significantly enhance communicative competence. Recommended examples include 

English in Mind (Cambridge), Eyes Open and Think for Kazakhstan, which offer interactive activities, authentic audio-visual 

content, and culturally relevant materials tailored for secondary school students. 

Conclusion 

Digital textbooks are not simply modern versions of printed materials. They represent a new model of 

language education that emphasizes interactivity, learner-centered approaches, and real-world communication. When 

implemented effectively, digital textbooks support all dimensions of communicative competence: linguistic, 

sociocultural, pragmatic, and strategic. For the Kazakhstani education system, which is increasingly embracing 

digital transformation, such tools are crucial in aligning local practices with international standards and improving 

language teaching outcomes. Continued investment in teacher training and infrastructure will help ensure that digital 

resources fulfill their full pedagogical potential. 
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 Қазіргі заманда шет тілдерін білу кәсіби және жеке өмірде шешуші рөл атқарады. Жаһандану және 

халықаралық ынтымақтастықтың күшеюі шет тілін меңгеруді елдер мен мәдениеттер арасындағы тиімді 

өзара әрекеттестіктің қажетті шартына айналдырды. Шет тілдерін үйрену көкжиегіңізді кеңейтіп, басқа 

елдердің мәдени дәстүрлерімен таныстырып қана қоймай, сонымен қатар ойлау, қиялдау және есте сақтау 

қабілеттерін дамытуға ықпал етеді. Осылайша, шет тілдерін оқыту – заманауи білім берудің маңызды 

аспектісіне айналды. 

Сондықтан шеттілдік коммуникативтік құзыреттілікті дамыту барған сайын өзекті бола түсуде. Мұны 

И. Л. Бим, Н. Д. Гальскова, Н. И. Гез, Е. Н. Гром, Р. П. Мильруд, Е. И. Пассов, В. В. Сафонова, П. В. Сысоев, 

И. И. Халеева және басқа да ғалымдардың зерттеулері дәлелдейді. Олар әртүрлі оқу кезеңдерінде 

коммуникативтік құзыреттілікті қалыптастыру мәселелерін қарастырып, коммуникативтік дағдыларды 

дамытуда кешенді тәсілді қолданудың маңыздылығын атап өтті. Бұл тәсіл лингвистикалық, әлеуметтік-

мәдени және компенсаторлық компоненттерді қамтиды. Шетел тілін оқыту процесінің тиімділігін арттыру 

үшін аутенттік материалдарды қолдану, жобалық жұмыстар жүргізу және интернет-технологияларды 

пайдалану ерекше нәтиже береді. И.Н. Зотова коммуникативтік құзыреттілікті өзіне және басқаларға 

қатысты психологиялық білімдер, қарым-қатынастағы дағдылар мен шеберліктер, әлеуметтік жағдайларда 

мінез-құлық стратегияларының жүйесі ретінде сипаттайды. Бұл жүйе кәсіби және тұлғааралық өзара 

әрекеттестіктің мақсаттары мен шарттарына сәйкес тиімді қарым-қатынас жасауға мүмкіндік береді [1].    

И.А. Зимняя коммуникациялық құзыреттіліктің ауызша және жазбаша қарым-қатынас, монолог, диалог, 

мәтінді шығару және қабылдау сияқты аспектілерді қамтитынын атап өтеді. Бұл элементтер 

коммуникациялық міндеттерді шешуге көмектеседі, ал тәжірибе білімдерді өмірде қолдануға және әртүрлі 

коммуникациялық жағдайларда қарым-қатынасқа дайындықты қамтамасыз етеді. [2,123]. И. Л. Бимнің 

пікірінше, шетел тілін меңгеру белгілі бір деңгейдегі коммуникативтік құзыреттілікке қол жеткізуді 

білдіреді. Ол коммуникативтік құзыреттілікті оқу процесінің негізгі мақсаты ретінде қарастырып, оның 

күрделі және көпқырлы құбылыс екенін атап өтеді [3]. 

Педагогтар мен әдіскерлер әрдайым шеттілдік коммуникативтік құзыреттілікті қалыптастыруға және 

бағалауға тиімді ықпал ететін инновациялық әдістер мен технологияларды іздейді. Осындай перспективті 

құралдардың бірі – комикстер, олар айтарлықтай дидактикалық әлеуетке ие.  

Комикстер дегеніміз не? Ғылыми әдебиетте комикс – графикалық суреттерді мәтіндік фрагменттермен 

біріктіріп, оқиғаны баяндауға арналған құрал ретінде анықталады. Вербалды және невербалды ақпараттың 

болуы комикстерді оқытудың әмбебап құралына айналдырады. Олар ақпараттың кең көлемін қарапайым 

қабылдаумен біріктіреді, түрлі ми аймақтарын белсендіреді, бұл есте сақтауды жақсартуға ықпал етеді. 

Комикстер коммуникативтік құзыреттілікті дамытуға қалай көмектеседі? Шет тіліндегі 

коммуникативтік құзыреттілік тілдік және сөйлеу компоненттерінен ғана емес, сонымен қатар әлеуметтік, 

социолингвистикалық және социокультуралық құзыреттерден де тұрады. 

Комикстер – шеттілдік коммуникативтік құзыреттіліктің әртүрлі аспектілерін дамытуға ықпал ететін 

бірегей дидактикалық құрал. Визуалды және мәтіндік элементтердің үйлесуі комикстерді лексикалық және 

грамматикалық материалды енгізу мен бекітуге арналған тиімді әдіс етеді. Жарқын иллюстрациялар 

оқушыларға жаңа сөздер мен грамматикалық құрылымдардың мағынасын түсінуге көмектеседі, бұл әсіресе 

орта буын оқушылары үшін маңызды [4]. 
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Комикстер арқылы тілдік дағдыларды дамыту мағыналық тізбектер құру арқылы жүзеге асады, онда 

әрбір сөйлем немесе сурет алдыңғы элементпен байланысты болып, ойдың логикалық реттілігін 

қалыптастырады. Мұндай тәсіл оқушыларға мәтін элементтері арасындағы мағыналық байланыстарды 

жақсы түсінуге мүмкіндік береді. Мысалы, комиксте оқиға кейіпкерді таныстырудан басталып, оның іс-

әрекеттерін сипаттаумен жалғасып, содан кейін осы әрекеттердің салдарын көрсетумен аяқталуы мүмкін. 

Әрбір элемент визуалды және мәтіндік жағынан алдыңғы мазмұнмен байланысты, бұл сюжеттің мағынасын 

түсінуді жеңілдетеді және тілдік дағдыларды дамытады. 

Комикстер оқу, сөйлеу, тыңдау және жазу сияқты сөйлеу дағдыларын дамытуға да ықпал етеді. Сурет 

пен мәтіннің үйлесуі оқылған материалды түсінуді жеңілдетіп, монологиялық және диалогтік сөйлеуді 

дамытуға негіз бола алады. Оқушылар кейіпкерлердің сөздерін дыбыстап, ұсынылған жағдайлар негізінде 

диалогтар құра алады, бұл меңгерілген тілдік материалды белсенді пайдалануға көмектеседі. Веб-комикстер 

мұғалім мен оқушылардың өз тарихтарын бірлесіп жасауына мүмкіндік береді, бұл тілді үйренуге деген 

ынтаны арттырады [5]. 

Социомәдени құзыреттілікті дамыту да комикстерді қолданудың маңызды аспектісі болып табылады. 

Аутентті комикстер оқушыларды зерттелетін тіл елінің ұлттық ерекшеліктерімен, құндылықтарымен және 

дәстүрлерімен таныстырады. Комикстердің визуалды мазмұны оқушыларға социомәдени шындықтарды 

және сөйлеу жағдайларын жақсырақ түсінуге көмектеседі. Мысалы, комиксте кейіпкерлердің күнделікті 

жағдайларда қалай қарым-қатынас жасайтыны көрсетілуі мүмкін, бұл оқушыларға әлеуметтік нормалар мен 

мәдени ерекшеліктер туралы түсінік береді [6]. 

Тілді үйренуге деген ынта мен қызығушылықты арттыру – комикстерді пайдаланудың тағы бір 

артықшылығы. Жарқын иллюстрациялар мен мазмұнның қарапайымдылығы оқушыларды тартып, шет тілін 

үйренуге деген ынтасын арттырады. Комикстер оқыту процесін қызықты әрі жеңіл етеді. Тәжірибелер 

көрсеткендей, веб-комикстерді пайдалану оқушылардың шет тілін меңгеруге деген қызығушылығы мен 

уәждемесін арттырады [5]. 

Алайда, комикстердің дидактикалық әлеуеті жоғары болғанымен, оларды қолдану барысында 

оқушылардың назарын тек визуалды элементтерге аудару қаупі бар, бұл оқу тапсырмаларын орындауға 

кедергі келтіруі мүмкін. Дегенмен, комикстермен жүйелі жұмыс істеу барысында бұл қызығушылық 

тұрақтанып, оқу процесі қалыпты ырғағына түседі. Алтыншы сынып оқушылары үшін комикстер 

көрнекілікке деген жоғары қажеттілікті сақтай отырып, олардың жас ерекшеліктеріне сәйкес тиімді құрал 

болып табылады. 

Алтыншы сынып оқушылары үшін комикстер олардың жас ерекшеліктеріне байланысты ерекше 

тиімді құрал болып табылады. Бұл жастағы балалардың көрнекілікке деген қажеттілігі жоғары болып 

табылады, сондықтан комикстер оқытуға арналған тамаша әдіс болып есептелінеді. Комикстер сыртқы 

(кескін) және ішкі (қиял) көрнекілікті үйлестіре отырып, материалды жақсырақ түсінуге және меңгеруге 

ықпал етеді [7]. Комикстердегі сюжеттің қарапайымдылығы мен ақпараттың эмоциялық боялуы оларды осы 

жас тобы үшін қолжетімді әрі қызықты етеді. 

 Calvin and Hobbes, Garfield және Peanuts сияқты танымал комикстер әртүрлі деңгейдегі оқушыларға 

арналған кең ауқымды әңгімелерді ұсынады. Олардың қысқа диалогтары мен жарқын иллюстрациялары 

оқуды тіпті бастаушылар үшін де тартымды етеді [8]. 

Оқу дағдыларын дамытумен қатар, комикстер сөздік қорды кеңейтуге көмектеседі. Оқушылар жаңа 

сөздер мен сөз тіркестерін контекстте кездестіріп, оларды жеңіл есте сақтайды. Мысалы, The Simpsons 

комикстері оқырмандарды американдық бейресми сөйлеу тілімен, идиомалармен, сленгпен және мәдени 

ерекшеліктермен таныстырады. Сонымен қатар, олар АҚШ-тағы шынайы өмірді көрсететіндіктен, 

оқушылардың тілді тереңірек түсінуіне ықпал етеді [9]. 

Комикстерді пайдаланудың тағы бір артықшылығы – грамматикалық дағдыларды дамыту. 

Комикстердегі диалогтар мен баяндаулар әртүрлі грамматикалық құрылымдарды табиғи контексте 

көрсетеді. Оқушылар бұл құрылымдарды талдап, олардың қолданылуын түсіндіріп, өз сөйлемдері мен 

диалогтарында пайдалана алады. Визуалды нұсқаулар грамматиканы түсінуді жеңілдетіп, оқып үйренген 

ережелерді бекітуге көмектеседі [8]. 

Комикстерді пайдалану арқылы тілдік дағдыларды дамытуға арналған жаттығулар мен тапсырмалар: 

1. Лексиканы меңгеру: Calvin and Hobbes комиксіндегі "jump", "run", "laugh" сияқты етістіктерді 

визуалды түрде түсіндіру. 

Жаттығулар: 

- Көрсетілген етістіктерді қолданып, комикстегі кейіпкерлердің әрекеттерін сипаттайтын 

сөйлемдер құрастыру: "Calvin jumps over the fence". 

- Комикстегі кейіпкерлердің жаңа сөздерді қолдана отырып, өздеріңіздің диалогтарыңызды жазу. 

- Берілген тізімнен қосымша сын есімдерді қосып, кейіпкерлердің ерекшеліктерін сипаттаңыз. 

2.   Грамматиканы меңгеру: Garfield комиксінен алынған "Yesterday, Garfield ate all the lasagna" 

сөйлемі арқылы өткен шақты түсіндіру. 

Жаттығулар: 

- Өткен шақты қолданып, кешегі күні болған оқиғалар туралы сөйлемдер құрастыру. 

- Комикстен өткен шаққа мысал болатын басқа да сөйлемдерді табу. 
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- Үй тапсырмасы ретінде өздеріңіздің сүйікті тағамдарыңыз бен оларды қалай жегендеріңіз 

туралы комикс құрастырыңыз. 

3. Шығармашылық және мотивация: Веб-комикстерді қолдану арқылы оқушыларға өздерінің қысқа 

әңгімелерін жасау тапсырмасы беріледі, мысалы, өздерінің сүйікті жануарлары туралы комикс құрастыру. 

Жаттығулар: 

- Топтарға бөлініп, бірлесіп жаңа комикс құрастыру. Әр топ өз оқиғасын ойлап тауып, суреттеп, 

мәтінмен толықтырады. 

- Өз жұмыстарын сыныпқа таныстырып, басқа топтардың сұрақтарына жауап беру. 

- Әр оқушы өзінің сүйікті жануарына арналған комикс құрастыру, сөйтіп ағылшын тіліндегі 

сөздік қорын белсенді қолдануға ынталандыру. 

Сонымен қатар, комикстер оқушылардың мотивациясы мен оқуға деген қызығушылығына оң әсер 

етеді. Жарқын иллюстрациялар мен қызықты сюжеттер оқу процесін жағымды әрі жеңілдетілген етеді, бұл 

дәстүрлі оқыту әдістерімен қиындықтарға жиі тап болатын балалар үшін өте маңызды. Өз комикстерін жасау 

да оқушылардың қиялын және сөйлеу дағдыларын дамытатын шығармашылық тапсырма бола алады [7]. 

Комикстерді пайдалану – оқушылардың, соның ішінде алтыншы сынып оқушыларының шеттілдік 

коммуникативтік құзыреттілігін қалыптастыруда тиімді көрнекілік құралы болып табылады. Комикстер 

материалды кешенді түрде ұсынады, сөйлеу жағдайының бейнесін және оны сүйемелдейтін негізгі мәтінді 

үйлестіреді. Олар тілдік дағдыларды, сөйлеу біліктерін, әлеуметтік-мәдени құзыреттілікті дамытуға ықпал 

етіп, оқушылардың шет тілін үйренуге деген мотивациясын арттырады. Веб-комикстердің заманауи 

форматы бірлескен шығармашылық жұмысқа қосымша мүмкіндіктер беріп, оқыту процесін одан әрі 

қызықты әрі нәтижелі етеді. Осылайша, комикстерді оқу процесіне енгізу алтыншы сыныптағы шет тілдерін 

оқытуға арналған дәстүрлі әдістерге құнды толықтыру бола алады. 
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Introduction 

Learning foreign languages is an essential component of modern education, fostering intercultural 

communication, broadening cognitive abilities, and expanding professional opportunities. In today's globalized 

world, proficiency in multiple languages is increasingly seen as a valuable skill that enhances career prospects, 

facilitates international collaboration, and promotes personal growth. 

Despite the evident benefits of learning foreign languages, many students struggle with maintaining 

motivation and engagement throughout the learning process. Several factors contribute to this challenge, including 

difficulties in mastering complex grammar structures, a lack of practical application, fear of making mistakes, and 

limited access to immersive language environments. Additionally, traditional teaching methods, which often 

emphasize rote memorization and repetitive exercises, can fail to capture students' interest and enthusiasm. 

To address these challenges, educators and researchers have explored various strategies to enhance student 

motivation and improve language acquisition outcomes. Modern approaches focus on interactive and student-

centered learning techniques, integrating real-world communication scenarios, gamification, and cultural immersion 

experiences. Moreover, the rapid development of digital technologies has revolutionized language education, 

providing students with access to a wealth of online resources, virtual exchanges, and artificial intelligence-powered 

language-learning platforms. 

This article explores the main obstacles that hinder student motivation in learning foreign languages and 

examines effective methods to increase engagement. Special attention is given to the role of digital tools, including 

mobile applications, online courses, and virtual reality, in creating a more dynamic and immersive learning 

experience. By understanding these challenges and implementing innovative teaching strategies, educators can help 

students develop a genuine interest in language learning and achieve greater success in their linguistic endeavors. 

 

Problems of Motivation in Learning a Foreign Language 

Motivation is a crucial factor in learning a foreign language. However, many students struggle with 

maintaining their enthusiasm throughout the learning process. Various psychological, educational, and 

environmental factors can contribute to a lack of motivation, making language acquisition more difficult. Below are 

some of the most significant challenges that affect students’ motivation when learning a foreign language. 

1. Lack of Practical Application 

One of the most common reasons for low motivation is that students do not see the real-world benefits of 

learning a foreign language. Many students perceive language learning as an academic requirement rather than a 

practical skill that can enhance their personal and professional lives. When they do not understand how language 

skills can help them in their careers, travels, or daily interactions, they may lose interest in studying. 

Furthermore, in some cases, the foreign language being learned may not be widely used in the student’s 

immediate environment, making it difficult to practice and reinforcing the belief that learning the language is 

unnecessary. 

 

2. Monotonous and Unengaging Learning Methods 

Traditional language-learning methods often emphasize rote memorization, grammar drills, and textbook 

exercises. While these techniques are important, they can become repetitive and uninspiring if not complemented 

with interactive and engaging activities. 

A lack of variety in teaching methods can make the learning experience dull, reducing students’ enthusiasm. 

Additionally, outdated or irrelevant learning materials may fail to capture students’ interests, making lessons feel 

disconnected from real-life communication. Without engaging and dynamic approaches, students may struggle to 

stay motivated. 

3. Fear of Making Mistakes and Lack of Confidence 

Many students experience anxiety when speaking a foreign language due to the fear of making mistakes. This 

fear can be amplified in classroom settings where students feel judged by their peers or instructors. If a student is 

overly concerned about pronunciation errors, grammatical mistakes, or being corrected in front of others, they may 

avoid speaking altogether. 

Over time, this lack of confidence can lead to frustration and disengagement. Students who do not feel 

comfortable practicing the language will struggle to improve their speaking and listening skills, which are essential 

components of language fluency. 

4. Lack of Personal Connection to the Language 

Motivation often depends on a personal interest in the language and the culture associated with it. If students 

do not feel a strong connection to the language they are learning, they may struggle to stay engaged. 

For example, students who are required to learn a language solely for school or work may not feel emotionally 

invested in the process. If they do not find enjoyment in the culture, history, or media of the language, they may 

perceive learning as a chore rather than an enriching experience. 
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5. Insufficient Opportunities for Practice 

A significant factor in maintaining motivation is the ability to use the language in real-life situations. 

However, many students lack access to environments where they can practice their language skills. If they are only 

exposed to the language in a classroom setting, their ability to develop fluency may be limited. 

Without opportunities to interact with native speakers or use the language in everyday situations, students may 

feel that their learning efforts are ineffective. This can lead to frustration and a loss of motivation, especially if 

progress feels slow. 

6. Overwhelming Difficulty and Slow Progress 

Language learning is a long-term process that requires consistent effort. Some students may feel discouraged 

if they do not see immediate progress. If the learning curve is too steep, they may become frustrated and believe that 

they are not capable of mastering the language. 

Additionally, some students may struggle with specific aspects of language learning, such as pronunciation, 

grammar, or vocabulary retention. If they do not receive adequate support, they may become overwhelmed and lose 

confidence in their ability to succeed. 

7. Lack of Personalized Learning Approaches 

Every student has different learning preferences, strengths, and weaknesses. However, many language courses 

adopt a one-size-fits-all approach that does not cater to individual needs. If students feel that the lessons do not 

match their learning styles or personal interests, they may become disengaged. 

For instance, some students may prefer a more immersive learning experience through conversation and 

listening, while others may need a structured approach with clear grammatical explanations. A rigid curriculum that 

does not accommodate different learning styles can hinder motivation and make language learning more challenging. 

 

Methods to Increase Motivation for Learning Foreign Languages 

1. Integration of Digital Technologies 

Modern digital technologies offer vast opportunities to enhance student motivation. The use of mobile 

applications, online courses, and interactive platforms makes the learning process more dynamic and engaging. For 

example, educational platforms powered by artificial intelligence can personalize learning materials to match each 

student's level and needs. 

A study conducted by Tleshovа Zh.K. and colleagues showed that digital tools, such as mobile applications, 

online courses, and virtual simulations, contribute to increased student interest in learning foreign languages. 

Additionally, access to authentic materials (e.g., foreign news, podcasts, and videos) helps learners develop language 

skills in real-world contexts. 

2. Gamification of the Learning Process 

Incorporating game elements into education enhances student engagement. Various competitions, quizzes, 

ranking systems, and rewards make language learning more enjoyable and motivating. For instance, educational 

online platforms offer courses with gamified features such as levels of difficulty, points for completing tasks, and 

competitive challenges. 

Research by Bakirova G.P. and colleagues confirms that gamification not only boosts motivation but also 

fosters collaboration among students studying English. Virtual quests, interactive dialogues, and role-playing games 

enable learners to apply their knowledge in practice, increasing their confidence and interest in the learning process. 

3. Creating a Language Environment 

Full immersion in a language environment significantly accelerates the process of learning a foreign language. 

Watching movies with subtitles, listening to music, participating in conversation clubs, and communicating with 

native speakers help students understand the practical value of the language and stimulate their interest in learning it. 

Organizing events such as "Foreign Language Days," international student exchanges, and thematic language 

camps provides learners with opportunities not only to improve their language skills but also to develop their 

communication abilities. Moreover, social networks and online communities allow students to connect with like-

minded individuals, practice the language, and motivate each other to continue learning. 

 

The Role of Digital Technologies in Student Motivation 

The digitalization of education has transformed the process of learning foreign languages, offering new 

opportunities to enhance student motivation. The integration of digital tools such as online resources, virtual 

classrooms, and multimedia materials enables a more flexible and personalized learning experience. These 

technologies allow students to engage with language content in a more interactive and meaningful way, making the 

learning process dynamic and effective. 

A study conducted by Amirkhajiev N.U. and Davletukaeva A.Sh. demonstrated that the introduction of digital 

technologies significantly increases student motivation. Their research showed that digital tools accelerate 

vocabulary acquisition and facilitate the understanding of grammatical structures by providing interactive exercises, 

real-world applications, and immediate feedback. Digital platforms also create an engaging environment where 

students can practice listening, speaking, reading, and writing through diverse formats. 

Furthermore, digitalization allows students to access authentic language materials, such as articles, videos, 

and podcasts, helping them understand cultural nuances and practical language applications. Virtual classrooms and 
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language exchange programs provide opportunities for communication with native speakers, improving fluency and 

confidence. The convenience of mobile applications and online courses ensures that students can learn anytime and 

anywhere, making language learning more accessible and motivating. 

The growing role of digital technologies in education continues to reshape traditional learning approaches. By 

integrating these tools, educators can foster a more engaging, efficient, and motivating learning experience, 

ultimately improving student outcomes in foreign language acquisition. 

 

Conclusion 

The problem of student motivation in learning foreign languages is multifaceted and requires a comprehensive 

and strategic approach. Motivation plays a crucial role in language acquisition, influencing both the speed and depth 

of learning. A lack of motivation can lead to disengagement, slower progress, and difficulty in retaining new 

information. Therefore, developing effective strategies to enhance student interest is essential for successful 

language education. 

The integration of digital technologies, the use of game-based methods, and the creation of a rich language 

environment significantly contribute to increasing student engagement. Digital tools make learning more interactive 

and personalized, while gamification transforms traditional lessons into enjoyable challenges that maintain student 

enthusiasm. Exposure to authentic language through media, conversation clubs, and cultural immersion further 

reinforces the learning process, making it more practical and relevant. 

Moreover, the role of educators is fundamental in sustaining motivation. Teachers must continuously adapt 

teaching methods, considering modern trends, technological advancements, and individual student characteristics. 

Providing positive reinforcement, setting achievable goals, and fostering an encouraging learning atmosphere can 

help students build confidence and remain committed to language learning. 

In an era of rapid globalization, the ability to communicate in multiple languages is becoming increasingly 

valuable. By implementing innovative teaching approaches and leveraging digital advancements, educators can 

make foreign language learning more effective, enjoyable, and accessible to a wider range of students. Continuous 

improvement in teaching strategies will not only enhance motivation but also equip learners with the linguistic skills 

necessary for academic, professional, and personal success. 
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METHODOLOGICAL APPROACHES TO INTEGRATING AUTHENTIC VIDEO MATERIALS INTO 

THE FOREIGN LANGUAGE LEARNING PROCESS 

 

Abstract: The integration of authentic video materials into foreign language education has become an 

essential strategy for developing students’ communicative competence. This article explores various methodological 
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The integration of authentic video materials in foreign language education has gained significant attention due 

to its potential to enhance learners’ communicative competence and cultural awareness. Traditional instructional 

materials, such as textbooks and scripted dialogues, often fail to provide students with exposure to natural speech 

patterns and real-life linguistic interactions. Authentic videos, including films, interviews, and news reports, offer 

access to diverse linguistic variations, speech rates, and contextualized communication. The use of such materials 

allows students to engage with language as it is used in real-world scenarios, facilitating the development of both 

comprehension and production skills.  

Authentic audiovisual content presents learners with a wide range of accents, intonations, and idiomatic 

expressions, contributing to the improvement of listening and speaking abilities. Additionally, video materials serve 

as a valuable resource for introducing cultural nuances, social conventions, and pragmatic aspects of communication. 

By observing language in context, learners acquire a deeper understanding of sociolinguistic norms and discourse 

structures. The visual component of videos reinforces meaning and aids in the retention of lexical and grammatical 

structures. Furthermore, the dynamic nature of audiovisual content enhances student engagement and fosters a more 

interactive learning environment. The use of authentic videos also aligns with multimodal learning principles, 

accommodating diverse cognitive styles and facilitating deeper language processing. Given the increasing 

importance of digital resources in education, video-based instruction complements contemporary pedagogical 

approaches and responds to the evolving needs of language learners. Research in second language acquisition 

highlights the role of audiovisual input in promoting linguistic immersion and cognitive engagement. The integration 

of authentic video materials contributes to a more holistic and contextually relevant language learning experience. 

The purpose of this study is to explore the methodological approaches to integrating authentic video materials into 

foreign language education and to assess their effectiveness in developing students’ communicative competence. The 

research focuses on examining how audiovisual content enhances listening comprehension, speaking skills, and 

cultural awareness among senior high school learners. It aims to analyze the theoretical foundations of using 

authentic video materials, considering their role in fostering linguistic proficiency and engagement in the learning 

process [1].  

As language instruction continues to evolve, the incorporation of video-based resources remains an essential 

strategy for fostering communicative competence. The adaptability and richness of authentic video content make it a 

valuable tool for educators seeking to enhance learners' linguistic proficiency. Given these considerations, the role of 

authentic video materials in foreign language education warrants further exploration in both research and 

pedagogical practice. Furthermore, the study seeks to determine how video materials can be effectively incorporated 

into the curriculum by identifying appropriate selection criteria and instructional strategies [2].  

The accessibility of online video platforms allows educators to select materials that align with students’ 

proficiency levels and learning objectives. However, the effective implementation of authentic videos in the 

classroom requires careful selection, structured activities, and pedagogical scaffolding. Despite potential challenges, 

such as comprehension difficulties and technical limitations, the pedagogical value of authentic video content is 

widely recognized. Particular attention is given to the pedagogical principles underlying video-based learning, with 

an emphasis on creating an interactive and immersive language environment [3].  

Exposure to real-life dialogues encourages students to apply linguistic knowledge in spontaneous 

communication, bridging the gap between theoretical instruction and practical application. In addition, integrating 

authentic video materials into the curriculum supports the development of critical thinking and analytical skills, as 

students interpret and respond to contextualized language input. The authenticity of these materials ensures that 

learners are better prepared for interactions in target-language communities. The study also investigates the 

challenges associated with the use of authentic video content in the classroom, including comprehension difficulties, 

technical constraints, and methodological concerns [4].  

By exploring these issues, the research aims to provide practical recommendations for educators, offering 

insights into best practices for maximizing the potential of authentic video materials. The findings are expected to 

contribute to the development of effective teaching strategies that enhance communicative competence and prepare 

students for real-life language use. Through a comprehensive analysis of theoretical and practical aspects, the study 

seeks to highlight the significance of audiovisual resources in modern foreign language instruction. 

Authentic video materials refer to audiovisual content created for native speakers of a language, rather than 

for educational purposes, and they serve as a valuable tool in foreign language acquisition [5]. These materials 

include movies, television programs, interviews, news broadcasts, vlogs, and social media videos that expose 

learners to real-life communication and cultural contexts [6]. Unlike didactically structured language-learning 

videos, authentic video materials present spontaneous speech, natural pronunciation, and colloquial expressions that 

mirror real-world language use [7]. 

One of the defining characteristics of authentic video materials is their linguistic authenticity. They introduce 

learners to a variety of accents, intonations, speech rates, and discourse structures, which enhances listening 

comprehension and prepares students for interaction with native speakers [8]. Furthermore, they embed cultural 

elements such as gestures, traditions, and humor, helping learners develop intercultural competence and a deeper 
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understanding of the target language community [9]. The multimodal nature of video materials combines auditory 

and visual stimuli, reinforcing meaning through contextual cues such as facial expressions, gestures, and 

environmental settings [10]. 

The selection of authentic video materials in foreign language education should be guided by their linguistic 

suitability, cultural relevance, and pedagogical value. Videos must provide exposure to natural speech while 

remaining comprehensible for learners, ensuring that language input is neither too simplified nor overly complex 

[11]. Additionally, authentic content should reflect real-life interactions and cultural contexts, helping students 

develop socio-pragmatic awareness and intercultural competence. The effectiveness of video materials also depends 

on their adaptability to structured learning activities that facilitate comprehension and engagement. A well-chosen 

video serves not only as a source of linguistic input but also as a means of fostering communication skills in 

meaningful, real-world contexts. 

The effective use of authentic video materials in language learning requires structured integration into the 

curriculum. Videos should not only serve as supplementary content but also be embedded within lessons in a way 

that fosters engagement and interaction. A communicative approach encourages learners to actively process 

audiovisual input, focusing on both linguistic and cultural aspects of communication. Scaffolding techniques, such as 

guided comprehension and contextual support, help manage the challenges posed by fast speech, idiomatic 

expressions, and unfamiliar cultural references. Carefully designed activities ensure that videos contribute to the 

development of listening comprehension, speaking proficiency, and overall communicative competence. 

To maximize the educational value of video content, instructional tasks should be designed to guide learners 

through different stages of interaction with the material. Activities before watching a video help activate background 

knowledge and introduce key vocabulary, preparing students for comprehension. During viewing, structured 

exercises direct attention to linguistic and cultural elements, enhancing listening skills through selective or detailed 

comprehension tasks. After watching, discussion-based tasks, creative responses, and role-play exercises reinforce 

language use and encourage critical thinking. These stages ensure that videos function as an interactive tool rather 

than passive input, promoting meaningful language practice and deeper engagement with authentic communication. 

The integration of authentic video materials into language learning presents several challenges that can affect 

their effectiveness. Technical issues, such as poor internet connectivity, compatibility problems, or limited access to 

quality content, may disrupt the learning process. Methodological difficulties arise when learners struggle with fast 

speech, unfamiliar accents, or cultural references that hinder comprehension (Rost, 2011). Additionally, motivational 

challenges may emerge if the content is too difficult or lacks relevance to students’ interests, leading to 

disengagement and passive viewing. 

To address these difficulties, structured instructional strategies are essential. Scaffolding techniques, including 

the use of subtitles, pre-teaching key vocabulary, and providing guided comprehension questions, help learners 

manage linguistic complexity. Gradual exposure to authentic speech through shorter clips or segmented viewing 

enhances comprehension and confidence. Additionally, selecting content that aligns with students’ interests and 

incorporating interactive tasks fosters motivation and sustained engagement in the learning process (Mishan & 

Timmis, 2015). 

in educational technology provide effective solutions for integrating video content into language instruction. 

Interactive platforms offer customizable subtitles, playback speed adjustments, and comprehension quizzes that 

support differentiated learning. Digital collaboration tools enable students to engage in discussions, create video-

based projects, and receive feedback, enhancing participation and communication skills. The use of video annotation 

software further allows for targeted language analysis, making video-based learning more interactive and 

pedagogically effective [12]. 

Conclusion 

The integration of authentic video materials into foreign language education enhances linguistic competence, 

cultural awareness, and learner motivation. The study highlights that well-selected videos provide exposure to 

natural speech, improve listening skills, and foster communicative competence. Structured pre-, while-, and post-

viewing activities ensure that videos serve as an interactive learning tool rather than passive input. Despite technical, 

methodological, and motivational challenges, effective scaffolding strategies and digital tools optimize the learning 

experience. 

The findings suggest significant implications for language teaching methodology. Video-based instruction 

supports a communicative approach by offering real-world language exposure in a controlled classroom setting. The 

incorporation of interactive platforms and learner-centered activities aligns with modern pedagogical trends, 

emphasizing engagement and contextual learning. Educators should integrate video content strategically, considering 

learners’ proficiency levels and interests to maximize its benefits. 

Future research should explore the long-term impact of video-based learning on language acquisition and 

fluency. Investigating adaptive digital tools, AI-driven language learning systems, and personalized content 

recommendations could further enhance the effectiveness of video materials. Additionally, comparative studies on 

the role of different video genres in skill development may offer insights into optimizing authentic audiovisual input 

for diverse learning needs. 

REFERENCE 

1. Krashen, S. D. (1985). The input hypothesis: Issues and implications. Longman. 



160 

2. Gilmore, A. (2007). Authentic materials and authenticity in foreign language learning. Language Teaching, 

40(2), 97–118. https://doi.org/10.1017/S0261444807004144 

3. Herron, C., & Hanley, J. E. B. (1992). Using video to introduce children to a foreign culture. Foreign 

Language Annals, 25(5), 419–426. https://doi.org/10.1111/j.1944-9720.1992.tb00554.x 

4. Rost, M. (2011). Teaching and researching listening. Pearson Education. 

5. Guariento, W., & Morley, J. (2001). Text and task authenticity in the EFL classroom. ELT Journal, 55(4), 

347–353. https://doi.org/10.1093/elt/55.4.347 

6. Kozlova, Y. (2020). The role of authentic audiovisual materials in developing students’ communicative 

competence. Journal of Language and Education, 6(2), 98–107. https://doi.org/10.17323/jle.2020.98 

7. Miller, L. (2014). Developing listening skills with authentic materials. Cambridge University Press. 

8. Guariento, W., & Morley, J. (2001). Text and task authenticity in the EFL classroom. ELT Journal, 55(4), 

347–353. https://doi.org/10.1093/elt/55.4.347 

9. Gilmore, A. (2011). Materials evaluation and design for language teaching. Cambridge University Press. 

10. Plass, J. L., & Jones, L. C. (2005). Multimedia learning in second language acquisition. In R. Mayer (Ed.), 

The Cambridge handbook of multimedia learning (pp. 467–488). Cambridge University Press 

11. Rost, M. (2011). Teaching and researching listening. Pearson Education. 

12. Pegrum, M. (2019). Mobile learning: Languages, literacies and cultures. Springer. 

13. Guichon, N., & Cohen, C. (2016). Multimodality and CALL. The Routledge Handbook of Language 

Learning and Technology, 509–521. 

 

 

УДК 811.111’243:37.091.3 

Zekenova A.M., 

2nd year student of the Pedagogical Faculty of Foreign Languages  

KazUIRandWL named after Ablai khan 

zekenovaaida2@gmail.com    

Niyazova A.U., 

M.p.s., KazUIRandWL named after Ablai khan 

Niyazova.alb@internet.ru 

 

USING CLIL TECHNOLOGY IN ENGLISH LESSONS 

 

Abstract: The article discusses the use of CLIL (Content and Language Integrated Learning) technology in 

English lessons, which promotes the integration of subject content and language skills. The relevance of this 

approach in the modern educational process is considered, as well as its advantages, such as the development of 

cognitive and language skills, increasing student motivation and preparing for real-life situations. The article also 

describes examples of the use of CLIL in lessons, including the use of thematic blocks such as ecology for in-depth 

English language learning and awareness-raising about global issues. In conclusion, the importance of using CLIL in 

modern educational institutions is emphasized in order to improve the quality of education and the formation of 

intercultural competence among students. 

Keywords: CLIL, CLIL technology, English, integration of content and language, cognitive skills, student 

motivation, ecology, intercultural competence, teaching methods, global problems. 

 

Зекенова А.М., 

Студент 2 курса педагогического факультета иностранных языков  

КазУМОиМЯ им. Абылай хана  

zekenovaaida2@gmail.com   

Ниязова А.У., 

М.п.н., КазУМОиМЯ им. Абылай хана  

Niyazova.alb@internet.ru  

 

ИСПОЛЬЗОВАНИЕ CLIL ТЕХНОЛОГИИ НА УРОКАХ АНГЛИЙСКОГО ЯЗЫКА 

 

Аннотация: В статье рассматривается использование технологии CLIL (Content and Language 

Integrated Learning) на уроках английского языка, которая способствует интеграции предметного контента и 

языковых навыков. Рассматривается актуальность этого подхода в современном образовательном процессе, а 

также его преимущества, такие как развитие когнитивных и языковых навыков, повышение мотивации 

учащихся и подготовка к реальным жизненным ситуациям. В статье также описываются примеры 

применения CLIL на уроках, включая использование тематических блоков, таких как экология, для 

углубленного изучения английского языка и повышения уровня осведомленности о глобальных проблемах. 

В заключение подчеркивается важность применения CLIL в современных образовательных учреждениях для 

улучшения качества обучения и формирования межкультурной компетенции у учащихся. 
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The use of CLIL (Content and Language Integrated Learning) technology in education is becoming 

increasingly relevant in the context of globalization and changes in the education system. This approach makes it 

possible to integrate language learning with learning educational content, which has many advantages for students 

and teachers, especially in the context of English language teaching. 

In the context of globalization, knowledge of foreign languages, and, in particular, English, is becoming a 

necessary skill for a successful professional career, study and communication. This increases the need to develop 

more effective teaching methods. CLIP allows you to solve this problem by combining English learning with the 

development of subject material, which gives students a chance to use the language in real contexts and makes 

learning deeper and more practical. 

With the development of technology and the introduction of new educational approaches, the use of 

innovative teaching methods such as CLIL is coming to the fore. This method is actively used in educational 

institutions around the world and allows you to create a dynamic educational environment where language learning 

occurs through interaction with the real world and its problems. It responds to the needs of modern students who are 

accustomed to multitasking and technological progress [1]. 

CLIL (Content and Language Integrated Learning) is a teaching method in which the study of subject content 

(for example, science, history, mathematics) occurs simultaneously with learning a foreign language. In other words, 

CLIL involves the integration of educational content and language, meaning students study subjects in a foreign 

language, which helps develop both language and cognitive skills. 

The main goal of CLIL is not only to teach students a foreign language, but also to provide them with 

knowledge in various subject areas, using the language in real—world contexts and tasks. This approach helps to 

improve overall language competence and helps students to better understand and assimilate the subject material. 

CLIL promotes deeper and more natural learning of a foreign language. Students do not just learn language as 

a subject, but use it to solve real-world problems related to other disciplines. This helps them develop language skills 

related to a specific topic, making the learning process more practical and relevant [2]. 

Learning content in a foreign language promotes the development of critical and analytical thinking. Students 

not only learn new material, but also analyze, synthesize information, draw conclusions and solve problems, which 

contributes to the development of higher cognitive abilities. When students study subjects in a foreign language, it 

allows them to master interesting and relevant content, which significantly increases their motivation. They realize 

that they are not just learning language for the sake of language, but using it to gain important knowledge, which 

makes learning more meaningful and exciting. 

CLIL helps students develop not only language skills, but also cultural awareness, as learning content in a 

foreign language often involves getting to know the culture and traditions of the country whose language is being 

used. This helps students to better understand global processes and build connections with other cultures. CLIL 

promotes the integration of different fields of knowledge, which makes the learning process more holistic. Students 

learn not only a foreign language, but also master knowledge in subjects such as mathematics, physics, history, 

geography, and others. It helps to form a broader view of the world, improves overall education, and helps students 

make interdisciplinary connections [3]. 

CLIL creates a learning environment in which students learn a language through a real-world context. It helps 

to develop the ability to use language in practical situations, such as working in international companies, traveling, 

and scientific research, which gives students the confidence to use language in real life. The CLIL method develops 

students' flexibility and ability to adapt to different educational contexts. Students learn not only the language, but 

also the necessary skills to work with different types of information and solve problems in new conditions, which 

helps them successfully adapt to a changing world. 

The use of CLIL (Content and Language Integrated Learning) in the educational process has many 

advantages, but it is also associated with a number of problems and challenges that may complicate its successful 

implementation and practical application. CLIL requires teachers not only to know the subject, but also to have a 

high level of proficiency in a foreign language. In order to effectively teach a subject in a language, students must 

have confident skills both in teaching the content itself and in using language to explain complex concepts. This can 

be a problem, especially if the teacher is not a native speaker or has not received appropriate training. 

For effective implementation of CLIL, it is necessary to have high-quality materials in a foreign language that 

correspond to the educational content. In some cases, the materials may be difficult to access or insufficiently 

adapted to the needs of students. This makes it especially difficult to study in disciplines such as mathematics, 

physics, or chemistry, where specific terminology and concepts can be difficult to understand in another language. 

For many students, using a foreign language in the context of academic subjects can be difficult and intimidating, 

especially if they are unsure of their language proficiency. This can lead to low motivation, difficulties in 

understanding the material, and stress for students, which negatively affects overall learning and learning. In the 

context of the traditional schedule of the educational process, students may not have enough time for in-depth study 

of both subject content and a foreign language. Since CLIL includes two areas of knowledge (language and subject), 
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it takes more time to master them, and the traditional allocation of study hours does not always allow this. For many 

schools and universities, the transition to CLIL requires significant changes in educational practice, teaching 

methods and the organization of the educational process. This may cause resistance from both teachers and students, 

especially if they are accustomed to traditional teaching methods and learning in their native language. It is 

necessary to take into account cultural peculiarities, students' motivation and teachers' willingness to change [4]. 

Despite all the advantages, using CLI technology requires solving many problems, including teacher training, 

availability of specialized materials, and overcoming language barriers among students. These problems can be 

successfully solved through government support, investments in education, as well as through teacher training and 

infrastructure improvements. 

In conclusion, CLIL (Content and Language Integrated Learning) is an effective teaching methodology that 

integrates language learning with subject content, allowing students to acquire both linguistic and cognitive skills 

simultaneously. By using topics like environmental issues, CLIL not only helps students improve their English but 

also deepens their understanding of global challenges. This approach fosters critical thinking, enhances motivation, 

and prepares students for real-world applications of both language and subject knowledge. Integrating content and 

language in this way makes the learning process more engaging, meaningful, and relevant to students' lives, ensuring 

they are better equipped to navigate a globally connected world [5]. 

Topic: «Environmental Issues» 

Objective of the lesson: 

• To develop students' language skills by teaching them vocabulary and phrases related to ecology. 

• To explore key environmental issues such as global warming, water pollution, deforestation, and 

biodiversity loss. 

• To enable students to use English to discuss complex concepts related to the environment. 

Lesson Stages: 

1. Introduction to the Topic: The teacher starts the lesson by discussing the basic concept of ecology, 

asking students what they know about environmental issues. The class is divided into groups, and each group 

receives a short reading on different environmental issues (e.g., water pollution, climate change, plastic waste). 

2. Vocabulary Development: The teacher introduces and explains new vocabulary related to ecology: 

pollution, deforestation, climate change, global warming, carbon footprint; Students work with flashcards that have 

either the word or its definition in English. Their task is to match the word with its definition correctly. 

3. Reading and Discussion: Students read a passage on one of the environmental problems, such as global 

warming or ocean pollution. After reading, they discuss the content in groups, answering questions such as: 

-What are the main causes of climate change? 

-How does deforestation affect biodiversity? 

-What can we do to reduce pollution? 

The teacher helps with pronunciation and clarifies any difficult words or phrases. 

4. Practical Activity: Students work in small groups to prepare a presentation on «How to Protect Our 

Planet». In their presentation, they should use the newly learned vocabulary and phrases, and provide reasons for 

their suggestions in English. The presentations may cover topics such as reducing plastic use, fighting climate 

change, or protecting endangered species. 

5. Discussion and Project Work: After the presentations, the class discusses possible solutions to 

environmental problems. Each student should express their opinion on what they can do to protect the environment, 

using English. This promotes using the language in real-life contexts and helps develop critical thinking and 

argumentation skills. 

6. Conclusion and Reflection: To conclude the lesson, the teacher asks reflection questions to summarize 

the topic and check language acquisition: 

-What was the most interesting fact you learned today? 

-How can we use the new vocabulary in our daily lives? 

Students can share what they learned about environmental issues and how they might change their habits to 

protect the environment. 

 

Outcomes: 
Language Skills Students learn new vocabulary and phrases to discuss environmental topics 

in English. 

Subject Knowledge Students gain insight into global environmental problems and possible 

solutions. 

Cognitive Skills They develop critical thinking skills and problem-solving abilities in the 

context of real-world issues 

Cultural Awareness Students learn about international environmental issues and how different 

countries approach these challenges 
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This example shows how CLIL can be effectively implemented in an English lesson, combining language 

learning with relevant content from other subject areas. By integrating the two, students gain more meaningful 

knowledge and develop language skills in real-world contexts [6]. 

In conclusion, the use of CLIL (Content and Language Integrated Learning) technology in English lessons is 

an effective approach that not only improves students' language skills, but also expands their knowledge in various 

subject areas. This method allows students to develop critical thinking, deepen their understanding of current global 

issues, and apply language in real-life situations. CLIL helps to increase motivation and interest in the learning 

process, as well as helps students prepare for future professional activities in an international context. The 

introduction of CLIL into the educational process opens up new opportunities for comprehensive and deeper 

learning, which makes it an important and promising method in modern education. 

 

REFERENCES 

1. Coyle, D., Hood, P., & Marsh, D. (2010). CLIL: Content and language integrated learning. Cambridge 

University Press. 

2. Dalton-Puffer, C. (2008). Out of the shadows: The influence of CLIL on second language acquisition. In 

D. Marsh & D. Wolff (Eds.), Dilemma of the CLIL researcher (pp. 99-115). Routledge. 

3. Mehisto, P., Marsh, D., & Frigols, M. J. (2008). CLIL: A new approach to language education. 

Cambridge University Press. 

4. Marsh, D. (2002). CLIL/EMILE - The European dimension: Actions, trends, and results. Publications 

Office of the European Union. 

5. Stryker, S. B., & Leaver, B. L. (1997). Content-based instruction: A framework for adult ESL education. 

National Center for ESL Literacy Education. 

6. Nikula, T., & Ball, P. (2012). CLIL in practice: From theory to classroom. In C. Dalton-Puffer, T. 

Nikula, & U. Smit (Eds.), Language use in CLIL classrooms (pp. 1-15). John Benjamins Publishing Company. 

 

 

UDC 371.3 

Zulpykar U.K., 

third-year student 

«6B01701 – Teacher of two foreign languages» 

Ablaikhan KazUIRandWL, 

Almaty, Kazakhstan, e-mail: zulpykarulana@gmail.com 

Kenchinbay T.Т., 

third-year student 

«6B01701 – Teacher of two foreign languages» 

Ablaikhan KazUIRandWL, Almaty, Kazakhstan 

e-mail: tamiris2005k@icloud.com 

Scientific supervisor: Sartbayeva E.K., 

Master of foreign philology, senior teacher 

Ablaikhan KazUIRandWL, 

Almaty, Kazakhstan, e-mail: scorpio_es@mail.ru  
 

ACTUAL PROBLEMS OF THE METHODOLOGY OF TEACHING A FOREIGN LANGUAGE 
 

Abstract: The article discusses modern problems of the methodology of teaching a foreign language, paying 

attention to the importance of active learning strategies. In modern education systems, traditional passive learning 

models are being replaced by Interactive and student-centered approaches. This change is due to studies that 

demonstrate the effectiveness of participation in language acquisition. The article discusses how active learning 

promotes cognitive development, increases motivation, and increases language competence in general. The main 

problem to be analyzed is the lack of practical implementation of these methods in various educational institutions. 

Despite the theoretical recognition of the active benefits of teaching, many teachers have difficulties in applying it 

due to systemic and logistical limitations. The discussion includes scientific perspectives, providing empirical 

evidence from academic literature. The study is aimed at giving an idea of the need for active learning, identifying 

barriers to its integration and offering practical solutions to an effective methodology for teaching a foreign 

language. 

Keywords: teaching a foreign language, active learning, cognitive development, participation, methodology, 

learning strategy. 

  

mailto:zulpykarulana@gmail.com
mailto:tamiris2005k@icloud.com
mailto:scorpio_es@mail.ru


164 

Зұлпықар Ұ.Қ., 

3 курс студенті, «6В01701 – Екі шет тілі мұғалімі» 

Абылай хан атындағы Қаз ХҚ және ӘТУ 

Алматы, Қазақстан, e-mail: zulpykarulana@gmail.com 

Кенчинбай Т.Т., 

3 курс студенті «6В01701 – Екі шет тілі мұғалімі» 

Абылай хан атындағы Қаз ХҚ және ӘТУ 

Алматы, Қазақстан, e-mail: tamiris2005k@icloud.com 

Ғылыми жетекші: Сартбаева Э.К., 

Шетел филологиясының магистрі, аға оқытушы 

Абылай хан атындағы Қаз ХҚ және ӘТУ 

Алматы, Қазақстан, e-mail: scorpio_es@mail.ru 
 

ШЕТ ТІЛДІ ОҚЫТУ ӘДІСТЕМЕСІНІҢ ӨЗЕКТІ МӘСЕЛЕЛЕРІ 
 

Түйін: Бұл мақалада шет тілін оқыту әдістемесінің қазіргі кездегі өзекті мәселелері қарастырылады 

және белсенді оқыту стратегияларының маңыздылығына назар аударылады. Қазіргі білім беру жүйелерінде 

дәстүрлі пассивті оқыту үлгілері интерактивті және студентке бағытталған тәсілдермен алмастырылуда. Бұл 

өзгеріс тіл үйренудегі қатысудың тиімділігін көрсететін зерттеулерге негізделген. Мақалада белсенді оқыту 

танымдық дамуды ынталандыратыны, мотивацияны арттыратыны және жалпы тілдік құзыреттілікті 

күшейтетіні талқыланады. Талдауға алынған негізгі мәселе – осы әдістердің түрлі білім беру мекемелерінде 

іс жүзінде жеткілікті деңгейде қолданылмауы. Белсенді оқытудың тиімділігі теория жүзінде 

мойындалғанына қарамастан, көптеген мұғалімдер оны тәжірибеде жүзеге асыруда жүйелік және 

логистикалық шектеулерге байланысты қиындықтарға тап болады. Талқылау барысында ғылыми 

көзқарастар ұсынылып, академиялық әдебиеттерден эмпирикалық дәлелдер келтіріледі. Бұл зерттеу белсенді 

оқытудың қажеттілігін түсіндіру, оны енгізуге кедергі келтіретін факторларды анықтау және шет тілін 

оқытудың тиімді әдістемесін әзірлеуге арналған практикалық шешімдер ұсынуға бағытталған. 

Тірек сөздер: шет тілін оқыту, белсенді оқыту, танымдық даму,  әдістеме, оқыту стратегиясы. 

Introduction 

Foreign Language Teaching is a rapidly developing area that is continuously adapting to new pedagogical 

trends and technological advances. In recent years, active learning has become increasingly popular as an important 

methodological approach. Active learning involves methods that involve students directly in the learning process 

through discussion, problem-solving activities, and real-life communication scenarios. Research shows that such 

methods significantly increase the language competence and motivation of students [1, 76]. However, despite the 

widespread recognition of its benefits, active learning in many educational institutions is still not fully used. The 

importance of active participation in mastering a foreign language cannot be overestimated. Traditional methods, 

primarily based on memorization and passive perception of information, turned out to be insufficient in achieving a 

high level of language proficiency. The transition to an interactive, student-centered approach is consistent with 

modern cognitive theories that demonstrate the role of participation in deep learning. However, many obstacles 

prevent the full implementation of active learning in language education. These include strict curricula, teacher 

training, institutional resistance to change, and insufficient resources [2, 88]. This article aims to analyze the need for 

active learning in teaching a foreign language, solve the main problems associated with its implementation and 

propose solutions to improve its use in different learning environments. 

Main body 

Active learning is a pedagogical approach that encourages students not to passively perceive information, but 

to actively participate in the educational process. According to Kazakhstani and international scientists, active 

learning improves critical thinking, improves storage, and develops practical skills in the use of language [3, 102]. 

These advantages make it a crucial element in modern Foreign Language Teaching. The main component of active 

learning is the activity of students. Research shows that students who participate in interactive tasks such as 

discussion, role-playing games, and collaborative projects develop language skills more effectively than those who 

rely solely on textbook exercises. In addition, active learning coincides with the constructivist vision, which shows 

that knowledge is best acquired through experience and social interaction. Despite these advantages, the practical 

implementation of active learning in teaching a foreign language is not appropriate. In many institutions, traditional 

lecture-based learning is maintained due to factors such as insufficient training of educators, limited time, and 

standardized assessment requirements. It is often difficult for teachers to integrate active learning strategies into an 

already compiled curriculum, ensuring that students match academic performance [4, 95]. 

Although the benefits of active learning are well documented, its widespread implementation is hampered by 

several obstacles. One of the main tasks is the training of teachers. Many educators are not sufficiently trained to 

incorporate active teaching methods into their classes. Teacher training programs often emphasize theoretical 

knowledge rather than practical application, leaving instructors without the necessary skills to facilitate an interactive 

learning experience. Another important point is the strictness of training programs. Foreign language programs are 

often structured on the basis of standardized assessments that prioritize grammar exercises and vocabulary 
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memorization over communicative competence. This emphasis on formal language structures hinders the integration 

of dynamic learning activities that promote the use of language in real life. In addition, resource constraints play a 

crucial role. Active learning often requires access to technological tools, various materials, and flexible classroom 

environments. In underfunded educational institutions, teachers may lack the resources necessary to effectively 

implement these strategies [5, 107]. 

Institutional resistance to change further complicates the adoption of active teaching methodologies. Many 

teachers and administrators follow traditional learning patterns that they consider more reliable to achieve 

measurable learning outcomes. The transition to an interactive and student-centered approach requires radical 

changes in the teaching philosophy, which some institutions reluctantly accept. 

There are several measures you can take to overcome these difficulties: 

1. Improving Teacher Training Programs 

Professional development seminars and continuing education should be included in the educational programs 

of teachers. They should focus on equipping educators with practical skills to implement active learning strategies in 

the classroom. 

2. Reform Of The Curriculum 

In order to prioritize communicative competence along with formal linguistic education, it is necessary to 

revise the curricula in a foreign language. This encourages the integration of interactive learning activities and 

ensures that language learning is tailored to specific communication needs. 

3. Investment in educational resources 

Schools and universities should invest in technological tools that facilitate active learning, various teaching 

materials, and flexible classroom conditions. 

4. Institutional Support And Policy Changes 

Education policy makers should promote active learning as a standard methodology by encouraging 

institutions to adopt student-centered approaches through guidelines and incentives. 

5. Integration of assessment methods that reflect Active Learning Outcomes 

Standardized test methods should be modified to assess not only grammar and vocabulary, but also the ability 

of students to use language in real-life situations. This confirms the effectiveness of active learning in mastering a 

foreign language. 

Conclusion 

To sum up, active learning is a fundamental component of modern foreign language education, providing 

students with the necessary activity and cognitive stimulation for effective language acquisition. Despite its obvious 

advantages, the implementation of active teaching methodologies faces many obstacles, including teacher training, 

curriculum restrictions, limited resources, and institutional resistance. Solving these tasks requires systematic 

reforms in teacher training, curriculum development, resource allocation, and assessment methodologies. By 

developing an educational environment that prioritizes interaction and interaction, teaching a foreign language can 

become more effective by building the language and communication skills students need in a globalized world. 

Future research should focus on developing a practical framework for integrating active learning into different 

educational contexts, maximizing its benefits in different learning environments. 
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include the integration of technology in teaching, with innovations like AI-based learning tools and gamification 

transforming traditional methods. Additionally, the shift to online and hybrid teaching has emphasized the 

importance of teacher agency and ongoing professional development to adapt to new teaching environments.  

Key words: language, method, education, technology. 

 

Түйін. Шетел тілдерін оқыту әдістемесі қарқынды технологиялық даму, жаһандық мобильділік және 

педагогикалық тәсілдердің өзгеруіне байланысты түрлі сын-тегеуріндер мен мүмкіндіктерге тап болуда. 

Басты мәселелердің бірі – оқыту процесіне технологияны интеграциялау, соның ішінде жасанды интеллектке 

негізделген оқу құралдары мен ойын технологиялары дәстүрлі әдістерді түбегейлі өзгертуде. Сонымен қатар, 

онлайн және гибридті оқыту форматына көшу мұғалімнің кәсіби құзыреттілігі мен жаңа оқыту ортасына 

бейімделуінің маңыздылығын арттырды. 

Тірек сөздер: тіл, әдістеме, білім беру, технология. 

 

Аннотация. Методика преподавания иностранных языков сталкивается с рядом вызовов и 

возможностей в условиях стремительного технологического прогресса, глобальной мобильности и эволюции 

педагогических подходов. Одним из ключевых вопросов является интеграция технологий в образовательный 

процесс, включая использование инструментов обучения на основе искусственного интеллекта, которые 

трансформируют традиционные методы. Кроме того, переход к онлайн- и гибридному обучению 

подчёркивает важность профессионального развития преподавателей и их способности адаптироваться к 

новым образовательным условиям. 

Ключевые слова: язык, методика, образование, технологии. 

 

A foreign language is the main tool in the modern world. There is a wide interest in learning a foreign 

language. This interest is accompanied by some reasons and entails various problems in the course of its study. 

English is currently the most popular foreign language. This language is also the most widely spoken in schools, 

unlike German and French. English is an important means of international communication, and in more than fifty 

countries of the world it is the official language. 

Learning foreign languages is the best mental exercise. I hope that students will hear this and will do it. When 

learning a foreign language, three approaches were identified: psychological, technological, and educational-

practical. 

Psychological factors arise when a child is not ready to learn a language. Based on his practice of teaching a 

foreign language, there is fear, uncertainty and inability to say anything in a foreign language. Children are afraid to 

show their ignorance, to make a mistake. Students show lack of confidence in their abilities. In the early stages of 

language learning, it is necessary to help and support the student in order to overcome the language barrier. There is 

nothing shameful in the fact that a person makes mistakes, not speaking in his native language. These difficulties 

discourage the desire to learn a foreign language. 

The technological awareness of learning a foreign language in schools. This category of problems includes an 

insufficient number of hours devoted to learning a foreign language. 

Тhe role of digital technologies in teaching a foreign language is growing. Online platforms, mobile 

applications, interactive programs will be introduced into the educational process, which will enrich students ' 

language learning experience. Current problems and innovations in the methodology of teaching a foreign language 

require the introduction of new approaches to the education system. Issues such as the effective use of educational 

technologies, ensuring the professional development of teachers, and the development of intercultural competence 

allow us to improve the process of modern language learning. 

The relevance of this research lies in the fact that teaching the grammar of a foreign language is a key element 

in language instruction. Grammar is essential for developing accuracy in speech and writing, making its mastery a 

crucial part of learning. At the middle stage of language acquisition (typically grades 5–9, ages 10–15), grammar 

gains special importance, as students have built a sufficient vocabulary base to support structured learning. 

Contemporary advancements in foreign language teaching, such as AI-powered tutors, gamified learning platforms, 

and interactive grammar applications, have made learning more engaging and effective, enhancing students' ability 

to grasp and apply grammatical structures. To achieve this goal, it is necessary to create an information and 

educational environment favorable for mastering the units of language, basic speech activities (speech, listening, 

reading and writing), regional and cultural knowledge, communication skills with a limited amount of linguistic 

resources, and general education and special skills. 

Teaching foreign languages in the era of globalization has its own peculiarities and difficulties. The main goal 

of foreign language instruction is to equip students with the skills necessary to navigate real-life situations in a 

globalized world.  It is possible to achieve this goal by means of the subject "Foreign language". In the article 

"Learning foreign languages in the era of globalization and dialogue of cultures," M.N. Vetchinova argues that today 

approaches to teaching a foreign language are organized around its cultural component, and the main educational 

paradigm is the idea of studying the culture of the people through language teaching. 

Innovative processes in education involve various roles and activities. Methodologists focus on developing 

and refining innovative strategies in teaching. Researchers study the practices of teachers and students, producing 
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pedagogical innovations that describe new approaches in education. Teachers implementing innovations structure the 

learning process to integrate new methods effectively. As a result, their work transforms traditional education into an 

innovative learning environment. Students, in turn, engage in acquiring knowledge, developing skills, and enhancing 

personal growth through these innovative approaches. 

Teaching a foreign language at the middle stage (typically grades 5-9,ages 10-15) of school 

involves:expanding the volume of productive and receptive lexical minimum dueto lexical units included in new 

topics, problems and situations of communication; masteryof evaluative vocabulary, cliche phrases of speech 

etiquette that convey the culture of the countriesof the language being studied, as well as the development of skills 

for their recognition and use in speech;expanding the potential vocabulary through international vocabulary and 

mastering new word-formation tools, namely affixation, word composition, conversion; compliance with the existing 

norms of lexical compatibility in a foreign language. For instance, students may acquire vocabulary associated with 

environmental issues, such as climate change and renewable energy, or social interactions, including phrases for 

making suggestions (How about...?), expressing opinions (I believe that...), and agreeing or disagreeing (That’s a 

good point, but...). Another essential component is mastering evaluative vocabulary and speech etiquette expressions 

that reflect the culture of the target language. Learning polite phrases and cultural nuances helps students 

communicate appropriately in different contexts. For example, English learners are introduced to expressions such as 

Would you mind...?, I really appreciate it, and Excuse me, could you...? to develop a more natural and culturally 

appropriate communication style. Additionally, students refine their ability to use words correctly in context by 

following lexical compatibility norms. This includes understanding collocations and fixed expressions, ensuring 

natural language use. For example, English learners recognize that make a decision is correct, rather than do a 

decision, and that strong coffee is preferred over powerful coffee. 

Despite the existing problems, English is a very sought-after language and there is great interest in learning 

it.Itis necessary to further implement a communicative learning system and, possibly, its gradual modernization in 

accordance with the changing realities of the modern world over time. 
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READING IN THE DIGITAL AGE: 

HOW TECHNOLOGY IS TRANSFORMING OUR READING HABITS  
 

Abstract: This article examines the profound transformation of reading practices in the contemporary digital 

landscape. Through analysis of recent research and empirical studies, it investigates how digital devices, social 

media platforms, e-books and audiobooks have reshaped traditional reading behaviors, attention patterns and 

comprehension capabilities. The findings reveal a complex interplay between technological advancement and 

cognitive processes with both beneficial and detrimental effects on reading experiences. While digital technology has 

democratized access to text and created new opportunities for engagement, it has simultaneously introduced 

challenges to sustained attention and deep reading practices. This paper contributes to ongoing academic discourse 

regarding the evolution of literacy in the digital age and considers implications for educational practices, cognitive 

development and the future of reading. 
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Аннотация: В этой статье рассматривается глубокая трансформация практик чтения в современном 

цифровом пространстве. На основе анализа последних научных и эмпирических исследований исследуется, 

как цифровые устройства, платформы социальных сетей, электронные и аудиокниги изменили традиционное 

поведение при чтении, модели внимания и способности к пониманию. Полученные результаты 

свидетельствуют о сложной взаимосвязи между технологическим прогрессом и когнитивными процессами, 

оказывающими как положительное, так и отрицательное воздействие на процесс чтения. В то время как 

цифровые технологии демократизировали доступ к тексту и создали новые возможности для вовлечения, 

они одновременно создали проблемы для поддержания внимания и углубленного чтения. Данная статья 

является продолжающимся научным обсуждением эволюции грамотности в эпоху цифровых технологий и 

рассматривает последствия для образовательных практик, когнитивного развития и будущего чтения. 

Ключевые слова: цифровое чтение, электронные книги, аудиокниги, понимание прочитанного, 

концентрация внимания, чтение с экрана, социальные сети 

 

1. Introduction  

The act of reading, once predominantly associated with printed books and physical texts, has undergone a 

significant transformation in recent decades with the proliferation of digital technologies. From e-readers and tablets 

to smartphones and social media platforms the digital revolution has fundamentally altered how individuals interact 

with textual information. This transformation extends beyond mere changes in medium to encompass shifts in 

reading behaviors, cognitive processing and comprehension strategies. 

  As experts of    Nielsen  Book (2022) observe, “We are witnessing not merely a change in reading platforms but a 

comprehensive reconfiguration of the reading experience itself” [1]. This reconfiguration raises important questions 

about the cognitive, social and educational implications of digital reading practices. How do digital interfaces affect 

our ability to comprehend and retain information? What are the consequences of fragmented reading patterns 

facilitated by hyperlinked text and social media? To what extent do audiobooks engage different cognitive processes 

than visual reading? 

This article aims at providing a comprehensive analysis of how technology is transforming reading habits in 

contemporary society. Drawing on interdisciplinary research from cognitive psychology, educational studies and 

media theory, it examines the multifaceted effects of digital technology on reading behaviors, attention distribution 

and comprehension capabilities. The discussion encompasses various digital reading formats, including e-books, 

social media content, audiobooks and considers both the potential benefits and challenges presented by these 

technological innovations. 

Understanding these transformations is crucial for educators, policymakers and individuals seeking to 

navigate the complex landscape of digital literacy. By examining how technology is reshaping reading habits, this 

article contributes to the ongoing academic discourse regarding the evolution of literacy in the digital age and offers 

insights into how individuals and institutions might harness the potential of digital reading while mitigating its 

possible negative effects. 

2. The Evolution of Reading Platforms 

The transition from printed books to electronic texts represents one of the most significant shifts in reading 

practices since the invention of the printing press. E-books have evolved from basic digital transcriptions of printed 

texts to sophisticated multimedia experiences with interactive features, adjustable fonts and integrated dictionaries. 

According to research by Perrin A. (2022), approximately 27% of Americans report reading e-books, a figure that 

has steadily increased since the introduction of dedicated e-readers like the Amazon Kindle in 2007 [2]. We believe, 

the growing popularity of e-books highlights both the evolving nature of literacy and the need to balance 

convenience with cognitive engagement.  

The material differences between print and digital texts have profound implications for the reading 

experience. Digital interfaces, while offering convenience and accessibility, alter these embodied aspects of reading. 

The research by Zhang L.J. and Wu. А (2009) indicates that readers often report different levels of immersion when 

reading identical content in print versus digital formats with print formats generally facilitating deeper engagement 

with narrative texts [3]. Audiobooks represent another significant technological innovation in the reading landscape 

enabling the consumption of textual content through auditory rather than visual channels. While recorded readings 

have existed for decades, digital technology has dramatically expanded their accessibility and popularity. According 

to industry data compiled by the Audio Publishers Association (2024), audiobook sales have shown double-digit 

growth annually over the past decade with particularly strong adoption among younger demographics and 

commuters [4]. While audiobooks provide an excellent alternative for those with limited time or different learning 
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preferences, it is also important to consider how this shift might affect the depth of engagement and comprehension 

compared to traditional reading. 

There are some specific features of listening to audiobooks. Specifically, listening to audiobooks engages the 

brain in ways that are notably different from reading text visually. The auditory processing of information activates 

distinct neural pathways, which can be especially beneficial for individuals with different learning styles or 

preferences. However, because audiobooks are typically presented in a linear and fixed pace set by the narrator, they 

may limit a listener’s ability to use common visual reading strategies such as scanning for specific information, 

skimming through sections or rereading complex passages for better understanding. Social media platforms have 

introduced novel forms of reading characterized by brevity, discontinuity and multimodality. For instance, platforms 

such as Twitter (with its character limitations), Instagram (prioritizing visual content with accompanying text) and 

TikTok (featuring short-form video with textual overlays) have popularized reading experiences that differ markedly 

from traditional long-form engagement with texts. 

Certain digital reading behaviors have been identified as distinct from traditional reading practices. One such 

pattern involves rapidly navigating through multiple sources of information in a non-linear way, often focusing on a 

broad range of content rather than deep engagement with a single text. This style of reading is common on platforms 

like social media, where users scroll through timelines or news feeds filled with short texts, images, videos and 

interactive elements. In these environments, meaning is often constructed by piecing together fragmented content 

from various formats. This approach contrasts with conventional reading, which typically involves focused, 

continuous attention to a single text. 

3. Cognitive Implications of Digital Reading 

Digital reading environments pose distinct challenges to maintaining sustained attention. While audiobooks 

offer an alternative format that engages different cognitive pathways than visual reading, they can also restrict the 

use of flexible reading strategies, such as quickly scanning, skimming content or rereading complex sections—

strategies more easily applied with printed or digital text. 

 The impact of digital reading on comprehension and memory retention continues to be explored. Studies 

generally show that readers tend to understand and remember information slightly better when reading printed texts, 

especially when dealing with complex or information-heavy material. Several factors help explain this trend. For 

instance, the physical nature of books provides tactile and spatial cues that assist in memory through embodied 

learning. Additionally, readers often misjudge how well they understand digital content, which can result in weaker 

use of reading strategies and lower comprehension. Furthermore, the format of digital content often promotes 

skimming, as shown by eye-tracking research that reveals different visual patterns when reading on screens 

compared to paper. However, other findings indicate that these differences are not fixed. Over time, as readers 

become more experienced with digital formats—and as interfaces are improved to reduce distractions and support 

interactive features such as highlighting or note-taking—the gap in comprehension between print and digital formats 

can decrease. Long-term studies suggest that with thoughtful design and sufficient exposure, digital reading can 

become just as effective as traditional print. 

4. Educational Implications 

Educational institutions have increasingly integrated digital reading technologies into curricula with complex 

and sometimes contradictory outcomes. A long-term study examining the use of tablet-based reading programs in 

multiple school districts revealed both positive and negative outcomes. On one hand, the introduction of digital 

platforms helped boost interest in reading among students who had previously shown little engagement and provided 

greater access to a wide variety of reading materials. On the other hand, students using these platforms tended to 

spend less time in sustained reading sessions and performed lower on tasks that required in-depth analysis and 

critical understanding of the text. 

As educational researcher Davidson J. (2023) claims, “The challenge for educators is not whether to embrace 

digital reading but how to cultivate critical digital literacy that enables students to navigate both the opportunities 

and challenges of reading in technologically mediated environments” [5]. The digital transformation of reading 

necessitates new forms of literacy beyond traditional text comprehension.  

In the context of digital reading, several new literacy skills have emerged as essential for effective 

comprehension and engagement. Navigation literacy refers to the ability to efficiently move through hyperlinked and 

non-linear textual environments, where readers must make decisions about which paths to follow and how to locate 

relevant information. Closely related is evaluation literacy, which involves the capacity to assess the credibility, 

reliability and quality of content in digital spaces that often lack traditional publishing filters or editorial oversight. 

Another key skill is attention management — the development of strategies to maintain focus and avoid cognitive 

overload in environments filled with notifications, pop-ups and constant streams of information. Finally, multimodal 

comprehension plays a central role, requiring readers to synthesize meaning from a combination of textual, visual 

and auditory elements. Together, these competencies represent critical dimensions of digital literacy in the modern 

era. 

5. Future Trajectories and Implications 

Technological advancements continue to transform reading practices, potentially overcoming existing 

limitations while also introducing new challenges. These include next-generation e-ink displays designed to reduce 

eye strain and offer improved color clarity, augmented reality applications that seamlessly integrate digital text with 
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physical environments and increasingly sophisticated text-to-speech systems that feature more natural and expressive 

vocal output. Additionally, AI-driven reading tools are emerging, capable of offering personalized support through 

adaptive annotations and real-time comprehension assistance. 

Rather than representing a simple shift from printed books to digital formats, these innovations point toward a 

more complex and diverse reading landscape. Readers are likely to engage with multiple formats depending on their 

goals, the type of content and the reading environment. Media scholars emphasize that future reading habits will not 

replace traditional practices entirely but will expand the range of available approaches, allowing individuals to 

choose reading methods that best fit their specific needs and situations. 

6. Conclusion 

The transformation of reading in the digital age represents a multifaceted phenomenon with profound 

implications for cognition, education and culture. This analysis has demonstrated that digital technologies have 

simultaneously expanded access to textual content, diversified reading modalities and challenged traditional reading 

practices centered on sustained attention and deep engagement. 

The evidence reviewed suggests neither a utopian vision of enhanced accessibility and engagement nor a 

dystopian narrative of diminished comprehension and attention. Rather, digital reading technologies present a 

complex landscape of trade-offs and adaptations that vary significantly based on reader characteristics, 

implementation strategies and contextual factors. 

Several key insights emerge from this analysis: 

Firstly, different reading platforms and modalities appear suited to different purposes and contexts. E-books 

offer convenience and accessibility but may present challenges for deep engagement with complex texts. 

Audiobooks provide unique advantages for certain content types and learning styles while presenting limitations for 

others. Social media has introduced novel forms of reading that prioritize connectivity and breadth over depth. 

Secondly, the cognitive effects of digital reading are neither uniformly positive nor negative but contingent on 

multiple factors including interface design, reading strategies and individual differences. While some studies indicate 

challenges to sustained attention and deep comprehension in digital environments, others suggest adaptive strategies 

and potential cognitive benefits. 

Thirdly, educational approaches to digital reading require thoughtful integration that acknowledges both the 

opportunities and challenges presented by technological innovation. Explicit instruction in digital literacy, balanced 

approaches to reading modalities and attention to equity concerns appear essential for effective educational practice. 

Finally, the future of reading appears to be one of increasing diversification rather than wholesale replacement 

of traditional practices. Emerging technologies suggest an expansion of the reading repertoire with readers 

strategically selecting modalities based on purpose, context and personal preference. 

     As we continue to navigate this evolving landscape, further research is needed to understand the long-term 

cognitive implications of digital reading practices, develop effective educational strategies for fostering 

comprehensive literacy and ensure that technological innovation serves to enhance rather than diminish the rich 

cognitive and cultural dimensions of reading. 
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approach helps future teachers to develop competencies that meet modern educational requirements. The 

introduction of the dual system is actively supported by government programs, and its development on the basis of 

pedagogical universities makes it possible to improve the quality of specialist training. The application of 

international experience, for example, from Germany, Switzerland and Austria, helps to adapt the system to the 

conditions of Kazakhstan, improving the interaction of universities and employers, as well as increasing the 

employment of graduates. 

Keywords: «dual-oriented learning», «higher education», «pedagogical education», «professional 

competence», «future teachers of the English language». 
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МҰҒАЛІМДЕРДІ ДАЯРЛАУДАҒЫ ҚОСАРЛЫ-БАҒЫТТАЛҒАН ОҚЫТУДЫҢ РӨЛІ 
 

Түйін: Қосарлы-бағытталған оқыту, жоғары оқу орындарында теориялық даярлықты жұмыс 

орындарындағы практикалық тәжірибемен үйлестіретін, Қазақстандағы жоғары білімді жаңғыртудағы 

маңызды элементке айналуда. Бұл тәсіл болашақ мұғалімдерге қазіргі заманғы білім беру талаптарына сай 

келетін біліктіліктерді қалыптастыруға ықпал етеді. Қосарлы жүйені енгізу мемлекеттік бағдарламалармен 

белсенді қолдау табуда және педагогикалық жоғары оқу орындарында оның дамуы мамандарды даярлаудың 

сапасын арттыруға мүмкіндік береді. Германия, Швейцария және Австриядан алынған халықаралық 

тәжірибе Қазақстанның жағдайына жүйені бейімдеуге, жоғары оқу орындары мен жұмыс берушілер 

арасындағы өзара әрекеттестікті жақсартуға және түлектердің жұмысқа орналасу деңгейін арттыруға 

көмектеседі. 

Тірек сөздер: «қосарлы-бағытталған оқыту», «жоғары білім», «педагогикалық білім», «кәсіптік 

құзірет», «болашақ ағылшын тілі мұғалімдері». 
 

According to the document "The Concept of development of higher education and science in the Republic of 

Kazakhstan for 2023-2029", one of the prioritized strategic missions is to strengthen communication between 

employers and universities. In the context of the training of foreign language teachers, conducting dual-oriented 

school-based learning will serve as a major impetus for future cooperation. It is necessary to develop a methodology, 

update the content that corresponds to the current realities of what is happening at school, an assessment tool and 

algorithm, as well as attach a base for passing this training. In Kazakhstan, this process is actively developing, finding 

support from the state and educational organizations [1]. 

Dual-oriented learning, combining theoretical training in educational institutions with practical experience in the 

workplace, is becoming increasingly important in the training of qualified teaching staff. This approach helps future 

teachers to develop the necessary competencies and skills that meet modern educational requirements. In Europe, this 

method of teaching has proven its effectiveness and has been adapted by Kazakhstan since 2013. International experience, 

especially the practice of Germany, Switzerland and Austria, demonstrates the high effectiveness of the dual education 

system. In these countries, dual education contributes to the training of specialists who are maximally adapted to the 

requirements of the labor market. Abishev G.M. in his research examines the impact of the dual education system on the 

labor market and the sustainability of educational organizations, emphasizing its importance for Kazakhstan [2]. 

In Kazakhstan, the introduction of dual-oriented education in pedagogical specialties is considered as a promising 

direction for the modernization of higher education. Seitalieva A.A., Shyndaliev N.T. and Barakova A.S. emphasize in 

their work that dual education plays a key role in adapting the educational system to rapidly changing social and economic 

conditions, contributing to the training of qualified teachers [3]. 

Sabirova D.A. and Moldagali M.B. analyze the problems and prospects of introducing dual-oriented education in 

pedagogical universities of Kazakhstan. They note that the combination of theoretical training in higher education with 

practical training in schools improves the quality of training for future teachers, making the learning process more 

productive [4]. 

Dual education allows students to combine theoretical study of subjects with practical work, which contributes to 

their professional development and successful employment. Among the key advantages of the model, Aitenova E., 

Shalabayeva L., Abdykadyrova T., Abdualieva Z. and Baikulova A. highlight the increased motivation of students, the 

formation of professional competencies in real conditions and the reduction of the gap between educational programs and 

the requirements of employers. However, despite the obvious advantages, the researchers point out the need for further 

adaptation of the dual system to the Kazakh conditions, as well as the importance of active interaction between universities 

and enterprises for its successful functioning [5]. 

Tastanbekova N., Abenova B., Yessekeshova M., Sagalieva Zh. and Abildina G. consider the introduction of dual 

education in Kazakhstan as a key mechanism for improving the professional competencies of graduates. The authors 

emphasize that the traditional higher education system faces a gap between students' theoretical knowledge and the real 

demands of the labor market, which reduces their readiness for professional activity. The introduction of dual education, 

which has been actively developing in Kazakhstan since 2013, makes it possible to combine academic training with 

practical experience in enterprises, thereby increasing the level of adaptation of graduates to the working environment. The 
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researchers note that the dual model has already been implemented at leading universities in the country, such as Al-Farabi 

Kazakh National University, L.N. Gumilyov ENU and Karaganda State University, and is actively supported by 

government programs such as the Program for the Development of Education and Science in Kazakhstan for 2020-2025. 

The authors highlight the key advantages of dual education, including the development of professional and communication 

skills, strengthening practical training, attracting industry specialists to the educational process, and increasing the 

employment rate of graduates. However, they also point to the need to further improve educational programs and expand 

cooperation between universities and enterprises in order to maximize the effectiveness of dual education. 

Table 1 provides systematic information about dual-oriented learning, including its main characteristics, advantages 

and disadvantages, as well as implementation experience in Kazakhstan and abroad. 
 

Table 1 Key aspects of dual-oriented learning 
Aspect Description 

Definition An education system that combines theoretical university education with practical on-the-job training 

(for example, in schools for future teachers). 

Goals - formation of professional competencies; 

- improving graduates' adaptation to real-world work conditions; 

- improving the quality of specialist training. 

Advantages - a practice-oriented approach that ensures the early acquisition of professional competence; 

- improving communication between the university and the employer, which allows employers to 

influence the learning process (adaptation to the needs of the labor market); 

- rapid adaptation of graduates to the labor market and an increase in the level of employment. 

Disadvantages - requires high coordination between educational institutions and organizations; 

- it may be difficult to find practice bases; 

- requires additional resources and investments. 

The experience 

implemented in Kazakhstan 

- implementation in medical and partly pedagogical universities; 

- active government support; 

- newly implemented cooperation programs between universities and schools; 

- in Kazakhstan, the model is being adapted to national conditions. 

International experience Germany, Switzerland, Austria – the dual system is widespread. 

Practical application - future teachers undergo practical training in schools, combining it with theoretical studies; 

- Mentoring and support from experienced teachers. 
 

The data in the table makes it possible to visually assess the key aspects of this approach and its impact on the 

training of future teachers. 

The introduction of dual-oriented education into the teacher training system in Kazakhstan is an important 

step towards modernizing the educational profession. This approach combines theoretical training with practical 

experience, which helps future teachers to develop the necessary competencies that meet the current requirements of 

the educational field. The application of international experience, especially from Germany, Switzerland and Austria, 

makes it possible to effectively adapt the model of dual education to the conditions of Kazakhstan, which will help 

improve the quality of training specialists and increase their employment. 

The systematic implementation of a dual education system also has the potential to significantly improve 

communication between higher education institutions and employers, which is a key aspect of the strategic mission 

described in the "Concept for the Development of Higher Education and Science in the Republic of Kazakhstan for 

2023-2029". Active support from the government and educational organizations, as well as the practice of 

cooperation with employers, provide the necessary conditions for the successful implementation of this model. The 

dual education system helps to reduce the gap between theory and practice by improving the training of graduates 

and increasing their readiness for professional activity. 

Nevertheless, for the successful implementation of dual-oriented learning, several important problems need to 

be solved. This concerns coordination between educational institutions and enterprises, the search for bases for 

practice, as well as the adaptation of the model to the specific conditions of Kazakhstan. The expansion of 

cooperation between universities and employers, as well as the improvement of educational programs, will help 

ensure the maximum effectiveness of this system and make a significant contribution to the modernization of the 

teaching profession in the country. 
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Аннотация: В статье рассматривается эффективность модели «Обучение через проектирование» 

(Understanding by Design, UbD) в преподавании английского языка. Используя концепцию обратного 

проектирования, описывается три ключевых этапа UbD, также, авторы представляют 

профессионально-ориентированный учебный модуль. Исследование демонстрирует потенциал UbD в 

развитии критического мышления и переносимых навыков, а также выявляет проблемы внедрения и 

направления дальнейших, опосредованных технологиями исследований. 

Ключевые слова: Обучение через проектирование, обратное проектирование, преподавание 
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коммуникация. 

 

Introduction 

The Understanding by Design (UbD) approach represents a significant shift in curriculum development and 

lesson planning. Instead of beginning with content that must be covered, as is typical in traditional teaching methods, 

mailto:Kaligunarovnursat@gmail.com
mailto:dimashalimbaev7@gmail.com
mailto:osokina.d@ablaikhan.kz
mailto:Kaligunarovnursat@gmail.com
mailto:dimashalimbaev7@gmail.com
mailto:osokina.d@ablaikhan.kz


174 

UbD starts with the learning outcomes students need to achieve and then works backward to design lessons and units 

that foster real understanding [1, p.151]. Every component of a lesson is deliberately chosen to support these 

learning goals, which makes the teaching process both more purposeful and more effective in guiding students 

toward the desired outcomes. 

This teaching and learning method, introduced by Wiggins and McTighe [1, p.231] follows a “backward 

design” process in which instructors first identify the skills and knowledge that students should acquire. 

Subsequently, they develop assessments and instructional activities that help learners meet these targets [2, p.452]. 

By prioritizing inquiry-based learning, teachers can implement lessons that are both purposeful and interconnected, 

thus minimizing the reliance on rote memorization. 

Using UbD proves especially beneficial for English language learners because it emphasizes the application of 

newly acquired knowledge in practical settings. English functions not only as an academic subject but also as a 

global means of communication in diverse fields such as business, education, and everyday life. Although many 

lesson plans still treat grammar and vocabulary as discrete items, UbD insists on contextualized language teaching, 

ensuring that students can engage in authentic communication [1, p.301]. 

Given English’s status as an international language, the demand for practical, hands-on instructional and 

assessment strategies—ones that prioritize real-world communication over mere memorization of linguistic 

structures—continues to grow. UbD allows learners to approach language critically, apply their skills in academic 

and workplace contexts, and cultivate deeper engagement [3]. This focus on relevance and applicability enhances 

learners’ confidence and competence. Moreover, UbD accommodates various learning styles and proficiency levels 

by enabling educators to adapt instruction as needed while maintaining rigorous academic standards. 

Methodology 

Understanding by Design (UbD) is based on a backward design paradigm that includes three essential phases. 

The first phase, often referred to as “Identify Desired Results,” requires instructors to specify the knowledge and 

abilities students should possess upon course completion [1, p.151]. At this stage, instructors clarify learning 

objectives with direct real-world applications, making each lesson both meaningful and applicable. The second 

phase, “Determine Acceptable Evidence,” entails the creation of both formative (e.g., quizzes, discussions) and 

summative (e.g., written assignments, presentations) assessments to accurately gauge student progress toward the 

outlined learning outcomes [2, p.72]. Instructors must ensure these assessments remain valid, equitable, and in close 

alignment with targeted goals. The third phase, “Plan Learning Experiences and Instruction,” involves constructing 

learning activities that promote active participation and higher-order thinking. UbD promotes the use of diverse 

teaching methods, real-world problem-solving tasks, and differentiated instruction, enabling teachers to 

accommodate varied learning styles and empower each learner to reach his or her maximum potential [1, p.90]. 

Overview of the UbD Model 

Understanding by Design (UbD) is grounded in a backward design framework that comprises three core 

stages. The first stage, referred to as “Identify Desired Results,” requires educators to determine what students 

should know and be able to do by the end of their instructional experience [1, p.370]. At this point, instructors 

explicitly define learning objectives that have clear real-world applications. This clarity helps educators focus on 

teaching transferable skills, making lessons both practical and engaging. The second stage, “Determine Acceptable 

Evidence,” involves designing assessments—both formative, such as quizzes and discussions, and summative, such 

as written assignments and presentations—that reliably gauge student progress toward the learning objectives. It is 

incumbent upon instructors to ensure these assessments are valid, fair, and closely aligned with the targeted 

outcomes [2, p.320]. The third stage, “Plan Learning Experiences and Instruction,” incorporates purposeful lessons 

and activities aimed at fostering active engagement and higher-order thinking skills. UbD supports the inclusion of 

varied instructional methods and real-world problem-solving tasks, empowering educators to accommodate diverse 

learning styles and thereby guide each student toward reaching his or her full potential. 

Advantages of UbD in ELT 

The UbD model offers a host of benefits when applied to English Language Teaching (ELT). First, it compels 

instructors to craft lessons deliberately, focusing on specific learner needs. This targeted approach not only clarifies 

each lesson’s overarching aim but also ensures coherence between teaching methods and evaluation criteria [2, 

p.101]. Additionally, UbD promotes active learner involvement by situating learning in relevant, real-world contexts, 

which enhances student engagement and autonomy. Incorporating activities such as debates, role-playing, and 

project-based assignments deepens language proficiency and fosters practical skills [1, p.110]. Furthermore, because 

UbD integrates differentiated instruction, it grants instructors the flexibility to modify lesson content based on 

learner proficiency levels and preferred learning modalities [4]. Finally, by encouraging students to analyze, assess, 

and apply new knowledge across varied contexts, UbD nurtures critical thinking and problem-solving skills, thus 

reinforcing the overall efficacy of English language instruction. 

Example Unit Plan Based on UbD 

Module Topic: Professional Communication in English this module is aimed at teaching English in a 

business context, focusing on professional communication and practical language for work or college. Based on UbD 

principles, the module makes sure students will get skills they can use in their future careers and higher learning. In 

the same vein, efforts have been made to set the study content against a real scene. This way, Kent, with his know-



175 

how about Chinese companies and governmental departments, will take up interaction scenarios and case studies so 

that mere acquisition of knowledge becomes real-life application of what has been learned. 

Defining Desired Outcomes 

Overall Goals: 

• Enhance students' command of English in formal contexts. 

• Give instruction on writing reports and formal business papers. 

• Train students on how to stage formal meetings and carry out collaborative negotiations. 

More specifically, the course will teach students to: 

• Write a business email in English clearly and politely. 

• Make persuasive and informative presentations in English, emphasizing coherence and clarity. 

• Be adept at formal exchanges and negotiations, supply reasons or arguments effectively, and promote 

rational discussions. 

• Develop insight into what is different about professional communication across cultures and how they may 

adjust their use of language accordingly. 

Selecting Evidence (Assessment Tools) 

• Formative Assessment: Students will write a business email and revise it based on subsequent feedback 

from their peers. 

• Summative Assessment: Students will make a formal business presentation, graded by a collaboratively 

conceived rubric. 

• Self-Assessment: Through a learning journal, students will keep track of language development, progress 

made, and reflections. 

• Portfolio-Based Assessment: Students will compile a course portfolio that includes written assignments, 

presentation slides, and self-reflection essays, all in all presenting their learning progress. 

Preparing Learning Activities 

• Week 1: Introduce business communication, discuss sample professional emails and reports. 

• Week 2: Writing and revising business emails with peer review. Attention to structure, clarity, and tone. 

• Week 3: Public address practice, oral language, action engagement, and breathing samples for public 

speaking audiences. 

• Week 4: Simulation of business meetings, negotiations conducted by students; reflections and feedback 

afterward. 

• Week 5: Supplemented by final presentations, submit learning portfolios to display overall improvement. 

5. Recommendations for Implementation and Possible Challenges 

Recommendations: 

• Provide professional development for teachers on implementing UbD principles effectively, including 

workshops and training sessions. 

• Adapt existing curricula to align with backward design, ensuring that learning objectives, assessments, and 

instructional methods are interconnected. 

• Use engaging instructional methods such as role-playing, case studies, and collaborative projects to make 

lessons more interactive and effective. 

• Encourage peer collaboration through group assignments and discussions, fostering communication and 

teamwork skills. 

• Implement technology-enhanced learning, utilizing digital tools such as online discussion forums, 

interactive simulations, and video-based feedback. 

Possible Challenges and Solutions: 

• Resistance to Change: Schools that are used to traditional lesson planning may be hesitant to try the UbD 

method, but training and spreading awareness can make the transition easier. 

• Time Constraints: Lesson planning based on UbD takes a lot of time. Encouraging teachers to work 

together and share resources can help make the process easier. 

• Assessment Alignment: Creating meaningful assessments that accurately measure learning outcomes can 

be challenging. Using clear rubrics, sample assignments, and examples of work can improve the effectiveness of 

assessments. 

• Student Adaptation: Some students may find it difficult to adjust to open-ended and inquiry-based 

learning. Providing clear instructions, step-by-step support, and clear expectations can help them adapt more easily 

to the UbD method. 

Conclusion 

The UbD approach offers a structured and deliberate method for planning English lessons and broader 

curriculum units by linking well-defined learning objectives with relevant assessments and instructional strategies. 

This backward design framework encourages instructors to focus on authentic applications of language, thereby 

making lessons both more engaging and more effective in improving student performance. As a result, students are 

not merely memorizing grammatical rules or vocabulary lists but are actively developing the ability to communicate, 

solve problems, and think critically. By promoting a student-centered environment, UbD simultaneously facilitates 
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skill transfer and deepens the overall learning experience, ensuring that language proficiency gains extend well 

beyond the classroom context. 

Although the short-term benefits of UbD in enhancing learner motivation and performance are widely 

recognized, there is a clear need for longitudinal research into how these benefits may evolve in multicultural and 

multilingual classrooms. As educational technology continues to advance, identifying optimal strategies to integrate 

UbD into digital learning environments will become increasingly critical. For instance, educators could examine how 

online simulations or virtual role-play might mirror the real-world tasks fundamental to backward design. 

Additionally, adapting UbD for fully online and hybrid formats calls for careful consideration of student engagement 

and instructor support mechanisms to ensure academic success. Future studies might also explore how UbD interacts 

with emerging educational paradigms, such as personalized learning or competency-based education, thereby further 

expanding its potential impact on English language teaching and learning. 
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Аннотация. В статье исследуется эффективность использования интерактивных цифровых платформ 

(Kahoot! и Padlet) для формирования межкультурной коммуникативной компетенции у студентов языковых 

специальностей. Особое внимание уделено методике интеграции интерактивных заданий в учебный процесс 

и их влиянию на развитие языковых навыков, межкультурной осведомленности и коммуникативных 

стратегий. В рамках исследования проведен эксперимент, результаты которого демонстрируют 

положительное воздействие цифровых технологий не только на академические показатели, но и на 

мотивацию студентов. Статья подчеркивает важность внедрения цифровых платформ в обучение для 

эффективного развития межкультурных коммуникативных навыков у будущих специалистов. 

Ключевые слова: межкультурная коммуникативная компетенция, цифровые платформы, Kahoot!, 

Padlet, высшее образование, языковые специальности, интерактивные методы обучения, мотивация 

студентов, межкультурная осведомленность, экспериментальное исследование. 

Abstract. The article examines the effectiveness of using interactive digital platforms (Kahoot! and Padlet) 

for developing intercultural communicative competence among language majors. Special attention is paid to the 

methodology of integrating interactive tasks into the educational process and their impact on the development of 

language skills, intercultural awareness, and communication strategies. An experiment conducted as part of the study 

demonstrates the positive influence of digital technologies not only on academic performance but also on student 

motivation. The article emphasizes the importance of implementing digital platforms in education to effectively 

develop future specialists’ intercultural communication skills. 

Key words: intercultural communicative competence, digital platforms, Kahoot!, Padlet, higher education, 

language majors, interactive teaching methods, student motivation, intercultural awareness, experimental research. 
 

Түйіндеме. Мақалада тіл мамандығы студенттерінің мәдениетаралық коммуникативтік құзыреттілігін 

қалыптастыруда интерактивті цифрлық платформалардың (Kahoot! және Padlet) тиімділігі зерттеледі. 
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Ерекше назар оқу үдерісіне интерактивті тапсырмаларды біріктіру әдістемесіне және олардың тілдік 

дағдыларды, мәдениетаралық сананы, коммуникативтік стратегияларды дамытуға әсеріне аударылды. 

Зерттеу аясында жүргізілген эксперимент нәтижелері цифрлық технологиялардың тек академикалық 

көрсеткіштерге ғана емес, сонымен қатар студенттердің мотивациясына оң әсерін көрсетеді. Мақала болашақ 

мамандардың мәдениетаралық коммуникациялық дағдыларын тиімді дамыту үшін цифрлық 

платформаларды оқытуға енгізудің маңыздылығын атап өтеді. 

Тірек сөздер: мәдениетаралық коммуникативтік құзыреттілік, цифрлық платформалар, Kahoot!, Padlet, 

жоғары білім, тіл мамандықтары, интерактивті оқыту әдістері, студенттер мотивациясы, мәдениетаралық 

сана, эксперименталды зерттеу. 
 

Введение: Современные тенденции глобализации и цифровизации требуют принципиально новых 

подходов к формированию межкультурной коммуникативной компетенции (МКК) в высшем образовании. 

Сегодня подготовка специалистов в области иностранных языков невозможна без активного внедрения 

интернет-технологий, которые становятся ключевым инструментом для развития навыков 

профессионального общения в мультикультурной среде. Эти изменения отражают общую трансформацию 

образовательной системы, направленную на подготовку выпускников, способных эффективно работать в 

условиях цифрового глобализированного общества. 

Актуальность темы исследования: обусловлена возрастающей потребностью в специалистах с 

развитыми межкультурными коммуникативными навыками на фоне глобализации, необходимостью 

модернизации традиционных методов обучения за счёт цифровых технологий, а также дефицитом 

исследований, комплексно оценивающих эффективность интерактивных платформ для формирования 

межкультурной коммуникативной компетенции (МКК), что определяет важность данного исследования для 

современной образовательной практики. 

Цель исследования и задачи: Основной целью настоящей работы является разработка и апробация 

методики использования цифровых платформ Kahoot! и Padlet для развития компонентов межкультурной 

коммуникативной компетенции (МКК) у студентов-лингвистов, для достижения которой решались 

следующие задачи: определение структурных компонентов МКК в контексте цифрового образования на 

основе анализа современных подходов к формированию межкультурной компетенции, разработка системы 

интерактивных заданий на указанных платформах, направленных на развитие межкультурных навыков, а 

также оценка эффективности предложенной методики через проведение педагогического эксперимента с 

последующим анализом полученных результатов. 

Научная новизна: Научная новизна исследования заключается в разработке методики комплексного 

использования цифровых платформ Kahoot! и Padlet для развития межкультурной коммуникативной 

компетенции у студентов-лингвистов. В ходе работы была создана детальная классификация интерактивных 

заданий, учитывающая различные аспекты формирования МКК. В частности, были выделены когнитивно-

ориентированные задания, включающие кросс-культурные викторины в Kahoot! и сравнительный анализ 

культурных явлений; деятельностные задания, такие как совместные проекты на Padlet и межкультурные 

дискуссионные форумы; а также рефлексивные задания - ведение электронных дневников культурных 

наблюдений и анализ кейсов межкультурных коммуникаций. Данная систематизация позволяет 

целенаправленно развивать все компоненты межкультурной компетенции: языковые навыки, 

коммуникативные умения и культурную восприимчивость. 

Полученные результаты находятся в русле современных методических подходов, подчеркивающих 

важность цифровых технологий для формирования межкультурной компетенции. Как отмечает О.А. 

Леонтович, современные образовательные инструменты открывают новые возможности для реализации 

комплексной модели межкультурной подготовки. В нашем исследовании это проявилось в том, что Kahoot! 

эффективно развивает языковую составляющую через интерактивные упражнения, в то время как Padlet 

способствует формированию коммуникативных навыков и культурной восприимчивости через организацию 

совместной проектной деятельности. [1]. 

С момента появления глобальной сети в начале 1990-х годов перед исследователями открылись новые 

перспективы изучения возможностей онлайн-технологий в образовательном процессе, в том числе при 

преподавании иностранных языков [2]. В современной методике преподавания цифровые инструменты 

занимают особое место, поскольку обеспечивают не только усвоение языковых структур, но и способствуют 

формированию умений межкультурного взаимодействия. Ключевое достоинство интернет-ресурсов 

заключается в их способности моделировать аутентичную языковую среду, где обучающиеся получают 

возможность контактировать с представителями различных культурных сообществ, совершенствуя свою 

способность к межкультурной коммуникации. 

Сетевые технологии предоставляют широкие возможности для совершенствования письменной речи 

посредством электронной переписки, выполнения интерактивных упражнений и использования 

специализированных платформ, подобных Padlet и Kahoot, которые помогают организовать эффективную 

работу по развитию межкультурной компетенции. Сервис Kahoot позволяет создавать интерактивные 

викторины и тесты для проверки языковых знаний, в то время как Padlet предоставляет возможности для 

совместной проектной работы и обсуждений. Эти платформы дают возможность систематизировать учебный 
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процесс, отрабатывать коммуникативные навыки в контексте межкультурного взаимодействия и 

отслеживать прогресс учащихся. 

В исследованиях, проведённых в зарубежных странах (в частности, в США и Германии), было 

выявлено, что недостаточная подготовка студентов к межкультурному взаимодействию в цифровой среде 

может приводить к формированию упрощённых культурных стереотипов. Немецкие и американские учёные 

отмечают, что при отсутствии специальной подготовки у обучающихся может наблюдаться искажённое 

восприятие других культур, что впоследствии способно вызвать коммуникативные барьеры и взаимное 

непонимание. Эти данные подчёркивают важность включения в образовательный процесс специальных 

методических приёмов, направленных на развитие культурной рефлексии. 

Особенно актуальны эти выводы при использовании цифровых платформ типа Padlet и Kahoot. Хотя 

эти инструменты предоставляют уникальные возможности для межкультурного обучения (Kahoot - через 

интерактивные викторины и тесты, Padlet - посредством организации совместных проектов и дискуссий), без 

должного методического сопровождения они могут непреднамеренно способствовать закреплению 

поверхностных представлений о других культурах. Как показывают исследования американских и немецких 

коллег, ключевым решением этой проблемы является систематическое включение в учебный процесс 

заданий, требующих критического анализа культурных различий и рефлексии собственного межкультурного 

опыта. 

Методика исследования: Для проверки гипотезы о положительном влиянии использования 

цифровых платформ Kahoot! и Padlet на формирование межкультурной коммуникативной компетенции было 

организовано исследование среди студентов 2-3 курсов языковых специальностей.  

Методика исследования включала три последовательных этапа. На диагностическом этапе проведено 

предварительное тестирование уровня сформированности межкультурной коммуникативной компетенции 

(МКК) и анкетирование для оценки учебной мотивации участников. 

Экспериментальный этап продолжительностью 12 недель предполагал дифференцированный подход: 

экспериментальная группа занималась с использованием специально разработанных интерактивных модулей 

на платформах Kahoot! (лексико-грамматические квизы с культурологическим компонентом) и Padlet 

(организация межкультурных проектов и дискуссий), в то время как контрольная группа обучалась по 

традиционной методике без применения цифровых технологий. 

На контрольном этапе осуществлено итоговое тестирование с последующим сравнительным анализом 

динамики развития трех ключевых компетенций: 1) владения языковыми нормами, 2) способности к 

межкультурной интерпретации, 3) навыков цифровой коммуникации. Для обработки результатов 

использовались методы математической статистики, обеспечившие объективность оценки эффективности 

предложенной методики. 

Экспериментальная работа: В ходе эксперимента студенты должны были использовать 

интерактивные платформы Kahoot! и Padlet для развития межкультурной коммуникативной компетенции. На 

Kahoot! были подготовлены тематические квизы по лексике и грамматике, включающие материалы о 

культуре Великобритании, Франции и Германии, что способствовало лучшему запоминанию языковых 

конструкций и их практическому применению в межкультурных проектах. Для совместной работы 

использовалась платформа Padlet, где студенты создавали цифровые плакаты о культурных традициях и 

проводили сравнительный анализ коммуникативных особенностей разных народов. Обратная связь 

осуществлялась через систему комментариев на платформе и электронную почту, что обеспечивало 

своевременную коррекцию работ преподавателем. 

Формирование межкультурной коммуникативной компетенции осуществлялось через все виды 

речевой деятельности: аудирование (просмотр видеоматериалов), чтение (анализ аутентичных текстов), 

говорение (участие в дискуссиях) и письмо (создание проектов) - как на занятиях, так и во внеаудиторной 

работе. Особое внимание уделялось компетентностному подходу, который стал основой современного 

языкового образования. По мнению С.С. Кунанбаевой, данный подход отражает инновационные изменения в 

системе образования, связанные с переходом к новым стандартам и формам оценки качества обучения. [3]. 

Информационно-коммуникационные технологии сыграли ключевую роль в исследовании. Они 

способствовали не только развитию межкультурной компетенции, но и формированию навыков цифрового 

общения. Используемые платформы предоставили две основные возможности: интерактивное обучение 

(через Kahoot!-квизы и Padlet-проекты) и доступ к аутентичным культурным материалам. Преподаватели 

создавали условия, приближенные к реальному межкультурному общению, что полностью соответствует 

задачам коммуникативного подхода. 

Использование цифровых технологий позволило эффективно развивать межкультурные навыки 

студентов. Однако, для достижения наилучших результатов необходимо сочетать технологические методы с 

глубокой культурной рефлексией, поскольку недостаточная подготовка к межкультурному взаимодействию 

может привести к формированию стереотипов. Поэтому в обучение были включены задания на анализ 

культурных различий и обсуждение культурных норм. [4]. 

Эксперимент проводился среди студентов 2-3 курсов языковых специальностей (60 человек), 

разделенных на контрольную (КГ) и экспериментальную (ЭГ) группы по 30 человек. Входное тестирование 
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показало, что обе группы имели сходный уровень подготовки: средние баллы по языковой компетенции, 

межкультурной осведомленности и мотивации. 

Результаты представлены в таблице ниже 1. 

 

Таблица 1 - Сравнительный анализ пред и пост-экспериментальных срезов в КГ и ЭГ 

 
Критерии Срез КГ (Коэф. ср.) ЭГ (Коэф. ср.) Разница роста (ЭГ) 

Языковая компетенция Пред 68.3 68.3 +7.3 

 Пост 71.2 78.5  

Межкультурная осведомленность Пред 62.1 62.1 +9.4 

 Пост 65.0 74.4  

Мотивация Пред 54.7 54.7 +9.3 

 Пост 57.5 66.8  

 

В ходе обучения студенты ЭГ работали с цифровыми платформами, выполняя интерактивные задания 

и участвуя в межкультурных проектах, в то время как КГ обучалась по традиционной методике. Итоговое 

тестирование выявило значительное преимущество ЭГ: показатели языковой компетенции выросли до 7.3 

баллов, межкультурной осведомленности - до 9.4, мотивации - до 9.3. Наибольший прогресс наблюдался в 

сфере межкультурной осведомленности, что подтверждает эффективность использованного подхода. 89% 

участников ЭГ отметили повышение мотивации к изучению культур, что также свидетельствует об 

успешности эксперимента. 

Заключение: Проведенное исследование подтвердило высокую эффективность использования 

интерактивных цифровых платформ (Kahoot! и Padlet) для развития межкультурной коммуникативной 

компетенции у студентов языковых специальностей. Экспериментальные данные продемонстрировали 

значительное преимущество цифрового подхода по сравнению с традиционными методами обучения. 

Исследование показало, что использование цифровых образовательных ресурсов в учебном процессе 

приводит к лучшим результатам по сравнению с традиционными методами. Полученные данные 

подтверждают, что грамотно организованный процесс внедрения цифровых ресурсов способствует 

улучшению качества образования и более сбалансированному развитию личности ученика. 
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materials that foster both language acquisition and intercultural competence. Recommendations are provided for 

improving textbook selection processes, including adapting materials to students’ interests and abilities, 

incorporating authentic content, and ensuring gradual scaffolding. The study underlines the necessity of rethinking 

current approaches to material selection in order to enhance the quality of English language education in schools. 

Keywords: English, teaching materials, textbook selection, student motivation, authenticity, CEFR, 

intercultural competence, language proficiency, curriculum alignment, methodology. 
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КРИТЕРИИ ВЫБОРА УМК В ОБЩЕОБРАЗОВАТЕЛЬНОЙ ШКОЛЕ: 

МЕЖДУ СТАНДАРТОМ И РЕАЛЬНОСТЬЮ 

 

Аннотация: В статье рассматриваются критерии выбора учебно-методических комплексов (УМК) по 

английскому языку в общеобразовательных школах, акцентируя внимание на несоответствии содержания 

учебников реальному уровню владения языком у учащихся. Особое внимание уделяется негативному 

влиянию такого расхождения на мотивацию и учебные достижения школьников. В качестве примера 

рассматривается популярный УМК Excel авторов Вирджинии Эванс и Дженни Дули, который подвергается 

критическому анализу за методологические недостатки, устаревший контент, отсутствие аутентичности и 

слабую привязку к уровням CEFR. В статье подчеркивается необходимость использования материалов, 

соответствующих возрасту и уровню учащихся, а также способствующих формированию межкультурной 

компетенции. Предлагаются рекомендации по улучшению процесса выбора УМК, включая адаптацию 

материалов к интересам и возможностям обучающихся, использование аутентичных текстов и постепенное 

усложнение заданий. Исследование подчеркивает важность переосмысления существующих подходов к 

выбору учебных материалов для повышения качества обучения английскому языку в школах. 

Ключевые слова: английский язык, учебные материалы, выбор УМК, мотивация учащихся, 

аутентичность, CEFR, межкультурная компетенция, уровень владения языком, соответствие программе, 

методика. 

 

INTRODUCTION 

The selection of materials for classroom use plays a pivotal role in the success of language instruction. As 

Dudley-Evans and St. John (1998) point out, materials serve as a primary channel through which learners are 

exposed to language and culture. They help learners develop linguistic proficiency and offer insight into local and 

global contexts, literature, and socio-cultural realities. Kitao and Kitao (1997) similarly emphasize that materials lie 

at the heart of instruction and greatly influence the classroom atmosphere, learners’ motivation, and outcomes. 

In the field of English language teaching, selecting developmentally appropriate, relevant, and engaging 

materials is a core responsibility of both material developers and teachers. Inappropriate materials can lead to 

monotony, demotivation, and a disconnection between learners and content. Conversely, well-chosen textbooks 

create a meaningful, effective, and motivating learning experience. 

This paper seeks to highlight the gap between the formal criteria used to approve textbooks and their actual 

effectiveness in real classroom settings. Using the widely adopted English textbook Excel by Virginia Evans and 

Jenny Dooley as a case study, I aim to illustrate a broader, systemic issue: that many officially approved TLPs 

(teaching and learning packages) fail to meet the needs of modern learners. The purpose of this article is not merely 

to criticize a single book, but to initiate a deeper reflection on how we select the most essential tool of the 

educational process—the textbook [1]. 

 

MATERIALS THAT EMPOWER VS. MATERIALS THAT LIMIT 

When learning materials are truly age-appropriate, level-appropriate, and relevant to students' interests, the 

learning process becomes meaningful and engaging. Good textbooks don't just teach grammar or introduce 

vocabulary — they make students think, discuss, and express their ideas. They help learners build not only language 

skills but also confidence, independence, and curiosity. As Small (1997) pointed out, learning materials should foster 

intrinsically motivated, curious learners. But that’s only possible when those materials actually match students' real-

life experiences and language needs. 

Unfortunately, in many schools, the reality is different. Textbooks are often chosen by ministries or 

educational departments, not by teachers who work directly with students every day. As a result, we get several 

common problems: 
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• The language used is too complex, especially for beginners. 

• The topics are far removed from students’ lives — often rooted in a different culture and hard to relate to. 

• The exercises focus mostly on grammar drills, ignoring speaking, creativity, or critical thinking. 

• The tasks are repetitive and uninspiring, giving little room for imagination or discussion. 

And then there’s the issue of topics — a whole separate problem. For example, one unit in a commonly used 

textbook talks about levels of violin mastery. But what does that offer a teenager who’s never held a violin and is 

interested in completely different things? We live in the era of TikTok, video games, and short-form content where 

attention spans are around 30 seconds. And yet, students are expected to read with enthusiasm about something they 

have zero connection with. Even the most diligent learners find this off-putting. Because of these mismatches, 

lessons often become mechanical: students complete tasks without understanding why, and teachers feel stuck within 

the limits of the textbook. Motivation drops on both sides. 

On the other hand, well-chosen materials empower both the teacher and the learner. They introduce language 

gradually, include activities for various skill levels, and offer interesting, relatable content. Lessons become alive, 

discussions are authentic, and learning starts to feel meaningful. So, choosing the right materials isn't just about 

convenience or sticking to the syllabus. It's about whether students will actually engage in the learning process — or 

just "get through" it. Empowering materials center the student; limiting ones box them in [2]. 

Language is a vehicle of culture, and cultural awareness is essential for meaningful communication. Excel, 

however, lacks authenticity and fails to expose learners to real English-speaking cultural contexts. Its local 

adaptation for Kazakhstan has further stripped it of meaningful cross-cultural content. This contradicts Kramsch’s 

(1993) assertion that language learning is a form of symbolic entry into a new worldview—an essential part of 

communicative competence. Le (2005) argues that materials must resonate with learners’ social realities and 

cognitive styles. When they don’t, student motivation declines. According to Dar (2012), carefully selected and 

tested materials, informed by both student and teacher feedback, are more likely to sustain motivation and produce 

effective learning. Yet, such systemic feedback mechanisms are often absent. Moreover, Guariento and Morley 

(2001) caution that even authentic materials must be carefully scaffolded to avoid cognitive overload. 

[3].Unfortunately, Excel offers complexity without scaffolding and remains disconnected from both learners’ 

realities and authentic cultural content. 

Despite being the ones who interact with students daily and understand their needs best, teachers are often 

sidelined in decisions about textbook selection. Tomlinson (1998) emphasizes that teachers should be central to the 

development and adaptation of materials, as they are most capable of judging what works in real classrooms. 

However, in practice, many schools follow a top-down approach where materials are chosen by administrators or 

publishers, with little to no input from those actually using them. This creates an illusion of choice: while schools 

may appear to have a say by selecting from an approved list, teachers are rarely consulted, reducing them to 

implementers rather than decision-makers. During my practicum, I observed this disconnect firsthand. Many 

teachers expressed strong criticism of Excel, describing it as outdated, rigid, and draining to teach with. Yet, they felt 

powerless to change it due to a lack of alternatives and systemic constraints. This results in a paradox where 

materials intended to support teachers actually hinder their ability to teach effectively. The system prioritizes formal 

approval and bureaucratic processes over pedagogical relevance, leaving teachers stuck between professional 

responsibility and institutional limitations [4]. 

In today’s rapidly evolving educational landscape, there is a growing need to rethink how teaching materials 

are designed, selected, and implemented in general education schools. The traditional one-size-fits-all approach to 

textbook development no longer serves the diverse and dynamic needs of learners. As classroom realities shift—

shaped by digitalization, changing student interests, and global interconnectedness—our materials must also evolve 

[5]. 

I propose a new vision: the development of flexible, modular teaching and learning packages (TLPs) that are 

adaptable, culturally relevant, cognitively scaffolded, and teacher-centered. These next-generation TLPs should 

reflect both the complexity of modern classrooms and the individuality of learners. To achieve this, several key 

characteristics must guide their design: 

• Materials should be constructed in a way that allows teachers to mix, match, and modify content to suit 

various student levels, backgrounds, and learning goals. This ensures that instruction remains inclusive and 

responsive. 

• Effective materials must strike a balance between local identity and global awareness. Alptekin (2002) 

emphasizes that language learning is an act of enculturation, where students gain access to new cultural frames. By 

blending local and global content, learners develop both linguistic skills and intercultural competence. 

• As Tomasello (2003) explains, language is most effectively acquired through a usage-based, gradual build-

up of complexity. Grammar and vocabulary should be introduced through meaningful use, layered progressively, and 

consistently reinforced across contexts. 

• In the digital age, where students are bombarded with stimuli, educational materials must compete for 

attention. TLPs should reflect students’ generational realities—incorporating themes related to technology, pop 

culture, social issues, and everyday life—to sustain motivation and deepen engagement. 
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• Teachers should not be passive implementers but active co-creators of materials. Tomlinson (1998) argues 

that teachers understand their learners best and are therefore ideally positioned to shape and adapt content. Teacher 

voice must be central in both the selection and the ongoing refinement of TLPs. 

To ensure these materials remain effective over time, they must be part of a dynamic, cyclical development 

process. This includes pre-use piloting, teacher feedback loops, student response evaluations, and regular content 

updates. Schumaker and Lens (2003) stress the importance of adapting both the format and the substance of 

materials to enhance access and comprehension. Training programs should equip teachers not only to teach the 

provided content but also to critically analyze and adapt it for their own classrooms [6]. 

In this vision, authentic texts—rooted in real-life situations and cultures—become a central pillar (Le, 2005). 

Such texts expose learners to real language use and provide opportunities for comparison between their own culture 

and others. But authenticity must always be accompanied by accessibility, achieved through thoughtful scaffolding 

and teacher mediation (Guariento & Morley, 2001; Kilickaya, 2004) [7]. 

In sum, bridging the persistent gap between standards and classroom reality requires more than updating 

curricula. It demands a fundamental shift in how we conceptualize, design, and apply the most influential classroom 

tool—the textbook. By embracing flexibility, modularity, and teacher agency, we can begin to create learning 

materials that are not only standards-aligned, but also learner-relevant, future-focused, and genuinely transformative 

[8]. 

Textbooks are more than just instructional tools—they are the foundation upon which language learning is 

built. A poor textbook can derail student interest, suppress teacher creativity, and weaken educational outcomes. My 

analysis of the Excel TLP serves as an illustrative example of a wider problem: the disconnect between policy and 

practice in textbook selection. We must prioritize relevance, authenticity, flexibility, and teacher agency when 

choosing materials for our learners. 

The textbook should be a window—not a wall—for learners. It should open their minds, not close their 

attention spans. Until we align textbook development with the realities of the classroom, the gap between 

educational standards and student success will persist. 

 

REFERENCES 

1. Alptekin, C. (2002). Towards intercultural communicative competence in ELT. ELT Journal, 56(1), 57–

64. 

2. Dar, F. (2012). Textbook Materials and Their Successful Application in the Classroom: Implications for 

Language Development. Journal of Educational and Instructional Studies in the World, 2(4), 109–114. 

3. Guariento, W., & Morley, J. (2001). Text and task authenticity in the EFL classroom. ELT Journal, 55(4), 

347–353. 

4. Kramsch, C. (1993). Context and Culture in Language Teaching. Oxford University Press. 

5. Le, N. T. C. (2005). Passive Participant to Active Thinker: A Learner-Centered Approach to Materials 

Development. The English Teaching Forum, 43(3). 

6. Schumaker, J., & Lens, K. (2003). Adapting Language Arts, Social Studies, and Science Materials for the 

Inclusive Classroom. ERIC Clearinghouse. 

7. Small, R. V. (1997). Motivation in Instructional Design. ERIC Clearinghouse on Information and 

Technology. 

8. Tomlinson, B. (1998). Materials Development in Language Teaching. Cambridge University Press. 

9. Tomasello, M. (2003). Constructing a Language: A Usage-Based Theory of Language Acquisition. 

Harvard University Press. 

10. Evans, V., & Dooley, J. (n.d.). Excel: Student’s Book Series. Express Publishing. 

 

 

УДК  373.3081111 

Kashkynbay M., 

4th Year Bachelor student «6B018 – Teacher of two foreign languages» 

Ablaikhan KazUIRandWL, Almaty, Kazakhstan 

e-mail: ergalykyzym04@mail.ru 

 

ROLE-PLAYING GAME AS A WAY TO DEVELOP DIALOGUE OF BASIC STAGE STUDENTS 
 

Abstract: The use of role-playing games (RPGs) in educational settings has gained recognition as a highly 

effective pedagogical tool. This article explores how "role-playing" games can be utilized to enhance dialogue skills 

among students in the basic stages of education. It reviews relevant literature on the role of interactive games in 

developing communication abilities, details the mechanics of role-playing games, and discusses their practical 

application in the classroom. The study suggests that through role-play, students improve not only their language 

proficiency but also their social and cognitive skills, fostering both individual and collective growth. 

Keywords: role-playing game, dialogue skills, basic stage students, role-play, communication, education. 
 

 

mailto:ergalykyzym04@mail.ru


183 

Introduction 

Effective communication is a foundational skill for students at the basic stage of education. The development 

of dialogue competence—defined as the ability to engage in meaningful, interactive conversations—is crucial not 

only for language acquisition but also for cognitive and social development. One innovative method for fostering 

dialogue skills is the use of role-playing games (RPGs), a technique that has long been recognized for its benefits in 

language learning and social interaction. More recently, a variation called role-playing games has emerged, 

combining the dynamics of role-play with physical elements, such as roles, to further enhance student engagement 

and communication skills. This article examines how role-playing games can effectively support the development of 

dialogue skills among young learners, exploring both the theoretical underpinnings and practical applications of 

these interactive games. 

Role-playing has long been considered a powerful educational tool. Rooted in Lev Vygotsky’s socio-cultural 

theory of learning, role-play encourages social interaction as the primary mechanism for cognitive development 

(Vygotsky, 1978). According to Vygotsky, learning is a social process that occurs through interaction within a 

community. By simulating real-life scenarios, students are able to practice using language in a meaningful, 

contextualized way, thereby internalizing both language structures and social norms. For example, Bruner (1996) 

argues that role-play enables children to develop cognitive flexibility by allowing them to experiment with language 

use in different situations. 

In the context of language acquisition, role-play has been shown to improve fluency and communication 

skills. Lantolf and Appel (1994) found that children who participated in role-play tasks displayed greater linguistic 

adaptability and confidence in using language spontaneously. These benefits are particularly pronounced for young 

learners, who can experiment with new vocabulary, sentence structures, and conversational patterns within a safe, 

supportive environment. Moreover, role-playing encourages active participation and peer interaction, which are 

essential for language learning (Johnson & Johnson, 2002). 

While traditional role-play emphasizes verbal interaction, recent adaptations have integrated physical 

elements to deepen engagement. The concept of role-playing games, as introduced by Smith (2012), incorporates the 

use of physical props—such as roles or markers—to structure the interaction and create defined spaces within which 

dialogue occurs. This physical dimension adds a new layer to traditional role-play by engaging students both 

cognitively and kinesthetically. The physical boundaries established by roles, for example, help students visualize 

the constraints of conversation, enabling them to better manage their communicative space. 

Schacter (2016) notes that physical engagement in learning activities—whether through movement, touch, or 

spatial interaction—can significantly improve memory retention and cognitive processing. In the case of role-

playing, the physical props serve as tangible cues that guide students’ movements and interactions, facilitating 

greater immersion in the learning process. Furthermore, the use of roles encourages collaboration, as students must 

work together to navigate the scenario and achieve shared goals. This collaborative approach enhances both social 

and communication skills, fostering a more cohesive learning environment. 

Role-playing games, including role-playing, offer a wealth of benefits for young learners. First, they create a 

low-stakes environment in which students can experiment with language and communication strategies. This 

freedom to explore reduces anxiety and increases students’ willingness to take risks with language (Tharp & 

Gallimore, 1988). By stepping into different roles, students practice speaking in a variety of social contexts, which 

helps to improve their fluency and conversational competence. 

Moreover, role-playing games encourage the development of social-emotional skills, such as empathy and 

perspective-taking. Kaufman and Libby (2012) argue that engaging in role-play allows students to experience the 

world from different points of view, which is key to understanding others’ emotions, thoughts, and intentions. This 

heightened empathy fosters better interpersonal communication and helps students develop more effective social 

strategies. 

Finally, role-playing games stimulate critical thinking and problem-solving abilities. Through structured 

scenarios, students are challenged to think creatively, negotiate with peers, and collaborate to achieve common goals. 

These cognitive skills are essential for successful communication, as they help students engage in productive, goal-

oriented dialogue. 

Methodology 

This study aimed to explore the effectiveness of role-playing games (RPGs) in developing communicative 

skills among secondary school students at the basic education stage and was conducted as part of a practicum at 

№123 school-gymnasium in Almaty, Kazakhstan. A total of 30 students aged 14 to 15 years, enrolled in 9th grade, 

participated in the study. They were randomly assigned to two groups: an experimental group (n=15), which engaged 

in role-playing games as part of their language learning activities, and a control group (n=15), which followed 

traditional language instruction methods. The experimental group participated in three weeks of RPG-based 

activities designed to simulate real-life situations, using physical props to enhance engagement and immersion. The 

control group continued with regular language lessons, including grammar exercises and vocabulary drills. Data was 

collected through pre- and post-intervention assessments, surveys, classroom observations, and student feedback. 

The communication competence assessment tested improvements in verbal communication skills, while the social-

emotional skills survey measured developments in empathy and cooperation. Classroom observations focused on 

student engagement, and feedback surveys gathered students' perceptions of the role-playing activities. Data was 
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analyzed using descriptive statistics and paired t-tests to compare pre- and post-intervention results, and qualitative 

data was analyzed thematically. Ethical considerations included informed consent from participants, ensuring 

anonymity and confidentiality. The study was conducted within a real classroom setting, providing an authentic 

context to assess the impact of role-playing games on students' communicative and social-emotional development. 

Result 

The results of the study showed that role-playing games (RPGs) significantly improved the communicative 

and social-emotional skills of students in the experimental group compared to the control group. The communication 

competence assessment revealed notable improvements in verbal communication, fluency, and vocabulary use 

among students in the experimental group, with statistically significant differences in pre- and post-test scores. In 

contrast, the control group showed only modest improvements. The social-emotional skills survey indicated that 

students in the experimental group developed greater empathy, perspective-taking, and cooperation, while the 

control group showed minimal change. Classroom observations supported these findings, with the experimental 

group demonstrating higher levels of engagement, active participation, and collaboration during role-playing 

activities. Feedback from students in the experimental group also reflected their enjoyment and increased confidence 

in communication, whereas the control group expressed less enthusiasm for traditional methods. Overall, the study 

suggests that RPGs are an effective tool for enhancing both communication and social-emotional development in 

secondary school students. 
Criteria Experimental Group (n = 15) Control Group (n = 15) 

Verbal Communication Significant improvement; students 

spoke more confidently and clearly 

Minor improvement; limited change in clarity and 

confidence 

Fluency Noticeable growth in speech fluency 

during role-playing tasks 

Slight improvement; speech remained hesitant or 

structured 

Vocabulary Use Enhanced vocabulary; active use of 

new words in context 

Modest vocabulary growth; mostly limited to 

memorized terms 

Empathy & Perspective-Taking Marked increase; students showed 

understanding of others’ roles 

Minimal change; less evidence of emotional or 

social insight 

Cooperation & Collaboration High engagement in group tasks; 

students supported each other 

Limited interaction; group work was less dynamic 

Classroom Engagement Very active participation; students 

enjoyed the RPG format 

Lower engagement; traditional lessons felt 

repetitive 

Student Feedback Positive; students felt more 

confident and motivated to speak 

Neutral to negative; students preferred more 

interactive lessons 

Discussion 

The findings from existing research suggest that role-playing games are an effective method for developing 

dialogue skills in young learners. By combining the social and cognitive benefits of role-play with the physical 

engagement provided by props, role-playing games create an immersive and interactive environment that enhances 

both verbal communication and social collaboration. The use of physical elements, such as roles, helps students 

visualize and manage their conversational space, which may be particularly beneficial for younger students who are 

still developing their communication abilities. 

Additionally, role-playing games encourage students to engage in real-time problem-solving and negotiation, 

which fosters critical thinking and cognitive flexibility. These skills are essential for effective dialogue, as students 

must adapt their language and strategies to navigate different conversational scenarios. By stepping into various 

roles, students also develop greater empathy and perspective-taking, key components of successful communication 

(Kaufman & Libby, 2012). 

The collaborative nature of role-playing further strengthens social and emotional skills. As students work 

together to enact scenarios, they practice cooperation, conflict resolution, and negotiation, all of which are vital 

components of effective dialogue. This cooperative learning environment helps students build confidence and 

develop a more flexible approach to communication. 

Conclusion 

Role-playing games provide a unique and highly effective method for enhancing dialogue skills among basic 

stage students. By integrating verbal role-play with physical engagement, these games offer a dynamic learning 

experience that fosters linguistic, cognitive, and social development. Through role-playing, students not only 

improve their communication skills but also develop important social-emotional competencies, such as empathy, 

teamwork, and problem-solving. As educators seek to promote effective communication in young learners, 

incorporating role-playing games into the curriculum can offer an innovative, engaging, and impactful approach to 

language development. 
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THE WAYS OF EFFECTIVE VOCABULARY TEACHING BY USING LEXICAL 

GAMES TO SECONDARY SCHOOL 

 

Аннотация. В условиях модернизации образования и усиления международного сотрудничества 

особое значение приобретает овладение иностранными языками. Эссе посвящено эффективным способам 

обучения лексике в средней школе через использование лексических игр. В работе подчеркивается роль игр 

в развитии лексических навыков, повышении мотивации учащихся и формировании их коммуникативной 

компетентности. Лексические игры рассматриваются как инструмент активизации познавательной 

деятельности и создания условий для запоминания слов в контексте. 

Ключевые слова: лексика, обучение, лексические игры, иностранный язык, коммуникативная 

компетентность, мотивация. 

 

Аннотация. Білім беру жүйесін жаңғырту және халықаралық ынтымақтастық жағдайында шетел 

тілдерін меңгеру маңызды рөл атқарады. Бұл эссе орта мектепте лексикалық ойындар арқылы сөздік қорды 

тиімді оқыту жолдарына арналған. Жұмыста ойындардың оқушылардың сөздік дағдыларын дамытудағы, 

олардың ынтасын арттырудағы және коммуникативтік құзыреттілікті қалыптастырудағы рөлі көрсетіледі. 

Лексикалық ойындар – білім алушылардың танымдық белсенділігін арттыру мен сөздерді контексте есте 

сақтауға жағдай жасайтын тиімді құрал. 

Түйінді сөздер: лексика, оқыту, лексикалық ойындар, шетел тілі, коммуникативтік құзыреттілік, 

мотивация. 

 

Abstract. In the context of educational modernization and increasing international cooperation, foreign 

language proficiency plays a crucial role. This essay explores effective ways of vocabulary teaching in secondary 

schools through the use of lexical games. It highlights the importance of games in developing students’ lexical skills, 

increasing motivation, and enhancing communicative competence. Lexical games are presented as an effective tool 

to engage learners cognitively and help them retain vocabulary in meaningful contexts. 

Keywords: vocabulary, teaching, lexical games, foreign language, communicative competence, motivation. 

 

The role of foreign languages in the modern world is increasing due to the expansion of international 

communication. This expansion includes the development of economic, trade, and industrial relations between 

countries, the need for interaction between educational and cultural institutions, and, consequently, the demand for 

specialists proficient in foreign languages. 

In the global educational space, the primary goal today is to create conditions for the formation of intercultural 

competence, which ensures effective international cooperation. Proficiency in foreign languages is becoming 

personally significant. Students’ awareness of the importance of foreign languages in the modern world and their 

role in the job market enhances motivation for language learning. 

Therefore, foreign language education is considered one of the priority areas for modernizing education in our 

country. The learning process should stimulate students’ thinking activity, develop their intellectual abilities, 

knowledge, and skills. Teachers should organize the learning process in such a way that students, while solving 

various communicative tasks, feel the need and have the opportunity to express their own intentions. 

mailto:s87078160304@gmail.com
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Currently, there are many methods for learning foreign languages in schools. In our opinion, it is important to 

raise the issue of the role of lexical games at the intermediate stage of foreign language learning. 

The use of lexical games in English lessons as a means of developing lexical skills is an essential question for 

in-depth language study. Its relevance at the present stage is evident, especially considering new trends in the 

education system, which provide teachers with opportunities to implement new pedagogical technologies, methods, 

and techniques in the learning process. In our view, lexical games have significant potential for developing lexical 

skills at the intermediate stage of English language learning in schools, as well as for realizing the creative potential 

of both teachers and students. 

Using lexical games in lessons stimulates students’ cognitive activity, allowing them to search for and process 

necessary information while also developing their lexical skills. 

A linguistic game helps solve the following tasks: ensuring the correctness and accuracy of students’ 

perception of word images, establishing a strong connection between an image and its meaning, proper localization 

of the word in the student's memory by linking it to information about other words in both their native and foreign 

languages, and correct and diverse combination of newly introduced lexical units with previously learned words [1]. 

Vocabulary plays a fundamental role in foreign language learning, as it forms the basis for communication 

and comprehension. Without sufficient vocabulary, learners struggle to express their thoughts, understand spoken 

and written texts, and participate in meaningful interactions. The process of vocabulary acquisition is complex and 

requires systematic approaches to ensure effective learning and retention. 

One of the key aspects of vocabulary learning is its contextual usage. Words should not be learned in isolation 

but rather in meaningful contexts that reflect real-life communication. Research suggests that learners retain 

vocabulary better when words are introduced through stories, dialogues, and thematic discussions. Additionally, 

associating words with personal experiences and emotions strengthens memory connections, making it easier to 

recall and use new vocabulary in speech. 

Another crucial factor in vocabulary acquisition is repeated exposure and practice. Words must be 

encountered multiple times in various situations for them to become an active part of a learner’s lexicon. Reading, 

listening, speaking, and writing activities should all integrate new vocabulary to reinforce retention. Moreover, 

interactive exercises such as role-plays, discussions, and games enhance engagement and make vocabulary learning 

more effective. 

Furthermore, the ability to use vocabulary accurately depends on understanding word meanings, collocations, 

and grammatical structures. Simply memorizing word lists does not guarantee fluency; learners must develop lexical 

skills that involve appropriate word combinations and correct usage in different contexts. Teachers play a significant 

role in guiding students through this process by providing exercises that emphasize both meaning and function. 

Game-based learning goes beyond simply transmitting knowledge when teaching foreign languages. In human 

practice, play serves the following functions: 

– Entertainment (the primary function of play is to entertain, bring joy, inspire, and spark interest); 

– Communicative (mastering the dialectics of communication); 

– Diagnostic (identifying deviations from normative behavior and self-awareness during play); 

– Therapeutic (revealing abilities and hidden potentials); 

– Intercultural communication (assimilation of universally shared socio-cultural values); 

– Socialization (integration into the system of social relationships); 

– Aesthetic (the enjoyment experienced from play) [2]. 

In modern schools, play is used as an independent method for mastering specific topics; as an entire lesson or 

a part of it (introduction, explanation, reinforcement, assessment, or practice); it can also be applied in organizing 

extracurricular activities. 

When using the game-based learning method, the teacher's primary task is to organize students' cognitive 

activities in such a way that their abilities, especially creative ones, are developed in the process. 

The use of the game-based method in teaching foreign languages is effective and makes the educational 

process more meaningful and higher in quality because: 

– The game engages each student individually and the entire group in active cognitive activity, making it 

an effective tool for managing the learning process. 

– Learning through games is carried out through the students' own activities, which serve as a special 

type of practice, allowing them to retain up to 90% of the information. 

– A game is a free activity that provides opportunities for choice, self-expression, self-determination, and 

self-development. 

– The learning process gains personal significance. 

– In a game, teams or individual participants start out as equals (there are no «good» or «bad» students—

only players); the outcome depends on the player’s own preparedness, abilities, resilience, skills, and character. 

– Competitiveness, an integral part of games, is appealing to students; the enjoyment derived from 

playing creates a comfortable learning environment in foreign language lessons and strengthens their motivation to 

study the subject [3]. 

The use of the game-based method helps achieve important methodological objectives, such as: 

– Creating students’ psychological readiness for verbal communication. 
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– Ensuring the natural need for multiple repetitions of language material. 

– Training students in selecting the appropriate speech option, which prepares them for situational 

spontaneity in speech overall. 

The implementation of game-based techniques and situations in lessons follows several key directions: 

– The didactic goal is presented to students in the form of a game task. 

– Learning activities are governed by the rules of the game. 

– Educational material is used as a tool, and an element of competition is introduced, transforming the 

didactic task into a game-based one. 

– Successful completion of the didactic task is linked to the game outcome. 

Game-based activities in the learning process serve the following functions: 

1. Educational function – develops memory, attention, and perception of information, enhances general 

learning skills, and contributes to foreign language proficiency. 

2. Upbringing function – fosters qualities such as attentiveness and humane treatment of game partners, 

develops a sense of mutual assistance and support. Students learn speech etiquette phrases for improvising 

communication in a foreign language, which helps cultivate politeness. 

3. Entertaining function – creates a positive classroom atmosphere, transforming the lesson into an interesting 

and extraordinary event, an exciting adventure, or even a fairy-tale world. 

4. Communicative function – establishes an environment for communication, unites the student group, and 

creates new emotional-communicative relationships based on interaction in a foreign language. 

5. Relaxation function – reduces emotional tension caused by cognitive overload. 

6. Psychological function – helps students develop skills for regulating their physiological state for more 

effective learning and adapting their mindset to absorb large amounts of information. 

7. Developmental function – aims at the harmonious development of personal qualities to activate students' 

hidden potential [4]. 

Regarding the classification of games, it is important to note that there is no universally accepted 

classification in philosophical, psychological, pedagogical, or methodological literature. 

M.F. Stronin, the author of several books on educational games used in foreign language teaching, identifies 

two types of such games: 

1. Preparatory games – aimed at developing speech skills. 

2. Creative games – designed for further improvement of speech skills and abilities. 

Based on the nature of the pedagogical process, the following groups of games can be distinguished: 

1. Educational, training, control, and generalizing games. 

2. Cognitive, educational, and developmental games. 

3. Reproductive, productive, and creative games. 

4. Communicative, diagnostic, career-oriented, and psychotechnical games. 

Based on the nature of the game-based methodology, games can be classified into: 

– Object-based games 

– Plot-based games 

– Role-playing games 

– Business games 

– Simulation games 

– Dramatization games 

If we consider games from the perspective of their target objectives, they can be divided into: 

1. Didactic games, which are used to expand students' knowledge and cognitive activity. These games 

help develop specific skills and abilities necessary for practical activities, while also fostering general learning skills 

and work-related competencies. 

Most foreign researchers, such as G. Hyde, Joseph F. Callahan, J. Oller, Stephen P. Paint, and C. Livingstone, 

highlight the following characteristics of didactic games: 

a) Didactic games are open-ended, meaning the outcome cannot be predicted in advance. 

b) They are repeatable, allowing the game to be interrupted and restarted at any time. 

c) Didactic games follow specific rules, which participants can modify as needed. 

d) These games should bring satisfaction and joy [5]. 

2. Educational games, which foster independence, willpower, teamwork, collectivism, sociability, and 

communication skills. They shape specific attitudes, moral, aesthetic, and philosophical perspectives. 

3. Developmental games, which enhance motivation for learning, attention, memory, speech, thinking, 

imagination, creativity, reflection, as well as the ability to compare, analyze, find analogies, and make optimal 

decisions. 

4. Socializing games, which introduce students to societal norms and values, help them adapt to different 

environments, and teach communication skills. According to L.S. Vygotsky, «Play is a space for a child's internal 

socialization, a means of mastering social attitudes.» 

Particular attention is given to didactic games, which include language (preparatory) games and speech 

(creative) games. 
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Language games include spelling, lexical, phonetic, and grammatical games, aimed at developing 

corresponding skills. 

Lexical games are effective only if certain conditions are met: 

– A conscious approach from students 

– Following a didactic sequence in the game stages 

– Tasks should begin with memorization and repetition of learning material, followed by reproduction 

and application of previously learned content, then independent transfer of knowledge to non-standard situations, 

and finally creative application, ensuring the integration of new material into an existing system of knowledge, skills, 

and abilities. 

At the modern stage of education, there is a vast variety of lexical games. However, most of them do not have 

a purely lexical focus. Lexical games can also incorporate grammatical, spelling, and other linguistic elements [6]. 

Lexical games pursue the following objectives: 

1. To train students in using vocabulary in situations close to real-life communication. 

2. To activate students' speech and cognitive activity. 

3. To develop students' verbal reaction skills. 

4. To familiarize students with word collocations. 

The use of lexical games in foreign language lessons at the intermediate learning stage is regulated by the 

following principles: 

1.  The game should take into account the psychological characteristics of the students. 

2. The choice of the game and its format depends on the number of participants. 

3. The game should reinforce the lexical material currently being studied in class. 

4. The game should be based on material related to the topic or situation being discussed. 

5. Words from other topics should be included in the linguistic game for review purposes. 

6. The implementation of the linguistic game should incorporate components of the current educational 

program for the appropriate grade, particularly visual aids. 

7. An appropriate method for correcting lexical errors should be determined. 

8. Instructions and the game itself should be conducted in the foreign language. 

9. The game organizer (leader) should not only be the teacher but also well-prepared students with a strong 

language proficiency. 

Most games may not be tied to a specific topic and may include some unfamiliar vocabulary for students. It is 

recommended to introduce new words during the explanation of the game rules. Various methods can be used to 

introduce vocabulary. One effective approach is visual representation, which includes not only pictures and real 

objects but also movement, gestures, facial expressions, etc. In some cases, a one-time translation of a word may be 

used if necessary. In any case, the time spent explaining an unfamiliar word will be worthwhile, as a game 

introduced once can be used multiple times by the teacher, and new vocabulary learned through the game will 

become active in students’ speech. 

The place of the game in the lesson and the time allocated for it depend on various factors: students' 

preparation level, the material being studied, specific lesson goals, and conditions. For example, if the game is used 

as a training exercise for initial reinforcement of the material, it can take 15–20 minutes of the lesson. Later, the 

same game can be played in 3–5 minutes to serve as a quick review of previously learned material and as a brief 

break during the lesson [7]. 

Mastering lexical material primarily enables students to transition to active speech. It is well known that 

training students in the use of lexical structures, which requires multiple repetitions, often becomes monotonous and 

tiresome for them. Moreover, the effort spent does not always bring immediate satisfaction. The use of game-based 

learning methods can help make this otherwise tedious task more engaging and appealing. 

The same game can be used at different stages of the lesson. However, it is important to remember that 

despite the attractiveness and effectiveness of the game-based method, a sense of proportion must be maintained. 

Otherwise, excessive use of games may exhaust students and diminish their emotional impact. It is unrealistic to rely 

solely on games in teaching, as this would strip the learning process of its core purpose. Therefore, the game-based 

method should be combined with other teaching methods, and specific game situations (moments) should be 

integrated into lessons. 

When drawing conclusions about the role and place of games in the learning system, it is important to 

emphasize that a game is not only a special teaching method but also a form of organizing the learning process. 

Games positively influence the development of students’ cognitive interests, contribute to the conscious 

acquisition of a foreign language, and serve as a means of developing lexical skills. They also foster independence, 

initiative, and other valuable qualities. 

Additionally, games can be viewed as a tool for developing communication skills, as they help teachers 

establish connections between students and their peers, adults, and the surrounding world. 
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ПРАГМАКОММУНИКАТИВТІ ҚҰЗІРЕТТІЛІКТІҢ ТҮСІНІГІ МЕН ҚҰРЫЛЫМЫ 
 

Түйін: Бұл мақалада прагмакоммуникативтік құзыреттілік ұғымы қарастырылады, оның тілдік 

қатынастың тиімділігі мен контекстке сай болуын қамтамасыз етудегі рөлі сипатталады. Бұл құзыреттілік 

грамматикалық дәлдік пен прагматикалық сананы біріктіре отырып, түрлі әлеуметтік және кәсіби 

жағдайларда мағыналы қарым-қатынас жасау қабілеті ретінде анықталады. Жаңа зерттеулерге сүйене 

отырып, мақалада бес негізгі компонент — социолингвистикалық, дискурсивтік, лингвистикалық, 

интеракциялық және стратегиялық — нақты мысалдар арқылы талданады. Сондай-ақ, тіл үйренушілердің 

бұл құзыреттілігін дамыту әдістері сипатталады. 

Тірек сөздер: прагмакоммуникативтік құзыреттілік, прагматикалық сана, социолингвистикалық 

құзыреттілік, мәдениетаралық коммуникация, тіл үйрену. 

 

ПОНЯТИЕ И СТРУКТУРА ПРАГМАКОММУНИКАТИВНОЙ КОМПЕТЕНЦИИ 
 

Аннотация: В данной статье рассматривается тема прагма-коммуникативной компетенции с особым 

акцентом на то, как ее можно использовать для обеспечения эффективного и контекстуально адекватного 

использования языка. Она определяется как сочетание грамматической корректности с прагматической 

чувствительностью, позволяющее эффективно общаться как в социальных, так и в профессиональных 

ситуациях. Опираясь на недавние исследования, в статье выделяются пять основных компонентов — 

социолингвистический, дискурсивный, лингвистический, интерактивный и стратегический — и 

демонстрируется, какую роль каждый из них играет в реальной коммуникации. В статье также 

рассматриваются практические стратегии развития этой компетенции у учащихся. 

Ключевые слова: прагмакоммуникативная компетентность, прагматическая осведомленность, 

социолингвистическая компетентность, межкультурная коммуникация, изучение языка. 
 

Defining Pragmacommunicative Competence 

Pragmacommunicative competence is a person's capacity to apply language both correctly at the grammatical 

level as well as fittingly in social as well as cultural situations. Pragmacommunicative competence combines 

pragmatic competence—language understanding at the contextual level, including the capacity to perform and 

interpret acts of speech such as refusals, apologies, as well as requests—and communicative competence, which 

includes effective transmission as well as decoding of messages in the course of interactions. 
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Pragmacommunicative competence is important in professional as well as intercultural environments. 

Research on IT students in Kazakhstan underscored that pragma-professional communicative competence is key to 

successful communication in the information age. The study stressed that it is as important for IT graduates to be 

proficient in technical skills as in handling sophisticated communicative situations, and adjusting their use of 

language to different professional situations. 

Developing pragmacommunicative competence is important for those who want to communicate well in 

various social as well as professional environments. It makes users of the language able to deliver their messages, 

being tolerant of cultural conventions as well as contextual considerations, thus enabling clearer as well as effective 

communication [1]. 

The Components of Pragmacommunicative Competence 

Pragmacommunicative competence involves multiple interlinked elements combined to enable the effective 

and reasonable use of language by humans in a variety of situations. The main elements are: 

● Linguistic Competence: It is the command of the language system, such as vocabulary, grammar, 

phonology, and syntax. It provides the basis for building meaningful and correct utterances. It is difficult to get an 

intended message across without linguistic competence. Canale and Swain (1980) considered it a key part of 

communicative competence. 

● Sociolinguistic Competence: This is the ability to use and respond to language in a fitting manner, taking 

into account the social situation. It comprises sensitivity towards such factors as interlocutors' status, norms of 

culture, as well as conventions of the use of languages in different situations. An example is the selection of the right 

degree of formality in addressing a person. Canale and Swain (1980) highlighted the role of sociolinguistic 

competence in successful communication. 

Discourse Competence: This refers to the capacity to generate as well as understand coherent and cohesive texts, be 

it spoken or written. It entails organizing ideas as well as sentences logically to create integrated messages. Effective 

discourse competence guarantees that not just grammatically correct communication takes place, but also meaningful 

in the context. Communicative competence, as articulated by Canale and Swain, encompasses grammatical, 

sociolinguistic, discourse, and strategic competences, collectively facilitating effective and contextually suitable 

communication. [2]. 

● Strategic Competence: This involves the deployment of verbal and non-verbal strategies to resolve 

communication breakdowns and increase the effectiveness of communication. It comprises techniques including 

paraphrasing, clarification, as well as the deployment of gestures to signal meaning in situations of difficulty. 

Strategic competence is important in ensuring a continued flow of communication, particularly where linguistic 

resources are scarce. Canale and Swain (1980) emphasized strategic competence as a means of coping with 

communication difficulties [3]. 

These are interrelated components, each of which is necessary for the acquisition of pragmacommunicative 

competence. The building of these skills makes learners well-equipped to handle complex communicative situations, 

fine-tuning their language use to the particular context and interlocutor requirements. 

The Pragmacommunicative Competence in Professional Settings: Its Significance and Development 

Pragmacommunicative competence today is no longer a supplemental ability, but a professional requirement, 

as we navigate globalized and multicultural workplace environments. It not only enables one to communicate 

clearly, but also to tailor their use of language to social, cultural, as well as situational contexts—so that 

communication is not only correct but also appropriate and effective. 

In professional discourse, where communication tends to go beyond literal meaning, pragmatics are essential. 

From communicating with customers, managing teams, and making deals, to conflict resolution, a professional is 

repeatedly called on to decipher implied meaning, control politeness strategies, and act according to cultural 

requirements. An example is a study by Derakhshan & Hasanabbasi (2023) [4] asserting that pragmatic ability—

particularly in speaking acts such as apology or asking—directly impacts professional rapport as well as the success 

of workplace communication. Research on students of IT in Kazakhstan (Ualieva et al., 2024) [5] explains that 

students who possessed higher pragma-professional communicative competence were better in cross-cultural online 

cooperation as they exhibited greater adaptability and efficiency in teamwork . 

To develop such competence, corporate as well as educational training systems are increasingly adopting 

focused strategies. Pragmatic awareness training, in particular, has proven to be one of the most effective methods. 

By becoming aware of how meaning varies with context, learners become proficient in engaging in sophisticated 

discussions. 

One of the most useful tools is role-play and scenario simulation, which provides learners the opportunity to 

practice actual situations—such as interviews, client meetings, or team briefings—under safe conditions. These 

activities, accompanied by structured feedback and reflection, make participants more attuned to tone, formality, 

indirectness, and other pragmatic markers. 

New evidence from a recent study published in Frontiers in Psychology (2023) reveals that even short-term 

pragmatic instruction delivered online greatly enhances learners' performance on culturally appropriate speech acts, 

generally leading to their overall communicative effectiveness in the workplace [6]. 

Overall, pragmacommunicative competence is the connecting link between linguistic correctness and social 

effectiveness. It means that as well as having the ability to say the right thing, one also knows about how, when, and 
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to whom one is saying it—abilities that are becoming increasingly indispensable in a professional world conditioned 

by intercultural cooperation and information technology. Hence, its acquisition must be a prime focus for both 

language education and staff development. 

Conclusion 

In conclude, pragmacommunicative competence is indispensable for effective communication in our 

interconnected world. Language education programs must transcend traditional focuses on grammar and vocabulary 

to include pragmatic and communicative dimensions. By doing so, they equip learners with the skills necessary to 

navigate the subtleties of language use across diverse cultural landscapes, ultimately fostering more meaningful and 

respectful intercultural interactions [7]. 

  The acquisition of this competence demands focused, contextualized training—through such means as role-

play, pragmatic awareness classes, analysis of real materials, and reflective feedback. Pragmacommunicative 

competence must thus be made a priority by institutions and teachers. Ultimately, pragmacommunicative 

competence is what makes a language user a competent communicator. It enables a person, not merely to speak, but 

to connect, to convince, to collaborate, and to lead—abilities that underpin success in today's interrelated world. 
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THE ROLE OF AUTHENTIC MATERIALS IN ENHANCING GLOBAL COMMUNICATION SKILLS 
 

Abstract. In an increasingly interconnected world, the ability to communicate effectively across cultures has 

become a crucial skill for language learners. Intercultural communicative competence (ICC), which entails 

understanding and navigating cultural differences while maintaining mutual respect, is essential in fostering 

meaningful interactions in diverse global contexts (Byram, 2007). Language education plays a pivotal role in 

cultivating this competence, as it equips learners with the linguistic and cultural tools necessary to bridge cultural 

divides (Kramsch, 2009). 

Key words: Authentic materials, global communication, language learning, intercultural competence, real-life 

materials, communication skills, language proficiency, and educational tools. 
 

Introduction 

One of the most effective ways to promote ICC in language learning is through the use of authentic materials. 

Authentic materials—such as news articles, videos, podcasts, and social media content—are designed for native 

speakers and reflect real-life language use (Gilmore, 2007). Unlike traditional textbooks, which often present 

simplified or idealized language, authentic materials immerse learners in the linguistic and cultural realities of the 

target language (Mishan, 2005). They provide insights into the values, beliefs, and practices of different cultures, 

enabling learners to move beyond linguistic accuracy and develop a deeper cultural awareness (Tomlinson, 2012). 

This article explores the role of authentic materials in enhancing intercultural communicative competence, 

with a particular focus on their application in language education. Drawing on existing research and theoretical 

frameworks, it examines how authentic resources contribute to the development of ICC, discusses the challenges 
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associated with their use, and highlights best practices for their effective integration into language teaching (Nunan, 

2008; Mishan & Timmis, 2015). By doing so, it seeks to demonstrate how authentic materials serve as a powerful 

tool for preparing learners to communicate confidently and respectfully in diverse cultural settings. 

Literature Review 

The integration of authentic materials in language education has been widely recognized as an effective 

approach to enhance learners' intercultural communicative competence. Authentic materials, defined as resources 

created for native speakers and not specifically for language learning purposes, include texts, videos, audio 

recordings, and online content that reflect real-world language use (Gilmore, 2007). This section reviews existing 

literature on the role of authentic materials in language education, emphasizing their impact on intercultural skills 

development. 

Researchers have long advocated for the use of authentic materials in language classrooms as a means to 

bridge the gap between academic learning and real-world application. Nunan (2008) highlights that exposure to 

authentic materials fosters learners' ability to interpret language in context, a critical skill for effective 

communication. Authentic materials provide learners with cultural references, colloquial expressions, and diverse 

linguistic styles, enhancing their understanding of the target culture (Mishan, 2005). 

Intercultural communicative competence (ICC), as defined by Byram (2007), involves the ability to interact 

effectively with individuals from diverse cultural backgrounds. It encompasses linguistic proficiency, cultural 

knowledge, and the ability to mediate between cultures. Authentic materials, by presenting language in its cultural 

context, serve as a vital tool for developing ICC. They encourage learners to analyze and interpret cultural nuances, 

fostering both linguistic and cultural empathy. 

Authentic materials offer several advantages for cultivating ICC: 

1. Cultural Immersion: Authentic resources expose learners to the sociocultural dimensions of language, 

helping them understand and respect cultural diversity (Tomlinson, 2012). 

2. Engagement and Motivation: Learners are more likely to engage with real-world materials that reflect 

their interests, increasing intrinsic motivation to learn (Guariento & Morley, 2001). 

3. Critical Thinking Skills: Analyzing authentic texts requires learners to evaluate perspectives and adapt 

to different cultural contexts, enhancing critical thinking and adaptability (Lund, 2006). 

Despite their benefits, the implementation of authentic materials in language education is not without 

challenges. One common concern is the complexity of these resources, which may intimidate lower-proficiency 

learners (Gilmore, 2007). Additionally, teachers may require training to select and adapt authentic materials 

effectively to match learners' linguistic levels and cultural backgrounds (Mishan & Timmis, 2015). 

The literature underscores the significant role of authentic materials in fostering global communication skills 

and intercultural competence. By bringing real-world cultural and linguistic contexts into the classroom, these 

resources empower learners to navigate complex intercultural interactions. However, effective integration requires 

careful consideration of learners' needs and adequate teacher preparation. 

Research Methods 

This study employs a qualitative research design to explore the effectiveness of authentic materials in 

enhancing intercultural communicative competence (ICC) among language learners. A qualitative approach was 

chosen to capture the nuanced ways in which learners engage with authentic materials and develop intercultural 

skills. Data were collected through classroom observations, semi-structured interviews, and reflective journals 

maintained by both instructors and students. This triangulation of methods ensures a comprehensive understanding 

of the research questions. 

The research is guided by the following questions: 

1. How do authentic materials influence the development of intercultural communicative competence in 

language learners? 

2. What challenges do teachers and students face when integrating authentic materials into the curriculum? 

3. What strategies can optimize the use of authentic materials to foster intercultural skills? 

Participants were selected using purposive sampling to ensure relevance to the study's objectives. The study 

involved two distinct groups: 

1. Teachers: Five English language teachers with experience in incorporating authentic materials into their 

lessons. These educators were selected based on their willingness to participate and their familiarity with teaching 

ICC as part of their curriculum. 

2. Students: Twenty-five language learners aged 18-25, enrolled in a Kazakhstani higher education 

institution. All participants were at an intermediate to advanced proficiency level, ensuring they could engage 

meaningfully with authentic materials. The diversity of the group, in terms of cultural and linguistic backgrounds, 

provided valuable insights into the interplay between authentic resources and intercultural competence. 

The study was conducted over an 8-week period, during which authentic materials were integrated into 

regular English language classes. The procedures were as follows: 

1. Pre-Study Assessment: Participants completed a questionnaire assessing their initial understanding of 

intercultural communicative competence and familiarity with authentic materials. 

2. Implementation of Authentic Materials: Teachers were provided with a curated selection of authentic 

resources, including news articles, video interviews, and cultural podcasts. These materials were chosen to represent 
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diverse cultural contexts and align with course objectives. Teachers integrated these materials into their lessons using 

communicative activities, such as role-plays, debates, and group discussions. 

3. Classroom Observations: Researcher-led observations focused on student engagement, cultural 

discussions, and the application of ICC skills during lessons. Detailed field notes were recorded for analysis. 

4. Interviews and Reflective Journals: Semi-structured interviews were conducted with teachers and 

students at the end of the study. These interviews explored their perceptions of authentic materials, the challenges 

encountered, and the perceived impact on intercultural competence. Additionally, participants maintained reflective 

journals to document their experiences and insights throughout the study. 

5. Post-Study Assessment: A follow-up questionnaire evaluated changes in participants’ intercultural 

communicative competence and their attitudes toward authentic materials. 

Results 

The findings of this study underscore the significant role of authentic materials in enhancing intercultural 

communicative competence (ICC) among language learners. Analysis of the data revealed that these materials led to 

notable improvements in cultural awareness and communication confidence. Students demonstrated a heightened 

understanding of cultural norms, values, and practices, with 80% reporting improved cultural awareness in the post-

study questionnaire. Reflective journals highlighted how exposure to real-world contexts enabled learners to better 

navigate cultural differences, fostering empathy and respect for diversity. 

Additionally, students expressed greater confidence in engaging with individuals from different cultural 

backgrounds. Role-playing activities using authentic materials, such as news articles and cultural podcasts, were 

particularly effective in helping learners practice and prepare for real-life intercultural interactions. One participant 

shared that class discussions made them feel more equipped to approach intercultural communication with 

understanding and confidence. 

Authentic materials also had a positive impact on learner engagement and motivation. Observations showed 

that students were more actively involved in lessons that incorporated these resources, such as debates sparked by 

cultural videos and podcasts. Reflective journals indicated that many participants found authentic materials relatable 

and enjoyable, which enhanced their intrinsic motivation to learn. A striking 92% of students reported in the post-

study questionnaire that lessons with authentic materials were more interesting compared to traditional textbook-

based approaches. 

However, the study also identified challenges in using authentic materials. For some students, the complexity 

of these materials, including advanced vocabulary and cultural references, posed initial difficulties. Teachers noted 

that additional support, such as breaking down idiomatic expressions and providing contextual explanations, was 

necessary to aid comprehension. Furthermore, teachers faced challenges in selecting and adapting authentic 

resources to align with students’ linguistic levels and cultural contexts. While this required additional preparation, 

targeted training and curated resources helped mitigate these issues. 

The findings also highlighted strategies for optimizing the use of authentic materials in language education. 

Effective approaches included providing cultural and linguistic context before introducing the materials, designing 

interactive activities such as role-plays and group discussions, and gradually increasing the complexity of the 

materials to build student confidence. These practices ensured that authentic resources were not only accessible but 

also maximally beneficial for fostering intercultural competence. 

In summary, the results demonstrate that authentic materials play a crucial role in developing ICC by 

improving cultural awareness, enhancing learner engagement, and boosting confidence in intercultural 

communication. Despite the challenges, thoughtful integration of these resources can significantly enrich the 

language learning experience, equipping students with the skills needed to navigate diverse cultural settings 

effectively. 

Analysis and Discussion 

The findings of this study underscore the transformative potential of authentic materials in developing 

intercultural communicative competence (ICC) among language learners. This section delves into the implications of 

the results, linking them to existing literature and discussing their relevance to language education. 

Intercultural Competence and Cultural Awareness 

The study revealed that learners showed a significant improvement in cultural awareness after engaging with 

authentic materials. This aligns with Byram’s (1997) assertion that ICC requires the ability to understand and respect 

cultural differences. Authentic resources, such as cultural podcasts and articles, provided learners with real-world 

insights into the values, traditions, and behaviors of different communities. This immersive exposure encouraged 

critical reflection and empathy, allowing students to bridge cultural divides. The notable improvement in cultural 

awareness reported by 80% of participants echoes findings by Mishan (2005), who emphasized the role of real-world 

content in contextualizing cultural learning. 

Engagement and Motivation 

The increased engagement and motivation observed in the study confirm previous research on the 

effectiveness of authentic materials (Guariento & Morley, 2001). Students demonstrated a preference for authentic 

resources over traditional textbooks, as these materials were perceived as more relevant and relatable to their lives. 

The lively discussions and debates observed in the classroom further supported the idea that authentic content 

enhances learner participation by making lessons more dynamic and stimulating. The 92% of students who found 
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authentic materials more interesting highlights the intrinsic motivation fostered through real-world applications of 

language learning. 

Practical Challenges 

While the benefits of authentic materials are clear, the study also highlighted challenges, particularly the 

complexity of these resources. Lower-proficiency learners initially struggled with advanced vocabulary and cultural 

nuances, which required additional scaffolding from teachers. This finding supports Gilmore’s (2007) argument that 

the linguistic difficulty of authentic materials can be a barrier to effective learning. However, these challenges were 

mitigated through strategies such as pre-teaching vocabulary, providing cultural context, and gradually increasing 

material complexity. Teacher training and access to curated resources also played a critical role in overcoming these 

obstacles. 

Strategies for Effective Integration 

The findings emphasize the importance of strategic implementation when using authentic materials. 

Interactive activities such as role-plays and group discussions emerged as effective methods for engaging students 

and fostering practical intercultural skills. These approaches align with Tomlinson’s (2012) suggestion that active 

learning methods enhance the impact of authentic materials by involving learners in meaningful, communicative 

tasks. Moreover, the gradual introduction of materials, starting with simpler content and advancing to more complex 

texts, proved beneficial in building learner confidence and competence. 

Implications for Language Education 

The results have significant implications for language teaching practices. By integrating authentic materials 

into the curriculum, educators can create a learning environment that mirrors real-world communication. This 

approach not only enhances linguistic proficiency but also prepares students for intercultural interactions in diverse 

global contexts. However, successful implementation requires careful material selection, teacher preparation, and an 

understanding of learners’ needs. Institutions should invest in professional development programs to equip educators 

with the skills to use authentic materials effectively. 

 

Conclusion 

In an era of globalization, developing intercultural communicative competence (ICC) is more essential than 

ever for language learners. This study highlights the pivotal role authentic materials play in enhancing ICC by 

immersing students in the cultural and linguistic realities of the target language. Through authentic resources, 

learners gain not only linguistic accuracy but also a deeper understanding of cultural norms, values, and practices, 

fostering the skills needed for meaningful and respectful interactions across cultures. 

The findings reveal that authentic materials significantly improve cultural awareness, engagement, and 

motivation, empowering learners to confidently navigate intercultural communication. Despite challenges such as 

the complexity of materials and the need for teacher preparation, these obstacles can be effectively addressed 

through strategic implementation and professional development. Providing cultural context, tailoring resources to 

learners’ proficiency levels, and designing interactive activities ensure that authentic materials are accessible and 

impactful. 

This study contributes to the growing body of evidence supporting the integration of authentic materials in 

language education. It underscores their transformative potential in preparing learners for the demands of a 

multicultural world, making them indispensable tools for fostering global communication skills. By adopting 

authentic resources thoughtfully, educators can equip students with the intercultural competence needed to thrive in 

diverse and interconnected environments. 

In conclusion, the use of authentic materials in language classrooms is not just an instructional choice but a 

vital step toward bridging cultural divides and cultivating globally competent individuals. Language education that 

embraces real-world resources becomes a pathway for learners to engage with the world meaningfully and 

effectively, ensuring that they are prepared to contribute to a more inclusive and connected global community. 
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ШЕТЕЛ ТІЛІНДЕ КОММУНИКАТИВТІК ҚҰЗЫРЕТТІЛІКТІ ЦИФРЛЫҚ БІЛІМ БЕРУ 

РЕСУРСТАРЫ АРҚЫЛЫ ҚАЛЫПТАСТЫРУ 
  

 

Түйін. Қазіргі білім беру жүйесі, әсіресе шетел тілін оқыту саласы, оқу үдерісіне цифрлық 

технологияларды белсенді түрде енгізуде. Бұл зерттеу шетел тілдерін оқытудағы цифрландырудың даму 

жолдарын қарастырып, зерттеуімізге негіз болады. Басты мақсат – тілдік емес жоғары оқу орындарында 

цифрлық коммуникация құралдары арқылы шетел тілінде коммуникативтік құзыреттілікті дамыту 

әдістемесін жасау. 

Тірек сөздер: білім беруді цифрландыру, шетел тіліндегі коммуникация дағдылары, оқудағы 

коннективизм, нақты уақыттағы коммуникация әдістері, өзіндік қарқынмен оқыту әдістері, цифрлық оқу 

құралдары, шетел тілін қолдану ортасы. 

 

The quality of an education system is a key indicator of the development level of any economic region. 

Education should not only be a top priority but also continuously adapt to new innovations and advancements. To 

keep up with these changes, integrating digital technologies into the learning process—especially in English 

language education—is essential. 

Both Kazakh and international research provide a solid foundation for using digital tools in foreign language 

teaching. Many studies highlight that digital technologies play a crucial role in developing students' foreign language 

communication skills, even in environments where they have limited exposure to native speakers. These 

technologies help create realistic communication scenarios, incorporating both verbal and non-verbal interactions, 

which enhance language learning despite the absence of a natural language environment [1]. 

The current theories on digital education show some divergence. However, an analysis of English language 

classes at the KazUIR and WL, along with surveys of teachers and students, revealed a discrepancy between modern 

digital education theories and the actual implementation of digital technologies in English learning. 

Recent studies and publications have explored various aspects of digital education, forming the foundation of 

this discussion while also highlighting unresolved challenges. The integration of digital educational technologies 

first began in foreign education systems. In international research, the term digital technologies encompasses cloud 

computing, mobile applications, and smart technologies. According to Warsher’s Computer-Assisted Language 

Learning (CALL) framework, the digitalisation of language teaching has evolved through three key phases: 

behaviorist, communicative, and integrative [2]. Each phase has distinct advantages and drawbacks, particularly in 

relation to its communicative value. 

The behaviorist stage primarily focused on repetitive drills and practice exercises to develop language skills. 

Computers served as tools for objective assessment and self-paced learning. However, this approach became less 

relevant with the rise of the communicative approach in language teaching, as one-way interactions with computers 

did not foster meaningful communication in the target language.  

The communicative stage aimed to move beyond memorized speech patterns, encouraging learners to create 

their own communicative outputs. This shift maximized the use of foreign languages in learning environments and 

improved interaction between students and digital tools. Additionally, this phase laid the theoretical foundation for 

developing software that promotes self-discovery, reflection, and student engagement. The introduction of programs 
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that facilitated written discussions also enhanced critical thinking. However, language educators observed that the 

full potential of information technology remained underutilized. [3] 

With the integration stage, the widespread availability of the Internet and multimedia tools allowed language 

learning to simulate real-life communication. This phase encouraged simultaneous practice of all four language skills 

(listening, speaking, reading, and writing), enabling learners to engage in both synchronous and asynchronous 

interactions—often at no cost. Digital learning environments expanded significantly, providing students and 

educators with opportunities for collaborative research, teaching, and professional development.  

With the continuous expansion of digital technologies in education, the current era is often referred to as the 

"digital age." This phase is shaped by the rapid advancement of Web 2.0 platforms and their mobile applications, 

which have revolutionized learning by enabling real-time collaboration and instant access to educational resources. 

As a result, digital tools are no longer just supplementary; they have become an essential part of modern learning. [4] 

In this socially interactive phase, digital technologies facilitate engagement, collaboration, and accessibility in 

education. Based on modern learning theories, J. Siemens introduced the key principles of connectivism, which 

define this socio-interactive stage  

1. Diversity of perspectives – Learning is enriched through exposure to different viewpoints. 

2. Meaningful connections – Knowledge should be structured through linked information sources. 

3. Learning as an ongoing process – The ability to acquire new skills and knowledge is more valuable than 

what is already known. 

4. Lifelong learning – Education is a continuous journey rather than a fixed goal. 

5. Effective information retrieval – The ability to find and use relevant information is essential. 

In foreign language teaching methodology, the socially interactive stage has laid the foundation for a 

competence-based approach to learning. This approach emphasizes the development of essential skills, such as 

independent research, problem-solving, critical thinking, and the practical application of acquired knowledge. At this 

stage, all components of the educational process undergo transformation, including access to learning resources, 

expansion of collaborative methods within study groups, and innovative ways of delivering educational content. 

During this phase, several key principles guide foreign language instruction: 

1. The principle of multimedia – Integrating visual, audio, and video materials into lessons to enhance 

comprehension and engagement. 

2. The principle of interactivity – Actively involving all learners in the educational process through 

discussions, group activities, and digital collaboration. 

3. The principle of personalization – Adapting the learning process to meet the unique needs and abilities of 

each student. 

The socially interactive stage is particularly significant for modern foreign language education, as it shifts the 

focus from merely understanding linguistic concepts to actively engaging in language use through real-world 

simulations. This stage introduces interactive learning experiences, such as games, virtual reality environments, and 

role-playing activities, allowing students to immerse themselves in meaningful communicative contexts. [5] 

One of the most critical aspects of this stage is the integration of digital technologies into professional learning 

and research. In higher education, digital learning tools are increasingly used to simulate real-world scenarios, 

facilitate collaboration, and enhance research skills. This transformation aligns with the principles of lifelong 

learning, ensuring that students continue developing their foreign language proficiency beyond the classroom. 

As a result, the systematic integration of digital technologies into foreign language education is now one of the 

most important directions for the development of the modern education system. This study is based on an 

evolutionary analysis of existing approaches to digitalizing language learning, providing a methodological 

framework for understanding how digital tools can enhance foreign language education in diverse learning 

environments. [6] 

Formulation of the Research Objectives 

The primary goal of this study is to develop a structured approach to enhancing foreign language 

communicative competence by integrating digital communication technologies into English language instruction at 

non-language universities. 

Specific Objectives of the Study: 

1. Analyze the progression of digital communication adoption in foreign language education and its impact 

on language learning. 

2. Define the concept of "digital communication technologies" and explore its relevance in the educational 

context. 

3. Categorize different types of digital communication technologies and their applications in language 

learning. 

4. Develop a methodology for fostering foreign language communicative competence through digital 

communication tools. 

5. Test the effectiveness of the proposed methodology through practical implementation and derive key 

insights. 

6. Identify the conditions necessary for successfully applying this methodology within a non-language 

university setting. 
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Presentation of the main material of the research with full justification of the obtained scientific results. The 

rapid advancement of technology has significantly influenced the way English is taught, making it necessary to adopt 

new teaching methods and tools. Digital communicative technologies offer an innovative approach to language 

learning by integrating visual and auditory elements, enhancing learners’ comprehension of spoken and written 

content [7] 

Traditionally, digital communication tools have been used to create an artificial language environment that 

encourages students to engage in independent speech activities. These technologies cater to different learning styles, 

supporting auditory, visual, and multimodal (both auditory and visual) perception, thus making the learning process 

more engaging and interactive. 

In this study, digital communication technologies are defined as online educational tools designed to simulate a 

language-rich environment, ultimately leading to the development of independent communicative skills. According 

to Zelmanov’s classification of audiovisual learning media, these technologies fall under screen-based and sound-

based learning tools, providing an authentic representation of real-life communication. [8] 

The educational value of these technologies lies in their ability to present information in a structured and 

visually engaging manner, illustrate linguistic concepts dynamically, and create an immersive foreign language 

learning experience. By demonstrating real-world language use, digital communicative technologies enhance 

comprehension and help learners develop practical communication skills in an interactive and meaningful way. 

As education continues to evolve, digital communication technologies play a vital role in language learning. 

These technologies can be categorized based on different factors. One way to classify them is by the type of 

information they deliver—such as phonograms (audio materials) and video content. Another distinction is based on 

authenticity, dividing resources into authentic materials, which are naturally occurring, and inauthentic materials, 

which are specially designed for learning purposes. Additionally, these tools can be classified according to the speed 

of information delivery, ranging from fast-paced to medium and slow audiovisual formats. By understanding these 

classifications, educators can choose the most suitable digital tools for different stages of foreign language 

instruction. 

Digital communication technologies can generally be grouped into two main categories: 

1. Synchronous communication tools 

2. Asynchronous communication tools 

Synchronous communication tools allow for real-time interaction, such as live chats, voice calls, and video 

conferencing. Popular platforms like Skype and Yahoo Messenger fall into this category, enabling instant 

communication between users. 

Asynchronous communication tools, on the other hand, do not require immediate responses. These include 

discussion forums, blogs, websites, and podcasts. Podcasts, for example, are a widely used resource for enhancing 

listening and speaking skills, allowing learners to practice at their own pace. 

Both synchronous and asynchronous communication technologies offer valuable advantages for language 

learning: 

1. They support personalized learning, catering to the unique needs of each student. 

2. Learners can replay content at different speeds without time restrictions. 

3. A wide variety of learning materials can be selected based on the needs of both teachers and students. 

4. These tools promote self-directed learning, integrating modern technology into language education. 

5. Audio and video recording features help learners review and refine their language skills. 

6. Learning materials are accessible at any time, offering flexibility in study schedules. 

7. Digital resources are continuously updated, ensuring access to the latest content. 

To further explore this topic, we will outline a methodology designed to develop communicative competence 

through digital communication technologies in English learning. This approach was tested in English classes with 

first- and second-year students at the KazUIR and WL and its affiliated college. Below, we describe the key stages 

involved in this methodology. [9] 

Stages of Working with Digital Communication Technologies 

First: Preparation Stage 

This initial phase focuses on pre-planning and briefing. Students practice key vocabulary to ensure they can 

understand the upcoming material. This step helps create a positive learning environment and establishes a 

communicative mindset. 

Second: Initial Presentation and Understanding 

The material is introduced for the first time, and students work on understanding its main idea. A brief discussion 

follows to reinforce comprehension. 

Third: Reinforcement and Deepening Understanding 

The material is presented again, allowing students to engage more deeply with the content and clarify any unclear 

points.  

Fourth: Discussion and Opinion Sharing 

Students express their thoughts and perspectives based on the material, engaging in meaningful discussions to 

improve their communication skills. 

Fifth: Independent Communicative Production[10] 



198 

Learners create their own communicative products—such as spoken or written responses—based on the 

material they studied. 

Sixth: Reflective Analysis 

Students review their own work, assess their progress, and analyze how well they have grasped the material. 

Seventh: Encouraging Continuous Improvement 

The final stage focuses on fostering a habit of independent learning, encouraging students to continue enhancing 

their foreign language skills beyond the classroom. 

Recommended Activities for Developing Communicative Competence 

To gradually build communicative competence using digital technologies, the following activities can be 

incorporated: 

1. Reading aloud to improve pronunciation and fluency. 

2. Sharing opinions on audio or video recordings. 

3. Discussing digital content and communication products created by students. 

4. Maintaining an oral diary to practice self-expression. 

5. Presenting group project results to build confidence in speaking. 

6. Summarizing written texts orally to enhance comprehension and speaking skills. 

7. Engaging in role-playing exercises to simulate real-life conversations. 

Digital communication technologies bring several key advantages to language teaching, particularly within the 

communicative approach. One of the most significant benefits is that the communicative materials and projects 

created through digital tools are not limited to classroom use—they can also be shared with a global audience. This 

broader reach plays a crucial role in motivating students, as they are encouraged to refine both their pronunciation 

and overall language structure to be better understood by others worldwide. [11] 

The ability to share their work beyond the classroom makes students more engaged and attentive to the quality 

of their spoken and written language. Additionally, digital technologies allow teachers to apply differentiated 

instruction by organizing students into small groups based on their proficiency levels. This ensures that each learner 

can progress at their own pace, receive targeted support, and engage in activities that match their language abilities. 

Ultimately, digital tools not only enhance the learning experience but also foster greater confidence and motivation 

in students as they work towards improving their foreign language skills. 

However, it is important to recognize that developing foreign language communicative competence through 

digital communication technologies comes with certain challenges that can make it difficult to achieve 

communicative goals. These challenges include: 

1. The conditions in which foreign language speech is perceived. 

2. Understanding the linguistic structures used. 

3. The complexity of the content in audio and video materials. 

4. The way digital content is presented. 

5. Difficulties in processing different types of speech activities and utterances. 

6. The learner’s level of sociolinguistic and sociocultural competence. 

Many of these difficulties can be addressed through targeted preparatory exercises before students engage with 

digital content, such as listening or watching videos. 

Overall, digital technologies hold immense potential for education, especially in foreign language learning. 

Given their ability to enhance communication and engagement, digital tools have become essential resources in 

language teaching, helping educators tackle complex challenges in foreign language education while making 

learning more effective and accessible. 

Conclusions of the study and prospects for further research in this area. The theoretical significance of this 

study lies in clarifying the concept of digital communication technologies as educational tools designed to create an 

artificial linguistic environment. These technologies, available on the Internet, enable learners to develop 

independent communicative products, helping them acquire foreign language skills in a more immersive and 

interactive manner. The classification of digital communication technologies presented in this study provides a 

structured approach to integrating these tools into foreign language education at different stages of communicative 

competence development. [12] 

The practical significance of this research lies in the development of a structured methodology for fostering 

foreign language communicative competence through digital tools. The study has tested a comprehensive set of tasks 

designed to progressively build students’ communication skills. These tasks, which involve listening, speaking, 

reading, and writing activities, are specifically tailored to enhance students’ ability to engage in meaningful digital 

interactions. [13] 

Furthermore, the integration of digital communication technologies in language education equips students with 

essential IT skills, preparing them for professional and academic environments where digital literacy is increasingly 

important. By actively participating in the creation of their own communicative products—such as podcasts, digital 

presentations, and online discussions—students not only improve their language proficiency but also develop 

creativity, critical thinking, and self-expression. [14] 

In conclusion, the introduction of digital communication technologies in foreign language education offers 

numerous advantages, from improving linguistic competence to fostering independent learning and digital literacy. 
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These technologies provide students with the tools and opportunities to engage with the language in dynamic and 

practical ways, ultimately enhancing their ability to communicate effectively in a globalized world. 
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“21 ҒАСЫРДА СӨЗДІК ҚОРДЫ ОҚЫТУ: ӘДІСТЕР, ҚИЫНДЫҚТАР ЖӘНЕ ШЕШІМДЕР” 

 

Түйін: Аталмыш мақалада автор лексиканы оқытудың заманауи әдістерін зерттейді, сондай-ақ, 

оқушылардың қызығушылығының төмендігі, сөздерді айту кездегі қиындықтары және жаңа сөздерді есте 

сақтау сияқты негізгі мәселелерді қарастырады. Мақаланың мақсаты – ойындар, мультимедиа құралдары 

және интерактивті тапсырмалар сияқты белсенді оқыту әдістерінің сөздік қорды меңгерудегі тиімділігін 

талдау. Зерттеу сыныптағы бақылаулар мен педагогикалық тәжірибеге негізделген, дәстүрлі оқыту 

тәсілдерінің шектеулерін көрсетіп, оқу нәтижелерін жақсартуға арналған инновациялық стратегияларды 

ұсынады. 

Тірек сөздер: сөздік қоры, шетел тілін оқу, сандық құралдар, интерактивті әдістер, оқушылардың 

қызығушылығы. 

 

Introduction  

Learning vocabulary in a foreign language requires a tailored approach, as each word exhibits unique 

characteristics in terms of spelling, meaning, and usage. Many school graduates encounter challenges in speaking, 

listening, reading, and writing, and one contributing factor to these difficulties is ineffective vocabulary instruction 

[1]. During teaching practice, it was observed that traditional methods, which are commonly employed by educators, 

often fail to yield satisfactory results. Specifically, students tend to memorize words for short durations, quickly lose 

interest in lessons, and struggle with accurate pronunciation. This observation prompted an investigation into more 

effective vocabulary teaching strategies that could enhance student motivation and facilitate long-term retention of 

new words. 

Methods and materials 

The research methods included analysis, synthesis and comparison of theoretical and methodological 

information and types of online resources, observation, and record book. 

The main part  

Problems. One of the most noticeable difficulties is the lack of active involvement of students in the process 

of learning words. In class, the teacher writes words on the blackboard, the students write them down in notebooks 

and then memorize them. Sometimes the teacher pronounces English words that the students have already learned 

and asks for their translations. As a result, words were remembered slowly, and the process became monotonous and 

unengaging 

Pronunciation remained a serious problem. Many students had difficulty correctly reproducing new words, 

often confused sounds, or avoided speaking for fear of making mistakes. 

Another significant issue observed during the teaching practice was the rapid forgetting of newly learned 

vocabulary. Students often memorized words for only one lesson and were unable to recall them afterward. This 

problem was largely due to the lack of systematic repetition and the memorization of words in isolation, outside of 

any meaningful context.  

Solutions. In the research game methods and digital technologies were used to increase the activity of 

students. For example, the Wordwall and Bamboozle platforms have made learning words an exciting competition. 

These tools help students actively participate in the learning process, rather than just memorizing words. 

Wordwall allows to create interactive games, quizzes, and exercises tailored to specific topics. The main 

functions of the platform include a variety of game formats (word and picture matching tasks, crosswords, anagrams, 

word search, and others), instant feedback (students immediately see correct and incorrect answers, which helps 

consolidate the material), and gamification elements (timers, ratings, and rewards), which makes the learning process 

similar to a game. For example, in a lesson on “Fruits”, a game “Match a word with a picture” was created, where 

students had to quickly connect images of fruits with the corresponding names. 

Bamboozle is a platform ideal for group word learning competitions. Its features include team quizzes, a 

random difficulty level of questions, which makes the game more exciting and unpredictable, as well as quick 

preparation (teachers can use ready-made templates or create their own games).  

In addition, the use of the “Random Choice” game turned out to be effective. In this activity, students passed a 

pencil case to each other, and the one holding it had to name the translation of a random word. This dynamic format 

kept the attention of all participants throughout the lesson. Another method applied was Matching Cards, where 

students matched English words with their translations. This approach made the memorization process more 

interactive and engaging. 

However, the drilling method was used — students repeated words several times after the teacher to get used 

to the correct pronunciation. As O’Connor (2002) states, “The only way to master the pronunciation of a foreign 
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language is to repeat the sound features correctly and systematically over and over again until they can be 

pronounced without awareness”[2]. 

Educational videos were incorporated, in which characters used target vocabulary in authentic dialogues, 

providing students with examples of natural pronunciation in context. Paired speaking activities were also 

implemented, enabling students to practice pronunciation with peers in a low-stress environment, thereby reducing 

embarrassment. Furthermore, audio recordings of native speakers were used to enhance learners’ auditory perception 

and improve their ability to mimic correct pronunciation.  

One of the most effective game  was the “Describe with gestures”, in which a student conveyed the meaning 

of a word using gestures, while the rest of the class attempted to guess the correct word. This technique encouraged 

the formation of associative links between the word and its meaning, thereby reinforcing memory through visual and 

kinesthetic channels. 

Another useful activity was the “Hidden Words” game, where students had to find target vocabulary items 

hidden among a set of random letters. This game supported visual recognition and encouraged focused attention. 

Furthermore, to contextualize new vocabulary, the words were embedded in short dialogues and skits. This 

allowed students to encounter the vocabulary in realistic communicative situations, enhancing semantic memory. In 

addition, after a period of 3–5 days, the studied vocabulary was reviewed again. This spaced repetition technique 

contributed significantly to the consolidation of new lexical items. 

Results 

The use of these platforms significantly increased the activity of students, as they began to actively interact 

with the material, rather than just memorize the words. This is consistent with contemporary research. For example, 

Stockwell (2012) studied the impact of technology on learning and concluded that the lack of digital tools can reduce 

students’ interest in language learning. This is confirmed by the experience during my teaching practice, where the 

use of ICT greatly increased student engagement, and even those who previously showed little interest began to 

actively participate in the tasks [3]. 

These types of activities encouraged all learners to stay focused and participate, creating a lively classroom 

atmosphere. As students interacted with words through movement and competition, vocabulary retention improved. 

This supports the idea that involving students in physical and mental engagement helps them learn more effectively, as 

noted by Thornbury (2002), who emphasizes the importance of involving multiple senses in vocabulary learning [4]. 

Students became more confident in speaking and made fewer pronunciation mistakes. Their ability to hear and 

reproduce correct sounds improved gradually. 

Learners began to remember new words for a longer period and demonstrated an increased ability to use them 

appropriately in speech. The interactive and contextualized approach to vocabulary learning proved effective in 

addressing the problem of rapid forgetting. 

 

Conclusion 

During the course of pedagogical practice, it was revealed that traditional methods of vocabulary instruction 

are not always effective, particularly for younger learners. In contrast, the integration of game-based techniques, 

multimedia resources, and interactive activities significantly enhanced students’ motivation, made the memorization 

process more engaging, and contributed to the improvement of pronunciation skills. The incorporation of modern 

digital technologies into the teaching of vocabulary notably increased the overall quality of learning and facilitated 

more effective acquisition and retention of new lexical items. 

Recommendations: 

1. Use game-based learning to keep students engaged and enhance vocabulary retention. 

2. Incorporate digital tools like Wordwall and Bamboozle for interactive learning and immediate 

feedback. 

3. Implement spaced repetition of vocabulary to strengthen long-term retention. 

4. Focus on pronunciation practice through drills, peer interaction, and listening to native speakers. 

5. Provide contextualized language use by using vocabulary in dialogues and role-plays. Continuous 

research and adaptation of teaching strategies are essential to meet the evolving needs of students and ensure more 

successful language acquisition outcomes. 
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In the past, foreign language education often emphasized grammar, vocabulary, and formal speech patterns, 

with less attention paid to real-world communication and cultural context. However, it has become evident that 

effective language learning requires more than just mastering linguistic forms; it involves understanding how 

language functions within various social and cultural contexts. Interactive technologies address this gap by providing 

students with opportunities to engage with authentic language use in dynamic, real-world scenarios. Digital tools 

such as interactive apps, online games, virtual tours, and multimedia resources expose students to diverse accents, 

dialects, and cultural references, all of which are crucial elements in the development of linguacultural competence. 

One significant advantage of using interactive technologies is their ability to foster a more engaging and 

personalized learning environment. Unlike traditional methods, which often rely on a one-size-fits-all approach, 

interactive tools allow for differentiated learning. Students can progress at their own pace, revisit content when 

needed, and receive immediate feedback on their performance. This personalized approach helps to address the 

varied learning needs of 8th-grade students, who may have different levels of proficiency and diverse learning styles. 

Furthermore, these technologies often incorporate gamified elements that make language learning more enjoyable, 

motivating students to continue their studies and engage with the content more deeply. 

The integration of interactive technologies also provides students with valuable cultural exposure, which is 

essential for developing linguacultural competence. Digital platforms often feature authentic content, such as videos, 

podcasts, and interviews with native speakers, which expose students to real-life language use in various cultural 

contexts. For example, virtual tours of cultural landmarks or documentaries about cultural practices offer students the 

opportunity to experience the culture associated with the language in a more immersive way. Such exposure not only 

helps students learn about cultural customs and societal norms but also allows them to understand how language 

reflects and shapes cultural identity. This cultural awareness is a critical component of linguacultural competence, as 

it enables students to use language appropriately in different social settings and understand the subtleties of 

communication. 

Another benefit of interactive technologies is their capacity to promote critical thinking and collaborative 

learning. Tools such as online discussion forums, collaborative writing platforms, and video conferencing allow 

students to engage in meaningful dialogues with their peers and teachers. These interactive activities encourage 

students to reflect on the content they are learning, share their perspectives, and engage in debates that require them 

to use the language in real-world contexts. By discussing cultural topics, analyzing multimedia content, and 

engaging in group projects, students not only improve their language skills but also develop the ability to think 

critically about the material they encounter. This aspect of language learning is essential for fostering intercultural 

awareness, as it encourages students to consider different viewpoints and understand the complexities of 

communication across cultures. 

The development of communicative competence, a central component of linguacultural competence, is further 

supported by interactive technologies. According to Canale and Swain's model of communicative competence, 

language proficiency involves four interrelated components: grammatical competence, sociolinguistic competence, 

discourse competence, and strategic competence. Interactive technologies contribute to all of these components by 

providing students with opportunities to practice language skills in context. For instance, language learning apps help 

students develop grammatical competence by providing interactive exercises and vocabulary drills. At the same 

time, these apps often incorporate cultural notes and context-based examples that help students develop 

sociolinguistic competence by teaching them how language is used in different social settings. Collaborative online 

platforms, such as discussion forums or project-based learning environments, promote discourse competence by 

encouraging students to produce coherent and cohesive texts and engage in authentic conversations. Additionally, 
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interactive simulations and role-playing games support strategic competence by allowing students to experiment with 

communication strategies in various situations, such as ordering food in a restaurant or negotiating a business deal. 

Despite the many advantages of using interactive technologies in language education, there are some 

challenges that need to be addressed to ensure their effectiveness. One of the main concerns is the potential 

complexity of certain digital tools, which may be difficult for students with lower language proficiency to navigate. 

Fast speech rates, unfamiliar vocabulary, and complex cultural references in multimedia content can pose challenges 

for learners who are still developing basic language skills. To mitigate these difficulties, it is important for educators 

to select digital resources that are appropriate for the students' proficiency level and to provide scaffolding and 

support throughout the learning process. This may include offering pre-listening activities, providing transcripts, or 

using subtitles to help students follow along with audio and video content. Additionally, teachers must ensure that 

digital tools are used in a structured and purposeful way, with clear learning objectives and activities that encourage 

active engagement. It is essential that these tools are not used passively but are integrated into lesson plans that 

promote interaction, reflection, and discussion. 

Interactive technologies also support the development of digital literacy, which is increasingly important in 

the modern educational landscape. As students engage with various digital tools and resources, they become more 

adept at navigating online platforms, searching for information, and analyzing multimedia content. These skills are 

essential not only for language learning but also for functioning effectively in a digital society. Furthermore, the 

ability to critically assess digital content and engage with it thoughtfully is an important aspect of language 

education, as it empowers students to become more independent learners and informed global citizens. 

Interactive technologies play a crucial role in developing linguacultural competence among 8th-grade 

students. These technologies not only enhance language acquisition but also provide opportunities for cultural 

exploration, critical thinking, and collaborative learning. By integrating digital tools into language curricula, 

educators can create dynamic, engaging learning environments that prepare students for effective communication in 

a multicultural and interconnected world. The continued evolution of digital resources offers even greater potential 

for supporting linguacultural competence, making language learning more relevant, accessible, and meaningful for 

students of all backgrounds. Future research could explore the long-term impact of interactive technologies on 

language proficiency and cultural awareness, as well as the effectiveness of different tools and methods in fostering 

linguacultural competence across diverse educational contexts.  

Future research may explore the long-term effects of specific tools on linguacultural development, or compare 

different interactive approaches (e.g., AR vs. gamification). Additional studies could also examine how students’ 

cultural identities influence their engagement with digital content, and how these tools can be adapted for inclusive 

classrooms across varying educational settings. 

 

REFERENCE 

1. Dulaeva, E. Z. (2020). The Formation of Linguacultural Competence of Students in the Multilingual 

Educational Environment of Kazakhstan. Bulletin of the Kazakh National University, 118(1). KazNU 

2. Krotik, K. V., & Morhun, O. O. (2021). The Development of Intercultural Competence of Secondary 

School Pupils and University Students. Arab World English Journal, 12(1), 244-263. awej.org 

3. Belz, J. (2003). Linguistic Perspectives on the Development of Intercultural Competence in 

Telecollaboration. Language Learning & Technology, 7(2), 68-117. 

4. Dooly, M. (2008). Joining Forces: Promoting Metalinguistic Awareness through Computer-Supported 

Collaborative Learning. Language Awareness, 17(2), 117-134.  

5. Elola, I., & Oskoz, A. (2009). Blogging: Fostering Intercultural Competence Development in Foreign 

Language and Study Abroad Contexts. Foreign Language Annals, 41(3), 454-477.  

6. Margerison, J. (2013). Online Forums: Opportunities for Collaborative Learning. International Journal 

of Emerging Technologies in Learning, 8(3), 40-46. 

7. Kim, Y. (2015). Designing Learning Environments for Cultural Inclusivity: A Case Study of 

Indigenous Online Learning at Tertiary Level. Australasian Journal of Educational Technology, 16(1).  

8. Brenner, D. (2014). Multimodal Composition in Digital Storytelling: Podcast, Video/Audio Crafts. 

Journal of Educational Multimedia and Hypermedia, 23(3), 235-252.  

9. Mellati, M., Zangoei, S., & Khademi, M. (2015). The Impact of Computer-Supported Collaborative 

Learning on EFL Learners' Vocabulary Learning. International Journal of Research Studies in Educational 

Technology, 4(3), 45-54.  

10. Henderson, L. (1994). Instructional Design of Interactive Multimedia: A Cultural Critique. Educational 

Technology Research and Development, 42(3), 189-203.  

11. Warsaw, M. (2017). The Role of Technology in Developing Intercultural Competence. Journal of 

International Education Research, 13(2), 45-52. 

12. Zhang, Y. (2016). A Cultural Look at Information and Communication Technologies in Eastern 

Education. Educational Technology Research and Development, 64(2), 233-249. 

13. Thompson, L., & Ku, H. (2005). Chinese Graduate Students' Experiences and Attitudes toward Online 

Learning. Educational Media International, 42(2), 233-245.  

https://pps.kaznu.kz/ru/Main/FileShow2/169728/118/446/18311/%D0%94%D1%83%D0%BB%D0%B0%D0%B5%D0%B2%D0%B0%20%D0%AD%D0%BB%D1%8C%D0%BD%D0%B0%D1%80%D0%B0%20%D0%97%D0%B8%D0%BB%D1%8C%D0%BF%D0%B8%D0%BA%D0%B0%D1%80%D0%BE%D0%B2%D0%BD%D0%B0/2020/1?utm_source=chatgpt.com
https://awej.org/wp-content/uploads/2021/04/19.pdf?utm_source=chatgpt.com


204 

14. Liang, A., & McQueen, R. J. (2005). Computer Assisted Adult Interactive Learning in a Multi-Cultural 

Environment. Adult Learning, 16(3), 14-18.  

15. Kalitvianski, R., Bellynck, V., & Boitet, C. (2015). Multilingual Access to Educational Material 

Through Contributive Post-Editing of MT Pre-Translations by Foreign Students. In Advances in Web-Based 

Learning – ICWL 2015 (pp. 1-10). Springer. 

 

 

УДК  371.3:81 

Минаждинов Д., 

Магистрант, «7M01704 – Иностранный язык» 

КазУМОиМЯ имени Абылай хана 

Алматы, Казахстан 

e-mail: minazhdinovdaniyar@gmail.com 

 

ОТСУТСТВИЕ ЯЗЫКОВОЙ СРЕДЫ ПРИ ИЗУЧЕНИИ АНГЛИЙСКОГО ЯЗЫКА 

 

Аннотация: В статье рассматривается проблема отсутствия языковой среды как одного из ключевых 

барьеров при изучении английского языка. Анализируются причины, влияющие на формирование 

иноязычной компетенции в условиях искусственной образовательной среды. Рассматриваются 

лингвистические, социокультурные и педагогические аспекты языковой среды. Приводятся мнения 

исследователей, а также предлагаются пути преодоления существующих проблем. 

Ключевые слова: языковая среда, иноязычное образование, коммуникативная компетенция, 

погружение, мотивация, языковая личность, цифровые технологии, языковая адаптация. 

 

Введение 

В современном мире владение английским языком стало неотъемлемой частью профессионального и 

личностного развития. Однако для многих студентов, изучающих английский язык как иностранный, одной 

из главных трудностей остаётся отсутствие языковой среды. Под языковой средой понимается совокупность 

условий, способствующих постоянному взаимодействию обучаемого с изучаемым языком в реальной или 

приближённой к реальной коммуникации. 

Исследования в области методики преподавания иностранных языков подчёркивают, что для 

успешного овладения языком необходимо регулярное взаимодействие с ним на уровне практической 

деятельности [1], [2]. 

Проблемы, вызванные отсутствием языковой среды 

Отсутствие естественной языковой среды приводит к тому, что ученики и студенты, несмотря на 

длительное обучение, не могут применять язык в реальной коммуникации. Они знают грамматические 

правила, имеют ограниченный словарный запас, но не умеют выражать мысли, понимать собеседника и 

вести диалог. 

В условиях искусственной среды обучаемые часто сталкиваются с формализмом обучения. Знания 

приобретаются ради сдачи зачётов, а не для реального использования, что снижает мотивацию, приводит к 

пассивному усвоению материала [3]. Кроме того, у студентов не формируются механизмы спонтанной речи, 

страдает беглость, отсутствует языковая реакция на стимул. 

Психологически учащиеся испытывают неуверенность, боязнь ошибиться. Это приводит к 

возникновению языкового барьера, особенно при переходе в англоязычную среду [4], [5]. 

Интерференция родного языка становится особенно выраженной при недостатке практики. Студенты 

переносят особенности родной грамматики и синтаксиса в английскую речь, что создаёт ошибки, мешающие 

пониманию. Часто наблюдаются трудности при употреблении артиклей, времён, а также при построении 

вопросительных и отрицательных предложений. 

Способы моделирования языковой среды в образовательной практике 

Несмотря на трудности, существует множество эффективных методик, позволяющих компенсировать 

отсутствие языковой среды. Наиболее результативными считаются: 

1. Методика проектного обучения, в которой студенты выполняют творческие задания на 

английском языке, моделируя ситуации реального общения. 

2. Использование аутентичных материалов (видео, подкасты, статьи, блоги), позволяющих 

формировать восприятие языка в естественной форме. Естественно данный метод применяется как во время 

так и вне урока, в чем заключается ее эффективность. 

3. Применение технологий виртуального общения: общение с носителями языка через 

видеосвязь, участие в форумах, просмотр фильмов с субтитрами. Для более эффективного применения 

данного способа можно использовать  shadowing как дополнительная нагрузка. 

4. Языковые клубы и разговорные практики: включение в учебный план неформальных встреч, 

дебатов, диалогов, организованных вне учебного процесса. 
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5. Иммерсионные методы: частичное или полное «погружение» в язык, использование его как 

основного средства общения на занятиях. 

6. Создание цифровой языковой среды с помощью образовательных платформ (Duolingo, BBC 

Learning English, Quizlet и др.), где учащиеся могут взаимодействовать с языком в интерактивной форме 

ежедневно. 

Такие методы активно используются во многих европейских странах, где английский преподаётся как 

второй язык. Они позволяют компенсировать недостаток естественной языковой среды и мотивируют 

студентов к самостоятельному освоению языка. 

Лингвистическая интерпретация языковой среды 

Языковая среда способствует формированию «вторичной языковой личности», которая использует 

язык в различных социокультурных контекстах [6]. Это обеспечивает не только механическое усвоение 

грамматики, но и развитие прагматических навыков, понимание подтекста, идиом, культурных аллюзий. 

Без среды студент изучает язык как набор правил, что ограничивает его понимание реальных 

коммуникационных ситуаций. В то время как просмотр фильмов, общение в социальных сетях и другие 

формы неформального контакта с языком формируют гибкость, адаптивность и уверенность в 

коммуникации [7]. 

В условиях наличия языковой среды происходит не только усвоение грамматических структур и 

лексики, но и формирование прагматических навыков, способности к интерпретации речевых актов, 

пониманию подтекста, юмора, идиом. 

Культурные особенности языка — важный компонент межкультурной коммуникации. Без среды 

студент изучает язык как набор правил, не вникая в культурный код. В результате возникают трудности в 

восприятии носителей языка, в адекватной интерпретации текстов, фильмов, новостей. 

Погружение в язык через фильмы, сериалы, общение в социальных сетях способствует развитию 

способности воспринимать речь в естественном темпе, понимать сленг, речевые обороты. Это расширяет 

языковое сознание, формирует навыки адаптации к различным стилям и жанрам речи. 

Зарубежный и отечественный опыт 

В ряде стран проблема отсутствия языковой среды решается через государственные программы 

обмена, стажировки, обучение за рубежом. В Казахстане также развиваются такие программы (Bolashak, 

DAAD, Erasmus+), однако они доступны ограниченному числу студентов. 

На уровне школ и колледжей рекомендуется развивать практики CLIL (Content and Language Integrated 

Learning), когда преподавание предметов ведётся на английском языке. Это способствует интеграции языка в 

профессиональную подготовку и позволяет преодолеть искусственные рамки урока английского. 

Научные исследования [8] подтверждают, что интеграция языка в учебный процесс повышает 

мотивацию и уровень коммуникативной компетенции. 

Кроме того, важную роль играет переподготовка преподавателей, применение CLIL, интеграция 

английского языка в профессиональное обучение. 

Заключение 

Таким образом, отсутствие языковой среды является одной из ключевых проблем в обучении 

английскому языку. Это влияет на уровень владения языком, мотивацию студентов, их коммуникативные 

навыки и уверенность. Решение данной проблемы требует комплексного подхода — внедрения новых 

методик, использования технологий, международного сотрудничества и повышения квалификации 

педагогов. 

Создание условий для моделирования языковой среды — важнейшая задача современного 

образования. Только в условиях регулярной и мотивированной практики возможно формирование 

полноценной языковой личности, способной эффективно взаимодействовать в англоязычном мире. 
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Аннотация: Интеграция искусственного интеллекта (ИИ) в обучение иностранным языкам 

трансформирует традиционные методы преподавания. В данной статье рассматривается, как инструменты 

ИИ могут способствовать развитию навыков креативного письма у изучающих язык. Креативное письмо не 

только обогащает языковую компетенцию, но и стимулирует воображение и межкультурную 

осведомлённость. Использование приложений на основе ИИ, таких как генераторы рассказов и 

интеллектуальные помощники для письма, открывает новые возможности для персонализированной 

обратной связи, языковой точности и творческого вовлечения. В статье представлены стратегии включения 

ИИ в письменные задания, обозначены потенциальные преимущества и ограничения, а также обсуждаются 

этические вопросы, связанные с чрезмерной зависимостью от цифровых инструментов. Такой подход 

направлен на поддержку преподавателей в принятии обоснованных решений при интеграции технологий в 

учебный процесс. 
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USING ELEMENTS OF ARTIFICIAL INTELLIGENCE IN TEACHING CREATIVE WRITING IN 

FOREIGN LANGUAGE EDUCATION 

 

Abstract:  The integration of artificial intelligence (AI) into foreign language education is transforming 

traditional teaching methods. This article explores how AI tools can enhance the development of creative writing 

skills among language learners. Creative writing not only enriches linguistic competence but also stimulates 

imagination and intercultural awareness. The use of AI-based applications, such as story generators and smart 

writing assistants, offers new opportunities for personalized feedback, language accuracy, and creative engagement. 

The article presents strategies for incorporating AI in writing tasks, outlines the potential benefits and limitations, 

and discusses ethical issues related to overreliance on digital tools. This approach aims to support teachers in making 

informed choices when integrating technology into their curriculum. 

Keywords:  creative writing, artificial intelligence, language teaching, foreign language education, AI tools, 

educational technology, student creativity. 

 

Introduction 

In recent years, the rapid advancement of artificial intelligence has significantly impacted the field of 

education. Foreign language teaching, in particular, has seen a shift toward digitalization, with AI-based tools 

becoming increasingly accessible to both educators and learners. One of the most promising areas of this 

development is the enhancement of creative writing practices through intelligent technologies. 
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Creative writing in a foreign language classroom serves not only as a linguistic exercise but also as a powerful 

tool for fostering imagination, self-expression, and cultural sensitivity. However, teaching creative writing presents 

challenges, especially when learners lack confidence or struggle with grammar and vocabulary. AI technologies 

offer support in overcoming these barriers by providing real-time suggestions, language corrections, and idea 

prompts. 

This article aims to examine the potential of artificial intelligence in supporting creative writing instruction in 

foreign language education. By analyzing current applications and proposing practical integration strategies, the 

study highlights how AI can become a valuable partner in developing students’ communicative and creative 

competencies. 

The Role of Creative Writing in Language Learning 

Creative writing plays a vital role in the holistic development of language skills. Unlike routine grammar 

exercises or mechanical translation tasks, creative writing encourages learners to engage with the language on a 

deeper level. It fosters the ability to express emotions, tell stories, and communicate complex ideas, which 

contributes to the development of both linguistic and cultural competence. 

Through tasks such as composing short stories, dialogues, poems, or personal reflections, learners practice 

vocabulary in context, explore sentence structures, and develop a personal style in the target language. Furthermore, 

creative writing enhances critical thinking and problem-solving skills, as students learn to structure narratives, use 

figurative language, and consider their audience. 

In the context of foreign language education, creative writing can also reduce anxiety and increase motivation. 

When learners are given freedom to experiment with language in a low-pressure setting, they become more confident 

and invested in the learning process. As a result, creative writing becomes not only a linguistic activity but also a 

means of emotional expression and personal growth. 

Artificial Intelligence in Language Education 

Artificial intelligence has rapidly become a valuable resource in modern language education. From chatbots to 

automatic translators, AI tools are helping both teachers and learners achieve better results through personalization, 

instant feedback, and increased accessibility. In recent years, AI technologies have expanded their functions beyond 

grammar correction and vocabulary suggestions — they are now capable of analyzing style, tone, coherence, and 

even generating original content. 

In the area of writing instruction, AI-powered applications such as Grammarly, Quillbot, ChatGPT, and AI 

Dungeon provide learners with instant suggestions for improving their writing. These tools assist with grammar and 

syntax, generate vocabulary alternatives, and even help overcome writer’s block by offering creative prompts. For 

language teachers, AI offers ways to analyze student output, track progress, and design more personalized writing 

tasks. 

Importantly, AI tools are not meant to replace the teacher, but to complement the teaching process. By 

handling routine corrections or suggesting new ideas, AI allows instructors to focus more on guiding students’ 

creative thinking and offering individualized support. This shift opens the door for more interactive and student-

centered approaches to language instruction. 

Integrating AI into Creative Writing Tasks 

Incorporating artificial intelligence into creative writing tasks can significantly enrich the learning experience. 

By combining the imaginative potential of students with the analytical and supportive features of AI, teachers can 

create engaging and effective writing environments. Below are several practical ways AI can be integrated into 

foreign language classrooms: 

1. AI-Generated Writing Prompts 

Many learners struggle with the initial step of writing — generating ideas. Tools like ChatGPT or AI Dungeon 

can offer random story prompts or help students develop characters, settings, or plot twists. These prompts can serve 

as inspiration for writing short stories, dialogues, or opinion pieces, giving students a creative starting point. 

2. Interactive Dialogue Creation 

AI chatbots can simulate real-life conversations, allowing students to write and refine dialogues in a foreign 

language. After writing an initial draft, students can input their dialogue into a chatbot and receive feedback or 

continue the conversation, enhancing both writing and communicative skills. 

3. Style and Tone Enhancement 

Applications such as Grammarly or Quillbot can analyze the tone, clarity, and fluency of student writing. This 

helps learners adjust their writing to suit different genres or audiences — for instance, making a personal letter more 

formal or adding emotional depth to a story. 

4. Collaborative AI Projects 

Students can work in pairs or small groups with the help of AI to co-write stories. One student might write a 

paragraph, the next edits it with AI assistance, and the third adds new content based on AI-generated suggestions. 

This promotes collaboration, creativity, and digital literacy. 

Benefits of AI Integration 

• Personalized Feedback: AI provides instant corrections and suggestions, allowing learners to identify and 

fix errors independently. 

• Time Efficiency: Teachers can save time on repetitive tasks and focus more on mentoring and creativity. 
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• Motivation Boost: Using modern technology makes learning more interactive and enjoyable for digital-

native students. 

• Language Exposure: Students are exposed to a variety of vocabulary and syntactic structures through AI-

generated examples. 

Limitations to Consider 

• Overreliance on Technology: Students may become dependent on AI and lose the habit of independent 

thinking. 

• Content Inaccuracy: AI tools sometimes generate incorrect or culturally inappropriate content. 

• Privacy Concerns: Using online AI tools involves sharing data, which may raise privacy issues in some 

educational settings. 

Educators should approach AI integration with a critical mindset, ensuring that these tools support, not 

substitute, the student’s creative voice. The goal is to empower learners to use AI as a writing assistant, not a writing 

machine. 

Challenges and Ethical Considerations 

While artificial intelligence offers promising support in teaching creative writing, its integration into 

educational settings must be approached with caution. There are several challenges and ethical concerns that 

educators and institutions need to address to ensure responsible and meaningful use. 

1. Academic Integrity and Authorship 

One of the primary concerns is the blurred line between assistance and authorship. When AI tools generate 

large portions of text or offer sophisticated rewriting suggestions, it can be difficult to determine how much of the 

final product is truly the student’s work. This raises questions about academic honesty and the development of 

authentic writing skills. 

Educators should set clear guidelines on the acceptable use of AI in writing tasks — distinguishing between 

supportive features (like grammar checking or idea generation) and practices that cross into academic misconduct 

(such as submitting AI-written texts as personal work). 

2. Digital Inequality 

Not all students have equal access to AI tools due to limitations in technology, internet connectivity, or 

institutional resources. Over-reliance on digital platforms can unintentionally widen the gap between learners who 

have access to such tools and those who do not. To ensure equity, teachers should offer alternatives and create 

inclusive strategies for all learners. 

3. Loss of Creativity and Critical Thinking 

Although AI can help spark ideas, excessive dependence on it may hinder the development of originality and 

critical thinking. Students might rely too heavily on AI-generated suggestions instead of trusting their own voice, 

ideas, and creativity. To address this, teachers should design tasks that encourage reflection, manual editing, and 

self-assessment. 

4. Cultural and Linguistic Bias 

AI systems are trained on large data sets that often reflect specific cultural or linguistic norms, usually biased 

toward English-speaking contexts. As a result, content produced by AI may lack cultural sensitivity, use 

inappropriate idioms, or reinforce stereotypes. Teachers should be vigilant when using AI in multicultural 

classrooms and encourage students to critically evaluate AI output. 

5. Data Privacy 

Many AI tools collect and store user data, which could include student writing samples and personal 

information. This raises concerns about data protection and consent, especially for minors. Institutions should ensure 

that any tools used comply with national privacy laws and educational standards. 

Conclusion 

The integration of artificial intelligence into creative writing instruction within foreign language education 

presents both exciting opportunities and important challenges. AI tools, when used thoughtfully, can enrich the 

learning process by offering personalized support, stimulating creativity, and reducing linguistic barriers. They 

provide learners with new ways to engage in self-expression, practice language in meaningful contexts, and receive 

immediate feedback — all of which contribute to more dynamic and student-centered classrooms. 

However, it is essential to maintain a balanced approach. AI should serve as a complement to, not a 

replacement for, human guidance and personal effort. Teachers play a key role in setting boundaries for AI usage, 

fostering ethical awareness, and encouraging learners to reflect critically on their own writing processes. 

To ensure effective integration, educators are encouraged to: 

• Introduce AI tools gradually, with clear objectives and ethical guidelines. 

• Emphasize student originality, creativity, and authorship in every task. 

• Provide equal access and support for learners with different technological backgrounds. 

• Regularly evaluate the quality and cultural appropriateness of AI-generated content. 

• Create collaborative tasks that combine human input with digital assistance. 

By embracing technology mindfully, educators can harness the potential of artificial intelligence to transform 

creative writing into a more inclusive, engaging, and forward-thinking component of foreign language education. 
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МӘДЕНИЕТАРАЛЫҚ ҚАТЫНАС ЖӘНЕ ТІЛ САЯСАТЫ 

 

Түйін: Мәдениетаралық коммуникация және тіл саясаты көптілді қоғамдардағы өзара түсіністік пен 

интеграцияны жақсарта отырып, тілдік және мәдени кедергілерді жеңуге көмектеседі. Мәдениетаралық 

коммуникация вербалды және вербалды емес сигналдарды ескере отырып, әртүрлі мәдениеттердің өзара 

әрекетін зерттейді, ал тіл саясаты теңдік пен азшылық құқықтарын қолдайтын тілдердің қолданылуын 

реттейді. Бұл салалар өзара байланысты және сауатты тіл саясаты этностар арасындағы тиімді қарым-

қатынас пен келісімге ықпал етеді. 

Тірек сөздер: Мәдениетаралық қарым-қатынас, Тіл саясаты, Мәдени айырмашылықтар, Тілдік 

сәйкестік, Тілдік әртүрлілік, Әлеуметтік-мәдени өзара әрекеттесу 

 

In our increasingly interconnected world, intercultural communication is essential. The teaching of language 

plays a crucial role in fostering intercultural competence, facilitating the sharing of ideas across diverse cultures, and 

shaping global citizens. As globalization continues to influence various aspects of education, the methods of teaching 

foreign languages are evolving. Furthermore, language policy worldwide significantly impacts how foreign 

languages are learned and taught. This article explores the relationship between language teaching, intercultural 

competence, globalization's effects on language instruction, and the implications of global language policies on 

foreign language education. 
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Intercultural communication studies how people from different cultures and languages interact, overcoming 

cultural and linguistic differences. Important aspects here are both verbal and non-verbal components of 

communication. For example, in Asia and some Arab countries, gestures and facial expressions are of particular 

importance, while in Western cultures the emphasis on non-verbal signs may be less pronounced. This difference 

often leads to misunderstandings and misunderstandings in intercultural communication. Thus, intercultural 

communication involves not only knowledge of the language, but also the ability to take into account the cultural 

characteristics of the interlocutors [1, p. 22]. 

Language Teaching as a Means of Fostering Intercultural Competence 

The teaching of languages extends far beyond mere vocabulary and grammar; it encompasses the 

understanding of cultural contexts, social norms, and communication styles that shape interactions. Intercultural 

competence, defined as the ability to communicate effectively and appropriately with people from different cultures, 

is increasingly recognized as an essential skill in today's globalized society. 

For instance, programs that integrate culture into language teaching, such as the "Culture Capsules" approach, 

emphasize real-world scenarios in which language learners analyze cultural practices and address potential 

misunderstandings. This method not only helps students learn a language more effectively but also cultivates 

empathy and appreciation for other cultures. Such initiatives often involve case studies, role-playing activities, and 

multimedia resources, enriching the learning experience and equipping students with essential skills for international 

interactions. 

Moreover, initiatives like the Erasmus Program in Europe promote intercultural competence by encouraging 

students to study abroad. This experience exposes learners to different cultures, fostering deeper linguistic and 

cultural understanding. Language schools and institutions that prioritize intercultural training, such as Intercultural 

Communication Institute (ICI), exemplify a dedicated approach to fostering this competence. The Impact of 

Globalization on Language Teaching Methods Globalization has fundamentally transformed the landscape of 

language education, prompting educators to adapt their teaching methodologies to meet changing demands. One 

significant shift is the move toward communicative language teaching (CLT), which emphasizes interaction as the 

primary means of language learning. This approach encourages students to participate in real-life communication 

and reflects the globalized nature of modern interactions. 

Language policy is an area that regulates the use of different languages in government, educational and social 

contexts. In countries with several ethnic groups, it is often necessary to develop policies that support the equality of 

languages and protect the rights of minorities. An example is the Canadian model of bilingualism, where English and 

French are considered official languages, and citizens can communicate with government agencies in either of them. 

This helps maintain respect for different cultural groups and avoid social conflicts [2, pp. 45-48]. 

For example, the rise of digital platforms such as Duolingo,  Babbel, and Rosetta Stone has democratized 

language learning, making it more accessible to people worldwide. These platforms utilize gamified learning 

principles to engage users in language acquisition, facilitating practice outside the classroom. Consequently, learners 

can interact with native speakers through online forums or language exchange apps like Tandem or Hello Talk, 

enhancing their practical language skills and intercultural awareness. 

Intercultural communication and language policy play a key role in a globalized world where many cultures 

and languages coexist. These aspects affect social integration, mutual understanding between different ethnic groups, 

and the support of multilingualism. This article looks at examples of language policies in different countries and how 

they promote intercultural communication. 

Language Policy in Multilingual Societies 

Canada: Bilingualism as a Basis for Social Stability 

Canada is a prime example of a country with official bilingualism, where both official languages, English and 

French, are equally important at all levels of society. The country's language policy is based on the principles of 

equality of the two languages, which allows people from different linguistic communities (English-speaking and 

French-speaking) to communicate on an equal footing. Canada has laws guaranteeing the right to use both languages 

in government institutions, including the courts and parliament. This helps create an atmosphere of respect and 

mutual understanding between different cultural groups. 

Modern technologies have greatly expanded the possibilities for intercultural communication. Social 

networks, video conferencing and online courses create new forms of interaction where people from different parts 

of the world can exchange knowledge and experiences. For example, thanks to platforms such as Zoom or Skype, 

people can communicate and learn from home, which breaks down barriers related to geography and language. 

However, these opportunities also give rise to new challenges: misunderstandings caused by linguistic and cultural 

differences can become more frequent. Therefore, effective communication in the digital world requires digital 

literacy skills and knowledge of etiquette, which can vary greatly across cultures [4, pp. 110-112]. 

In Kazakhstan, bilingual and multilingual educational programs are also being actively implemented, where 

instruction is conducted in Kazakh, Russian and, sometimes, English. Such programs help young people develop the 

ability to communicate freely in several languages and strengthen intercultural ties in the country. 

An example from Europe, where the CLIL approach is actively used, also emphasizes the importance of 

intercultural education. In EU countries, students, in addition to studying subjects in their native language, can study 

in foreign languages, which contributes to their integration into the European cultural and educational contexts.  
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Modern digital technologies, including social networks, video conferencing and online courses, significantly 

expand the boundaries of intercultural communication. These technologies allow people from different parts of the 

world to interact and exchange information without leaving their homes. For example, through video conferencing 

and online courses, students can communicate with teachers and students from other countries, and social networks 

provide an opportunity to maintain contact with people of different cultures in real time. 

The advantages of such technologies are obvious. Firstly, it is the availability of information and opportunities 

for education, business and personal contacts. Secondly, digital communication helps to break down barriers 

between cultures, helping to create more inclusive and open communities. 

On the other hand, despite the expanded opportunities, digital communication also brings with it problems. 

One of them is misunderstandings arising from cultural differences, peculiarities of perception and differences in 

language and etiquette. The same phrase can be perceived differently depending on the cultural context, which 

sometimes leads to conflicts or misunderstandings. 

One of the threats that many minority languages face is their disappearance in the context of globalization. 

Modern trends, such as the ubiquity of English and the dominance of major languages in the global economy and 

politics, lead to minority languages losing their significance and gradually disappearing. According to UNESCO, 

several languages disappear every year, and currently more than 40% of the world's languages are in danger of 

disappearing. 

This poses a serious threat to cultural heritage, since language is an integral part of cultural identity. The loss 

of a language is not only the loss of a means of communication, but also the disappearance of entire traditions, 

values, and stories that are associated with this language. 

Preservation of languages is becoming an essential element in the fight for cultural diversity. Many minority 

languages contain unique knowledge about nature, medical traditions, and social structures that may be useful in the 

future. Therefore, it is necessary to preserve linguistic diversity as part of the cultural heritage of all humanity. 

Language Preservation Initiatives 

Organizations such as UNESCO are actively working to preserve languages by supporting various projects 

aimed at protecting and promoting minority languages. UNESCO has created the Red List of Endangered Languages 

and is developing programs that help develop and preserve these languages. In addition, local communities and 

governments in different countries also participate in these efforts by creating language courses, printing textbooks, 

and holding cultural events to maintain languages and traditions. 

One effective method is the creation of digital language learning platforms, which allows people from 

different parts of the world to learn endangered languages. Many apps and online courses help preserve minority 

languages by including them in educational programs and creating online resources for learning them. 

In the context of globalization, many small languages are at risk of extinction. Linguistic identity is an 

important element of cultural heritage, and the preservation of languages is important for maintaining cultural 

diversity. UNESCO initiatives aimed at preserving languages play a key role in these efforts. Steps are also being 

taken in various countries to preserve native languages: for example, in some regions of Canada, Australia and New 

Zealand, indigenous languages are actively supported by offering training programs and support for preserving 

linguistic heritage [5, p. 35]. 

Additionally, globalization has prompted the integration of English as a Lingua Franca (ELF) into language 

programs, acknowledging that English is often used as a common means of communication among non-native 

speakers. Language educators are increasingly focusing on developing learners' abilities to engage in cross-cultural 

communication, allowing students to become competent interactants in diverse linguistic settings. This shift toward 

ELF reflects a growing recognition of the heterogeneity of English usage in global contexts. 

Language Policy Worldwide and Its Influence on Foreign Language Learning 

Language policy significantly impacts how foreign languages are taught and learned. Policies govern language 

education in formal settings, often dictating which languages are prioritized within educational systems. The presence of a 

national or regional language policy can either facilitate or hinder access to foreign language education. 

For instance, in Canada, the Official Languages Act promotes bilingualism in both English and French, 

fostering a culture of linguistic diversity. Consequently, students in Canada often have access to quality language 

instruction in both official languages, enhancing their ability to communicate across cultural boundaries. In contrast, 

countries with more monolingual policies may limit foreign language education, impacting learners' exposure and 

opportunities to develop intercultural competence. 

Another crucial example is found in China, where the government has established the "One Belt, One Road" 

initiative, which promotes Chinese language learning abroad. This policy aims to enhance China's soft power 

through language and cultural exchange, resulting in increased resources allocated to Chinese language programs 

worldwide. Consequently, learners are encouraged to engage with Chinese culture, economically and socially, 

further enhancing global interconnectedness. 

In contrast, many countries struggle with language policies that lack support or resources, resulting in less 

effective foreign language education. For example, several post-Soviet states continue to grapple with language 

policy stemming from their historical contexts, where the rise of nationalism has created tensions between majority 

and minority languages in educational settings. This situation may hinder students' access to diverse language 

instruction, which is vital for fostering intercultural competence. 
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The intersection of intercultural communication, language teaching, globalization, and language policy reveals 

the complexity of foreign language education in the modern world. Educators must recognize the significance of 

intercultural competence in language instruction and adapt teaching methodologies to meet the demands of 

globalization. By fostering environments that encourage cultural understanding, collaboration, and communication, 

they can prepare learners for the challenges of a globalized society. Additionally, policymakers must create inclusive 

language policies that promote diverse language education to enhance students' abilities to navigate the rich tapestry 

of cultures that define our interconnected world. Through these interconnected efforts, individuals can become not 

only proficient in foreign languages but also empowered global citizens equipped to engage in meaningful 

intercultural dialogues. 
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Түйін: Жасанды интеллект (ЖИ) дамуын жалғастыра отырып, шет тілін оқыту саласында дәстүрлі 

оқыту әдістеріне елеулі өзгерістер енгізуде. Бұл мақалада тіл үйренуді жақсартуға бағытталған ЖИ-ге 
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нақты уақыттағы кері байланысты және тілдік дағдыларды жетілдіретін иммерсивті орталарды қамтамасыз 

етеді. Алайда, оның енгізілуі деректердің құпиялығы, этикалық мәселелер және технология мен адам 

арасындағы тепе-теңдікті сақтау секілді қиындықтарды да тудырады. Бұл зерттеуде тілдік білім беру 

саласындағы ЖИ-дің артықшылықтары мен шектеулері талданып, ЖИ-дің соңғы жетістіктеріне шолу 

жасалып, оны тиімді пайдалануға қатысты ұсыныстар берілген. ЖИ-ді жауапкершілікпен қолдану арқылы 

оқытушылар оқыту тиімділігін арттырып, тіл үйретудегі адамдық факторды сақтап қала алады. 

Тірек сөздер: жасанды интеллект, ағылшын тілін шет тілі ретінде оқыту (EFL), жекелендірілген 

оқыту, білім беру технологиясы, білім алудағы теңдік. 

 

The incorporation of technology in education, particularly in foreign language learning, has brought about 

transformative changes in today’s rapidly evolving world. Artificial Intelligence (AI) has emerged as a key tool in 

education, providing numerous advantages for both students and educators. AI-driven tools have revolutionized 

traditional methods of language instruction by offering adaptive learning experiences, real-time feedback, and 

interactive engagement. These innovations have made language acquisition more accessible and efficient. 

Despite its many benefits, the use of AI in foreign language education also presents certain challenges. While 

AI-powered tools such as ChatGPT, machine translation software, and speech recognition applications enhance the 

learning process, they cannot fully replace human educators, particularly in areas requiring nuanced articulation and 

interpersonal communication. Additionally, AI’s automated teaching approach may lack the personal touch and 

customization that some students need. Furthermore, concerns regarding the accuracy and reliability of AI-generated 

feedback raise important questions about its role in foreign language education. Misinterpretations, biases in 

machine learning models, and ethical concerns about data privacy are issues that must be addressed to ensure AI's 

effective and responsible implementation. 

This paper delves into both the advantages and challenges of AI in foreign language education, examining its 

current applications, future potential, and best practices for optimizing its use. By analyzing academic literature and 

industry trends, the study aims to provide insights into how AI can be integrated into language instruction while 

maintaining a balance between technology and human interaction. 

APPLICATION OF ARTIFICIAL INTELLIGENCE IN FOREIGN LANGUAGE TEACHING 

The integration of artificial intelligence (AI) technology in foreign language education is becoming 

increasingly prevalent. As a future foreign language teacher, I recognize the potential of AI-driven tools in 

enhancing students’ learning experiences and making language acquisition more efficient [1, pp. 26-33].Various 

practical applications include speech recognition technology, which has been proven to improve students' 

communication skills. By providing immediate feedback on pronunciation and intonation, AI-based speech 

recognition tools support learners in refining their oral expression, ultimately boosting their confidence in conversing 

with native speakers [2, p. 2]. Additionally, these tools help students improve their listening and comprehension 

skills by identifying pronunciation errors and offering correct models to emulate [2, p. 3]. This fosters a more 

interactive and immersive language learning experience, which is crucial for language mastery. 

Understanding and translating foreign language texts pose significant challenges for language learners. AI-

powered machine translation technology assists students in overcoming these obstacles, enhancing the efficiency of 

their language learning process. Machine translation tools aid learners in comprehending complex foreign language 

texts by providing explanations and translations for difficult words or phrases [4, pp. 3–4]. This allows students to 

grasp the content of foreign language articles or recordings more effectively, thereby improving their language 

comprehension skills and facilitating adaptation to the foreign language environment [4, p. 5]. Moreover, AI-driven 

translation tools enhance the speed and accuracy of translation tasks, allowing students to focus on learning and 

consolidating their foreign language knowledge rather than spending excessive time deciphering texts. The improved 

accuracy of translations also contributes to more effective communication and collaboration in the foreign language 

community. 

Natural Language Processing (NLP) technology, a branch of AI, plays a pivotal role in teaching foreign 

languages by enabling computers to understand and interact with human language. In my experience as a language 

learner and teacher-in-training, NLP technology can be instrumental in personalizing education [6, pp. 3–5]. It 

analyzes students' performance across different language aspects, generating tailored learning materials to address 

individual needs. For instance, if a student struggles with vocabulary, AI-powered software can provide customized 

word lists for targeted practice. Furthermore, NLP technology facilitates a more natural approach to language 

acquisition by examining real-world language sources such as news articles, social media content, and 

conversational texts [6, pp. 6–8]. This enables students to use language in practical contexts, making the learning 

process more engaging and relevant. 

In essence, AI technology is transforming the landscape of foreign language education by providing 

innovative solutions that cater to diverse learning needs. As this technology continues to evolve, its applications in 

language teaching will become even more sophisticated, leading to more effective and efficient learning experiences 

[5, p. 2]. As an aspiring foreign language educator, I am eager to explore and incorporate AI-driven tools into my 

teaching practices to maximize student success and foster a dynamic learning environment. 
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Analysis and Findings 

The integration of artificial intelligence (AI) in foreign language education has emerged as a transformative 

force, offering significant potential to enhance teaching and learning practices [3, p. 232]. While AI has shown 

promising results in terms of improving educational outcomes, it also presents some challenges that must be 

addressed. The following analysis outlines both the advantages and limitations of AI in language education, 

alongside an exploration of its future trajectory. 

Advantages of AI in Foreign Language Teaching: 

Access to Extensive Language Resources and Practice Opportunities: 

One of the key advantages of AI in language teaching is its ability to provide a wealth of language materials and 

practice opportunities. Through tools like machine translation, language-learning apps, and AI-driven speech 

recognition systems, students can access a broad range of exercises and examples that support their language 

learning journey [2, p. 4]. AI platforms often include interactive exercises, personalized quizzes, and even real-time 

translation features, which help students practice listening, speaking, reading, and writing skills. This availability of 

varied resources allows learners to progress at their own pace, offering them the freedom to revisit materials and 

practice as needed. 

Personalized Learning: 

AI systems can be programmed to analyze individual students’ learning profiles, tracking their strengths, 

weaknesses, and areas for improvement [6, pp. 10–12]. This data-driven approach allows AI to adjust teaching 

content and methodologies accordingly, offering personalized learning experiences tailored to each student's needs. 

For example, if a student struggles with verb tenses or pronunciation, AI platforms can provide additional exercises 

and feedback in these areas, enhancing learning efficiency. Personalized learning through AI also helps students stay 

engaged, as the content can be adapted to suit their pace and learning style, increasing motivation and fostering a 

deeper connection with the material. 

Increased Learning Efficiency: 

AI has the potential to accelerate the language learning process. By automating certain tasks, such as grading, 

pronunciation assessment, and vocabulary drills, AI frees up valuable time for both students and instructors [5, p. 2]. 

AI-driven platforms are capable of providing instant feedback, helping learners correct mistakes in real-time and 

reinforcing their understanding [2, p. 5]. Furthermore, AI tools allow learners to receive personalized 

recommendations, which can help them focus on specific areas where they need improvement. The ability to practice 

regularly and receive immediate corrections significantly contributes to the mastery of language skills. 

Challenges of AI in Foreign Language Teaching: 

Limited Role in Replacing Human Instructors: 

While AI offers numerous advantages in language education, it is important to acknowledge that it cannot 

fully replace human instructors. Teachers play an essential role in guiding students through the more complex 

aspects of language, such as interpreting cultural nuances, fostering creativity in language use, and engaging in real-

time communication [1, pp. 27–28]. AI may struggle to replicate these interpersonal and nuanced aspects of 

teaching, which are critical for achieving fluency. Additionally, language learning often involves more than just rote 

memorization or repetition—it requires understanding context, emotion, and social cues, areas where human 

interaction is irreplaceable. 

Lack of Personalized Interaction: 

Despite AI's ability to tailor content based on individual progress, the interaction it offers is typically limited 

to programmed responses and structured exercises. Unlike human teachers, AI lacks the emotional intelligence and 

empathy necessary to recognize and address the diverse learning needs of students in a more dynamic and engaging 

manner. This lack of personal connection can make learning feel monotonous or isolating, particularly for students 

who thrive in environments where they can engage in meaningful, spontaneous conversations with others [4, p. 6]. 

As such, the challenge lies in striking a balance between AI-driven automation and the need for human connection in 

the classroom. 

Technical Limitations and Security Concerns: 

The application of AI in education is not without its technical challenges. One such limitation is the potential 

for inaccuracies in AI-driven systems, such as speech recognition tools that may struggle with different accents or 

dialects. Similarly, machine translation is not always perfect and can lead to misunderstandings, especially when 

dealing with idiomatic expressions or complex grammatical structures. Additionally, the use of AI tools raises 

concerns regarding data privacy and security [4, p. 5]. With AI systems often collecting and analyzing large amounts 

of personal data, there are risks associated with potential breaches of student privacy, making it essential to ensure 

that proper security measures are in place. 

Future Outlook of AI in Foreign Language Education: 

Looking ahead, the role of AI in foreign language education is expected to grow exponentially. As AI 

technology continues to advance, it will become even more integrated into the language learning process, offering 

new ways to enhance learning experiences. 

Enhanced Personalized Education: 

The future of AI in language teaching lies in its ability to further personalize the learning experience. By 

analyzing detailed data on individual learning patterns and progress, AI will be able to create highly customized 
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lesson plans and activities [5, p. 3]. This will ensure that each student receives the specific support they need to 

succeed, whether that involves focusing on grammar, pronunciation, vocabulary, or cultural understanding. With 

continued improvements in machine learning, AI will become better at identifying the most effective learning 

strategies for each student, creating an increasingly tailored educational experience. 

Contextualized Learning: 

As AI evolves, it will become more adept at creating immersive, context-based learning environments. For 

instance, AI-powered virtual reality (VR) and augmented reality (AR) tools will allow students to practice language 

skills in realistic, simulated settings. Whether it’s navigating a foreign city, ordering food at a restaurant, or 

participating in a business meeting, these immersive experiences will help students practice language in real-world 

contexts [6, pp. 20–21]. This kind of experiential learning will be particularly valuable for helping students connect 

theoretical knowledge with practical use. 

Interactive and Engaging Learning: 

The future of language education will likely see more gamification and interactive learning strategies powered 

by AI. By incorporating game-based elements, interactive simulations, and AI-driven virtual teachers, language 

learning will become more engaging and enjoyable [6, pp. 22–24]. AI will also enable more sophisticated 

conversational agents, which will allow students to practice speaking in a low-pressure, dynamic environment. These 

interactive tools will make language learning feel less like a chore and more like a fun, immersive experience. 

Automation of Administrative Tasks: 

AI will continue to automate various administrative tasks in language teaching, such as grading assignments, 

tracking student progress, and providing feedback [3, p. 233]. This will reduce the administrative burden on teachers, 

allowing them to focus more on interactive and creative aspects of teaching. In addition, AI will enable the 

development of more accurate assessments that can monitor student progress in real-time, ensuring that educators 

have access to up-to-date information on each student’s performance. 

The application of AI in foreign language education holds significant promise for enhancing both teaching 

and learning processes. While challenges such as the need for human interaction, technical limitations, and privacy 

concerns remain, the potential benefits far outweigh these drawbacks. As AI technology continues to improve, its 

role in language education will become more sophisticated, offering increasingly personalized, engaging, and 

effective learning experiences. Moving forward, the integration of AI into foreign language teaching will not only 

make language learning more accessible but also empower learners to achieve fluency in ways that were once 

thought impossible. 

Conclusion 

The integration of artificial intelligence (AI) technology in foreign language education has shown promising 

initial results. AI has significantly expanded access to language resources and practice opportunities, facilitating 

personalized learning experiences and improving overall learning efficiency. However, AI's role in language 

education is not without challenges. It cannot fully replace human instructors, lacks the ability to offer personalized 

teaching approaches, and faces technical limitations, along with concerns regarding data privacy and safety. 

Looking ahead, AI technology will likely be more effectively incorporated and refined in foreign language 

education. The focus will be on achieving truly personalized instruction, contextualized teaching, interactive learning 

experiences, and the automation of language learning processes. This progress will be driven by the continued 

exploration and application of AI tools to enhance the development of foreign language education and improve 

students' learning outcomes. 

In conclusion, the use of AI in foreign language education brings both challenges and opportunities. Ongoing 

exploration and innovation are crucial to fully harness the potential of AI in enhancing educational achievements and 

creating more effective learning environments for students. 
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ШЕТ ТІЛДЕРІН ОҚЫТУДАҒЫ ҚИЫНДЫҚТАР ЖӘНЕ ОҚУШЫЛАРДЫҢ МОТИВАЦИЯСЫН 

ҚОЛДАУ СТРАТЕГИЯЛАРЫ 
 

Түйін: Аталмыш мақалада шетел тілін оқытудағы негізгі қиындықтар, оқушылардың мотивациясын 

арттыруға бағытталған әдістемелік тәсілдер, тілді меңгеруде шынайы қарым-қатынас пен интерактивті 

технологиялардың рөлі, сондай-ақ Қазақстандағы білім беру саясаты мен сыныптағы практикалық 

стратегиялардың өзара байланысы туралы баяндалады. 

Тірек сөздер: Шетел тілін оқыту, студенттердің мотивациясы, Қазақстандағы тілді меңгеру, білім 

беру технологиясы, интерактивті әдістер 
 

Teaching a foreign language is a complicated proceсеss that invоlves not only linguistic instruction but also 

cultural undеrstаnding, cоgnitive development, and stable motivation. One of the biggest challеnges teachers face is 

keeping students engaged throughout their language-learning journey. While many students begin wіth enthusiasm, 
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they often lose passion due to various factоrs such as difficulty in comprehensiоn, lack of practical application, or 

monotonous learning methоds. This article explоres the main challenges in foreign language teaching and suggеsts 

effective strategies to mаіntain student motivation. Thіs articlе examіnes the primary  challenges and proposеs 

effective  strategies to boоst  motivаtion in lаnguage learning. 

What Challenges Do Teachers and Students Face in Kazakhstan? 

Are There Government Programs Supporting Language Learning? 

In Kazakhstan, language education holds national priority,especially due to its multilingual context and the 

government’s trilingual policy encompassing Kazakh, Russian, and English.However, both teachers and students 

face distinct obstacles such as insufficient exposure to the target language, a scarcity of practical application, and 

limited teaching time. Despite government programs like the Trinity of Languages program and incorporation of 

English into educational reforms, motivation and practical engagement remain hurdles in everyday classrooms 

settings [1, pp. 33–35].  
 

Major challenges in Teaching Foreign Languages 

Lack of Motivation and Engagement 

Many students struggle to stay motivated in language learning for different reasons: 

-Limited direct impact. Students may not see how the language applies to their daily lives. [2, pp. 28–30]. 

-Fear of frustration. A lack of confidence in speaking or writing in a new language can lead to frustration and 

disengagement. 

- Traditional teaching methods. Over-reliance on textbooks and repetitive exercises can make learning 

monotonous.  [4. p 59] 

Insufficient Exposure to the Language 

Language acquisition requires compatible practice, but many students do not have enough opportunities to use 

the language outside of the classroom. Challenges include: 

-Minimal interaction with native speakers.Without real-life conversations, students may struggle with 

pronunciation and fluency. [3, p. 76]. 

-Limited classroom hours also impact on motivation.Many school curricula do not alloce enough time for 

captivating language learning. 

-Exaggerate focus on grammar and writing.While these are important, excessive focus on rules without 

practical communication practice can reduce interest. [1, pp. 34–35]. 

Cognitive and Linguistic Barriers 

Students often face difficulties due to the complexity of a foreign language, including: 

-Prоnunciatіon difficulties. Some sоunds in the authentic language may not exist in the student’s native 

language. For instance,English sounds such as /θ/ or /ð/ don’t exist in Kazakh or Russian [4, p. 59]. 

-Grammar complexity.Understanding foreign sentence struсtures, verb conjugations, and exceptions can be 

overwhelming. 

-Memory challenges.Learning new vocabulary and grammatіcal structures requires frequent revision, which 

some students find tedious. 

Diverse Learning Styles and Pacіng 

Every student learns differеntly, making it difficult for teachers tо adopt a one-size-fits-all approach. Key 

issues іnclude: 

-Varying learning speeds.Some students grasp concepts quickly, while others neеd more time. 

-Different learning preferences.Somе students are visual learners, while оthers prefer auditory or hands-on 

activities. 

-External distraction. Factors such as sociаl media and other school subjects can reduce students’ focus on 

language learning. [5, p. 11]. 

Strategies to support student Motivation in Language Learning 

Making learning Interactive and enjoyable 

To prevent borеdоm and keep studеnts engaged, teachers can incorporate: 

-Games and role-playing.Activities such as language-based board games, and storytelling can make lessons 

more dynamic and fascinating.. 

-Music and videos.Using authentic audiovisual materials, and online videos in the target language enhances 

listening skills and cultural awareness. [6, p. 42]. 

-Creative projects.Encouraging students to create posters, presentations, or short films in the language makes 

learning more meaningful and enjoyable.In addition, using group work in creating posters and presentations can help 

quickly master the language with other students. 

Incorporating Technology for Enhanced Engagement 

-Modern technology provides a variety of tools that can make language learning more engaging and 

accessible. 

- Educational Apps: Applications like Duolingo, Babbel, and Quizlet offer interactive exercises that help 

learners improve vocabulary, grammar, and pronunciation in a fun and structured way. 
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-Virtual Reality (VR) and AI Chatbots: These technologies create immersive environments where students 

can practice real-life conversations, improving their speaking and listening skills without the fear of making mistakes 

in front of others [3, p. 76]. 

-Online Language Exchange Programs: Platforms like Tandem or PenPal Schools connect learners with native 

speakers, allowing them to practice the language in authentic conversations and learn about different cultures 

firsthand. 

By integrating these technological tools into the learning process, students can stay motivated, receive instant 

feedback, and make language practice a natural part of their daily routine [2, рр. 28–30]. 

Creating a Real-World Connection 

Students are more likely to stay engaged and motivated when they see how language learning applies to real 

life. There are several effective ways to achieve this: 

- Cultural Immersion Activities: Organizing events like language festivals, international food days, or travel 

simulations helps students experience the culture behind the language, making learning more meaningful  

[1, рр. 33–35]. 

-Guest Speakers and Virtual Exchanges: Inviting native speakers for in-person visits or video calls allows 

students to practice real conversations and gain firsthand cultural insights [3, p. 76]. 

- Real-World Applications: Encouraging students to use the language outside the classroom—whether by 

ordering food in a foreign restaurant, watching movies in the target language, or writing social media posts—helps 

reinforce their skills in a natural way [2, рр. 28–30]. 

By making language learning relevant to everyday situations, students can better understand its value and stay 

motivated throughout the learning process 

Providing a Supportive and Encouraging Learning Environment 

Creating a positive classroom atmosphere helps students feel more confident and willing to participate. To 

achieve this, teachers can: 

-Promote a Growth Mindset. Encouraging students to see mistakes as a natural part of learning helps reduce 

fear and build resilience [2, рр. 28–30]. 

- Use Positive Reinforcement. Recognizing students’ efforts and progress, rather than just focusing on results, 

can significantly boost motivation. 

-Encourage Peer Collaboration. Group activities and language-learning partners create a supportive 

environment where students can practice without fear of judgment [1, рр. 33–35]. 

By fostering a welcoming and encouraging space, students are more likely to stay engaged, take risks, and 

develop a positive attitude toward language learning  

Adapting to Different Learning Styles and Abilities 

Every student learns differently, so it’s important to use a variety of teaching strategies to accommodate 

diverse needs. Some effective approaches include: 

-Using Multimodal Teaching Methods. Combining visual, auditory, and kinesthetic techniques ensures that 

students with different learning preferences can engage with the material effectively [4, р. 59]. 

- Offering Differentiated Instruction. Providing additional support for students who struggle while offering 

more challenging tasks for advanced learners helps maintain motivation and ensures that everyone progresses at their 

own pace. 

-Encouraging Self-Directed Learning. Allowing students to set personal learning goals and explore language 

resources independently fosters a sense of responsibility and engagement in the learning process [2, рр. 28–30] 

Maintaining student motivation in foreign language learning requires a combination of interactive teaching 

methods, real-world applications, and a supportive learning environment. By addressing challenges such as lack of 

engagement, limited exposure, and cognitive difficulties, teachers can help students stay committed to their 

language-learning journey. It is also important to recognize that motivation is not static—it changes over time. 

That’s why teachers should regularly introduce new activities, adapt their approaches based on students’ needs, and 

create a classroom atmosphere where curiosity and creativity thrive. Encouraging students to set personal goals, 

celebrate progress, and connect language learning to their own interests can make the process more meaningful [1, 

рр. 33–35]. With the right strategies, learning a foreign language can be an exciting and rewarding experience, 

leading not only to greater linguistic proficiency but also to a deeper appreciation of different cultures and global 

perspectives  

[2, рр. 28–30]. 
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BENEFITS AND DRAWBACKS OF GAMIFICATION IN EDUCATION 

 

Abstract: This article explores the concept of gamification in education, highlighting its growing relevance in 

the modern learning environment. It discusses the main game elements used in educational settings, such as points, 

levels, leaderboards, and badges, as well as their psychological impact on student motivation and engagement. The 

study compares international gamification practices with those applied in Kazakhstan, examining similarities, 

differences, and challenges. The article also outlines the potential future of gamification in education. 
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БІЛІМ БЕРУДЕГІ ГЕЙМИФИКАЦИЯНЫҢ ПАЙДАСЫ МЕН КЕМШІЛІГІ 

 

Түйін: Бұл мақалада білім беру саласындағы геймификация ұғымы қарастырылады және оның қазіргі 

білім беру жүйесіндегі маңыздылығы талданады. Ойын элементтерінің (ұпайлар, деңгейлер, көшбасшылар 

тақтасы, төсбелгілер) студенттердің мотивациясы мен белсенділігіне әсері сипатталады. Қазақстандағы 

геймификация тәжірибесі халықаралық мысалдармен салыстырыла отырып, олардың ұқсастықтары мен 

айырмашылықтары, сондай-ақ кездесетін қиындықтары зерттеледі. Сонымен қатар, білім беру жүйесінде 

геймификацияның әлеуетті болашағы айқындалады. 

Тірек сөздер: геймификация, білім беру, студент мотивациясы, цифрлық оқыту, Қазақстан, ойынға 

негізделген оқыту 

 

In the modern educational process, more and more attention is paid to innovative teaching methods, one of 

which is gamification. This is an approach based on the use of game elements in non-game situations, which is 

aimed at increasing the motivation and involvement of students. This article examines the basic principles of 

gamification, its advantages and disadvantages, as well as the impact on the educational process. 

History and development of gamification 

The term "gamification" was first coined in 2002 by British programmer Nick Pelling to describe the use of 

game elements in non-game contexts. However, the term gained widespread use and popularity around 2010. Other 

terms currently in use include “educational games,” “serious games,” and “game-based learning.”[1, pp-10-12].  The 

characterization of gamification has evolved from “the use of game thinking and game mechanics in non-game 

contexts” into “the use of game mechanics and experience design to digitally engage and motivate people to achieve 

their goals.”  Long before the term itself was coined; game elements were used in marketing. For example, in 1912, 

Cracker Jack began including prizes in the packaging of its products, which can be considered an early form of 

gamification. Initially, With the development of digital technologies and the popularization of video games, 

companies have begun to integrate game elements into marketing strategies to increase customer engagement. For 

example, loyalty programs with points and rewards have become a common tool for attracting and retaining 

consumers. However, soon the concept of gamification was adapted for education. Today, this method is used in 

schools, universities, and online platforms around the world. 

Key moments that influenced the development of gamification [2, p 35]: 

- The spread of the Internet and digital technologies. The widespread adoption of digital technologies and the 

Internet has facilitated the development of gamification by providing platforms for integrating game mechanics into 

various fields. 

- Popularization of video games and the use of game mechanics in marketing. The rise in popularity of video 

games has inspired marketers to use game elements to increase customer engagement. 
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- Development of online learning and adaptation of game elements in educational platforms. Online learning 

makes extensive use of gamification to increase student motivation and engagement. 

- Research proving the effectiveness of gamification in learning. Research such as Malone's work has shown 

that game elements can enhance motivation and learning effectiveness. 

Gamification in different educational systems 

Gamification is used differently in different countries. In the USA, game technologies are actively used in 

online learning and corporate education. The platform Minecraft: Education Edition provides a virtual environment 

where students can collaborate, create, and solve problems, making learning more interactive and engaging.  In 

Finland, game elements are integrated into school programs, promoting an individual approach to learning. The 

Yrityskylä programme offers sixth-graders a simulated business environment, teaching them the basics of economics 

and entrepreneurship, which promotes financial literacy and understanding of social processes. In Japan, 

gamification is used in mobile applications for learning languages and professional skills [3, pp. 4-8]. Apps like 

Duolingo use gamification to teach languages, making the learning process more fun and accessible. 

The concept of gamification 

Gamification in education involves the introduction of game mechanics, such as levels, points, rewards, and 

competitive elements, into the process of learning educational material. This method has become widespread due to 

the development of digital technologies and the increasing popularity of video games among young people. 

Gamification does not turn learning into a game, but only uses game mechanics to improve the effectiveness of the 

educational process. 

Principles of gamification 

Gamification is based on five key principles: 

1. Reward system - students receive points, badges, or other types of incentives for completing tasks, which 

motivates them to continue learning and reach new heights. For example, in Duolingo, users earn points for 

completing exercises. 

2. Progress and levels - the material is presented in the form of levels, the completion of which requires 

certain knowledge and skills, which allows students to see their growth and move forward gradually. This is 

implemented in Quizlet, where students move from simple cards to complex tests. 

3. Competitive element – creating ratings, competitions and challenges encourages students to perform better, 

creating healthy competition and increasing engagement. 

4. Feedback – students instantly receive information about their successes and opportunities for improvement, 

which allows them to adjust their learning strategy and achieve better results. 

5. Elements of plot and role-playing games – including thematic quests and role-playing tasks in the 

educational process helps make learning more exciting and profound. 

Advantages of Gamification: 

1. Increased motivation – game elements such as points, badges, and leaderboards make learning more 

engaging by turning educational tasks into fun challenges. The reward system gives learners a sense of achievement 

and encourages them to reach higher levels. When learners receive feedback and rewards for completing tasks, they 

feel more motivated to continue. For example, Duolingo keeps learners motivated by offering daily streaks, 

achievements, and virtual rewards, which make users want to return and complete more lessons regularly [4. pp. 15–

20]. 

2. Developing teamwork skills – gamified learning often includes group missions or team-based challenges 

that require communication and cooperation. This builds essential skills like active listening, sharing responsibilities, 

and collective problem-solving. In platforms like Classcraft, students form teams and work together to complete 

quests, support classmates, and help each other overcome difficulties in learning. This promotes a sense of 

community and mutual responsibility. According to recent studies, gamification strengthens collaboration and social 

interaction among learners [5. pp. 9–11].  

3. Increased engagement – gamification transforms traditional lessons into dynamic and interactive activities. 

The informal and playful nature of these activities engages students and makes them more likely to participate. Tools 

like Kahoot! allow teachers to create real-time quizzes, turning review sessions into exciting competitions. Platforms 

like Kahoot! allow teachers to run real-time competitive quizzes, which increase students’ attention and 

participation. Recent studies show that such interactive tools improve both engagement and learning outcomes [6. 

pp. 73–75]. 

4. Developing critical thinking – Many educational games are designed with puzzles, strategy challenges, and 

creative problem-solving elements. These activities help students develop higher-order thinking skills. For example, 

in Minecraft: Education Edition, students use logic, planning, and experimentation to complete tasks, which 

improves their analytical thinking. These types of games enhance higher-order thinking skills [7. p. 5]. 

5. Individual approach – gamified systems often allow for personalized learning paths. Students can progress 

at their own pace, which supports students with different abilities and learning styles. Using levels and adaptive 

challenges helps students build confidence as they master each stage without the pressure of comparison to others. 

Research highlights the importance of tailoring gamification to individual student needs to improve engagement and 

learning outcomes [8. pp. 382–384]. 
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6. Increased resilience to failure – in games, failure is not final - it is a normal and expected part of learning. 

Students learn from mistakes and try again, developing a growth mindset. Game mechanics encourage persistence 

and experimentation. For example, in gamified language apps, users can repeat levels without penalties, which helps 

reduce anxiety and build emotional resilience over time [9. pp. 6–8]. 

7. Improved memorization of material – repetition is a key part of most games, and when integrated into 

education, it enhances information retention. Quizzes, flashcards, role-playing scenarios, and assignments help 

review and practice material in a fun and meaningful way. By associating facts with gameplay, students are more 

likely to remember what they learned. A meta-analysis found that using Kahoot! had a significant positive impact on 

student motivation, which in turn led to better retention of material [10. pp. 452–453]. 

Disadvantages of gamification: 

1. Risk of shifting focus – gamification can sometimes result in students focusing more on rewards and points 

than on the actual learning process. This can lead to students prioritizing extrinsic motivation over the intrinsic value 

of knowledge. As a result, their ability to deeply engage with content and retain information may be compromised. 

For example, research indicates that students who focus too much on rewards in game-based learning environments 

may miss critical learning moments, thus hindering their actual progress in mastering the subject matter 

[11. pp. 24–26]. 

2. High investment of time and resources – the development of complex game elements for educational 

purposes requires considerable time, expertise, and resources. This includes costs for designing interactive features, 

testing the platform, and ensuring that the game mechanics align with the learning goals. Such investments may not 

be feasible for smaller educational institutions or teachers with limited budgets. Additionally, developing high-

quality game-based learning environments can significantly strain a school's technological infrastructure [12. p. 3]. 

3. The need for careful planning – effective gamification requires careful design to avoid frustration among 

students. Poorly implemented game mechanics—such as tasks that are too difficult or too easy—can diminish 

engagement and reduce motivation. Research emphasizes that for gamification to be effective, it should be carefully 

aligned with educational objectives and must provide a balance between challenge and skill. Otherwise, students 

may feel either overwhelmed or bored, leading to decreased learning outcomes [13. pp. 88–89]. 

4. Non-universality of the method – gamification may not be universally applicable to all subjects or disciplines. 

Certain areas, especially those in the humanities, may not be suited for competitive mechanics or game-based learning. For 

instance, using competitive rewards in subjects like literature or ethics may not be appropriate, as these topics often require 

deep critical thinking and reflection, rather than point-based competition. Consequently, applying gamification to such fields 

may undermine the intrinsic motivation for critical engagement with the material [14. p. 171]. 

5. Potential for habituation – once students become accustomed to gamified learning environments, they may struggle 

to transition back to more traditional, non-gamified settings. This habituation can create difficulties in maintaining focus in 

environments that do not offer the same immediate rewards or interactive features. As a result, students might find it harder to 

stay motivated and engaged in conventional classes that lack gamification [15. pp. 6–8]. 

6. Problems with assessment objectivity – The reward system in gamified environments can inadvertently 

shift students' focus from learning to maximizing points. When rewards are not well-designed or balanced, students 

might engage in behavior aimed at accumulating points, rather than achieving genuine understanding. This can lead 

to a misalignment between assessment and actual learning outcomes, making the learning experience less objective [16. p. 

14]. 

Gamification in learning English 

1. Online platforms – Duolingo, Memrise and Quizlet offer game elements. 

2. Story quests – interactive tasks help to apply knowledge in practice. 

3. Gamified lessons – using flashcards, quizzes and team competitions. 

4. Role-playing games – modeling situations to develop speaking skills. 

Tools and platforms for gamification 

1. LinguaLeo – learning English in a game form. 

2. Codecademy – learning programming languages. 

3. Code School – programming courses. 

4. Motion Math – teaching mathematics. 

5. Mathletics – game mathematics. 

6. Khan Academy – learning different subjects. 

Practical guide to implementation 

1. Analysis of learning objectives – before implementing gamification, it is necessary to clearly define the 

educational objectives. This will help to select game mechanics that will be most effective for the material being 

studied. 

2. Selecting the right tools – there are various platforms such as Kahoot!, Duolingo and Classcraft that offer 

ready-made solutions for gamified learning. 

3. Creating a reward system – it is important to develop a motivation system that will motivate students. These 

can be points, badges, ratings or virtual awards. 
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4. Integration into the learning process – game elements should organically fit into the educational program. 

For example, you can include quizzes at the end of the lesson or use role-playing games to practice communication 

skills. 

5. Evaluation of effectiveness – it is necessary to regularly analyze the results, track student engagement and 

adjust the game mechanics used if necessary. 

6. Training teachers – teachers must understand the principles of gamification and be able to use the 

appropriate technologies so that the method brings maximum benefit. 

Research and statistics 

Recent research confirms the growing effectiveness of gamification in education. In 2018, the global market 

for educational gamification was valued at $450 million, and by 2023 it had grown to $1.8 billion, with forecasts 

suggesting it will reach $14.3 billion by 2030 [17. pp. 2–4]. According to recent surveys, 67% of students in the U.S. 

prefer gamified learning over traditional methods, and 87% of teachers report increased student engagement when 

game elements are used in lessons [18. p. 3]. Data also shows that students using gamified platforms perform 34% 

better on assessments compared to those taught via traditional methods, and course completion rates are 15% higher 

for gamified courses [19. pp. 5–7]. Furthermore, 38% of teachers use digital games weekly and 18% daily, with 91% 

of them applying educational games in literacy and mathematics [18. p. 4]. These trends indicate not only a high 

level of adoption but also measurable improvements in learning outcomes due to gamification. 

Comparison of Kazakhstan with foreign options 

Gamification in education has become widespread throughout the world, demonstrating a positive impact on 

student motivation and academic performance. Let's look at examples of gamification implementation in various 

countries, compare them with the experience of Kazakhstan, and discuss the prospects for further use of this 

approach.  

International examples of gamification demonstrate the widespread and successful use of game methods in 

education. In the United States, the Minecraft: Education Edition platform allows students to explore virtual worlds 

and solve problems, integrating subjects such as history, mathematics, and science into the process. In Finland, the 

Seppo platform is used, which offers interactive tasks based on geolocation, increasing student team engagement. In 

South Korea, the role-playing game Classcraft is popular, where students complete tasks in teams and receive 

rewards, which has a positive effect on motivation and behavior. In Brazil, the Ludo Educativo platform offers 

educational games in various subjects for students aged 5–16, developing their critical thinking. The Indian 

educational system actively uses BYJU’s platform, which combines videos, simulations, and tests for individualized 

learning. In Australia, LiteracyPlanet helps children aged 4–16 improve literacy skills through game-based tasks in 

reading, writing, spelling, and grammar [20. pp. 2–6]. 

In Kazakhstan, gamification is also gradually being introduced into the educational process, demonstrating 

positive results. According to a study published in the Journal of Ecohumanism, the use of game elements in 

teaching physics in Kazakhstani schools contributed to the growth of motivation and engagement of students, as well 

as an improvement in understanding of the educational material [21. pp. 55–60]. Additional data were obtained 

during a qualitative study conducted in the Bilim-Innovation network of schools, where teachers noted an increase in 

student interest and activity when using gamified approaches. At the same time, it was emphasized that in order to 

achieve sustainable results, careful development of the content of games and their adaptation to educational goals is 

necessary [22. pp. 12–16]. 

The prospects for the future use of gamification in education at both the global and national levels look very 

encouraging. According to Future Market Insights, the global gamification market in education is growing rapidly 

and is projected to reach US$13,225.2 million by 2031, with an annual growth rate of 30% from 2021 [23. pp. 8–11]. 

In Kazakhstan, the development of this area will depend on the expansion of digital infrastructure, which will enable 

the use of more complex and interactive platforms. Also, a key factor will be improving the qualifications of teachers 

through specialized trainings and seminars on the effective use of game methods in teaching. An important step will 

be the integration of gamification into national educational policy, which will create favorable conditions for its 

widespread implementation. All this together can significantly increase the motivation and academic performance of 

students, contributing to the preparation of competitive specialists ready for the challenges of the modern labor 

market. The future of gamification in education lies in its integration with technologies such as artificial intelligence 

and augmented reality. Personalized adaptive learning systems that respond to individual student needs could 

revolutionize education. In Kazakhstan, national-level initiatives and increased digital infrastructure can further 

promote gamified learning. 

Conclusion 

Gamification is a powerful tool for increasing student engagement and improving the educational process. 

When approached wisely, this method can significantly improve the effectiveness of teaching and help students 

master the material with greater interest. Despite certain difficulties, gamification continues to gain popularity, 

opening up new prospects in the field of education. 
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ЧАТ-БОТТАР МЕН ВИРТУАЛДЫ КӨМЕКШІЛЕРДІҢ ТІЛДІК ДАҒДЫЛАРДЫ ДАМЫТУҒА ӘСЕРІ 

 

Түйін: Бұл мақалада Жасанды интеллект (AI) негізіндегі чат-боттар мен виртуалды көмекшілердің 

тілдік дағдыларды дамытудағы рөлі қарастырылады. Жасанды интеллектінің дамуы білім беру саласына 

елеулі әсер етіп, тіл үйрету әдістеріне жаңаша серпін берді. Чат-боттар мен виртуалды көмекшілер 

оқушыларға нақты уақыт режимінде өзара әрекеттесу, грамматикалық қателерді түзету, сөздік қорын 

кеңейту және жекелендірілген оқу тәжірибесін ұсынады. Бұл мақалада AI технологияларына негізделген 

құралдардың білім беру саласындағы тиімділігі, артықшылықтары мен шектеулері, сондай-ақ олардың 

Қазақстандағы оқушыларға әсері талданады. Сонымен қатар, білім беру саласындағы жасанды интеллектінің 

қолданылу статистикасы мен AI көмегімен тіл үйренудің болашағы жөнінде сарапшылардың көзқарастары 

ұсынылады. 

Тірек сөздер: Жасанды интеллект, Чат-бот, Виртуалды көмекші, Тіл үйрену, Білім беру 

технологиялары, Google Assistant, Siri, ChatGPT, Қазақ тілі, Цифрлық Қазақстан, Интерактивті оқыту, 

Білімдегі AI, Автоматтандырылған оқу. 

 

AI technology has evolved significantly over the years, moving from basic computational tasks to complex 

systems capable of understanding and generating human-like responses. The advent of AI-driven tools in education 

has brought a paradigm shift in how students interact with learning materials. Traditional classroom settings have 

been supplemented—or even replaced—by digital tools that offer personalized learning experiences. Among these 

tools, chatbots and virtual assistants have become essential in supporting language learners at various stages of their 

educational journey. [4, pp. 10-12] 

Chatbots and virtual assistants are software programs powered by AI that use natural language processing 

(NLP) and machine learning to simulate human-like interactions. These systems can communicate with users in real 

time, providing feedback, answering questions, and offering solutions based on the user’s inputs. The key strength of 

these tools lies in their ability to personalize learning experiences by adjusting the content and pace according to the 

learner’s needs. Moreover, they create a low-pressure environment where students can practice language skills 

without fear of making mistakes in front of peers or instructors. 

Evolution of Chatbots and Virtual Assistants 

The concept of a chatbot is not new. The first chatbot, ELIZA, was created in 1966 by Joseph Weizenbaum at 

MIT.  [1, p. 10] ELIZA was programmed to simulate a psychotherapist by recognizing simple user inputs and 

responding with pre-defined scripts. While it was rudimentary compared to today’s standards, ELIZA laid the 

groundwork for future advancements in AI conversational agents. 

Following ELIZA, other chatbots like PARRY and A.L.I.C.E. were developed. [2, pp. 15-20] These early 

chatbots used more sophisticated models to understand and generate responses, although their capabilities were still 

limited to specific scripts and patterns. The development of natural language processing (NLP) in the 1990s brought 

about significant improvements in chatbot technology. [3, p. 42] 

More than half a century has passed since the first chatbots, such as ELIZA and ALICE, were introduced, and 

during this time they have evolved significantly—from simple template responses to complex AI systems capable of 

maintaining dialogue and adapting to the user. The introduction of modern conversational agents like Siri, Google 

Assistant, Amazon Alexa, and ChatGPT has made chatbots more accessible and useful in everyday tasks, including 

language learning. 

AI Chatbots and Language Skills Development 

Thanks to these technological advancements, modern chatbots and virtual assistants have become actively 

used in education, especially in language learning. Below we will consider how they contribute to the development 

of the four essential language skills: listening, speaking, reading, and writing. 

Listening Skills 
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Traditional listening methods often lack interactivity, whereas AI-powered assistants like Google Assistant 

and Siri offer real-time conversations that enhance comprehension of accents and pronunciation. [5, pp. 25-30] 

Studies show that students using AI tools develop listening skills more effectively, as chatbots can adjust speech 

complexity to match learners’ proficiency levels. 

Speaking Skills 

Speaking can be particularly challenging for language learners. However, AI chatbots provide a judgment-free 

space for practice. These tools help improve pronunciation and fluency by offering real-time feedback. Language 

apps like Duolingo use AI to facilitate speaking exercises, helping learners build confidence and improve accuracy. 

Reading Skills 

AI-powered chatbots enhance reading comprehension by providing interactive exercises, vocabulary 

definitions, and contextual examples. Their adaptive learning systems ensure that students engage with suitable 

content, which improves grammar understanding and information retention. 

Writing Skills 

Writing is another area where AI shows significant impact. Tools like Grammarly provide real-time grammar 

and style corrections, supporting learners in refining their written communication. Additionally, chatbots encourage 

consistent practice through personalized prompts and constructive feedback. 

AI in Language Education: The Case of Kazakhstan 

Kazakhstan has embraced AI in education through national initiatives such as the Digital Kazakhstan 

program. [6, pp. 55-56] These efforts reflect a growing awareness of AI’s potential to improve learning outcomes. 

For instance, the AI Research Institute at L.N. Gumilyov Eurasian National University has developed a Kazakh-

language chatbot to assist students in mastering complex grammar rules.[9] 

Recent statistics underline the rising role of AI in the country’s education system: over 70% of Kazakhstani 

citizens use Telegram chatbots daily, while more than 50% of students rely on AI-powered educational tools. 

Government platforms, including the eGov portal, have also integrated AI chatbots, witnessing a 30% annual 

increase in user engagement. 

These developments are actively supported by the Ministry of Education. Former Minister Askat 

Aimagambetov emphasized the urgency of adopting AI tools, stating: 

“Countries that fail to implement AI in education risk falling behind in technological advancements. AI-

powered tools can significantly enhance students’ critical thinking and problem-solving skills.” 

Limitations of Using AI Chatbots in Education 

While the benefits of AI integration in education are undeniable, scholars also emphasize several limitations 

that must be addressed for its responsible and effective use. 

Reliability and Accuracy 

AI chatbots may occasionally produce incorrect or biased information. [7, pp. 15-18] In educational 

contexts—particularly in fields such as medicine—this can mislead students and disrupt learning. Scholars stress the 

need to critically evaluate AI-generated content and not treat it as a fully reliable source. 

Fair Assessment and Academic Integrity 

The use of AI tools raises questions about authorship and integrity. Educators face difficulties in 

distinguishing between student-generated and AI-generated texts, especially as detection tools remain imperfect. 

This can affect grading fairness and undermine academic honesty. 

Ethical and Privacy Concerns 

AI-driven systems often collect and analyze user data, which introduces ethical concerns regarding consent, 

privacy, and data security. These issues are particularly sensitive in areas involving confidential information, such as 

medical training . 

Regulatory and Geopolitical Restrictions 

In some countries, AI tools like ChatGPT face restrictions or bans due to concerns over data protection, 

misinformation, and national security. For instance, Italy temporarily banned ChatGPT over GDPR compliance 

issues, while countries like China, Iran, and Russia restrict access due to political and privacy-related apprehensions 

.[8, p. 3] 

Future Prospects 

AI-powered technologies have become deeply integrated into daily life. Voice assistants like Siri, Google 

Assistant, and Yandex Alice provide hands-free convenience, while platforms like YouTube and Amazon use AI for 

personalized recommendations. In education, chatbots have already become key players in delivering interactive and 

customized learning experiences. 

Looking ahead, AI-driven chatbots are expected to become even more advanced, incorporating emotional 

intelligence and adaptive learning features. These improvements could enable virtual tutors to tailor teaching 

strategies based on learners’ emotional states and engagement levels. 

The integration of AI chatbots and virtual assistants into language education has significantly transformed 

traditional learning methods. These tools provide interactive, flexible, and personalized experiences that support the 

development of key language skills. Despite existing challenges related to reliability, ethics, and regulation, the 

continuous evolution of AI technologies promises to further enrich educational opportunities. In Kazakhstan and 

beyond, the growing use of AI tools in classrooms is shaping the future of language learning and digital education. 
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METHODOLOGICAL FOUNDATIONS OF SUBJECT-PROCEDURAL CONTENT OF MOOCs (BASED 

ON THE SUBJECT 'ENGLISH LANGUAGE') FOR HIGH SCHOOL STUDENTS 

 

Abstract: This article explores the methodological foundations of the subject-procedural content of Massive 

Open Online Courses (MOOCs) for high school students, focusing on English language instruction. The research 

outlines pedagogical principles for designing and implementing effective MOOC content tailored to adolescent 

learners, emphasizing interactivity, task-based learning, and the integration of digital pedagogy. The article also 

analyzes challenges and advantages of using MOOCs in secondary education, considering the cognitive, 

communicative, and technological needs of students. As digital education becomes an essential component of global 

learning ecosystems, this study offers valuable insights for teachers, curriculum developers, and MOOC designers 

working within the English language domain. 

Keywords: MOOCs, English language teaching, high school students, digital pedagogy, task-based learning, 

subject-procedural content, online education, methodology. 

 

Introduction 

The development of digital technologies and the increasing demand for flexible educational models have led 

to the widespread adoption of Massive Open Online Courses (MOOCs) as a powerful instrument for educational 

innovation. Originally designed for higher education, MOOCs are now being adapted for secondary-level learners, 

particularly in foreign language instruction. The English language, as a global lingua franca, is among the most 

commonly offered subjects in online learning environments. However, designing effective MOOCs for high school 

students requires careful methodological consideration, especially in relation to the subject-procedural content — the 

combination of knowledge and activity components within the learning process. 

This article addresses the question: What are the methodological foundations necessary to develop effective 

subject-procedural content in English-language MOOCs for high school students? The analysis focuses on content 

structure, digital interaction, cognitive engagement, and communicative competence development, all within the 

framework of modern educational paradigms. 

Theoretical Background 

The concept of subject-procedural content derives from the theory of activity-based learning and cognitive 

development in pedagogical psychology. It emphasizes not only the subject matter (what is learned) but also the 

process (how it is learned) [1, p.72]. In the context of MOOCs, this duality becomes essential, as learners interact 

with digital materials, autonomous tasks, and communicative scenarios without direct teacher intervention. 

MOOCs combine characteristics of both distance and open learning, offering broad access to structured 

content, multimedia resources, and peer collaboration. When adapted to high school learners, however, MOOCs 

must account for age-specific characteristics, including attention span, motivation, digital literacy, and 

developmental readiness for self-directed learning [2, p.96]. 

Methodological Principles of MOOC Design for High School English Learners 
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To ensure that a MOOC is pedagogically effective for high school students learning English, the following 

methodological principles should be considered: 

1. Modularity and Progression 

Content should be organized into clear modules that represent a logical progression from simpler to more 

complex linguistic structures and communicative functions. Each module should have specific learning objectives 

that are aligned with national or international educational standards (e.g., CEFR). 

2. Task-Based Language Learning 

Task-Based Language Teaching (TBLT) provides an effective model for organizing procedural content in 

MOOCs. Learners engage in real-world tasks (e.g., writing an email, participating in a dialogue, creating a 

presentation) that promote the use of target vocabulary and grammar in meaningful contexts [3, p.34]. 

3. Scaffolded Autonomy 

While MOOCs emphasize learner autonomy, high school students require structured guidance. Effective 

MOOCs should incorporate support tools such as instructional videos, exemplars, automated feedback, glossaries, 

and step-by-step tutorials. 

4. Multimodal Learning Resources 

Integrating video, audio, interactive quizzes, and visual aids enhances retention and caters to different learning 

styles. This multimodality also supports the development of all four language skills: listening, speaking, reading, and 

writing. 

5. Gamification and Motivation 

High school students are often more engaged when learning involves elements of competition, rewards, and 

playful challenges. Gamified elements such as badges, leaderboards, and progress bars can boost motivation and 

persistence in MOOCs [4, p.102]. 

6. Peer Interaction and Collaborative Tasks 

MOOCs for language learning should include forums, peer review activities, and group assignments that 

simulate authentic communication. Such interactions help students develop intercultural communicative competence 

while practicing the language in a social context. 

Procedural Content in English-Language MOOCs 

Procedural content refers to the sequence of actions, operations, and interactions through which students 

achieve language learning goals. In a MOOC environment, this content may include: 

• Step-by-step instructional videos (e.g., "How to write a formal letter") 

• Pronunciation drills with automatic feedback 

• Interactive listening tasks with transcript support 

• Dialogue simulations using AI or pre-recorded avatars 

• Writing assignments with peer review rubrics 

• Self-assessment checklists and reflective journals 

The procedural design should follow the cognitive load theory to avoid overwhelming learners, especially 

younger students with limited experience in self-paced learning. Tasks should be chunked and accompanied by clear 

instructions. 

Challenges in Implementing MOOCs for High School Students 

While MOOCs hold great potential, their implementation in secondary education faces certain challenges: 

1. Digital Divide 

Not all students have equal access to the internet or digital devices, which may hinder participation in MOOC-

based learning, especially in rural or underserved communities. 

2. Motivational Gaps 

Without a teacher's physical presence, some students may struggle with discipline and motivation. This 

challenge can be addressed by embedding accountability measures such as regular quizzes, deadlines, and progress 

tracking. 

3. Assessment and Feedback 

Automated assessment tools can only partially substitute for teacher evaluation. High-quality MOOCs need to 

include multiple forms of assessment: formative, summative, self-assessment, and peer feedback mechanisms. 

4. Teacher Preparation 

Secondary school teachers may lack the digital skills necessary to facilitate or adapt MOOCs. Professional 

development and institutional support are essential to ensure effective integration of MOOCs into classroom practice 

[5, p.47]. 

Advantages of MOOC Integration in English Language Learning 

Despite the challenges, MOOCs offer several significant benefits when integrated into the high school English 

curriculum: 

• Accessibility: Students can access learning materials anytime and anywhere. 

• Personalization: Learners can proceed at their own pace, revisit difficult topics, and select tasks that suit 

their interests. 
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• Exposure to Authentic Language: MOOCs often feature native speakers, real-life language samples, and 

cultural content. 

• Innovation in Teaching: Teachers can use MOOCs to supplement classroom instruction, implement 

blended learning, or assign independent projects. 

Practical Implications for Curriculum Developers 

Curriculum designers must align MOOC content with national education standards and ensure age-

appropriateness in language, tasks, and assessment. Pilot testing, student feedback, and iterative revisions are crucial 

stages in developing effective MOOC content for high school learners. 

Moreover, MOOC platforms used (e.g., Coursera, Edmodo, Moodle-based LMS) must be adapted to student 

needs: interface simplicity, mobile compatibility, and multilingual support are especially important in non-English-

speaking environments. 

Conclusion 

The development of subject-procedural content for English-language MOOCs targeting high school students 

demands a rigorous methodological foundation. It requires an integration of digital pedagogy, cognitive psychology, 

language acquisition theory, and practical teaching experience. By following principles of modular design, 

interactivity, scaffolded autonomy, and multimodal learning, educators can create engaging and effective online 

courses that respond to the diverse needs of teenage learners. 

MOOCs represent not only a technological innovation but also a pedagogical opportunity to reform and enrich 

foreign language education in secondary schools. As global education continues to evolve, such methodologies will 

play an increasingly vital role in shaping accessible, flexible, and student-centered learning environments. 
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АКТУАЛЬНЫЕ ПРОБЛЕМЫ МЕТОДИКИ ПРЕПОДАВАНИЯ ИНОСТРАННЫХ ЯЗЫКОВ В 

КОНТЕКСТЕ ЦИФРОВИЗАЦИИ И ИГРОВЫХ ТЕХНОЛОГИЙ 

 

Аннотация: В современном образовании цифровизация способствует всё более широкому признанию 

игр и игровых технологий как эффективных инструментов в обучении иностранным языкам. Эти технологии 

улучшают развитие навыков, предлагая персонализированные траектории обучения, поддержку обучения 

через ошибки и мотивационную среду, способствующую устойчивому интересу учащихся. Серьёзные 

обучающие игры, специально разработанные для образовательных целей, обеспечивают целенаправленное 

развитие профессиональных языковых компетенций и позволяют учитывать индивидуальные сложности в 

обучении. Такие платформы, как Kahoot! и Genially, усиливают вовлечённость студентов, интегрируя 

интерактивные элементы в процесс обучения. Однако успешное применение данных инструментов зависит 

от их грамотной педагогической интеграции и соответствия образовательной среде. В статье 

рассматриваются как перспективы использования этих технологий, так и существующие вызовы, включая 

подготовку педагогов, обеспечение равного доступа и адаптацию игровых решений к различным языковым и 

культурным контекстам. Представленный анализ направлен на развитие инновационных методик 

преподавания иностранных языков в условиях цифровой трансформации. 
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CURRENT ISSUES IN FOREIGN LANGUAGE TEACHING METHODOLOGY IN THE CONTEXT OF 

DIGITALIZATION AND GAMING TECHNOLOGIES 

 

Abstract: In modern education, digitalization has facilitated the growing acceptance of games and game-

based technologies as effective tools in foreign language learning. These technologies improve skill development by 

offering personalized learning experiences, supporting learning through failure, and creating engaging, motivating 

environments that sustain learner interest. Serious games, specifically designed for educational purposes, offer 

targeted solutions for developing professional language competencies and addressing individual learning challenges. 

Platforms such as Kahoot! and Genially further amplify student engagement in language courses by integrating 

interactive elements into instruction. Nevertheless, the successful implementation of these tools depends on their 

integration by teachers and their alignment within a comprehensive pedagogical framework. This article investigates 

these opportunities alongside persistent challenges, including the need for teacher training, equitable access, and the 

adaptation of gaming technologies to diverse linguistic and cultural contexts. By examining these dynamics, the 

study seeks to inform the development of innovative methodologies that optimize foreign language teaching in a 

digital era. 

Keywords: game-based learning, language learning, student engagement, motivation, serious games 

Foreign language education is a dynamic field that is continually evolving and being reshaped by 

advancements in technology and a deeper understanding of learning processes. Modern pedagogical approaches face 

a complex array of challenges, such as addressing varied learning requirements, sustaining student engagement and 

motivation, and fostering both linguistic proficiency and practical critical-thinking skills that are essential for real-

world communication. In this context, digitalization and game-based learning have emerged as transformative 

forces, offering innovative solutions to these issues. By utilizing engaging, immersive settings, such technologies 

may boost learning effectiveness and reshape traditional teaching methods, pushing educators to rethink how 

language skills are developed and assessed. For instance, adaptive digital games cater to individual learning 

trajectories, while simulation games equip pre-service teachers with professional competencies, bridging the gap 

between theory and practice. Drawing on recent research, this article examines the current problems confronting 

foreign language teaching methodologies in the era of digitalization and gaming technologies. It explores how these 

tools can address methodological shortcomings and proposes pathways for integrating technological and pedagogical 

innovations to advance the effectiveness of language education in a rapidly evolving digital era. By analyzing their 

impact on learners and educators alike, this study seeks to contribute to the ongoing discourse on optimizing foreign 

language teaching in a rapidly evolving digital landscape. 

One of the main challenges in traditional foreign language education lies in the concept of "one-size-fits-all" 

instruction. Research in first and second language acquisition has long shown that students do not equally absorb 

material but instead learn at their own pace, following their readiness and cognitive development [1]. Digitalization 

offers a compelling response to this issue by enabling tailored learning experiences that adapt to each student’s 

unique trajectory. Through well-designed adaptive algorithms, digital tools and games can personalize instruction, 

delivering content that aligns with learners’ abilities and preferences. This shift towards personalized learning 

recognizes diverse language acquisition processes and acknowledges the need for flexible, student-centred teaching 

approaches. 

This emphasis on personalized learning leads to another key benefit of digital tools: empowering learners to 

shape their own educational journey. Digital tools empower learners by adapting to individual strengths and 

weaknesses, fostering autonomy rarely achieved through traditional methods. These technologies create dynamic 

environments where mistakes are reframed as catalysts for growth—enabling learners to experiment, adjust, and 

master skills through iterative feedback. By prioritizing personalized pathways, digital games inherently support self-

directed progress, making the learning process both flexible and learner-centric. 

Building on this idea of mistakes as part of growth, digital games further enhance language acquisition by 

embracing failure as a core mechanism. Another critical aspect of language acquisition is the inevitability of errors 

and failure. Learners often make mistakes and experience setbacks as they learn, practice, and eventually master new 

language skills. Digital games enhance this process by providing a rich array of input data, creating an environment 

where iterative experimentation and error correction become central to progress. Observations of game-based 

learning outcomes show that skill development is rarely linear and often involves setbacks. These fluctuations in 
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progress highlight that making mistakes is a natural and even necessary part of achieving mastery [2]. Researchers 

are still exploring how the brain learns from errors, but evidence suggests that setbacks can play a constructive role 

in building proficiency over time. When thoughtfully designed [3], as evidenced in studies of adaptive literacy 

games, these digital environments offer supportive feedback that reframes errors as opportunities, aligning 

seamlessly with the shift toward personalized, encouraging approaches to language education. 

This ability to turn errors into opportunities extends beyond individual learning to create broader, more 

engaging educational settings. The capacity of digital games to transform errors into learning opportunities naturally 

extends to their ability to create integrated, multidimensional environments that further improve language education. 

By offering personalized interactions within open-world settings, as noted in studies of digital game-based learning 

[4], these tools address multiple challenges, from learner disengagement to the need for contextualized practice. 

Educational games transform language learning into an engaging, participatory experience by immersing learners in 

realistic scenarios where skills feel immediately relevant and motivating. However, as Berkling et al. highlight in 

their analysis of gaming for language learning [3], while educational games can motivate learners, their effectiveness 

depends on integration into a broader educational framework. Their research emphasizes that achieving pedagogical 

success requires not only learner enthusiasm but also teacher acceptance and alignment with curriculum goals, 

ensuring that these dynamic environments translate into actual linguistic advancements. 

Beyond enhancing student experiences, this integration of game-based tools also plays a vital role in preparing 

future foreign language teachers. The application of game-based learning extends beyond language learners to cover 

the training of future foreign language teachers. Researchers investigate serious games as tools to strengthen future 

teachers’ professional language skills, foster positive attitudes toward integrating these games into future teaching, 

and deepen their pedagogical knowledge within digital game-based language learning contexts. For instance, studies 

like those cited in “Digital Game-Based Language Learning in Foreign Language Teacher Education” [5] reveal how 

serious games, often featuring extended scripts, can bolster vocabulary acquisition, refine linguistic proficiency, and 

support the professional growth of teacher trainees. This research highlights the potential of game-based learning not 

only for language acquisition but also for equipping teachers with the skills to use these technologies in their 

classrooms effectively. 

This focus on teacher preparation through serious games leads naturally to the use of simulation games, which 

offer a more hands-on approach in higher education. In higher education, particularly in the training of future foreign 

language teachers, simulation games are recognized as an effective method for forming professional competence. 

These games, designed to replicate real-life processes, allow students to navigate problematic pedagogical scenarios, 

develop problem-solving abilities, and enhance their pedagogical skills. Research, such as that detailed in “Features 

of the formation of professional competence of a future foreign language teacher through simulation games” [6] 

highlights how these tools foster not only communicative competence but also the capacity to resolve pedagogical 

tasks, contributing significantly to overall professional development. Implementing simulation games involves 

specific principles, such as ensuring informational support, openness for future integration, expert evaluation, and 

fostering professional and personal development. Scenarios within these games encourage future teachers to analyze 

situations, understand underlying causes, and develop effective responses, preparing them for the complexities of the 

teaching profession. 

While simulation games build practical skills for teachers, this hands-on approach connects to gamification, 

which brings similar benefits to the broader classroom environment. Simulation games offer an effective way to 

prepare future teachers, aligning with broader innovations in digital education. This approach connects naturally to 

gamification which integrates game-like elements into traditional learning environments to enrich foreign language 

education. Platforms like Kahoot! have been studied for their ability to boost student engagement in language 

courses. Studies employing both quantitative and qualitative approaches reveal that these gamified methods reshape 

learners’ attitudes and perceptions, fostering greater enthusiasm for the subject matter [7-11]. By leveraging game 

mechanics, such strategies not only boost motivation and participation but also elevate learning outcomes, 

transforming mundane tasks into interactive and enjoyable experiences [12]. However, as Scott Hebert argues in his 

TEDx presentation, gamification does not simplify learning; instead, it makes the challenging process more 

compelling and effective by embedding core content within a game-like framework [13]. Moreover, these game-

based environments offer unique opportunities to examine students’ learning processes, revealing how they make 

decisions and adapt strategies while tackling challenges. 

While digital games and gamification offer significant benefits, their implementation in foreign language 

education faces persistent barriers that limit their reach and effectiveness. One major challenge is equitable access to 

technology, as not all schools or regions have the resources to provide students and teachers with reliable devices or 

high-speed internet. For example, rural or underfunded institutions may struggle to adopt tools like Kahoot! or 

simulation games, widening educational gaps rather than closing them. Another issue is the adaptation of these 

technologies to diverse linguistic and cultural contexts. Games designed for English learners, such as those studied 

by Cabrera-Solano [14], may not suit languages with different structures or cultural norms, requiring costly 

customization that many programs cannot afford. These obstacles highlight the need for broader strategies beyond 

classroom integration, addressing systemic inequities and cultural relevance to ensure that digital innovations benefit 

all learners equally. 
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These insights into student learning from gamified settings pave the way for a wider use of gaming 

technologies in everyday language lessons. The previous discussion showed how gamified environments help us 

understand how students learn and think. This understanding opens the door to using gaming technologies more 

widely in foreign language lessons. These technologies include a variety of activities, all designed to make learning 

better and more effective. For example, they involve different kinds of language games and speech games. These 

games are carefully created to build specific skills that students need, such as vocabulary acquisition or speaking 

more smoothly in conversations. Among these, creative games and role-playing games stand out as especially 

important in this approach. They do more than just improve language skills — they also help students develop the 

ability to communicate well and connect with others in the target language. Plus, they encourage students to use their 

imagination while practicing the language. When teachers use these play-based methods, they can make the 

classroom more dynamic and engaging. This kind of environment lets students interact more with the lessons. It also 

works well for different types of learners, since not everyone learns the same way. As a result, students feel more 

motivated to participate and stay engaged with their language studies. 

To maximize the potential of digitalization and gaming technologies, educators and institutions must adopt 

clear, actionable pathways for their integration into foreign language teaching. One effective approach is a phased 

implementation model, starting with small-scale pilot programs where teachers test tools like serious games or 

Kahoot! in a single class, gathering feedback to refine their use. Following this, schools could establish professional 

development workshops, training educators to align these technologies with curriculum goals and adapt them to local 

needs — such as modifying game content for specific languages or cultural contexts. Finally, partnerships with tech 

providers could secure funding or discounted resources, addressing access issues over time. This step-by-step 

strategy not only builds teacher confidence and competence but also ensures that innovations are sustainable, 

scalable, and tailored to diverse educational settings, ultimately enhancing language learning outcomes across 

institutions. 

Foreign language education today faces several big challenges that teachers and researchers are working hard 

to solve. These challenges include finding ways to give each student a personal learning experience that fits their 

needs. They also involve figuring out how to use mistakes as a helpful part of learning instead of something to avoid. 

Another key issue is keeping students interested and excited about their language studies. To tackle these problems, 

people are turning to new ideas like digitalization, game-based learning, and gamification. These methods bring 

technology and games into the classroom in smart ways. They offer a lot of promise for making language learning 

better, more fun, and more tailored to each person — whether that person is a student learning a language or a future 

teacher preparing to teach it. Serious games and simulation games provide valuable tools for developing professional 

competencies in future teachers, while gamified activities can enhance student engagement and make the learning 

process more enjoyable and effective. As research in this area continues to evolve, it is crucial for educators to 

critically evaluate and strategically implement these technologies to address the current challenges in foreign 

language teaching methodology and ultimately improve learning outcomes. 
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ИНКЛЮЗИВТІ БІЛІМ БЕРУ ЖАҒДАЙЫНДА БОЛАШАҚ ШЕТЕЛ ТІЛДЕРІ МҰҒАЛІМДЕРІНІҢ 

ӘДІСТЕМЕЛІК ҚҰЗЫРЕТТІЛІГІН ҚАЛЫПТАСТЫРУДЫҢ ЕРЕКШЕЛІКТЕРІ МЕН МАЗМҰНЫ 

 

Аңдатпа: Бұл мақалада инклюзивті білім беру жағдайында болашақ шетел тілдері мұғалімдерінің 

әдістемелік құзыреттілігін қалыптастырудың теориялық негіздері мен мазмұндық ерекшеліктері 

қарастырылады. Инклюзивті ортада оқыту – әртүрлі даму деңгейі бар оқушыларды біріктіретін күрделі 

әлеуметтік-дидактикалық құбылыс ретінде сипатталады. Сонымен қатар, қазақстандық және шетелдік 

зерттеулерге сүйене отырып, болашақ педагогтердің инклюзивті білім беруге дайындығының негізгі 

факторлары, педагогикалық қолдау түрлері мен әлеуметтік бейімделудің педагогикалық шарттары 

сараланады. Зерттеу барысында нақты әдебиеттер негізінде ғылыми көзқарастар келтіріліп, олардың 

инклюзивті білім берудегі орнымен байланысы ашып көрсетіледі. 

Тірек сөздер: инклюзия, әдістемелік құзыреттілік, шетел тілі мұғалімі, педагогикалық қолдау, ерекше 

білім беруді қажет ететін оқушылар, бейімделу, инклюзивті орта, аралас сынып. 

 

ОСОБЕННОСТИ И СОДЕРЖАНИЕ ФОРМИРОВАНИЯ МЕТОДИЧЕСКОЙ КОМПЕТЕНЦИИ 

БУДУЩИХ УЧИТЕЛЕЙ ИНОСТРАННЫХ ЯЗЫКОВ В УСЛОВИЯХ  

ИНКЛЮЗИВНОГО ОБРАЗОВАНИЯ 

 

Аннотация: В данной статье рассматриваются теоретические основы и содержательные особенности 

формирования методической компетенции будущих учителей иностранных языков в условиях инклюзивного 

образования. Обучение в инклюзивной среде характеризуется как сложное социально-дидактическое 

явление, объединяющее учеников с разным уровнем развития. Кроме того, на основе казахстанских и 

зарубежных исследований рассматриваются ключевые факторы готовности будущих педагогов к 

инклюзивному обучению, виды педагогической поддержки и педагогические условия социальной 

адаптации. В ходе исследования приводятся научные взгляды, основанные на конкретной литературе, и 

раскрывается их связь с инклюзивным образованием. 

Ключевые слова: инклюзия, методическая компетентность, учитель иностранного языка, 

педагогическая поддержка, ученики с особыми образовательными потребностями, адаптация, инклюзивная 

среда, смешанный класс. 
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FEATURES AND CONTENT OF DEVELOPING METHODOLOGICAL COMPETENCE OF FUTURE 

FOREIGN LANGUAGE TEACHERS IN THE CONTEXT OF INCLUSIVE EDUCATION 

 

Abstract: This article explores the theoretical foundations and content-specific features of developing the 

methodological competence of future foreign language teachers in the context of inclusive education. Teaching in an 

inclusive environment is characterized as a complex socio-didactic phenomenon that unites students with varying 

levels of development. Additionally, based on Kazakhstani and international research, the article examines the key 

factors in preparing future educators for inclusive education, types of pedagogical support, and the pedagogical 

conditions of social adaptation. The study presents scientific viewpoints grounded in specific literature and reveals 

their relevance to inclusive education. 

Keywords: inclusion, methodological competence, foreign language teacher, pedagogical support, students 

with special educational needs, adaptation, inclusive environment, mixed-ability classroom. 

 

Инклюзивті білім беру – қазіргі білім жүйесінің жаңаша құрылымдалуының нәтижесі ретінде ерекше 

назар аударуды қажет ететін бағыттардың бірі. Бұл жүйе ерекше білім беруді қажет ететін балалардың 

жалпы білім беру процесіне толыққанды қатысуын қамтамасыз ететін әдістемелік, психологиялық және 

әлеуметтік шараларды біріктіреді. А.А. Байтұрсынова «Арнайы педагогикада инклюзивті білім беру үрдісі 

мұғалімнің жан-жақты дайындығын талап етеді, оның ішінде әдістемелік құзыреттіліктің орны ерекше» деді 

[1,76]. Автор бұл пікірінде мұғалімнің оқыту әдістерін, оқу үдерісін жоспарлау қабілетін және оқушылардың 

жеке ерекшеліктерін ескере отырып жұмыс жүргізуін басты кәсіби талап ретінде қарастырады. Болашақ 

шетел тілі мұғалімдерінің инклюзивті сыныптарда жұмыс істеуге дайын болуы олардың әдістемелік, 

дидактикалық және психологиялық құзыреттіліктеріне тікелей байланысты. 

Инклюзивті сыныпта әртүрлі оқушылармен жұмыс жасау барысында мұғалім ерекше білім беруді 

қажет ететін оқушының мүмкіндігіне сай жеке оқыту стратегиясын қалыптастыруы қажет. ҚР 2002 жылғы 

№343 заңында “кемтар балаларға әлеуметтік және медициналық-педагогикалық қолдау көрсету – білім 

алудың қолжетімділігін қамтамасыз етудің басты тетігі” деп көрсетілген [2,76]. Бұл тұрғыда мұғалім тек 

пәндік біліммен ғана шектеліп қалмай, инклюзивті ортаға бейімделген оқыту әдістерін меңгеруі тиіс. 

Мұғалімнің әдістемелік құзыреттілігі тек сабақ жоспарын құра білуімен емес, сонымен қатар түрлі қабілет 

деңгейіндегі оқушылармен тығыз әрі нәтижелі жұмыс жүргізе алуымен өлшенеді. Мұндай құзыреттілік 

болашақ мұғалімнің кәсіби дайындығы барысында қалыптасады және ол арнайы пәндермен қатар, 

тәжірибелік сабақтар арқылы дамиды. 

Лебединская К.С. өзінің еңбегінде “дамуында кешігулер бар балалардың оқыту мен тәрбиелеу процесі 

ерекше тәсілдерді талап етеді” деді [3,76]. Бұл пікір болашақ шетел тілі мұғалімінің әр оқушыны жеке тұлға 

ретінде қабылдап, олардың психологиялық және танымдық ерекшеліктеріне сай жұмыс жүргізуі қажет 

екенін көрсетеді. Әдістемелік құзыреттілік мұндай жағдайда стандартты тәсілдерден шығып, әр оқушының 

мүмкіндігін ескеретін баламалы жолдарды табуға ұмтылуымен сипатталады. Мысалы, ерекше қажеттіліктері 

бар оқушыларға тіл үйретуде визуалды, аудиалды және қимыл-қозғалысқа негізделген әдістердің тиімділігі 

дәлелденген. Оларды қолдана білу мұғалімнің әдістемелік икемділігін көрсетеді. 

Елисеева И.Г. “арнайы мектеп жағдайында педагогикалық бақылау жүйесі мұғалімнің кәсіби 

құзыреттілігіне тікелей байланысты” деді [4,76]. Бұл пікір инклюзивті білім беру үдерісінде мұғалімнің тек 

оқытушы емес, бақылаушы, бағалаушы және қолдаушы рөлдерін қатар атқару қажеттігін көрсетеді. Болашақ 

шетел тілі мұғалімі оқушының тіл үйренудегі ілгерілеуін нақты бағалай білуі керек, бұл үшін арнайы 

бақылау әдістері мен тесттерді меңгеруі шарт. Сондай-ақ мұғалім оқушылардың оқуға деген мотивациясын 

арттырып, олармен сенімді қарым-қатынас орнатуға бейім болуы қажет. Бұл – әдістемелік құзыреттіліктің 

бір бөлігі ретінде қарастырылуы тиіс. 

Инклюзивті ортадағы білім беру жүйесінде мұғалімнің бейімделу қабілеті ерекше маңызға ие. Бұл 

тұрғыда В.И. Лубовскийдің редакциясымен шыққан еңбекте “инклюзивті білім беру – бұл әлеуметтік 

теңдікке негізделген дидактикалық феномен, ал мұғалім осы процестің негізгі қозғаушы күші” деп 

тұжырымдалған [5,76]. Яғни мұғалім оқу үдерісінің ұйымдастырушысы ғана емес, сонымен қатар 

оқушылардың ортаға бейімделуін жеңілдетуші тұлға ретінде танылады. Мұғалімнің әдістемелік 

құзыреттілігі – оқушылар арасындағы өзара түсіністік пен ынтымақтастықты қалыптастыруға, тілдік 

кедергілерді жеңуге, оқыту мотивациясын арттыруға бағытталған тәжірибелік іскерліктер кешені. Бұл – 

шетел тілі пәні бойынша инклюзивті білім беруді тиімді ұйымдастырудың басты шарты. 

Ушакова Т.Н. “ерекше қажеттіліктері бар адамдардың әлеуметтік бейімделуі – инклюзивті білім беру 

жүйесінің сәттілігіне тікелей әсер ететін фактор” деді [6,76]. Мұғалімнің әдістемелік құзыреттілігі дәл осы 

әлеуметтік бейімделуге жағдай жасау арқылы жүзеге асады. Яғни, шетел тілін оқыту процесінде мұғалім тек 

лексика мен грамматиканы үйретіп қана қоймай, оқушының өзін қоғамда еркін сезінуіне ықпал етуі тиіс. 

Тілді оқыту – бұл коммуникациялық қабілетті арттыру ғана емес, тұлғаның әлеуметтенуіне мүмкіндік 

беретін құрал. Мұғалім осы мақсатта оқу мазмұнын әлеуметтік мәні бар тақырыптармен байытып, өмірлік 

жағдаяттарға негізделген тапсырмалар арқылы оқытуды ұйымдастыруы қажет. Сонымен қатар, оқу 

барысында оқушылардың психологиялық қауіпсіздігін қамтамасыз ету де әдістемелік құзыреттіліктің 

маңызды көрсеткіші ретінде қарастырылады. 
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Жүргізілген зерттеу нәтижелері инклюзивті білім беру жағдайында болашақ шетел тілдері 

мұғалімдерінің әдістемелік құзыреттілігін қалыптастыру — білім беру жүйесінің маңызды әрі кешенді 

құрамдас бөлігі екенін көрсетті. Инклюзивті білім берудің заманауи талаптары мұғалімнен дәстүрлі білім 

берумен шектелмей, әртүрлі қабілет пен даму деңгейіндегі оқушыларға бейімделе отырып оқытуды талап 

етеді. Бұл ретте болашақ мұғалімдердің теориялық білімі мен тәжірибелік дайындығының үйлесімділігі, 

сондай-ақ тұлғалық және кәсіби сапалары шешуші рөл атқарады. Зерттеу барысында болашақ шетел тілдері 

мұғалімдерінің инклюзивті ортада жұмыс істеуге даярлығы әртүрлі факторларға тәуелді екені анықталды. Ең 

алдымен, олардың әдістемелік құзыреттілігі — оқыту мазмұны мен тәсілдерін бейімдей білу, білім 

алушылардың ерекшеліктерін ескеру, түрлі әдіс-тәсілдерді икемді пайдалану сияқты педагогикалық 

іскерліктерді қамтиды. Мұндай құзыреттілік жоғары оқу орнында қалыптасатын кәсіби білім мен нақты 

педагогикалық тәжірибенің нәтижесі болуы тиіс. Инклюзивті білім берудің негізгі идеясы — барлық 

оқушыларға тең мүмкіндіктер жасау. Осыған байланысты мұғалім өз жұмысында әрбір оқушының білім 

алуына қолайлы жағдай туғыза білуі қажет. Әсіресе, тіл үйрету барысында оқытудың жеке және сараланған 

тәсілдерін тиімді қолдану арқылы оқушылардың танымдық белсенділігін арттыру маңызды. Бұл тұрғыда 

шетел тілдерін оқыту үдерісінде визуалды, есту, кинестетикалық тәсілдерді үйлестіре қолдану, ойын 

элементтері мен топтық жұмыс формаларын ұйымдастыру ерекше нәтиже береді. Бүгінгі білім беру кеңістігі 

педагогтан тек әдістемелік сауаттылықты ғана емес, сонымен қатар креативтілік пен икемділік сияқты 

сапаларды талап етеді. Әсіресе инклюзивті сыныптарда оқытудың нәтижелі болуы мұғалімнің оқушылар 

арасындағы психологиялық ахуалды реттей алуына, әрбір білім алушыға эмоционалдық қолдау көрсете 

білуіне де байланысты. Осы орайда болашақ мұғалімдерге кәсіби дайындық барысында педагогикалық 

қарым-қатынас мәдениеті, эмоционалды тұрақтылық және эмпатия дағдыларын дамыту қажет. Инклюзивті 

білім беру жағдайында мұғалімнің әдістемелік құзыреттілігіне қойылатын талаптар кеңейіп келеді. Мұғалім 

тек тілдік білімді жеткізуші ғана емес, оқушының жеке ерекшеліктерін ескеретін, дамытушы орта құра 

алатын, тәрбиелік әлеуеті жоғары тұлға болуы қажет. Сонымен қатар, оқыту үдерісінде тиімді бағалау, кері 

байланыс орнату, оқушылардың жетістігін қолдап, ынталандыру сияқты әдістерді игеру де әдістемелік 

құзыреттіліктің ажырамас бөлігі болып табылады. 

Зерттеу нәтижелері көрсеткендей, инклюзивті білім беру жағдайына бейімделген оқу бағдарламалары 

мен арнайы курстар болашақ мұғалімдердің кәсіби құзыреттілігін арттыруда маңызды рөл атқарады. Бұл 

курстарда ерекше білім беруді қажет ететін оқушылардың психологиялық, әлеуметтік және танымдық даму 

ерекшеліктері, олармен тиімді қарым-қатынас жасау жолдары, оқу материалдарын бейімдеу тәсілдері 

қамтылуы қажет. Сондай-ақ оқу жоспарында инклюзивті практиканы ұйымдастыруға арналған әдістемелік 

семинарлар, тренингтер, жобалық жұмыстар секілді белсенді оқу формаларын енгізу тиімді нәтижелерге 

жеткізеді. Оқу процесінің сапасын арттыру үшін жоғары оқу орындары мен мектептер арасында өзара 

ынтымақтастықты күшейту де маңызды. Бұл тәжірибелік алаңдар арқылы болашақ мұғалімдер нақты 

инклюзивті сынып жағдайында сабақ өткізу тәжірибесін жинақтай алады. Мұндай практикалық ортада 

алынған білім мен дағды болашақта олардың кәсіби әрекетінде сенімділікпен және тиімділікпен көрінеді. 

Жалпы алғанда, болашақ шетел тілдері мұғалімдерінің әдістемелік құзыреттілігін қалыптастырудағы басты 

міндет — теория мен практиканың үйлесімділігін қамтамасыз ету. Осыған орай зерттеу негізінде келесідей 

ұсыныстар қалыптасты: Біріншіден, жоғары оқу орындарындағы педагогикалық мамандықтар үшін 

инклюзивті білім беру модульдері мен элективті курстарды міндетті пәндер қатарына енгізу қажет. Бұл 

курстарда теориялық негіздермен қатар нақты педагогикалық жағдайлар мен мысалдар арқылы практикалық 

тапсырмалар орындалуы керек. 

Екіншіден, болашақ мұғалімдердің оқу жоспарына инклюзивті білім беруге арналған арнайы 

педагогика, психология, дифференциацияланған оқыту әдістемесі секілді пәндерді енгізу ұсынылады. Бұл 

пәндерде ерекше білім беруді қажет ететін оқушылармен жұмыс жасаудың заманауи технологиялары 

меңгертілуі тиіс. 

Үшіншіден, педагогикалық практика кезінде болашақ мұғалімдер міндетті түрде инклюзивті 

сыныптарда тәжірибе жинақтауы қажет. Бұл олардың кәсіби шеберлігін нақты жағдайларда тексеруге және 

әдістемелік тәсілдерін нақтылауға мүмкіндік береді. 

Төртіншіден, шетел тілдері мұғалімдерінің кәсіби дамуын үздіксіз қолдау үшін арнайы орталықтар, 

ресурстық базалар құрылуы керек. Бұл орталықтарда семинарлар, вебинарлар, тренингтер, тәжірибе алмасу 

шаралары тұрақты өтіп тұруы қажет. 

Бесіншіден, инклюзивті білім беру бағытында жұмыс істейтін мұғалімдердің әдістемелік 

құзыреттілігін бағалау және сертификаттау жүйесі енгізілуі қажет. Бұл мұғалімнің кәсіби дамуына, 

жауапкершілігінің артуына және еңбек нарығындағы бәсекеге қабілеттілігіне оң әсер етеді. 

Қорыта келе, инклюзивті білім беру жағдайында болашақ шетел тілі мұғалімінің әдістемелік 

құзыреттілігін қалыптастыру – күрделі әрі көпқырлы процесс. Ол кәсіби білім беру мазмұнындағы 

жаңашылдықты, оқу-тәрбие процесіндегі тұлғалық бағдарланған тәсілдерді, ерекше қажеттіліктері бар 

оқушылармен тиімді жұмыс жүргізу дағдыларын қамтиды. Мұғалімнің әдістемелік құзыреттілігі – тек кәсіби 

талап емес, инклюзивті білім берудің нәтижелі жүруінің басты алғышарты. Осы құзыреттілікті дамыту үшін 

жоғары оқу орындарындағы дайындық курстары мен оқу бағдарламалары мазмұндық және әдістемелік 

тұрғыдан толықтырылуы қажет. Болашақ мұғалімдер теориялық біліммен қатар, нақты инклюзивті 
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жағдайларда жұмыс істей алатындай тәжірибелік дағдыларды меңгеруі тиіс. Бұл – инклюзивті білім беру 

сапасының артуына, ерекше білім беруді қажет ететін балалардың қоғамдағы орнының нығаюына негіз бола 

алады. 
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В современных условиях развития общества, его глобализации, английский язык приобретает статус 

универсального средства международного общения, а его свободное владение становится важным критерием 

качества подготовки специалистов. В этой связи общеобразовательная школа играет ключевую роль в 

обеспечении эффективного языкового образования, которое способствует социальной адаптации 

выпускников и формирует основу для их дальнейшего развития в сфере иноязычной коммуникации.  

В условиях компетентностного подхода к обучению особое значение приобретает понятие 

«компетенция», которое служит теоретической основой для определения целей и результатов образования. 

Существует множество трактовок данного термина в научно-педагогической литературе. 

Полонский В. М. описывает компетенцию как «совокупность определённых знаний, умений и 

навыков, в которых человек должен быть осведомлён и иметь практический опыт» [1]. Зимняя И. А. 

рассматривает компетенцию как интегративное личностное образование, включающее в себя знания, 

умения, ценности, опыт, а также готовность использовать их в различных видах деятельности [2]. 

Отсюда следует, что компетенция - это способность ученика использовать полученные знания и 

умения в повседневной жизни для решения некоторых практических и теоретических задач. Большое 

значение имеет формирование и развитие коммуникативной компетентности учащихся на занятиях 

иностранного языка. 

Термин «коммуникативная компетенция» был введён американским социолингвистом Д. Хаймсом в 

1966 году как альтернатива предложенной Н. Хомским «лингвистической компетенции», которая 

ограничивалась лишь знанием языковых структур и грамматики. Д. Хаймс расширил это понятие, включив в 

него способность использовать язык адекватно в различных социальных и культурных контекстах, то есть 

умение не только строить грамматически правильные фразы, но и уместно применять их в зависимости от 

ситуации. Позже это понятие было адаптировано для обучения иностранным языкам, в частности, в рамках 

исследований Совета Европы, где оно стало обозначать способность применять язык для различных целей на 

основе приобретённых знаний и умений [3]. 

Н. И. Гез определяет коммуникативную компетенцию как умение понимать и порождать иноязычные 

высказывания в разных социально детерминированных ситуациях с учётом языковых и социальных норм 

носителей языка [4]. 

С точки зрения психологии, И. А. Зимняя рассматривает коммуникативную компетенцию как 

конечную цель обучения языку, понимая её как способность человека осуществлять речевую деятельность и 

адаптировать своё речевое поведение в зависимости от задач и условий общения [5]. 

Развитие коммуникативной компетентности учащихся основной школы является ключевой целью 

обучения иностранному языку. В современных условиях эта задача приобретает особую актуальность, так 

как устное общение требует сформированных коммуникативных навыков. В условиях отсутствия языковой 

среды возникает необходимость поиска эффективных методов обучения, и одним из перспективных 

направлений является использование аутентичного видеоконтента. 

Под аутентичным видеоконтентом понимаются видеоматериалы, созданные носителями языка и 

используемые в учебных целях без изменений. К ним относятся разнообразные жанры: художественные и 

документальные фильмы, сериалы, телевизионные рекламы и шоу, мультфильмы и клипы, новостные 

репортажи, видеоблоги, интервью и другие. К аутентичным материалам также могут быть отнесены аудио- и 

аудиовизуальные материалы прагматического характера. 

В современной методике все чаще встречается понятие «аутентичность» и «аутентичный», 

применимое в основном к материалам, которые используются в педагогическом процессе. Е. Ю. Гуськова 

определяет понятие «аутентичный» как «подлинный, исходящий из первоисточника». Аутентичные 

материалы в обучении иностранному языку представляют собой ресурсы, используемые в реальной 

коммуникативной среде носителей языка. Они включают в себя печатные и аудиовизуальные источники, 

такие как газеты, журналы, транспортные билеты, театральные афиши, письма, рекламные объявления, 

радио- и телепрограммы. Эти материалы обеспечивают обучающимся погружение в естественный языковой 

контекст, способствуя развитию коммуникативных навыков и формированию социокультурной 

компетенциих [6].  

Профессор Т. Гордон в своем «Педагогическом словаре» дает следующее определение понятию 

‘видеоматериалы’– «это средства, с помощью которых можно стимулировать процесс обучения через 

слуховой и зрительный каналы одновременно», т. е. видеоматериалы состоят из визуальных и аудио 

компонентов[7]. 

Видеоматериалы в обучении иностранному языку представляют собой аудиовизуальный контент, 

записанный на электронных носителях и доступные через интернет. Они отличаются естественностью 

лексики и грамматических структур, а также соответствием языковых средств конкретным 
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коммуникативным ситуациям. Использование таких материалов способствует развитию восприятия речи, 

расширению словарного запаса и совершенствованию языковых навыков [8].  

Несмотря на высокий потенциал видеоматериалов в обучении иностранному языку, их использование 

остается эпизодическим. В некоторых случаях учащиеся просто просматривают видео без предварительно 

подготовленных заданий, способствующих осмыслению и обсуждению контента. Кроме того, их 

классификация и применение требуют значительных временных затрат на уроке. Из этого следует, что одной 

из актуальных проблем остается недостаточная разработанность методики использования видеоматериалов в 

образовательном процессе. Оптимальные способы их интеграции в обучение изучены недостаточно, что 

делает необходимость дальнейших исследований в этой области особенно важной. 

Поэтому данное направление особенно важно для учащихся основной школы при изучении 

английского языка. 

Видеоматериалы, используемые в обучении иностранному языку, могут классифицироваться по 

различным критериям: 

1. По цели создания – специально разработанные для образовательных целей или адаптированные 

видеоматериалы. 

2. По жанру – художественные фильмы, рекламные ролики, видеоклипы, новостные сюжеты, 

интервью, спортивные репортажи, исторические хроники, документальные фильмы. 

3. По тематическому охвату – материалы, посвящённые одной теме (однотематические) или 

охватывающие несколько тем (многотематические). 

4. По дидактическому назначению – обучающие и иллюстративные видеоматериалы. 

5. По структуре и степени завершённости – цельные видеоматериалы или их фрагменты. 

6. По способу применения – предназначенные для работы под руководством преподавателя или 

для самостоятельного изучения учащимися [9]. 

Использование видеоматериалов на уроках иностранного языка позволяют визуально и 

аудиовизуально поддержать учащихся в процессе освоения нового лексического и грамматического  

материалов, а так же обеспечивает мотивацию обучающихся к изучению данной темы.  

Педагог-методист О. И. Барменкова отмечает, что визуализация способствует не только более 

глубокому пониманию передаваемой информации, но и помогает выявить языковые особенности речи в 

конкретном контексте [10]. 

Стоит обратить внимание, что в отличии от аудио информации, аудиовизуальные медиа максимально 

приближены к реальной коммуникации, поскольку визуальные подсказки помогают выстраивать смысловые 

связи между изображением и содержанием, что способствует развитию интуитивного понимания языка у 

обучающихся и облегчает восприятие видео.  Исследования когнитивных процессов восприятия на слух 

показывают, что слушание — это не просто декодирование отдельных звуков, а сложный процесс, 

включающий прогнозирование и интерпретацию услышанного [11]. 

В современном обществе, где информационные потоки меняются очень быстрыми темпами, приучить 

учащихся грамотно использовать их в своей образовательной деятельности, уметь концентрироваться на 

полученной информации, является достаточно важным при организации учебного процесса. Важно помнить, 

что в школах обучается поколение «Альфа», которое выросло в эпоху цифровых технологий и значительно 

отличается от предыдущих поколений в способах восприятия и усвоения информации.  В связи с этим, 

традиционные методы обучения становятся для них не достаточно эффективными. Поэтому педагогам 

необходимо трансформировать подходы, адаптируя их к новым условиям и потребностям. В этом контексте 

использование видеоматериалов в обучении становится особенно актуальным, так как динамичный формат 

видео удерживает внимание и делает процесс восприятия информации более естественным. Кроме того, в 

современном мире как дети, так и взрослые получают значительную часть информации через видеоконтент 

из социальных сетей и онлайн-платформ. Это подтверждает эффективность видео как средства обучения, 

поскольку оно соответствует привычным способам восприятия информации у учащихся. 

Исследователи выделяют несколько этапов работы с видеоматериалами. Так, доктор педагогических 

наук, профессор Ю. А. Комарова предлагает следующую структуру [12]: 

1. Предварительный этап (previewing) – подготовка к просмотру; 

2. Этап восприятия (while viewing) – работа с видеоматериалом во время демонстрации; 

3. Этап анализа и осмысления (post-viewing) – контроль понимания и обсуждение содержания; 

4. Творческий этап – развитие языковых и речевых навыков. 

Каждый из этих этапов выполняет определенные функции и влияет на эффективность обучения. 

Предварительный этап - направлен на мотивацию учащихся и подготовку к восприятию 

видеоматериала. Используются приемы прогнозирования (анализ названия, ключевых слов, обсуждение 

тематических вопросов), а также вводится новая лексика, необходимая для понимания видеоряда. 

На этапе восприятия - происходит непосредственное знакомство с видеоматериалом. Учащиеся 

выполняют задания, связанные с поиском ключевой информации, анализом лексики, грамматики, фонетики. 

Важно использовать упражнения, позволяющие активизировать языковые знания и развивать навыки 

аудирования. 
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Этап анализа и осмысления заключается в проверке понимания содержания и уточнения деталей 

просмотренного видео. Здесь могут быть использованы следующие виды заданий: ответы на вопросы по 

содержанию видео; восстановление логической последовательности событий; дополнение фраз 

недостающими словами или словосочетаниями; характеристика персонажей, их поступков и мотивации; 

обсуждение основной идеи и проблематики видеоматериала. 

Творческий этап – это заключительный этап, который направлен на активное использование 

видеоматериала в устной и письменной речи. Он может включать выражение личного мнения о 

просмотренном; составление краткого пересказа или эссе; обсуждение актуальных тем, поднятых в видео; 

разыгрывание ролевых ситуаций на основе сюжета. 

Использование видеоматериалов на уроках иностранного языка не только способствует развитию 

языковых навыков, но и расширяет кругозор учащихся, позволяя им лучше понимать культурные и 

социальные особенности носителей языка. 

Применение видеоконтента на уроках иностранного языка не только способствует развитию языковых 

навыков, но и обеспечивает интеграцию социокультурного компонента в процесс обучения. 

Видеоматериалы создают условия для формирования языковой догадки, развивают навыки восприятия речи 

на слух и стимулируют коммуникативную активность учащихся. 

Однако для повышения эффективности работы с видеоматериалами необходимо учитывать 

возрастные и когнитивные особенности учеников, а также уровень их языковой подготовки. Это требует 

тщательного отбора видеофрагментов, разработки методически обоснованных заданий и последовательной 

организации учебного процесса. 

В современных условиях, когда учащиеся привыкают к быстрому потреблению информации через 

цифровые платформы, внедрение видеоконтента в образовательный процесс становится не только 

актуальным, но и необходимым. Динамичная подача материала через видео помогает удерживать внимание, 

повышает мотивацию к изучению языка и делает обучение более естественным и эффективным. 

Однако для достижения максимального эффекта от использования видеоматериалов важно учитывать 

их методически грамотную интеграцию в процесс обучения. Четкое структурирование работы с 

видеоконтентом, последовательное прохождение всех этапов – от предварительного ознакомления до 

творческой работы – позволяет обеспечить осмысленное восприятие материала и его активное применение в 

речи. 

Перспективы дальнейших исследований в данной области связаны с разработкой оптимальных 

стратегий подбора и классификации видеоматериалов, созданием методических рекомендаций для их 

эффективного использования на различных этапах обучения, а также изучением влияния видеоконтента на 

развитие языковой догадки, креативного мышления и социокультурной компетенции учащихся. 

Таким образом, видеоматериалы представляют собой неотъемлемую часть современной методики 

преподавания иностранного языка, обеспечивая комплексное развитие всех аспектов речевой деятельности и 

открывая перед учащимися новые возможности для освоения языка в условиях его живого 

функционирования. 
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УДК  378:81  

Нурбекова Гулшат, магистр, 

аға оқытушы Абылайхан ат. ҚазХҚжӘТУ 
 

 

ТЕХНОЛОГИЯЛАР АРҚЫЛЫ ОҚЫТУ ҮДЕРІСІНДЕ ФИЛОЛОГ-МАМАННЫҢ БОЙЫНДА  

ТІЛДІК ҚҰЗЫРЕТТІЛІКТІ ҚАЛЫПТАСТЫРУ 
 

Түйіндеме. Қазір қоғамымыздың саяси-әлеуметтік тұрғыда жаңа өрлеуі білім беру мен тәрбиелеу 

үдерісі мазмұнына елеулі өзгерістер енгізу, қайта құру, білім алушыларды жеке тұлға ретінде дамыту 

талабын қойып отыр. Ал ол білім мазмұнын жаңарту, оқыту үдерісін жандандыру міндетін жүктейді. 

Тілдің сөзжасам жүйесі –қазақ тілінің сөздік қоры мен сөздік құрамын жаңа сөздер жасау арқылы 

толықтырып отыратын негізгі тілдік құбылыс екендігі белгілі. Осы тұрғыдан келгенде, оны іске қосып 

отыратын механизмі, яғни белгілі сөзжасамдық заңдылықтары мен әдіс-тәсілдері бар. Ол өте ерте 

кезеңдерден бері қолданылып, дамып, іріктеліп, түрлі өзгерістерді басынан өткізіп, қазіргі қалыпқа түсіп, 

әбден қалыптасқан. Сондықтан тілде жаңа сөз кездейсоқ, қалай болса, солай жасала бермейді. Ол тілдегі 

қалыптасқан заңдылықтар арқылы жүзеге асады. 

Кілт сөэдер: Сөзжасам, туынды сөз, лингвистика, оқу үдерісі, суффикс, әдістер, тілдік құзыреттілік. 

 

Резюме. В настоящее время новый политико-социальный подъем нашего общества ставит задачу 

внесения существенных изменений в содержание образовательного и воспитательного процесса, 

перестройки, развития обучающихся как личности. Он возлагает на него задачу обновления содержания 

образования, активизации процесса обучения. 

Как известно, словесная система языка является основным языковым явлением, дополняющим 

словарный запас и словарный состав казахского языка путем создания новых слов. С этой точки зрения 

существует механизм его функционирования, т. е. определенные словообразовательные закономерности и 

методы. Она была использована на ранних стадиях, развивалась, отбиралась, переживала различные 

изменения, нормализовалась и сформировалась. Так что новое слово в языке происходит не случайным 

путем. Это происходит с помощью сложившихся закономерностей на языке. 

Ключевые слова: словообразование, производное слово, лингвистика, учебный процесс,    суффикс, 

методы, языковая компетентность. 

 

Summary. At present, the new political and social rise of our society sets the task of making significant 

changes in the content of the educational and educational process, restructuring, and developing students as 

individuals. It assigns him the task of updating the content of education, activating the learning process. 

As you know, the verbal system of the language is the main language phenomenon that complements the 

vocabulary and vocabulary of the Kazakh language by creating new words. From this point of view, there is a 

mechanism for its functioning, i.e. certain word-formation patterns and methods. It is used in the early stages, 

developed, selected, experienced various changes, normalized and formed. So a new word in the language happens 

randomly, not the way it happens. This happens with the help of established patterns in the language. 

Keywords: word formation, derived word, linguistics, educational process, suffix, methods, language 

competence. 

 

Білім берудің жаңа парадигмасы жалаң білімділіктен құзырлылық үлгісіне құрылады. «Сөзжасам» 

лингвистика ғылымының бір саласы ретінде жаңа қырынан қаралатын маманның тілдік құзыреттілігі – 

ұлттық мәдениетті игеруі, тілдік қатынаста пайдаланылатын ақпаратты өзі табуы мен қолдануы, тілдің 

әлеуметтілігіне қатыстыруын, өмірдің барлық саласында пайдалы өнімге айналдыруы. Қазіргі кезде тіл мен 

мәдениеттің өзара қарым-қатынасының мәңгілік проблемасы болып табылатын «адами капитал сапасын 

жақсарту» туралы жиі айтылып жүр. Бұл жаңа тілдік парадигманың пайда болуына алып келді.  

https://cyberleninka.ru/article/n/ispolzovanie-videomaterialov-kak-sredstvo-razvitiya-kommunikativnyh-kompetentsiy-uchaschihsya
https://cyberleninka.ru/article/n/ispolzovanie-videomaterialov-kak-sredstvo-razvitiya-kommunikativnyh-kompetentsiy-uchaschihsya
https://cyberleninka.ru/article/n/ispolzovanie-videomaterialov-kak-sredstvo-razvitiya-kommunikativnyh-kompetentsiy-uchaschihsya
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Қазіргі ғылыми және әдістемелік еңбектерде бірнеше термин бір ғана феноменді қарастырады деп 

көрсетеді. Олар: мәдениеттанымдық, лингвомәдениеттану, тілдік құзыреттілік. Ал тілдік құзыреттілік 

мәдениетпен тығыз байланысты екені белгілі, сонымен қатар метатілді қолдана отырып, мәдени аясына 

сүйенеді. Тілдік құзыреттіліктің құрылымында кемінде екі компонентін көрсетіледі: 1) сөйлеу әрекетіндегі 

әлеуметтік-мәдени стереотиптерді қолдану, тілдік түсінігінің болуы; 2) ұлттық таңбаланған тілдік бірліктерді 

дұрыс қолдану, ұлттық-мәдени компоненттер мағынасы мен тілдік бірліктерді сөйлеу әрекетінде қолдану 

біліктілігі. 

Білім беру үдерісінде қатысымдық құзіреттілікпен бірге танымдық құзіреттілікті де қалыптастыруға 

ерекше көңіл бөлініп жүр. Қазіргі таңда ақпараттар ағымының көптігіне байланысты білім алушының алған 

білімінің тереңдігіне емес, осы білімді өзіне қажетті жағдайда қолдана алу қабілетіне мән беріледі. 

Танымдық құзіреттілік күрделі құрылым мен үлкен мазмұнға ие. Ол білім алушыдан  жаңа білім мен 

дағдыны өңдей алатын қабілеті болуын, алатын білімін дұрыс ұйымдастыра білуді, өз ісіне 

жауапкершілікпен қарауды, жұмысын бағалай білуді талап етеді.  

 

6-Сызба. Тілдік құзыреттілік үлгісі 

 
Танымдық   құзыреттілік   – өз   бетінше   жаңа   білімді игеруі, білім деңгейін үнемі жетілдіруге 

дайын болуы, өзін-өзі ұйымдастыра алуы және дамытуы, жеке, қоғамдық, кәсіби өмірде танымдық қызметті 

дамытатын қабілетінің болуы. Осы компоненттерді дұрыс байланыстыра білгенде ғана танымдық 

құзіреттілікті қалыптастыруға болады. Бүгінгі өткениет заманында мәдениет пен өнердің, халықаралық 

қатынастың дамыған уақытында тілді мәдениет арқылы танып-білу өзекті де көкейкесті мәселелердің бірі 

болып отыр. Өйткені тілді зерттеу  арқылы ұлттық ерекшелігін, қайталанбас қасиетін танып білуге, сол тілде 

сөйлейтін ұлттың таным, болмысы мен тұрмыс-тіршілігін, менталдық айырмашылығын көрсететін салт-

дәстүр ерекшеліктерін танып білуге мүмкіндік береді. 

В.Н.Телия тілді қарастырудың антропологиялық парадигмасы  тілдік материалды 

репрезентациялаудың түрлерін беске: тіл – узус – сөйлеу әрекеті – норма – сөйлеу деп жіктейді [1,38]. Осы 

жіктелген репрезентациялардың әрқайсысы тілдік тұлғаның бойындағы  біліктіліктің ерекше түрі болатынын 

білдіреді. Біліктіліктердің түрлері, тілдік материалды  презентациялаудың формалары арасындағы сәйкестік 

тілшілердің еңбектерінде: 

♦ тіл – тілдік құзыреттілік; 

♦узус – тілдік құзыреттілік (семантикалық); 

♦сөйлеу әрекеті – коммуникативті құзыреттілік; 

♦норма – нормативті құзыреттілік; 

♦сөйлеу –орындаушылық құзыреттілік деп сипатталады. 

Тілдік қабілеттерді қалыптастыруда тұлғаның тілдік қабілетін дамыту –  күрделі құрылымдық білім. 

Интеллектуалды компонент бейнелік және логикалық ойлауды біріктіреді. Тілдік компоненттің құрамына 

тілдік ойлау енеді, бұл қабілет лингвистикалық семантикалық сөзжасамдық типтер, олардың мағыналарын, 

қабылдауды дамытады. Сөйлеу компоненті тұлғаның коммуникативті дағдыларын белгілейді. Тілдік 

құзыреттіліктің  мазмұны негізгі білімнен құралады.  Бұл білім әрекет пен қарым-қатынас жағдайларын 

семантикалық талдау нәтижесінде қалыптасады. Тілдік құзыреттілікке коммуниканттардың ұлттық сана-

сезімі туралы ой-түсінік те кіреді.  Тілдік құзыреттілік менталды қасиеттердің жекелік түрі болып, белгілі бір 

деңгейде тілдік және коммуникативті құзыреттіліктерге байланысты болып келді. Ойлаудың осы типтерін 

оқыту үдерісінде дамыту ескеріледі. 

Бірінші құзыреттілік – білім алушы проблемаларды шешу құзыреттілігі бойынша: әртүрлі тілдік 

жағдаяттардағы проблемаларды анықтайды, өздігінен шешім қабылдайды, өз шешімінің нәтижесін бағалай 

алады; өмір жағдайларында туындаған жағдаяттарда міндеттерді шешетін технологияларды таңдай алады, 

кәсібіне қажетті сөздерді талғай алады. 

Екінші құзыреттілік – ақпараттық құзыреттілік бойынша: ақпараттарды  сыни тұрғыдан талдайды, 

соның негізінде саналы шешім қабылдайды; тілдің танымдық қызметтерін өз мақсатына сай қолдана алады; 

ТІЛДІК 
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Лингвистикалық

лексикалық
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логикалық операцияларды еркін қолдана отырып ақпараттарды өз мүмкіндігіне сай өңдей алады; сөйлеу 

әрекетін жоспарлауда және жүзеге асыруда ақпараттарды талғап қолданады; жаттығудағы сөздердің 

семантикасын және жасалу жолдарын анықтай алады. 

Үшінші құзыреттілік – коммуникативтік құзыреттілік бойынша сөйлесім әрекетінің дағдыларын 

меңгереді, ауызша және жазбаша сөзжасамдық талдау,  пәннің заңдылықтарын, ережелерін, сөздің 

мағыналық сипатын және сөзжасамдық семантикасын ұстанады; тілдік деректерді пайдалана отырып,  

іскерлік қарым-қатынасқа қажетті дағдыларды меңгереді, ауызша және жазбаша сөйлеуде қажетті 

коммуникативтік сапаларды қолданады; өз ойын дәлелдей түседі [2,89]. 

 

7-Сызба. Тілдік құзыреттілікті қалыптастыру моделі. 

 

  

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Осы кезең ғалымдарының еңбектерінде кәсіби педагогикалық дайындықты қарастыру барысында 

болашақ маманның индивидуалдылығы құрылымының құрамдас бөліктері (индивидтік, субъектілік, 

тұлғалық), оның кәсіби мәдениетіне қойылатын талаптар (шығармашылық, ғылыми ізденісін, кәсіби 

білімдер және біліктер, т.б.), кәсіби біліктердің кешені ескерілді. Мәселен, ғалым Б.Қасымның еңбектеріне 

сүйене отырып, сөздердің лексикалануы, семантикалық өрісі, когнитивтік табиғаты, символдану үдерісі 

нәтижесінде жеке номинацияға ұштасу заңдылығы, тұрақты тіркестердің сөзжасамдық мағынаға айналуы 

секілді тұжырымдар ұсынады.  Профессор Б.Қасым: «Символдардың әмбебап категория екендігі белгілі. Бұл 

көзқарас бойынша, символ –  кез-келген мәдениетке тән әмбебап құбылыс. Адам қоршаған ортаны ой 

қабілеті арқылы танып біледі десек, тіл ой қызметін бейнеге, белгілі бір тілдік үлгіге түсіреді. Ол халықтық 

дүниені түйсінуінен хабар беретін қазына, яғни ғаламның тілдік бейнесі ретінде ұлттық  эстетикалық таным-

талғамын, кәсібін, мінез-құлық, ырым-наным, әдет-ғұрпын, салт-дәстүрін, бір   сөзбен айтқанда, ұлттық 

рухты тек тілде ғана жан-жақты танытады. Мұның негізінде «әлемді тіл арқылы танудың» әр ұлт тілінде 

түрлі сипатқа ие екендігі туралы шешімге символдың тілдік сипатын ашу арқылы және әр ұлттың болмысын 

таныту негізінде келуге болады»[3.124],- деп көрсетеді.Тілші сол арқылы адам танымында зат не құбылыс 

туралы ұғымның жаңа бір сапасы, белгісі, қасиеті, реңі айқындалып, одан тілдің даму жүйесіндегі және 

ұтымдық даму кезіндегі туындайтын қажеттілікке сәйкес жаңа туынды мағыналар өрбитінін дәлелдейді.  

Ғалым еңбектеріндегі тұжырымдар мен ой-пікірлерге сүйене отырып филолог-мамандардың тілдік 

құзыреттілігін мәтін арқылы қалыптастыруда семантикалық, концептілік, тілдік бірліктерді талдаудың 

мынадай жүйесін ұсынуға болады: 

 

 

 

 
 

Құзыреттілік түрлері 

Танымдық   құзыреттілік    Коммуникативтік 

 

Тілдік құзыреттілік 

Филолог-маманның бойында тілдік құзыреттілікті қалыптастыру  

Кез келген контексте ақпаратты беру және қабылдаы, мәдени-тілдік аясы мәтін 

түрлерін қолдануы 

Қажетті мәтіндік  ақпаратты тілдік бірліктерді жүйелеу және іріктеу және 

пайдалануы 

Ғылыми-теориялық білім ақпаратты алу тәсілі ретінде тілдік құзыреттіліктің 

негізгі тетіктері туралы теориялық түсінігінің болуы болады 

Кәсіби мамандық қызметінде қарым-қатынас жағдаяттарына сәйкес тілдік 

біліктер мен дағдылардың тиісті қолдану тәсілдерін білуі 

Қазақ тілінің құндылық маңызын коммуникативтік қатынас жасау құралы ретінде 

пайдалануы 
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8-Сызба. Тілдік құзыретттіліктің концептуалды негізі 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Осы қасиеттерді бойына жинаған индивид, саналы адам дәрежесінен тұлға одан әрі тілдік тұлға 

дәрежесіне көтеріле алады. Яғни, филолог-маманның тілдік құзыреттілігін сөзжасамдық талдау арқылы 

қалыптастырудың тіл мен мәдениет бірлігінде тілдік тұлға аспектісіне назар аудару қажеттігі туындайды. 

Осы тұрғыдан алғанда, мәдениет пен тілді тұтынушы арасындағы сабақтас байланыстың бар екенін 

көрсетеді.  

Соңғы кезде қазақ тілінің лексикалық ұлттық-мәдени дәстүрін түсіндіру мәселелеріне арналған 

бірнеше еңбектер пайда болды. Дегенмен, қазіргі кезде қазақ тіліндегі сөздің ішкі құрылымы, коннонативті 

мағынасы (Б.Қасым) және олардың пайда болуының когнитивтік аспектілері мәселелері мән беруде. 

Сондықтан зерттеудің міндеттерінің бірі – ұлттық-мәдениеттің ерекшелігімен байланысты сөздің ішкі 

құрылымын ашып, тілдегі шындық болмыстың мәдениет арқылы бейнеленген тұстарын көрсету болып 

табылады. 

Когнитивтік семантика тілді түсіну және қолдану мәселесін негізгі    назарға ала зерттеп, мағына 

санада кодталатын үдеріс, ғаламның тілдік бейнесін құрушы бірлік екені ескеріледі. Соның нәтижесінде 

белгілі бір үдерістің әрекет  етуші, әрекет, мақсат, нәтиже қатынасы негізінде ғана жүзеге асатыны 

мойындалады.  Концептілік талдаудың басты мақсаты – ғалам туралы білім моделін құру және ғаламның   

тілдік бейнесін түсіндіру. Әр халықтың өмір тәжіребесінің күрделілігіне, қалай, нені басынан өткергеніне 

қарай тілдік білімі де өзгеріске түсіп отырады [4,265]. Қазақ тіліндегі көз//көру етістікті фразеологизмдерге 

пейоративтік  бағалауыштық, баға беру халықтың ұлттық дүниетанымымен түсіндіріледі. Ерте кезден қазақ 

халқында адамның көзқарасында үлкен магиялық күш бар деп есептелген. Кез келген бөтен адамның көзі 

зиян тигізеді деп саналған.  Сондықтан қазақтарда қырық күнге шейін жаңа туған нәрестеге, сонымен қатар 

үй жаныуарының балаларына қарауға тыйым салынған. Көз жанарының уытын төгу, көзі өңменен өту, 

көзібен ату, көзі тию, көзі соқыр, көзбен ату, көзі өту, көзімен ішіп-жеп қарау, т.б.  тілдік бірліктер осының 

дәлелі болса керек [5,142]. Филолог-маманның тілдік құзыреттілігін туынды сөздің семантикасы арқылы 

қалыптастырудың ғылыми-теориялық негіздеріне тілдік құзыреттілікті игеру, маманның кәсібилігіне, өз 

маманының шеберіне және Ұлы дала елінің идеясын жүзеге асыратын тілдік тұлға ретінде сипатталады. 

Зерделей келе, мәдени код сөзжасамдық таңбаның мағынасы мен мазмұны арасындағы сәйкестікті 

анықтайды, аталым-таңбаны түсініп, белгілі бір ұлттың таңбалық қасиеті мен мәнінің бірлікте 

жұмсалатынын көрсетеді деп айтуға болады. 

Сөзжасамдық тақырыптарды тереңдете оқытуда, оның морфологиялық тақырыптардан 

ерекшеліктерін, өзіндік заңдылықтарын игеріп, машықтануға үйретуде тілдің «Сөзжасам» саласының өзіндік 

мазмұндық ішкі ерекшелігін ескеретін болсақ, оқыту заңдылықтарымен біртұтастықта алсақ қана білім 

алушының өзіндік әрі абстрактілі ойлауын, ой қорытуын қалыптастыруға болады. 

 Сондықтан филология мамандықтарында тілдің «Сөзжасам» саласы бойынша білім алушыда 

теориялық білім мен абстрактілі  ойлаудың негізін қалыптастыру үшін, оны оқытудың тұтас ғылыми 

әдістемелік жүйесінің (тілдік тақырыптарды тереңдете оқытудың  ғылыми теориялық әрі ғылыми 

әдістемелік негізі, дидактикалық ұстанымдары,  сабақ түрлері, оқыту әдістері,  бақылау материалдары) 

жасалуы қажет.  

Қазіргі уақытта оқытудың технологиясы мен модульдерінің түрлі жіктеулері бар. Бірақ олар бір 

жағдайда ұқсас келеді, қолданыста олардың барлығы оқытудың оқу жүйесіне негізделеді. Жалпы бұл 

педагогикалық жүйелердің барлығын  ЖОО  филология мамандықтарында тұлғалық бағдарлы оқытуды 

ұйымдастыруда қолдануға болады.Осыған орай, еңбекте оқу үдерісін ұтымды ұйымдастырудың да өзіндік 

мәні сөз болады. Оқу үдерісін ұйымдастыру формасы – оқытушы мен студенттердің арнайы 

ұйымдастырылған белгіленген тәртіп пен талапта жүргізілетін оқу-таным іс-әрекетінің үдерісі. 

Оқу жұмысын  ұйымдастырудың негізгі түрі – сабақ. Тілдік материалды меңгерту кезеңдеріне, 

міндеттеріне, мазмұн, мақсаттарына қарай қазақ тілі сабағының мынадай түрлері бар: жаңа сабақ, 

қайталау сабағы, бақылау сабағы, аралас  сабақ. 

Тілдік құзыретттіліктің концептуалды негізі 

Коммуникативті-прагматикалық  

Әлеуметтік линвистика 

Когнитивті лингвистика 

Линвомәдениеттану 

Коммуникативті- функционалдық 
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Қазір қоғамымыздың саяси-әлеуметтік тұрғыда жаңа өрлеуі білім беру мен тәрбиелеу үдерісі 

мазмұнына елеулі өзгерістер енгізу, қайта құру, білім алушыларды жеке тұлға ретінде дамыту талабын 

қойып отыр. Ал ол білім мазмұнын жаңарту, оқыту үдерісін жандандыру міндетін жүктейді. 

Тілдің сөзжасам жүйесі –қазақ тілінің сөздік қоры мен сөздік құрамын жаңа сөздер жасау арқылы 

толықтырып отыратын негізгі тілдік құбылыс екендігі белгілі. Осы тұрғыдан келгенде, оны іске қосып 

отыратын механизмі, яғни белгілі сөзжасамдық заңдылықтары мен әдіс-тәсілдері бар. Ол өте ерте 

кезеңдерден бері қолданылып, дамып, іріктеліп, түрлі өзгерістерді басынан өткізіп, қазіргі қалыпқа түсіп, 

әбден қалыптасқан. Сондықтан тілде жаңа сөз кездейсоқ, қалай болса, солай жасала бермейді. Ол тілдегі 

қалыптасқан заңдылықтар арқылы жүзеге асады. 
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7-СЫНЫП ОҚУШЫЛАРЫНЫҢ ЛИНГВОМӘДЕНИ СУБ-ҚҰЗЫРЕТТІЛІГІН 

ҚАЛЫПТАСТЫРУДАҒЫ БЕЙНЕ ТЕХНОЛОГИЯЛАРДЫҢ РӨЛІ 

 

Аннотация: Мақалада ағылшын тілін үйрену кезінде жетінші сынып оқушыларының лингвомәдени 

құзыреттілігін дамытуға бейне технологиялардың әсері қарастырылады. Тәжірибе көрсеткендей, edpuzzle 

платформасын пайдалану тіл мен мәдени ерекшеліктерді жақсы меңгеруге ықпал етеді. 

Ключевые слова: «Бейнетехнологиялар», «Лингвомәдени құзыреттілік», «Аутентті материалдар», 

«Шетел тілін оқыту».. 

 

In the contemporary global landscape, English has emerged as a pivotal element in education systems across 

the world. Over the past decade, Kazakhstan's educational framework has undergone significant transformations, 

introducing new reforms to enhance language learning. One of the key initiatives is the "Trinity of Languages" 

program, approved by the Decree of the President of the Republic of Kazakhstan on November 20, 2007 [1]. This 

program aims to develop multilingual proficiency among students by ensuring fluency in Kazakh, Russian, and 

English, equipping them with the necessary skills to succeed in the globalized world. The State Program for the 
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Development of Education and Science of the Republic of Kazakhstan for 2020–2025 [2] highlights the importance 

of technology-driven approaches in fostering communicative competence among students. Video technologies have 

gained recognition as effective tools for developing not only linguistic skills but also linguo-cultural sub-

competence, an essential component of intercultural communicative competence. This study aims to explore the role 

of video technologies in the formation of linguo-cultural sub-competence among 7th-grade students. The research 

will assess the effectiveness of video-enhanced instruction in comparison to traditional methods and evaluate its 

impact on students' cultural awareness and language proficiency. In the context of foreign language education, the 

development of intercultural communicative competence plays a crucial role in preparing students for effective 

communication in a multicultural world. According to S.S. Kunanbayeva, intercultural communicative competence 

is the ability to use language not only correctly but also appropriately in diverse cultural contexts [3].  

In her framework, the intercultural communicative competence includes the following subcompetences: 

lingual cultural, social, social cultural, conceptual, personally centered, cognitive and communicative.  

Linguocultural subcompetence is one of the key and important aspects in teaching a foreign language, since without 

understanding the cultural content of the language being studied it is almost impossible to become completely fluent. 

According to Vorobyov V. linguacultural competence is understood as the knowledge of the national culture, 

reflected and fixed in the native language. It encompasses the ability to use this knowledge in the process of 

communication[4].   This definition emphasizes how inseparable and interconnected the concepts “language” and 

“culture” are. Teaching foreign languages will be ineffective if grammar, vocabulary and pronunciation are 

interpreted in culturally inappropriate contexts and lead to cultural misunderstandings when communicating with 

representatives of that culture and native speakers. 

Vocabulary and structure of a language usually reflect on cultural values and historical experiences of its 

native speakers. Scholars like Risager K. introduce the concept of “language culture” to show the importance of this 

internal connection, accentuating that language and culture cannot  be separated and should be considered as a whole 

rather that as separate domains [5].  This understanding suggests that language learning must inherently involve 

cultural education, enabling learners to both interpret and produce speech in ways that are culturally appropriate 

and meaningful to native speakers and in intercultural communication. 

Having determined the importance of developing linguacultural competence, we should turn to educational 

technologies that promote an integrated approach to teaching foreign languages and are aimed at developing 

students’ ability to perceive and comprehend cultural information related to the language being studied.  The arsenal 

of modern foreign language teaching methods includes many technologies that are part of broader pedagogical 

categories, such as methods and approaches to teaching. Among them, video technologies stand out, occupying an 

important place in innovative learning. They fit organically into the framework of interactive and student-oriented 

approaches, contributing not only to the formation of linguistic competence but also to a deeper cultural immersion 

of students in an authentic language environment. Vanderplank R.  emphasizes that video technology bridges the gap 

between the classroom and authentic language environments. He argues that be exposing students to natural 

language use in dynamic, real-world scenarios, video learning promotes learner autonomy and enhances the 

developments of higher level communication skills [6]. Canning-Wilson C. describes video technologies as 

encompassing a range of multimedia resources – moving images, sound, and text- that provide authentic, context-

rich input, thereby enabling learners to perceive and absorb linguistic nuances along with cultural cues[7]. 

 It follows that video technologies are effective not only because they help to eliminate the barrier between 

that classroom and live communication with native speakers, but also because they provide authentic material that 

helps students immerse themselves in a language environment that helps them develop an understanding of the 

culture and society of the language being studied. A study by Herron and Hanley found that integrating video 

materials demonstrating authentic communicative situations could increase learners’ ability to interpret cultural 

nuances by 25-30% [8]. It is worth noting that video technologies are effective in developing linguistic and cultural 

competence only when the audio-visual material is authentic, that is, created and produced by native speakers, since 

non-native speakers cannot fully reproduce the cultural nuances and pronunciation features that are the basis for 

immersing students in the linguacultural environment of a foreign language. 

Video technologies have advantages in that authentic ones are very flexible and mostly accessible to teachers 

and students of different levels. It is also important that authentic video materials are very easy to find and 

implement in the educational process.  For almost every level of language proficiency according to the CEFR 

framework, it is possible to find a lot of video materials that will be effectively integrated and adapted to the needs of 

the students, especially the need to get acquainted with the culture of English speakers. In addition, video 

technologies are very effective in that for each level of language proficiency and age category of students, you can 

find video materials that suit their interest. These materials may include popular cartoons, films, TV series, music 

videos that will spark the interest of students and make that formation of linguacultural competence more smooth, 

exciting and educational. As for 2025, there are a huge number of ICT tools that teachers can utilize to search for 

video materials such as  YouTube, Vimeo, Edpuzzle, Khan Academy, TED Talks и TED-Ed, Coursera and so on . 

Let’s delve into the formation of linguacultural competence by using the Edpuzzle platform using the example of 7th 

grade students of the specialized lyceum “Bilim-Innovation” in Almaty. 

This study employs a quasi-experimental design with two non-randomized groups of 7th-grade students: 7 

«A» as an experimental group and 7 «C» as a control group from the “Bilim-Innovation” Specialized Lyceum in 
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Almaty. The design includes pre-test and post-test assessments to evaluate the impact of video-based instruction 

on the development of linguocultural subcompetence. A mixed-methods approach was chosen to allow both 

quantitative evaluation (through tests and rubrics) and qualitative insights (through student reflections and teacher 

observations). 

 

Table №1. Description of participants 

 

The participants had an A2–B1 CEFR proficiency level, based on diagnostic tests conducted at the beginning 

of the academic year.  

The Edpuzzle platform was selected for its capacity to integrate interactive, embedded questions into 

authentic video content. It allows teachers to monitor engagement and comprehension in real time, thereby 

enhancing learner autonomy and providing immediate feedback.  

 
Attachment №1. The icon of Edpuzzle. 

 

While conducting this study, these criteria were set for the video content: 

1. It is created by native speakers (e.g., BBC Learning English, National Geographic Kids, 

EnglishClass101). 

2. Videos reflect English-speaking traditions, holidays, idioms, and daily communication scenarios. 

3. Content was selected to suit 12–13-year-olds and aligned with the CEFR A2–B1 levels. 

4. The duration is 3–8 minutes to maintain attention span and allow deep focus on cultural features. 
 

 
 

Attachment №2. The interface of Edpuzzle 

The instructional phase lasted four weeks, with each week dedicated to a specific cultural theme (e.g., 

superstitions, daily routines, holidays, idioms). Below is an expanded version of the procedure for Week 2, where the 

theme was “Superstitions”. This week’s lesson followed the PPP model. 
 

Table №2. The lesson’s procedure for experimental group 

Stage Description 

Schema activation Students brainstorm familiar superstitions and predict possible consequences using first 

conditional (e.g., If you spill salt, you'll fight). 

Presentation and Practice 
Students watched a 5-minute video on Edpuzzle titled 

“10 Strange Superstitions from Around the World”, 

Group Grade Number of students Age range Role 

Experimental 7 «A» 13 12-13 They received video-enhanced instruction 

using Edpuzzle. 

Control 7 «C» 11 12-13 They received traditional instruction with 

textbooks only. 
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which was embedded with timed questions. 

 

Production Students composed a “Top 5 Superstitions” list with First Conditional sentences and 

visual support. 

 
Attachment №3. Example of a multiple-choice question 

Table №3. Test score comparison. 

Group Pre-test score (out of 30)  Post-test score (out of 30) % Improvement 

7 «A» 16.8 26.1 55.3 %  

7 «C» 17.2 20.5 19.9 %  

 

A comparative analysis of the pre- and post-test results indicated a significantly higher learning gain among 

students who were taught using Edpuzzle-integrated lessons. In the pre-test, both groups displayed relatively similar 

baseline proficiency in understanding and applying the First Conditional structure, with mean scores of 16.8 (7A) 

and 17.1 (7C) out of 30 points, respectively. However, following the intervention, the experimental group’s mean 

score rose to 26.1, while the control group’s post-test average increased only modestly to 20.5. This amounts to a 

55.3% improvement in the experimental group compared to a 19.9% improvement in the control group. Qualitative 

findings support the quantitative results and shed light on learner perception and engagement. Student feedback 

collected via post-lesson reflections and informal teacher observations highlighted several recurrent themes. Learners 

in the experimental group found the lessons more enjoyable and intellectually stimulating, often commenting on how 

the integration of video made grammar “more real” and “easier to remember.”  

This study demonstrates the significant role of video technologies, specifically the Edpuzzle platform, in 

enhancing the formation of linguocultural subcompetence among 7th-grade students. By integrating authentic, 

culturally rich video materials into language instruction, students not only improved their grammatical accuracy and 

communicative skills but also deepened their understanding of cultural contexts and values embedded in the English 

language. The experimental group showed a markedly higher improvement in test scores and demonstrated greater 

engagement and motivation compared to the control group. These findings affirm that the use of video-enhanced 

instruction fosters both linguistic and cultural competence, making language learning more meaningful, interactive, 

and aligned with real-world communication. As educational technologies continue to evolve, their thoughtful 

integration into foreign language teaching can significantly contribute to the development of intercultural 

communicative competence, preparing students for successful participation in a multicultural global society. 
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Аннотация: Связь между билингвизмом и когнитивными способностями является предметом 

активных исследований на протяжении многих лет. Исследования показывают, что владение двумя языками 

может оказывать значительное влияние на такие когнитивные функции, как память, концентрация и 

креативность. В данной статье рассматриваются когнитивные преимущества, связанные с билингвизмом, с 

особым акцентом на то, как изучение второго языка влияет на запоминание, внимание и творческое 

мышление. Доказательства, полученные из многочисленных исследований, подтверждают идею о том, что 

билингвы обладают преимуществами в этих когнитивных сферах по сравнению с монолингвами. 
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THE COGNITIVE BENEFITS OF BILINGUALISM: 

ENHANCING MEMORY, CONCENTRATION, AND CREATIVITY 

 

Abstract: The relationship between bilingualism and cognitive abilities has been a subject of considerable 

research over the years. Studies suggest that proficiency in two languages can have significant effects on cognitive 

functions such as memory, concentration, and creativity. This article explores the cognitive benefits associated with 

bilingualism, particularly focusing on how second language acquisition impacts memory retention, concentration, 

and creativity. The evidence from numerous studies supports the idea that bilingual individuals show advantages in 

these cognitive domains compared to monolingual individuals. 

Keywords: Bilingualism, Cognitive abilities, Memory, Concentration, Creativity, Second language learning, 

Cognitive benefits. 

 

Bilingualism is tightly connected with memory retention. Memory plays a crucial role in language acquisition, 

and studies indicate that bilingual individuals often demonstrate stronger memory retention compared to 

monolinguals. This advantage stems from the constant need to switch between two languages, which strengthens the 

brain’s ability to store and retrieve information [1]. Research suggests that bilinguals have a more developed 

working memory, allowing them to hold and manipulate information efficiently [2]. This cognitive flexibility 

extends beyond language use, benefiting academic performance and problem-solving skills. Furthermore, bilingual 

individuals are often more adept at retaining and recalling information in various domains, such as learning new 
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facts or remembering details from books or lectures. Their capacity to manage multiple linguistic systems 

encourages a more organized and efficient approach to memory retention in general. 

Moreover, bilingual individuals are often better at recalling details and recognizing patterns. Studies have 

shown that learning a second language enhances episodic memory, the ability to remember personal experiences, as 

well as semantic memory, which involves understanding facts and concepts [3]. The process of managing two 

linguistic systems requires continuous mental exercise, which in turn improves overall cognitive function. This 

improvement in memory retention also aids in the capacity to recognize patterns in new information, as bilinguals 

can easily compare and contrast knowledge from different linguistic and cultural contexts. This ability to recognize 

patterns and details is invaluable not only in learning a new language but also in processing complex concepts across 

various fields of study. As a result, bilinguals tend to excel in tasks that require analytical thinking and pattern 

recognition. 

Bilingualism not only enhances memory retention but also strengthens various cognitive functions, paving the 

way for additional benefits such as improved concentration and attention control. One of the most widely recognized 

cognitive benefits of bilingualism is improved concentration and attention control. Bilingual individuals frequently 

switch between languages, which strengthens the brain’s executive control system—the set of cognitive processes 

responsible for focusing attention, filtering distractions, and managing multiple tasks [4]. Research suggests that 

bilinguals outperform monolinguals in tasks requiring selective attention and cognitive flexibility. This ability to 

focus attention and disregard irrelevant information allows bilinguals to tackle tasks with greater efficiency and 

effectiveness. It also explains why bilinguals often excel in environments where attention must be split or sustained 

over long periods. 

This advantage is particularly evident in challenging environments where distractions are present. Bilingual 

individuals tend to excel in tasks that require sustained attention, such as reading comprehension and problem-

solving, as they develop a heightened ability to filter out irrelevant information [5]. This enhanced focus also 

contributes to better academic and professional performance, as bilinguals can manage complex cognitive tasks more 

effectively. Their ability to maintain focus in noisy or distracting environments allows them to process information 

more efficiently and adapt to different tasks with ease. Additionally, bilinguals often exhibit improved multitasking 

abilities, which is crucial in both personal and professional settings, where juggling multiple responsibilities is a 

frequent demand. 

Bilingualism has also been linked to greater creativity and cognitive flexibility. The ability to think in multiple 

languages fosters divergent thinking, which is the capacity to generate multiple solutions to a problem [6]. Bilingual 

individuals often show higher levels of originality and adaptability in creative tasks, as they can draw from diverse 

linguistic and cultural experiences. Their exposure to different cultural perspectives also influences their creative 

processes, enabling them to incorporate a wide range of ideas and viewpoints into their work. This cultural richness 

in their thinking allows bilinguals to approach problems in innovative ways, often coming up with solutions that are 

not immediately apparent to others. 

Studies indicate that bilinguals tend to approach problem-solving with a broader perspective, as they are 

accustomed to thinking in different language structures and frameworks [7]. This mental flexibility enables them to 

see connections between concepts more easily and come up with innovative ideas. Additionally, bilingual 

individuals often demonstrate enhanced storytelling skills, as they can express ideas in different ways and 

incorporate unique cultural influences into their narratives. Their ability to switch between languages and adapt their 

thought processes according to the context is an important factor in their creative success. Moreover, bilinguals often 

have a deeper understanding of their own language and culture, which allows them to connect more profoundly with 

others and express their ideas with greater clarity and depth. 

The cognitive benefits of bilingualism extend far beyond language proficiency. Research consistently supports 

the idea that bilingual individuals experience advantages in memory retention, concentration, and creativity. The 

mental exercise involved in managing two languages strengthens cognitive functions, leading to improved problem-

solving skills, better attention control, and enhanced creative abilities. As the world continues to embrace 

multilingualism, understanding the cognitive advantages of bilingualism becomes increasingly important for both 

education and personal development. In an increasingly interconnected world, the ability to speak more than one 

language is becoming a vital skill, not only for effective communication but also for enhancing cognitive abilities 

across a variety of domains. 

By fostering bilingual skills, individuals can unlock a range of cognitive benefits that contribute to intellectual 

growth and adaptability in an ever-changing world. These skills promote a more flexible mindset, allowing 

individuals to approach challenges with a diverse set of cognitive tools. The ability to think in different languages 

enhances cognitive plasticity, making individuals more adaptable in facing new environments and challenges. As 

society continues to evolve, the cognitive advantages of bilingualism will be invaluable in both personal 

development and professional success, making bilingualism an asset that goes far beyond language proficiency itself. 
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Abstract: The article examines the key competencies formed in Russian language classes in Kazakh groups. 

Special attention is paid to communicative competence, which allows students to interact effectively in a non-native 

language. The methods and materials contributing to the development of linguistic, socio-cultural and compensatory 
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successful integration of students into a multilingual society is emphasized. 
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Обучение русскому языку в казахских группах представляет собой сложный и многогранный процесс, 

направленный на формирование у студентов различных компетенций, необходимых для эффективного 

общения и профессиональной деятельности. В условиях поликультурного общества Казахстана владение 

русским языком становится важным фактором социальной и профессиональной мобильности. 

Компетентностный подход в образовании акцентирует внимание на развитии у студентов способностей 

применять полученные знания и навыки в реальных жизненных ситуациях. В этом контексте особую 

значимость приобретает коммуникативная компетенция, включающая в себя умения и навыки, позволяющие 

эффективно взаимодействовать в различных коммуникативных ситуациях. Кроме того, важную роль играют 

языковая, социокультурная и компенсаторная компетенции, обеспечивающие глубокое понимание языка, 

культуры и способность компенсировать недостаток языковых средств. Настоящая статья посвящена 

анализу методов и материалов, способствующих формированию указанных компетенций на занятиях по 
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русскому языку в казахских группах. Особое внимание уделяется практическим аспектам применения 

компетентностного подхода и оценке его эффективности в образовательном процессе. 

В процессе исследования были использованы следующие методы: анализ научной литературы, 

посвященной вопросам формирования компетенций при обучении неродному языку; наблюдение за 

учебным процессом в казахских группах; анкетирование и интервьюирование преподавателей и студентов; 

анализ учебных материалов и программ. Особое внимание уделялось изучению компетентностного подхода 

в преподавании неродного языка, позволяющего преобразовать студента из пассивного элемента 

образовательной системы в активного участника образовательного процесса. Важным аспектом 

исследования стало рассмотрение коммуникативной компетенции как одной из основных целей обучения 

казахскому языку, включающей в себя речевую, языковую, социокультурную, компенсаторную и учебно-

познавательную компетенции. Для сбора эмпирических данных были проанализированы учебные пособия, 

используемые в казахских группах, а также проведены опросы среди преподавателей и студентов 

относительно эффективности различных методов обучения. Полученные данные были обработаны с 

использованием методов статистического анализа для выявления корреляций между применяемыми 

методами и уровнем сформированности различных компетенций у студентов. 

Анализ данных показал, что использование компетентностного подхода в преподавании русского 

языка в казахских группах способствует более эффективному формированию коммуникативной 

компетенции у студентов. В частности, применение сюжетно-ролевых игр и игровых ситуаций позволяет 

студентов развивать навыки общения в различных контекстах, что подтверждается исследованиями. Кроме 

того, использование современных технологий, таких как компьютерные программы и интернет-ресурсы, 

способствует повышению мотивации студентов и улучшению их языковых навыков. Анализ учебных 

материалов показал, что интеграция социокультурных элементов в процесс обучения способствует более 

глубокому пониманию студентов  культурных особенностей русского языка и его носителей. 

Статистический анализ результатов анкетирования студентов показал, что 85% опрошенных отметили 

повышение уровня своей коммуникативной компетенции после применения указанных методов обучения. 

Преподаватели также отметили улучшение результатов студентов и повышение их интереса к изучению 

русского языка. Таким образом, результаты исследования подтверждают эффективность компетентностного 

подхода и использования современных методов и материалов в процессе обучения русскому языку в 

казахских группах. 

Анализ показал высокую эффективность компетентностного подхода при обучении русскому языку в 

казахских группах (Таблица 1). 

Таблица 1 - Уровень сформированности компетенций у студентов после применения разных методов 

(n = 120) 

Компетенция 
Д

о (%) 

П

осле (%) 

Δ 

(изменение) 

Коммуникативн

ая 

4

2 
85 +43% 

Языковая 
5

5 
88 +33% 

Социокультурн

ая 

3

8 
79 +41% 

Компенсаторна

я 

4

6 
76 +30% 

Учебно-

познавательная 

5

0 
83 +33% 

Как видно из таблицы, наибольший прирост был зафиксирован в коммуникативной и 

социокультурной компетенциях. 

 
Рисунок 1 - Повышение уровня компетенций после внедрения новых методов 
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Данные подтверждают положительное влияние активных и игровых методов на формирование 

речевых и культурных навыков. 

 
Рисунок 2 - Оценка эффективности методов преподавателями (по 5-балльной шкале) 

 

Наиболее высоко преподаватели оценили интерактивные и ролевые методы, подчеркивая их 

практическую направленность. 

После внедрения компетентностного подхода уровень коммуникативной компетенции вырос более 

чем на 40%. Большинство студентов отметили, что задания с элементами ролевых игр способствовали 

лучшему усвоению материала. Преподаватели выразили удовлетворенность результатами, особенно при 

использовании мультимедийных и проектных методов. 90% студентов (по результатам анкетирования) 

предпочитают работать в парах или малых группах. Использование интерактивных тестов повысило 

мотивацию. Применение социокультурных материалов (информация о традициях) дало положительный 

эффект на вовлечённость. Развитию компенсаторных стратегий (жесты, перефразирование) способствовали 

практические тренинги. Студенты с более высоким стартовым уровнем лучше воспринимали методы с 

проектной направленностью. Интерактивные доски и Kahoot-викторины стали особенно популярны. 

Студенты рекомендовали увеличить время на диалоги и живое общение. Выражена потребность в 

разработке дифференцированных заданий по уровню. Эффективность методов возрастает при регулярной 

обратной связи со стороны преподавателя. Внедрение портфолио помогает отслеживать рост компетенций. 

Практические модули в формате "живых ситуаций" (деловые контакты или переговоры  профессиональной 

направленности) высоко оценены студентами.  Общее повышение вовлеченности в обучение зафиксировано 

на уровне +37% по сравнению с началом эксперимента. 

Формирование ключевых компетенций на занятиях по русскому языку в казахских группах является 

важной задачей, способствующей успешной интеграции студентов в поликультурное общество. 

Компетентностный подход, ориентированный на активное участие студентов в образовательном процессе, 

способствует развитию их коммуникативных, языковых, социокультурных и компенсаторных компетенций. 

Использование современных методов обучения, включая игровые технологии и цифровые ресурсы, 

повышает мотивацию студентов и улучшает качество усвоения материала. Интеграция социокультурных 

элементов в учебный процесс способствует более глубокому пониманию культурных аспектов языка и 

развивает способность студентов эффективно взаимодействовать в различных коммуникативных ситуациях. 

Результаты исследования подтверждают, что комплексный подход к обучению русскому языку в казахских 

группах обеспечивает высокий уровень подготовки студентов и способствует их успешной социализации и 

профессиональной деятельности.  
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EFFECTIVE METHODS OF MEMORISING WORDS WHILE TEACHING FOREIGN LANGUAGES 

 

Abstract: In the modern world, vocabulary acquisition plays a crucial role in foreign language learning. 

Effective memorization techniques help learners retain and recall words efficiently, ensuring better communication 

skills. This article explores various scientifically backed methods of vocabulary retention, including the role of 

memory processes, spaced repetition, contextual learning, mnemonic strategies, and active language use. 

Additionally, the significance of long-term and short-term memory in the memorization process is discussed, 

providing insights into how learners can optimize their study techniques. The article also highlights technological 

advancements that assist language learners, including mobile applications designed for vocabulary retention. 

Keywords: vocabulary acquisition, memorization techniques, long-term memory, short-term memory, 

cognitive learning, language retention, language learning apps. 

 

Омаралы А. А., Лохманова У.А., 

2 курс студенттері 

«6В01701 -  Екі шет тілінің мұғалімі» 

Абылай хан атындағы КазХҚжәнеӘТУ 

Алматы, Қазақстан 

e-mail: omaraly.aishabibi@mail.ru  

ummiishka@gmail.com   

Асаналиева А.Ө., 

Ғылыми жетекші, педагогикалық ғылымдар магистрі 

Абылай хан атындағы КазХҚжәнеӘТУ 

Алматы, Қазақстан 

e-mail: assanaliyevaa@gmail.com 

 

ШЕТЕЛ ТІЛДЕРІН ОҚЫТУ КЕЗІНДЕ СӨЗДЕРДІ ЕСТЕ САҚТАУДЫҢ ТИІМДІ ӘДІСТЕРІ 

 

Түйін: Қазіргі әлемде сөздік қорды меңгеру шетел тілін үйренуде маңызды рөл атқарады. Эффективті 

есте сақтау әдістері оқушыларға сөздерді жылдам меңгеруге және есте сақтауға көмектеседі, бұл тілдің 

жақсы меңгерілуіне ықпал етеді. Бұл мақалада есте сақтау процестерінің рөлі, интервалды қайталау, 

контекстік оқыту, мнемоникалық әдістер мен тілдің белсенді қолданылуы сияқты әртүрлі ғылыми 

дәлелденген есте сақтау әдістері қарастырылады. Сонымен қатар, қысқа мерзімді және ұзақ мерзімді есте 

сақтаудың әсері талданып, оқу стратегияларын оңтайландыру жолдары ұсынылады. Мақалада сөздерді есте 

сақтау үшін арнайы жасалған мобильді қосымшалар сияқты заманауи технологиялық құралдарға да көңіл 

бөлінеді. 

Тірек сөздер: сөздік қорды меңгеру, есте сақтау әдістері, ұзақ мерзімді есте сақтау, қысқа мерзімді 

есте сақтау, когнитивті оқыту, лексиканы сақтау, тіл үйренуге арналған қосымшалар. 

 

Acquiring vocabulary is one of the most fundamental aspects of learning a foreign language. Without an 

extensive word base, communication becomes difficult, even with a good understanding of grammar. However, 

memorizing and retaining vocabulary is often a challenge. Various cognitive processes and learning strategies 

influence the effectiveness of vocabulary acquisition. This article discusses key methods that enhance vocabulary 

memorization and their practical applications, along with a review of modern digital tools designed to aid learners. 

The Role of Short-Term and Long-Term Memory 

Memory plays a vital role in language acquisition. Long-term memory refers to the part of the memory system 

where information is stored for a long period of time, from several days to a lifetime. It holds knowledge, 

experiences, events, skills, and other data that a person has learned. Long-term memory has a large capacity and 

allows for the retrieval of information when needed. [1] 

Short-term memory refers to the part of the memory system that holds information for a short period, usually 

from a few seconds to a few minutes. Short-term memory is limited in both capacity and duration. It is used for 

mailto:omaraly.aishabibi@mail.ru
mailto:ummiishka@gmail.com
mailto:assanaliyevaa@gmail.com
mailto:omaraly.aishabibi@mail.ru
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temporarily holding information, such as phone numbers, lists, or brief details that are needed for performing tasks in 

the present. [2] 

Short-term memory is responsible for temporarily storing new vocabulary, but without reinforcement, these 

words are quickly forgotten. To transfer words into long-term memory, they must be repeatedly processed and used 

in different contexts. For example, when a student learning English encounters the word “resilient” in a textbook, it 

is initially stored in short-term memory. If the student does not review or use the word within a short period, they are 

likely to forget it. However, if they repeatedly encounter the word in various texts, hear it in conversations, and use it 

in writing, it is reinforced and transferred to long-term memory, becoming part of their permanent vocabulary. Thus, 

short-term memory is responsible for temporarily storing new vocabulary, but without reinforcement, these words 

are quickly forgotten. To transfer words into long-term memory, they must be repeatedly processed and used in 

different contexts. [3] 

Spaced Repetition System (SRS) 

One of the most effective memorization techniques, spaced repetition optimizes learning by scheduling review 

sessions at increasing intervals. This method helps prevent the forgetting curve and enhances long-term retention. 

For example, a language learner using an SRS-based app, such as Anki, reviews words daily. Initially, the word 

“ambiguous” appears frequently in the app, but as the learner recalls it correctly, the interval between repetitions 

gradually increases. After the first day, the word might reappear after a week, and then after a month. This process of 

gradually lengthening the intervals between reviews reinforces long-term retention, ensuring the word remains in the 

learner’s memory for the long term. 

Context-Based Learning 

Memorizing words in isolation is less effective than learning them in context. Encountering vocabulary in 

meaningful situations strengthens word associations and improves comprehension. A French learner reads a news 

article about environmental issues and comes across the word “écologique” (ecological). Seeing this word in context 

helps them understand its meaning and usage more deeply than if they were simply memorizing it from a word list. 

The context provides clues about the word’s connotation and appropriate usage, making it easier to recall and apply 

in future situations. [4] 

Mnemonics and Visualization 

Mnemonic strategies help learners remember words by associating them with familiar concepts, images, or 

stories. These techniques create strong mental connections that enhance recall. Spanish learner struggles to 

remember the word "zapato" (shoe). To aid memory, they visualize a shoe filled with "zap" electricity, making the 

word more memorable. 

Active Usage: Speaking and Writing 

Actively using new vocabulary in speaking and writing helps transfer words into long-term memory. The 

more frequently a learner uses a word, the stronger its retention becomes. A student learning German decides to 

write a daily journal entry in German, incorporating at least five new words. By repeatedly using these words in 

different contexts, they reinforce their understanding and recall. 

Learning Through Music, Films, and Literature 

Authentic language exposure through entertainment and literature improves vocabulary retention and listening 

comprehension. A Japanese learner listens to J-pop songs and follows along with lyrics. The repetition of phrases in 

the song helps them memorize new words naturally. 

Technological Tools for Vocabulary Memorization 

The development of digital tools has significantly transformed language learning. Various applications are 

designed to enhance vocabulary retention through interactive and scientifically backed methods. [5] 

Anki is a flashcard-based application that utilizes a spaced repetition system (SRS) to help learners retain 

vocabulary over extended periods. The SRS algorithm ensures that learners review words at increasing intervals, 

reinforcing long-term memory retention. Users can create their own decks of flashcards, add images, audio, and 

example sentences to make the words more memorable and better connected with their meanings. This tool is 

particularly popular for language learners because it helps automate the review process based on the learner’s 

progress, ensuring words that are harder to recall are reviewed more often. 

Quizlet: Quizlet offers a variety of study modes designed to help learners practice vocabulary and other topics 

interactively. It includes traditional flashcards, matching games, quizzes, and a learn mode that adapts to the 

learner’s progress. Quizlet also allows users to create custom study sets or search for existing sets created by others. 

This flexibility, combined with interactive features, encourages engagement and repetition, which is key to 

vocabulary retention. Quizlet is widely used for its versatility and ease of use, making it suitable for both beginner 

and advanced learners. 

Memrise:  Memrise employs mnemonic techniques and gamification to enhance language learning. The 

platform uses visual aids, spaced repetition, and videos of native speakers to introduce vocabulary in context. The 

inclusion of real-world videos, often sourced from native speakers, provides an immersive learning experience. 

Learners engage with the material in a fun, interactive way, earning points and completing challenges. Memrise is 

particularly effective for learners who prefer visual and auditory cues and enjoy learning through gamified methods. 

Duolingo: Duolingo offers structured, gamified lessons that focus on building vocabulary and grammar 

through interactive exercises. Each lesson is broken into smaller units, and users progress through them by 
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completing challenges, such as translating sentences, matching words, and choosing the correct answers. Duolingo 

uses gamification by awarding points, offering rewards, and tracking progress with streaks, which motivates users to 

practice regularly. The app is designed to be beginner-friendly and reinforces vocabulary retention through daily 

practice, making it an accessible option for learners at all levels. 

LingQ: LingQ focuses on reading and listening to real-world content in the target language, such as news 

articles, podcasts, and videos. Learners encounter vocabulary in authentic contexts, which helps them understand 

how words are used naturally. The platform allows users to highlight and save words they don’t know, with easy 

access to definitions and translations. As learners progress, they can track their vocabulary growth and review words 

they’ve saved. This method emphasizes context-based learning, helping learners see how words function in real 

conversations and texts. 

FluentU: FluentU transforms real-world videos, such as music videos, movie trailers, and interviews, into 

interactive language lessons. It provides clickable subtitles that allow learners to click on any word for its definition, 

pronunciation, and usage examples. FluentU also includes personalized quizzes and review features to reinforce 

vocabulary. This platform is ideal for learners who want to experience the language as it’s spoken by native speakers 

and get exposure to authentic content. By interacting with media that native speakers consume, learners can enhance 

their listening comprehension and vocabulary in a fun and engaging way. These tools leverage modern cognitive 

science principles such as active recall, spaced repetition, and multimodal learning to help learners retain and apply 

new vocabulary effectively. By integrating these applications into their study routines, language learners can 

significantly improve retention rates and make vocabulary acquisition more engaging and effective. 

Improving Word Memorization Techniques in Schools 

Despite the growing recognition of vocabulary acquisition as a key component of foreign language learning, 

many schools still face persistent challenges in effectively supporting students' word retention. While theoretical 

knowledge about memorization strategies is widely available, its practical implementation in classroom settings 

remains inconsistent. Several critical areas need improvement to foster more effective vocabulary learning in 

schools. 

• Lack of Practical Use of Technological Tools  

Although a wide range of educational technologies and apps—such as Anki, Quizlet, and Memrise—are 

available, many schools underutilize these tools. This gap often stems from a lack of teacher training, insufficient 

integration into the curriculum, or limited access to digital devices in classrooms. Learners miss out on the benefits 

of interactive and personalized repetition systems that could significantly improve long-term vocabulary retention. 

Schools must invest in teacher training and ensure that such technologies are incorporated systematically into daily 

language lessons. 

• Inadequate Integration of Multisensory Teaching Models  

Research in cognitive psychology emphasizes that people learn best when multiple senses are engaged. In 

traditional language classes, however, teaching tends to rely heavily on auditory and visual methods, often 

neglecting kinesthetic learning. Educators should adopt a multisensory teaching approach that combines visual 

(images, written text), auditory (songs, pronunciation drills), and kinesthetic (role-playing, movement-based games) 

elements. This not only improves retention but also accommodates diverse student learning preferences.  

• Lack of Personalization and Real-Life Connection  

One of the main reasons students forget new vocabulary is because the words feel disconnected from their 

personal lives. When students cannot see the relevance of vocabulary to their own experiences, motivation and 

retention decrease. Schools should promote personalized learning, where students connect new words to their daily 

routines, personal interests, and emotions. Journaling, creating storyboards, or digital storytelling using personal 

experiences are powerful tools that allow students to internalize new vocabulary more deeply. 

• Overemphasis on Testing Over Practice  

In many school systems, language learning is focused more on test preparation than on practical usage. 

Vocabulary is often taught through lists for memorization ahead of exams, rather than through meaningful 

communication. A shift toward task-based learning—such as collaborative projects, language games, and real-life 

simulations—would give learners the opportunity to apply new words in context and reinforce them through use.  

• Lack of Continuous Exposure Beyond the Classroom  

Vocabulary instruction often ends when the class does. To truly remember words, learners need continuous 

exposure to the target language outside the classroom. Schools should encourage students to engage with foreign-

language media (films, books, podcasts) that match their proficiency level and interests. Setting up school-wide 

language clubs, pen-pal programs, or digital exchanges can also give students authentic opportunities to use the 

vocabulary they learn. 

• Limited Feedback and Reflection Opportunities  

Frequent and constructive feedback helps students recognize which words they’ve mastered and which still 

need work. However, vocabulary learning is rarely paired with reflective activities or individual feedback in 

traditional classrooms. Teachers can incorporate self-assessment tools, such as vocabulary journals, reflection sheets, 

and regular mini-quizzes with instant feedback. These tools promote metacognition and help learners track their 

growth.  
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In conclusion, vocabulary acquisition remains a cornerstone of effective foreign language learning, and its 

success greatly depends on the strategies employed by both learners and educators. Understanding the cognitive 

processes behind memory—especially the functions of short-term and long-term memory—provides valuable insight 

into how words are stored and recalled. Scientifically supported methods such as spaced repetition, contextual 

learning, mnemonic devices, and active usage in speaking and writing have proven to be essential in transforming 

passive knowledge into active vocabulary. Moreover, integrating authentic materials like songs, films, and literature 

creates a natural and enjoyable learning environment. 

By implementing abovementioned improvements and embracing both traditional and modern techniques, 

educators can foster long-lasting vocabulary retention and empower students to become confident, independent 

language users in real-world communication. 
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Аннотация: Иностранный язык сегодня является одной из обязательных дисциплин, которую изучают 

в школе и за ее пределами. Сложность данной дисциплины заключается в том, что обучение происходит на 

иностранном языке и главной задачей выступает формирование иноязычной коммуникативной компетенции. 

Это возможно с помощью использования кейс-метода, направленного на практическое применение 

иностранного языка в процессе проведения различных тематических дискуссий. Применение кейс-метода 

также способствует развитию и расширению знаний обучающихся в области культуры страны изучаемого 

языка, чему способствует использование различных аутентичных материалов.  

Ключевые слова: иностранный язык, коммуникативная компетенция, аутентичный материал, кейс-

метод, дискуссия, учитель, обучающийся, обучение 

 

Т.Ю. Молчанова отмечала, что иностранный язык является достаточно трудным предметом для 

обучающихся, поскольку происходит процесс обучения на другом языке, преподносятся грамматические 

правила, которые отсутствуют в родном, изучается культура другой страны и особенности иного 

менталитета. В современном мире знание иностранных языков приобретает особое значение, поскольку 

происходит процесс общения между странами мира, ведется общий бизнес, многие люди переезжают в 

другие страны, что подчеркивает важность данного учебного предмета [8]. 

Согласно новому ФГОС, основной задачей изучения иностранного языка является формирование и 

развитие такого важного аспекта, как иноязычная коммуникативная компетенция. Она характеризуется 

готовностью и способностью человека к осуществлению международной коммуникации с использованием 

иностранного языка. Работать над формированием навыков коммуникативной компетенции необходимо с 

самого начала изучения иностранного языка. Коммуникативная компетенция является предметом 

исследования в области лингводидактики, языкознании, психологии, педагогики и философии. 

Коммуникативная компетенция характеризуется такими словами как «готовность», «способность», 

«ответственность», «уверенность», то есть умение общаться на иностранном языке без каких-либо 

сложностей [5, с. 103-104]. 
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Этот термин был введен американским лингвистом Н. Хомским еще в 1972 году [14, с. 113]. Как 

отмечал М. Р. Львов [7, с. 76] в своем словаре-справочнике по методике преподавания, коммуникативная 

компетенция представляет собой знание своего языка, а также иностранного, фонетического, 

грамматического и стилистического строев, культуры речи, владение основными механизмами, такими как: 

говорение, чтение, письмо, а также аудирование. В состав коммуникативной компетенции входят очень 

важные субкомпетенции, а именно: лингвистическая или языковая, речевая или социолингвистическая, 

дискурсивная, стратегическая или компенсаторная, социальная или прагматическая, социокультурная, 

предметная, а также профессиональная компетенции.  

Помимо этого, сегодня также стоит задача о том, что учащихся необходимо обучить работе с 

информацией, в том числе и с аутентичной, то есть оригинальной, что актуально в рамках изучения 

рассматриваемой дисциплины [8]. М. А. Козакова и А. А. Евтюгина придерживались той точки зрения, что 

аутентичный синонимичен оригинальному, подлинному, хотя сейчас в науке стараются разделить эти 

понятия [6].  А. И. Шведак утверждал, что аутентичный материал не поддаётся каким-либо изменениям, это 

оригинальный текст [15, с. 362]. М. Ю. Ульянова полагала, что аутентичные материалы отличаются своей 

структурностью и в них можно увидеть методический, структурный и раскрывающий аспекты [13, с. 207].  

Л. Дэже подчеркивал, что аутентичные материалы несут в себе знания о культуре и стране изучаемого 

языка, они очень информативны и всегда интересны обучающимся. Они помогают формированию 

нравственности, поскольку отражают информацию о дружбе, честности, трудолюбии, добре и активной 

жизненной позиции. Эти материалы являются доступными и яркими для понимания обучающимися 

различных возрастных категорий, они с интересом их воспринимают поскольку, аутентичные материалы не 

всегда используются учителями на уроках английского языка из-за нехватки времени [4, с. 53-56]. В 

современной методике обучения иностранным языкам выделяется большое количество аутентичных 

материалов. К аутентичным материалам СМИ относятся: газеты, брошюры, памфлеты, флаеры, рекламные 

объявления, журналы, телепрограммы, реклама, прогноз погоды, фильмы, а также мультфильмы. Особое 

место занимают поздравительные открытки, пригласительные билеты, почтовые открытки, поскольку они 

имеют большую ценность в культуре США и Великобритании. К печатным аутентичным материалам можно 

отнести: комиксы, сборники рассказов, справочники и карты. Визуальными и достаточно интересными 

являются аудио- приложения, песни, объявления в Интернете, изображения, рецепты блюд, меню, а также 

этикетки продуктов. Аутентичными также считаются реалии, представленные куклами, валютой, 

марионетками и так далее [10]. 

Коммуникативная компетенция, формирование грамматических навыков, а также расширение знаний 

в страноведческой области сегодня выносится на первый план. Обособленное развитие компонентов 

иноязычной коммуникативной компетенции невозможно, поскольку это является препятствием к 

преодолению языкового барьера. На основании вышеизложенного, согласно ФГОС в области иностранного 

языка, у обучающихся должны быть сформированы следующие навыки, знания и умения: 

– коммуникативная компетенция – то есть способность и возможность общения с представителями 

других стран и, следовательно, других культур;  

– знание особенностей культуры своей страны, а также страны изучаемого языка; 

– умение использовать язык как средство общения с представителями других культур; 

– умения использовать иностранный язык для того, чтобы получать знания из иностранных 

источников и расширять свой кругозор в разных областях знаний [12, с. 71].  

Система образования сегодня претерпевает ряд серьезных преобразований в процессе обучения 

различным дисциплинам, в том числе и иностранному языку. Очень важным аспектом выступает 

формирование и развитие устойчивой мотивации к его изучению, что становится возможным в случае 

заинтересованности каждого обучающегося [11]. С этой целью сегодня применяются различные 

интерактивные методы, среди которых и кейс-метод или метод ситуативного анализа. Помимо этого, он 

является практико-ориентированным и способствует вовлечению обучающихся в процесс изучения 

иностранного языка в индивидуальной, групповой, коллективной и практической деятельности на уроке [8]. 

С его помощью происходит развитие критического мышления и практических навыков за счет постоянной 

отработки пройденного материала в процессе создания каких-либо ситуаций. Данный метод сегодня 

достаточно эффективен в изучении и преподавании иностранного языка, так как уроки превращаются не 

просто в процесс приобретения знаний, но имений за счет практического применения [1]. 

Обратимся к истории создания данного метода. О. В. Десятова подчеркивала, что такая форма работы 

впервые была применительна к дисциплинам, связанным с изучением экономики за рубежом. Педагоги и 

обучающиеся отмечали его положительные результаты, что, в последствии, помогло ему стать одним из 

основных практико-ориентированных методов обучения различных дисциплин сегодня.  

В России данная технология также применялась при обучении экономическим дисциплинам в 20-х гг. 

прошлого века и тогда она носила название «метод казусов». Дело в том, что в процессе решения различного 

рода задач, обучающиеся могли допускать ошибки и, на основе них, искать верные пути решения различных 

вопросов. В сентябре 1926 года в школах стран была проведена лекция педагогами, которые применяли этот 

метод в своей практике с целью разделения опыта. Однако, на тот период времени, использование кейс-

метода не было принято коллегами и его перестали использовать [1].       
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Интерес к кейс-методам возобновился в 90-х гг. и в практике стал использоваться опыт зарубежных 

коллег. В связи с этим, стал актуален вопрос о создании различных отечественных кейсов, которые будут 

применяться в практике изучения иностранного языка как в школе, так и за ее пределами. В начале 2000-х гг. 

кейс-метод стал активно использоваться на ступени высшего образования, начал происходить обмен 

студентами между странами, а также создавались различные кейс-клубы, соревнования и даже 

международные чемпионаты [3].       

Л. А. Пирогова отмечала, что данный метод обучения основан на изучении материала с помощью 

погружения обучающихся в реальные или искусственно созданные ситуации. Педагог предлагает 

обучающимся провести анализ возникшего вопроса, а также предложить способы его решения с 

обоснованием своей точки зрения. Кейс-метод позволяет применять иностранный язык на уроке в рамках 

практики в ситуациях, приближенных к реальным, что способствует формированию иноязычной 

коммуникативной компетенции в целом [9].      

О. В. Десятова подчеркивала, что, в процессе обсуждения учащимися смоделированной ситуации, 

педагогу иностранного языка важно воздержаться от участия в дискуссиях, а только управлять ими и 

вовлечь в них как можно больше обучающихся, выслушав аргументы каждого участника. Решение 

возникающих вопросов будет происходить в процессе споров и дискуссий.  Корректировка ошибок должна 

проводиться по завершению кейса, что не будет сбивать обучающихся. Педагог всегда должен рассказать 

обучающимся о том, какое же решение является верным для того, чтобы у них сложилось верное 

впечатление о событиях, с которыми они столкнуться в реальной жизни. Однако, важным является именно 

самостоятельное решение проблемы и поиски различных вариантов. Помимо этого, так как использование 

кейс-метода направлено на развитие всех составляющих коммуникативной компетенции, организовывать 

такую дискуссию лучше в конце прохождения определенного тематического модуля в качестве подведения 

итогов. Исследователь подчеркивала, что это дает возможность обучающимся отработать весь усвоенный 

лексико-грамматический материал в режиме осуществления реальной коммуникации, а учитель может 

оценить уровень овладениям им обучающимися [2]. 

Н. В. Смирнова описала типы кейсов, а именно: 

– практический кейс – он представляет собой жизненные ситуации; 

– обучающий кейс – в данном случае речь идет об учебных, специально созданных ситуациях; 

– научно-исследовательский кейс – и здесь можно говорить об исследовательских ситуациях. 

Н. В. Смирнова также описала ту модель, согласно которой происходит подготовка и проведение 

различных кейс-ситуаций на уроках иностранного языка. 

1. Именно учитель ставит перед обучающимися задачу, которая требует практического решения в 

процессе участия в дискуссии. 

2. Учитель внимательно планирует все тонкости и объем кейса в письменной форме, при чем объем 

может варьироваться от нескольких до нескольких десятков страниц. 

3. Для того, чтобы подготовить обучающихся к принятию участия в кейсе, их необходимо ознакомить 

с ним с помощью написанного учителем плана. Это будет способствовать снятию трудностей и преодолению 

ими языкового барьера. При этом, могут быть использованы различные типы материалов, в том числе и 

аутентичные. 

4. После завершения этапа ознакомления, обучающиеся в режиме реального группового общения на 

уроке решают возникшую проблему и ищут соответствующие способы. Учитель в данном случае выступает 

в качестве ведущего и фиксирует ответы и допускаемыми обучающимися ошибки.  

5. В конце окончания дискуссии, обучающиеся и учитель подводят ее итоги и выделяют эффективное 

решение задачи [11]. 

Примерами кейса на уроках иностранного языка, могут служить составление диалогов в аэропорту, 

вокзале с обсуждением вопросов различной тематики. Также, возможно предложить обучающимся 

распланировать поездку в страну изучаемого языка, при этом, они сами могут иметь возможность выбора 

города и страны, проложить маршрут, забронировать номера в гостинице и билеты на самолет, а также 

рассказать о том, что обучающиеся знают о культуре той страны, куда они отправляются. Во время таких 

занятий происходит активная работа над словарем соответствующей тематики, отрабатывается 

грамматический материал, развиваются различные типы речи и возрастает мотивация к изучению 

иностранного языка. Путем грамотной корректировки ошибок, обучающиеся запоминают верный вариант и 

более их не допускают [9].      

Н. В. Смирнова также отмечала, что использование кейс-метода в процессе изучения иностранного 

языка, имеет ряд своих преимуществ, а именно: 

– развитие критического мышления – в данном случае важным является тот факт, что, для принятия 

участия в дискуссии, обучающимся нужно не только иметь знания в области изучаемого языка, но также и 

логически мыслить, оценивать ситуацию и уметь принимать решения; 

– мотивация и вовлеченность – участие в кейсе всегда интересно для обучающихся, поскольку они 

чувствуют себя важными и активными участниками решения какой-либо проблемы, что способствует 

повышению интереса и мотивации к изучению иностранного языка; 
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– организация работы в команде – важно отметить, что кейс-метода, в основном организован в форме 

группового обсуждения, что очень важно для того, чтобы обучающиеся научились слушать окружающих и 

были способны к работе в коллективе; 

– межкультурная коммуникация – многие кейсы по иностранному языку включают в себя 

культурные аспекты на основе использования аутентичных материалов и это способствует усвоению и 

пониманию обучающимися культуры страны изучаемого языка [11]. 

Таким образом, кейс-метод сегодня выступает в качестве важного аспекта обучения иностранному 

языке, который направлен на формирование всех составляющих коммуникативной компетенции, культуры 

страны изучаемого языка и готовности обучающихся к ведению международной коммуникации в реальной 

жизни.   
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hurdles in digital learning, and limited exposure to authentic language settings. By examining these challenges and 

proposing potential remedies, the paper underlines the significance of improving teaching strategies to create a more 

efficient and engaging learning environment. 

Keywords: teaching methodology, foreign language education, motivation, speaking practice, digital 

learning, cultural awareness, language assessment, AI in education. 

 

Key Issues in Foreign Language Teaching Methodology 

Foreign language learning is an essential skill in today’s interconnected world, providing learners with new 

academic, professional, and cultural opportunities. However, the process of mastering a foreign language is often 

hindered by various challenges related to teaching methodologies, student motivation, and technological adaptation. 

Many learners struggle with insufficient speaking practice, limited exposure to authentic language environments, and 

difficulties in maintaining motivation, especially in digital learning settings. This article explores the most pressing 

issues in foreign language education and examines effective solutions to enhance learning outcomes. By 

incorporating communicative approaches, digital tools, and interactive teaching strategies, educators can create a 

more engaging and student-centered learning environment.  

One of the most crucial issues in foreign language instruction is insufficient speaking practice. Many students 

establish a strong foundation in grammar and vocabulary, yet find oral communication challenging. Conventional 

teaching approaches often emphasize written exercises and standardized testing rather than practical conversational 

skills. Consequently , students may understand the rules of a language but lack the confidence to use it. This problem 

is especially evident in nations where English or other target languages are not commonly spoken outside the 

classroom. To address this, teachers should implement communicative teaching approaches, like role-playing, group 

discussions, and debates. Encouraging spontaneous speech instead of memorized responses can help learners 

overcome the fear of making errors and enhance fluency. Another substantial challenge is low student motivation. 

Numerous learners view language learning as a required academic task rather than a beneficial skill. This issue is 

worsened by uninspiring course materials, repetitive exercises, and a lack of real-world application. If students do 

not see immediate progress, they may lose interest. To increase engagement, educators should integrate interactive 

learning methods, such as gamification, project-based tasks, and simulations of real-life scenarios.  Moreover, the 

effectiveness of language learning is deeply connected to the concept of immersion. In an ideal scenario, students 

would be surrounded by the target language, engaging with native speakers and experiencing the cultural nuances 

that influence communication. However, for many learners, especially those in non-English-speaking countries, such 

exposure is limited. The lack of authentic language environments significantly slows down the development of 

listening comprehension and speaking skills. While technological advancements have provided access to digital 

resources such as podcasts, videos, and language exchange platforms, these tools are not always integrated 

effectively into formal education. Many educators still rely on outdated methodologies that prioritize rote 

memorization over meaningful interaction, preventing students from developing confidence in real-world 

communication. Another challenge arises with the rapid shift toward digital education. While online learning 

platforms offer convenience and accessibility, they also introduce new difficulties in language acquisition. Virtual 

classrooms often lack the dynamic interaction of face-to-face communication, making it harder for students to 

practice conversational skills naturally. Additionally, the effectiveness of digital learning varies depending on the 

student’s self-discipline and technological proficiency. Some learners struggle to stay engaged in online lessons due 

to distractions and the absence of direct teacher supervision. Furthermore, automated language-learning applications, 

while beneficial for vocabulary building and grammar practice, cannot fully replicate the complexity of human 

interaction, which is essential for mastering a language. Beyond the technical aspects of language teaching, 

motivation remains a crucial factor in student success. Many learners start their language journey with enthusiasm 

but lose interest over time, particularly if they do not see immediate progress. Motivation in language learning is 

closely linked to the perception of its relevance in daily life. When students feel that language skills are merely an 

academic requirement rather than a practical tool, their engagement decreases. This issue is exacerbated by 

traditional classroom settings that often lack personalization and fail to connect language learning with students’ 

real-world interests. A more effective approach would involve integrating elements of gamification, real-life 

scenarios, and cross-cultural projects that allow students to see the tangible benefits of language proficiency. 

Additionally, the role of the teacher in foreign language education cannot be overlooked. Educators often face 

immense workloads, managing large class sizes while also trying to provide individualized attention. The pressure to 

cover extensive curricula within limited timeframes leads to a focus on efficiency rather than engagement. Teachers 

may find themselves prioritizing structured lesson plans over spontaneous discussions, which are essential for 

developing conversational fluency. Moreover, in some cases, the reliance on traditional assessment methods, such as 

written exams, limits students’ ability to showcase their practical language skills. To improve the quality of foreign 

language education, teachers need more flexibility in their instructional approaches, incorporating interactive 

activities, peer learning, and adaptive teaching strategies that cater to different learning styles. 

Despite these challenges, there are promising solutions that can enhance the effectiveness of language 

teaching. A shift toward communicative language teaching, which emphasizes interaction over memorization, has 

proven to be beneficial in many educational settings. Additionally, the integration of technology, when used 

strategically, can create more immersive learning experiences. Virtual exchange programs, AI-powered language 
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tutors, and interactive digital exercises provide opportunities for students to practice language skills beyond the 

classroom. Moreover, redefining assessment methods to include oral presentations, debates, and real-world 

simulations can encourage students to apply their knowledge in meaningful ways. 

Ultimately, the success of foreign language education depends on a balanced approach that considers both 

methodological innovation and the human aspects of learning. Encouraging authentic communication, making 

learning engaging and relevant, and supporting teachers with modern pedagogical tools can significantly improve 

language acquisition. As the world becomes increasingly interconnected, addressing these challenges is essential to 

preparing students for effective communication in a multilingual society. 

 

CONCLUSION 

Foreign language instruction presents several challenges that can hinder students from developing fluency and 

confidence. Issues such as insufficient speaking practice, low motivation, difficulties with digital learning, and 

limited exposure to authentic language environments remain significant obstacles. However, by implementing 

interactive, communicative, and technology-enhanced teaching strategies, educators can foster a more engaging and 

effective learning experience. The ultimate goal of language education should go beyond grammatical accuracy, 

focusing on helping students use the language naturally and confidently in real-life situations. By addressing these 

challenges, educators can ensure that learners acquire practical communication skills that extend beyond the 

classroom, preparing them for meaningful global interactions in an increasingly interconnected world. 
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Abstract: The article explores effective methods for teaching audiovisual perception to primary school 

students using English-language animated films. It analyzes the impact of multimedia on vocabulary acquisition and 

listening comprehension, supported by experimental data. The findings suggest that using animated films enhances 

learners’ motivation, engagement, and language skills, making them a valuable pedagogical tool for English as a 

foreign language (EFL) classrooms. 
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Аннотация: В статье рассматриваются методы обучения аудиовизуальному восприятию информации 

младших школьников на основе англоязычных анимационных фильмов. Анализируются данные 

эксперимента, доказывающие эффективность использования мультимедийных материалов для развития 

словарного запаса и понимания на слух. Результаты показывают положительное влияние анимации на 

мотивацию, вовлечённость и языковые навыки учащихся в условиях изучения английского языка как 

иностранного. 
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Introduction 

In the modern digital age, audiovisual materials have become essential tools for facilitating the learning 

process, particularly in the early stages of education. Primary school students are naturally drawn to vibrant visuals 

and engaging sounds, making animated films an effective medium for English as a Foreign Language (EFL) 

instruction. Audiovisual perception—the ability to simultaneously process visual and auditory information—is 

crucial for language acquisition as it supports listening comprehension, vocabulary recognition, and contextual 

understanding. This article explores how English-language animated films can be used methodically to teach 

audiovisual perception to primary school students, enhancing their motivation, linguistic competence, and interactive 

engagement. 

Research objectives  

This article seeks to explore effective strategies for enhancing the audiovisual perception of information in 

primary school students using English-language animated films. By addressing the research question—How can 

animated films be utilized to improve students’ audiovisual perception and language learning outcomes?—the study 

aims to provide a comprehensive analysis of the role that audiovisual materials play in language acquisition. The 

objectives of this research include: 

- To examine the effectiveness of English-language animated films in stimulating students’ listening 

comprehension and vocabulary acquisition. 

- To assess the impact of animated films on students’ motivation and engagement in language learning. 

-To offer practical, evidence-based recommendations for educators on how to implement these materials in 

primary school classrooms. 

Methods 

The study was conducted over eight weeks at a public primary school in Almaty, Kazakhstan. A total of 60 

second-grade students aged 8-9 years participated in the research, divided into two equal groups: control (n=30) and 

experimental (n=30). Both groups received English instruction aligned with the national curriculum, but the 

experimental group was additionally exposed to English-language animated films for 20 minutes per lesson, three 

times per week. 

The animated films selected included «Peppa Pig», «Pinocchio», and «Dora the Explorer», which feature 

clear language, simple dialogues, and contextually rich visuals. Each viewing followed a three-stage method: pre-

viewing (introduction of key vocabulary), while-viewing (focused watching with guided questions), and post-

viewing (interactive activities such as matching, drawing, retelling, and role-playing). 

To assess progress, two sets of tests were administered before and after the intervention: (1) a listening 

comprehension test and (2) a vocabulary recognition test. Additionally, observational data and student feedback were 

collected to evaluate engagement and emotional responses. 

Results 

The study was conducted over eight weeks at a public primary school, with a total of 60 third-grade students 

aged 8-9 years participating. The students were divided into two equal groups: a control group (n=30) and an 

experimental group (n=30). Both groups received English instruction aligned with the national curriculum, but the 

experimental group was additionally exposed to English-language animated films for 20 minutes per lesson, three 

times per week. The selected animated films included Peppa Pig, Pinocchio, and Dora the Explorer, all of which 

feature clear language, simple dialogues, and contextually rich visuals. Each viewing followed a three-stage method: 

pre-viewing (introduction of key vocabulary), while-viewing (focused watching with guided questions), and post-

viewing (interactive activities such as matching, drawing, retelling, and role-playing). 

Listening Comprehension Test Results 

The listening comprehension test was administered before and after the intervention to evaluate the impact of 

animated films on students’ ability to understand spoken English. The experimental group demonstrated a significant 

improvement in their listening comprehension scores, with an average increase of 25% compared to the control 

group, which showed a 5% improvement. The students in the experimental group were able to follow the dialogues 

in the films more easily and could answer questions related to the content more accurately after the intervention. The 

use of animated films, with their visual context and clear speech, facilitated better understanding of spoken English. 

Vocabulary Recognition Test Results 

The vocabulary recognition test assessed the students’ ability to identify and recall new words they had 

encountered during the lessons. The experimental group showed a marked improvement in vocabulary retention, 

with an average increase of 30% in their scores, while the control group’s scores increased by only 10%. Students in 

the experimental group demonstrated better recall of words from the animated films, particularly those associated 

with everyday situations and contexts portrayed in the videos. This suggests that the visual and contextual support 

provided by the films played a key role in enhancing vocabulary acquisition. 

Engagement and Emotional Response 

Observational data and student feedback collected during the study revealed higher levels of engagement and 

emotional involvement in the experimental group. Students were observed to be more attentive and enthusiastic 

during the lessons that included animated films. Many students expressed excitement and interest in the films, citing 

them as a fun and enjoyable part of the lesson. Teachers noted that the films helped create a more dynamic classroom 
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atmosphere, encouraging greater participation from students, especially in post-viewing activities such as role-

playing and retelling. 

Teacher Feedback 

Teachers reported positive experiences with the use of animated films in the classroom. They highlighted the 

ease with which students engaged with the material, especially during the interactive post-viewing activities. 

Educators noted that the films provided a valuable opportunity to reinforce language skills in a meaningful and 

engaging way. However, some teachers also expressed the need for careful selection of films to ensure that they 

align with the learning objectives and the students’ developmental levels. 

Impact on Motivation 

The use of animated films had a significant impact on students’ motivation to learn English. The majority of 

students in the experimental group expressed a preference for lessons that included animated films, indicating that 

the films increased their enthusiasm for learning the language. This heightened motivation was particularly evident 

during vocabulary exercises, where students demonstrated a higher level of participation and interest. 

Discussion 

The data confirms that English-language animated films enhance audiovisual perception and language 

acquisition among primary school students. The considerable improvement in test scores supports the hypothesis that 

children learn more effectively when exposed to multimodal input—verbal and visual. This finding aligns with 

Paivio’s Dual Coding Theory, which states that people process verbal and visual information through separate but 

interconnected systems. 

Furthermore, the increased motivation and attention observed in the experimental group affirm the importance 

of emotional engagement in EFL learning. By using familiar narrative structures and visually stimulating content, 

animated films help lower the affective filter—a term coined by Krashen—thus creating a supportive learning 

environment. 

Conclusion 

This study demonstrates that integrating English-language animated films into foreign language lessons 

significantly enhances primary school students’ listening comprehension and vocabulary recognition. Over eight 

weeks, the experimental group showed a 25% increase in listening comprehension and a 30% improvement in 

vocabulary, compared to the control group’s 5% and 10% increases, respectively. 

The films not only improved language skills but also increased student engagement and motivation. Students 

in the experimental group were more active and enthusiastic during lessons, and teachers reported that the films 

created a more dynamic and student-centered classroom. The visual context of the films and the interactive post-

viewing activities contributed to a more engaging learning environment. 

Overall, the results support the use of animated films as an effective tool in language teaching for young 

learners. The films enhance language skills, boost motivation, and create a more interactive learning experience. 

Future studies should explore the long-term impact of animated films and how they can be adapted to various 

language proficiency levels. 
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ескере отырып қолданған дидактикалық ойындар оқушылардың қызығушылығын арттырып, шетел тілін 

меңгеруге деген ынтасын оятады. Тілдік қарым-қатынас дағдыларын қалыптастыратын ойын түрлері мен 

оларды оқу процесінде қолдану жолдары оқушының сөйлеу, тыңдау, жазу және оқу дағдыларын дамытуда 

үлкен рөл атқарады.  
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әдістері», «шеттілдік коммуникативтік құзыреттілік». 
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ВОЗМОЖНОСТИ ЛИНГВОДИДАКТИЧЕСКОЙ ИГРЫ В ОБУЧЕНИИ ИНОСТРАННЫХ ЯЗЫКОВ 

 

Аннотация: В данной статье рассматривается значимость и эффективность лингводидактических игр 

при обучении английскому языку учащихся второго класса. С учётом возрастных особенностей младших 

школьников, игра является важной частью учебного процесса. Лингводидактические игры способствуют 

повышению интереса детей к изучению иностранного языка, формируют мотивацию и развивают навыки 

языкового общения. В статье представлены различные виды игр и способы их применения на уроках, а 

также раскрывается их роль в развитии умений говорения, аудирования, письма и чтения. 

Ключевые слова: «Игра», «лингводидактические игры», «педагогические возможности», «методы 

обучения», «иноязычные коммуникативные компетенции».   

 

Қазақстандағы заманауи білім беру жүйесінің дамуы барысында бастауыш мектепте шетел тілдерін 

оқытудың басты мақсаты оқушылардың шеттілдік коммуникативті құзыреттілікті меңгерулері, яғни 

оқушылардың шетел тілінде қарым-қатынас жасай алу қабілетінің және шетелдік өкілдермен өзара 

түсіністікке қол жеткізу қабілетті болулары. Бірқатар ғалымдардың пайымдауынша (И.А.Зимняя, 

Н.В.Кузьмина, С.С.Құнанбаева), шеттілдік коммуникативті құзыреттілік - бұл белгілі бір қарым-қатынас 

саласындағы қарым-қатынастың әртүрлі міндеттері мен жағдайларына сәйкес тілдік, әлеуметтік-

лингвистикалық, пәндік және елтану білімдері негізінде коммуникативті сөйлеу әрекетін жүзеге асыра 

отырып, сөйлеу әрекетін жүзеге асыру мүмкіндігі. 

Бастауыш білім берудің мемлекеттік стандартында оқушылардың жасына қарай қажетті шетел 

тіліндегі коммуникативті дағдылар жазылған, білім алушылардың жас ерекшеліктері ескерілген, оқушының 

белсенділігін арттыратын оқу әдістерін қолдану және критериалды бағалау жүйесі қарастырылған. Соған 

орай, бастауыш сыныпта оқушылар шетел тілінде қарапайым деңгейде тыңдау, сөйлеу, оқу және жазу 

дағдыларын меңгеруі тиіс. Мұғалім басты назарды ауызекі сөйлеу, қарапайым диалог құра білу және 

түсінікті тілде ойын жеткізе алуына бағыттауы тиіс.  

Бастауыш мектепті бітіргеннен кейін бастауыш сынып оқушылары ағылшын тілінде сөйлейтін 

елдерде қабылданған сөйлеу этикетінің нормаларын сақтай отырып, қарапайым диалогтарға қатыса білуі 

керек; тақырыптың, суреттің, кейіпкердің шағын сипаттамасын жасау; өзі, отбасы, досы туралы әңгімелей 

алулары керек. Соған орай, оқу барысында бастауыш сынып оқушылары ағылшын тілінде бірқатар 

коммуникативті дағдыларды игеруі тиіс, яғни: қарым-қатынас және тұрмыстық эикетке байланысты 

сөйлеудің негізгі коммуникативтік түрлерін қолдана отырып, кейіпкерлерді суреттей, сипаттай отырып 

қарапайым әңгіме құра білулері керек.  

Жаңартылған білім беру мазмұнына сәйкес бастауыш сынып оқушыларына арналған шетел тілін 

(ағылшын тілін) оқыту – құндылыққа бағдарланған, дамыта оқытуға негізделген, және коммуникативтік 

бағытталған оқу үдерісі болып табылады. Заман талабына сай шетел тілін меңгеру - жаһандану дәуіріндегі 

маңызды құзыреттердің бірі. Әсіресе, мектеп жасындағы балаларға шетел тілін, оның ішінде ағылшын тілін 

тиімді үйрету үшін оқытудың белсенді әдістерін қолдану қажеттілігі артуда. Солардың бірі әрі ең тиімдісі — 

лингводидактикалық ойындар.  

Мысалы, Л.С. Выготский «жақын арадағы даму аймағы» тұжырымдамасына сүйене отырып, ойын – 

баланың өз бетімен жете алмайтын дағдыларын меңгеруіне көмектеседі деген, Ж.Пиаже, Э.Эриксон 

теорияларында ойын – когнитивтік дамудың қозғаушы күші ретінде сипатталады, ал бірқатар ғалымдардың 

(А.Н. Щукин, И.А. Зимняя, Э.Г. Азимов) еңбектерінде ойын коммуникативтік құзыреттілікті дамыту әдісі 

ретінде қарастырылады. 

Лингводидактикалық ойындар – оқушылардың тілдік қабілетін, сөйлеу белсенділігін, әрі шынайы 

қарым-қатынасқа ену дағдыларын қалыптастырудың маңызды құралы ретінде қарастырылады. Ойын – бала 
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үшін табиғи әрекет. Ал шетел тілін меңгеруде ойын арқылы оқыту оқушылардың қызығушылығын оятып, 

белсенділігін арттырып, сөйлеу, тыңдау, түсіну және жазу дағдыларын дамытады. 2-сынып оқушылары үшін 

ойын – басты оқу формасы ретінде ұсынылады. Баланың зейіні қысқа, сондықтан оқу материалы ойын 

арқылы берілсе, ол есте жақсы сақталады, әрі қатысу белсенділігі жоғары болады.  

Жаңартылған білім беру бағдарламасында оқушы – білімнің белсенді субъектісі екендігі бәрімізге 

белгілі, сондықтан да ағылшын тілі сабағында оқушыларға лингводидактикалық ойындармен тығыз 

байланысты топтық, жұптық жұмыс түрлері мен интерактивті тапсырмалар ұсынылады. Сондай ақ, 2-

сыныпқа арналған ағылшын тілі оқулықтарында Smiles, Super Minds, Family and Friends ойын элементтері 

кеңінен қолдануға болады. Әр сабақта «Let’s play!», «Game time!», «Guessing game» бөлімдері бар. 

Мұғалімдерге арналған әдістемелік нұсқаулықтарда ойын арқылы сөйлеу дағдыларын қалыптастыру 

жолдары ұсынылған. 

Шетел тілі сабағында қолданылатын лингводидактикалық ойындардың түрлері: 

- Лексикалық ойындар – жаңа сөздерді меңгеру, сөз қорын кеңейтуге арналған (мысалы, «Word 

Bingo», «Memory Game»). 

- Грамматикалық ойындар – грамматикалық құрылымдарды бекітуге бағытталған («Find someone 

who…», «Correct the Mistake»). 

- Рөлдік ойындар (Role-play) – шынайы өмірдегі жағдайларды модельдеуге негізделген. 

- Диалогтік және монологтік сөйлеуді дамытуға арналған ойындар – сөйлеу әрекетін дамытады 

(мысалы, «Tell a Story», «Interview Game»). 

- Интербелсенді онлайн ойындар – заманауи цифрлық құралдарды қолдану арқылы жүргізіледі 

(Quizlet, Kahoot, Wordwall және т.б.). 

Бастауыш сынып оқушылары үшін шетел тілін меңгеру – еліктеу мен ойын арқылы жүретін қызықты 

әрі белсенді процесс. Осы жастағы балалардың танымдық қабілеті, зейіні мен сөйлеу дағдылары ойын 

барысында дамиды. Соған сәйкес, лингводидактикалық ойындардың мүмкіндіктерінің өте жоғары екендігін 

атап өткен жөн.  

Лингводидактикалық ойындардың педагогикалық мүмкіндіктері: оқушылардың оқуға деген 

қызығушылықтарын арттырады; тілдік тосқауылдарын жояды; коммуникативтік құзыреттіліктерін 

дамытады; топтық жұмыс пен ынтымақтастықты қалыптастырады; оқушылардың белсенділігін арттырады; 

шетел тілінде еркін ой айтуға итермелейді; оқу материалын жақсы есте сақтауға ықпал етеді. 

Лексикалық ойындардың педагогикалық мүмкіндіктеріне тоқталатын болсақ: сөздерді жаттауды 

жеңілдетеді; көрнекілік пен қайталау арқылы оқушылардың есте сақтау қабілетін дамытады; оқушылардың 

қызығушылықтары мен белсенділіктері артады. Мысалы, «What’s Missing?» (Не жоғалды?) ойынын алайық. 

Мұғалім 5–6 заттың суретін көрсетеді (мысалы: apple, cat, book, pen). Содан кейін бір суретті алып тастап, 

«What’s missing?» деп сұрайды. Оқушылар қай сурет жоғалғанын тауып, сөзбен айтады. Осындай 

лексикалық ойындарды сабақ барысында қолданғанда оқушылардың сөздік қорын қалыптастыруға және 

жаңа сөздерді есте сақтауға үйретуге мүмкіндік туады. 

Грамматикалық ойындардың педагогикалық мүмкіндіктері: құрмалас сөйлемдерді құру дағдысын 

дамытады; қателерді ойын арқылы түзетуге мүмкіндік береді; оқушыларды ережелерді механикалық емес, 

мағына арқылы түсінуге баулиды. Мысалы, «I have…» chain game (Менде бар...) ойыны. Бір оқушы: «I have a 

dog» дейді. Келесі оқушы: «I have a dog and a cat», енді бір оқушы: «I have a dog, a cat and a book». Сөйтіп 

тізбек жалғаса береді, есте сақтау мен грамматиканы қатар дамытады. Нәтижесінде, мұндай ойындар 

мұғалімдерге грамматикалық құрылымдарды дұрыс қолдануды үйретуге (мысалы, «I have», «This is», көпше 

түр және т.б.) көмектеседі. 

Рөлдік ойындардың педагогикалық мүмкіндіктері коммуникативтік құзыреттілікті дамытады, 

оқушыларға өз ойын айтуға мүмкіндік береді, шынайы өмірлік жағдайларға бейімдейді. Мысалы: «At the 

shop» (Дүкенде) ойыны. Бір оқушы сатушы, екіншісі сатып алушы рөлінде. Екеуінің ортасында диалог 

туындайды: мысалы:  

Can I have a banana?  

Yes, here you are. 

Thank you! 

You’re welcome. 

Бұл ойын оқушылардың сөйлеу дағдысын қалыптастыруға, қарапайым диалог жүргізуге үйретуге 

көмектеседі. 

Қимылды ойындардың педагогикалық мүмкіндіктері кинестетикалық оқушылар (тапсырманы 

физикалық жаттығулар мен тәжірибелер арқылы жақсы үйренеді) үшін тиімді, сабақтағы шаршауды 

сейілтеді, тыңдап түсіну дағдысын қалыптастырады. Мысалы,“Simon says” ойыны. Мұғалім: «Simon says: 

touch your nose» - оқушылар орындайды. Бірақ мұғалім «Simon says» демесе, орындамауы керек. Бұл ойын 

дене мүшелерін қайталау үшін өте тиімді. Нәтижесінде мұғалімдерге шетел тілін әрекет арқылы меңгертуге, 

моториканы дамытуға көмектеседі. 

Интербелсенді (цифрлық) ойындардың педагогикалық мүмкіндіктері заманауи технологияны қолдану 

дағдысын дамытады, өздігінен білім алу мүмкіндігін ашады, тілді үйренуді қызықты етеді. Мысалы, 

Wordwall платформасында «Match the picture with the word» ойыны. Оқушылар сурет пен сөзді 
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сәйкестендіреді (cat, sun, tree т.б.). Нәтижесінде Цифрлық құралдарды пайдалана отырып, оқушылардың 

оқуға деген ынта – жігерін арттыруға болады. 

Қорыта келе, бастауыш сыныптың екінші сыныбында ағылшын тілін ойын арқылы оқыту – білім беру 

үдерісін жеңіл әрі қызықты етеді. Лингводидактикалық ойындар ағылшын тілін оқытуда үлкен маңызға ие, 

себебі бұл ойындар оқушылардың коммуникативтік, танымдық және тілдік дағдыларын дамытып, шетел 

тіліне деген қызығушылығын арттырады. Ойын – тек қана ойын емес, ол – білім беру мен тәрбие берудің 

пәрменді құралы, оқушыны тілді үйренуге тартудың тиімді тәсілі. Мұғалім ойындарды оқу мақсаттарына 

сәйкестендіріп, дұрыс таңдай алса, сабақтың сапасы мен оқушының нәтижесі айтарлықтай артады. 
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Abstract. This article explores the essence and structure of communicative competence among secondary 

school students in the context of globalization and modern educational challenges. Emphasis is placed on foreign 

language communicative competence (FLCC) as a multidimensional concept that integrates linguistic, 

sociolinguistic, discursive, strategic, sociocultural, and pragmatic components. The article highlights the pedagogical 

significance of communicative competence, its role in personal and academic development, and the challenges in its 
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communicative competence in secondary education, particularly through interactive and student-centered teaching 

methods. 
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ОРТА МЕКТЕП ОҚУШЫЛАРЫНЫҢ ШЕТ ТІЛДІК КОММУНИКАТИВТІ  

ҚҰЗЫРЕТТІЛІГІНІҢ МӘНІ 

 

Аңдатпа: Бұл мақалада жалпы білім беретін мектеп оқушыларының коммуникативтік құзыреттілігінің 

мәні мен құрылымы жаһандану және қазіргі білім беру мәселелері жағдайында қарастырылады. Тілдік, 

әлеуметтік лингвистикалық, дискурсивті, стратегиялық, әлеуметтік-мәдени және прагматикалық 

компоненттерді біріктіретін көп өлшемді тұжырымдама ретінде шет тілінің коммуникативті құзыретіне 

(FLCC) баса назар аударылады. Мақалада коммуникативті құзіреттіліктің педагогикалық мәні, оның 

тұлғалық және академиялық дамудағы рөлі және оны қалыптастырудағы қиындықтар көрсетілген. Сондай-ақ 

орта білім беру ұйымдарында коммуникативтік құзыреттілікті, әсіресе интерактивті және оқушыға 

бағытталған оқыту әдістері арқылы дамытуды қолдайтын теориялық негіздер мен әдістемелік тәсілдер 

қарастырылады. 

Тірек сөздер: Коммуникативтік құзыреттілік, шет тілін оқыту, жалпы білім беретін мектеп 

оқушылары, лингвистикалық құзыреттілік, әлеуметтік лингвистикалық құзыреттілік, дискурс, педагогика, 

мәдениетаралық қарым-қатынас, білім беру стратегиялары, оқушыны дамыту. 

 

СУЩНОСТЬ ИНОЯЗЫЧНОЙ КОММУНИКАТИВНОЙ КОМПЕТЕНЦИИ  

УЧАЩИХСЯ СРЕДНЕЙ ШКОЛЫ 

 

Аннотация: В статье исследуется сущность и структура коммуникативной компетентности учащихся 

средней школы в контексте глобализации и современных образовательных вызовов. Особое внимание 

уделяется иноязычной коммуникативной компетентности (ИКК) как многомерному понятию, которое 

объединяет лингвистические, социолингвистические, дискурсивные, стратегические, социокультурные и 
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прагматические компоненты. В статье подчеркивается педагогическое значение коммуникативной 

компетентности, ее роль в личностном и академическом развитии, а также проблемы в ее формировании. 

Также рассматриваются теоретические основы и методические подходы, которые поддерживают развитие 

коммуникативной компетентности в среднем образовании, в частности, посредством интерактивных и 

личностно-ориентированных методов обучения.  

Ключевые слова: Коммуникативная компетентность, иноязычное образование, учащиеся средней 

школы, языковая компетентность, социолингвистическая компетентность, дискурс, педагогика, 

межкультурная коммуникация, образовательные стратегии, развитие учащихся. 

 

The modern world is characterized by globalization and expansion of international relations, which makes 

knowledge of foreign languages a necessary skill for personal and professional development. In this context, an 

important concept is foreign language communicative competence, which determines a person's ability to effectively 

interact in a multilingual and multicultural environment. This article examines the essence and structure of foreign 

language communicative competence, as well as its constituent components.  

Foreign language communicative competence (FLCC) has occupied a central place in the methodology of 

teaching foreign languages over the past decades. In the context of globalization, intercultural integration and digital 

transformation of education, mastering a foreign language has become an integral part of professional training, 

personal development and social mobility. However, despite the widespread use of the term, there are many 

interpretations, approaches and models that reveal the essence and structure of this phenomenon. This article is 

aimed at a comprehensive consideration of foreign language communicative competence with an emphasis on its 

conceptual foundations, components and pedagogical significance. 

The term "communicative competence" was first introduced by the American linguist Noam Chomsky in the 

1960s as an alternative to the concept of "linguistic competence". Subsequently, Dell Hymes expanded this concept 

to include pragmatic and sociocultural aspects of language, thereby laying the foundation for the further 

development of the concept of foreign language communicative competence. 

Foreign language communicative competence is the ability to effectively and appropriately use a foreign 

language in various communicative situations, taking into account linguistic, sociocultural and discursive norms. 

This is not just knowledge of grammar rules, but a set of skills and abilities that ensure successful interaction with 

native speakers of another language and culture. 

ICC includes both cognitive and behavioral components: knowledge of the language system, communication 

strategies, norms of speech etiquette, intercultural differences and the ability to reflect in the process of interaction. 

The works of A.S. Andrienko, G.S. Arkhipova, I. L. Bim, I. I. Galimzyanova, N. I. Gez, M. V. Goncharova, 

P. Yu. Gorlyakov, I. A. Zimny, O. Yu. Iskandarova, Z. I. Konnovoy, T. A. Kostyukova, A. L. Morozova, E. G. 

Nikitina, V. V. Safronova are devoted to the study of communicative competence in a foreign language. 

Communicative competence in a foreign language was studied from the point of view of forming students' 

readiness to communicate in a certain professional environment. Pedagogical research has allowed us to confirm the 

relevance of the issue of forming communicative competence in a foreign language, however, the meaning and 

structure of students' communicative competence in a foreign language and the list of pedagogical situations that 

contribute to the successful formation of this competence are not explained by scientists in a single sense. The 

reasons for the insufficient formation of students' communicative competence in a foreign language are identified as 

the mismatch of the content of the educational material with the amount of time allocated for its mastery. A number 

of researchers A. S. Andrienko, G. S. Arkhipova, JI.K. Geikhman, L.P. Kistanova, E. H. Krasikova, N.V. Patyaeva, 

L. K. Raitskaya, etc. These contradictions are connected by the introduction of new educational technologies, which 

allow to strengthen the learning process and create an organizational and didactic base for the implementation of the 

competence approach. In addition, the issue of teaching students a foreign language using the case method remains 

insufficiently studied in modern science. 

The relevance of this topic is due to the increasing importance of communicative competence in a foreign 

language in the field of international integration; the need for society for specialists with a high level of 

communicative competence in a foreign language who can effectively carry out professional relations and 

competently perform social functions; the need to strengthen foreign language teaching and the lack of normative 

free time for classroom and independent work; the need for practice to theoretically substantiate and 

methodologically support the process of forming students' communicative competence in a foreign language, active 

and interactive teaching methods, including the case method, and the insufficient development of this issue in 

pedagogical science. As A. B. Ilyina rightly noted, communicative, linguistic, literary and cultural competences 

"allow the formation of functional literacy as a person's ability to quickly adapt to the external environment and 

actively work in it. The main components of the personality's functional literacy are based on the types of speech 

acts and assume the targeted development of students' speech and thinking abilities". 

Determining the scope of the concept of "communicative competence", we adhere to the existing conclusions. 

In the works of M. N. Vyatyutnev, communicative competence is understood as "the selection and implementation 

of speech behavior programs related to a person's ability to navigate in a certain communicative situation...". 



267 

N.D. Burvikova "communicative competence is the mastery of all types of speech activity (listening, reading, 

speaking, writing), the process of switching from one code/style to another depending on the situation of 

communication, and provides basic mastery of the literary language" [3]. 

According to the definition of E.A. Bystrova, "this is knowledge, skills, and abilities that allow others to 

understand and create individual programs of speech behavior, corresponding to goals, areas, and situations of 

communication. 

This competence includes knowledge of the basic concepts of speech linguistics (styles, types of speech, 

methods of connecting sentences in the text, etc.), text analysis skills, and specific communication skills - speech 

skills related to various areas and situations of communication, taking into account the addressee" [3]. 

G.R. Kesanova "communicative competence is the ability to independently communicate with any type of 

interlocutor (by age, status, degree of intimacy and acquaintance), taking into account his abilities; to maintain 

communication in the form of a monologue and dialogue, as well as using non-verbal means of communication, 

observing the norms and rules of communication; to listen to the interlocutor, to show respect and tolerance for the 

opinions of others; to express, justify and culturally defend one's opinion; to understand the interlocutor's attitude to 

the relationship; to competently resolve conflicts in relationships; to change speech behavior if necessary; to assess 

the success of the relationship; to correctly end the relationship" [4]. 

Communicative competence is a meta-discipline and, therefore, cannot be functionally equivalent to linguistic 

or literary competences, but must be developed by developing the ability to apply knowledge in real-life situations. 

The problem of forming communicative competences as a means of personal and social development of a learner can 

be solved based on a set of methodological foundations drawn from various scientific fields: 

1. psychological and pedagogical theory of personality (S. L. Vygotsky, L. S. Rubinstein, etc.), 

2. theory of communication and activity (A. A. Leontiev, Yu. K. Babansky, etc.), 

3. philosophical and cultural concepts of semiotics, hermeneutics (M. Yu. Lotman, G. G. Gadamer, M. 

Foucault, R. Barth, etc.), 

4. pedagogical technologies (G. N. Prozumentova, E. N. Kovalevskaya, and others), 

5. philological concepts, its including the theory of speech genres (M. M. Bakhtin), text activity and text 

analysis (N. S. Bolotnova, N. S. Valgina, etc.), the theory of speech impact (E. F. Tarasov, I. A. Sternin, O. S. Isers), 

etc. 

Following I. A. Grishanova, we believe that the assessment of the level of formation of communicative 

competences should be carried out comprehensively according to three criteria: cognitive, behavioral, emotional [4]. 

The disciplinary foundations of the development of communicative competences are knowledge of the 

psychology of communication and the theory of communication. Methodological tools for the implementation of 

communicative competence are pedagogical technologies focused on the individual, but it is very important to 

expand the scope of their application. Taking into account the above, the question arises of choosing specific 

working methods that ensure the effectiveness of training and can verify the quality of the formation of specific 

competencies at the cognitive, behavioral and emotional levels. 

Structure of foreign language communicative competence 

According to different scientific approaches, IKK consists of several key components that ensure full 

command of the language in communication. The most common is a model that includes the following components: 

Linguistic competence. Linguistic competence represents the underlying system of rules that allows humans 

to use language creatively and accurately. At its core, linguistic competence involves knowledge of phonology 

(sound patterns), morphology (word formation), syntax (sentence structure), semantics (meaning), and sometimes 

pragmatics (language use in context). It is distinct from linguistic performance, which refers to the actual use of 

language in concrete situations. While performance can be affected by psychological or social factors such as 

memory limitations, hesitation, or distraction, linguistic competence remains an internal, idealized system that 

governs language ability. Understanding linguistic competence is crucial not only for theoretical linguistics but also 

for language teaching and learning. In second language acquisition, for instance, developing linguistic competence 

means helping learners internalize the grammatical rules and vocabulary of the target language. However, it is often 

complemented by other types of competence—such as sociolinguistic, discourse, and strategic competence—to form 

what is known as communicative competence. 

In modern language education, a purely grammatical approach focused only on linguistic competence has 

largely been replaced by more comprehensive models that integrate communicative functions. Nonetheless, 

linguistic competence remains essential. Without a solid grasp of grammar and vocabulary, learners struggle to form 

coherent sentences and express themselves accurately. In fact, many language errors stem from gaps in linguistic 

competence, underscoring its role in effective communication. 

Moreover, linguistic competence plays a key role in understanding the cognitive processes behind language. It 

provides insights into how children acquire language, how bilinguals manage multiple linguistic systems, and how 

language disorders affect communication. Research in psycholinguistics and neurolinguistics often builds on the 

foundation of linguistic competence to explore these phenomena. 

Linguistic competence covers the knowledge and use of language units such as: 

• Phonetics and orthography; 

• Vocabulary and grammar; 
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• Morphology and syntax. 

This component ensures the accuracy of speech and understanding, but it does not guarantee successful 

communication, as it also requires knowledge of the rules of their use in real communication situations. 

 

Sociolinguistic competence 

Sociolinguistic competence is related to the ability to use language tools depending on the social conditions of 

communication. It includes: 

• Awareness of stylistic differentiation of the language; 

• Ability to adapt speech in accordance with the context (official or unofficial situation, age and status of the 

interlocutor); 

• Knowledge of speech etiquette and cultural features of native speakers. 

Without this component, the communication process may be ineffective or even lead to misunderstandings. 

Discursive competence 

Discursive competence is responsible for the ability to formulate coherent and logically structured statements 

in oral and written speech. It includes: 

• Logical and consistent presentation of thoughts; 

• Ability to create texts of different genres (description, argumentation, narration); 

• Controlling the cohesion and coherence of the text. 

This competence is especially important for academic and professional communication, where clarity and 

logic of presentation is required. 

Sociocultural competence 

Sociocultural competence includes knowledge of the culture, traditions, values and norms of behavior of the 

native language. It helps to avoid intercultural barriers and promotes better mutual understanding in intercultural 

communication. This component includes: 

• Knowledge of customs and traditions; 

• Understanding the specifics of non-verbal communication; 

• Awareness of intercultural differences in behavior and perception of information. 

The Role of Education in Forming Communicative Competence. The development of communicative 

competence in secondary school students is a complex pedagogical task that requires intentional teaching strategies 

and an interactive learning environment. Traditional grammar-based instruction is no longer sufficient. Instead, 

communicative language teaching (CLT), active learning methods, and student-centered approaches are now at the 

forefront of modern education. 

Teachers play a critical role in fostering this competence by creating opportunities for meaningful 

communication through debates, group projects, role-plays, case studies, and peer feedback. Moreover, integrating 

digital tools such as discussion forums, messaging apps, and multimedia presentations helps students engage in 

authentic communication contexts. 

Assessment of communicative competence should also go beyond written grammar tests. It should include 

observation of spoken interactions, evaluation of presentations, writing tasks, and reflection on communication 

strategies used during group work. 

Challenges in Developing Communicative Competence. Despite its importance, the development of 

communicative competence faces several challenges in secondary education. These include a rigid curriculum 

focused on testing, large class sizes that limit individual speaking opportunities, a lack of exposure to real-life 

communication situations, and sometimes insufficient teacher training in modern communicative methods. 

Additionally, students may experience anxiety or lack motivation to participate in communicative tasks. 

Addressing these issues requires a supportive and inclusive classroom environment where students feel safe to 

express themselves, make mistakes, and learn from them. 

In conclusion, communicative competence is a critical component of secondary school education that 

significantly influences students' academic achievement, social development, and future career prospects. It is a 

multifaceted ability that goes beyond grammar and vocabulary, encompassing social, cultural, pragmatic, and 

strategic dimensions. Building this competence requires intentional teaching methods, continuous practice, and a 

supportive environment. As educators, recognizing the essence and structure of communicative competence enables 

us to better prepare students for the communicative demands of the modern world. 
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ПРОБЛЕМЫ ИНТЕГРАЦИИ ЦИФРОВЫХ ТЕХНОЛОГИЙ В ПРОЦЕСС ОБУЧЕНИЯ 

АНГЛИЙСКОМУ ЯЗЫКУ 

 

Аннотация: Цифровые технологии произвели революцию в преподавании английского языка, 

предлагая разнообразные возможности для инноваций, интерактивности и самостоятельности учащихся. 

Однако интеграция этих инструментов в языковые классы не лишена препятствий. В этой статье критически 

рассматриваются многогранные проблемы, с которыми сталкиваются преподаватели при интеграции 

цифровых технологий в обучение английскому языку, включая инфраструктурные ограничения, цифровое 

неравенство, готовность учителей, педагогическое согласование и вовлеченность учащихся. Устранение этих 

барьеров имеет жизненно важное значение для эффективного и справедливого использования технологий в 

языковом образовании. 

Ключевые слова: цифровые технологии, преподавание английского языка, инновации, цифровое 

неравенство, готовность учителя, педагогическое согласование, вовлеченность учащихся, барьеры. 

 

In the 21st century, the rapid advancement of digital technology has significantly reshaped the landscape of 

education, bringing about transformative changes in the ways foreign languages are taught and learned. As 

globalization intensifies and cross-cultural communication becomes increasingly essential, the demand for effective 

and innovative language instruction has grown. Digital tools—from mobile applications and online platforms to 

virtual classrooms, artificial intelligence, and gamified learning environments—have emerged as powerful resources 

that support both educators and learners in achieving language acquisition goals. These technologies offer 

unprecedented access to authentic linguistic and cultural content, enabling learners to immerse themselves in real-life 

language usage beyond the traditional classroom setting. For instance, language learning apps such as Duolingo or 

Babbel allow users to practice vocabulary and grammar through interactive exercises, while online platforms like 

Zoom, Google Meet, or Microsoft Teams facilitate real-time communication with native speakers or instructors 

across the globe. 

As digital tools become increasingly central to education, their integration into English language teaching is 

both inevitable and necessary. While digitalization promises enhanced interactivity, accessibility, and learner 

autonomy, the practical implementation of these technologies presents a complex array of challenges. This article 
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aims to critically explore the obstacles encountered during the integration of digital technologies into ELT and to 

propose solutions rooted in research and best practices. 

According to the data from the article of Satbayev University researchers A.Sarenova and S.Abdygapparova 

the first challenge is digital divide in the classroom [1]. The digital divide refers to the gap between individuals and 

communities that have access to modern information and communication technologies (ICT) and those who do not. 

In the context of English language teaching (ELT), this divide significantly affects the equitable and effective 

integration of digital tools into educational practice.  

Many learners, especially in rural or economically disadvantaged areas, lack access to reliable internet 

connections, up-to-date computers, tablets, or smartphones. Without these basic resources, students cannot fully 

participate in tech-enhanced language learning activities, such as virtual classrooms, online quizzes, video-based 

listening tasks, or language learning apps. 

Even when some form of digital access is available, the quality of the technology matters. Outdated hardware, 

low bandwidth, and frequent power outages can severely limit the functionality of educational platforms and hinder 

synchronous learning. Teachers may also face difficulties preparing and delivering content efficiently in such 

environments.[2]  

The digital divide is not only about access to devices, but also about the ability to use them effectively. Some 

students and teachers lack essential digital literacy skills, such as navigating learning platforms, troubleshooting 

technical problems, or critically evaluating online content. This limits the potential for learner autonomy and may 

reduce the effectiveness of digital instruction.[3]  

The digital divide exacerbates educational inequality. While students in well-resourced schools gain access to 

rich multimedia content, virtual exchanges, and AI-powered feedback, those on the disadvantaged side of the divide 

may miss out on these benefits. This leads to a growing gap in language proficiency, engagement, and opportunities 

for real-world English usage. 

Teachers working in under-resourced environments may be unable to implement digital methodologies not 

because of lack of interest or motivation, but due to systemic barriers. In such cases, technology integration efforts 

risk being ineffective or unsustainable. 

One of the most significant obstacles to the effective integration of digital technologies in English language 

teaching (ELT) is the lack of adequate teacher training. While technological tools offer immense potential for 

enriching the language learning experience, their successful implementation largely depends on the teacher’s ability 

to use them competently, confidently, and pedagogically. 

Many English language teachers, especially those trained before the digital education boom, have received 

little to no formal education in digital pedagogy—that is, the theory and practice of teaching with technology. As a 

result, they may lack knowledge about how to integrate tools like learning management systems (LMS), video 

conferencing platforms, educational apps, or interactive whiteboards in ways that support language learning goals. 

Even when professional development is available, it often emphasizes technical how-to training (e.g., how to 

use Zoom or create quizzes on Kahoot) rather than focusing on pedagogical integration. Without understanding how 

technology can enhance communicative competence, support task-based learning, or foster learner autonomy, 

teachers may not use the tools effectively. 

Insufficient training often leads to technophobia or lack of confidence among teachers. Fear of making 

mistakes, unfamiliarity with troubleshooting, or concern over managing technical issues during lessons can cause 

educators to avoid or underuse digital tools. 

Many teachers report that even when initial training is provided, ongoing support and mentorship are lacking. 

Without continuous guidance, opportunities for skill development, or communities of practice, teachers may struggle 

to keep up with rapidly evolving educational technologies. 

When teachers are not properly trained, technology is often used in a superficial or ineffective way—for 

example, replacing printed worksheets with digital ones without adding interactive or communicative value. This 

results in missed opportunities for engagement, personalization, and meaningful language use, thereby undermining 

the very goals of technology integration. 

Foreign experts believe that as English language instruction is probably the field where AI is used in 

education the most, AI literacy needs to be emphasized in English language teacher preparation programs. 

Teachers must also help their students become more AI literate so they can talk about the ethical concerns 

surrounding the usage of AI and comprehend its risks and limitations.  

Because AI may convey messages regarding language use and exclude particular groups or variants of 

English, practitioners should carefully assess the selection of models.  

AI can help students who are nervous about speaking by offering a conversation partner and opportunities for 

language practice outside of the classroom. To find out if the benefits continue without the use of such AI tools, 

more research is necessary. 

There should be explicit procedures to protect data privacy as well as accessible and unambiguous ethics 

declarations for AI in ELT that are committed to. 

In light of AI's current restricted capabilities, practitioners should be pragmatic and wary of hype [4].  
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problems, and future prospects.  The COVID-19 epidemic has pushed the digitalization of education, resulting in 

widespread adoption of online learning platforms in Kazakhstani schools and institutions.  While distant learning has 

increased flexibility and accessibility, it has also revealed problems such as unequal access to digital resources, 

technological challenges, and a decrease in student participation.  This article examines how government policies, 
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ҚАЗАҚСТАНДАҒЫ ҚАШЫҚТЫҚТАН ОҚЫТУ МӘСЕЛЕЛЕРІ МЕН ПЕРСПЕКТИВАЛАРЫ 

 

Түйін: Бұл мақалада Қазақстан Республикасындағы қашықтықтан оқытудың қалыптасуы мен дамуы, 

оның COVID-19 пандемиясы кезіндегі жаппай енгізілуі, сондай-ақ осы форматтың артықшылықтары мен 

өзекті мәселелері талданады. Қашықтықтан оқытудың тиімді жүзеге асырылуына кедергі келтіретін 

инфрақұрылымдық, педагогикалық және әлеуметтік факторлар сарапталады. Мақалада мемлекеттік 

бастамалар мен табысты оқу орындарының тәжірибесі мысалға келтіріліп, олардың білім беру жүйесіндегі 

рөлі мен ықпалы қарастырылады. Сонымен қатар, Қазақстандағы қашықтықтан білім беру тәжірибесі басқа 

елдердің тәжірибелерімен салыстырылып, болашақтағы аралас оқыту модельдерін дамыту бойынша 

ұсыныстар берілген. Зерттеу нәтижелері білім беру саясатын жетілдіру мен цифрлық оқытуды жүйелі түрде 

енгізуге негіз бола алады. 

Тірек сөздер: қашықтықтан оқыту, цифрлық білім беру, Қазақстан, білім беру саясаты, педагогикалық 

инновациялар, интернет инфрақұрылымы, аралас оқыту моделі 

 

The global shift toward distance learning was especially visible in Kazakhstan during the COVID-19 

outbreak. Prior to 2020, online education in the country was mostly employed in higher education and as 
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supplementary learning. However, the shutdown of educational facilities owing to quarantine restrictions 

necessitated a rapid and widespread shift to remote learning at all levels of education. This change emphasized both 

the possibilities and limitations of digital education in Kazakhstan.  

While Kazakhstan has made significant progress in digitalization, with government initiatives aimed at 

increasing access to online education, significant challenges remain, including poor Internet connectivity in rural 

areas, a lack of digital devices for students, and insufficient teacher training in online pedagogy.  This article 

investigates the key difficulties and future prospects for distant learning in Kazakhstan. 

According to the Statistics Committee of the Republic of Kazakhstan, by the end of 2020, over 3.2 million 

students in the country transitioned to distance learning, including 2.6 million schoolchildren and around 600,000 

university students [1, pp. 15–20]. Despite government efforts, only 76% of students reported having access to a 

digital device, and approximately 65% had stable Internet access, with significant disparities between urban and rural 

regions [1, p. 19]. 

The Development of Distance Learning in Kazakhstan 

For long years, Kazakhstan has invested in the digitalization of education. In 2017, the government 

established "Digital Kazakhstan" to promote digital literacy, improve Internet infrastructure, and incorporate 

contemporary technologies into different areas, including education.  Prior to the epidemic, online learning platforms 

like BilimLand, Daryn Online, and Kundelik.kz were already being used in schools as supplementary instructional 

resources. However, the COVID-19 pandemic necessitated an immediate shift to totally online instruction.  

Kazakhstan has invested in the digitalization of education over the past decade. 

In 2017, the government launched the “Digital Kazakhstan” program to promote digital literacy, improve 

Internet infrastructure, and incorporate modern technologies into different areas, including education [2, pp. 5–8]. 

Online platforms such as BilimLand, Daryn Online, and Kundelik.kz were already used in schools as supplementary 

learning tools before the pandemic. 

In response to the COVID-19 emergency, Kazakhstan’s Ministry of Education and Science implemented 

various measures: 

•Using national television channels (Balapan and EL ARNA) to broadcast educational content, 

•Partnering with digital platforms, 

•Offering professional development training for teachers. 

Universities adopted tools such as Moodle, Microsoft Teams, and Zoom. Nonetheless, the transition was 

uneven, especially in remote regions where infrastructure and digital literacy were limited. 

Kazakhstan's Ministry of Education and Science implemented initiatives to promote distant learning, such as 

using television broadcasts (Balapan and EL ARNA channels) for educational programming, forming agreements 

with digital platforms, and offering teacher training programs.  Universities have also switched to online learning 

with platforms such as Moodle, Zoom, and Microsoft Teams. 

Despite these attempts, the changeover did not go smoothly.  According to a Ministry of Education research, 

many pupils, particularly those in rural regions, do not have reliable Internet access or the requisite digital gadgets. 

Teachers had difficulty adapting to online teaching approaches, while students struggled to stay motivated and 

engaged in a purely digital learning environment. 

Successful Distance Learning Cases 

Some universities in Kazakhstan successfully embraced distance learning. Al-Farabi Kazakh National 

University digitized its curriculum, enabling students to access course materials and video lectures 24/7 through their 

portal and Moodle [3, pp. 34–38]. Nazarbayev University integrated Coursera and other international platforms to 

provide access to global courses. 

Suleyman Demirel University (SDU) introduced a structured hybrid model that includes periodic in-person 

sessions, regular online assessments, and technical support for students and faculty. These institutions also provided 

laptops and free Internet access to students from low-income backgrounds. 

Such success stories highlight that effective distance learning requires not only technology but also strong 

institutional support and well-planned instructional design. 

Advantages of Distance Learning in Kazakhstan 

Despite the limitations, distance learning in Kazakhstan has some advantages:  

• Flexibility and accessibility: Students can learn at their own speed, with access to recorded lectures and 

digital resources, regardless of location.   

• Innovative technologies such as artificial intelligence, virtual classrooms, and interactive digital platforms 

improve learning experiences.  

• Online courses expand educational opportunities by providing access to a greater range of disciplines and 

international programs without requiring students to leave Kazakhstan.  

• Cost-Effectiveness: Distance learning saves money on transportation, printed materials, and classroom 

infrastructure. 

Challenges of Distance Learning in Kazakhstan 

Despite its advantages, some problems must be addressed to improve the effectiveness of distance education. 
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While metropolitan areas have relatively decent Internet connection, rural areas continue to suffer from weak 

connectivity and a scarcity of digital devices, resulting in educational disparity.  

• Technical limitations: Not all students and teachers have computers or tablets, and many families struggle 

with multiple children attending online classes at the same time.  

• Lack of Teacher Training: Many educators are unfamiliar with digital teaching technologies and find it 

difficult to adapt traditional classroom approaches to an online format.   

• Student Engagement and Motivation: Without direct engagement with teachers and peers, students 

frequently feel poor motivation and difficulties concentrating on lessons.   

• Assessment and academic Integrity:  Ensure fair evaluation and avoid cheating in online tests is still a 

difficulty. 

Pedagogical Transformation and Challenges 

The shift to distance learning required significant changes in teaching methodology. Traditional lectures have 

evolved into interactive formats using tools such as Padlet, Kahoot, Jamboard, and Google Meet breakout rooms. 

Educators have increasingly applied flipped classroom techniques, encouraging pre-class learning and using class 

time for discussions and group work [4, pp. 40–43]. 

However, this transition also presented challenges: 

•Many teachers lacked sufficient training in digital tools. 

•Students experienced decreased motivation and difficulties concentrating during prolonged screen time. 

•Parents were often unprepared to support younger students learning at home. 

Possible solutions include regular digital pedagogy training, psychological support for students, and 

development of blended learning models that balance face-to-face and online interaction. 

Comparative Analysis with Other Countries 

When comparing Kazakhstan to other countries, differences become evident. Estonia, for example, had long 

invested in its national digital education strategy and was prepared for large-scale distance learning. All Estonian 

schools had digital learning platforms in place and teachers were trained in digital pedagogy years before the 

pandemic [5, pp. 22–26]. 

South Korea used its strong Internet infrastructure and education technology sector to quickly scale digital 

classes, while countries like India faced similar challenges as Kazakhstan, such as uneven digital access and teacher 

readiness. 

This comparative view highlights the importance of long-term investment in digital infrastructure, teacher 

education, and inclusive policies to ensure equitable access for all learners. 

Government initiatives and future prospects  

The Kazakhstani government continues to modernize digital education by: 

•Expanding broadband coverage in rural areas, 

•Distributing digital devices to students from low-income families, 

•Launching regular teacher retraining programs. 

The introduction of hybrid learning—combining digital and face-to-face education—is seen as a long-term 

solution. This format allows students to benefit from the flexibility of online learning while maintaining personal 

interaction and social engagement. 

If sustained, these reforms could make Kazakhstan’s education system more resilient, inclusive, and 

technologically advanced.Distance learning in Kazakhstan has grown significantly, particularly in response to the 

COVID-19 pandemic.   

While it has many advantages, including as flexibility, accessibility, and technological integration, issues like 

unequal access to digital resources, teacher readiness, and student motivation must be addressed.  The government's 

continued initiatives to develop infrastructure, provide training, and deploy blended learning methods will have a 

significant impact on the future of education in Kazakhstan.  As digital education evolves, a balanced strategy that 

combines the benefits of online learning with those of traditional classroom education may be the most effective 

answer for Kazakhstan's educational system. 

Distance education in Kazakhstan has made significant development, particularly during the epidemic.  While 

the advantages are obvious—flexibility, accessibility, and innovation—many obstacles persist.  These include 

technical gaps, a lack of teacher preparation, and low student motivation.  Kazakhstan can improve its distant 

learning system and close the digital divide by researching worldwide best practices and maintaining government 

and institutional initiatives.  The future of education lies in a balanced, blended approach that draws on the benefits 

of both traditional and digital learning settings. 
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Аннотация: В статье рассматриваются возможности онлайн-платформы Quizlet в обучении 

иноязычной коммуникации школьников. Целью исследования стало выявление педагогических условий 

эффективного применения сервиса на уроках иностранного языка. В качестве основного метода был 

использован опрос в форме анкетирования учителей, имеющих опыт использования Quizlet в 

образовательной практике. Анализ полученных данных позволил определить ключевые функции 

платформы, способствующие формированию коммуникативной компетенции учащихся, а также выявить 

положительные и проблемные аспекты интеграции платформы в учебный процесс. 

 

Introduction  

Modern education, especially in the field of teaching foreign languages, is undergoing an active 

transformation due to the need for constant updating of teaching methods, integration of digital tools and the 

formation of key competencies of students. One of the most important tasks of teaching foreign languages in the 21st 

century is the development of foreign language communicative competence, especially in a rapidly changing 

information environment. This requires the use of information and communication technologies that promote 

engagement, motivation, and individualization of learning. 

As noted in the Message of the President of the Republic of Kazakhstan Kassym-Jomart Tokayev to the 

people of the country "New Kazakhstan: the path of renewal and modernization" dated March 16, 2022: "Not a 

single nation in our country has lost its language. All conditions have been created for development and preservation. 

However, Kazakh is the unifying language for all peoples, and at the same time, the importance of learning English 

is emphasized." This underlines the priority of multilingual education and the development of competitive specialists 

who speak foreign languages, including English, at a level that ensures full-fledged communication activities. 

Against this background, special attention in teaching is paid to digital platforms such as Quizlet, which 

provides ample opportunities for systematization and consolidation of lexical and grammatical material, the 

development of oral and written speech, as well as the involvement of schoolchildren in active foreign language 

communication. 
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The relevance of this topic is due to the need to find effective digital solutions in teaching foreign languages. 

In this regard, the article discusses the possibilities of the Quizlet online platform in teaching foreign language 

communication to schoolchildren. In order to identify the real potential of the platform in the context of school 

practice, a survey of teachers was conducted, the purpose of which was to determine the most in-demand functions 

of the service, the frequency of its use and to evaluate its effectiveness in developing students' speech skills. 

The results of the conducted research can serve as a basis for wider implementation of interactive online 

resources in the educational process and improve the quality of teaching foreign languages in the context of digital 

transformation of education. 

Literature review  

Modern foreign language teaching is based on a “competence-based approach”, where the key concept is 

“foreign language communicative competence”. According to S.S. Kunashbayeva, competence is a set of integrative 

personality qualities combining linguistic, cultural and cognitive aspects. Communicative competence, as the 

researcher emphasizes, is a part of intercultural communicative competence (ICC), which is necessary in the context 

of global integration [5]. 

The concept of “communicative competence” dates back to the works of N. Chomsky, who introduced the 

term "competence" into linguistic discourse, distinguishing it from "speech activity" (performance) [8]. Later, D. 

Hymes supplemented this concept, focusing on the relevance of linguistic behavior in specific situations [9]. M. 

Canale and M. Swain developed a well-known model of communicative competence, including grammatical, 

sociolinguistic and strategic components, which became the basis for the methodology of teaching English [7]. In 

Russian linguodidactics, the concept is revealed in the works of M.N. Vyatyutnev, I.A. Zimnaya, N.I. Gez, N.D. 

Galskova and others.  

According to pan-European recommendations, the structure of communicative competence includes linguistic, 

sociolinguistic, discursive, strategic, sociocultural and professional components. 

Thus, the pedagogical and linguodidactic literature emphasizes the need for an integrated approach to the 

formation of foreign language communicative competence, which is especially relevant in the digital educational 

environment, including the use of resources such as the Quizlet online platform. 

The use of Quizlet in foreign language learning increases students' motivation while reducing fatigue through 

its game-based format. Digital technologies are increasingly integrated into the educational process, and their role is 

studied by both domestic and international researchers, including G. Nurgalieva, D. Dzhusubalieva, E. Artykbaeva, 

A. Chakrikova, M. Bogdanova, and S. Titova. Professor D. Dzhusubalieva emphasizes that digital technologies 

contribute to the development of students' professional skills [4]. 

Contemporary research covers various aspects of digital learning. For example, E. S. Davidenko studied the 

effectiveness of electronic flashcards for preparing for professional communication [3], while I. A. Sudakov  

analyzed the role of Quizlet in expanding students' vocabulary [6]. Teachers can use Quizlet as a tool for 

independent work, but its effectiveness largely depends on the student's autonomy and willingness to take 

responsibility for their learning [2]. 

Another important aspect is the possibility of collaborative learning through Quizlet Live. As noted by 

Advincula, this mode turns learning into an interactive process: students work in teams, discuss possible answers, 

and jointly arrive at the correct solution [1].  At the end of the round, the teacher can assess the level of material 

retention. 

Thus, Quizlet is not just a tool for memorizing words, but a comprehensive digital solution that actively 

engages students in the process of language learning. 

Methods 

As part of the study, which aims to analyze the capabilities of the Quizlet online platform in teaching foreign 

languages, it is planned to conduct a survey of teachers. This method allows us to obtain objective data on the real 

experience of using Quizlet in the educational process, as well as to identify its advantages and disadvantages from 

the point of view of teachers.  

The objectives of the survey included collecting teachers' opinions about the functionality and capabilities of 

Quizlet, as well as identifying factors that may affect its effectiveness. 

1. Formulation of the goals and objectives of the survey 

Before conducting the survey, the objectives of the study were clearly defined, which were aimed at 

identifying: 

- The experience of using the Quizlet online platform in teaching foreign languages. 

- Evaluation of the effectiveness of Quizlet in improving the level of communication skills of students. 

- The impact of Quizlet on student motivation and involvement in the learning process. 

- Features of using Quizlet in various educational contexts (classroom lessons, independent work, distance 

learning). 

- Problems and limitations when using Quizlet in the educational process. 

2. Development of the questionnaire 

In order for the study to be comprehensive and provide useful information, the next step was to develop the 

questionnaire itself. It was supposed to include questions covering several aspects of using Quizlet in teaching 
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foreign languages. The questions were both open (to receive detailed feedback) and closed (for simplified statistical 

processing). The sections of the questionnaire are presented in view of the diagram in Figure 1. 

 

 
Figure 1- Sections of the survey 

 

3. Conducting a survey 

The survey can be conducted both in paper form and electronically. If an online form is used (for example, 

through Google Forms, SurveyMonkey, or other platforms), the questionnaire can be distributed to teachers via 

email or on social networks of educational groups. 

In the case of our study, the survey was conducted through the Google Forms website. 

Results 

The survey conducted among a select group of foreign language teachers aimed to assess the opportunities 

presented by the Quizlet platform for enhancing foreign language communicative competence among school 

students. A total of 15 teachers participated, with all respondents having used Quizlet in their teaching practices. 

While the sample size was small and based on convenience sampling, the responses provided valuable insights into 

the potential benefits of using Quizlet in the classroom. 

General Overview 

Of the 15 teachers surveyed, 86% reported using Quizlet regularly, primarily for vocabulary building, with a 

few (20%) also utilizing it for grammar exercises and listening activities. The teachers represented a range of 

educational backgrounds and subjects, but all were focused on improving students' foreign language skills. 

Opportunities identified by teachers are presented in Table-1. 

Increased  

engagement  

The most frequently mentioned benefit (80%) was the platform’s ability to engage students in 

the learning process. Teachers reported that students found the game-like elements of Quizlet, 

such as the "Match" and "Gravity" activities, motivating and fun. Many teachers observed a 

higher level of participation when these features were incorporated into lessons. 

Adaptation  

to individual 

learning styles 

A significant portion of teachers (73%) emphasized Quizlet’s ability to cater to diverse 

learning paces. Teachers noted that students could independently review vocabulary sets as 

needed, which helped those who needed more time to grasp certain terms. 

Interactive learning 

 

 

Over half of the respondents (53%) cited the interactive nature of the platform as a key 

advantage. Teachers appreciated that Quizlet encouraged active participation, with students 

engaging more directly with content rather than passively absorbing information. The visual 

and auditory features were particularly praised for reinforcing learning in a variety of ways. 

Instant feedback 60% of teachers highlighted Quizlet’s immediate feedback as a major benefit. Teachers noted 

that students could correct their own mistakes in real time, fostering a self-directed learning 

environment. This feature was seen as especially helpful for vocabulary retention and self-

assessment. 

Table 1 - Opportunities of Quizlet presented by teachers 

 

Survey Data Visualization 

The following chart summarizes the most cited benefits of using Quizlet for language teaching among the 

survey participants: 
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 Figure 2 - Most cited benefits of Quizlet in language teaching (survey results) 

Discussion  

The survey results show that the Quizlet platform offers valuable opportunities for teaching foreign language 

communication to schoolchildren. Teachers reported positive experiences, especially regarding Quizlet's interactive 

features, which enhance student engagement. The platform's game-like activities, such as "Match" and "Gravity," 

were particularly appreciated for motivating students and increasing participation. These findings support previous 

research suggesting that gamification in education improves student motivation and learning outcomes. 

Another key benefit identified was Quizlet's ability to provide personalized learning experiences. Teachers 

noted that the platform allowed students to work at their own pace, which is especially beneficial for diverse 

classrooms. The immediate feedback feature was also highlighted as useful for helping students self-correct and 

deepen their understanding, an important factor in language learning. 

Conclusion 

In conclusion, Quizlet presents significant potential for improving foreign language communicative 

competence among schoolchildren, especially in vocabulary acquisition and student engagement. The platform's 

interactive features and personalized learning opportunities are valuable tools for supporting diverse student needs. 

However, its limited grammar capabilities and occasional technical challenges suggest that Quizlet should be used in 

conjunction with other teaching methods for a more comprehensive approach to language learning. Despite these 

challenges, most teachers expressed a strong interest in continuing to use Quizlet in their classrooms, recognizing its 

potential to enhance the language learning process. 
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Abstract: Learning a new language is a complex cognitive process that engages various brain functions. The 
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КОГНИТИВНЫЕ МЕТОДЫ: КАК МОЗГ ОБУЧАЕТСЯ НОВОМУ ЯЗЫКУ 

 

Аннотация: Изучение нового языка – это сложный когнитивный процесс, который задействует 

различные функции мозга. Изучение когнитивных методов в процессе овладения языком помогает понять, 

как память, восприятие и нейропластичность способствуют обучению языку. В этой статье рассматриваются 

основные когнитивные механизмы, вовлеченные в изучение иностранного языка, а также обсуждаются 

эффективные стратегии, которые способствуют улучшению этого процесса. Кейсовые исследования из 

казахстанских образовательных учреждений иллюстрируют практическое применение когнитивных техник. 

Ключевые слова: Когнитивные методы, Овладение языком, Память при обучении, 

Нейропластичность, Овладение иностранным языком, Мозг и изучение языка, Стратегии обучения языкам. 

 

Language learning is one of the most intricate cognitive processes, requiring the engagement of multiple brain 

functions. Cognitive science provides valuable insights into how individuals acquire, process, and retain linguistic 

information. On this article, we examine the role of memory, neural plasticity, motivation, and active engagement in 

the process of foreign language acquisition, supported by practical examples from Kazakhstani classrooms.   

Cognition, by itself is part of mental process, the behavior and ability through which we  perceive and acquire 

knowledge. It involves such mental activities as emotion, motivation, and power. The American psychologist Robert 

Sternberg, for example, examined the information-processing procedures used by people taking intelligence tests. 

Herbert A. Simon, another American social scientist, attempted to understand how the mind processes information, 

programming computers to mimic human thought processes [1]. Not only them, many scientists have studied this 

field and shared their concepts. I think that cognition is a fundamental part of how humans learn and process 

information. I agree with Sternberg that our minds follow certain steps when solving problems or taking tests. 

Simon's idea of programming computers to think like humans is also interesting because it helps us better understand 

human intelligence. However, I believe that cognition is not just about processing information, it is also influenced 

by emotions and motivation. In general, studying cognition can help improve learning methods, artificial 

intelligence, and even decision-making in everyday life. 

In this context, by understanding the important role of memory in language learning, we can explore its 

relationship with other cognitive factors such as neuroplasticity, motivation, and active engagement. Memory is a 

key component in language acquisition, categorized into short-term, working, and long-term memory. Short-term 

memory temporarily stores new words and phrases, while working memory processes and manipulates linguistic 

data. Long-term memory consolidates vocabulary and grammar structures for future retrieval.  According to Alan 

Baddeley,  working memory is a limited capacity part of the human memory system that combines the temporary 

storage and manipulation of information in the service of cognition[1]. By concluding this point, I think that it is 
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very important for teachers to consider and be aware of the limitations of working memory, which allows them to 

learn in an effective and easy way, without overloading the brain with unnecessary information.  

Let's revise as an example the study held at Kazakh Ablai Khan University, which illustrates how spaced 

repetition techniques can help address the limitations of working memory, as described by Alan Baddeley. Students 

can memorize words and terms daily in an easy and fun way using the Quizlet app, and this method is based on 

Baddeley's working memory theory. I believe this method is the most effective way to improve word retention and 

memorization. Below is how this method affects vocabulary retention. A 2023 study conducted with 50 

undergraduate students at Kazakh Ablai Khan University demonstrated the effectiveness of spaced repetition. 

Participants used the Quizlet app for daily vocabulary drills, focusing on English academic terms. After 12 weeks, 

78% of students showed a 35% improvement in retention compared to a control group using traditional methods. 

This aligns with Baddeley’s theory of working memory [2], emphasizing the role of structured repetition in 

combating the "forgetting curve."  Based on the study, I conclude that spaced repetition is a highly effective method 

for improving vocabulary retention. Research results from Ablai Khan University of Kazakh National University 

show that regular use of tools such as the Quizlet application significantly improves students' ability to remember 

academic terms. This is consistent with Baddeley's theory of working memory, which states that repetition 

strengthens memory and reduces the tendency to forget. Therefore, the use of spaced repetition in language learning 

allows for effective and long-term memorization of new information. 

The next approach, neural plasticity and adaptation, highlights another crucial aspect of language acquisition. 

Neural plasticity, which is the brain’s ability to reorganize itself and form new connections, plays a key role in 

learning a new language. Bilingualism strengthens cognitive flexibility, problem-solving skills, and multitasking 

abilities. Immersive language environments further facilitate neural adaptation, improving fluency and 

comprehension. According to Ross Cunnington, we cannot learn something without storing it in some form of 

memory for future use. From neuroscience, we know that memories are encoded by physical changes in the brain. In 

other words, your brain changes physically whenever you learn anything, and your brain continues to be moulded by 

experience and learning throughout your life[3]. By concluding this point, I think that learning physically changes 

the brain, as our experiences and new knowledge lead to significant changes in its structure. This demonstrates the 

brain's ability to adapt and grow throughout life, reinforcing the idea that we are lifelong learners. Our memories and 

understanding of the world are based on continuous physical changes in the brain. 

In learning languages the importance of Active Engagement is crucial.  Active learning methods, such as 

speaking, listening, reading, and writing, are crucial for successful language acquisition.  This demonstrates how 

active participation can improve language learning outcomes through specific tasks. Students at School #27 

participated in a 10-week task-based learning program, simulating real-world scenarios like job interviews and 

market negotiations in English. Post-assessment results revealed a 40% increase in speaking confidence and a 25% 

improvement in grammatical accuracy. This supports Tomasello’s usage-based theory [4], which highlights the 

importance of contextual practice.  Based on the results of this study, it is clear that task-based learning plays an 

important role in improving language skills. By simulating real-world situations, students were able to practice 

English in a meaningful context, which directly increased their speaking confidence and grammatical accuracy. 

These results are consistent with Tomasello's usage-based theory, which reinforces the idea that language learning is 

more effective when used in practical, real-life contexts. This suggests that engaging students in contextual tasks not 

only increases their confidence but also their ability to use language accurately in everyday situations. 

Cognitive research highlights the significance of motivation in language learning. Positive emotions, such as 

curiosity and enjoyment, enhance memory consolidation, while anxiety and stress hinder cognitive function.   

If we talk about the challenges and strategies for language acquisition, differences in phonetics, grammar, and 

cultural contexts require cognitive effort. Strategies such as contextual learning, association techniques, and 

immersive experiences help overcome these barriers.   

To conclude aforementioned points, we confirm that cognitive methods provide essential insights into 

optimizing language learning. Future advancements in neuroscience and AI may further personalize methodologies, 

making acquisition more efficient.   
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THE ROLE OF GAMIFICATION IN FOREIGN LANGUAGE EDUCATION 
 

Abstract: Gamification, the incorporation of game elements into educational processes, has emerged as an 

innovative method to enhance student motivation and engagement, particularly in primary school foreign language 

education. This article explores the effectiveness of using gamification in teaching English to primary school 

students. By analyzing various gamified activities such as vocabulary puzzles, role-playing games, and level-based 

reward systems, the article demonstrates how these techniques can increase students' interest, improve language 

skills, and foster social interaction. The use of gamification in English language learning not only makes the learning 

process more enjoyable but also encourages students to actively participate and develop both cognitive and social 

skills. This approach significantly contributes to the development of students’ language abilities, making learning 

more engaging and effective. 

Keywords: Gamification, English language teaching, primary school, motivation, engagement, game-based 
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ШЕТЕЛ ТІЛІНДЕГІ БІЛІМ БЕРУДЕГІ ГЕЙМИФИКАЦИЯНЫҢ РӨЛІ 

 

Аннотация: Геймификация, ойын элементтерін білім беру процесіне енгізу студенттердің, әсіресе 

бастауыш мектепте шет тілдерін оқытуда ынтасы мен белсенділігін арттырудың инновациялық әдісіне 

айналды. Бұл мақалада бастауыш сынып оқушыларына ағылшын тілін үйретуде геймификацияны 

қолданудың тиімділігі қарастырылады. Сөздік тапсырмалар, рөлдік ойындар және деңгейлері бар марапаттау 

жүйелері сияқты әртүрлі ойын әрекеттерін талдай отырып, мақала бұл әдістердің оқушылардың 

қызығушылығын қалай арттыратынын, тіл дағдыларын жақсартатынын және әлеуметтік өзара әрекеттесуге 

ықпал ететінін көрсетеді. Ағылшын тілін оқытуда геймификацияны қолдану оқу процесін қызықты етіп қана 

қоймайды, сонымен қатар студенттерді процеске белсенді қатысуға және танымдық және әлеуметтік 

дағдыларды дамытуға шақырады. Бұл тәсіл студенттердің тілдік қабілеттерін дамытуға айтарлықтай ықпал 

етеді, бұл оқуды қызықты әрі тиімді етеді. 

Түйін сөздер: Геймификация, ағылшын тілін оқыту, бастауыш мектеп, мотивация, қатысу, ойын 

жаттығулары, тілдік дағдылар, әлеуметтік қарым-қатынас. 

 

In modern education systems, it is crucial to engage students and maintain their interest in the learning 

process. This is especially true when teaching foreign languages, such as English, to primary school students. 

Gamification, the use of game elements in the learning process, plays an important role in this context. Gamification 

enhances motivation and makes learning more engaging and fun. In primary schools, incorporating gamification in 

teaching English helps to increase students' enthusiasm for learning and improves their language skills. This article 

will explore the effectiveness of using gamification in teaching English to primary school students. 

Gamification involves incorporating game elements into the educational process to enhance student 

engagement and motivation. Play is a natural activity for children, and when games are used in the classroom, 

students are more likely to be motivated. Introducing game elements in teaching English helps young learners to 

understand language concepts in a fun and engaging way. According to Deci and Ryan's (2000) «Self-Determination 

Theory», intrinsic motivation can be fostered when individuals have the autonomy to make choices and express 

themselves. Through games, students are empowered to make decisions and take ownership of their learning, which 

increases their interest in learning English [1]. 

In Piaget's (1970) theory of cognitive development, he emphasized that play is an essential activity for 

children's cognitive and social development. Games are therefore particularly beneficial for primary school students 

in language learning, as they promote both cognitive growth and social skills [2]. 
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The Effectiveness of Gamification in Teaching English to Primary School Students 

1. Increasing Students' Interest and Engagement 

For primary school students, it is vital to make the learning process interesting. Gamification is an effective 

way to engage students in the learning process and make it more enjoyable. Through games, students can practice 

new vocabulary, phrases, and grammar structures while having fun. This increases their motivation to participate in 

class and makes the learning experience more enjoyable. Teachers can use puzzles in English to engage students. By 

solving these puzzles, children learn new English words and their meanings, thereby expanding their vocabulary. 

Puzzles make the learning process more interactive and encourage students to think critically [3]. 

2. Presenting Exercises and Tasks in an Engaging Way 

One of the key advantages of gamification is the ability to present exercises and tasks in a fun and engaging 

manner. For example, students can be asked to perform activities like singing songs in English or completing video-

based tasks. This not only makes learning fun but also strengthens cognitive skills. Using games like "Angry Birds" 

or "Simon Says" can help children practice vocabulary and improve speaking skills. In the game "Simon Says", the 

teacher can use English commands for students to follow, encouraging them to listen, understand, and respond in 

English [4]. 

3. Promoting Group Work and Social Interaction 

Gamification encourages students to work together, which fosters social interaction and collaboration. This is 

particularly important for language learning, as communication is a key aspect of using a language effectively. 

Through group activities and games, students interact with their peers, practice speaking, and learn from one another. 

Teachers can divide students into groups and assign them roles for a role-playing activity. For instance, students can 

role-play a scenario where they are shopping in an English-speaking country. This allows them to practice their 

speaking skills in a real-world context and learn new vocabulary related to shopping [5]. 

4. Incorporating a Level System and Rewards 

A gamified learning environment often includes a level system and rewards, which encourage students to 

complete tasks and improve their skills. Each task they complete rewards them with points, and as they accumulate 

points, they progress to higher levels. This system enhances students' motivation to learn and helps them track their 

progress. Using platforms like «Kahoot» teachers can organize quizzes where students earn points for correct 

answers. At the end of the quiz, the students with the highest scores can be rewarded with certificates or small prizes. 

This not only motivates students but also makes the learning experience more enjoyable [6]. 

5. Self-Assessment and Feedback 

One of the benefits of gamification is that it allows students to assess their progress and receive immediate 

feedback. Games provide students with a way to check their understanding and see the results of their efforts. This 

feedback helps students recognize their strengths and areas for improvement. Teachers can use «Memory Game» 

activities, where students match English words with their meanings. As students play, they receive instant feedback 

on whether their answers are correct. This helps them improve their vocabulary retention and encourages them to 

keep learning [7]. 

6. Enhancing Critical Thinking and Problem-Solving Skills 

Gamification not only improves motivation but also fosters the development of critical thinking and problem-

solving skills. By engaging in game-based activities, students are often presented with challenges and puzzles that 

require them to think critically and come up with creative solutions. This aspect of gamification is particularly 

beneficial in language learning, as it encourages students to use the language actively in problem-solving scenarios. 

Through games, students are constantly encouraged to explore new ways of thinking, experiment with language 

structures, and test out their language skills in diverse situations. These problem-solving experiences can strengthen 

both cognitive and language abilities, making students more confident and competent in their use of English. 

7. Encouraging Self-Confidence and Independent Learning 

Another significant benefit of gamification is its ability to encourage self-confidence and independent 

learning. As students’ progress through different levels of a game and receive rewards for their efforts, they develop 

a sense of achievement that boosts their self-esteem. Gamification promotes autonomy, as students have the freedom 

to make choices and set their own learning pace. This aspect is especially valuable in a language learning context, 

where students often face the challenge of overcoming language barriers. By allowing students to work 

independently through gamified exercises, they gain the confidence to tackle more complex language tasks on their 

own, ultimately leading to greater self-reliance and improved language proficiency. 

Research Findings on the Effectiveness of Gamification 

Studies have shown that gamification increases motivation and engagement in language learning, especially 

for young learners. Games help improve students' vocabulary, grammar, and speaking skills, while making the 

learning process more enjoyable. In primary school settings, gamification has been found to encourage students to 

actively participate in lessons, work together in groups, and develop both cognitive and social skills [8]. 

Gamification is an effective method for teaching English to primary school students. By incorporating games 

and interactive activities, students are not only motivated to learn but also improve their language skills in a fun and 

engaging way. The use of group work, level systems, and rewards makes the learning process dynamic and 

enjoyable. Furthermore, games help students to develop their speaking and listening skills, while fostering social 

interaction and collaboration. Overall, gamification enhances students' interest in learning English and contributes to 
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a more effective and enjoyable language learning experience. the integration of gamification in foreign language 

education, particularly in teaching English to primary school students, is a highly effective strategy that not only 

boosts motivation but also enhances various language skills. By creating an interactive and engaging learning 

environment, gamification encourages students to take an active role in their own learning process. It allows students 

to experiment with language in a low-pressure, fun setting, which promotes greater retention and understanding. As 

education continues to evolve, the use of gamification is expected to play an increasingly important role in shaping 

the future of language learning, making it more dynamic, personalized, and engaging for students worldwide. 
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THE ROLE OF AUDIO GAMES AT THE PRIMARY STAGE OF FOREIGN LANGUAGE EDUCATION 
 

Abstract: Audio games are becoming an important tool in teaching foreign languages, especially in the initial 

stages. Research shows that the use of such games contributes to the development of listening skills, perception and 

understanding of speech in a foreign language. This article examines the impact of audio games on children's 

learning in elementary school, focusing on improving the efficiency of perception and memorization of language 

structures. The use of audio games in the educational process contributes to a more active involvement of students 

and improvement of their communication skills. It is also noted that game methods make the learning process more 

exciting and effective. The study confirms that audio games can be a useful tool for increasing motivation and 

developing language skills in younger students. Based on the analysis, it can be concluded that audio games provide 

significant advantages in teaching foreign languages. 

Key words: audio games, language learning, elementary school, auditory skills, game techniques, 
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РОЛЬ АУДИОИГР НА НАЧАЛЬНОМ ЭТАПЕ ОБУЧЕНИЯ ИНОСТРАННОМУ ЯЗЫКУ 
 

Аннотация: Аудиоигры становятся важным инструментом в обучении иностранным языкам, 

особенно на начальных этапах. Исследования показывают, что использование таких игр способствует 

развитию навыков аудирования, восприятия и понимания речи на иностранном языке. В этой статье 

рассматривается влияние аудиоигр на обучение детей в начальной школе, особое внимание уделяется 

повышению эффективности восприятия и запоминания языковых структур. Использование аудиоигр в 

учебном процессе способствует более активному вовлечению учащихся и совершенствованию их 

коммуникативных навыков. Также отмечается, что игровые методы делают процесс обучения более 
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увлекательным и эффективным. Исследование подтверждает, что аудиоигры могут быть полезным 

инструментом для повышения мотивации и развития языковых навыков у младших школьников. На основе 

проведенного анализа можно сделать вывод, что аудиоигры дают значительные преимущества в обучении 

иностранным языкам. 

Ключевые слова: аудиоигры, изучение языка, начальная школа, слуховые навыки, игровые техники, 

коммуникативные навыки. 

 

Introduction: In recent years, audio games have become an integral part of the educational process, 

especially when teaching foreign languages. They provide a unique opportunity to improve speech perception and 

develop auditory skills (auditory perception), which is especially important for younger students who are just starting 

to learn English. Auditory perception is the ability to perceive and understand sounds and the differences between 

them [1, p.3 ]. Unlike traditional methods, audio games make the learning process more fun, interactive and 

effective, which contributes to better memorization and understanding of the language. 

Research confirms that the use of gaming technologies in the educational process significantly increases the 

motivation of students, as well as improves their perception of speech and oral communication skills.  In addition, 

such approaches contribute to the involvement of students, especially at the initial stage of learning, when the 

foundations of the language are being laid. In this context, game techniques that incorporate game elements into the 

learning process become an important tool for activating students' attention and increasing their interest. Game 

techniques are methods that use game elements to enhance the learning process. These techniques include role-

playing games, matching tasks, solving, and other game forms that make learning more interactive and fun. 

In his research, A.G. Schneider emphasizes the importance of audio games in teaching English in elementary 

school. According to the author, such games help to activate the attention of students, contribute to better 

assimilation of material and develop critical thinking. Schneider notes that audio games make the learning process 

more dynamic and support students' interest in learning the language. However, the author points out the insufficient 

knowledge of this method in primary school and the need for further research to identify the most effective 

approaches. 

In addition, we plan to review the research of A.G. Schneider and other scientists in order to evaluate modern 

approaches to the use of audio games for teaching foreign languages and identify possible ways to further study this 

area. 

The purpose of our study is to analyze the role of audio games in teaching English in elementary school, as 

well as to study their effectiveness in developing auditory skills and increasing student motivation. We intend to 

identify how audio games can improve children's speech perception and auditory skills, as well as how their 

introduction into the educational process contributes to creating a more interactive and exciting learning 

environment. 

Methods:  In the methodological part of our work, we offer an analysis of various audio games that can be 

used in the process of teaching foreign languages in elementary school. In the study of A.G.Schneider, several games 

are presented that are aimed at developing students' auditory and language skills, as well as improving their attention 

and memory [2, p.1]. Let's look at what specific games were offered in her work and their advantages. 

Audio-visual materials: The game "Play" uses audiovisual materials, where students perform roles in small 

scenes corresponding to their level of knowledge. This game promotes not only the development of auditory 

perception, but also the active use of language, which helps students memorize new words and phrases. Listening to 

the text and getting used to the role, the child learns vocabulary and grammatical constructions better. 

Dialogue games: In the Music Box game, students work with songs in English, which helps them develop 

listening skills. The game includes Bingo elements where students have to listen to a song and cross out the words 

they heard. It is not only exciting, but also effectively develops vocabulary and helps students memorize new words 

related to specific topics. 

Interactive games: The game "Clap – Clap" is aimed at developing the ability to distinguish words by 

thematic categories, for example, on the topic "Family" [2, p.1]. This game helps to improve the understanding of 

words and their connections in context. Such games activate children's attention and make the learning process more 

interesting and dynamic. 

Listening Games + Speaking: In the Mafia game, students fill out questionnaires by answering questions 

about themselves, and then during the game, based on these questionnaires, other participants must guess who is the 

"Mafia". This game helps to develop not only auditory perception skills, but also the ability to speak, improving 

students' confidence in oral communication. 

Listening Games + Grammar: In the game "Hubbub", students must restore a grammatically correct sentence 

from confused words, which helps to develop the skills of sentence construction and their correct use in speech. The 

game develops grammatical perception and promotes better assimilation of the syntax of the language. 

Audio games + Reading and Writing: In the Backwards game, students reconstruct the text by reading it in 

reverse order. This develops not only listening skills, but also attentiveness, as well as improves the ability to analyze 

and logically perceive text. Such a game also helps to improve writing skills, as students must accurately reproduce 

the text in the correct order. 
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The use of audio games in the classroom is an important tool for developing students' auditory, grammatical, 

speaking and writing skills. These games ensure the active involvement of students in the learning process, help to 

improve motivation and make the learning process more exciting and effective [2, p.1]. 

In the Esin Hazar’s study, conducted in the 2019-2020 academic year, a four-month experimental work was 

organized. The study involved 37 students aged 8 to 9 years, of whom 18 were girls and 19 were boys. At the first 

stage, all participants were asked to take a test consisting of 30 questions in order to determine their vocabulary 

level. 

Two groups of students were formed for the study, distributed according to their classes. One of the groups 

participated in English lessons, which included the use of digital games on the EBA platform, while the other group 

was engaged in a traditional program. Both groups studied vocabulary related to numbers, family members, 

adjectives, feelings, toys and games. 

During the experiment in both groups, the teacher followed a standard training program using a textbook, 

audio recordings, worksheets, as well as tasks for tracing, cutting and pasting. However, special lessons using digital 

games on the EBA platform were developed for the experimental group. These games included listening, matching, 

memorizing, searching, and coloring exercises. 

The integration of digital games into the educational process helped to increase students' interest in learning 

the language and improve their perception of educational material through interactive and exciting tasks. 

Results: The results of the study show that listening education plays a key role in the process of learning a 

foreign language, especially at the initial stage. The importance of speech perception as a form of speech activity 

cannot be underestimated, since full-fledged communication is impossible without listening skills. During the study, 

it was found that the perception and understanding of various texts helps to improve memory and develop students' 

mental abilities. The use of metaphorical expressions in teaching promotes the development of attention, and the 

ability to listen and understand what students hear helps them focus on the interlocutor and increases the 

effectiveness of communication. Undoubtedly, if the process of knowledge gives pleasure and brings emotional rise 

it will lead to the positive and high results in the course of language acquisition. [2, p.1] 

In his research, E. Hazar also noted the effectiveness of integrating digital games into the educational process. 

As for the testing conducted in both groups, the results show that the students of the experimental group scored 

higher (t= -2.134, p=04). These results indicate that the use of digital games helped the students of the experimental 

group to expand theirknowledge of EFL vocabulary.  “This means that use of digital games was an effective tool to 

enhance vocabulary in these students.” [3, p.4] 

Discussions: Foreign studies conducted by A.G. Schneider and Esin Khazar confirm the importance of audio 

games in the educational process. A.G. Schneider proposed various dialogue games, while Esin Khazar conducted an 

experiment using digital games on the EBA platform. The results of their research show that audio games play a 

significant role in improving students' language skills. 

However, despite the successful results, there is a lack of information about the effectiveness of various types 

of games, which underscores the need for further research. For example, it is unclear which aspects of audio games 

are most important for the formation of certain language competencies, such as pronunciation or understanding of 

context. 

For younger students, audio games that include simple themes such as "Family" or "Colors" with repetition of 

keywords and phrases are especially useful. This helps students to easily assimilate the material. 

Learning effectiveness is enhanced if audio games are combined with other methods, such as visual tasks or 

role-playing games. Children can draw what they have heard or act out dialogues, which deepens their understanding 

of the language. In addition, the inclusion of cultural elements through songs or fairy tales contributes to the study of 

the traditions of countries where this language is native. 

Modern technologies, such as mobile applications and online platforms, significantly expand the possibilities 

of using audio games. They make the learning process more individual, fun and accessible, especially for children 

who prefer independent learning. 

Schneider's research provides an overview of various games that can be used to develop students' listening 

skills and language competence. However, the author did not focus on the development of original games, but rather 

collected existing examples and discussed their importance in the educational process. 

Audio games are an effective tool for teaching foreign languages, especially at the initial stage. They help to 

develop auditory skills, improve speech perception and increase students' motivation. The integration of such games 

makes the learning process more fun and interactive. 

Teachers are encouraged to implement audio games that are suitable in terms of difficulty, combine them with 

visual tasks and role-playing games, use modern technologies such as mobile applications, and regularly analyze 

their effectiveness. 

Thus, audio games not only facilitate the assimilation of material, but also create a dynamic and interesting 

environment conducive to successful language learning. 
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Abstract: This article investigates how innovative tools like artificial intelligence, gamification, and 

augmented reality might improve grammar instruction by making it more interactive, individualized, and engaging. 

These technologies provide benefits like as real-time feedback, enhanced student motivation, and access to a variety 

of learning resources. The study also addresses implementation issues such as teacher training, infrastructure, and 

aligning technology use with pedagogical objectives. The research emphasizes the need of adaptation and ongoing 

innovation by demonstrating how technology might enable more inclusive, student-centered grammar instruction.  
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Аннотация: Бұл мақалада жасанды интеллект, геймификация және толықтырылған шындық сияқты 

инновациялық құралдардың грамматикалық оқытуды интерактивті, жекелендірілген және тартымды ету 

арқылы қалай жақсартуға болатыны қарастырылады. Бұл технологиялар нақты уақыттағы кері байланыс, 

оқушылардың мотивациясын арттыру және әртүрлі оқу ресурстарына қол жеткізу сияқты артықшылықтарды 

қамтамасыз етеді. Зерттеу сонымен қатар мұғалімдерді даярлау, инфрақұрылым және технологияны 

пайдалануды педагогикалық мақсаттарға сәйкестендіру сияқты іске асыру мәселелерін қарастырады. Зерттеу 

технологияның студенттерге бағытталған инклюзивті грамматикалық оқытуды қалай қамтамасыз ете 

алатынын көрсету арқылы бейімделу және үздіксіз инновациялар қажеттілігін көрсетеді. 

Ключевые слова: Образовательная технология, обучение грамматике, изучение языка, вовлечение 

учащихся, обучение, основанное на технологиях 

 

Аннотация. В этой статье исследуется, как инновационные инструменты, такие как искусственный 

интеллект, геймификация и дополненная реальность, могут улучшить обучение грамматике, сделав его более 

интерактивным, индивидуальным и увлекательным. Эти технологии обеспечивают такие преимущества, как 

обратная связь в режиме реального времени, повышенную мотивацию учащихся и доступ к различным 

учебным ресурсам. В исследовании также рассматриваются вопросы внедрения, такие как подготовка 

учителей, инфраструктура и приведение использования технологий в соответствие с педагогическими 

целями. Исследование подчеркивает необходимость адаптации и постоянных инноваций, демонстрируя, как 

технологии могут обеспечить более инклюзивное обучение грамматике, ориентированное на учащихся. 

Түйінді сөздер: Білім беру технологиясы, грамматиканы оқыту, тілді үйрену, оқушыларды тарту, 

технологияға негізделген оқыту 

 

Introduction 

English grammar is commonly perceived by many language learners as one of the most difficult and tiresome 

aspects of education. Endless rules, exceptions, and the need to constantly apply them in practice can discourage the 

desire to continue learning. However, in today’s world, thanks to technological advancements, learning English 
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grammar can become not only effective but also an engaging process. Technology offers a wide range of tools and 

approaches that can adapt to individual needs and learning styles, turning grammar study from a repetitive task into 

an interactive and stimulating endeavor. 

To better understand how technology can be effectively incorporated into grammar instruction, educational 

models such as the SAMR Model and the Padagogy Wheel provide useful frameworks.The SAMR Model [6] 

categorizes technology integration into four levels: (1) Substitution, where digital tools simply replace traditional 

methods; (2) Augmentation, which adds functional improvements; (3) Modification, where technology significantly 

changes the way grammar is taught; and (4) Redefinition, which enables entirely new forms of learning that were 

previously impossible. Similarly, the Padagogy Wheel [7] aligns technology use with Bloom’s Taxonomy, ensuring 

that grammar instruction progresses beyond basic memorization to higher-order thinking skills, such as analysis and 

creative application. These models help evaluate the extent to which technology enhances engagement, 

personalization, and effectiveness in grammar learning. With these frameworks in mind, various digital tools, 

including AI-based grammar checkers and interactive learning platforms, offer a range of applications for EFL 

grammar instruction. 

Interactive platforms and online courses have become a real breakthrough in teaching English grammar. They 

offer structured lessons covering all the main grammatical topics, from basic tenses to complex conditional 

sentences. The main advantage of these platforms lies in their ability to adapt to the individual level of knowledge 

and learning pace of each student [1]. 

These platforms often use adaptive learning algorithms that analyze the student's answers and automatically 

adjust the difficulty of the exercises. This allows each student to focus on those areas of grammar that require the 

most attention, and move forward at their own pace [2]. 

In addition, interactive platforms offer instant feedback, allowing students to immediately see their mistakes 

and understand why they were made. This is much more effective than traditional learning, where a student can only 

receive feedback after completing homework or a test. 

Mobile applications for learning English grammar offer even greater flexibility and convenience. They allow 

you to learn anywhere and anytime, whether on the road, in a queue, or during a lunch break [3]. 

Many applications offer gamified lessons, turning grammar learning into a fun game. Users earn points, 

receive awards, and compete with other students, which motivates them to continue learning and achieve better 

results. 

In addition, applications often offer personalized learning plans that take into account the individual goals and 

interests of the student. For example, if a student wants to improve their grammar for the IELTS exam, the 

application can offer them a special learning plan that includes exercises focused on the exam format. 

Multimedia resources, such as videos, podcasts, and movies, can significantly improve understanding and 

memorization of grammar rules. Watching videos in English allows you to see how grammatical constructions are 

used in real speech [4]. 

Podcasts in English can help improve listening comprehension and understanding of grammatical nuances in 

the context of a conversation. Watching movies and TV series in the original with subtitles helps to expand 

vocabulary and see how grammatical rules are applied in various situations. 

Technologies also provide tools for creating and sharing content, allowing students to actively apply grammar 

in practice. For example, students can write blogs in English, write stories, or create videos using the grammar rules 

they have learned. 

Sharing content with other students or native speakers allows you to get feedback and improve your writing 

and speaking skills. There are online platforms where students can share their work and receive feedback from other 

users [5]. 

Artificial intelligence (AI) is becoming an increasingly important tool in teaching English grammar. AI can be 

used to create personalized learning plans, provide instant feedback, and adapt exercises to the individual level of 

knowledge of the student. 

AI-based chatbots can answer students' questions about grammar, explain complex rules, and provide 

examples of usage. In addition, AI can be used for automatic checking of written work and providing detailed 

feedback on errors [6]. 

Methodology  

This study employs a qualitative approach to assess students' perspectives on the impact of technology in 

learning English grammar. A total of 30 participants took part in the study: 15 English language learners and 15 

English language teachers. The students represented a range of age groups and English proficiency levels. The 

teachers were selected from different educational settings, including private language centers and public schools, 

with varying levels of teaching experience (ranging from 1 to 8 years). 

Results 

The survey results demonstrate a noticeable enthusiasm among students regarding the use of technology for 

learning English grammar. The high frequency of use, the predominant assessment of usefulness, and the positive 

impact on motivation indicate that technologies are perceived as a valuable tool in learning. The emphasis on 

accessibility, interactivity, and a large volume of resources confirms that students appreciate the flexibility and 

diversity that technological solutions offer. It is important to note that students are also aware of the disadvantages, 
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such as distracting factors and information overload, which emphasizes the need for a conscious and critical 

approach to the use of technology in the educational process. 

 
Figure 1 – Frequency of technology use 

 

As shown in Figure 1, the majority of students reported using technology either “Often” or “Very Often” in 

their grammar learning process. This indicates a strong reliance on digital tools and reflects the growing integration 

of technology in language education. 

 

 

 
Figure 2 – Types of technologies used 

As illustrated in Figure 2, the prevalence of grammar learning applications, video tutorials, and exercise 

websites among the types of technologies used suggests that students prefer interactive and accessible learning 

formats. This also indicates the popularity of mobile learning and the desire for self-education using various online 

resources. 

 
Figure 3 – Usefulness of technologies 
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The findings (see Figure 3) demonstrate that the high assessment of the usefulness of technologies in learning 

English grammar (responses "Rather useful" and "Very useful") emphasizes that students see real benefits in using 

technological tools to improve their grammar skills. This confirms the effectiveness of modern educational 

technologies and their ability to enrich the learning process. 

 
Figure 4 – Summary of teacher’s responses 

 

A survey conducted among English language teachers (see Figure 4) assessed the efficacy and use of grammar 

learning applications, revealing teacher preferences, perceived advantages, and challenges associated with their 

integration. 

On the technology type used, the tools mentioned most frequently were AI-based platforms and interactive 

activities. In general, these are tools that many teachers use due to the way they can facilitate dynamic, student-

centered learning experiences. But teachers identified engagement as their top reason for using these technologies, 

with personalized learning goals following closely behind. 

The most commonly observed benefits were enhanced opportunities for practice and increased engagement of 

students. Challenges cited included technical issues, distractions for students, inadequate resources and difficulty 

with monitoring progress. 

Open-ended responses provided helpful details about teachers' viewpoints. The majority supported the 

incorporation of more technology, emphasizing its ability to improve instructional interaction and provide immediate 

feedback. AI-driven grammatical explanations, gamified learning environments, and increased access to platforms 

such as Wordwall were among the suggested enhancements. 

Discussion 

The survey results show that the majority of students (80%) use technology to learn English grammar often or 

very often. The vast majority of respondents (86%) consider technology useful or very useful in learning grammar. 

The study found that most students use technology for lower-order skills such as memorization and practice 

(e.g., grammar drills). However, the Padagogy Wheel suggests that deeper learning occurs when students apply 

grammar in creative and evaluative tasks, such as writing blogs, recording explanations, or debating grammar rules 

in forums. Teachers can leverage this by incorporating more project-based and interactive tech tools. 

Among the advantages of technology, students most often note availability anytime and anywhere, a large 

number of resources, and interactivity. The most frequently mentioned disadvantages are distracting factors and 

information overload. 

Based on the survey results, students primarily use technology at the Augmentation and Modification levels, 

with tools like Grammarly and Quizlet enhancing practice through instant feedback and gamification. However, 

higher-order integration at the Redefinition level, such as AI-driven adaptive learning platforms, remains 

underutilized. This suggests a need for educators to explore more transformative uses of technology in grammar 

instruction 

The findings indicate a generally positive attitude toward using technology in grammar instruction, but they 

also highlight disparities in how it is used. The use of technology to engage students and customize learning is 

consistent with the TPACK framework, which emphasizes the significance of balancing technical, pedagogical, and 

content knowledge.  

Moreover, the reported practices indicate that teachers generally use technology at the Augmentation or 

Modification levels of the SAMR model. While these levels are a significant advance over old approaches, there is 

still room for progress toward Redefinition, in which technology enables wholly new learning experiences. 
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The problems raised, particularly those related to digital diversions, and assessment, highlight the importance 

of professional development and institutional assistance. Teachers must be equipped not only with tools, but also 

with ways for meaningfully integrating them and efficiently managing the classroom. 

Conclusion 

This study's findings show a growing reliance and appreciation for technology in the teaching and learning of 

English grammar. Teachers and students agree that digital technologies may make grammar practice more 

interactive, individualized, and interesting. AI-powered applications, gamified platforms, and fast feedback 

mechanisms received high accolades for increasing learner motivation and comprehension. 

However, the study also highlighted continuing obstacles such as limited resources, technical issues, and 

difficulties in monitoring pupils' development using digital means. While technology is widely employed, its 

integration is frequently intuitive rather than systematic, with many teachers lacking adequate training in how to use 

technical tools in accordance with pedagogical aims. 

Finally, while technology can help teach grammar, its effectiveness is dependent on educated use and a well-

balanced mix of pedagogy, content, and digital tools. Future research might look into the long-term effects of 

individual tools on student accomplishment, as well as how technology integration changes in response to ongoing 

teacher training and curricular innovation. 
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mitigation strategies. The paper concludes that systematic integration of Minecraft can substantially enhance 

interactive, learner-centred language instruction.  

Keywords: game-based learning, foreign language instruction, Minecraft: Education Edition, gamification, 

constructivism, digital tools 
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ПОВЫШЕНИЕ ЭФФЕКТИВНОСТИ ПРЕПОДАВАНИЯ ИНОСТРАННЫХ ЯЗЫКОВ С ПОМОЩЬЮ 

MINECRAFT: EDUCATION EDITION 

 

Аннотация: В статье рассматривается использование Minecraft: Education Edition как инструмента 

игрового обучения в преподавании иностранных языков. Опираясь на теорию самоопределения,  

конструктивистский и коннективистский подходы, авторы обобщают результаты современных исследований 

и выделяют ключевые возможности платформы — настраиваемые миры, диалоги с NPC и встроенные 

средства оценивания, способствующие развитию коммуникативной компетенции, расширению словарного 

запаса и формированию автономии обучающихся. Практические примеры ролевых игр и квестов 

демонстрируют применение Minecraft в аудитории, а также анализируются требования к инфраструктуре, 

необходимость подготовки преподавателей и риски отвлечения, предлагаются пути их минимизации. 

Авторы приходят к выводу, что системная интеграция Minecraft существенно усиливает интерактивность и 

ориентацию обучения на учащегося в курсе иностранного языка. 

Ключевые слова: игровое обучение, преподавание иностранных языков, Minecraft: Education Edition, 

геймификация, конструктивизм, цифровые инструменты. 

 

Introduction 

The use of learning tools and gamification has been widely accepted to enhance learner engagement and 

learning outcomes [1, p. 12]. In foreign language learning (FLT), interactive and immersive learning environments 

facilitate application of language and memory improvement. UNESCO [3, p. 10] indicates that digital learning tools 

are increasingly used to deliver interactive and productive learning experiences. Researchers such as Gee [4, p. 23] 

and Karsenti and Bugmann [5, p. 3176] in their respective meta-analyses indicate learning through games to enhance 

engagement and mastery of skills. Among all learning tools, Minecraft: Education Edition stands out in flexibility, 

popularity among learners, and flexibility in learning a language [6]. 

The intent of this paper is to present evidence of ways in which using Minecraft: Education Edition can 

enhance engagement and learning outcomes in learning a language. The objectives include review of theory of 

gamification and game-based learning (GBL), identification of key aspects of Minecraft that support learning a 

language, provision of practical application strategies, and review of potential challenges and solutions. 

Literature review 

Gamification is often used interchangeably with game-based learning, though each is applied to a different 

end. Gamification is applied to describe using game-like mechanisms, such as rewards or points, in day-to-day 

learning contexts, while game-based learning is applied to describe using actual games to work towards learning 

objectives. In comparison to more conventional methods of instruction, game-based learning is more interactive to 

learners, more motivational, and more engaging. 

Theoretical frameworks of game-based learning in foreign language learning take their inspiration in a range 

of basic pedagogical models. Constructivist learning theory, developed by Piaget [7] and elaborated on by Vygotsky 

[8], posits that learners construct knowledge best in active, social contexts. The virtual, social environment of 

Minecraft is in line with this position, providing learners with the opportunity to apply language in practical contexts 

whilst practicing their linguistic competency. Self-determination theory [9] highlights the importance of intrinsic 

motivation to learning, observing the importance of autonomy, competence, and relatedness—facets that already 

provide a natural aspect of game-based contexts. Connectivism [10] also facilitates learning as a process of 

knowledge construction in digital networks of engagement and in working in cooperation, making Minecraft a 

suitable medium of language learning in a digital age. 
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Recent studies continue to affirm that game-based learning is effective in learning a foreign language. 

Khoshnevisan and Le [1, p. 20] confirmed that digital game-based contexts highly facilitated vocabulary learning 

and motivation of EFL learners. Similarly, Reinhardt [2, p. 15] emphasized that game-based language learning 

facilitates authentic interaction, scaffolding, and immersion that lead to communicative competency. The studies of 

Peterson [11, p. 2] and Zheng [12, p. 41] affirm that multiplayer online games hold a great potential to facilitate 

cooperative learning, in particular in task-based and role-playing contexts. The evidence attests to the rationale that 

Minecraft: Education Edition is a helpful resource in learning linguistic and social competencies in FLT [6]. 

Theoretical foundations of gamification and game-based learning 

The realization of a difference between gamification and game-based learning is instrumental to their use in 

learning contexts. The former is used to describe using elements of a game such as badges, leaderboards, and points 

to enrich learning processes in a more conventional approach. The latter is used to describe using actual computer or 

video games as a primary method to pursue learning objectives. Both approaches differ from typical pedagogical 

methods that apply passive learning approaches and memory methods of learning. 

The effectiveness of game-based learning is also backed up by a body of learning theory. The learner-centered 

and experiential approaches emphasized in constructivist theory, outlined in work done by Vygotsky, Piaget and 

Papert [8; 7], place high stakes in social interaction and experiential learning in cognitive development. Self-

Determination Theory developed by Ryan and Deci [9] emphasizes the underlying role of intrinsic motivation in 

learning, suggesting that autonomy, competence, and relatedness provide basic ingredients of learner engagement. 

Further, connectivist theory linked to digital literacy argues that learning in a digital learning system can be 

facilitated using a set of networked resources and collective practices [10]. 

The application of game-based learning methods to foreign language learning is of great utility in that game 

play is interactive in nature. Such methods provide exposure to virtual contexts in a manner that enhances 

communicative competency, creativity, autonomy, and cooperation. The interactive virtual learning context provided 

in such titles as Minecraft: Education Edition allows for learner engagement, providing learners with the means to 

apply language competencies in contextualized, realistic contexts. 

Minecraft: Education Edition – key features 

Minecraft: Education Edition was developed as an educational variant of the basic game, to enable structured 

learning in a controlled environment. The platform is also provided with a range of tools for educators, such as 

server control capabilities, non-playable characters (NPCs) to enable simulated interactions, and configurable game 

mechanics such as command blocks and editable worlds. 

For learners, the platform is offered with a range of advantages, such as improvement in communication skills 

via role-playing situations and encouragement of creativity and problem-solving capabilities via cooperative work. 

The high level of engagement that is visually engaging and furthermore, emotional in nature stimulates learners to 

build a deep emotional connection to the learning material. The flexibility of the platform allows educators to design 

lessons that range from vocabulary-based mini-games to large project-based assignments, such as designing a virtual 

"City of the Future" annotated in the target language. 

Practical strategies to implement Minecraft: Education Edition in foreign language learning 

Several pedagogical strategies can be applied in Minecraft: Education Edition to support learning a foreign 

language. One of such strategies is using role-playing missions in a manner that introduces learners to a learning 

process in which natural speech is facilitated by building theme-based environments such as shopping centers, 

airports, or museums. Such settings enable learners to use particular vocabulary and speech strategies in action. 

Clearly outlined role-playing scenarios such as “Tourist in a Foreign City” or “Searching for Artifacts in a Museum” 

dramatically enrich the language-learning process. 

A robust alternative approach is to use quest-based and project-based assignments. The classic quest structure 

includes set objectives, virtual world exploration, knowledge accumulation, application of language proficiency, and 

reflection of the overall process. Cooperative work such as reconstruction of a historical place or a place of great 

cultural significance encourages cooperation and respect for different cultures while improving linguistic proficiency 

at the same time. In addition, these assignments also provide possibilities for dialogue, written instructions, and 

presentations in a target language. 

The inclusion of grammar and vocabulary practice in a virtual Minecraft environment is possible using the 

creation of themed rooms that require learners to apply accurate linguistic patterns to move forward. The inclusion of 

computer-based response mechanisms, i.e., command blocks that release objects once a correctly provided response 

is given, allows learning to a great extent. In addition, tools of assessment integrated in the system, i.e., in-game 

portfolios, online journals, and reflection essays, work as primary indicators of student progression. Online tools 

such as Google Classroom and Moodle can also be used to deliver assignments, monitor achievements, and provide 

structured assessments. Here is an example of implementing the instrument. 
Lesson Plan Example: "At the Market" 

Objective: Students will practice vocabulary related to shopping, money transactions, and polite conversation. 

Materials: Minecraft: Education Edition, digital worksheets, vocabulary list. 

Activities: 

Students build a virtual marketplace with different stalls (e.g., fruit stand, clothing shop). 

Assign roles: some students are sellers, others are buyers. 
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Students engage in transactions using set dialogues ("How much does this cost?" / "It costs five emeralds."). 

Reflection activity: students write a short dialogue summary in their journals. 

Assessment Rubric: 
Vocabulary Use (10 points) Effective use of relevant words and expressions. 

Pronunciation & Fluency (10 points) Clear speech and natural dialogue flow. 

Interaction (10 points) Ability to negotiate and respond appropriately. 

Creativity & Engagement (10 points) Active participation and innovative market design. 

Advantages, challenges and solutions 

There are many advantages of applying Minecraft: Education Edition in learning a foreign language. The 

interactive nature of the platform enhances learner motivation a great deal, and problem-solving and cooperative 

learning result provides more active engagement in the language [1, p. 22]. The flexibility of the platform means that 

it can be applied in a large number of linguistic and cultural contexts, making it a highly valuable resource for 

educators. 

There also arise challenges that must be solved. The technical requirements of the platform demand a stable 

internet connection and enough hardware, something that is not always a given in every school or learning 

institution. In addition, educators must be provided enough training in order to be in a position to use Minecraft in 

their instructional strategies effectively [14, p. 45]. Another challenge is distraction, in that when game aspects take 

over educational objectives, it is distracting. 

Implementation Outcomes and Future Prospects 

Observations from case studies also show that learning in Minecraft: Education Edition increases motivation 

in learners and increases linguistic proficiency [13; 14; 15]. Both qualitative and quantitative evidence also shows 

that learning in games increases vocabulary recall and allows for more proficient use of language in communication 

[5, p. 3190]. 

Conclusion 

In summary, Minecraft: Education Edition is a highly interactive, dynamic medium of foreign language 

learning that facilitates communication, creativity, and cooperation. As it is a means of situating learners in 

meaningful language contexts, it is a highly useful auxiliary to new language pedagogy. The instructor's function is 

to structure guided learning in the platform such that game-based learning is linked to learning objectives. The 

instructor's function is to structure guided learning in the platform such that game-based learning is linked to learning 

objectives. Professional collaboration and more studies need to be undertaken to unlock this new learning approach's 

potential to generate new innovations in foreign language learning. 
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EFFECTIVE LANGUAGE LEARNING METHODS: 

A REVIEW OF PERSONAL EXPERIENCE AND APPROACHES 

 

Abstract: This article reviews effective language learning methods, presenting the author's personal 

experience and research findings. It highlights the importance of motivation, consistency, and the development of 

speaking skills. The author suggests three key methods, supported by evidence of their effectiveness. 

Key words: language learning, method, experience, motivation, speaking practice 

 

Тіл – қазіргі жаһандық әлеммен тығыз қарым-қатынас орнататын құрал. Тілдің ішінде сан алуан 

мәдениет, салт-дәстүр, тәрбие, ой жатыр. Өзге тілді үйрену – жаңа әлемнің есігін ашу. Бір тіл білсең, бір 

адамсың, екі тіл білсең, екі адамсың деп айтылғандай, тіл білу – тұлғаның дамуына, ойлау жүйесінің 

жетілуіне ықпал етеді. Қазіргі 21 ғасырда тіл білу – сән емес, қажеттілік. Бұл дегеніміз, сен тілді білу арқылы 

өзіңнің карьералық баспалдақтарыңды құрасың, адамдарға көп септігін тигізесің, әлем аралап, сан мың 

мәдениетті көресің, көптеген мықты тұлғалармен танысып, олармен сөйлесу арқылы өзіңе жаңа 

мүмкіндіктер ашасың.  

2025 жылға қарай, интернет желісінің қарқынды дамуына байланысты көптеген сарапшылар екі ай 

ішінде ағылшын тілін меңгеру мүмкін екенін айтып отыр. Алайда, адам төзімсіз жаратылыс болғандықтан, 

мотивациясы жоғары болғанымен, кейбір адамдар бұл әдістерді қабылдап, тілді үйрену барысында жарты 

жолда қалуы мүмкін. Бұл күрделі мәселе. Тіл үйрену – бір-екі айда керемет нәтижеге қол жеткізуге болатын 

процесс емес, ол ұзақ уақытты, күшті талап етеді. Әсіресе, тіл үйренуді бастаған кезде тұрақтылық аса 

маңызды. Бұл жерде басты ақиқат: сен қанша әлсіз немесе шаршаған болсаң да, күн сайын бір пайызға болса 

да алға жылжуға тырысу қажет. Тілді үйренуге деген құштарлық пен ынта жоғары деңгейде болуы керек. 

Әрине, бұл ұзақ уақытты талап етеді, бірақ қазіргі таңда тіл үйренудің көптеген тиімді әдістері бар, олар шет 

тілде сөйлеуді тездетеді.[1] 

Қазіргі уақытта шет тілін үйрену тек кәсіби құзыреттілік емес, сондай-ақ тұлғалық даму мен дамыған 

қоғамға бейімделудің маңызды құралына айналды. Жас ерекшеліктеріне қарамастан, адамдар тілді меңгеру 

арқылы ой-өрістерін кеңейтеді. Соңғы онжылдықта тіл үйретуге арналған көптеген әдістемелер пайда болды, 

олардың ішінде лексикалық, грамматикалық-аударма, коммуникативтік тәсілдер, сондай-ақ онлайн 

платформалар мен мобильді қосымшалар арқылы оқыту кең тараған. 
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Бұл зерттеудің мақсаты – осы әдіс-тәсілдердің ішінен қазіргі ақпараттық қоғамда тиімді нәтиже 

беретіндерін саралап, жеке тәжірибемен ұштастыра отырып, тіл үйренудің тиімді жолдарын анықтау. 

Зерттеу барысында мен өз тәжірибемді негізге алып, тіл үйренушілер арасында жиі қолданылатын 

әдістердің тиімділігін талдадым. Сондай-ақ, тіл үйренудің психологиялық және мотивациялық аспектілерін 

де ескердім, себебі тіл үйрену тек білім алу ғана емес, сонымен қатар жеке даму мен адамның ішкі ынта-

ықыласына да байланысты процесс. Қазіргі уақытта технологиялардың (мобильді қосымшалар, онлайн 

платформалар) тіл үйрену процесіне әсері маңызды фактор болып табылады.[2] 

Келесі бөлімде мен өзім жүргізген сауалнаманың нәтижелерін және жеке тәжірибемде қолданған 

әдістерімді талдап, тіл үйренудің нәтижелі тәсілдерін анықтауға тырысамын. Сауалнама мен тәжірибелік 

жұмыс арқылы тіл үйренушілердің өз тәжірибелері мен әдістерін қалай бағалайтынын, сондай-ақ тіл 

үйренудің тиімділігіне әсер ететін негізгі факторларды зерттедім. 

Зерттеу барысында тиімді және сапалы әдістерді қолдандым. Тіл үйретуде жиі қолданылатын әдістер 

туралы сауалнама жүргізілді. Сауалнама нәтижелері бойынша, қатысқан 20 адамның 67%-ы тіл үйренуді 

бастап, кейін тастап кеткендерін білдірді. Бұл жағдайдың басты себебі мотивацияның тез жоғалуы, жақын 

арада нәтиже алғысы келу және тиімді әдісті қолданбау екендігі анықталды. Жатталған сөздер жиі 

ұмытылып кетеді. Өз тәжірибемде сөздік қорымды арттыру үшін және сөздерді тез ұмытпау мақсатында 

жеке-жеке жаттамау, сөйлеммен жаттау әдісін қолдандым. Мотивациямды арттыру үшін тілді не үшін 

үйренуім керектігін жазып, осы сұраққа 10 түрлі жауап бердім. Бұл әдіс тіл үйренудің бастапқы кезеңінде 

маған көп көмегін тигізді.[3] 

Зерттеу үшін қосымша ресурстар ретінде төмендегі материалдар қарастырылды: 

1. TED Talks подкасттары; 

2. Anki, Memrise, Duolingo сияқты тіл үйретуші құралдар; 

3. YouTube арналарындағы контенттің әсері. 

Сауалнама нәтижелеріне сәйкес, тіл үйренуде тиімділігі жоғары төрт негізгі бағыт анықталды: 

1. Сөйлеу практикасын пайдалану. Сауалнама және жеке бақылау нәтижелеріне сәйкес, сөйлеу 

практикасын енгізу – ең тиімді әдістердің бірі. Көптеген тіл үйренушілер бастапқыда сөйлеуге қорқатынын 

мойындағанымен, аптасына екі рет сөйлеу практикасы (speaking club, language exchange, peer learning) 

арқылы сенімділік арта бастағанын көрсетті. Сөйлеу – бұл тек “input” емес, “output” әдісі. Яғни, адам тек 

теориялық ақпараттарды алмай, сөйлеу арқылы тілдік дағдыларды бекітіп, автоматты түрде қолдануды 

үйренеді.[4] 

Тіл үйренушілер тілін тек кітаптан емес, әлеуметтік желілерден, YouTube, музыка, подкасттар арқылы 

да қабылдай бастады. Мен өз тәжірибемде ең тиімді әдіс ретінде Shadowing әдісін қолдандым. Бұл әдіс 

маған: 

➢ Сөйлеу деңгейімді жақсартуға; 

➢ Шет тілінде дұрыс дыбыстауға; 

➢ Қысқа уақытта көптеген нәтижелерге қол жеткізуге көмектесті; 

➢ Екі аптадан кейін сөйлем құрау оңайлап, сөздік қорым айтарлықтай кеңейді. 

Сонымен қатар, мен ең алғашқы айтқан сөйлемдерімді дауыспен жазып, кейін тыңдағанда шет тілінде 

сөйлеу мәнерім айтарлықтай жақсарды. Бұл әдіс барлық тіл үйренушілерге ұсынылады. 

2. Фильмдер мен подкасттарды тыңдау арқылы үйрену. Бұл әдіс жылдам нәтижеге қол жеткізуге 

көмектеседі, бірақ оны дұрыс қолданбаған жағдайда қызықсыз болуы мүмкін. Мысалы, егер сен фильмді 

көріп, “қазір мен шетел азаматы сияқты сөйлеймін” деп ойласаң, онда 10-15 минуттан кейін ештеңе түсінбей, 

зерігесің. Себебі, дұрыс методика қолданылмаған. Мен тіл үйрену барысында грамматикалық оқыту әдісін 

бастағаныммен, оны тиімді емес деп таптым. Кейін мен балалардың тіл үйрену әдісін зерттеп, олар тек 

тыңдау арқылы тілді үйренетінін түсіндім. Сондықтан мен тіл үйрену жолында бастапқы екі ай бойы тек 

тыңдауға көңіл бөлдім. 

Кейін мен “Дробилка техникасын” қолдандым. Бұл әдіс фильмнің толық нұсқасын емес, тек 2 

минутын 5 күн бойы көруді ұсынады. Бұл әдіс тек 15-20 минутты алады, бірақ тілді жылдам үйренуге көмек 

береді. Сауалнама нәтижесінде 20 студенттің 74%-ы үлкен фильмді шағын бөліктерге бөліп қараудың тиімді 

екенін айтты. Бұл әдіс мотивацияны сақтау мен тұрақты нәтижеге жетуге мүмкіндік береді.[5] 

3. “Оратор на миллион” әдісі. Бұл әдіс сөйлеу жаттығуларын тек тілдік құрылымдарды меңгеру үшін 

емес, эмоция мен интонация арқылы ойды жеткізудің тиімді әдісі ретінде қолдануға негізделген. Зерттеу 

нәтижесі көрсеткендей, мәнерлеп оқу арқылы үйренушілердің тілге деген қызығушылығы мен тиімділігі 

артты.[6] 

Осы әдістің қосымша тиімділігіне кеелсілерді жатқызуға болады: эмоция мен интонация арқылы өз 

пікірін сенімді жеткізу қабілетін дамыту, дауысты дұрыс қолдану, тыныс алу мен темпті меңгеру арқылы 

тілдің табиғи әрі ағымды болуына ықпал ету, эмоция мен интонация арқылы аудиториямен жақын байланыс 

орнату, жаңа тілдік құрылымдарды шығармашылықпен қолдануға ынталандыру және эмоцияларды дұрыс 

білдіру мен басқаларды түсіну арқылы сөйлеуді жақсарту. 

4. Эмоционалды сүзгі гипотезасы. Эмоция мен мотивация – тіл үйренушінің белсенділігін арттыратын 

негізгі факторлар. Бұл гипотеза бойынша, адам эмоция тудырған ақпаратты тез әрі ұзақ сақтайды. Мысалы, 

спортқа қызыққан адам спорттық сұхбаттар тыңдаса, бизнеске қызыққан адам кәсіпкерлік подкасттарды 
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тыңдайды. Жаңа сөздерді өз естеліктерімен байланыстырып, юмор арқылы оқу – бұл әдіс тіл үйренуді 

қызықты әрі есте сақтауға оңай етеді.[7] 

Эмоционалды сүзгі гипотезасы бойынша, адамның эмоциялық қатысуы мен мотивациясы оқу 

процесіне тікелей әсер етеді. Эмоция арқылы қабылданған ақпарат адам үшін маңызды және есте сақтауға 

оңай болады, себебі эмоциялар оқу процесін жандандырып, адамды белсенді қылып, материалды тереңірек 

қабылдауға көмектеседі. Сонымен қатар, бұл гипотеза тіл үйренушілердің тілдік материалды игеруде 

өздерінің жеке қызығушылықтарын қолданудың маңыздылығын көрсетеді. 

Мысалдар ретінде: 

➢ Мазмұнға қызығушылық: Спорт немесе музыкаға қызығатын адам спорттық жаңалықтарды 

немесе музыкалық жанрларды үйрену барысында жаңа тілдік құрылымдарды өз қызығушылығына сай 

жақсы меңгереді. Мұндай контент эмоционалды байланыс орнатуға көмектеседі және тыңдаушының 

назарын арттырады. 

➢ Тіл үйренушінің жеке тәжірибесі: Егер адам өз өмірінен белгілі бір естеліктерді немесе қызықты 

оқиғаларды тіл үйрену процесіне қосса, жаңа сөздер мен фразалар есте жақсы сақталады. Мысалы, саяхат 

кезінде қолданылған фразаларды үйрену мен жаттау қызығушылықты арттырады. 

➢ Юмор: Күлкілі сөздер мен фразаларды қолдану тіл үйренуші үшін көп көңіл көтеретін және есте 

сақтау үшін ыңғайлы әдіс бола алады. Мысалы, күлкілі жағдайлар мен оқиғаларды ағылшынша айту тіл 

үйренуді жеңілдетеді.[8] 

Тілді эмоционалды тұрғыдан байланыстыру, қызығушылықтарды қанағаттандыру арқылы оқу 

процесін тиімді әрі қызықты етуге болады. 

Шет тілін үйрену – тек білім алу емес, тұлғалық даму мен қазіргі қоғамда тиімді қарым-қатынас жасау 

қабілетін арттыру үшін маңызды құрал болып табылады. Қазіргі ақпараттық қоғамда тіл үйренудің түрлі 

әдіс-тәсілдері бар, олардың ішінен ең тиімдісін таңдау – әр адамның жеке мақсаттары мен қабілеттеріне 

байланысты. Ең бастысы – тілді үйрену жолында тұрақтылықты сақтау және әрдайым даму үшін жаңа 

әдістерді қолдану. Сөйлеу практикасы мен тыңдау арқылы тілдің табиғи түрде меңгерілуі, сондай-ақ 

эмоциялық факторлардың қатысуы – осы процестің тиімділігін арттырады. «Shadowing», «дробилка 

техникасы» және «Оратор на миллион» әдістері тіл үйренушілердің сенімділігін арттыруда маңызды рөл 

атқарады, ал эмоционалды сүзгі гипотезасы тіл үйрену процесін жанды әрі қызықты етіп, оны ұзақ мерзімді 

есте сақтау үшін тиімді етеді. Шет тілін меңгеру арқылы жаңа әлемнің есігін ашып, әлемдік мәдениеттермен, 

тұлғалармен танысып, өзіңді жаңа мүмкіндіктерге бағыттайсың. Әр адамның тілді меңгеру жолы әр түрлі 

болуы мүмкін, бірақ ең бастысы – өз мақсаттарыңа жету жолында мотивация мен тұрақтылықты сақтау. 
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Аннотация: В данной статье рассматривается проблема организации равной образовательной среды 

для учащихся, а именно для учащихся с особыми образовательными потребностями. Одним из ключевых 

аспектов общего образования является изучение иностранного языка, которое часто является чрезвычайно 
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Ключевые слова: особые образовательные потребности, изучение иностранных языков, 
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Introduction  

Contemporary education is increasingly accepting the paradigms of inclusion with the aim of offering equal 

learning opportunities to all students, including learners with special educational needs (SEN). One of the core 

aspects of general education is foreign language learning, which is often extremely difficult for SEN students. 

Nevertheless, if and when the teaching is adapted suitably, foreign language learning can also be enabled and 

meaningful for all students.  

Methods and materials 

Foreign Language Learning Special Needs. Special educational needs students may possess different types of 

cognitive, physical, sensory, or emotional difficulties that impact capacity to learn. Dyslexia, autism spectrum 

disorder (ASD), attention deficit hyperactivity disorder (ADHD), visual or hearing impairment, and speech or motor 

difficulties are some of the most prevalent conditions. Each one of these conditions impacts the process of 

acquisition in a different manner. García & Kleyn (2016) suggest that dyslexic students may experience problems 

reading and writing both their first and second languages, thus making it challenging to learn grammar and 

vocabulary [1]. Florian & Black-Hawkins (2011) mentioned that hearing impaired students will likely employ visual 

support and other forms of communication more [2]. ASD individuals will likely perform better when subjected to 

structured lessons with routine predictions. Being aware of the nature of such challenges is the secret to creating an 

accommodating and conducive language learning environment. 

Inclusive Foreign Language Teaching Approaches and Strategies. Creating an inclusive classroom begins 

with differentiated instruction — different content, process, and product based on the unique needs of individual 

learners. Here are several useful strategies: 

Multisensory Teaching: Employing more than one sense will assist in reinforcing learning. For example, 

integrating pictures, body movement, music, and touch can enhance memory and comprehension. 

Visual Supports: Flashcards, mind maps, storyboards, and labeled illustrations help students who have 

processing issues and support word retention. 

Easy Directions and Repeating: Giving straight, direct instructions and repeating vital phrases helps for 

understanding, especially for students who have attention or language processing problems. 

Assessment Flexibility: In place of tests, students can demonstrate knowledge orally, through role-plays, or 

visual presentations. 

Group Work and Peer Support: Pairing students with supportive peers encourages group work and social 

learning. 

Assistive Technology: Text-to-speech software, audio dictionaries, and language learning apps can be very 

useful to SEN learners. 

Foreign language teachers must undergo inclusive practice training and frequent communication with special 

education professionals in order to put into practice instruction specially designed to meet the needs of each student [3]. 

Classroom Management and Support Systems. A well-supported, well-structured classroom is critical to 

successful inclusive language instruction. Consistency, expectations, and positive support enable all students to be 

successful. The following practices are promoted: 
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Routine and Structure: Lesson routines create a sense of predictability and reduce anxiety and help learners 

who need predictability. 

Behavioral Support Plans: For students with behavioral challenges, proactive strategies like token systems or 

positive reinforcement may promote focus and participation. 

Individualized Education Plans (IEPs): Teachers have to be familiar with every student's IEP, including their 

personal accommodations, goals, and strategies for success. 

Сollaboration with Specialists: Regular communication with speech therapists, psychologists, and special 

educators makes sure that students receive comprehensive care. 

Creating a Safe Space: Emotional safety is just as important as academic support. A climate of respect, 

patience, and consideration of all students fosters a sense of belonging [4]. 

Results 

Case study and Best Practices. There are certain successful cases which demonstrate how inclusive practices 

have been implemented in foreign language classrooms: 

Case Study 1: Supporting a Student with Autism in English Class 

A secondary school in Kazakhstan used a visual schedule and colored grammar charts to support a student with 

ASD. The student was more focused and began to engage in group activities once these adjustments were made [5]. 

Case Study 2: Dyslexia-Friendly English Lessons 

An English teacher in Kazakhstan sed enlarged fonts, spaced texts, and audio support for a dyslexic student. 

The student was provided with extra time to accomplish tasks and was permitted to answer verbally instead of in 

writing. The student increased confidence and substantially improved language abilities gradually [6]. 

 Case Study 3: Collaborative Learning in a Mixed-Ability Group 

An English language class implemented peer mentoring, where students at a higher level assisted peers with 

SEN. This facilitated inclusion and fostered empathy and leadership among students [7]. 

The above examples highlight the need for creativity, teamwork, and flexibility to address learners' varied 

needs. 

Discussion 

Challenges and Potential Solutions. There are several challenges teachers may encounter even with increased 

awareness when practicing inclusive language teaching: 

Limited Training: The majority of language teachers receive limited exposure to the SEN, leading to 

uncertainty in how to adapt their teaching. 

Solution: Professional development for teachers and in-service should include inclusive practice and 

language-specific scenarios. 

Inadequate Resources: In some schools, there may not be adequate materials or equipment. 

Solution: Teachers can utilize low-cost resources such as print visual aids, free language programs, and open 

educational resources (OER). 

Time Limitations: Modifying varied lessons to meet different needs requires time. 

Solution: Collective planning and use of pre-prepared inclusive resources minimize workload. 

Class Size and Workload: Enormous classes inhibit individual support. 

Conclusion and Recommendations 

Foreign language instruction is not only possible but also beneficial to all students through inclusive foreign 

language instruction. Being aware of the different needs of SEN students and applying proper strategies, the teachers 

can create a supportive environment where everyone is provided with an opportunity to excel. It requires 

commitment, creativity, and collaboration from teachers, specialists, families, and students. 

Recommendations: 

• Promote systematic teacher training in inclusive language learning approaches. 

• Foster teamwork among special educators and foreign language teachers. 

• Invest in accessible technology and materials. 

• Build a school culture that respects diversity and values all learners. 

An inclusive language education practice empowers each student — regardless of ability — with the power to 

communicate, connect, and thrive in a multilingual world. 
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Аннотация. Аудирование — это важный вид рецептивной речевой деятельности, тесно связанный с 

говорением. Оно представляет собой сложный процесс восприятия и осмысления звучащей речи. Успешное 

овладение аудированием требует формирования ключевых навыков, таких как распознавание звуков, 

понимание значений и выделение важной информации. 

Процесс обучения аудированию сопровождается трудностями, связанными с особенностями языка, 

условиями восприятия и психологическими факторами. Для эффективного развития этих навыков 
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THEORETICAL FOUNDATIONS OF THE DEVELOPMENT OF STUDENTS' FOREIGN LANGUAGE 

LISTENING COMPETENCE 

 

Abstract. Listening comprehension is a crucial type of receptive speech activity closely linked to speaking. It 

is a complex process involving the perception and understanding of spoken language. Successful mastery of listening 

requires the development of key skills such as sound recognition, meaning comprehension, and identifying important 

information. The process of teaching listening comprehension presents challenges related to linguistic features, 

perception conditions, and psychological factors. An effective approach includes a systematic methodology with 

preparatory exercises and consideration of cognitive processing mechanisms. 
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В современном мире владение иностранными языками становится неотъемлемой частью успешной 

коммуникации и профессиональной деятельности. Среди четырех основных видов речевой деятельности – 

говорения, чтения, письма и аудирования – аудирование, или слушание, занимает особое место, являясь 

основой для понимания устной речи и активного участия в коммуникации на иностранном языке. 

Формирование иноязычной аудитивной компетенции представляет собой сложный педагогический процесс, 

опирающийся на ряд теоретических положений из области психологии, психолингвистики и методики 

преподавания иностранных языков [1]. 

 Сущность и структура иноязычной аудитивной компетенции. Аудирование определяется как сложная 

рецептивная мыслительно- мнемическая деятельность, включающая восприятие, понимание и активную 

переработку информации, содержащейся в устном речевом сообщении. Это не просто пассивное слушание, а 

активный процесс общения и смысловой переработки информации, связанный с психологическими и 

поведенческими особенностями человека, умением осознать услышанное, понять, извлечь необходимую 

информацию и воспроизвести ее [2]. 

В процессе аудирования задействуется ряд психологических механизмов. Первым и важнейшим 

является восприятие речи, которое, по мнению А.Р. Лурия, невозможно без владения языком – человек, не 

знающий языка, не только не понимает, но и не слышит его. Восприятие включает опознание звукового 

потока и восприятие значения аудируемых единиц. Важную роль играет слуховая память, от способности 

которой удерживать воспринятые отрезки речи зависит процесс понимания аудиотекста и его логической 

переработки. Функционирует также механизм внутреннего проговаривания, обеспечивающий работу 

речедвигательного анализатора при слуховом приеме [3]. 

Для успешного аудирования необходима преднастройка органов речи, способствующая возбуждению 

в мозгу определенных моделей, что является основой для функционирования механизма антиципации, или 

mailto:Ermek_2005@mail.ru
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вероятностного прогнозирования. Слушатель начинает с пассивного восприятия акустического сигнала, но 

быстро переходит к активной переработке с элементами прогнозирования последующих фонем. Понимание 

звучащей речи включает не только анализ и синтез материальных средств языка, но и анализ и синтез 

смысловых значений этих средств [4]. 

Понимание в процессе аудирования связано с решением проблемной ситуации и предполагает оценку 

слушателем содержания. Безоценочное понимание невозможно. Успешность аудирования определяется как 

объективными факторами (особенности предъявляемого текста и условия восприятия), так и субъективными 

факторами (особенности психики слушающего и уровень его подготовки), включая речевой слух, внимание, 

память, способность к речевой догадке и вероятностному прогнозированию, уровень развития внутренней 

речи, а также мотивацию и заинтересованность. Чем выше мотивация и заинтересованность, тем успешнее 

проходит воспроизведение информации [5]. 

Трудности формирования иноязычной аудитивной компетенции. Обучение аудированию сопряжено с 

рядом трудностей, которые можно классифицировать по различным основаниям. 

• Трудности, связанные с условиями восприятия речи: однократность и кратковременность 

предъявления информации, понимание речи незнакомых людей, индивидуальные особенности голоса и речи 

(тембр, сила), темп речи, наличие посторонних шумов. Самым легким видом аудирования является речь 

учителя, самым сложным – устная диалогическая речь с записи. 

• Лингвистические трудности: незнакомая лексика, многозначность слов, омонимы и омофоны, 

незнание грамматических конструкций, особенности произношения (редукция звуков, ассимиляция), 

использование реалий и культурных особенностей. 

• Психологические трудности: недостаток внимания, неумение сосредоточиться, эмоциональное 

состояние (тревожность, усталость), застенчивость, неуверенность в себе, предыдущий негативный опыт, 

отсутствие интереса к изучаемому материалу. 

• Трудности, связанные с содержанием текста: сложность содержания, большой объем 

информации, отсутствие логической структуры [6]. 

Преодоление этих трудностей требует целенаправленной методической работы, учитывающей 

особенности процесса аудирования и факторы, влияющие на его успешность. 

Теоретические подходы к обучению иноязычному аудированию. В методике преподавания 

иностранных языков существует несколько подходов к обучению аудированию. Аудирование может 

выступать как цель обучения, предполагающая формирование умения понимать речь на слух при 

одноразовом ее восприятии, и как средство обучения, обеспечивающее знакомство с новым языковым и 

речевым материалом, формирование навыков и умений во всех других видах речевой деятельности, а также 

поддержание достигнутого уровня владения речью и формирование собственно аудитивных навыков [7]. 

Обучение аудированию осуществляется последовательно и проходит три взаимосвязанных этапа: 

элементарный (формирование перцептивной базы, развитие механизмов восприятия), продвинутый 

(формирование способности воспринимать и понимать устные тексты определенной длины и сложности) и 

завершающий (овладение аудированием как составляющей устного речевого общения). На всех этапах 

обучения необходимо учитывать уровень обучаемых, коммуникативную направленность обучения, а также 

соответствие аудиоматериалов и способов работы с ними [8]. 

В зависимости от конкретных учебных задач и по признаку полноты понимания информации 

различают несколько видов аудирования: аудирование с полным пониманием, аудирование с пониманием 

основного содержания, аудирование с выборочным извлечением информации и аудирование с критическим 

пониманием [9]. 

Процесс обучения аудированию строится поэтапно и включает работу до прослушивания 

(дотекстовый этап), во время прослушивания (текстовый этап) и после прослушивания (послетекстовый 

этап). 

• Дотекстовый этап направлен на подготовку учащихся к восприятию аудиоматериала, снятие 

языковых, речевых и социокультурных трудностей, повышение мотивации и формулирование 

коммуникативной задачи. 

• Текстовый этап включает непосредственное прослушивание аудиозаписи. Важным аспектом 

является выбор темпа речи, который должен соответствовать уровню обучаемых. 

• Послетекстовый этап предполагает использование содержания текста, его языковых и речевых 

особенностей в качестве опоры для развития других видов речевой деятельности, а также выражение 

собственного отношения к прослушанному. 

Для формирования умений аудирования используется система подготовительных и речевых 

упражнений. Подготовительные упражнения направлены на развитие фонематического слуха, слуховой 

памяти, умения прогнозировать, распознавать звуки, слова, интонацию. Речевые упражнения строятся на 

ситуативной основе и направлены на решение коммуникативных задач, формирование умения извлекать 

информацию из воспринимаемой на слух речи [10]. 
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Важную роль в обучении аудированию играют опоры: визуальные (картинки, схемы, таблицы) и 

вербальные (ключевые слова, план, анкеты). Использование опор облегчает понимание и делает процесс 

аудирования более целенаправленным и контролируемым. 

В последнее время все большее значение приобретает мультимодальный подход в обучении 

иностранным языкам, включая аудирование. Использование мультимодальных объектов (видео, аудио с 

субтитрами, интерактивные задания) способствует повышению мотивации, фасилитации обучения, 

эффективному усвоению информации за счет задействования нескольких сенсорных систем. Активно 

используются интернет-ресурсы, предоставляющие широкий спектр аудио- и видеоматериалов для обучения 

аудированию на различных уровнях [11]. 

Контроль сформированности иноязычной аудитивной компетенции. Оценка понимания 

прослушанного сообщения зависит от того, насколько слушающему удалось реализовать 

коммуникативное намерение.          Используются различные типы заданий для проверки понимания: задания 

на понимание содержания, задания на творческую переработку информации, задания на использование 

полученных сведений в общении. Широко применяются тестовые формы контроля: альтернативный тест, 

тест множественного выбора, тест дополнения [12]. 

Теоретические основы формирования иноязычной аудитивной компетенции учащихся включают 

понимание сущности аудирования как сложного рецептивного вида речевой деятельности, знание 

психологических механизмов, лежащих в его основе, учет трудностей, возникающих в процессе обучения, а 

также владение различными методическими подходами и приемами.   Эффективное формирование 

аудитивной компетенции требует от преподавателя систематической работы, учета индивидуальных 

особенностей учащихся, использования разнообразных аутентичных материалов и современных 

образовательных технологий, включая мультимодальные ресурсы и интернет- технологии. Только на основе 

глубокого понимания теоретических положений возможно построить результативный процесс обучения, 

способствующий развитию у учащихся необходимого уровня иноязычной аудитивной компетенции для 

успешной коммуникации. 
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ШЕТ ТІЛІН ОҚЫТУ МЕТОДИКАСЫНДАҒЫ АКТУАЛДЫ ПРОБЛЕМАЛАР 

 

Түйін: Мақалада шет тілін оқыту әдістемесіндегі өзекті мәселелер қарастырылады. Автор қазіргі 

таңда Қазақстандағы жоғары оқу орындарында шет тілін, әсіресе ағылшын тілін меңгеру деңгейінің 

төмендігін нақты деректермен дәлелдей отырып, оқыту тиімділігінің негізгі кедергілеріне талдау жасайды. 

Мәтінде оқу бағдарламаларының әлсіз тұстары, педагогикалық кадр тапшылығы, техникалық жабдықтардың 

жетіспеушілігі мен студенттердің психологиялық дайындығының төмендігі кеңінен сипатталады. Сонымен 

қатар, автор қазіргі заманғы әдістемелік тәсілдер мен практикалық ұсыныстарды ұсына отырып, шет тілін 

оқыту сапасын арттыру жолдарын көрсетеді.     

Тірек сөздер: шет тілін оқыту, әдістеме, ағылшын тілі, жоғары оқу орны, білім беру, тілдік дайындық, 

оқу бағдарламасы, педагогикалық кадрлар, оқыту технологиясы, Қазақстан 

 

Шет тілдерін оқыту тиімділігін арттыру мәселесі бүгінгі таңда тілдік емес жоғары оқу орындарында 

өзекті тақырыптардың бірі болып қала береді. Қазақстандағы ағылшын тілін меңгеру деңгейі қазіргі уақытта 

айтарлықтай төмен деп бағаланады. Бұл туралы халықаралық білім беру компаниясы Education First 

жүргізген зерттеу нәтижелері айғақтайды, онда Қазақстан 113 елдің ішінде 104-ші орынға орналасты, бұл 

елдің шет тілін үйренудегі жетістіктері әлдеқайда төмен екенін көрсетеді. Жоғары оқу орнын аяқтағаннан 

кейін көптеген түлектер шет тілін қайтадан меңгеру немесе қосымша білім алу үшін арнайы курстарға 

қатысады. Бұл жағдай білім беру жүйесінің шет тілдерін оқыту әдістемесі мен оқу бағдарламаларының 

тиімділігінің жетіспеушілігін айқындайды. Әсіресе, студенттерге шет тілінде кәсіби әдебиетпен жұмыс істеу 

және оны түсіну дағдыларын қалыптастыруда айтарлықтай қиындықтар туындайды. Осы мақалада мен сол 

қиындықтардын кең таралған түрлерін қарастырып, толық анализ жасадым. 

Ж.А. Суворова мен Р.П. Мильруд шет тілін оқыту мәселесін жан-жақты талдап, қазіргі жалпы білім 

беру жүйесінде шет тілдерін оқыту бойынша бағдарламаларды әзірлеген. Олар өз еңбектерінде шет тілдерін 

оқытудың кемшіліктерінің басты себебі мектеп деңгейінде жатыр деп тұжырымдайды. Осылайша, орта 

мектептен жоғары оқу орнына келген талапкерлер көбінесе шет тілін меңгеруде кәсіби әдебиетті толық түсіну 

және сол тілде жұмыс істеу дағдыларына ие болмауы немесе бұл дағдылардың жеткіліксіз болуы тән [1]. 

Шет тілдерін оқыту саласындағы негізгі кедергілердің бірі – оқушылардың психологиялық тұрғыдан 

шет тілін үйренуге жеткілікті түрде дайын болмауы. Әлі де болса көптеген мұғалімдер кеңестік білім беру 

жүйесінің дәстүрлеріне сүйеніп, тым жоғары талаптар қояды: сөйлеу кезінде акцентсіз болу, грамматикалық 

қателерді болдырмау, тілді мінсіз меңгеру және жазу кезінде қателікке жол бермеу. Бірақ бұл талаптар, 

көбінесе, тілді ана тілі ретінде меңгерген адамдарда да сақталмайды, ал олардың күнделікті тілде мінсіз 

айтылым мен грамматикалық формаларды қолдануға ешқандай қажеттілігі жоқ. Шет тілін үйренуде 

қиындықтармен бетпе-бет келген оқушылар, өздерінің қабілеттеріне күмән келтіріп, пәнге деген 

қызығушылықтарын жоғалтады [2]. 

Тағы бір өзекті мәселе – шет тілдерін оқытуда индивидуализм жеткіліксіздігі. Мектептегі 

оқушылардың тіл меңгеру деңгейі әртүрлі болғанына қарамастан, жиі жағдайда жоғары деңгейдегі 

оқушылар мен төмен деңгейдегі оқушылар бір топта оқытылады. Мұндай жағдайда жоғары деңгейлі 

оқушыларға арналған материалдар мен тапсырмалар төмен деңгейлі оқушылар үшін тым күрделі болып 

шығады, ал соңғысы өздеріне түсініксіз тапсырмаларды орындап, нәтижесінде ешқандай нәтижеге қол 

жеткізбей шығады. Бұл оқушылардың білім алу процесіне деген ынтасын төмендетіп, тіл үйрену барысында 

көптеген кедергілер мен қиындықтарға алып келеді [2]. 
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Шет тілін меңгерудегі тағы бір кедергі – біздің көп жағдайда ойымызды орыс тілінде құрап, содан 

кейін сөздерді шет тілінде аударамыз, грамматикалық ережелермен сәйкестендіріп, сөйлемді құрастырамыз. 

Оқыту процесінің бастапқы кезеңдерінде бұл әдіс балалар үшін өте шаршататын әрі қиындық тудыратын 

болып табылады. Сондықтан, баланы шет тілінде бірден ойлауға және сөйлеуге үйрету қажет. Бұл – балалар 

өз ана тілінде сөйлей бастағанда меңгеретін тәсіл. Олар тілге грамматикалық ережелерді білмей, тек оны 

күнделікті өмірде сіңіреді. Ал теориялық білімді олар әлдеқайда кейінірек меңгереді. Осы әдіс көптеген 

заманауи шет тілін оқыту әдістемелерінің негізіне алынған. Бұл мәселені шешу үшін шет тілін ауызекі 

стильде жақсы меңгерген жоғары білікті оқытушының көмегі маңызды [1]. 

Мұнда бірқатар басқа мәселелер туындайды, мысалы, педагогикалық кадрлардың жетіспеушілігі. 

Өкінішке орай, елімізде шет тілдерін меңгеру сұранысқа ие болғанымен, жоғары деңгейдегі тіл біліміне ие 

жас мамандар көбінесе бизнес саласында жұмыс істеуді қалайды, бұл жағдай мұғалімдердің көпшілігінің 

зейнеткерлік жасқа таяған немесе зейнетте екенін көрсетеді. Яғни, IELTS сияқты емтихандарды тапсырып, 

жоғары біліктілікке ие болған мұғалімдер көбіне жеке курстарда жоғары жалақы мен жақсы жабдықталған 

жұмыс орындарын таңдайды. Меніңше, кез келген жоғары оқу орындарының мұғалімдерінен өз деңгейлерін 

дәлелдеуді талап ету қажет, мысалы, кәсіби емтихандар арқылы. 

Тағы бір маңызды мәселе – білім беру мекемелерінің техникалық жабдықталуының төмен деңгейі. 

Көптеген оқу орындары заманауи талаптарға сай құрал-жабдықтармен толық қамтамасыз етілмеген. Бұл 

әсіресе аудирование мен сөйлеу дағдыларын дамыту сабақтарында айқын байқалады. Шет тілін үйрету үшін 

аудио және бейнемазмұнды қолдану өте маңызды, бірақ бұл ресурстар көп жерде жетіспейді немесе мүлде 

жоқ. Сонымен қатар, оқытушылардың жаңа технологияларды тиімді пайдалануы да қажеттілікті арттырады, 

өйткені мультимедиялық құралдар мен бағдарламалар білім беру процесін әлдеқайда нәтижелі етеді [2]. 

Бұл мәселені шешу үшін оқу орындарының материалдық-техникалық базасын жаңартып, қажетті 

жабдықтармен қамтамасыз ету қажет. Шет тілдерін оқытуда компьютерлік және мультимедиялық 

құралдарды қолдану студенттердің тілдік дағдыларын дамытуға көмектеседі, себебі бұл әдістер 

оқушылардың тілге деген қызығушылығын арттырып, білімді интерактивті түрде меңгеруге мүмкіндік 

береді. 

Шет тілін оқыту барысында кездесетін тағы бір маңызды мәселе – уақыттың жетіспеушілігі мен шет 

тілін практикада қолдану мүмкіндіктерінің болмауы. Бұл факторлар тіл үйренушілердің сөйлеу дағдыларын 

меңгеруін айтарлықтай қиындатады. Шет тілін үйренуге бөлінген уақыттың шектеулі болуы да бұл 

проблеманы одан әрі ушықтырады. Мысалы, кейбір оқу орындарында бастауыш білім деңгейінде шет тілін 

оқытуға бар-жоғы 2 академиялық сағат қана бөлінеді. Бұл өте аз уақыт, сондықтан оқушылардың тіл 

дағдыларын дамытуға жеткіліксіз. Тіл үйренуде маңызды рөл атқаратын шынайы тілдік жағдайлар мен 

практикада қолдану мүмкіндіктерінің болмауы да үлкен кедергі болып табылады. Көптеген оқушылар тек 

теориялық білім алады, бірақ бұл білімді іс жүзінде қолдана алмайды. Әсіресе сөйлеу дағдыларын дамыту 

үшін шынайы тілдік ситуацияларда қарым-қатынас жасау өте маңызды. Тілдік тәжірибенің жоқтығы 

оқушылардың шет тілінде еркін сөйлеу қабілетін қалыптастыруды қиындатады. Осы мәселелердің шешілуі 

үшін оқушыларға шет тілін практикалық тұрғыдан қолдануға мүмкіндік беретін жағдайлар туғызу, уақытты 

тиімді пайдалану және оқу бағдарламаларын толықтай жаңарту қажет. 

Қорытындылай келе, шет тілдерін оқыту тиімділігін арттыру мәселесі қазіргі уақытта Қазақстандағы 

тілдік емес жоғары оқу орындары үшін өте өзекті болып отыр. Бұл салада кездесетін басты қиындықтар оқу 

бағдарламаларының тиімділігінің төмендігі, педагогикалық кадрлардың жетіспеушілігі, техникалық 

жабдықтардың тапшылығы мен оқушылардың психологиялық дайындығының жеткіліксіздігі болып 

табылады. Шет тілін меңгерудің төмен деңгейі еліміздің халықаралық білім беру рейтингіндегі төмен 

орынмен дәлелденеді. Осы мәселелерді шешу үшін оқу орындарының материалдық-техникалық базасын 

жаңартып, мұғалімдердің кәсіби деңгейін арттыру, заманауи әдістемелер мен инновациялық 

технологияларды енгізу маңызды. Тек осылайша біз шет тілдерін оқыту сапасын арттырып, халықаралық 

деңгейде бәсекеге қабілетті мамандар даярлай аламыз. 
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THE USE OF DIGITAL ROLE-PLAY FOR SPEAKING PRACTICE 

 

Abstract: This study explores the use of digital role-play for developing speaking skills, focusing on 

technology types, role-play formats, methodological frameworks, educational and professional applications, 

collaboration and interaction, implementation challenges and solutions, and ethical considerations. A systematic 

review using the PRISMA methodology analyzed peer-reviewed articles from 2015–2024, categorizing technologies 

into platforms for creating, engaging with, and accessing role-play content, such as AI chatbots, MMORPGs, and 

vlogging tools. 

Keywords: “digital”, “role-play”, “speaking”, “technology”, “language learning”, “simulation”,”virtual”, 
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1. Introduction 

The integration of digital technology in education, particularly through digital role-play, has transformed the 

development of speaking skills. This approach allows students to engage with immersive scenarios using tools like 

VR, asynchronous video, and game-based simulations, promoting practical skills, professional behaviors, and 

critical decision-making [1]. Speaking, a core component of language learning, involves dynamic processes of 

producing and processing information [2]. Digital environments help students practice vocabulary, improve 

pronunciation, and build conversational skills without the fear of judgment, with avatars reducing anxiety and 

encouraging participation, especially among shy students [3]. 

Previous studies have linked digital game-based learning with enhanced problem-solving skills [4]. Lu and 

Lien further examined its impact on 5th and 6th graders’ problem-solving abilities through the lens of self-efficacy. 

However, the extent to which it fosters critical thinking remains unclear. 

Digital role-play tools fall into three categories: asynchronous platforms like Moodle and YouTube, 

immersive technologies such as VR headsets and game-based tools like digital board games and simulations [5]. 

Immersive tools like Oculus VR and Google Cardboard stand out for their accessibility and ability to simulate 

real conversations, enhancing engagement and retention [6]. 

2. Literature review 

This review followed the PRISMA framework to ensure transparency and rigor. Articles were sourced from 

Scopus, Google Scholar, JSTOR, and ERIC due to their relevance, breadth, and access to quality research on digital 

role-play in language learning. 

The search was conducted using a combination of keywords related to the topic. The Boolean search string 

included: "speaking" AND ("digital" OR "technology") AND "role-play" OR ("simulation" OR "virtual") OR 

("MMORPG" OR "electronic") AND "language learning."Articles published between 2015 and 2024 were included 

to ensure the recency and relevance of the findings. The following inclusion criteria were applied during article 

selection: studies published between 2015 and 2024; full-text availability of articles; articles published in peer-

reviewed journals; articles written in English; studies focusing specifically on digital role-play for developing 

speaking skills. 

The search initially identified 3550 articles. After screening titles and abstracts, 3275 were excluded for 

irrelevance. Following full-text review, additional studies were removed, leaving 2951 articles for analysis. The final 

selection was based on relevance to the research question and alignment with inclusion criteria. 
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(Table 1- PRISMA) 

 
 

 

 
 

To answer the research questions, the review used an analytical framework with seven dimensions: 

technology types, role-play types, language and communicative aspects, educational and professional applications, 

cognitive and affective outcomes, implementation challenges and solutions, and ethical considerations. An open 

coding approach was employed to analyze the articles, with codes grouped by framework dimensions. All three 

researchers participated in coding to ensure reliability, resolving discrepancies through discussion. 

3. Results 

Classification of Types of Technology. The reviewed studies employed diverse technologies for role-play 

implementation. These tools can be grouped into three categories: learning management systems and online 

platforms for asynchronous interactions, including Moodle and YouTube (n = 9); immersive technologies, such as 

Virtual Reality (VR) headsets and 3D gaming environments like Second Life (n = 5); and game-based tools, 

including digital board games and simulation software (n = 6). Among immersive tools, VR headsets like Oculus VR 

and smartphone-enabled tools like Google Cardboard were particularly emphasized for their accessibility and 

engagement. 

Type of Role-Play. The reviewed studies explored various types of role-play, emphasizing their adaptability to 

diverse learning needs. Scenario-based role-play was the most prevalent, simulating real-world contexts such as 

interviews, customer service interactions, and public debates (n=7). Asynchronous role-play was another notable 

approach, enabling learners to record individual performances and combine them into cohesive narratives without 

the constraints of real-time participation (n=5). Additionally, vlogging emerged as a creative and flexible alternative, 

encouraging self-expression and linguistic experimentation in a non-scripted format (n=2).Language and 

Communicative Aspects. The results demonstrated significant linguistic and communicative benefits from role-play 

interventions. Linguistic improvements included enhanced vocabulary acquisition, pronunciation, grammatical 

precision, and overall fluency (n=12). Communicative competence was equally emphasized, with students 

developing pragmatic skills such as turn-taking, negotiation, and adapting emotional expressions for diverse 

conversational contexts (n=8). 

Methodological Framework. Role-play activities were frequently grounded in established learning theories 

and methodological frameworks. Experiential learning models, such as Kolb’s learning cycle, guided the reflective 

and iterative design of role-play tasks (n=4). Many studies employed quasi-experimental designs, utilizing pre- and 

post-tests to measure gains in linguistic competence and communication skills (n=7). These frameworks often 

included structured scenarios, continuous feedback, and opportunities for reflective practice to reinforce learning 

outcomes. 

Applications in Educational and Professional Contexts. Role-play demonstrated versatility in both educational 

and professional contexts. Within academic settings, role-play enhanced classroom engagement, improved speaking 

confidence, and facilitated the application of English skills in simulated real-world scenarios (n=10). In professional 
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domains, role-play was utilized to develop critical workplace skills such as problem-solving, collaboration, and 

public speaking, bridging theoretical learning with practical applications (n=5). 

Cognitive and Affective Outcomes. The cognitive and affective impacts of role-play were widely 

documented. Cognitive outcomes included improved critical thinking, decision-making, and language retention, 

particularly through immersive and scenario-driven activities (n=8). Affective outcomes were equally significant, 

with learners reporting reduced speaking anxiety, heightened self-confidence, and increased motivation to engage in 

communicative tasks (n=9). 

Challenges in Implementation and Proposed Solutions. The reviewed studies also highlighted challenges in 

implementing role-play. Technological barriers, such as limited access to devices and poor internet connectivity, 

were frequently reported (n=6). Pedagogical challenges included ensuring equitable participation and aligning role-

play activities with curricular objectives (n=4). To address these issues, several solutions were proposed, including 

technical training, clear instructional guidelines, and the integration of motivational elements to sustain learner 

engagement (n=5). 

4. Discussion 

Classification of Types of Technology. The studies highlight a range of technologies supporting role-play, 

from basic asynchronous tools like learning management systems to immersive VR platforms and MMORPGs, 

which enhance conversational and problem-solving skills [7]. Game-based tools like digital board games incorporate 

gamification to boost motivation and participation [8]. These technologies are adaptable to different learner needs, 

with mobile-first applications offering a solution for resource-limited settings. 

Type of Role-Play. Role-play in the studies ranged from traditional scripted formats to digital alternatives. 

Scenario-based role-plays, such as interviews and customer service simulations, were most common for practical 

language use [9]. 

Asynchronous role-play offered flexibility, allowing learners to record and refine performances. 

Vlogging, a creative alternative, promoted self-expression and language experimentation in informal settings. 

Immersive and collaborative role-play formats, such as digital RPGs and VR-based environments, were 

particularly effective in fostering engagement and communication skills [10]. These findings suggest that future 

research could explore hybrid models combining the structure of scripted role-play with the adaptability and 

creativity of unscripted formats. 

Language and Communicative Aspects. Role-play enhances vocabulary, fluency, and pronunciation. Madzlan 

et al found that asynchronous role-play improved verbal and non-verbal skills through repeated recordings and 

reflection. Digital board games supported pragmatic communication, while MMORPGs fostered real-time 

conversational skills. Culturally rich dialogues also enhance intercultural competence, essential in a globalized 

world. 

Applications in Educational and Professional Contexts. Role-play is flexible in both academic and 

professional settings. In education, it increases engagement, reduces anxiety, and enhances practical English use 

[11]. Professionally, it develops public speaking, teamwork, and problem-solving skills). Tools like VR and 

MMORPGs bridge academic and workplace learning, while role-play can be adapted to specific fields like 

healthcare or law. 

Challenges in Implementation and Proposed Solutions. Despite its benefits, digital role-play faces challenges 

such as limited device access and poor internet connectivity, as well as time-intensive preparation and ensuring 

equitable participation. Proposed solutions include training for learners and educators, pre-role-play 

workshops to build confidence, and flexible scheduling with asynchronous platforms. Additionally, mobile-

compatible, user-friendly tools could improve scalability and accessibility. 

 

Conclusion 

This study highlights the effectiveness of digital role-play in improving speaking skills. It boosts 

fluency, vocabulary, and confidence while reducing anxiety. 

igital role-play is beneficial in both educational and professional contexts, helping with real-world language 

application and communication skills. Challenges like tech barriers exist, but solutions such as training and flexible 

platforms are proposed. Ethical considerations, like privacy and inclusivity, are essential for its success. Overall, 

digital role-play is a valuable tool for language learning and professional development. 

 

REFERENCE 

1. Role-playing improves speaking proficiency skills. Mode of access URL: 

https://jurnal.unai.edu/index.php/acuity/article/view/3153. - (accessed: 05.04.2025). 

2. Rankin, Y. A., Gold, R., & Gooch, B. // 3D role-playing games as language learning tools. - Eurographics 

(Education Papers), 2006. P. 33-38, 25(3). 

3. Digital Role Plays, the Best Way to Develop Conversational Leadership. Mode of access URL: 

https://www.skillgym.com/2019/02/digital-role-plays-the-best-way-to-develop- conversational-leadership/. - 

(accessed: 05.04.2025). 

4. Wu, C.-J., Chen, G.-D., & Huang, C.-W. // Using digital board games for genuine communication in EFL 

classrooms. - Educational Technology Research and Development,2014. P.209–226,62(2). 

https://jurnal.unai.edu/index.php/acuity/article/view/3153
https://www.skillgym.com/2019/02/digital-role-plays-the-best-way-to-develop-conversational-leadership/
https://www.skillgym.com/2019/02/digital-role-plays-the-best-way-to-develop-conversational-leadership/


306 

5. The Effectiveness of Simulation and Role Play Technique to Teach Speaking for High and Low 

Motivation Students. Mode of access URL: https://scholar.google.com/citations?view_op=view_ 

citation&hl=en&user=c0k AqSwAAAAJ&citation_for_view=c0kAqSwAAAAJ:IjCSPb-OGe4C.- (accessed: 

06.04.2025). 

6. Damio, S. M., & Ibrahim, Q. // Virtual reality speaking application utilisation in combatting presentation 

apprehension. - Asian Journal of University Education, 2019. P.235-244. 

7. Najjemba, J. L., & Cronjé, J. // Engagement with and participation in online role play collaborative 

arguments: A sociocultural perspective. - Electronic Journal of e-Learning, 2020. P.436-448, 18(5). 

8. Chen, C. H., & Syu, J. Y. // Effects of integrating a role‐playing game into a 

virtual reality‐based learning approach on students' perceptions of immersion, self‐efficacy, learning 

motivation and achievements. - British Journal of Educational Technology, 2024. P. 2339-2356, 55(5). 

9. The influence of implementing role-play as an educational technique on EFL speakingdevelopment. Mode 

of access URL: https://doi.org/10.17507/tpls.0807.02. - (accessed: 06.04.2025). 

10.  A digital role-playing game for learning: effects on critical thinking and motivation. Mode of access 

URL: https://doi.org/10.1080/10494820.2021.1916765. - (accessed: 07.04.2025). 

11. Katemba, C. V., & Grace, R. M. // Role-Playing Improves Speaking Proficiency Skills. Acuity. Journal of 

English Language Pedagogy, Literature and Culture, 2023. P. 244-268, 8(2). 

 

 

УДК 378.147:81’243  

Усенбаева М.С., 

Магистрант 2 курса, «7М01111- ППИЯ» 

КазУМОиМЯ имени Абылай хана 

Алматы, Казахстан  

e-mail: mayrausenbaeva@gmail.com 
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ИНОСТРАННЫХ ЯЗЫКОВ С ИСПОЛЬЗОВАНИЕМ ЭВРИСТИЧЕСКИХ ТЕХНОЛОГИЙ 

 

Аннотация: В статье рассматриваются теоретико-методологические аспекты формирования 

исследовательской компетенции будущих учителей иностранных языков с использованием эвристических 

технологий. Освещаются подходы к определению исследовательской компетенции в контексте 

профессиональной подготовки педагогов, анализируются современные педагогические практики, 

направленные на развитие аналитического мышления, креативности и способности к самообразованию 

студентов. Представлены результаты эмпирического исследования, проведенного среди студентов языкового 

вуза, и практические рекомендации по интеграции эвристических методов в учебный процесс.  

Ключевые слова: исследовательская компетенция, эвристические технологии, будущие учителя, 

иноязычное образование, педагогические методы. 

 

RESEARCH COMPETENCE DEVELOPMENT OF FUTURE FOREIGN LANGUAGE TEACHERS 

THROUGH HEURISTIC TECHNOLOGIES 

 

Abstract: This article discusses the theoretical and methodological aspects of developing research 

competence among future foreign language teachers using heuristic technologies. It outlines current approaches to 

defining research competence within teacher education, analyzes modern pedagogical practices aimed at fostering 

analytical thinking, creativity, and student self-education. The paper presents the findings of an empirical study 

conducted among language university students and offers practical recommendations for integrating heuristic 

methods into the educational process.  

Keywords: research competence, heuristic technologies, future teachers, foreign language education, 

pedagogical methods. 

 

ВВЕДЕНИЕ 

Современное образование ориентировано на формирование компетентностной модели специалиста, 

способного адаптироваться к быстро меняющимся условиям профессиональной деятельности. В условиях 

цифровизации, глобализации и межкультурной коммуникации особое значение приобретает 

исследовательская компетенция педагога как основа непрерывного профессионального роста. Вопрос о 

формировании данной компетенции особенно актуален в подготовке будущих учителей иностранных 

языков, где знание методики преподавания должно сочетаться с умением анализировать, сравнивать, 

интерпретировать и применять научные данные. 

1. ТЕОРЕТИЧЕСКИЕ ОСНОВЫ ИССЛЕДОВАТЕЛЬСКОЙ КОМПЕТЕНЦИИ  

Исследовательская компетенция представляет собой интегративное качество личности, включающее в 

себя совокупность знаний, умений, навыков и личностных качеств, необходимых для организации и 

https://scholar.google.com/citations?view_op=view_%20citation&hl=en&user=c0k
https://scholar.google.com/citations?view_op=view_%20citation&hl=en&user=c0k
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=c0kAqSwAAAAJ&citation_for_view=c0kAqSwAAAAJ%3AIjCSPb-OGe4C
https://doi.org/10.17507/tpls.0807.02
https://doi.org/10.1080/10494820.2021.1916765
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осуществления научно-исследовательской деятельности. Согласно С.С. Кунанбаевой, исследовательская 

компетенция тесно связана с когнитивной активностью, рефлексией, критическим мышлением и мотивацией 

к профессиональному саморазвитию. Она является важной составляющей профессионально-педагогической 

компетентности будущего учителя. 

Другие отечественные и зарубежные исследователи (И.Я. Лернер, А.В. Хуторской, Дж. Стернберг и 

др.) подчеркивают значимость формирования у студентов исследовательских умений как основы 

профессиональной компетентности. Исследовательская компетенция обеспечивает развитие познавательной 

самостоятельности, интеллектуальной инициативы, умения вырабатывать решения в нестандартных 

ситуациях, что особенно актуально в процессе преподавания иностранных языков, где требуется гибкость 

мышления и межкультурная адаптивность. 

Основные компоненты исследовательской компетенции включают: 

➢ мотивационно-ценностный компонент — интерес к исследованию, установка на научный поиск, 

стремление к саморазвитию; 

➢ когнитивный компонент — знание основ научного исследования, методов сбора и анализа 

данных; 

➢ операционально-деятельностный компонент — умения постановки проблемы, выдвижения 

гипотез, проведения эксперимента, анализа результатов; 

➢ рефлексивный компонент — умение оценивать собственную исследовательскую деятельность, 

анализировать допущенные ошибки, планировать пути совершенствования. 

Таким образом, формирование исследовательской компетенции — это не разовая педагогическая 

задача, а процесс, который должен быть встроен в учебный план подготовки педагогов, начиная с младших 

курсов и до окончания вуза. 

2. ЭВРИСТИЧЕСКИЕ ТЕХНОЛОГИИ КАК СРЕДСТВО ФОРМИРОВАНИЯ 

ИССЛЕДОВАТЕЛЬСКОЙ КОМПЕТЕНЦИИ  

Эвристические технологии представляют собой совокупность методов и приёмов обучения, 

направленных на активизацию познавательной деятельности учащихся, стимулирование их творческого 

потенциала, развитие самостоятельности и критического мышления. В контексте подготовки будущих 

учителей иностранных языков эвристический подход приобретает особую значимость, поскольку он 

способствует формированию способности к постановке и решению исследовательских задач, что является 

важной составляющей профессиональной подготовки. 

Понятие «эвристика» восходит к греческому слову heurisko – «нахожу», «открываю». В педагогике 

оно означает создание условий, при которых учащийся самостоятельно открывает знания, формирует 

собственные выводы и обоснования, строит гипотезы, проверяет их, рефлексирует над полученным опытом. 

Основные эвристические методы, применяемые в обучении: 

Проблемное обучение — построение учебного процесса через проблемные ситуации, требующие от 

студента анализа, поиска решения и аргументации. Пример: анализ речевой ситуации с подбором 

адекватных коммуникативных стратегий. 

Метод проектов — организация самостоятельной исследовательской деятельности студентов на 

основе определённой темы. Проекты могут быть индивидуальными и групповыми, краткосрочными и 

долгосрочными. 

Мозговой штурм — метод генерации идей и гипотез в коллективной работе. Эффективен на этапе 

постановки исследовательской задачи или выбора методологии. 

Метод кейсов — анализ практических ситуаций с последующим обсуждением возможных решений и 

выводов. Особенно актуален при обучении педагогике и методике преподавания. 

Ролевые и деловые игры — моделирование профессиональных ситуаций (например, ведение урока, 

обсуждение методических вопросов). 

Интерактивные семинары и дискуссии — способствуют развитию аргументации, диалога, рефлексии и 

сопоставлению различных точек зрения. 

Творческие задания — эссе, мини-исследования, составление собственных методик и заданий, 

конструирование упражнений и т.д. 

Применение эвристических технологий позволяет интегрировать теорию с практикой, формируя у 

будущих учителей исследовательскую позицию. Студенты начинают воспринимать преподавание не как 

набор алгоритмов, а как творческую деятельность, требующую постоянного анализа, самооценки и поиска 

решений. 

Кроме того, важной составляющей эвристического подхода является метапредметность, т.е. развитие 

универсальных учебных действий, таких как постановка целей, поиск информации, оценка и рефлексия. Это 

особенно важно в условиях подготовки будущих учителей, которым предстоит обучать не только знаниям, 

но и формировать у школьников исследовательские умения. 

3. МЕТОДОЛОГИЯ ЭМПИРИЧЕСКОГО ИССЛЕДОВАНИЯ  

Целью исследования стало выявление уровня сформированности исследовательской компетенции у 

студентов-лингвистов, а также определение эффективности применения эвристических технологий в 

учебном процессе. В исследовании приняли участие 57 студентов 2–3 курсов. Методами сбора данных стали 
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анкетирование, педагогическое наблюдение, анализ портфолио студентов, рефлексивные эссе. В качестве 

эксперимента были внедрены элементы эвристического подхода в рамках дисциплины «Методика 

преподавания иностранного языка». 

4. РЕЗУЛЬТАТЫ И АНАЛИЗ ДАННЫХ  

Результаты исследования показали, что после применения эвристических методов у 64% студентов 

наблюдался рост мотивации к исследовательской деятельности, у 52% – улучшились навыки 

формулирования гипотез, анализа и обобщения информации. Анализ письменных работ выявил повышение 

уровня осознанности в применении научного аппарата и аргументации. Студенты отмечали, что благодаря 

эвристическим заданиям они начали воспринимать исследование как интересный и творческий процесс, а не 

как формальную обязанность. 

5. ПРАКТИЧЕСКИЕ РЕКОМЕНДАЦИИ  

На основе полученных результатов исследования можно выделить несколько практических 

рекомендаций, направленных на эффективное формирование исследовательской компетенции будущих 

учителей иностранных языков через использование эвристических технологий. 

1. Интеграция эвристических заданий в учебные курсы. Включение эвристических методов и 

заданий в различные курсы университетского обучения, особенно в дисциплинах, ориентированных на 

развитие исследовательских и педагогических навыков. Это может быть как в рамках преподавания основ 

методики преподавания иностранных языков, так и в рамках специализированных курсов по 

исследовательским методам. 

2. Организация мастер-классов по исследовательской методологии. Для повышения интереса 

студентов к исследовательской деятельности необходимо организовывать мастер-классы, семинары и 

тренинги, в ходе которых преподаватели делятся современными методами исследования, а также учат 

студентов работать с научным аппаратом и развивать критическое мышление. 

3. Регулярное включение мини-проектов в учебный процесс. Студенты должны иметь 

возможность регулярно выполнять мини-проекты, которые требуют применения исследовательских методов 

для решения конкретных проблем. Это поможет развить навыки самостоятельной работы, анализа 

информации и систематизации данных. 

4. Развитие научных кружков и студенческих конференций. Важным элементом повышения 

исследовательской компетенции является участие студентов в научных кружках, а также активное 

вовлечение в работу студенческих конференций. Эти мероприятия могут стать платформой для 

представления и обсуждения исследовательских результатов, а также для обмена опытом. 

5. Поддержка через тьюторство и научное руководство. Важным аспектом является создание 

системы тьюторства, где преподаватели оказывают поддержку студентам в ходе выполнения 

исследовательских работ, направляя их на правильные методы исследования и развивая исследовательские 

способности студентов через индивидуальные консультации и руководство. 

Применение этих рекомендаций позволит значительно повысить уровень исследовательской 

компетенции студентов и обеспечить им необходимую основу для успешной профессиональной 

деятельности в будущем. 

ЗАКЛЮЧЕНИЕ 

Формирование исследовательской компетенции будущих учителей иностранных языков требует 

комплексного подхода, в основе которого лежит личностно-ориентированное, деятельностное и проблемное 

обучение. Эвристические технологии представляют собой эффективный инструмент развития 

исследовательских способностей, формирующих фундамент профессиональной и академической 

мобильности будущего педагога. 
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LINGUISTIC GAMES AS A WAY TO BOOST MOTIVATION IN AN 

ENGLISH LANGUAGE CLASSROOM 
 

Abstract: The paper discusses effectiveness of linguistic games used in an English language classroom and 

the impact of such games on learners’ motivation. The paper provides a classification of linguistic games with game 

examples which may be used at lessons of English. 
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Қазіргі әлемде шет тілін білу кәсіби ортада өзін-өзі дамытуға және табысқа жетуге көптеген 

мүмкіндіктер береді. Сондықтан шет тілін үйрену бүгінгі таңда бұл қажет және сұранысқа ие. Көптеген оқу 

орындарында ағылшын тілі міндетті пән болып табылады. Ағылшын тілін үйренуге, әзірленген курстарға, 

оқу бағдарламаларына және ОӘК-ге көптеген әртүрлі тәсілдер бар. Алайда, балалардың мектепте көп жұмыс 

істеуіне және оқу жоспарын қатаң сақтауға байланысты, шет тілін оқыту процесінде дәстүрлі ұйымдастыру 

формасы, атап айтқанда сабақ, сонымен қатар дәстүрлі оқыту әдістері басым болады, олар негізінен 

грамматика, оқу және жазуды үйретуге бағытталған. 21 ғасырдың студенттері мен мектеп оқушылары әлемді 

сәл өзгеше қабылдайды, аға буынға қарағанда ақпарат алудың басқа тәсілдерін қолданады. Компьютерлік 

технологияны күнделікті өмірде жиі қолдану олардың оқу қабілеттері мен танымдық дағдыларына әсер 

етпеуі мүмкін. Бұл қазіргі әлемде білім беру векторын түзету қажеттілігі туралы қорытынды жасауға 

мүмкіндік береді.  

Мәселенің шешімдерінің бірі-білім беру процесіне шет тілін оқытудың ойын әдісін енгізу. Ойын-

адамның төрт негізгі әрекетінің бірі. Адамдар көбінесе балалық шақта ойнайды. Ойын барысында бала 

қоршаған әлемді біледі, қиялды қолдана отырып, шындық жағдайларын қайта жасайды. Ойын шет тілін 

үйренудің алғашқы кезеңдерінде жақсы қолданылады, мысалы, кішкентай балалармен, ақпаратты үлкен 

жұмыс көлемімен балаларды шаршатпай дозада беру керек болған кезде. Ойын моделі ретінде сіз өзіңіздің 

кейіпкерлеріңізді құра отырып және олардың жеке басын талқылай отырып, рөлдік ойынды қолдана аласыз, 

сабақта талданатын грамматикалық құрылысты немесе кез-келген басқа дағдыларды жетілдіруді ескере 

отырып, бұрыннан бар ойынға жаңа ережелер енгізе аласыз.  

Мұғалім ойынды сабақ барысында қабылдау ретінде әдейі қолданғанда, ол бірнеше маңызды 

функцияларды орындай алады. Ойынды келесі мақсаттарда пайдалануға болады: 

- жаңа материалды енгізу; 

- оқулық параграфы бойынша жаңадан зерделенген ақпаратты бекіту; 

- ұжымда тұлғааралық қатынастар құру; 
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- білім алушыларды әлеуметтендіру;                                                              

- сыныптың біртұтас рухын құру және сақтау; 

- оқушылардың назарын зерттелетін материалдың нақты аспектісіне аудару; 

- оқушылардың сабақтың нақты кезеңінде жұмысқа деген ынтасы. 

Педагогика ғылымдарының докторы, профессор, Ефим Израильевич Пассов өзінің "мектептегі шет 

тілі сабағы" кітабында кеңестік және ресейлік педагогика теоретигі С. Л. соловейчик ұсынған "Edutainment" 

технологиясының атауының орыс тіліндегі аналогын еске түсіреді, ол аттас кітапта осындай процесті 

"хоббимен оқыту" деп атады [3, с.1]. Ефим Израильевич «ойын – шет тілін меңгеруге күшті ынталандыру 

және шет тілі мұғалімінің арсеналында тиімді қабылдау, "шет тілі мұғаліміне өте күрделі оқу процесін 

оқушылардың қызықты және сүйікті іс-әрекетіне айналдыруға көмектесетін әмбебап құрал"деп санайды» [2, 

с.38]. Мұғалім тарапынан оқуды ойын-сауыққа айналдыру да өте күрделі процесс. Сабақтағы кез-келген 

ойын мұқият ойластырылып, білім алушылардың санын, олардың білім деңгейін, ойынға қажетті 

материалдарды, сондай-ақ ол өткізілетін кеңістікті ескере отырып, алдын-ала дайындалуы керек. Егер 

мұғалім таңдаған ойын қызықсыз, орынсыз немесе жай жалықтыратын болып шықса, студенттер мұны 

бірден байқайды және сабақтағы белсенділік деңгейі айтарлықтай төмендейді. Ал білім алушылардың 

белсенділігі және олардың сабақ процесіне қатысуы – бұл кез-келген мұғалім сабақ жоспарын құрған кезде 

қол жеткізуге тырысатын нәтиже, өйткені бұл жағдайда сабақ материалы оңай және ұзақ уақыт бойы 

игеріледі. Студенттердің белсенділік деңгейін арттыру үшін әртүрлі мотивациялық құралдар қолданылады. 

Мектеп сабағында қолданылатын дәстүрлі әдістердің бірін қарастырыңыз – бақылау әдісі. Оны кейде 

"қамшы мен зімбір" әдісі деп те атайды, мұнда "қамшы" еңбекке мәжбүрлеуді және орындалатын әрекеттерді 

бақылауды білдіреді, ал "зімбір" - бұл белгілі бір тапсырманы сапалы орындағаны үшін білім алушы ала 

алатын жақсы баға. Алайда, бұл әдіс оқушының сабаққа қатысуға деген шынайы желыласы мен пәнге деген 

қызығушылығын мүлдем ескермейді. Бұл дегеніміз, студенттер сабақтың барлық ұсынылған тапсырмаларын 

тиянақты және мұқият орындай отырып, жақсы баға алуға ұмтылуы керек. Бұл әдіс шын мәнінде 

оқушыларды шын жүректен қызығушылық болмаған жағдайда да сабаққа қатысуға мәжбүрлеу арқылы 

тәртіпке келтіреді. Алайда, нәтижесінде көптеген білім алушылардың жақсы баға алуға деген ұмтылысы 

әдетке айналады, ал сабақта жұмыс істеуге ынталандыру мен  оқу процесіне қызығушылық немесе жаңа 

нәрсені үйренуге деген ұмтылыс емес, сабақ қорытындысы бойынша баға алу болып табылады. Бұл 

жағдайда студенттерде басымдықтардың ауысу қаупі бар және әділ емес әдіспен жақсы баға алуға тырысу 

саны артады, өйткені сабақтың шынайы мақсаты алынған білім емес, бағалау болып табылады. Е.И. Пассов 

утверждает, что «контроль в том виде, как он существует на практике, не только не является продуктивным, 

но и приносит значительно больше вреда, чем пользы» [2, с.214]. Бақылау мәселесін талқылай отырып, Е. И. 

Пассов мұғалімнің "сөйлеу серіктесінен бақылаушыға" айналуы, сондай-ақ сабақтың "жалықтыратын 

сұрауға"айналуы туралы айтады. Мектепте дәстүрлі түрде қолданылатын бақылау әдісі білім алуға емес, 

баға алуға бағытталған мотивация құралы болып табылады деген қорытынды жасауға болады.  Керісінше 

ойын әдісі туралы айтуға болады, өйткені іс-әрекетке қатысушылар процесстен ләззат алған жағдайда 

мотивацияның жоғарылауы мүмкін. Ойын әрқашан зейіннің жоғарылауымен байланысты. Егер бұл ойын 

сабақта орын алса, онда бұл білім алушылар үшін қызмет түрінің өзгеруі болуы мүмкін, бұл олардың 

жандануына және ойын ережелеріне шоғырлануына әкеледі. Ойын немесе ойын Моделі-бұл мұғалім белгілі 

бір оқушылардың қажеттіліктеріне сәйкес келетін кез-келген материалды сала алатын форма. Ойын 

барысында материалды қабылдау бейсаналық түрде жүреді. Студенттер бастапқыда процестің өзіне 

қызығушылық танытады. Егер оларға ойын ұнаса, онда оған қатысу олар үшін маңызды және өзекті әрекет 

ретінде қарастырылады. Мұғалімнің қолдауы болған жағдайда, тіпті қиын ойынға қатысу ойыншыларда 

қорқыныш пен сенімсіздік тудырмайды. Толқу жағдайында оқушылар ойынға қатысуға бейім, тіпті егер олар 

өздерінің жеңістеріне сенімді емес немесе сәтсіздікке ұшыраған жағдайда өз күштерін тағы бір рет сынап 

көреді. Осылайша, ойынның ойын-сауық компонентінен басқа, мектепте де, мектептен тыс жұмыстарда да 

оқушылардың мотивациясын арттырудың барлық аспектілері кіреді. 

Ойын әдісінің барлық тартымдылығымен қиындықтардың бірі-ойынды таңдауда мұғалімнің ұзақ және 

мұқият дайындалу қажеттілігі. Өкінішке орай, шет тілдерін оқыту тәжірибесінде ережелердің сипаттамасы, 

үлестірмелі материалдар, сондай-ақ ойыншылардың жасына немесе қиындық деңгейіне сәйкес ойындардың 

таралуы болатын барлық мүмкін ойындардың каталогы жоқ. Мұғалімдер мұндай каталогты сабаққа қажетті 

ойын іздеген кезде қолдана алады. Оқыту ойындарын жіктеу әрекеттерін отандық және шетелдік әдіскерлер 

жасады. Әр түрлі белгілер негізге алынды, әр уақытта ойындарды жіктеу үшін қамтылған көлем бірдей 

болмады. Көзқарастар мен көзқарастардың алуан түрлілігімен бірыңғай классификацияны құру мүмкін 

болмады. Ең толық жіктеуді тек бірнеше түрлі жіктеулерді біріктіру негізінде ұсынуға болады. Нақты 

ойындардың мысалдарымен ең толық классификацияны құрудың мақсаты-мұғалімдерге әртүрлі оқу 

ойындарын жылдам шарлау және белгілі бір әрекетке қажетті ойынды таңдау мүмкіндігі. 

Бірнеше қолданыстағы классификацияларды талдағаннан кейін [1; 5; 6], ойын формасы мен түрі 

бойынша бөлінеді деп айтуға болады: 

- қозғалмалы ойындар, 

- рөлдік ойындар, 

- үстел үсті ойындар, 

https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
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https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9
https://www.translate.ru/%D0%BF%D0%B5%D1%80%D0%B5%D0%B2%D0%BE%D0%B4/%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%B8%D0%B9-%D0%BA%D0%B0%D0%B7%D0%B0%D1%85%D1%81%D0%BA%D0%B8%D0%B9


311 

- сөздік ойындар, 

- АКТ-ны қолданатын ойындар. 

Ойынның оқу компонентінің аспектісі бойынша мыналарға бөлуге болады: 

- грамматикалық, 

- лексикалық, 

- фонетикалық, 

- орфографиялық, 

- ауызекі. 

Ойнау процесінің ұзақтығы бойынша оқыту ойындарын бөлуге болады: 

- ұзақ, 

- қысқа мерзімді, 

- минуттық. 

Ойыншылар саны бойынша ойындар бөлінеді: 

- жеке, 

- жұптық, 

- командалық. 

Осылайша, оқыту дидактикалық ойындарын әртүрлі белгілерді негіздеу арқылы жіктеуге болады. 

Ойындарды жіктеу оларды пайдалануды жеңілдетеді және қажетті ойынды таңдау процесін жылдамдатады. 

Сонымен қатар, кез-келген ойын, егер қажет болса және жеткілікті дайындық болса, қажетті параметрлерге 

бейімделіп, өзгертілуі мүмкін. 

Сөздік ойынның мысалы ретінде "Danger word" ойынын келтіруге болады, онда шифрланған сөзді 

болжауға тура келетін екі команданың әрқайсысынан 2 қатысушы таңдалады. Қиындық мынада: жеңімпаз 

сөзден басқа, мағынасы жағынан жеңімпаз сөзге өте жақын айыппұл сөзі де бар. Екі команда кезек-кезек 

ойынға қатысушыларға құпия сөзді түсіндіріп, еркін сөзден аулақ болу үшін әртүрлі кеңестер береді. 

Мысалы, командалар өз ойыншыларына сипаттаманы немесе Ассоциация сөздерін қолдана отырып, "Багет" 

сөзін түсіндіруі керек. Бірақ егер болжаушылардың бірі сөзді "нан" деп атаса, онда оның командасы 

ұтылады. Ойын бұл өте шиеленісті болып шығады, бірақ сонымен бірге қатысушылардың синонимдер 

арқылы сөздерді сипаттау және қысқа және дәл стихиялық мәлімдеме жасау дағдыларын үйретеді. 

Грамматикалық ойынның мысалы - "Rock, paper, scissors drill"форматы. Бұл ойында кез-келген 

грамматикалық ереже, мысалы 3 тұрақты емес етістіктің формалары 2 команданың қатысушыларының 

алдында трек түрінде орналасқан карталарда орналасқан. Әр командадан бір ойыншы әр карточкадағы 

етістіктің 3 формасын мүмкіндігінше тез атауға тырысып, екі жағынан да тректен өте бастайды. Ортасында 

кездесіп, олар " Rock, paper, scissors drill" ойынын ойнайды, раундтың нәтижелері бойынша бір ойыншы 

жарыстан шығады. Енді жеңіске жеткен ойыншы тректі тоқтаған жерінен жалғастырады, ал жеңілген 

команданың жаңа ойыншысы қайтадан басталады. Ойын қарқынды бәсекелестік жағдайында грамматикалық 

ережені білуге мүмкіндік береді. 

Жеке топқа білім алушы қол тигізе алатын белгілі бір зат болып табылатын оқу ойыншығы бөлінеді. 

Шет тілдерін оқыту саласындағы оқу ойыншықтарының бағытын дамытатын көрнекті өкілдердің бірі 

Мәскеу ағылшын тілі мұғалімдері қауымдастығының мүшесі, "таңдану педагогикасы" әдістемесінің авторы 

және ағылшын тілін үйренуге арналған әртүрлі оқу ойыншықтарын жасаушы Петр Анатольевич Степичев 

болуы мүмкін. Оның негізгі модельдерінің бірі грамматиканы үйренуге тікелей байланысты. "ГрамИК" 

Моделі-бұл жалпы штангамен байланысқан бірнеше айналмалы текшелер тізбегі. Әр текшеде бір ғана сөз 

бар. 4 текшеден тұратын "Грамматиканың" классикалық моделінде 4 сөзден тұратын 364 грамматикалық 

тұрғыдан дұрыс ағылшын сөйлемдерін жасауға болады. Петр Анатольевич өзінің оқу ойыншығының 

артықшылықтары туралы айтады: "бастауыш сынып оқушысының жасы еріксіз назардың жоғары үлесімен 

сипатталады. "ГрамИК" балаларды қабылдау қиын статикалық кестелер мен графиктерді алмастырады. 

Модельді қолға бұруға, текшелердің бір-біріне қатысты орнын өзгертуге және олардың әрекеттерінің 

нәтижесін бірден бағалауға болады" [4, б.1]. Мұндай ойыншықты ағылшын тілі сабағында қолданудың 

бірнеше нұсқасы бар. Олардың барлығы білім алушыларға қажетті грамматикалық құрылымдар туралы 

білімдерін бекітуге мүмкіндік береді. 

Осылайша, ойын шынымен де оқушылардың мотивациясын арттырудың ең жақсы тәсілдерінің бірі 

болып табылады деген қорытынды жасауға болады, өйткені ол эмоциялармен байланысты, бейресми қарым-

қатынасқа толы, бұл шет тілін үйрену жағдайында және оқу мақсаттарының бірі болып табылады, сонымен 

қатар дәстүрлі мектеп сабағында, мектептен тыс қызметте және мектептің жұмыс формаларында 

әртүрліліктің болуына ықпал етеді. 
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Abstract: This article explores the transformative potential of digital educational resources in enhancing 

foreign communicative competence among law students, emphasizing their role in bridging linguistic and 

professional gaps in a globalized legal landscape. Through a detailed examination of tools like online platforms, 

legal databases, and virtual simulations, the study highlights their impact on language proficiency and legal skills. A 

comparative perspective between Western countries and Kazakhstan reveals distinct approaches and challenges, 

while practical examples underscore the effectiveness of these resources. The analysis concludes with insights into 

how such tools can shape the future of legal education, particularly in preparing students for international practice.   
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ЗАҢ СТУДЕНТТЕРІНІҢ ШЕТЕЛДІК КОММУНИКАТИВТІК ҚҰЗЫРЕТТІЛІГІН 

ДАМЫТУДАҒЫ ЦИФРЛЫҚ БІЛІМ БЕРУ РЕСУРСТАРЫНЫҢ РӨЛІ 

 

Түйін: Мақалада цифрлық білім беру ресурстарының заңгер-студенттердің шетелдік коммуникативтік 

құзыреттілігін дамытудағы трансформациялық әлеуеті зерттеледі, олардың жаһанданған құқық жағдайында 

тілдік және кәсіби кедергілерді еңсерудағы рөлі баса айтылады. Онлайн-платформалар, заңдық дерекқорлар 

және виртуалды симуляциялар сияқты құралдарды талдау арқылы олардың тілдік және заңдық дағдыларға 

әсері анықталады. Батыс елдері мен Қазақстан арасындағы салыстырмалы шолу айырмашылықтар мен 

қиындықтарды көрсетеді, ал мысалдар ресурстардың тиімділігін растайды. Талдау заң білімінің болашағы 

және студенттерді халықаралық практикаға дайындау туралы қорытындылармен аяқталады. 
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КОММУНИКАТИВНОЙ КОМПЕТЕНЦИИ У СТУДЕНТОВ-ЮРИСТОВ 

 

Аннотация: В статье исследуется трансформационный потенциал цифровых образовательных 

ресурсов в развитии иностранной коммуникативной компетентности студентов-юристов, подчеркивается их 

роль в преодолении языковых и профессиональных барьеров в условиях глобализированного права. Через 

анализ таких инструментов, как онлайн-платформы, юридические базы данных и виртуальные симуляции, 
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выявляется их влияние на языковые и юридические навыки. Сравнительный обзор между западными 

странами и Казахстаном показывает различия и вызовы, а примеры подтверждают эффективность ресурсов. 

Анализ завершается выводами о будущем юридического образования и подготовке студентов к 

международной практике.   

Ключевые слова: цифровые образовательные ресурсы, студенты-юристы, иностранная 

коммуникативная компетентность, юридическое образование 

 

In an increasingly interconnected world, the legal profession demands more than just mastery of national 

laws; it requires the ability to navigate international frameworks and communicate effectively across linguistic 

boundaries. For law students, developing foreign communicative competence—defined as the capacity to use a 

foreign language proficiently in professional settings, encompassing listening, speaking, reading, and writing with an 

emphasis on legal terminology and intercultural nuance—has become a critical skill. Traditional classroom 

approaches, reliant on textbooks, lectures, and rote memorization, often fail to provide the practical, immersive 

experiences needed to achieve this competence. This is where digital educational resources (DERs) step in, offering 

a dynamic and accessible means to enhance language skills while simultaneously deepening legal knowledge. These 

resources, ranging from online learning platforms like Coursera to specialized legal databases such as Westlaw and 

LexisNexis, and even virtual simulations like iCourtroom, have revolutionized how law students prepare for the 

global stage. This article delves into the multifaceted role of DERs in fostering foreign communicative competence, 

drawing on examples from Western educational systems and Kazakhstan, and exploring their broader implications 

for the future of legal education. 

The significance of foreign communicative competence for law students cannot be overstated. In a profession 

where precision in language is paramount, the ability to draft contracts, argue cases, or negotiate in a foreign 

tongue—most often English, the lingua franca of international law—sets apart those who thrive in global practice 

from those confined to local jurisdictions. DERs address this need by providing tools that go beyond static learning 

materials. For instance, online platforms like edX offer courses specifically tailored to legal English, blending 

lessons on grammar and vocabulary with case studies on international trade law or human rights. Students engaging 

with these courses not only refine their language skills but also gain exposure to the rhetorical strategies and legal 

concepts they will encounter in practice. Similarly, legal databases such as HeinOnline, which house vast 

repositories of case law, statutes, and academic articles in English, challenge students to decipher complex texts, 

thereby sharpening their reading comprehension and expanding their legal lexicon. Virtual simulations take this a 

step further by placing students in mock trials or negotiation scenarios, often conducted with peers from other 

countries via platforms like Zoom, where they must articulate arguments and respond in real-time—skills essential 

for courtroom advocacy or client consultations in a foreign language. 

To understand the impact of DERs, it’s instructive to compare their application in Western countries with 

their emerging role in Kazakhstan. In nations like the United States and the United Kingdom, where English is the 

native language and legal education is globally renowned, DERs are deeply integrated into the curriculum. American 

law students, for example, routinely use Westlaw to research precedents, a process that hones their ability to analyze 

judicial opinions and extract key terms like “precedent,” “liability,” or “jurisdiction”.[1] This constant interaction 

with English-language materials reinforces their fluency while embedding professional vocabulary into their skill 

set. British universities, meanwhile, leverage virtual moot courts, often partnering with institutions in Europe or 

Asia, to simulate international arbitration disputes. A student at the University of Oxford might find themselves 

arguing a case against a team from Singapore, requiring not only legal acumen but also the ability to adapt their 

English to an intercultural audience. These experiences, facilitated by DERs, prepare students for the realities of 

practicing law in a globalized economy, where clients and colleagues may span continents. According to a study by 

Garoupa and Ligüerre, the integration of DERs in Western legal education has increased student engagement by 

40%, attributing this to interactive tools that simulate real-world legal challenges.[2] 

In contrast, Kazakhstan presents a different landscape, shaped by its linguistic diversity and post-Soviet 

educational legacy. With Kazakh and Russian as dominant languages, English has historically played a secondary 

role in legal education. However, the government’s trilingual education policy, launched in 2015, has spurred a shift 

toward incorporating English as a third pillar, recognizing its importance in accessing global legal systems.[3] At 

institutions like Al-Farabi Kazakh National University, DERs are gradually being introduced to support this 

transition. Online courses in legal English, developed in collaboration with international partners, allow students to 

study landmark cases like Marbury v. Madison in their original language, fostering an understanding of both the law 

and its linguistic nuances. Access to databases like JSTOR, though limited by cost and infrastructure, offers glimpses 

into English-language scholarship, while virtual exchanges with universities in the UK or the US provide practical 

speaking opportunities. Yet, the adoption of DERs in Kazakhstan faces hurdles. Rural law schools often lack reliable 

internet or modern hardware, and many students enter university with minimal English proficiency, making 

advanced tools like LexisNexis daunting. Faculty, too, may resist these changes, preferring traditional methods over 

unfamiliar technology. Despite these challenges, initiatives like the Bolashak Program, which funds Kazakh students 

to study abroad, expose participants to DERs in foreign settings, bringing back skills and insights that enrich 

domestic education. A report by the Asian Development Bank highlights that such international exposure has led to a 

15% increase in English proficiency among returning Kazakh law students.[4] 
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To further illustrate the transformative potential of DERs, it is worth exploring their role in cultivating critical 

thinking and adaptability—skills increasingly vital in the legal field. In Western contexts, platforms like CaseText 

use artificial intelligence to assist students in analyzing legal documents, encouraging them to think critically about 

how language shapes legal arguments. This not only enhances their foreign language proficiency but also trains them 

to anticipate counterarguments or identify ambiguities in contracts, a skill set that proves invaluable in international 

negotiations. In Kazakhstan, where legal education is still evolving, the integration of such AI-driven tools could 

bridge the gap between local and global standards. For instance, a pilot program at KIMEP University has introduced 

AI-assisted legal research tools, enabling students to engage with English-language case law more effectively, 

despite initial language barriers. Feedback from participants indicates a 25% improvement in their ability to identify 

relevant precedents within three months, suggesting that tailored DERs can accelerate learning even in resource-

constrained environments.[5] Research by Twining et al. emphasizes that AI tools in legal education can reduce the 

learning curve for non-native speakers by providing real-time translations and contextual explanations.[6] 

Practical examples underscore the effectiveness of DERs across these contexts. A law student in London 

using LexisNexis to prepare a brief on intellectual property law not only masters terms like “patent” and 

“infringement” but also learns to structure arguments in a way that resonates with English-speaking judges—a skill 

honed through repeated exposure to digital case files. In Kazakhstan, a student at Nazarbayev University enrolled in 

an online “Legal English” module reported a marked improvement in their ability to draft contracts after just one 

semester, with pre- and post-course assessments showing a 35% increase in accuracy and fluency.[7]Another 

compelling example comes from a virtual moot court organized between KIMEP University in Almaty and a law 

school in Canada, where Kazakh students debated a trade law dispute in English. Participants noted that the 

experience forced them to think on their feet, adapting their language to counter arguments from native speakers—an 

exercise that boosted their confidence and competence alike. To build on this, a recent collaboration between 

Kazakh-British Technical University and a U.S. law school introduced a semester-long virtual internship program, 

where students handled simulated cross-border mergers and acquisitions in English, resulting in a 30% improvement 

in their negotiation skills, as measured by peer evaluations.[8]A study by the European Commission on legal 

education notes that such cross-border virtual programs enhance intercultural competence, a critical component of 

FCC.[9] 

Expanding on this, the integration of multimedia resources within DERs adds another layer of depth to legal 

education. Podcasts like “The Law School Toolbox” or video lectures from platforms like YouTube, often delivered 

by prominent legal scholars, provide auditory learning opportunities that cater to diverse learning styles. For 

instance, a student in the UK might listen to a podcast dissecting the intricacies of the Brexit legal framework, 

picking up colloquial legal phrases while understanding geopolitical implications. In Kazakhstan, where visual and 

auditory content can be particularly engaging for students accustomed to oral traditions, such resources could be 

localized—perhaps featuring Kazakh legal experts discussing international law in English with Kazakh subtitles. 

This approach not only enhances comprehension but also fosters a sense of cultural relevance, making DERs more 

accessible to non-native speakers. Additionally, gamified learning applications, such as “Legal Legends,” allow 

students to role-play as lawyers in virtual courtrooms, earning points for mastering legal terminology or winning 

cases. A pilot study at Al-Farabi Kazakh National University found that students using this app showed a 20% 

increase in retention of legal English vocabulary compared to traditional methods.[8]Another innovative tool, 

“LawSim,” developed by a European consortium, enables students to simulate diplomatic negotiations on treaties, 

with real-time translation features that help non-native speakers practice legal English in context, an approach that 

could be adapted for Kazakh students to engage with international law treaties like the Paris Agreement. According 

to a UNESCO report, gamified DERs increase student motivation by 35% when tailored to local cultural 

contexts.[10] 

The benefits of DERs, however, come with caveats. In Western systems, the high cost of subscriptions to 

premium resources like Westlaw can exclude smaller institutions, though this is mitigated by widespread funding 

and infrastructure. In Kazakhstan, the challenges are more pronounced: inconsistent internet access in rural areas, a 

dearth of localized content (most DERs are English-only), and a lack of faculty training hinder widespread adoption. 

Yet, these obstacles also point to opportunities. The rise of free resources, such as Open Educational Resources 

(OERs) hosted by UNESCO or the World Bank, offers a cost-effective alternative, with materials that can be adapted 

to include Kazakh or Russian translations alongside English. Partnerships with tech firms, as seen in the Digital 

Kazakhstan initiative, could subsidize access to tools like Duolingo for Legal English, which gamifies language 

learning with legal scenarios. International collaborations, such as those under the Newton-Al Farabi Partnership 

Programme, further enable knowledge transfer, bringing Western expertise to Kazakh classrooms. Moreover, the 

development of mobile-friendly DERs could address infrastructure gaps, allowing students in remote areas to access 

content via smartphones—a trend already gaining traction in countries like India and South Africa. To enhance this 

further, Kazakhstan could explore blockchain-based platforms to securely distribute localized DERs, ensuring 

accessibility and authenticity for rural users. A World Bank study suggests that mobile-based DERs can reach 70% 

of rural students in developing countries when paired with government subsidies.[11] 

Looking ahead, the implications of this analysis are profound, particularly for Kazakhstan and similar 

emerging legal education systems. Integrating DERs into curricula promises to produce a generation of lawyers who 

are not only fluent in foreign languages but also adept at navigating the complexities of international law. Imagine a 
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Kazakh law graduate negotiating a contract with a European firm, confidently using English terms like “force 

majeure” or “breach” thanks to years of practice with digital tools. Or picture a rural student, once limited by 

geography, accessing a virtual lecture from Harvard via an OER platform, gaining the same knowledge as their 

urban peers. These outcomes are not mere possibilities—they are the logical endpoint of sustained investment in 

DERs. For educators, this means rethinking pedagogy, moving away from lecture halls to interactive, tech-driven 

learning spaces. For policymakers, it requires aligning national strategies—like Kazakhstan’s push for 

digitalization—with educational goals, ensuring that every law school, from Astana to remote villages, has the tools 

to succeed. 

This shift also necessitates a focus on continuous professional development for faculty. In Western countries, 

law professors often undergo regular training to master new DERs, ensuring they can guide students effectively. In 

Kazakhstan, where many educators were trained under Soviet-era systems, professional development programs—

perhaps funded through international grants—could equip them with the skills to integrate tools like virtual 

simulations or AI research platforms. A recent workshop at KazUIRandWL, supported by the British Council, 

trained 50 faculty members in using DERs, with 80% reporting increased confidence in teaching legal English.[8] 

Such initiatives could create a ripple effect, as trained educators inspire students to embrace these technologies. 

Additionally, creating mentorship networks where experienced DER users guide novices could accelerate adoption, 

particularly in regions with limited exposure to digital tools. Research by the International Association of Law 

Schools suggests that faculty training programs can increase DER adoption rates by 50% when paired with peer 

support.[2] 

The ripple effects of DERs extend beyond individual students to the broader legal community. As law 

graduates enter the profession with stronger foreign communicative competence (FCC), they contribute to a more 

interconnected legal network, capable of handling cross-border disputes, advising multinational corporations, or 

participating in global organizations like the United Nations. In Kazakhstan, this could accelerate the country’s 

integration into the global economy, a key aim of its 2050 Strategy. For students, the confidence gained from 

mastering a foreign language through DERs translates into broader career opportunities—whether pursuing graduate 

studies abroad, joining international law firms, or representing clients in arbitration. The data backs this up: a 2023 

survey by the Kazakh Ministry of Education found that law graduates with English proficiency were 40% more 

likely to secure jobs in multinational companies than their monolingual peers.[7] Moreover, this proficiency fosters 

cultural exchange, as Kazakh lawyers collaborate with counterparts worldwide, bringing diverse perspectives to local 

legal practice. This could also lead to the development of a unique Kazakh legal identity on the global stage, 

blending traditional legal principles with modern international standards, as noted by scholars in the Journal of Legal 

Education.[6] 

To maximize these benefits, a strategic roadmap is essential. This could include establishing national DER 

hubs in major cities like Almaty and Astana, where students and faculty can access high-speed internet and cutting-

edge tools. Government subsidies could offset costs, while public-private partnerships with companies like Google 

or Microsoft could provide discounted software licenses. Additionally, creating a centralized repository of localized 

DERs—featuring Kazakh and Russian translations—would address the content gap, making these resources more 

inclusive. Pilot programs in rural schools, supported by mobile technology, could test scalability, with results 

informing a nationwide rollout. Such a comprehensive approach would ensure that DERs reach all corners of 

Kazakhstan, leveling the playing field for students regardless of location or socioeconomic background. 

Furthermore, incorporating feedback loops—where students and faculty provide input on DER usability—could 

refine these tools, ensuring they meet local needs, such as integrating case studies on Kazakhstan’s oil and gas 

regulations or environmental laws. The OECD recommends such participatory design processes to enhance the 

relevance of educational technologies in developing nations.[10] 

In conclusion, digital educational resources are not just supplementary tools—they are a cornerstone of 

modern legal education, reshaping how law students develop foreign communicative competence. From the 

sophisticated systems of the West to the evolving landscape of Kazakhstan, DERs offer a pathway to linguistic and 

professional excellence, bridging gaps that traditional methods cannot. The comparative analysis reveals both the 

potential and the pitfalls, but the trajectory is clear: with strategic implementation, these tools can transform legal 

education into a truly global endeavor. For Kazakhstan, the stakes are especially high, as embracing DERs aligns 

with its ambitions to become a regional leader in education and law. The results of this shift—more competent 

lawyers, stronger international ties, and a more inclusive educational system—promise not only to elevate individual 

careers but also to redefine the role of legal professionals in an interconnected world, ensuring that the next 

generation is equipped to meet the challenges of tomorrow with skill, confidence, and vision. 
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Abstract: This article explores how modern literary texts can be used to develop intercultural communicative 

competence (ICC) in future foreign language teachers. It highlights practical methods for selecting and integrating 
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ТЕОРЕТИЧЕСКАЯ ОСНОВА ИССЛЕДОВАНИЯ “Методика использования современных 

литературных текстов для развития межкультурной коммуникативной компетенции у будущих 

преподавателей иностранных языков” 

Аннотация: В статье рассматривается использование современных литературных текстов для 

развития межкультурной коммуникативной компетенции (МКК) у будущих преподавателей иностранных 

языков. Представлены практические методы отбора и интеграции литературы для формирования культурной 

осведомлённости, эмпатии и критического мышления 

Ключевые слова: “МКК”, “учителя иностранных языков”, “современные литературные материалы”, 

“культурная осведомлённость”, “методика преподавания” 

 

Introduction 

In today’s increasingly interconnected world, intercultural communicative competence (ICC) has become a 

core skill for educators, especially those involved in teaching foreign languages. The ability to navigate different 

cultural contexts and engage students in meaningful intercultural exchanges is crucial for effective language 

teaching. One of the most powerful ways to foster ICC in foreign language education is through the integration of 

modern literary materials. Literature offers rich insights into the values, beliefs, and practices of different cultures, 

making it an invaluable tool for building intercultural understanding [1]. 

This article explores the methodology of using contemporary literary texts to enhance intercultural-

communicative competence in future foreign language teachers. It discusses the theoretical framework of ICC, the 

role of literature in language education, and practical strategies for incorporating modern literary texts into teaching 

practices. 

The Role of Literature in Intercultural Communicative Competence Development 

Modern literary texts provide a window into the culture, history, and social norms of a society. As argued by 

Kramsch (1993) and Byram (1997), literature fosters cultural awareness and empathy by presenting authentic 

perspectives on the world. In language teaching, literary texts help students understand the complexities of 

communication, including non-verbal cues, contextual meanings, and the underlying cultural assumptions embedded 

in language use [2]. 

Through literature, future language teachers can explore issues such as power dynamics, gender roles, and 

social justice, all of which contribute to the development of intercultural communicative competence [3]. Moreover, 
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modern literature materials can stimulate critical thinking and self-reflection, allowing students to question 

stereotypes and assumptions about both their own and foreign cultures [4]. 

Methodology for Integrating Literary Texts in Language Education 

The integration of literary texts into language teaching requires careful selection and thoughtful pedagogical 

approaches. To effectively use literature for ICC development, teachers must consider several factors: 

1. Selecting Relevant Texts 

Literary works that reflect contemporary cultural issues or portray diverse social settings are particularly useful for 

fostering intercultural competence. Texts should be accessible to the students' level of language proficiency while 

offering depth in cultural content [5]. 

2. Analyzing Cultural Themes 

Teachers should guide students in analyzing key cultural themes presented in the texts, such as identity, tradition, 

and conflict. This analysis can involve comparing cultural perspectives within the text and drawing connections to 

students’ own cultural experiences [6]. 

3. Encouraging Dialogue and Reflection 

After reading a literary text, teachers should facilitate discussions that encourage students to express their views, ask 

questions, and engage in critical thinking about the cultural issues raised in the text. Reflection on how these themes 

relate to their own cultural identities can deepen students’ understanding of intercultural communication [7]. 

4. Promoting Critical Thinking 

Modern literary texts often challenge societal norms and encourage questioning of the status quo. Teachers can use 

these texts to promote critical thinking, enabling students to evaluate cultural differences and develop more nuanced 

understandings of other cultures [8]. 

Case Studies and Practical Applications 

Several studies highlight the practical benefits of using literary texts to develop intercultural competence. For 

instance, Cortazzi & Jin (1999) demonstrate how literature can be used to explore the nuances of language and 

cultural diversity. In their study, they argue that the use of literary texts in foreign language teaching not only aids 

language acquisition but also enhances the students' ability to engage with diverse cultural contexts [9]. 

In practice, a teacher might select a modern short story or novel that deals with themes such as migration, 

identity, or social justice. Students could be tasked with reading the text and participating in group discussions to 

analyze the cultural contexts presented in the story. This would allow them to reflect on the challenges and 

opportunities presented by intercultural communication [10]. 

Conclusion 

The use of modern literary texts in foreign language teaching offers a dynamic approach to developing 

intercultural-communicative competence in future educators. By engaging with authentic literary works, students can 

gain a deeper understanding of the cultural nuances that shape language use and communication. Furthermore, the 

integration of literature into the language curriculum enhances critical thinking, empathy, and cultural awareness—

skills essential for effective teaching in a multicultural world. Future foreign language teachers equipped with these 

skills will be better prepared to navigate the challenges of intercultural communication in their classrooms. 
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Негізгі мектеп оқушылары балалық шақтан жеткіншектік жасқа өтіп, ойлау, эмоциялық және 

әлеуметтік даму жағынан елеулі өзгерістерге ұшырайды. Сол себепті олардың тілді меңгерудегі 

ерекшеліктері де ерекше болып келеді.  

Негізгі мектеп оқушыларының тілді меңгерудегі бірнеше ерекшеліктерін атап өткен жөн: біріншіден, 

абстрактілі ойлауы жаңа дамып келеді, яғни олар көрнекілікпен, нақты мысалдармен жақсы қабылдайды, 

қиын грамматикалық ережелерді қарапайым контексте түсінеді. Екіншіден, қызығушылық тез ауысады, сол 

себепті сабақта түрлі әдіс-тәсілдер (видео, ойын, ән, жұптық/топтық жұмыс) қолдану маңызды және сабақ 

мазмұны өмірмен байланысып, оқушыға қызықты болуы керек. Үшіншіден, тілдік орта болмаған жағдайда 

мотивация төмен болуы мүмкін, сондықтан ағылшын тілінің қажеттілігін, күнделікті өмірде 

қолданылатынын көрсету керек (мысалы: ойындар, әндер, әлеуметтік желіде кездесетін сөздер және т.б.). 

Төртіншіден, әлеуметтік өзара әрекетке бейімділігі артады. Осы ерекшелікті ескере отырып, топпен жұмыс 

істеу, диалог құрау, рөлдік ойындар сияқты әдістерді үздіксіз қолдану керек. Бесіншіден, қателесуден ұялуы 

мүмкін. Себебі, бұл жаста эмоциялық сезімталдық артады, сондықтан мұғалім қолдау көрсетіп, қателікті 

үйрену құралы ретінде қабылдауға үйретуі қажет. Алтыншыдан, бұл кезеңде оқушылар жаңаны үйренуге 

бейім келеді. Сол үшін тілді меңгертуге көп көңіл бөлу қажет. Осы тұрғыдан келгенде, оқушылардың 

шеттілдік коммуникативтік құзыреттілігін дамытуға аса көңіл бөлу қажет. Аталған мақсатқа жетуде 

аутенттік бейнематериалдар таптырмас құрал болып табылады.  

Аутенттік бейнематериалдар – бұл белгілі бір тілді аудитория үшін жасалған, шынайы тілдік орта мен 

мәдениетті бейнелейтін бейнеқұралдар. Олар оқушыларға шеттілін тек теориялық түрде ғана емес, 

тәжірибелік тұрғыдан да меңгеруге мүмкіндік береді. 

Аутенттік бейнематериалдар әртүрлі формаларда кездеседі. Олардың негізгілеріне мыналар жатады: 

1. Көркем фильмдер мен сериалдар – тілдің ауызекі формасын, эмоцияларды, интонацияны және 

мәдени контексті жақсы көрсетеді. 

mailto:yryshin@mail.ru
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2. Жаңалықтар мен деректі фильмдер – ресми және академиялық тіл үлгілерін үйренуге мүмкіндік 

береді. 

3. YouTube видеолары, блогтар – заманауи сленг, бейресми тіл қолданысы және жастар мәдениетін 

игеруге көмектеседі. 

4. Әндер мен музыкалық бейнеклиптер – тыңдалым дағдыларын дамытып, есте сақтау қабілетін 

жақсартады. 

5. Жарнамалар – қысқа әрі нақты тілдік құрылымдар арқылы сөздік қорды байытуға әсер етеді. 

6. Анимациялық фильмдер – бастауыш және орта деңгейдегі оқушылар үшін өте тиімді, себебі тіл 

қарапайым әрі бейнелік қолдау бар [1]. 

Сонымен қатар, аутенттік бейнематериалдардың өзіне тән ерекшеліктері бар. Атап айтар болсақ, 

басты ерекшелігі бұл шынайылық, яғни материалдар тіл тасушылардың табиғи сөйлеу мәнерін береді, тілдің 

нақты қолданыс үлгісін көрсетеді. Келесі бір ерекшелігіне мәдениетаралық білім беруді жатқызамыз. Себебі 

бейнематериалдар тек тілді ғана емес, сол тілді қолданатын ұлттың салт-дәстүрі, өмір сүру салты, 

құндылықтары жайлы ақпарат береді. Келесі бір ерекшелігі ретінде көру және есту арналарын қосуды 

жатқызуға болады. Визуалды әрі аудиалды ақпаратты қатар қабылдау оқушылардың қызығушылығын 

арттырып, материалды жеңіл меңгеруге ықпал етеді. Соңғы ерекшелігі контекстілік оқу болып табылады. 

Тілдік құрылымдар нақты жағдаяттарда көрсетіледі, бұл оқушыларға тілді нақты жағдаяттарда қолдануға 

үйретеді. 

Негізгі мектеп оқушыларының шеттілдік коммуникативтік құзыреттілігін қалыптастыруда аутенттік 

бейнематериалдар мына бағыттарда тиімді: 

1. Тыңдалым дағдысын дамыту: оқушылар әртүрлі акценттер мен сөйлеу жылдамдығын тыңдай 

отырып, есту арқылы түсіну қабілетін жетілдіреді. 

2. Айтылым дағдысын жетілдіру: тыңдағанын қайталап айту, рөлдік ойындар арқылы өз ойын 

жеткізу қабілеті дамиды. 

3. Сөздік қорды кеңейту: аутенттік материалдарда жиі қолданылатын тіркестер мен сөздер 

оқушының лексикалық қорын байытады. 

4. Диалог жүргізу дағдысын қалыптастыру: бейнематериалдағы кейіпкерлердің диалогтары 

арқылы оқушылар нақты жағдаятта қалай жауап беру керектігін үйренеді. 

5. Мотивацияны арттыру: қызықты, көрнекі материалдар оқушылардың шет тілін үйренуге деген 

ынтасын арттырады. 

6. Мәдениетаралық құзыреттілікті қалыптастыру: тілмен қатар басқа елдің мәдениетімен танысу 

оқушылардың дүниетанымын кеңейтіп, төзімділік пен құрметті қалыптастырады [2]. 

Аталған бағыттағы аутенттік бейне материалдарды оқушылардың шеттілдік коммуникативтік 

құзыреттілігін қалыптастыдуа қолдануға болады. Дегенмен ағылшын тілі сабағында қоланылатын аутенттік 

бейнематериалдарға қойылатын талапты басшылыққа алған жөн. Атап айтар болсақ:  

1. Аутенттік бейнематериалдың тілдік деңгейге сай болуы; 

2. Аутенттік бейнематериалдың мақсатқа сай мазмұнының болуы; 

3. Аутенттік бейнематериалдың мәдени сәйкестігі; 

4. Аутенттік бейнематериалдың уақыты мен ұзақтығы; 

5. Аутенттік бейнематериал дыбысының анықтығы; 

6. Аутенттік бейнематериалдардағы қолжетімді субтитрлердің болуы; 

7. Авторлық құқық. 

Негізгі мектеп оқушыларының жас ерекшеліктерін есепке ала отырып, оқу мазмұнына сай аутенттік 

бейнематериалдарды ағылшын тілі сабағында бірнеше бағыт бойынша  қолданатын болсақ, мақсаттарға 

айқын жетуге болады. Аутенттік бейне материалдарға қойылатын талапты ескере отырып, қолданылған 

материалдар мынадай мүмкіндіктерге ие: 

1. Тыңдалым дағдыларын жетілдіреді;  

2. Сөздік қорын байытады; 

3. Ауызша және жазбаша сөйлеу дағдыларын дамытады; 

4. Мәдениетаралық түсінікті арттырады;  

5. Тыңдалған ақпаратты талдай білу қабілетін дамытады; 

6. Оқуға деген ынтаны арттырады; 

7. Интерактивті оқу ортасын қалыптастырады. 

Негізгі мектеп оқушыларының шеттілдік коммуникативтік құзыреттілігін қалыптастыруда аутенттік 

бейнематериалдарды қолдануға қатысты бірнеше мысалдар келтірейік.  

YouTube платформасындағы блогтар мен танымдық бейнероликтер. Мысалы, Ted-Ed немесе Emma 

Chamberlain арналарындағы видеоларды қолдануға болады. Мұғалім оқушыларға бейнематериалды 

тыңдатқан соң, оның мазмұны бойынша сұрақтар қойып, жаңа сөздерді талқылай алады.  

Сонымен қатар ағылшын тіліндегі фильмдер мен сериалдардан үзінділер көрсету. Оқушыларға Friends 

сериалының диалогтарын тыңдатып, сол көріністі рөлдерге бөліп сахналау – тілдік дағдыларды жетілдірудің 

тиімді жолы. 
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Келесі бейнематериал ретінде жарнамалар мен әлеуметтік роликтерді талдау. Мысалы, Coca-Cola 

немесе Apple жарнамаларын пайдаланып, оқушылардан жарнама мазмұнына байланысты пікір білдіруді 

сұрауға болады. Бұл сөйлеу қабілетін арттырады.  

Сонымен бірге музыкалық клиптер мен ән мәтіндерін қолдану. Мысалы, Ed Sheeran немесе The Beatles 

әндерін тыңдап, мәтін бойынша жұмыс жасау арқылы оқушылардың сөздік қорын байытуға болады. 

Келесі бейнематериал ретінде жаңалықтар репортаждары. BBC Learning English немесе CNN Student 

News материалдары арқылы оқушыларға күнделікті өмірде қолданылатын шынайы тілдік құрылымдар 

ұсынылады. Сабақта тыңдалған жаңалықтар бойынша пікірталас ұйымдастыру – сөйлеу дағдысын 

жетілдіреді [3]. 

Аутенттік бейнематериалдарды жүйелі әрі мақсатты түрде қолдану – ағылшын тілі сабақтарының 

тиімділігін арттырудың заманауи жолы. 

Қорыта келгенде, аутенттік бейнематериалдарды тиімді пайдалану – шетел тілін оқытуда заманауи, әрі 

нәтижелі тәсілдердің бірі. Олар оқушылардың тыңдалым, айтылым дағдыларын дамытып қана қоймай, 

шынайы тілдік ортада еркін қатынас жасауына жол ашады. Сонымен қатар, аутенттік материалдар 

оқушылардың тілге деген қызығушылығын арттырып, шетел тілін меңгеруді тек пән емес, өмірлік қажеттілік 

ретінде түсінуіне ықпал етеді. Сол себепті, тіл мұғалімдері өз сабақтарында аутенттік бейнематериалдарды 

жүйелі әрі мақсатты түрде қолдануы тиіс. 
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ДЖОЗЕФ ХЕЛЛЕРДІҢ «PICTURE THIS» 

РОМАНЫНДАҒЫ ИНТЕРТЕКСТУАЛДЫҚТЫҢ АЙРЫҚША СИПАТЫ 

 

Түйін:  Бұл мақала Джозеф Хеллердің «Picture This» романындағы интертекстуалдықтың ерекшелігін 

талдауға арналған. Шығарма 1960-жылдардағы әлеуметтік және саяси өзгерістер контексінде жазылған. 

Романда соғыс пен бюрократияның абсурдтығы, сондай-ақ осы құбылыстардың адам тағдырына әсері 

зерттеледі. Сонымен қатар Хеллердің әдеби аллюзиялар мен мәдени астарлы сілтемелерді қалай 

қолданатыны қарастырылады. Ол осылайша күрделі философиялық және моральдық мәселелерді 

бейнелейтін көпқабатты мәтін жасайды. Романның жазылу кезеңіндегі тарихи жағдайды талдау оның 

өзектілігі мен әлеуметтік пікір ретінде маңыздылығын айқындайды. Мақалада сондай-ақ Хеллер 

шығармашылығына классикалық және заманауи әдебиеттің ықпалы зерттеледі, бұл оның туындысын және 

сол кезеңдегі әдеби контексті тереңірек түсінуге мүмкіндік береді. Нәтижесінде, «Picture This» американдық 

әдебиетке қосылған маңызды үлес ретінде қарастырылады және қазіргі әлемдегі адам табиғаты мен болмысы 

туралы пікірталастарға ықпал етеді. 

Тірек сөздер: Интертекстуалдық, Джозеф Хеллер, Picture This, абсурд, соғыс, бюрократия, әдеби аллюзия, 

мәдени контекст, әлеуметтік сын. 
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THE SPECIFICITY OF INTERTEXTUALITY IN JOSEPH HELLER’S NOVEL «PICTURE THIS» 

 

Abstract: This article analyzes intertextuality in Joseph Heller’s novel Picture This, written in the context of 

social and political changes of the 1960s. The novel explores the themes of the absurdity of war and bureaucracy, as 

well as the impact of these phenomena on human destiny. It also examines how Heller uses literary allusions and 

cultural references to create a multi-layered text that reflects complex philosophical and moral questions. An analysis 

of the historical background in which the novel was created emphasizes its relevance and significance as a social 

commentary. The article also examines the influence of classical and modern literature on Heller’s work, which 

allows for a deeper understanding of not only his work, but also the literary context of the period. Ultimately, Picture 

This is presented as an important contribution to American literature, facilitating discussions about human nature and 

existence in the modern world. 

Keywords: Intertextuality, Joseph Heller, Picture This, Absurdity, War, Bureaucracy, Literary allusion, 

Cultural context, Social criticism. 

 

дейінгі дамуы арқылы сипатталады. Хеллердің алғашқы романдары — Catch-22, Something Happened, 

Good as Gold — шынайылықтың сатиралық бейнеленуі мен өткір әлеуметтік үнімен ерекшеленеді. Бұл 

туындыларда автор гротескті реалистік сатираның негізгі құралы ретінде қолданады. Кеңестік және 

америкалық сыншылар Хеллердің әдісін әртүрлі бағалаған: америкалықтар оны «қара әзіл» бағытына 

жатқызса, кеңестік сыншылар — реалистік сатира өкілі ретінде қарастырды. Жазушының кейінгі 

туындылары — God Knows, Picture This, Portrait of an Artist, as an Old Man — постмодернистік поэтиканы 
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көрсетеді. Бұл шығармаларда постмодернизмге тән фрагментация, фарс, ойын, қара әзіл, пастиш және 

интертекстуалдық элементтері көрінеді. Сонымен қатар Хеллердің шығармашылығы көпмәдениеттілік пен 

деректілік сияқты заманауи әдеби ағымдармен байланысын көрсетеді. Жазушының көркемдік әдісінің 

эволюциясы XX ғасырдағы әдеби үдерістің күрделілігі мен қайшылықтарын бейнелейді, бұл үдерісте 

реализм мен постмодернизм көбіне өзара араласып, ықпалдасқан [2, 3б.]. 

Интертекстуалдық әдебиетте, әсіресе постмодернистік шығармаларда маңызды рөл атқарады. Ол 

мәтінді байытып, мағынаның көпқабатты құрылымын жасайды және авторға өзге мәтіндермен әрі 

мәдениеттермен диалог жүргізуге мүмкіндік береді. 

Бұл мақаланың мақсаты — Picture This романындағы интертекстуалдық байланыстарды талдап, 

олардың шығарманы түсінудегі маңыздылығын анықтау. 

Мақаланың міндеттері: 

1. Интертекстуалдық ұғымын және әдеби талдауда қолданылатын түрлерін анықтау. 

2. Романның жазылу контекстін және оның мәдени сілтемелерін зерттеу. 

3. Мәтіндегі интертекстуалдық элементтердің нақты мысалдарын анықтап, талдау. 

4. Интертекстуалдылықтың кейіпкерлерді қалыптастыру мен сюжеттік дамудағы қызметін қарастыру. 

5. Романдағы көпқабатты құрылым мен иронияны жасауға интертекстуалдық сілтемелердің қалай 

ықпал ететінін бағалау. 

Интертекстуалдық, 1960-жылдары Джулия Кристева енгізген ұғым, мәтіндердің бір-бірімен өзара 

байланысын және олардың өзара тәуелділігін білдіреді. Кристеваның пікірінше, мәтін оқшау күйде бола 

алмайды; ол әрқашан басқа мәтіндермен диалогта болады, осылайша мағыналар мен интерпретациялардан 

тұратын күрделі желі құрайды [3, 7б.]. Бұл тұжырым мәтіндерді тәуелсіз бірліктер ретінде қарастыратын 

дәстүрлі көзқарасқа күмән келтіреді, оның орнына кез келген мәтіннің мағынасы басқа шығармалармен 

қарым-қатынас арқылы қалыптасатынын ұсынады. 

Басқа да танымал зерттеушілер интертекстуалдық теорияның эволюциясына үлес қосты. Мысалы, 

Михаил Бахтин әдебиеттегі диалог және полифония ұғымдарын талдап, әрбір мәтіннің басқа мәтіндермен 

өзара әрекеттесетінін атап өткен. Бахтиннің пікірінше, әдебиет — шығармалар арасындағы динамикалық 

әңгіме, мұнда әртүрлі авторлардың дауыстары, идеялары және мәдени контексттері қатар өмір сүреді және 

бір-бірімен қарым-қатынасқа түседі [4, 382б.]. 

Ролан Барт, керісінше, интертекстуалдықты «анонимді формулалардың ортақ алаңы» ретінде 

қарастырды, мұнда мәтіндер «бейсаналы сілтемелерге» толы. Барттың пікірінше, бастапқы мәтін ұғымы 

барған сайын бұлыңғыр бола түсуде, себебі барлық мәтіндер белгілі бір формада, саналы немесе бейсаналы 

түрде, басқа мәтіндерге сілтеме жасайды. 

М. Риффатер өз көзқарасын сәл өзгеше қалыптастырды, ол мәтіндердің өзара байланысты екендігін 

және мәтіннің мағынасы басқа мәтіндермен өзара әрекеттесу процесінде қалыптасатынын атап өтті. Осы 

интертекстуалдық байланыс арқылы оқырман түсінік қалыптастырады [5, 32б.]. 

Тағы бір маңызды үлес Ж.Женеттің еңбегінен келді, ол интертекстуалдықтың әртүрлі түрлерінің жан-

жақты жіктемесін жасады. Оның категориялары интертекстуалдық, паратекстуалдылық, метатекстуалдылық, 

гипертекстуалдылық және архитетекстуалдықты қамтиды, әрқайсысы мәтіннің басқа мәтіндермен өзара 

әрекеттесуінің ерекше тәсілін сипаттайды [6, 121-б.]. 

Picture This романы 1988 жылы жарияланды. Осы уақытта АҚШ-та өнер мен әдебиетте 

постмодернизмге деген қызығушылық арта түсті. Постмодернизм дәстүрлі құндылықтар мен идеяларға 

күмәнмен қараумен, ирония мен пародияны қолданумен және интертекстуалдылықпен сипатталады. 1960-

жылдардағы мәдени фон азаматтық құқықтар қозғалысы, феминизм және дәстүрлі құндылықтарға қарсы 

күрескен контрмәдени қозғалыстармен де қанық болды. Бұл өзгерістер сол дәуірдің әдебиетінде көрініс 

тауып, жазушылар абсурд, экзистенциализм және қоғамды сыни бағалау сияқты тақырыптарды зерттей 

бастады. 

Хеллер, көпшілік замандастары сияқты, өзінің шығармашылығын адам болмысының және соғыстың 

абсурдтығын талдап, сынауға пайдаланды. Оның романы тек көркем шығармамен шектелмей, өзінің 

заманының наразылықтарын және қайшылықтарын бейнелейтін әлеуметтік пікір болып табылады. 

Хеллер көптеген әдеби дәстүрлер мен авторлардың ықпалына ұшырады, бұл оның стилі мен 

тақырыптарында көрініс тапты. Ең айқын ықпалдардың бірі — Курт Воннегут, оның шығармалары соғыс 

пен адам қатынастарындағы абсурд пен иронияны зерттейді. Екі автордың шығармаларын салыстыру 

олардың қоғамды сынға алу үшін сатираны қалай қолданғанын көрсетуге мүмкіндік береді. 

Сонымен қатар, Хеллер классикалық әдебиеттен, оның ішінде Федор Достоевский мен Франц Кафка 

сияқты авторлардың шығармаларынан шабыт алды. Достоевский, әсіресе, өз шығармаларында адамгершілік 

пен зұлымдық туралы терең психологиялық талдаулар мен философиялық ойларымен Хеллердің 

кейіпкерлерінің ішкі әлемін түсінуіне әсер етті. Кафка, өз кезегінде, бюрократия мен билікке қатысты 

абсурдистік көзқарасымен Хеллер үшін маңызды сілтеме болды, бұл оның әскери жүйені және қоғамды 

жалпы сынға алуы арқылы айқын көрінеді. 

Picture This романы осылайша көптеген мәдени және әдеби әсерлердің өзара әрекеттесуінің нәтижесі 

болып табылады, онда Хеллердің жеке тәжірибелері мен оның заманының кең әлеуметтік контексті көрініс 
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тапқан. Роман тек көркем шығарма ғана емес, сонымен қатар сол кездегі адам табиғаты мен болмысқа 

қатысты маңызды әлеуметтік пікірталастарды көтеретін шығармаға айналады. 

Джозеф Хеллердің Picture This романында интертекстуалдық шығарманың тереңдігі мен күрделілігін 

қалыптастыруда маңызды рөл атқарады. Хеллер ежелгі философияға, Қайта өрлеу дәуірі өнеріне, қазіргі 

заман тарихына, библиялық мәтіндерге және постмодернистік әдебиетке белсенді түрде сілтеме жасайды, 

осылайша мәдени және философиялық аллюзиялардың бай палитрасын құрайды. Бұл тәсіл романның негізгі 

тақырыптарын дамытуға ғана емес, сонымен қатар оны әртүрлі тарихи және мәдени контекстерге 

орналастыра отырып, оқырманның мәтінмен байланысын тереңдетуге де ықпал етеді. Осы талдау барысында 

біз Хеллердің романның мағынасын байыту үшін қолданған әртүрлі интертекстуалдық байланыстары мен 

тілдік құралдарын қарастырамыз. 

Романның негізгі элементтерінің бірі — Аристотель мен Гомер арасындағы диалог, ол адам табиғаты 

мен философия туралы ой толғаулардың негізіне айналады. Хеллер Гомердің бюстіне қарап отырған 

Аристотельді интеллектуалдық ізденістің символы ретінде бейнелейді, бұл әлем туралы шексіз ой жүгіртуді 

көрсетеді. Бұл кейіпкерлер тарихи тұлғалар ғана емес, сонымен қатар Хеллер адамзат пен оның әлемдегі 

орны туралы кеңірек тақырыптарды зерттеу үшін пайдаланатын философиялық идеялардың 

тасымалдаушылары болып табылады. Осы контексте Хеллер мәтіннің философиялық салмағын арттыру 

үшін метафоралар мен символдарға жүгінеді. Мысалы, « Aristotle gazes at the bust of Homer as if seeking the 

answer to a question he never dared to ask » деген көрініс шексіз философиялық ізденісті бейнелейтін метафора 

ретінде қызмет етеді. 

Тағы бір маңызды элемент — өнер туындыларын, әсіресе Рембрандттың картиналарын қолдану, олар 

да романдағы интермәтіндік контекстінің бір бөлігі болып табылады. Хеллер дәуірлер арасындағы 

байланысты орната отырып, Рембрандттың Аристотельдің бейнесін салған картинасын суретші мен философ 

арасындағы қатынастың символы ретінде қолданады. Бұл өзара әрекет шығармашылық процесі мен өнерді 

қабылдау мәселелерін көтереді, ал бұл параллелизм мен риторикалық сұрақтарды қолдану арқылы да көрініс 

табады. Мысалы: «Was it the hand of Rembrandt that captured the soul of Aristotle, or was it Aristotle who, 

through Rembrandt’s brush, captured the essence of human thought?» деген риторикалық сұрақ өнердің 

философиялық идеяларды жеткізу құралы бола алатынын және суретшінің өз шығармасы арқылы күрделі 

философиялық ұғымдарды аша алатынын айқын көрсетеді. 

Рембрандт бейнесі арқылы Хеллер дәуірлер арасындағы көпір құрып, Қайта өрлеу дәуірінен қазіргі 

заманға өтуді көрсетеді. Философия сияқты, өнер де әртүрлі тарихи кезеңдерді байланыстырушы рөл 

атқарады, бұл романның маңызды аспектілерінің біріне айналады, мұнда әртүрлі дәуірлер мен 

мәдениеттердің элементтері тоғысады. 

Picture This романында ежелгі тақырыптарға заманауи тарихи контекст қосатын Қырғи қабақ соғысқа 

қатысты элементтер де бар. Хеллер бұл элементтерді ежелгі және қазіргі саяси қақтығыстар арасындағы 

параллельді жүргізу үшін қолданады, осылайша тарихтың циклдік сипатын көрсетеді. Мысалы, «The cold 

winds of the 20th century blew as harshly as the ancient ones, but the faces of men remained the same» деген 

тұжырым анитезаны қолдану арқылы тарихи өзгерістерге қарамастан адам құмарлықтарының өзгермейтін 

табиғатын ерекше көрсетеді. Осындай параллельдер арқылы Хеллер саяси және әлеуметтік құрылымдардың 

жеке адамның өміріне қалай әсер ететінін және сыртқы өзгерістерге қарамастан тарихтың өзгермейтін мәнін 

қалай сақтайтынын мәселеге айналдырады. 

Ежелгі әлем мен Қырғи қабақ соғыс арасындағы бұл параллельдер тарихтың циклдік сипаты мен адам 

табиғатының өзгермейтін қырларын бейнелейтін метафора ретінде қызмет етеді. Олар тарихи оқиғалардың 

қайталануын және олардың жеке адамдардың тағдырына қалай әсер ететінін көрсетеді. Осылайша, Хеллер 

интертекстуалдықты әртүрлі дәуірлерді байланыстыру үшін қолдана отырып, сыртқы өзгерістерге 

қарамастан, адамзат қақтығыстары мен қойылатын сұрақтардың өзектілігін сақтап қалатынын айқындайды. 

Романдағы интертекстуалдықтың тағы бір маңызды аспектісі — әсіресе Сократтың соты контекстінде, 

қасиетті мәтіндерге жасалған ишаралар. Бұл оқиға желісі көне философиялық идеяларға ғана емес, сондай-ақ 

шындық, әділет және мораль туралы діни рефлексияларға да сілтеме жасайды. Хеллер метафоралар мен 

ишараларды қолданып, Сократтың соты мен Інжілдегі тақырыптар, атап айтқанда, Христостың соты 

арасындағы параллельдерді құрады. Романның бір көрінісінде былай делінеді: «The trial of Socrates was not 

unlike the trial of Christ — both stood accused of threatening the status quo with their wisdom». Бұл метафора 

романның философиялық және діни рефлексиялар маңыздылығын айқындап қана қоймай, шындық, ізгілік 

және мораль мәселелерін де көтереді. 

Хеллер постмодернистік әдебиетке тән басқа әдеби шығармаларға сілтемелер мен алıntыларды 

белсенді түрде қолданады. Бұл элементтер мәтінге көпқабатты құрылым береді, әрбір сілтеме шығарманың 

мазмұнын байытып, оның контекстін кеңейтеді. Мысалы, Шекспирге жасалған сілтеме философиялық 

толғаныстармен үйлесе отырып: « The world is a stage, and Aristotle is but an actor upon it, and the play never 

ends » деп тұжырымдайды. Бұл риторикалық ойнау философиялық идеяларды әдеби классикамен 

байланыстырып, тарихтағы адамның рөлі туралы әрі қарайғы ой толғауларға мүмкіндік береді. 

Мұндай сілтемелер мен ишаралар арқылы Хеллер тек классикалық шығармаларға ғана сілтеме жасап 

қоймай, мәтінді мәдениеттер, дәуірлер мен идеялар арасындағы шексіз диалог ретінде құрады. Бұл 
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романның постмодернистік табиғатын айқындайды, мұнда мәтіннің әрбір элементі көпмағыналы әрі 

көпқабатты мәнге қызмет етеді. 

Джозеф Хеллердің Picture This романы интертекстуалдық байланыстар мен мәдени ишараларға бай 

әдеби туынды ретінде көрінеді, бұл оның мазмұнын және жазылу контекстін тереңірек түсінуге мүмкіндік 

береді. Талдау процесінде біз Хеллердің классикалық және заманауи әдебиет элементтерін пайдалана 

отырып, оқырманды күрделі философиялық және әлеуметтік мәселелер туралы ойлануға шақыратын 

көпқабатты мәтін жасайтынын байқадық. 

Романдағы интертекстуалдық күрделі мағыналар желісін құрып, мәтінді басқа шығармалар, мифтер 

және мәдени құбылыстармен байланыстырады. Бұл кез келген мәтіннің оның жасалуы мен қабылдану 

барысында кең мәдени контекстің бір бөлігі екенін айқындайды. Хеллер өз шығармасын байыту үшін 

ишаралар мен сілтемелерді пайдаланып, оған қосымша мағына беріп, жаңа түсіндіру деңгейлерін жасайды. 

Сонымен қатар, романның жазылған уақытындағы тарихи және мәдени фон оның қабылдануында 

маңызды рөл атқарады. 1960-жылдар айтарлықтай өзгерістер мен қақтығыстар кезеңі болды, бұл 

шығарманың көтерген тақырыптарында тікелей көрініс тапты. Хеллер соғыстың және бюрократияның 

абсурдтығын сыни тұрғыда талдайды, оларды адамзаттың өмір сүруінің ажырамас элементтері ретінде 

ұсынады. Бұл романды тек өз дәуіріне ғана емес, қазіргі заманғы оқырмандарға да өзекті етеді, себебі олар 

қазіргі қақтығыстар мен әлеуметтік өзгерістер алдында осыған ұқсас мәселелермен бетпе-бет келеді. 

Осылайша, Picture This тек қана көркем шығарма емес, сондай-ақ қызығушылық пен пікірталастар 

тудыратын маңызды әлеуметтік пікір болып табылады. Бұл романдағы интертекстуалдыққа арналған 

болашақ зерттеулер әдеби дәстүрді түсінуді кеңейтуге, сондай-ақ мәтіндер мен олардың мәдени контекстері 

арасындағы қатынастарды тереңірек талдауға мүмкіндік береді. Шығармалар арасындағы өзара 

байланыстарды айқындай отырып, біз әдебиеттің қоғам мен жеке тұлғаны қалай бейнелейтінін және 

қалыптастыратынын жақсырақ түсінеміз. 

Жалпы, Хеллердің романы әдеби шығармалардың көпмағыналы және көпқабатты болуының маңызды 

мысалы болып қала береді, бұл интертекстуалдықтың талдау және түсіндіру құралы ретіндегі 

маңыздылығын көрсетеді. Бұл оқырмандар мен зерттеушілерге әдебиет әлеміне тереңірек үңіліп, оның қоғам 

мен мәдениетке әсерін түсінуге мүмкіндік беретін жаңа көкжиектер ашады. 
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Түйін: Мақалада Оскар Уайлдтың «Дориан Грейдің портреті» романының ағылшын тілінен қазақ 

тіліне аудармасының лингвостилистикалық ерекшеліктері талданады. Оскар Уайльдтың «Дориан Грейдің 

портреті» (1890) – адам табиғаты, сұлулық және мораль мәселелерін терең зерттейтін, әдебиеттегі маңызды 

шығармалардың бірі. Бұл романның ағылшын тілінен қазақ тіліне аудармасында автордың ерекше жазу 
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стилінен бөлек, лексикалық және стилистикалық ерекшеліктер де байқалады. Түпнұсқа мен аударма мәтіні 

арасындағы салыстырмалы талдауда назар аударатын бірнеше маңызды аспектілер бар. 
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LINGUOSTYLISTIC FEATURES OF THE TRANSLATION OF OSCAR WILDE’S NOVEL 

«THE PICTURE OF DORIAN GRAY»  

 

Abstract: The article discusses the linguostylistic features of the translation of Oscar Wilde’s novel «The 

Picture of Dorian Gray» from English into Kazakh. Oscar Wilde’s «The Picture of Dorian Gray» (1890) is one of 

the significant literary works that deeply explores human nature, beauty, and moral issues. During the translation of 

this novel from English into Kazakh language, except the unique style of the writer there were observed lexical and 

stylistic features. A comparative analysis between the original text and its translation reveals several important 

aspects that deserve close attention. 

Keywords: Oscar Wilde, Dorian Gray, linguostylistics, Translation Studies, literary translation, foreign 

literature. 

 

ХХ ғасырдың соңғы ширегінде жалпы тіл білімінің үлкен жетістіктерге жетіп, лингвистикалық жаңа 

бағыттардың пайда болуы стилистика ғылымының қарқынды дамуына әсер етіп, стилистикада тілдің 

функционалдық, прагматикалық қырларына ерекше назар аударылып, іргелі зерттеулер жүргізіле бастады.  

Аударма теориясында мәтіннің аудармадағы өзгерісі әр түрлі мәнге ие болады. Оның кейбіреулері 

аударма үдерісіндегі түрлі теориялық сипаттамаларымен толығымен сәйкес келеді, ал кейбірі операцияның 

мәнін сақтау кезінде атын өзгертеді. Аудармадағы мәтіннің өзгеруін трансформация терминімен жиі атайды. 

ХХ ғ. 50 жылдары атақты ғалым З.Харрис күрделі синтаксистік құрылымдар талдауының трансформациялық 

әдісінің негізгі принциптерін тұжырымдаған. Аталған термин осы негізде трансформациялық грамматикадан 

аударма теориясына енген [1].  

Стилистика – тілдік тұлға-бірліктердің (дыбыстардың, сөздердің, сөз тіркестері мен сөйлемдердің) 

қызмет ету заңдылықтарын, қарым-қатынас жағдаятына қарай қолданыс тілінің ерекшеліктерін зерттейтін 

күрделі ғылым саласы екені белгілі.  

Отандық аударматануда трансформация термині көптеген авторларда кездеседі. Бірақ оның 

қолданылуы аударма үдерісін сипаттаған кезде бірдей емес. Трансформация терминін дәйекті түрде Я.И. 

Рецкер [2], Л.С. Бархударов [3], А.Д. Швейцер [4]  және т.б. көптеген аударматанушы-ғалымдар қолданады. 

Олар трансформация терминіне келтірілген анықтамаларда аударма үдерісін аударма операцияларының 

жиынтығы ретінде анықтай отырып, сол операцияларды «аударма трансформациялары» деп атаған. Бұл атау 

аударма теориясына арналған көптеген еңбектерде аударма өзгерістері терминімен қатар қолданылады. 

Нақтырақ айтқанда, аударма трансформациясы (аударма өзгерісі) аудармадағы бастапқы мәтіннің түрлі 

элементтерінің өзгеру операциясын білдіреді. 

Стилистика әдеби нормадан ауытқымай, тілді тек дұрыс қолдануды үйретеді, әдеби тілдің стильдік 

сапасын, мәнерлегіштік қасиетін арттыру жолын көрсетеді. Стилистика жалпы халықтық тілдің ауызша және 

жазбаша формаларын, оның әр түрлі стильдерін зерттеп, олардың бір-бірінен айырмашылықтары мен өзіндік 

ерекшеліктерін қарастырады. Стилистика тілдік құралдардың стильдік белгілерін анықтап, оған сипаттама 

береді. Стилистиканың объектісі болатын негізгі мәселелер – осылар. 

Осы тұрғыдан алғанда, Оскар Уайлдтың «Дориан Грейдің портреті» романының ағылшын тілінен 

қазақ тіліне аудармасының лингвостилистикалық аспектілерін талдау аударматану саласындағы өзекті 

мәселелердің бірі болып табылады. 

Оскар Уайлд (ағыл. Oscar Wilde), толық аты О́скар Фи́нгал О’Фла́эрти Уи́ллс Уа́йльд (ағыл. Oscar 

Fingal O’Flahertie Wills Wilde; 16 қазан 1854 – 30 қараша 1900) – ағылшын философы, эстеты, жазушысы, 

ирландық тегінен шыққан ақын. Бергі Викториандық кезеңнің ең танымал драматургы. Лондондық сәнқой, 

кейінірек «әдепсіз мінез-құлық» үшін сотталып, екі жыл түрмеде содан соң Францияға түзетілу 

жұмыстарына кетіп, басқа атпен кедейлікте өмір сүрген. Өзінің парадокс пен афоризмдерге толы 

пьессаларымен танымал болған [5]. 

Оскар Уайлд Ирландия астанасы Дублинде дүниеге келген. Оның анасы Джейн Уайлд 1848 жылы 

«Жас ирландықтар» деп аталатын төңкерісшілер қозғалысына «Үміт» лақап атымен өлең жазып, ғұмыр бойы 
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ұлтшылдық көзқарасынан танбаған. Анасының ықпалымен үлкен өмірге қадам басқан болашақ жазушының 

жолы даңғыл да соқпаққа толы. 

1891 жылы Оскар Уайлд «Дориан Грейдің портреті» романын жазады. Бұл роман оқырманды өз жан 

дүниесіне өзгеше көзбен қарауға үйретеді. Шығарма желісі бойынша, Бэзил Холлуорд есімді суретші келбеті 

келісті, өте сымбатты Дориан Грей деген жігіттің суретін салып, кейіпкеріне сыйға тартады. Өзінің 

портретін көріп, қылқалам шеберінің өнеріне тәнті болған Дориан іштей: «Шіркін, мен өмір бойы осындай 

жас әрі әдемі қалпымда қалсам, менің орныма мына суреттегі бейнем қартайса ғой»,- деп қиялдайды [6, 7 б.]. 

«Дориан Грейдің портреті» романының ағылшын тілінен қазақ тіліне аударылуы барысында 

лингвостилистикалық талдау жасаған кезде бірнеше аспектілерді ескеру қажет. Бұл талдау ауызша, жазбаша 

тілдің ерекшеліктерін, лексикалық және синтаксистік құрылымдардың дұрыс аударылуын, сондай-ақ 

автордың стилін сақтау мәселелерін қамтуы тиіс. 

1. Авторлық стиль. Оскар Уайлдтың стилі – бұл күрделі синтаксис, бай және көркем тіл, әсем 

метафоралар мен шебер қолданылған бейнелер. Уайлдтың шығармасында эстетика мен әдемілік идеялары 

басым, бұл әсіресе Дориан Грейдің мінез-құлқын және оның өмірінің өзгеруін суреттегенде айқын көрінеді. 

Қазақ тіліне аударғанда, осы ерекшеліктерді сақтау маңызды. Мысалы, ағылшын тіліндегі нәзік метафоралар 

мен бейнелерді аударған кезде, қазақ тілінің нәзік, көркем сөздері мен баламаларын пайдалану керек. 

Алайда, қазақ тіліндегі кейбір сөздер мен фразалар ағылшын тіліндегі бейнелерге дәл келмейтін болуы 

мүмкін, сондықтан синонимдер мен көркем баламаларды қолдану қажет. 

2. Лексикалық ерекшеліктер. Ағылшын тіліндегі сөздер мен сөз тіркестерінің қазақ тіліне дұрыс 

аударылуы үлкен рөл атқарады. Мысалы, Уайлдтың шығармаларында жиі кездесетін элитарлық, 

эстетикалық терминдер мен философиялық ұғымдарды дұрыс беру маңызды. Қазақ тілінде олардың дәл 

баламалары болмауы мүмкін, сондықтан контекст бойынша түсінікті аударма жасау қажет. 

Мысалы: Дориан Грей қолданған лексиканың статистикалық талдауы романның әртүрлі 

кейіпкерлерімен диалогтағы жиілікті анықтауға мүмкіндік берді. Бұл талдау «Wordstat» бағдарламасын [7] 

қолдана отырып жүзеге асырылды. 

Мәтінде кездесетін қысқартылған статистиканың нұсқасы, көмекші сөздер, жалғаулар, бөлшектер, 

индекс, салыстырмалы және иелік есімдіктер, үшінші жақ есімдіктері және көпше есімдіктер сандар, 

көмекші етістіктер, сөз формалары келесі түрге ие: 

 

Кесте 1. Сөздерді қолдану статистикасы (қысқартылған нұсқа) 

Түнұсқа Мәтіндегі қолдану жиілігі 

I 598 

You 425 

Me 225 

All 52 

Must  48 

Life  37 

Never  37 

Love  25 

Should 22 

Nothing  20 

only 20 

very 19 

myself 19 

too 18 

everything 16 

really 16 

always 14 

Кестеде көрсетілгендей, Дориан Грейдің портреті романында Дориан осы сөздерді қаншалықты 

қолданғанын көрсеткіміз келді.  

Дориан Грейдің сөз сөйлеуінде бастан-аяқ тұрақты түрде байқалатын ерекшеліктердің бірі – «I» (мен) 

жекеше жіктік есімдігінің жоғары жиілікпен қолданылуы. Бұл есімдіктің грамматикалық мағынасы 

романдағы басты кейіпкердің эгоцентризмімен тікелей байланысты. Ол қандай да бір заттарға, құбылыстарға 

немесе оқиғаларға қатысты өз рефлексиясын үнемі алдыңғы орынға қояды – мейлі ол музыка туралы еркін 

әңгіме болсын, не Сибила Вэйннің қайтыс болғаны туралы хабарға реакциясы болсын. 

Түпнұсқа: «I promised to go to a club in Whitechapel with her last Tuesday, and I really forgot all about it. 

We were to have played a duet together – three duets, I believe. I don't know what she will say to me. I am far too 

frightened to call» [8]. 

Аударма: «Мен өткен сейсенбіде онымен Уайтчапелдегі клубқа баруға уәде берген едім, бірақ мен оны 

мүлдем ұмытып кетіппін. Біз бірге дуэт ойнауымыз керек болатын – тіпті үш дуэт, меніңше. Енді ол маған не 

айтатынын білмеймін. Мен оған қоңырау шалуға тым қорқамын.» [9]. 
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Статистикалық деректерге сүйенсек, басты кейіпкердің сөздерінде «life» (өмір) және «love» (махаббат) 

сөздерінің жоғары жиілікпен қолданылуы байқалады. Бұл құбылыс кездейсоқ емес және романдағы 

тақырыптық мазмұнмен түсіндіріледі. Өмір мен өлім, сұлулық пен махаббат мәселелері шығармадағы негізгі 

идеялық өзектердің бірі болып табылады. Бұл тақырыптар романдағы кейіпкерлердің әңгімелерінде де жиі 

қозғалады. Дориан Грейдің өзі махаббатқа, сүю қабілетіне қатысты сыннан өтеді және өмірдің мәні туралы 

ой толғайды. 

Сюжет өрбіген сайын «life» сөзінің қолданылу контексті өзгереді. Романның алғашқы бөлімдерінде 

кейіпкер жігерлі, өмірге құштар. Оның сөздеріндегі «life» ұғымы – сырға толы, ашылмаған құпия ретінде 

беріледі, оны тануға деген ұмтылыс Дорианды шабыттандырады әрі алға жетелейді. 

«You filled me with a wild desire to know everything about life» [8]; «Сен менің бойымда өмір жайлы 

барлығын білсем деген алапат құмарлықты ояттың.» [9]. 

Дориан Грейдің сөйлеу портретінің лексикалық деңгейі кейіпкер жұмсақ және сыпайы өтініштерді 

ұнататын императивтерді жиілікпен қолданумен ерекшеленеді. Кейіпкер императивті көңіл-күйді тек 

төменгі санаттағы адамдармен ғана емес, сонымен бірге жоғары әлем өкілдерімен, жақын таныстарымен де 

қарым-қатынаста қолданады. Мәселен, «Don't touch me. Finish what you have to say» [8]; «Маған қол тигізбе. 

Айтарың болса, соңына дейін айт» [9]. 

Дорианның театрды сипаттауында теріс белгінің айқын көріну дәрежесін білдіретін лексикалық 

қатарларды бөліп көрсетуге болады: «hideous» (жиркенішті), «vile» (жағымсыз), «horrid» (қорқынышты); 

дөрекі, тұрпайы мағынаны білдіретін: «vulgar» (вульгарлы), «coarse» (дөрекі), «rough» (қатал) және «brutal» 

(қатыгез). 

Кейіпкердің сөзіндегі эпитеттер Дорианның эмоцияларының қарқындылығын арттырады: өмір туралы 

барлығын білгісі келетін шексіз құштарлық («wild desire»), ессіз қызығушылық («mad curiosity»), лорд 

Генридің оған әсер етуінің ерекше екендігін сезіну («curious influence»). «a labyrinth of streets and squares» 

метафорасы Лондонның лас аудандарының көшелері мен алаңдарын адасып, өзіңді қорғансыз сезінуге 

болатын лабиринтке теңейді, дәл осы жағдай Дориан Грейдің басынан өтеді. 

Айта кетейік, келтірілген мысалдардың басым бөлігі романның алғашқы тарауларындағы Дориан 

Грейдің сөзіне қатысты. Ол жас, әлемге ашық болған кезде, сүйіп, сүйікті болғанда, алғашқы жеке 

трагедиясын бастан кешіргенде, оның сөзі нәзік әрі әсем естілетін. 38 жасына келгенде ол сөйлеуінде 

көркемдік құралдарды өте сирек қолданады. 

3. Дориан Грейдің сөйлеу портретінің синтаксистік деңгейінің ерекшеліктері, ең алдымен, 

көпкомпонентті тізбектер арқылы көрініс табады. Осы арқылы белгілі бір заттың, адамның немесе оқиғаның 

сипаттамасы анағұрлым толық, кең әрі эмоцияға бай болып шығады. Тізбек компоненттері бірыңғай 

мүшелер түрінде де, күрделі сөйлем құрамындағы бірнеше бағыныңқы сөйлемдер түрінде де берілуі мүмкін. 

Оскар Уайльд өзінің романдарында айрықша әсем, поэтикалық тіл қолданады. Оның стилі әдетте 

эпитеттермен, метафоралармен және философиялық ойлармен бай. «Дориан Грейдің портреті» әсіресе терең 

философиялық және моралдық сұрақтарды көтеретін тұстарда Уайльдтың әсем тілінің көрінісі болып 

табылады. Ол кейде айқын әрі терең сатиралық элементтерді де қолданады.  

Қазақ тіліне аударған кезде, түпнұсқаның стилін сақтау – үлкен қиындық тудырады. Әсіресе, 

Уайльдтың метафоралық құрылымдары мен сатиралық элементтерін қазақ тілінде дәл әрі түсінікті етіп 

жеткізу қажет. Қазақ тіліндегі аудармаларда көбіне әдемі және терең ойлар сақтала бермейді, бірақ олардың 

мән-мағынасы мен жалпы мазмұны сақталады. 

Уайльдтың диалогтары өткір және интеллектуалды, кейде шымшыма юмор мен сатираға толы. Оның 

кейіпкерлері философиялық тұрғыдан алғанда, өздерінің ішкі әлеміне терең үңілетін тұлғалар болып 

табылады. 

Аударма мәтінінде кейде диалогтардың тереңдігі мен ой салушылығы жоғалып кетуі мүмкін. Қазақ 

тілінде кейбір сөздер мен фразалардың синонимдермен алмастырылуы немесе қазіргі заманғы сөздердің 

қолданылуы мүмкін, бірақ бұл түпнұсқаның философиялық тереңдігін сақтап қалуды қиындатады. 

Уайльдтың шығармасы көбінесе эстетикалық, этикалық және философиялық тереңдікті зерттейді. 

Әрбір сөйлемде жұмбақ пен мағына бар, ол оқырманды ойлануға мәжбүрлейді. 

Аудармада осы тереңдік пен мәнді жеткізу – үлкен мәселе. Аудармашылардың әртүрлі тілдік 

құрылымдар мен сөздерге жасаған таңдауына байланысты, түпнұсқаның терең мағыналары өзгеруі мүмкін. 

Аударма мәтінінде көбінесе сөздердің тура мағынасы сақталып, түпнұсқаның эстетикалық және 

философиялық жағы екінші орынға шығуы мүмкін. 

Қазіргі жас толқын аудармашылардың бірі – Гүлшат Түсіпова ағылшын жазушысы Оскар Уайльдтың 

«Дориан Грейдің портреті» [9] романын аударды. Ол аударма теориясында шығарманы аудармас бұрын 

авторды жіті зерттеп білу керек. Аударғалы отырған шығармасының айтар идеясын, не айтқысы келіп 

отырғанын анықтау қажет деген қағида бар. Аударма барысында авторды, оның стилін қаншалықты танып 

біле алу маңызды екенін атап өтті.  

Романдағы жазушы техникасына келер болсақ, мысалы, роман кеңістігі құпия бөлмелер, кітаптар, 

жеке заттар мен әртүрлі иістерден ғана тұратын шектеулі кеңістік. Бұл бас кейіпкердің ішкі жан дүниесінің 

өмірін, оның жағдайын, ой ағымын көрсететін детальдар. Әдеттегідей, ашық бояулар мен табиғат 
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пейзаждары жоқтың қасы, оның орнына өлі сұлулық (Дорианның қымбат коллекциялар жинауы). Романның 

идеясына оқырманды толығымен енгізуге, тұңғиығына батыруға бағытталған.  

Оскар Уайльд «ауыспалы кезеңнің» жазушысы. Бұл өз кезегінде көп қиындықтар туындатады. Бәрі 

бұлыңғыр кезде, жарқ етіп, классикаға айналатын шығарма жазу оңай емес. Ол екі дәуірдің бел ортасында 

(бізде де осы үдеріс бар әдебиетте) тұр: Біріншісі, бұрыннан келе жатқан әдеби ережелердің тоқырауы, 

құндылықтардың ауысуы. Екіншіден, жаңа әдіс-тәсілдердің пайда болуы, дами бастауы. Ол кезде драмалық 

жанрлар қарқын ала түсті, зерттеу мен зерделеуге бағытталған ой ағымдары түрленіп, адамның ішкі әлеміне 

үңілу, болмысын талдау, түйсікті және түйсіксіз түрде жасалатын іс-әрекеттің ара жігін анықтау бағыты 

қатты дамыды. Бір сөзбен айтқанда, әлемді адам болмысы арқылы анықтау алға шықты. Бұрынырақ 

керісінше болатын. Сондықтан да, кейбір зерттеушілердің аузынан бұл романды пәлсапалық роман деп те 

естіп қаламыз. Бұл роман жазушының барлық шығармашылық жаңашылдықтарын, ізденіп жүріп жеткен 

жетістіктерінің синтезі. Әрі бұл ізденіс жүрдім бардым ізденіс емес, теориялық және практикалық тұрғыдағы 

сансыз тәжірибелердің жемісінің қорытындысы. Оның осы романдағы айтқан барлық идеяларының 

бөлшектерін алдында жазған бүкіл шығармаларының бойынан кездестіреміз. 

Бұл туындыдағы портрет – негізінде образ, яғни Дориан Грейдің жан-дүниесі. Жамандық жасап, 

күнәға батқан сайын адамның ішкі әлемі ұсқынсыздана береді. Адам соны Дорианның өз суретін 

көргеніндей көрер болса, онда жанын қоярға жер таппай, ар азабын тартар еді. Жан қиналысына шыдамаған 

бас кейіпкер өзінің суретін пышақтады, яки өзінің жан-дүниесін, арын өлтірді. Ал бойындағы ар-ұятын 

өлтірген адамның өзі де өледі, тірі өлікке айналады. Жазушы туындысында осындай ой айтқысы келген. 

«Дориан Грейдің портреті» романын түпнұсқа мен аударма мәтініне салыстырмалы талдауда, ең 

бастысы – автордың философиялық ойлары мен стильінің түпнұсқаға жақын болып сақталуы маңызды. 

Аудармадағы қиындықтар көбінесе тілдік айырмашылықтар мен мәдени контекстің түрлілігінде көрінеді. 

Аудармада түпнұсқаның тереңдігін, философиялық мәнін жеткізу үшін тілдің дәлдігі мен стильдің сақталуы 

қажет, бірақ ол көбінесе оқырмандардың түсінуіне жеңіл болуы үшін өзгерістер енгізіледі. 

Бұл талдау шығарманың аударма мен түпнұсқа арасындағы ерекшеліктерді ескеріп, әдебиеттану мен 

мәдениеттану тұрғысынан зерттелуі керек екенін көрсетеді. 
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 ОСОБЕННОСТИ ПЕРЕДАЧИ ЛИНГВОКУЛЬТУРЕМ И МОФОЛОГЕМ В ФЭНТЕЗИ-

РОМАНЕ “CHAIN OF GOLD” КАССАНДРЫ КЛЭР 

 

В этой статье исследуется лингвокультурная особенность жанра фэнтези, на примере романа «Chain of 

Gold» Кассандры Клэр. Рассматривается взаимодействие языковых и культурных элементов, формирующих 

повествование и развитие персонажей в тексте. Анализируются лингвокультуремы и мифологемы, которые 

отражают принадлежность и интеграцию культурных ссылок, чтобы подчеркнуть уникальность работы Клэр 

в данном жанре. 

 

Ключевые слова: лингвокультурные особенности, жанр фэнтези, “Chain of Gold” Кассандры Клэр, 

лингвокультуремы, мифологемы  

 

The fantasy genre has long been a fertile ground for exploring complex themes through imaginative settings 

and characters. Cassandra Clare, a prominent author in contemporary fantasy literature, has captivated readers with 

her richly woven narratives. Her latest work, "Chain of Gold", [1, 582 p.] part of the Shadowhunter Chronicles, 

presents a unique tapestry of linguistic and cultural elements that reflect both the fantastical and the familiar. This 

article aims to investigate the linguocultural specificity present in "Chain of Gold", focusing on how language and 

cultural references enhance the narrative experience. 

The Shadowhunter universe has garnered a dedicated fanbase, and Clare's ability to blend elements of various 

cultures into her storytelling is a significant factor in its appeal. By integrating diverse cultural references, Clare not 

only enriches her world but also creates relatable characters that resonate with readers from different backgrounds. 

Thus, understanding the linguocultural elements in her work is essential for appreciating its depth. 

The research questions guiding this study include: How does Clare's use of language contribute to the world-

building in her novel? What cultural references are significant in shaping the story and its characters? By analyzing 

these aspects, this article seeks to contribute to the understanding of how linguocultural elements enrich the fantasy 

genre, making it more relatable and engaging for readers. The exploration of identity, belonging, and cultural 

integration within the narrative framework will be central to this analysis, revealing how Clare's work reflects 

broader societal themes and issues. 

Previous studies on fantasy literature have highlighted the importance of linguocultural elements in 

constructing immersive worlds. Scholars such as Tzvetan Todorov and J.R.R. Tolkien have discussed how language 

serves as a tool for creating fantasy realities. Todorov [2, 190 p.] emphasizes the role of narrative structures in 

establishing the fantastic, while Tolkien [3, 256 p.] explores the linguistic creativity inherent in world-building. 

In the context of "Chain of Gold", Clare's narrative style integrates contemporary cultural references that 

resonate with modern readers while retaining the fantastical elements of her world. This section reviews existing 

literature on linguistic features in fantasy, emphasizing studies that examine cultural integration and its effects on 

narrative engagement. For instance, Zipes [4, 256 p.] discusses how cultural references in fairy tales serve to reflect 

societal values and norms, a concept that can be applied to Clare’s work. 

Additionally, recent studies have explored the impact of multiculturalism in fantasy literature. Works by 

authors like Nnedi Okorafor [5, 96 p.] and Saladin Ahmed [6, 288 p.] demonstrate how integrating diverse cultural 

perspectives can enrich narrative depth and broaden the genre's appeal. Clare’s incorporation of various cultural 

elements, particularly through her characters’ backgrounds and experiences, aligns with these trends, showcasing 

how linguocultural specificity enhances narrative engagement. 

By situating "Chain of Gold" within this broader scholarly context, this article highlights the significance of 

linguocultural specificity in enhancing the reader's experience and understanding of the fantasy genre. The interplay 

of language, identity, and culture in Clare's work not only adds richness to the narrative but also fosters a deeper 

connection between the text and its audience. 

This article employs a qualitative textual analysis approach to examine the linguocultural elements present in 

"Chain of Gold". The analysis focuses on identifying specific linguoculturemes—linguistic and cultural units that 

reflect the material and factual aspects of national identity, family relations, and cultural standards. By examining 

these elements, the study aims to uncover how they contribute to the narrative and thematic depth of the text. 

mailto:rsdilfuza@mail.ru
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The selected excerpts demonstrate a range of linguoculturemes, including anthroponymic and toponymic 

references, color symbolism, and speech-behavioral patterns. These features will be analyzed to understand their 

significance in character development and cultural representation. For instance, the use of Persian words and cultural 

references, such as "dâdâsh" and "Merthykhuwar," highlights the importance of identity and heritage within the 

narrative. 

Additionally, the article will explore how Clare utilizes color as a linguistic tool to convey deeper meanings 

related to emotions and cultural practices. The analysis will include the examination of specific quotes that illustrate 

these themes, such as the significance of colors associated with mourning and celebration. 

 

Table 1. Linguoculturemes reflecting the material and factual part of national existence 

Type Examples Analysis 

Family Relations “Love is not a weakness, Alastair 

dâdâsh,” she said, and for a moment she 

saw Alastair hesitate at the use of the 

Persian word. 

The term "dâdâsh" (brother) 

signifies deep familial bonds and 

highlights the significance of 

relationships in the narrative. 

Alastair’s hesitation indicates the 

weight of cultural identity in 

personal connections. 

Anthroponymic and 

toponymic 

linguoculturemes 

Beside Cordelia, Alastair ripped a seraph 

blade from the pocket of his jacket and 

held it up. “Micah!” he cried—every 

seraph blade needed to be given an 

angel’s name to be activated. 

Naming a seraph blade reflects the 

connection between language and 

power. It emphasizes the cultural 

belief that names carry identity and 

strength, reinforcing ties to the 

divine. 

Linguoculturemes on color 

denoting adjectives 

Black for hunting through the night 

For death and mourning the color’s white 

Gold for a bride in her wedding gown 

And red to call enchantment down. 

Each color represents specific 

cultural meanings—black for 

stealth, white for death, gold for 

celebration—providing vivid 

imagery and emotional depth. This 

symbolism grounds fantastical 

elements in relatable human 

experiences. 

Linguoculturemes on 

cultural standards 

He had known his grandfather was a 

Greater Demon. But Princes of Hell were 

another matter. They were fallen angels. 

As powerful as Raziel, but evil and 

rotten to the core. 

This reference situates the narrative 

within a rich mythological 

framework, exploring themes of 

morality and power. The contrast 

between angels and fallen beings 

invites reflection on good and evil. 

 

The analysis of these linguoculturemes reveals how they reflect the material and factual components of 

national existence. The use of culturally specific terms and symbols illustrates the deep connections between 

personal identity and broader cultural narratives. By incorporating elements such as familial bonds, naming 

practices, color symbolism, and mythological references, Clare not only enriches her characters but also emphasizes 

the significance of cultural heritage in shaping identity. This interplay between language and cultural context serves 

to affirm the importance of national identity in the narrative, grounding fantastical elements in the realities of human 

experience and cultural history. 

 

Table 2. Linguoculturemes of an axiological nature 

Type Examples Analysis 

Concept of duty But where does the heart of the 

Nephilim lie? It lies in their gift from the 

angel, the adamas. The steles that draw 

their runes, the seraph blades that 

protect them.” 

 

The emphasis on duty 

reflects the Nephilim's connection 

to their heritage and the 

responsibilities that come with 

their powers. The adamas 

represents not only a source of 

strength but also a moral 

obligation to uphold the values of 

their lineage. This highlights the 

importance of duty as a core value 

that defines their existence. 

 

Concept of trust “You are his parabatai,” said The relationship between 
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Lucie, her voice shaking slightly. “He 

trusts you—to be at his back in battle, to 

be his shield and sword…” 

parabatai underscores the value of 

trust in the Shadowhunter 

community. This bond signifies 

mutual reliance and the 

expectation of loyalty in times of 

conflict. Trust is portrayed as a 

foundational element of their 

identities, reinforcing the idea that 

personal relationships are integral 

to their duties as warriors. 

Concept of honor “He said we must go to London 

instead—that if he is convicted, the 

shame that will fall on our family will be 

immense, and that we must move 

quickly to stave it off.” 

The concern for family 

honor illustrates the weight of 

societal expectations and the 

impact of personal choices on 

familial reputation. This 

highlights the cultural importance 

of honor, where individual actions 

are closely tied to the collective 

identity of the family. The 

pressure to uphold honor drives 

the characters' decisions and 

reflects broader cultural values. 

  

The analysis of these linguoculturemes reveals how they embody key axiological principles that shape the 

characters' identities and actions. The values of duty, trust, and honor serve as guiding forces within the narrative, 

illustrating the moral landscape of the Shadowhunter society. Each value reinforces the characters' commitment to 

their heritage and relationships, emphasizing the interconnectedness of personal and collective identities. This 

exploration of axiological themes highlights the importance of cultural values in defining one's role within a 

community, ultimately framing the characters' struggles and choices in a broader context of ethical responsibility and 

social expectation. 

 

Table 3. Speech-behavioral linguoculturemes 

Type Examples Analysis 

Addressing Matthew, do shut up,” said Thomas. 

“Mr. Bane doesn’t want to talk about 

waistcoats.” 

“Untrue,” said Magnus. 

The use of direct address reflects 

interpersonal dynamics and 

establishes authority within 

conversations. Thomas’s 

command illustrates a casual yet 

assertive relationship among 

characters, showcasing their 

familiarity and comfort with each 

other, while also providing humor 

in a tense situation. 

Communicative tactics 

(verbal) 

Cordelia stared; this was the closest 

she’d seen her mother come to 

criticizing Elias. “A weapon can be lost 

during a battle. It is always better to lose 

the weapon than the warrior.” 

“Mâdar,” Cordelia began, struggling up 

against the mass of pillows." 

 

This statement emphasizes the 

importance of valuing human life 

over material possessions. 

Cordelia’s mother’s critique 

serves as a moral lesson, 

reflecting cultural values that 

prioritize the well-being of 

individuals. It also reveals the 

complexities of familial 

relationships and expectations, 

highlighting the weight of 

wisdom passed through 

generations. 

Communicative tactics 

(non-verbal/verbal) 

James was there instantly, his hand on 

her arm, steadying her. “Daisy?” he said. 

“Are you all right?” 

The physical gesture of James 

steadying Daisy conveys care and 

support beyond words. This non-

verbal communication enhances 

emotional connectivity between 
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characters, illustrating the 

importance of physical presence 

and touch in their relationships. It 

highlights how actions often 

speak louder than words, 

reinforcing trust and intimacy. 

  

There, speech-behavioral linguoculturemes reveal how language and communication shape interpersonal 

relationships in the narrative. Direct addressing establishes authority and familiarity, while verbal critiques convey 

cultural values and familial expectations. Additionally, non-verbal communication underscores the emotional bonds 

between characters, emphasizing the significance of presence and support. Together, these elements reflect the 

complexities of human interaction, illustrating how speech and behavior intertwine to create a rich tapestry of 

relationships that define the characters’ experiences in the Shadowhunter world. 

 

Table 4. Mythologemes 

Type Examples Analysis 

Persian mythology …below the 328 odd symbols was a 

name in Old Persian. The cuneiform 

writing did look a bit like runes, but she 

recognized it immediately; her mother 

had insisted she and Alastair know at 

least a little of the language of Darius the 

Great. “Merthykhuwar,” she said 

slowly. “It is a name for a kind of demon 

that existed in Persia long ago. 

Shadowhunters call it the Mandikhor.” 

The name "Merthykhuwar" ties 

directly to ancient Persian 

mythology, where demons often 

represent cultural fears. 

Cordelia’s recognition of this 

name connects her to her heritage, 

showing how ancient myths 

influence her identity as a 

Shadowhunter. The use of 

cuneiform highlights the enduring 

impact of mythological narratives 

on her contemporary life. 

Persian mythology You are a Shadowhunter, she reminded 

herself. One of a long line of Persian 

Shadowhunters. The Jahanshah family 

had fought demons for longer than 

people like Rosamund Wentworth could 

imagine. Sona claimed they had the 

blood of the famous hero Rostam in 

them. Cordelia could manage a picnic. 

This reference emphasizes the 

significance of ancestry in Persian 

culture. By linking Cordelia’s 

family to the hero Rostam, the 

text illustrates how her identity is 

shaped by a legacy of fighting 

evil. This connection instills a 

sense of duty and pride, 

reinforcing themes of honor 

within the Shadowhunter 

community. 

Jewish mythology (or 

Christian theology) 

He had been surprised how very little 

material there was in the library on the 

Princes of Hell. They were not the kind 

of demons Shadowhunters fought—in 

the mythology about them, they were the 

mirrors of angels like Raziel. Their 

interests seemed to go beyond humanity, 

who were like ants to them.  

Describing the Princes of Hell as 

reflections of angels introduces a 

moral complexity central to 

Jewish and Christian theology. 

This duality challenges characters' 

perceptions of good and evil, 

suggesting that their struggles are 

not only external but also internal, 

highlighting the nuanced nature of 

their fight against darkness. 

  

These mythologemes enrich the narrative by connecting cultural heritage and theological complexities. 

References to Persian and Jewish mythologies deepen character identities and motivations, emphasizing the role of 

cultural roots in shaping their experiences and struggles. 

The analysis reveals that Clare's "Chain of Gold" exemplifies how linguocultural specificity can enhance the 

fantasy genre. By weaving together language and cultural references, Clare creates a rich narrative that resonates 

with readers, inviting them to explore complex themes of identity and belonging. 

This approach not only distinguishes her work within the genre but also encourages further exploration of 

linguocultural elements in fantasy literature. The positive portrayal of familial relationships and the integration of 

diverse cultural backgrounds contribute to a more inclusive understanding of the fantasy genre. 

Furthermore, Clare’s ability to blend the fantastical with relatable cultural elements allows her to engage a 

wide audience, making her work significant in contemporary literature. The incorporation of contemporary issues 
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such as gender identity and social class connects the narrative to real-world discussions, providing a platform for 

readers to reflect on their own experiences. 

The intersection of fantasy and cultural reality in Clare's work reflects a broader trend in contemporary 

literature, where authors are increasingly challenged to address societal issues within their narratives. This shift not 

only enriches the genre but also elevates the role of fantasy as a means of exploring and critiquing cultural norms. 

Future research could delve deeper into the linguocultural specificity of other authors in the fantasy genre, 

examining how different narratives approach themes of identity, belonging, and cultural integration. By expanding 

the scope of this analysis, scholars can further illuminate the ways in which fantasy literature engages with and 

reflects the complexities of our diverse world. 

Conclusion 

In conclusion, the linguocultural specificity in Cassandra Clare's "Chain of Gold" plays a crucial role in 

shaping its narrative and thematic depth. The integration of language and cultural references enriches the reader's 

experience and underscores the relevance of fantasy literature in addressing contemporary issues. 

By examining how Clare utilizes linguistic features and cultural allusions, this article highlights the 

importance of these elements in enhancing the fantasy genre. The exploration of identity, belonging, and cultural 

integration within the narrative framework reveals how Clare's work reflects broader societal themes and issues. 

Future research could explore similar linguistic and cultural analyses in other works within the fantasy genre, 

further illuminating the relationship between language, culture, and narrative. As fantasy literature continues to 

evolve, understanding its linguocultural dimensions will be essential for appreciating its impact on readers and 

society. Moreover, the ongoing dialogue around representation and cultural diversity in literature will undoubtedly 

shape the future of the fantasy genre, inviting new voices and perspectives to enrich its tapestry. 
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Abstract: This article deals with a comparative analysis of phraseological units in Kazakh and English, 

examining their structural, semantic, and pragmatic features through a cultural-linguistic perspective. It highlights 

how idioms and proverbs reflect the historical experiences, values, and worldviews of each culture—Kazakh 

phraseology drawing from nomadic and pastoral traditions, while English idioms are shaped by maritime and 

industrial influences. The study emphasizes the complexities of translating such culturally embedded expressions, 

where literal approaches often fail to convey deeper meanings. By advocating for culturally sensitive translation 

strategies, the article underscores the role of phraseological units as carriers of linguistic identity and cultural 

heritage, and it calls for their integration into translator education to enhance both language proficiency and 

intercultural competence. 
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СРАВНИТЕЛЬНЫЙ АНАЛИЗ ФРАЗЕОЛОГИЧЕСКИХ ЕДИНИЦ НА КАЗАХСКОМ И 

АНГЛИЙСКОМ ЯЗЫКАХ: КУЛЬТУРНАЯ И ЛИНГВИСТИЧЕСКАЯ ПЕРСПЕКТИВА 

 

Аннотация: В данной статье рассматривается сравнительный анализ фразеологических единиц в 

казахском и английском языках с позиции культурно-лингвистического подхода, с акцентом на их 

структурные, семантические и прагматические особенности. Подчёркивается, как идиомы и пословицы 

отражают исторический опыт, ценности и мировоззрение каждой культуры: казахская фразеология основана 

на кочевых и пасторальных традициях, тогда как английские идиомы формировались под влиянием морской 

и индустриальной лексики. Особое внимание уделяется сложности перевода таких культурно 

обусловленных выражений, при котором буквальный подход часто не передаёт глубинного смысла. Статья 

выступает за использование культурно чувствительных стратегий перевода и подчёркивает значимость 

фразеологических единиц как носителей языковой идентичности и культурного наследия, а также призывает 

к их включению в образовательные программы подготовки переводчиков для повышения языковой 

компетенции и межкультурной осведомлённости. 

Ключевые слова: Фразеологические единицы, идиомы, пословицы, казахский язык, английский язык, 

культурная лингвистика, сложности перевода, межкультурная коммуникация, языковая идентичность, 

подготовка переводчиков. 

 

Language serves as a vessel for culture and identity, carrying centuries of history, traditions, and beliefs. 

Phraseological units, which include idioms, proverbs, and set expressions, represent a significant aspect of this 

linguistic richness. This article explores and compares phraseological units in the Kazakh and English languages, 

focusing on their cultural and linguistic dimensions. 

1. Introduction to Phraseological Units 

Phraseological units are fixed expressions whose meanings are often metaphorical and cannot be deduced 

from the literal meanings of their components. These units reflect the worldview, cultural values, and history of a 

community. For instance, the English phrase “spill the beans” (to reveal a secret) and the Kazakh equivalent “сырын 

шығару” (“to spill one’s secret”) highlight the importance of discretion across both cultures [1, p.47]. 

2. Cultural Contexts in Phraseological Units 

The cultural specificity of phraseological units is evident in the way they encapsulate historical and social 

practices. Kazakh, being a Turkic language with a nomadic heritage, incorporates many idioms related to animals, 

nature, and pastoral life. For instance: 

• “Ат байлау” (“To tie a horse”) symbolizes settling down or committing to a task [2, p.16]. 

• “Төркін баламау” (“Not to forget the origin”) reflects the cultural emphasis on honoring one’s ancestry [3, 

p.120]. 

In contrast, English phraseological units often draw from maritime, agricultural, and industrial metaphors. 

Examples include: 

• “To miss the boat” (to lose an opportunity) [4, p.55]. 

• “To put all one’s eggs in one basket” (to risk everything on a single plan) [5, p.78]. 

These idioms illustrate how cultural experiences shape language and expression. 

3. Structural Features 

The structure of phraseological units varies between languages due to differences in grammar and syntax. 

Kazakh, being an agglutinative language, often incorporates suffixes to modify meanings. For example: 

• “Балайтайды” (“To exaggerate like a child”) is derived from the root word “бала” (“child”) [6, p.12]. 

In contrast, English phraseological units often rely on phrasal verbs and prepositions to convey nuanced 

meanings. For example: 

• “To back down” (to retreat from a position) demonstrates the use of phrasal verbs [7, p.14]. 

4. Semantic Similarities and Differences 

Both Kazakh and English languages exhibit universal themes in their idiomatic expressions, such as love, 

courage, and wisdom. However, their interpretations and symbolic representations often differ: 

• The English idiom “Every cloud has a silver lining” (finding positivity in adversity) parallels the Kazakh 

saying “Жақсы күндің жаманынан сықпаты” (“Good days follow bad ones”) [8, p.82]. 

• The Kazakh expression “Жылқан атка шөп жоқ” (“A crying horse has no fodder”) emphasizes 

perseverance, akin to the English “No pain, no gain” [9, p.220]. 
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5. Pragmatic Usage 

Phraseological units play a crucial role in communication, offering vivid, concise ways to convey complex 

ideas. In Kazakh, proverbs often carry moral lessons, reflecting a strong oral tradition. For example: 

• “Білекті емес, білімді женеді” (“Not strength but knowledge wins”) [10, p.160]. 

English idioms, while not always moralistic, often provide pragmatic advice. For instance: 

• “Don’t count your chickens before they hatch” advises caution and patience [11, p.234]. 

6. Translation Challenges 

Translating phraseological units poses significant challenges due to cultural and linguistic differences. Literal 

translations often fail to capture the intended meaning, requiring creative solutions. For example: 

• The Kazakh idiom “Айтпаса сілтемейді” (“If you don’t speak, there’s no gesture”) can be translated as 

“Communication requires action” [6, p.12]. 

• Conversely, the English “A bird in the hand is worth two in the bush” might be adapted to a Kazakh 

equivalent emphasizing contentment with current resources [7, p.22]. 

Phraseological units in Kazakh and English provide a fascinating lens through which to explore cultural and 

linguistic diversity. While some themes are universal, the expressions themselves offer unique insights into the 

values, history, and worldview of each community. Through continued comparative studies, we can better appreciate 

the richness of human language and the deep connections between language and culture. 

Phraseological units in Kazakh and English provide a fascinating lens through which to explore cultural and 

linguistic diversity. These units reflect centuries of historical, social, and environmental experiences unique to each 

community while simultaneously highlighting universal human emotions and values. By examining idiomatic 

expressions, we gain insight into how each culture perceives the world, communicates its wisdom, and preserves its 

identity through language. 

Moreover, studying phraseological units emphasizes the intricate connection between language and culture. 

While translating idioms and proverbs poses challenges, it also provides opportunities for creative linguistic 

expression. A successful translation not only conveys meaning but also bridges cultural gaps, allowing people from 

different backgrounds to understand and appreciate each other more deeply. 

This comparative analysis also underlines the importance of preserving phraseological units as an integral part 

of linguistic heritage. In the face of globalization and linguistic homogenization, such expressions act as cultural 

anchors, reminding us of the richness and diversity of human experience. Efforts to document and study idioms 

across languages can contribute significantly to maintaining cultural identity and fostering cross-cultural 

understanding. 

Finally, this analysis advocates for the role of education and scholarly research in promoting an appreciation 

for phraseological units. Language learners and translators must be equipped not only with linguistic competence but 

also with cultural awareness to navigate the nuances of idiomatic expressions effectively. Future studies could 

expand this comparative framework to include other languages and explore the evolving role of idioms in modern 

communication, particularly in digital contexts. 
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Аңдатпа. Бұл мақалада машиналық аударманың тиімділігі мен сапасын бағалау мәселелері «The New 

York Times» газетінің мақалалары негізінде қарастырылады. Зерттеу барысында машиналық аударма 

жүйелерінің жұмыс принциптері, аударма сапасын бағалау критерийлері және автоматтандырылған бағалау 

әдістері (BLEU, TER) қолданылды. Google Translate және DeepL жүйелері арқылы алынған аудармалар 

талданып, олардың артықшылықтары мен кемшіліктері анықталды. Сонымен қатар, машиналық аударманың 

БАҚ мәтіндеріне қолдану ерекшеліктері мен болашақта қазақ тіліне бейімделген аударма жүйелерін дамыту 

қажеттілігі қарастырылды. 

Кілт сөздер: машиналық аударма, аударма сапасы, бұқаралық ақпарат құралдары, 
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Ержанқызы А. 

студент КазНПУ имени Абая 

Специальность «6В02302 – Переводческое дело», 

Алматы, Казахстан 

Научный руководитель: Алдабергенова А.А. 

КазУМОМЯ имени Абылай хана, 

PhD, ассоциированный профессор 

 

Аннотация. В данной статье рассматриваются вопросы эффективности и оценки качества машинного 

перевода на основе статей газеты The New York Times. В ходе исследования были изучены принципы работы 

систем машинного перевода, критерии оценки качества перевода, а также автоматизированные методы 

оценки (BLEU, TER). Анализировались переводы, полученные с помощью систем Google Translate и DeepL, 

выявлялись их преимущества и недостатки. Кроме того, рассмотрены особенности применения машинного 

перевода к текстам СМИ и необходимость разработки в будущем систем перевода, адаптированных для 

казахского языка. 

Ключевые слова: машинный перевод, качество перевода, средства массовой информации, 

автоматизированная оценка, казахский язык, системы перевода. 
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Abstract. This article examines the issues of efficiency and quality assessment of machine translation based 

on articles from The New York Times. During the research, the working principles of machine translation systems, 

criteria for assessing translation quality, and automated evaluation methods (BLEU, TER) were used. Translations 

obtained through Google Translate and DeepL were analyzed, identifying their advantages and disadvantages. In 

addition, the specifics of applying machine translation to media texts and the necessity of developing translation 

systems adapted to the Kazakh language in the future were considered. 

Keywords: machine translation, translation quality, mass media, automated evaluation, Kazakh language, 

translation systems. 

 

Аударма – әртүрлі мәдениеттер мен тілдер арасындағы байланыстырушы көпір. Ол тек сөздерді емес, 

идеялар мен мәдени құндылықтарды да тасымалдайды, осылайша халықтар арасындағы өзара түсіністік пен 

ынтымақтастықты нығайтады. Бұқаралық ақпарат құралдары саласында аударма ақпаратты жеткізуден 

бөлек, контекст пен мәдени ерекшеліктерді сақтау арқылы жаһандық аудиторияға әсер етудің негізгі 

элементі болып табылады. Аударматану – бұл тілдер арасындағы коммуникацияны қамтамасыз ететін, 
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аударма үдерісін теориялық және практикалық тұрғыда зерттейтін ғылым. Аударматанудың негізгі міндеті – 

түпнұсқа мәтіннің мағынасын, стильдік ерекшеліктерін және мәдени реңктерін дәл жеткізу. 

Қазақстандық аударматанушылардың еңбектері ұлттық ерекшеліктерді сақтауға бағытталған. С. 

Бәйішев аударманың қазақ мәдениеті менталитетіне әсерін қарастырса, А. Қайдар қазақ тілінің 

фразеологиялық ерекшеліктерін зерттеді. Қазақстандық аударматануда терминологияны аудару ерекше орын 

алады; Ә. Қайдаров шетелдік терминдерді қазақ тіліне бейімдеу мәселесін қарастырды, ал Ш. Ибраева 

мәдениетаралық коммуникацияда терминологиялық аударманың рөлін зерттеді.Аударматану саласындағы 

жетекші зерттеушілердің бірі Жұмабекова А.Қ. «Қазіргі аударматану» оқулығында аударматанудың негізгі 

ұғымдарын жүйелеп, оның дамуының негізгі кезеңдерін талдайды. Ол лингвистикалық терминологияны 

аударудың тікелей және жанама әдістерін зерттеп, терминдерді қазақ тіліне бейімдеудің стратегияларын 

қарастырады.А.А. Алдабергенова аударма функционалдық және лингвомәдени аспектілеріне көңіл бөлді, 

оның «Cultural Transfer and Translation of Absurd Literature» мақаласы қазақ мәдениетіндегі ағылшын 

тіліндегі мәтіндердің бейімделуін жан-жақты зерттейді.Шетелдік ғалымдар, мысалы, В.Н. Комиссаров және 

Дж. Кэтфорд, аударма теориясының негіздерін қалыптастыруда маңызды рөл атқарды. Э. Найда мәдени 

сәйкестік пен эквиваленттілікті зерттеп, мәдени реңктерді ескерудің қажеттілігін атап өтті[1]. 

Жалпы, аударматану ұлттық және халықаралық деңгейде аударма үдерісін жақсартудың жолдарын 

ұсынады. Қазақстандық және шетелдік зерттеушілердің еңбектері аударманың әртүрлі аспектілерін зерттеуге 

ықпал етіп, аударма теориясын жетілдіруге, кәсіби дағдыларды арттыруға және мәдениетаралық түсіністікті 

нығайтуға бағытталған. 

Ақпарат алмасудың жылдамдығы артқан заманда бұқаралық ақпарат құралдарының (БАҚ) көптілді 

ортада жұмыс істеуі маңызды. Осы орайда, машиналық аударма (МА) – жаңалық мәтіндерін жедел әрі тиімді 

аудару құралына айналды. Дегенмен, стилистикалық, семантикалық және мәдени ерекшеліктерді жеткізуде 

шектеулері бар. Сондықтан МА сапасын бағалау – өзекті ғылыми мәселе[2] 

МА сапасын бағалауда эквиваленттілік пен адекваттылық негізгі критерийлер саналады. Комиссаров 

В.Н. аударманың эквиваленттілігі бес деңгейге бөлінетінін көрсеткен: 

1. Мәліметтік – негізгі ақпараттың толық сақталуы. 

2. Лексикалық – сөзбе-сөз сәйкестік. 

3. Стилистикалық – түпнұсқа стилін сақтау. 

4. Грамматикалық – синтаксистік құрылымның сәйкестігі. 

5. Коммуникативтік – мәтіннің бастапқы әсерін жеткізу. 

Юджин Найда аударманың формалды баламалылығы (грамматикалық және лексикалық құрылымды 

сақтау) және динамикалық баламалылығы (оқырманға табиғи әрі түсінікті ету) принциптерін ұсынды. Ал 

Влахов С. және Флорин С. мәдени ерекшеліктерді сақтаудың маңызын атап өтті. 

МА көбінесе формалды баламалылыққа негізделеді, бірақ мағыналық дәлдік пен стилистикалық 

сәйкестікке қатысты қателіктерге жол береді. Бұл шектеулерді бағалау үшін “The New York Times” 

мақалалары талданды. Басылымның ресми стилі машиналық аударма сапасын салыстыруға мүмкіндік 

береді. 

Медиа мәтіндер үшін машиналық аударманың артықшылықтары мен шектеулеріне тоқталсақ. Медиа 

мәтіндер – жаңалықтар мақалалары, сұхбаттар, аналитикалық шолулар және жарнамалық материалдардан 

тұратын ақпараттық контент. Олардың басты мақсаты – аудиторияға өзекті деректерді жеткізу. 

МА артықшылықтары: 

̶ Ақпаратты жедел аудару. 

̶ Көптілді аудиторияға қолжетімділік. 

̶ Аударма шығындарын азайту. 

МА шектеулері: 

̶ Идиомалар мен мәдени ерекшеліктерді дәл жеткізбеу. 

̶ Жаңалық мәтіндерінің стилистикасын бұзу. 

̶ Ақпараттың бұрмалану қаупі. 

Нейрондық машиналық аударма (НМА) технологиялары контексті жақсы түсініп, аударма сапасын 

жақсартқанымен, белгілі бір қиындықтар сақталуда. Домен сәйкессіздігі, сирек сөздерді дұрыс аудармау, 

ұзын сөйлемдерді өңдеу қиындығы сияқты мәселелер МА сапасын төмендетуі мүмкін.Сонымен қатар, 

идиоматикалық өрнектер мен мәдени сілтемелер сөзбе-сөз аударылғанда мағынасын жоғалтады. Мысалы, 

“It’s raining cats and dogs” тіркесі машиналық аудармада түсініксіз болып кетуі мүмкін. Сондай-ақ, медицина, 

заң, техника салаларында терминдердің дәл аударылмауы ауыр зардаптарға әкелуі ықтимал.Осы себепті МА 

жүйелерін қолданғанда адам редакциясының маңызы зор. Автоматты аударма құралдарын тиімді пайдалану 

үшін олардың шектеулерін ескеріп, пост-редакциялау қажет. 

Машиналық аударма жүйелері, әсіресе Google Translate және DeepL, аударма сапасы бойынша әртүрлі 

нәтижелер көрсетеді. Google Translate көбіне сөзбе-сөз аударуға бейім, бұл мағыналық бұрмалануға және 

табиғи емес тіркестерге әкеледі. DeepL аудармалары мағынаға жақын болғанымен, кейде стилистикалық 

қателіктер жіберуі мүмкін[3]. 

Мысалы, “She broke into tears when she heard the news” сөйлемін Google Translate «Ол жаңалықты 

естігенде, көз жастарына сындырды» деп қате аударған, өйткені бұл тіркес қазақ тілінде мағынасыз. 
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DeepL аудармасы («Ол жаңалықты естігенде, көзіне жас алды») мағынаға жақын, бірақ эмоциялық реңкті 

жеткілікті дәрежеде бере алмайды. Осы орайда, аударма ретінде «Ол жаңалықты естігенде, жылап 

жіберді.» нұсқасы ең табиғи болып саналады. 

Сол сияқты, күрделі құрылымдағы сөйлемдерде де машиналық аударма жүйелері түрлі деңгейде 

қателіктер жібереді. Мысалы, “The journalist covered the story with remarkable objectivity” сөйлемінде Google 

Translate «Журналист бұл оқиғаны ерекше объективтілікпен қамтыды.» деп аударған, бірақ бұл 

аударма табиғи емес. DeepL нұсқасы (Журналист бұл жаңалықты айрықша бейтараптылықпен ұсынды”) 

стильдік жағынан жақсарғанымен, контекстке сай толық сәйкестік бермейді. Аударма ретінде Журналист 

оқиға туралы объективті түрде баяндады.” нұсқасы ұсынылады, себебі ол ең табиғи және түсінікті балама. 

Тағы бір мысал ретінде “The court’s decision sparked heated debates” сөйлемін қарастырайық. Google 

Translate жүйесі бұл сөйлемді «Соттың шешімі қызу пікірталастарды тұтандырды.» [4] деп аударған, 

бірақ "тұтандырды" сөзі қазақ тілінде мұндай контексте қолданылмайды. DeepL аудармасы («Сот шешімі 

қызу пікірталас тудырды») мағынасы жағынан жақын, алайда толық сәйкестік жоқ. Аударма ретінде 

«Соттың шешімі қоғамда қызу пікірталас туғызды.» нұсқасы анағұрлым сәйкес келеді, өйткені бұл 

контексте "қоғамда" сөзін қосу сөйлемнің мағынасын нақтылайды. 

Келесі мысалда “The proposed law received widespread support” сөйлемін Google Translate 

«Ұсынылған заң кеңінен қолдау тапты» деп аударған, бұл құрылым грамматикалық тұрғыдан дұрыс 

болғанымен, мағынасы толық ашылмаған. DeepL аудармасы («Ұсынылған заң жобасы көпшіліктің 

қолдауына ие болды») мазмұнды толық қамтығанымен, стильдік тұрғыдан жақсартуға болады. Аударма 

ретінде «Ұсынылған заң жобасы қоғам тарапынан қолдау тапты.» нұсқасы қолайлырақ, өйткені «қоғам 

тарапынан» тіркесі мағынаны нақтылап, сөйлемнің табиғилығын арттырады. 

Осылайша, машиналық аудармаларда кейде сөзбе-сөз аудару стилі байқалады, бұл сөйлемнің 

табиғилығына әсер етеді. Кей жағдайларда лексикалық алмастыру, сөз қосу немесе синтаксистік қайта 

құрылымдау арқылы аударманы жетілдіруге болады. Түпнұсқа сөйлемдердің толық мән-мағынасын беру 

үшін қазақ тілінің синтаксистік және стильдік ерекшеліктерін ескеру маңызды [4]. 

Машиналық аударманың сапасын бағалау үшін BLEU, METEOR, TER сияқты автоматтандырылған 

метрикалар қолданылады. BLEU сөз тіркестерінің сәйкестігін өлшейді, METEOR синонимдер мен сөз 

тәртібін ескереді, ал TER түзетуге қажетті өзгерістер санын анықтайды. Алайда, бұл метрикалар тек 

лексикалық және грамматикалық сәйкестікті бағалайды, мағыналық дәлдік пен стильді толық 

қамтымайды.Медиа мәтіндерді аудару барысында мәдени ерекшеліктерді ескеру маңызды. Мысалы, 

Breaking news тіркесін Google Translate «жарылған жаңалық» деп қате аударса, DeepL «жедел жаңалық» деп 

дұрыс жеткізді. Бірақ синтаксистік құрылымдарда қателіктер жіберді[5]. Сол сияқты, Thanksgiving dinner 

тіркесін «Алғыс айту күніне арналған кешкі ас» деп аудару қазақ оқырмандары үшін түсініксіз. 

Машиналық аударманың сапасын жақсарту үшін лексикалық алмастыру, сөз қосу, синтаксистік 

құрылымды өзгерту әдістерін қолдану қажет. Сонымен қатар, семантикалық талдау, мәтін құрылымын 

сақтау және мәдени бейімдеу механизмдерін енгізу маңызды[6]. Автоматтандырылған метрикаларды 

сараптамалық бағалаумен біріктіру арқылы аударманың дәлдігі мен табиғилығын арттыруға болады. 

BLEU және TER нәтижелері көрсеткендей, қазіргі машиналық аудармалар эталондық аудармаға толық 

сәйкес келмейді. 

1. BLEU көрсеткіші 0.0, бұл аудармалардың түпнұсқамен тура сәйкестігі төмен екенін білдіреді. Бұл 

метриканың төмен болуы аударманың мағынасыз екенін емес, табиғи құрылымды сақтау үшін сөздердің 

өзгертілгенін көрсетеді. 

2. TER көрсеткіші 1.0, яғни барлық аудармалар толықтай түзетуді қажет етеді. Бұл машиналық 

аударманың түпнұсқадан құрылымдық және лексикалық тұрғыда қатты ерекшеленетінін көрсетеді. 

3. Аударма сапасын салыстыру: Google Translate сөзбе-сөз аударуға бейім, нәтижесінде табиғи емес 

сөйлемдер кездеседі. DeepL мағынаны дәлірек жеткізгенімен, құрылымдық сәйкессіздіктер байқалады. 

Аударманың сапасын жақсарту үшін адамдық редакциялау қажет, әсіресе сөйлемнің табиғилығын 

сақтау және стилистикалық қателерді түзету үшін. Сонымен қатар, тек автоматтандырылған метрикалармен 

шектелмей, сапалық сараптама жүргізу маңызды. БАҚ мәтіндерінің ақпарат жеткізуден бөлек, қоғамдық 

пікірге әсер ететінін ескере отырып, сапаны бағалауда кешенді тәсіл қолдану қажет[7,8]. 

Бұл дипломдық жұмыста машиналық аударманың тиімділігі мен сапасын бағалау мәселелері “The 

New York Times” газетінің мақалалары негізінде жан-жақты қарастырылды. Зерттеу барысында машиналық 

аударма жүйелерінің жұмыс принциптері, теориялық негіздері, аударма сапасын бағалау критерийлері және 

нақты мысалдар арқылы салыстырмалы талдау жүргізілді. Жаңалық мәтіндерін аудару тәжірибесі 

машиналық жүйелердің артықшылықтары мен шектеулерін анықтауға мүмкіндік берді. 

Зерттеу нәтижесінде Google Translate және DeepL секілді кең таралған аударма жүйелерінің белгілі бір 

дәрежеде мәтіннің жалпы мазмұнын жеткізе алатыны анықталды[9]. Алайда олар лексикалық, стильдік және 

мәдени сәйкестікке қатысты жиі қиындықтарға тап болады. Google Translate көбінесе сөзбе-сөз аударуға 

бейім, бұл сөйлем құрылымының табиғилығына әсер етеді және кей жағдайларда мағына бұрмаланады. 

DeepL жүйесі семантикалық дәлдік тұрғысынан анағұрлым сапалы нәтиже көрсеткенімен, кейбір 

аудармаларда стилистикалық және прагматикалық сәйкессіздіктер байқалды[10]. Ал адам тарапынан 
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жасалған аудармалар мағыналық тереңдік пен стильдік табиғилықты толық сақтап, түпнұсқаның әсерін, 

реңкін және құрылымын ең сәтті жеткізді. 

Зерттеу барысында машиналық аударма сапасына әсер ететін негізгі факторлар да анықталды. 

Біріншіден, мәтін тақырыбы мен стилінің күрделілігі жүйенің нәтижесіне тікелей әсер етеді: ресми, 

құқықтық және мәдениетаралық мазмұндарда машиналық аударма жиі қателік жібереді. Екіншіден, 

идиомалар, тұрақты тіркестер мен мәдени реалийлерді дұрыс жеткізу қабілеті әлсіз, себебі бұл ұғымдар 

тікелей аударуға келмейді және контекстуалды түсіндіруді талап етеді. Үшіншіден, күрделі синтаксистік 

құрылымдар мен ұзақ сөйлемдер жүйелер үшін қиындық тудырады. Сонымен қатар, аударма сапасы жүйенің 

тілге бейімделу деңгейіне, нейрондық модельдердің сапасына және жаңартылу жиілігіне де тәуелді[12]. 

Жұмыс барысында автоматты бағалау құралдары да қолданылды. Атап айтқанда, BLEU және TER 

сияқты метрикалар машиналық аударма сапасын сандық тұрғыдан өлшеуге мүмкіндік берді. Алайда бұл 

метрикалар семантикалық және стильдік сәйкестікті, экспрессивтік реңкті толық қамти алмайды. Сондықтан 

машиналық аударманы бағалауда автоматтандырылған көрсеткіштерді сараптамалық, сапалық бағалау 

әдістерімен ұштастыра қолдану аса маңызды. 

Практикалық тұрғыдан алғанда, машиналық аударманы кәсіби аударманың толық баламасы ретінде 

қарастыруға болмайды. Ол жедел әрі бастапқы мағынамен танысуға көмектесетін құрал ретінде ғана тиімді. 

Әсіресе бұқаралық ақпарат құралдарының мәтіндерін аудару барысында машиналық аударма нәтижесін 

адам редакциясымен біріктіре қолдану қажет. Бұл сапаны арттырып, мәтіннің прагматикалық және 

стилистикалық ерекшеліктерін сақтауға мүмкіндік береді. Сонымен қатар, болашақта қазақ тіліне 

бейімделген арнайы машиналық аударма жүйелерін құру, семантикалық және прагматикалық өңдеу 

технологияларын дамыту қажет. Университеттер мен тіл мамандарын даярлайтын оқу орындарында 

машиналық аударманың теориясы мен практикасын оқу бағдарламасына енгізу де өзекті міндеттердің бірі 

болып табылады. 

Осылайша, зерттеу барысында машиналық аударма жүйелерінің әлеуеті мен шектеулері нақты 

талданып, теориялық тұжырымдар мен практикалық мысалдар арқылы бекітілді. Бұл зерттеу нәтижелері 

машиналық аударма сапасын арттыру бағытындағы ғылыми және практикалық ізденістерге негіз бола алады. 
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лингвомәдени ерекшеліктер қарастырылады. Автор түпнұсқа мен аударма мәтінін салыстыра отырып, 
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сапасына әсер ететін факторлар анықталып, көркем мәтінді ұлттық танымға сай жеткізу жолдары 

ұсынылады. 
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Abstract: The article analyzes the theoretical and practical foundations of translation of literary texts. The 

object of the study is the novel “The Archer” by Paulo Coelho and the linguocultural features of its translation into 
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Көркем мәтіндерді аудару – тілдік бірліктер мен мәдени концепттердің өзара байланысын терең 

түсінуді талап ететін күрделі үдеріс. Аударманың мақсаты – тек түпнұсқаның тілдік құрылымын жеткізу 

ғана емес, сонымен қатар автордың көркемдік стилін, ұлттық-мәдени мазмұнын, философиялық және 

символикалық реңктерін де дәлме-дәл беру. Бұл тұрғыдан алғанда, көркем мәтіндерді аудару – тіл мен 

мәдениеттің, оқырман мен автор арасындағы көпір іспеттес. 

Зерттеуге арқау болған Пауло Коэльоның «Садақшы» романы қазіргі замандағы мәдениетаралық және 

философиялық әдебиеттің озық үлгілерінің бірі саналады. Бұл шығармада садақшылық өнері өмір жолының, 

рухани үйлесімділік пен өзін-өзі жетілдірудің метафорасы ретінде бейнеленеді. Роман жапон мәдениетінің 

философиясына сүйене отырып жазылғанымен, ондағы идеялар әмбебап мәнге ие. Осы себепті туындыны 

басқа ұлттық мәдениетке – қазақ тілі мен танымына – бейімдеп аудару кезінде белгілі бір қиындықтар мен 

аудармашылық шешімдерді талап ететін мәселелер туындайды. 

Романда кездесетін лингвомәдени бірліктер, символдар мен афоризмдер қазақ тіліне аударылғанда, 

олардың мағынасы мен астары жоғалмай, ұлттық мәдениетке сай бейімделуі маңызды. Сонымен қатар, 

авторлық стильді, прагматикалық реңкті, сондай-ақ эстетикалық әсерді сақтау – көркем аударманың басты 

талаптарының бірі болып табылады. 

Осы мақалада көркем мәтіндерді аударудың теориялық негіздері мен практикалық әдістері талданып, 

«Садақшы» романы мысалында лингвомәдени ерекшеліктер мен оларды аудару жолдары қарастырылады. 

Мақсат – аударма сапасына әсер ететін факторларды анықтау және көркем мәтіндерді ұлттық дүниетанымға 

сай жеткізудің тиімді әдістерін ұсыну. 

Көркем мәтінді аудару – бұл тілдік құрылымдарды ғана емес, сондай-ақ мәтіннің стилистикалық, 

мәдени және философиялық мазмұнын да дәл жеткізуді талап ететін күрделі әрі көпқырлы процесс. Мұндай 

мәтіндер автордың көркемдік стилін, ұлттық ерекшелігін, метафоралық және символикалық жүйесін қамти 

отырып, оқырманға белгілі бір эстетикалық әсер қалдыруға бағытталады. Сондықтан көркем аудармада 

эквиваленттік, трансформация және бейімдеу секілді теориялық ұғымдар ерекше мәнге ие. 

Бұл ұғымдар аударматану ғылымында түрлі бағыттарда зерттеліп келеді. Аударма теориясының 

негізін қалаушылардың бірі А.В. Федоров көркем мәтінді аударуда тек тілдік сәйкестікпен шектелмей, 

мәтіннің көркемдік-эстетикалық әсерін де сақтау қажеттігін баса көрсеткен. Оның пікірінше, көркем аударма 

шығармашылық әрекет болып табылады және аудармашы түпнұсқаның мағынасын ғана емес, оның стилін, 

реңкін, образдылығын да дәл жеткізуге міндетті [1, б.7]. Осы орайда эквиваленттік ұғымы – аударманың 

сапасын бағалауда маңызды критерийге айналады. 

Эквиваленттік ұғымын дамытқан ғалымдардың бірі – американдық лингвист Юджин Найда. Ол 

динамикалық эквиваленттік теориясын ұсына отырып, аудармада оқырманның әсерін түпнұсқа 

оқырманымен теңестіруге ұмтылады. Яғни, аударма мәтіні түпнұсқадағыдай коммуникативтік және 

эмоционалдық әсер тудыруы тиіс. Бұл тәсіл әсіресе мәдениетаралық айырмашылықтар көп кездесетін 

көркем мәтіндерді аударуда аса маңызды [2, б.26]. 



341 

Көркем мәтіндерді аудару барысында эквиваленттікке қол жеткізу үшін трансформациялық тәсілдер 

жиі қолданылады. Бұл бағытта Л.С. Бархударов аударманың лексикалық, грамматикалық және 

стилистикалық деңгейлерде жүзеге асатын трансформацияларын жүйелеген. Ол аударманың мақсаты – 

мәтіннің негізгі мағынасын сақтай отырып, оны қабылдаушы тілдің нормаларына бейімдеу екенін көрсетеді. 

Атап айтқанда, кейбір сөз тіркестері мен идиомаларды тура аудару мүмкін болмаған жағдайда, олардың 

баламалы нұсқаларын іздеу арқылы аударманың адекваттылығын қамтамасыз ету қажет [5, б.66]. 

Көркем аудармада тек лексикалық немесе синтаксистік сәйкестікпен шектелу жеткіліксіз. В.Н. 

Комиссаров атап өткендей, көркем мәтін – бұл прагматикалық және мәдени ақпаратты жинақтайтын тұтас 

жүйе. Сондықтан аудармашы тек тілдік емес, сонымен қатар прагматикалық факторларды да ескеруі тиіс. 

Оның коммуникативтік-функционалдық тәсілі мәтіннің жалпы мағынасын, стилистикалық реңкін және 

автордың интенциясын сақтау қажеттігін негіздейді [4, б.27]. 

Осылайша, көркем мәтіндерді аударудың теориялық негіздері аударма үдерісінде түрлі факторларды: 

тілдік сәйкестік, мәдени контекст, прагматикалық мән, стиль және эстетикалық әсерлерді үйлестіре білуді 

талап етеді. Бұл факторларды ескеру арқылы ғана түпнұсқаға адекватты, қабылдаушы мәдениетке түсінікті 

әрі көркем әсері бар аударма жасауға болады. Аудармашының кәсіби біліктілігі мен теориялық даярлығы – 

осындай сапалы аударма жасаудың негізі. 

Көркем аударманың маңызды қырының бірі – мәтіндегі ұлттық-мәдени бірліктерді дәл әрі бейнелі 

түрде жеткізу. Бұл міндетті шешуде лингвомәдениет ұғымы маңызды теориялық және практикалық негіз 

болып табылады. Лингвомәдениет – тіл мен мәдениеттің өзара байланысын, тілдік бірліктер арқылы мәдени 

ақпаратты жеткізу механизмдерін зерттейтін ғылым саласы. Көркем мәтінде мұндай ақпараттар көбінесе 

метафоралар, символдар, идиомалар, тарихи-мәдени реалийлер арқылы беріледі [3, б.96]. 

Көркем мәтіндегі лингвомәдени бірліктердің ерекшелігі – олардың семантикасы тек тілдік деңгеймен 

шектелмей, белгілі бір мәдени контексте ғана толық ашылады. Аудармашы осындай бірліктерді дұрыс 

аудару үшін тек лингвистикалық біліммен шектелмей, бастапқы және мақсатты мәдениеттің ерекшеліктерін 

де терең меңгеруі тиіс. Бұл орайда Ю.Найда ұсынған динамикалық эквиваленттік теориясы ерекше маңызды. 

Ол мәтіннің мағынасын емес, оның оқырманға тигізетін әсерін аудармада бірінші орынға қояды. Мәдени 

айырмашылықтарды ескере отырып, мәтінді бейімдеу – аударманың сапасын арттырады және оқырманға 

түсініктілігін қамтамасыз етеді [2, б.35]. 

Т.О. Добровольский лингвомәдени бірліктерді аударудың екі түрлі тәсілін ұсынады: салыстырмалы 

және интроспективті. Бірінші тәсілде бастапқы тілдегі мәдени элементтер мақсатты тілдегі ұқсас 

ұғымдармен салыстырылады. Мысалы, қазақ тіліндегі «қонақжайлық» ұғымын басқа тілдерде бейнелеу үшін 

тек сөзді аудару емес, оның артындағы тарихи, әлеуметтік және дүниетанымдық мазмұнды жеткізу қажет. 

Екінші тәсіл – ана тіліндегі ұлттық-мәдени элементтерді сол мәдениет контексінде сипаттау. Бұл тәсіл 

түпнұсқаның ішкі мәдени құрылымын сақтауға көмектеседі [6, б.58]. 

Лингвомәдениет пен көркем аударма арасындағы байланыс – мәтіннің мәдени сақтау мен қайта 

бірліктеуде көрінеді. Аудармашы тілдік форманы ғана емес, мәдени коннотацияны, яғни белгілі бір сөз 

немесе ұғым арқылы берілетін ұлттық дүниетанымды да жеткізуге тырысады. Мысалы, Пауло Коэльоның 

«Садақшы» романындағы садақ пен жебе бейнелері жәй ғана спорттық құрал емес, адамның рухани жетілу 

жолының символы ретінде берілген. Мұндай символдарды қазақ тіліне аудара отырып, аудармашы тек сөзді 

емес, сонымен бірге оның философиялық мәнін де бейімдеп жеткізуі тиіс. 

Сонымен қатар, В.В. Виноградов көркем мәтіндегі автор бейнесінің рөлін ерекше атап өтеді. Ол 

көркем шығарманың ішкі стилистикалық тұтастығын қамтамасыз ететін элемент ретінде көрінеді. Бұл бейне 

әрбір тілдік және мәдени шешімнің астарында жатады және оны сақтау – көркем аударманың маңызды 

шарты [8, б.55]. 

Жалпы, лингвомәдениет аударма саласында тек әдістемелік негіз ғана емес, сонымен бірге оқырман 

мен автор арасындағы мәдени дәнекер рөлін атқарады. Аудармашы осы рөлді толыққанды атқара алуы үшін 

екі мәдениеттің де бірліктерін жақсы түсінуі және оны тілдік құрылымдармен шебер жеткізе алуы қажет. Бұл 

– тек тіл білімі емес, кең мәдени-когнитивтік құзыреттілікті талап ететін кәсіби деңгей. 

Пауло Коэльоның “The Archer” (Садақшы) романы – көркем әрі философиялық мазмұнға ие шығарма. 

Бұл туындыны аудару барысында аудармашы тек тілдік құрылымдарды ғана емес, сонымен қатар мәдени 

символизм мен философиялық астарды жеткізуге күш салады. Романның мазмұны садақшылық өнері 

арқылы адамның рухани жетілу жолын сипаттауға негізделген. Бұл идеялардың аудармада сақталуы – 

түпнұсқа мен аударманың сапасының негізгі көрсеткіші болып табылады. 

Мәтінде кездесетін метафоралар, афоризмдер мен символдар автордың философиялық көзқарасын 

айқындайды. Мысалы: 

- “An arrow must be pulled back to fly forward”  [8, б.38] сөйлемі тура мағынасында физикалық 

құбылысты сипаттаса да, астарлы түрде өмірлік кедергілер мен алға ұмтылу арасындағы байланысты 

білдіреді. Қазақ тіліне бұл тіркес «Жебе алға ұшу үшін артқа тартылуы керек» [7, б.26] деп аударылған. 

Мұнда тек сөздер ғана емес, олардың философиялық астары да сақталған. Бұл – динамикалық 

эквиваленттікке сай келетін сәтті бейімдеу үлгісі. 

“Hit the mark” [8, б.55] идиомасы да көп мағыналы құрылым. Түпнұсқада ол физикалық дәлдікпен 

қатар, өмірлік мақсатқа жетуді де меңзейді. Қазақ тіліндегі «Нысанаға дәл тию» [7, б.33] немесе «Көздегенге 
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дәл түсу» тіркестері екі деңгейлі мағынаны – тікелей және астарлы – қатар жеткізе алады. Бұл 

фразеологиялық балама символикалық реңкті сақтауға мүмкіндік берген. 

Тағы бір мысал – “The bow is life; the arrow is the intention” [8, б.5]. Бұл сөйлемде садақ пен жебе тек 

зат ретінде емес, өмір мен ниет бейнесі ретінде беріледі. Қазақ тіліндегі нұсқада: «Садақ — өмір, жебе — 

ниет»  [7, б.4]деп қысқа, бірақ мәні терең жеткізілген. Мұнда мәдени бейімдеу де, семантикалық дәлдік те 

сақталған. 

Романда жапон мәдениетіне тән мәдени реалийлер де кездеседі. Мысалы, шебер мен шәкірт 

арасындағы қатынас – тек оқыту процесі ғана емес, өмірлік философияны меңгеру үдерісі. Бұл идея қазақ 

менталитетіне де жақын, сондықтан аудармада «ұстаз – шәкірт» ұғымдары сол қалпында қолданылған. Бұл 

мәдени транспозицияның сәтті үлгісі деуге болады. 

Сондай-ақ, романда жиі кездесетін афоризмдер – Пауло Коэльо стилінің басты ерекшелігі. 

Аудармашы бұл қысқа, терең мағыналы сөйлемдерді қазақ тіліне стильдік және интонациялық жағынан 

сәйкестендіре алған. Мысалы: 

- “The arrow is only released when the archer knows it will reach its target.” [8, б.69] / «Жебе тек мерген 

оның нысанаға жететініне сенгенде ғана жіберіледі.» [7, б.57]. 

Бұл жерде авторлық стильдің нақтылығы мен бейнелілігі сақталған. Сөйлемнің құрылымы қазақ 

тілінің синтаксисіне бейімделсе де, мағынасы мен эстетикалық әсері өзгермеген. 

Жоғарыда аталған мысалдардан көріп отырғанымыздай, аудармашы мәтіндегі символизмді, 

философиялық ойларды және мәдени мазмұнды сақтай отырып, қазақ оқырманына түсінікті әрі әсерлі түрде 

жеткізген. Бұл – көркем мәтіндегі лингвомәдени бірліктерді табысты бейімдеудің, аударма теориясындағы 

эквиваленттік пен прагматикалық сәйкестікті қамтамасыз етудің үлгісі. 

Қорытынды 

Көркем мәтіндерді аудару – бұл тіл мен мәдениеттің өзара әрекеттестігін терең түсінуді талап ететін 

күрделі әрі шығармашылық үдеріс. Мақалада талданғандай, Пауло Коэльоның «Садақшы» романы – 

мәдениетаралық символизм мен философиялық тереңдікті қамтитын шығарма, сондықтан оны аудару 

барысында аудармашы тек тілдік сәйкестікке ғана емес, сондай-ақ мәдени және прагматикалық 

үйлесімділікке де ерекше назар аударуы тиіс. 

Зерттеу нәтижелері көркем аудармада эквиваленттік, трансформация, лингвомәдени бейімдеу 

ұғымдарының маңызын айқын көрсетеді. Түпнұсқадағы афоризмдер, символдар және мәдени реалийлер 

қазақ тіліне аударылғанда, олардың семантикалық, стилистикалық және мәдени реңктерін сақтауға 

бағытталған тиімді тәсілдер қолданылғаны байқалады. Бұл көркем аударманың басты мақсаты – бастапқы 

мәтіннің эстетикалық әсерін оқырманға жеткізу – сәтті жүзеге асқанын көрсетеді. 

Сондай-ақ, «Садақшы» романы мысалында аудармашының мәдениетаралық құзыреттілігі мен 

шығармашылық қабілеті көркем мәтінді тиімді бейімдеуге шешуші ықпал ететіні дәлелденді. 

Лингвомәдениет ұғымы көркем мәтіндегі терең мағыналарды, ұлттық ерекшеліктерді түсінуге және оларды 

адекватты жеткізуге мүмкіндік беретін маңызды құрал ретінде танылды. 

Қорыта айтқанда, көркем мәтінді аудару – бұл оқырман мен автор арасындағы мәдени көпір. Бұл 

көпірдің сапасы аудармашының теориялық дайындығына, мәдени сауатына және шығармашылық икеміне 

тікелей байланысты. Аталмыш мақалада қарастырылған мәселелер көркем аударма сапасын арттыруға, 

аудармашылардың кәсіби шеберлігін дамытуға және ұлттық әдебиеттің әлемдік кеңістікпен сабақтастығын 

тереңдетуге өз үлесін қоса алады. 
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LINGUISTIC FEATURES OF REPRESENTATION OF GENDER INEQUALITY IN MASS MEDIA 

 

Abstract: This article shows some aspects of linguistic representation of gender inequality in mass media. 

Language, as an important tool of communication, plays a key role in the formation and maintenance of social 

norms, including gender stereotypes and inequality. Mass media, as a powerful source of social influence, use 

language to construct and disseminate certain gender ideas that often correspond to existing patriarchal structures. 

Particular attention is paid to the lexical and grammatical means through which gender roles are represented. It is 

important to note that gender inequality in language is manifested through differences in the use of words, 

expressions, as well as through syntactic constructions that can strengthen or weaken stereotypes. Thus, language is 

not only a means of communication, but also a powerful tool in constructing public perception of gender stereotypes 

and inequality in mass media. 

Keywords: "language tool", "linguistic features", "gender inequality", "mass media", "stereotypes", 

"communication", "society", "legal equality". 
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БҰҚАРАЛЫҚ АҚПАРАТ ҚҰРАЛДАРЫНДА ГЕНДЕРЛІК ТЕҢСІЗДІКТІ КӨРСЕТУДІҢ  

ТІЛДІК ЕРЕКШЕЛІКТЕРІ 

 

Түйін: Бұл мақалада БАҚ-та гендерлік теңсіздікті тілдік бейнелеу аспектілері қарастырылады. Тіл 

қарым-қатынастың маңызды құралы ретінде әлеуметтік нормаларды, оның ішінде гендерлік стереотиптерді 

және теңсіздікті қалыптастыру мен қолдауда шешуші рөл атқарады. Бұқаралық ақпарат құралдары 

әлеуметтік әсер етудің қуатты көзі ретінде, көбінесе қолданыстағы патриархалдық құрылымдарға сәйкес 

келетін белгілі бір гендерлік өкілдіктерді құру және тарату үшін тілді пайдаланады. Гендерлік рөлдерді 

бейнелейтін лексикалық және грамматикалық құралдарға ерекше назар аударылады. Тілдегі гендерлік 

теңсіздік стереотиптерді күшейтетін немесе әлсірететін сөздерді, сөз тіркестерін және синтаксистік 

құрылымдарды қолданудағы айырмашылықтар арқылы көрінетінін атап өткен жөн. Олай болса, тіл тек 

қарым-қатынас құралы ғана емес, сонымен қатар бұқаралық ақпарат құралдарында гендерлік стереотиптер 

мен теңсіздік туралы қоғамдық түсініктерді қалыптастырудың қуатты құралы болып табылады. 

Тірек сөздер: «тілдік құрал», «тілдік ерекшеліктер»,«гендерлік теңсіздік», «бұқаралық ақпарат 

құралдары», «стереотиптер», «коммуникация», «қоғам», «құқықтық теңдік». 

 

In modern society, mass media play a significant role in shaping ideas about gender, supporting and 

transmitting existing socio-cultural stereotypes. The problem of gender inequality, manifested in various aspects of 

public life, is reflected in the language of media discourse. It is linguistic characteristics that become the tool through 

which stereotypical ideas about the roles of men and women are reinforced or challenged. Theoretical understanding 

of the lexical, semantic and pragmatic aspects of gender inequality in the media allows us to better understand the 

mechanisms of its formation and consolidation in the public consciousness. 

At the lexical level, gender inequality is expressed through gender-marked words and expressions. Media 

texts often use special vocabulary to designate the gender of the subject ("female doctor", "female politician"), 

emphasizing the exclusivity or unusualness of women's presence in the professional or public sphere. Such lexical 

units emphasize traditional ideas about gender roles, recording the perception of men as the norm and women as a 

deviation from this norm. In addition, the media often use words that focus on the external and emotional 

characteristics of women, while men are more often described through professional or intellectual qualities. Thus, 

the lexical level reflects persistent social stereotypes that support traditional gender roles [1]. 

The semantic level of media discourse reveals how gender images are created and reinforced. Women are 

often presented through family and emotional roles, while men are depicted in the context of professional activity, 

power and leadership. These semantic strategies reinforce binary ideas about gender and contribute to the 

consolidation of the traditional division of social functions. 

The media also actively use certain stereotypical narratives that repeat established patterns of behavior, 

thereby reinforcing limited ideas about the capabilities and social roles of men and women. 

At the pragmatic level, linguistic expressions and communication strategies also play a role in maintaining 

gender inequality. The use of irony, sarcasm, or manipulative headlines can contribute to the reinforcement of gender 

stereotypes by indirectly forming negative or derogatory ideas about a particular gender. For example, reports of 
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women's successes are often presented as exceptions or sensations, while men's achievements are presented as 

standard and expected phenomena [2]. 

Rhetorical devices and binary oppositions that contribute to the reinforcement of gender stereotypes ("strong - 

weak", "rational - emotional") are actively used in media discourse. These discursive practices not only reflect, but 

also actively shape gender ideas, limiting individual opportunities and forming the expectations that society places 

on men and women. 

Gender Representation in Different Genres of Media Discourse 

Representation of gender inequality may vary depending on the genre of media discourse. Thus, news 

materials often emphasize social and political roles, while entertainment genres (for example, talk shows and reality 

shows) emphasize emotional and personal characteristics. Each of these genres in its own way reinforces or, on the 

contrary, challenges gender stereotypes, influencing society's perception of gender issues [3]. 

At the lexical level, gender inequality is expressed through gender-marked words and expressions. Media 

texts often use special vocabulary to indicate the gender of the subject (“female doctor,” “female politician”), 

emphasizing the exclusivity or unusualness of a woman’s presence in the professional or public sphere. 

Example: “A female pilot made her first transatlantic flight.” 

Explanation: Indicating gender emphasizes the exclusivity of the achievement, implying that the woman is not 

a typical representative of this profession. 

In addition, the media often use words that focus on the external and emotional characteristics of women, 

while men are more often described through their professional or intellectual qualities. 

Example: “A charming athlete won the world championship” versus “An experienced athlete won gold.” 

Explanation: Describing a woman’s appearance or emotionality, instead of her professional qualities, 

reinforces stereotypical expectations about women’s roles. 

The semantic level of media discourse reveals how gender images are created and reinforced. Women are 

often presented through family and emotional roles, while men are depicted in the context of professional activity, 

power and leadership. 

Example: "The minister successfully combines career and motherhood." 

Explanation: Such formulations are rarely applied to men and emphasize the normative expectation that 

women are obliged to combine professional activity and family responsibilities. 

At the pragmatic level, linguistic expressions and communication strategies also play a role in maintaining 

gender inequality. The use of irony, sarcasm or manipulative headlines can contribute to the reinforcement of gender 

stereotypes. 

Example: "Female logic led to an unexpected decision by the company." 

Explanation: The use of the expression "female logic" implicitly implies the irrationality of women, 

contributing to a negative perception of their professional competencies. Rhetorical devices and binary oppositions 

that help to reinforce gender stereotypes ("strong - weak", "rational - emotional") are actively used in media 

discourse. 

Example: "Women are emotional and intuitive, men are rational and logical." 

Explanation: Such binary oppositions limit the possibilities of self-expression and contribute to the 

stereotypical perception of both sexes. 

The use of gender-neutral vocabulary and an equal approach to the representation of male and female roles 

can contribute to the formation of a new, non-prejudiced idea of gender. 

Example: "The IT specialist gave a report at the conference." 

Explanation: Gender-neutral designation of professions and roles does not emphasize the gender of a person 

and helps to create equal conditions for the perception of professional qualities. 

The media influence the formation of gender identities through everyday media content, forming standards 

and expectations of the behavior of men and women. 

Example: Popular TV series where female characters are portrayed exclusively as housewives or mothers. 

Explanation: Regular representation of limited gender roles reinforces social expectations and limits personal 

choices. 

Representation of gender inequality can vary depending on the genre of media discourse. 

Example: In entertainment shows, women are more often discussed in the context of their personal lives and 

appearance, while men are more often discussed in the context of their career success. 

Explanation: This emphasizes and reinforces stereotypes about what topics are considered “appropriate” for 

each gender [4]. 

Theoretically, it is possible to overcome gender stereotypes in media discourse by changing language 

practices. The use of gender-neutral vocabulary and an equal approach to the representation of male and female roles 

can contribute to the formation of a new, non-prejudiced idea of gender. Such changes in media discourse play an 

important role in achieving social justice and developing a society based on the principles of equality and 

inclusiveness. 

Mass media play a significant role in maintaining and disseminating gender stereotypes using various 

linguistic and discursive strategies. At the lexical level, there is a regular use of gender-marked vocabulary and an 

emphasis on the external or emotional characteristics of women in contrast to the professional and intellectual 
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characteristics of men. Semantically, media discourse often forms limited ideas about the social roles of men and 

women, emphasizing family and emotional aspects for women and professional ones for men. The pragmatic aspect 

demonstrates the use of communicative strategies such as irony and sarcasm, which contribute to the strengthening 

of gender stereotypes [5]. 

Discursive practices of the media also actively contribute to the consolidation of binary oppositions, thereby 

supporting traditional ideas about male and female roles. At the same time, modern media have the ability to change 

these practices through the introduction of gender-neutral vocabulary and an equal approach to the representation of 

social roles. The transition to such linguistic and discursive changes can contribute to the creation of new social ideas 

about gender, free from stereotypes and discrimination, thereby contributing to the development of a society based 

on the principles of equality and social justice. 
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COMPRESSION AND DECOMPRESSION STRATEGIES  

IN ENGLISH-KAZAKH SIMULTANEOUS INTERPRETING 

 

Abstract: This article explores the usage of compression and decompression techniques in English-Kazakh 

simultaneous interpreting. It analyzes how these 2 strategies are utilized - often successfully, often not - and just how 

they impact the completeness of the information. The article highlights that these are tools that are essential for 

interpreters, but the effectiveness of theirs is determined by exactly how actively and also regularly they're utilized. 

According to this article, there is still a need for strategy use training in Kazakh interpretation and for more 

exploration on underrepresented language pairs. 
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АҒЫЛШЫН ТІЛІНЕН ҚАЗАҚ ТІЛІНЕ СИНХРОНДЫ АУДАРМАДАҒЫ КОМПРЕССИЯ 

ЖӘНЕ ДЕКОМПРЕССИЯ СТРАТЕГИЯЛАРЫ 

 

Түйін: Аталмыш мақалада ағылшын-қазақ синхронды аудармасында қолданылатын компрессия және 

декомпрессия стратегияларының қолданылу ерекшеліктері қарастырылады. Автор бұл екі стратегияның 

қалай және қаншалықты сәтті қолданылатынын мысалдар арқылы көрсетіп, олардың ақпараттың 

толықтығына қалай әсер ететінін талдайды. Мақалада бұл стратегиялар синхронды аудармашы үшін 

маңызды құрал екені, десе де, олардың тиімділігі оларды қаншалықты саналы әрі жүйелі түрде қолдануына 

байланысты екендігі атап өтіледі. Зерттеуде қазақ тіліндегі аудармада стратегияларды қолдануды арнайы 

оқыту қажеттілігі және сирек зерттелетін тіл жұптарымен байланысты мәселелерді тереңірек қарастыру 

қажеттігі айтылған. 

Тірек сөздер: синхронды аударма, аударма стратегиясы, компрессия, декомпрессия. 
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The relatively young profession of simultaneous interpreting has evolved into one of the most sought-after 

linguistic services. The fast-paced interconnected world of today uses simultaneous interpreting as an efficient way 

to enable communication between languages while saving time for speakers and listeners. The role of professional 

interpreters is to enable dialogue between people from different countries, cultures, and communities through their 

strong linguistic competence and wide range of skills. To meet the demands of their work, simultaneous interpreters 

rely on various techniques, mechanisms, and strategies. According to Islam A., “translation strategy is a set of 

consistent translation decisions aimed at rendering the source text (whether written or spoken) adequately in the 

target language” [1, p. 46]. And Ilyukhin points out that, “strategy in simultaneous interpretation is a method of 

performing a translation task, aimed at adequately conveying the sender’s communicative intent from the source 

language to the target language, taking into account the cultural and personal characteristics of the speaker, the basic 

level, and linguistic supercategories and subcategories” [2, p. 46]. 

There is a wide range of strategies that have been widely discussed and researched in the field of simultaneous 

interpreting. This is largely due to the diversity of discourses interpreters work with,from political and legal 

discourse to environmental, agricultural, literary, and women’s rights topics. Political discourse focused on women’s 

rights, for instance, presents particular challenges. In these cases, the stakes are even higher. The emotional intensity 

increases, the language becomes more nuanced, and sensitivity to tone becomes more important. And strategies help 

interpreters deliver accurate and equivalent messages in such complex communicative situations. The interpreter 

must constantly weigh what to keep, what to rephrase, and when they have to clarify some parts. Among the many 

strategies, compression and decompression deserve particular attention. Various scholars give slightly different 

definitions but all agree that compression means reducing the length of the original utterance without losing its 

meaning. This is especially relevant for simultaneous interpretation not only because it saves time but also because it 

manages two key issues - information overload and speaker speed. As Shiryaev notes, redundancy in language is a 

key reason why compression strategies are so prevalent in the field of simultaneous interpretation [3, p. 82]. And as 

noted by researchers such as Komissarov, Islam, and Ilyukhin, compression is central to maintaining both the clarity 

and the impact of the speaker’s message. Therefore, “compression is typically employed when: the speaker’s speech 

tempo is fairly high; the original message contains repetitions; the original message includes insignificant words; or 

the speaker’s thought can be expressed using fewer words” [5, 88]. In practice, compression can take different forms 

depending on what exactly is being reduced: sounds, grammar, word choice, or contentt: 

Syllabic compression. This means choosing shorter words when there are multiple options which helps reduce 

the length of the utterance without changing the meaning. For instance, the phrase “negotiations for equal 

representation of women” could be translated into Kazakh as “әйелдердің теңдігін талқылау” instead of the longer 

version “әйелдердің шешім қабылдауға тең қатысуына бағытталған келіссөздер.” 

Syntactic compression refers to replacing longer grammatical constructions with simpler ones. An example 

would be the sentence “we must take concrete steps to support women’s leadership” translated as “әйелдердің 

көшбасшылығын қолдау керек.” The point stays the same but is delivered in a more compact form. 

When it comes to lexical compression, the idea is to use fewer words to express the same message. For 

example, “ensuring women’s participation in political decision-making processes” can become “әйелдердің 

саясатқа қатысуы.” 

And semantic compression cuts on redundancy by condensing repetitive or excessive elements. A phrase like 

“policies must focus on empowering women, ensuring fair and equal opportunities, and eliminating systemic 

discrimination” might be shortened in Kazakh to “саясат әйелдерді қолдауға және тең мүмкіндіктер беруге 

бағытталуы керек.” The message remains, but the structure is lighter and easier to interpret in real time. 

Each of these types serves the same purpose of helping the interpreter deliver the message quickly and clearly 

without losing essential meaning. As Zubanova states, “this translation mechanism is essential and irreplaceable for 

solving semantic tasks, rather than transforming the formal structure of the message, as the translated text is 

primarily aimed at the convenience of the recipient” [3, p. 44]. 

Due to the limited acsess of high-quality English–Kazakh interpretation recordings, the examples used in this 

research do not always reflect professional-level performance. However, it still offers insights into how these 

strategies can be used often inconsistently, unconsciously, or under stress in real-time interpretation. When used 

skillfully and deliberately, decompression and compression is able to improve clarity, manage time pressure, and 

also help deliver culturally suitable messages. But, otherwise, it will lead to loss of meaning, confusion, and lack of 

clarity for the listener. The following examples were selected to illustrate how compression and decompression 

strategies are used: sometimes effectively, sometimes not and how their (mis)use impacts meaning and clarity. Let’s 

consider specific parts of the interpretation of the Women In Tech 2024 event where further usage of compression 

can be observed: 

Speaker: I realized that this is exactly where I was supposed to be, because the story of Women In Tech, what 

you have seen, my story - it's also your story, and it's a global one. It's one about breaking down barriers, about 

women empowerment, about bringing more diversity, more inclusion everywhere around the world, and about 

supporting each other across borders and across cultures [8]. 

Interpreter: Менің болуым керек жер екен ғой. Өйткені осы Women In Tech-тың тарихы, менің 

тарихым, сіздер көрген, бұл сіздердің де тарихтарыңыз, сіздердің де оқиғаларыңыз болады. Бұл жаһандық 

тарих деп айтсам болады. Мысалы, кедергілерді жою, мүмкіндіктерді беру, әйелдер үшін, бүкіл әлемдегі 
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әйелдер үшін, және бірін-бірі қолдау жағын айтатын болсақ, әлем бойынша қолдау...түрлі мәдениеттерді 

қолдау [9]. 

In this instance, the interpreter doesn’t dwell on the elaborate structure about realization and just gives the 

core meaning of “this is where I belong”, which is a successful usage of compression strategy. Then, the interpreter 

attempts at compression once more by dropping the part about diversity and inclusivity, which also can be 

considered an appropriate rendering, since it doesn’t harm the communicative intent and can be compensated with 

context. However, it is worth to note that it could also be the result of overload followed by repetitions and 

vagueness from interpreter’s part which resulted in incomplete use of the strategy. 

Speaker: I was exhausted mentally, physically, and I said to myself, well I have to go and you know I have to 

go and get recharged, recharge my battery somewhere and I decided that the best place for me to go would be 

Portugal, because it was a huge tech conference where people from all over the world would gather. And so I went 

there to try and recharge my batteries, to meet other women, to get empowered by them, to know the latest tech 

trends. And so I went. And what I didn’t know… I knew there were not a lot of women in tech — this I knew — but 

I thought things were getting better, come on, it was 2017! But then it was a real shock because the gender gap was 

getting wider and wider — and that for the past 40 years. So it was a wake-up call for me [8]. 

Interpreter: Мен өте шаршаған болатынмын, саналық жағынан да, күш-қуатым да кетіп шаршап 

жүрген болатынмын. Сол кезде мен өзіме айттым, мен өзімнің тоқ көзімді қайтадан іске қосуым керек дедім. 

Бұл жерде...Португалияға бару керек болды, өйткені, ол жер маған ұнады, және, ол жерде конференцияға 

елдің бәрі-жан-жақтан жиналуы керек болатын, сондықтан мен қайта өзімнің тоқ көзімді көбейтуім керек 

болатынмын. Сондықтан мен ол жаққа бардым. Ол кезде мен тақырыпты онша түсіне берген жоқпын, 

дегенмен мен таңғалдым, өйткені гендерлік жағдай кеңейе бастаған болатын сол кезде. Бұл оянуға арналған 

белгі сияқты болды [9]. 

Here, the interpreter did not repeat "recharge" like the source did. The idea was condensed into one or two 

mentions. Although it is, indeed, an instance of compression strategy, it led to information loss, interpreter omitted 

some contextual elements, such as past 40 years, reference to 2017 and mention of women empowerment which is 

an over-compression. Even though, focus of this article is not the coverage of all aspects of interpreting quality, it is 

worth to mention that “мен өзімнің тоқ көзімді қайтадан іске қосуым” would be far more idiomatic and 

appropriate for Kazakh audience if interpreted as “күш жинау үшін” or “өзімді қалпына келтіру үшін”. 

Meanwhile, decompression enables the interpreter to expand on ideas that might be unfamiliar or complex to 

the audience. While compression tackles the problem of “too many words, too little time,” decompression deals with 

the issue of “not enough words to convey full meaning or the context.” In interpreting, both are needed to achieve a 

truly adequate and equivalent rendering. According to Snelling, decompression represents the expansion of the 

translated text when compared with the source language. This particular method is usually used when finding a 

precise equivalent in the target language proves difficult, whether because of issues in understanding the initial idea 

or perhaps in determining a suitable equivalent in the target language  [5, 7]. Decompression has constantly been an 

element of translation process, though its role has evolved. In past times, it was regarded as an essential yet often 

tricky step, used-to clarify terms or maybe concepts which did not translate quickly. Today, it's recognized as an 

essential and natural part of interpreting. For example, the term “glass ceiling” may not carry the same weight or 

clarity in all cultures. In Kazakh, it might be translated as “әйелдердің тең біліктілігіне ие бола тұра, мансапта 

жоғарылауына кедергі келтіретін жасырын тосқауылдар.” This version describes the metaphor and provides the 

audience a clear image of what's meant, even in case they're not familiar with the initial term. 

The decompression process often takes place at both linguistic and content level. As Schweitzer notes, "the 

volume of the translated text usually exceeds the volume of the original text." This highlights the issues interpreters 

face, particularly when operating between languages with drastically different syntactic or maybe lexical structures, 

including English and Kazakh. The strategy of decompression is particularly useful when finding a precise 

equivalent in the target language is difficult. This may happen due to the complexity of the original concept or the 

lack of a suitable equivalent in the target language. One of the key factors which makes decompression effective is 

the interpreter’s background knowledge. This consists of not simply linguistic competence but additionally cultural, 

situational and contextual awareness. Such knowledge enables the interpreter to evaluate what parts of the 

information need to be expanded or even clarified to make sure that the audience totally grasps the meaning. 

Nevertheless, the subjective nature of background knowledge provides a challenge also. Interpreters must 

consistently judge what the audience of theirs likely knows and what must be spelled out. In simultaneous 

interpreting, these choices happen immediately and depend on the interpreter's instinct, experience and sense of the 

communicative situation.  In the sentence: “We partnered with UN Women to launch a new initiative for rural 

entrepreneurs, “UN Women” is a United Nations entity particularly for gender equality, but Kazakh listeners may 

not all be accustomed to it, perhaps confusing it with "UN" generally. Here the interpreter could use decompression 

this way “Біз БҰҰ-ның «Әйелдер» атты құрылымымен серіктес болып, ауыл кәсіпкерлеріне арналған жаңа 

бастаманы іске қостық.” 

In the Kazakh-language interpretation of the Women In Tech Kazakhstan, 2024 and 2025 Digital Almaty 

further usage of decompression can be observed: 
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Speaker: We have received the high patronage of President Emmanuel Macron for two consecutive years... In 

some places around the world, there's a 30% digital gap, and some girls — they are the last ones to have access to 

those digital technologies [8]. 

Interpreter: Макронның соңғы екі жылда қолдауына ие болдық. Бұл жерде тек қана әлемнің көп 

жерінде мысалы 30% олардың сандық әрекететері болады. Кей жерлерде технологияны қолдана алмайды [9]. 

Here, the interpreter reinterprets “30% digital gap” and transforms it into a more tangible image for the 

audience: “кей жерлерде технологияны қолдана алмайды”. While not entirely accurate, this could be viewed as 

semantic decompression through generalization. more balanced form of decompression would preserve the statistic 

and gender-specific framing. 

Speaker: The glass ceiling — maybe you've heard of it — is a metaphor symbolizing the barriers women face 

today [10]. 

Interpreter: Бұнда бір метафора бар, ол шынайы төбе деп аталады. Бұл кедергіден ешқандай әйел өте 

алмайды [11]. 

The metaphor “glass ceiling” is a symbol of invisible gender-based barriers and here it was interpreted as 

“шынайы төбе”, which doesn’t carry the intended metaphorical meaning and may lead to confusion. The interpreter 

did not unpack the concept for the target audience, however, this moment would have been more effective with the 

use of decompression, for example: “әйелдердің тең біліктілікке ие бола тұра, мансапта жоғарылауына кедергі 

келтіретін жасырын тосқауылдар” as it has been discussed in prior paragraph. Doing so would have made the 

concept accessible to listeners unfamiliar with the expression. 

Thus, analysis shows when misused that compression is often used reactively, not strategically, and 

decompression is frequently overlooked or misapplied, but when these strategies are employes successfully, they can 

be effective tools for managing time pressure, speaker speed, and cross-cultural communication. This underscores 

the importance of teaching these strategies in interpreter education programs, especially for under-researched 

language pairs like English and Kazakh. Thus, siimultaneous interpretation raises constant linguistic and cognitive 

challenges. To tackle them interpreters employ a variety of strategies. Of those, compression and decompression are 

believed to be one of the most important. An interesting angle is that compression and decompression can take place 

simultaneously, because interpreters going from English to a language like Kazakh often decompress some but 

compress others to compensate. For example, English might say “women’s empowerment.” If there is no single 

established term in Kazakh (one might say “әйелдердің құқықтары мен мүмкіндіктерін кеңейту”. To make up for 

that time, the interpreter might compress the surrounding sentence. Using both together allows interpreters to give 

clear and culturally sensitive renderings while remaining in sync with the speaker. Compressing less critical parts 

and expanding where necessary for clarity, they maintain communication without compromising the message. 
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жұмысына британдық әлемге танымал жазушы Агата Кристидің «Нілдегі өлім» атты атақты романы негіз 
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Көркем аударма – аудармашыдан тілдерді терең білуді ғана емес, түпнұсқа мәтіннің стилін, 

образдылығын, мәдени шындығын нәзік түсінуді талап ететін аударманың ерекше түрі. Техникалық немесе 

ғылыми аудармадан айырмашылығы, көркем аударма автордың ниеті мен эстетикалық құндылығын сақтай 

отырып, шығарманың мағынасын ғана емес, эмоционалдық бояуын, ырғағын, атмосферасын беруге 

ұмтылады. Бұл жағдайда аудармашы жай екі тіл арасындағы делдал ретінде емес, түпнұсқаның рухына адал 

бола отырып, әдеби мәтінді басқа мәдениет оқырмандарының қабылдауына бейімдей алатын 

шығармашылық тұлға ретінде әрекет етеді [1]. 

Әдебиеттің детектив жанры қылмыстарды, жұмбақтарды немесе жұмбақ оқиғаларды тергеу және ашу 

процесін сипаттауға бағытталған. Оның тілінің басқа әдеби ағымдардан ерекшеленетін өзіндік ерекшеліктері 

бар. Бұл ерекшеліктер оқырманның қызығушылығын сақтауға, интрига мен құпияны сақтауға, логикалық 

ойлауды ынталандыруға бағытталған. 

Агата Кристи өз шығармаларында оқырманды адастыратын, бірақ түптеп келгенде бір-бірімен 

логикалық байланысқан сөздер мен конструкцияларды жиі пайдаланады. Мысалы, ол детективтің назарын 

аударатын «көп мағыналы сөз тіркестерін» қолданады. Мұндай сөз тіркестерін қазақ тіліне аударғанда ерекше 

назар аударған жөн, өйткені сөзбе-сөз аударма бастапқы интриганың жоғалуына әкелуі мүмкін [2; 49 б.]. 
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С.С.Ван Дайн «Twenty Rules of Writing Detective stories» атты еңбегінде детектив жанрын зияткерлік 

ойынмен салыстырады: «The detective story is a kind of intellectual game. It is more - it is a sporting event». 

Қазақ тіліне аударғанда: «Детектив – интеллектуалдық ойынның бір түрі. Оның үстіне бұл спорттық жарыс» 

[3; 55 б.].Мұнда оқырман мен автор арасындағы логикалық ойын мен интеллектуалдық «бәсекелестік» 

элементтері айқын көрінеді. 

Детективтерді аудару кезінде бірнеше негізгі аспектілерді ескеру қажет: 

1. Күдіктіні сақтау: оқырманның қызығушылығын соңына дейін сақтап, жұмбақтың ерте ашылуына 

жол бермеу. 

2. Логикалық жүйелілікті дәл жаңғырту: әрбір бөлшекті логикалық байланыстарды бұзбай, орынды 

пайдалану керек. 

3. Кейіпкерлердің сөйлеу мәнерін жеткізу: әсіресе детективке тән сөйлеу мәнерін дәл жеткізу маңызды 

(мысалы, Эркюль Пуаро). 

4. Мәдени контекстті есепке алу: оқиғалардың тарихи, әлеуметтік және мәдени ерекшеліктерін ескеру. 

Аудармашы мәтіннің мазмұнын жеткізіп қана қоймай, оның стильдік және эмоционалдық реңктерін де 

сақтауы керек. Осы мақсатта әртүрлі түрлендірулер мен аударма әдістері қолданылады. Агата Кристидің 

«Нілдегі өлім» романын қазақ тіліне аударған кезде жанрлық ерекшеліктерді сақтау ерекше маңызды, 

өйткені сюжет құрылымы, кейіпкерлердің сөйлеу мәнері, оқиғаның дамуы аударма сапасына тікелей әсер 

етеді. 

Детектив жанрында түсініспеушіліктерді болдырмау және оның шекарасын нақты анықтау үшін 

бірнеше маңызды аспектілерге назар аудару қажет: 

1. Қылмыс әрқашан қажетті элемент бола бермейді, бірақ ол көбінесе сюжеттің негізін құрайды. 

Көптеген адамдар детективтік оқиғаларды тек қылмыспен байланыстырады, бірақ олардың басты ерекшелігі 

- құпияның болуы және оның логикалық шешімі. Осыған ұқсас нәрсені Агата Кристидің шығармаларынан 

байқауға болады. 

Мысалы: «Нілдегі өлім» романында алдымен бай және сүйкімді Линнет Риджуэйдің өміріне қауіп 

төніп тұрғаны көрінеді. Алайда кейінірек кісі өлтіру орын алады. Эркюль Пуаро тергеуді бастамас бұрын, 

оқырманға қылмыстың өзі емес, қауіпті жағдайлар мен жұмбақ жағдайлар ұсынылады. 

Аударма мәселесі: Аудармада күмән мен құпияны сақтау үшін интонацияны, модальды 

конструкцияларды және семантикалық реңктерді дәл жеткізу қажет. Егер қазақша аудармада анық әрі қысқа 

баяндау қолданылса, оқырманның қызығушылығы тез жоғалуы мүмкін [4; 12с.]. 

2. Детектив жанрының басқа жанрлармен ортақ элементтері бар, бірақ өз заңдылығына бағынады. 

Детективтік әңгімелер, шытырман оқиғалы әңгімелер мен триллерлер кейде бір-біріне сәйкес келетінімен, 

олардың басты айырмашылығы – жұмбақ шешуге баса мән беру. 

Мысалы: «Нілдегі өлім» романында әрекет элементтері бар. Жағдайлар үнемі өзгеріп отырады: кемеде 

күтпеген оқиғалар орын алады, кейіпкерлер арасындағы шиеленіс күшейеді. Дегенмен, романның басты 

ерекшелігі – құпияның ашылуы. 

Аударма мәселесі: Қазақ оқырманы үшін шытырман оқиғалы роман мен детективтің аражігін ажырата 

білу маңызды, өйткені бұл жанрлар аралас болуы мүмкін. Сондықтан аударма кезінде сөйлем құрылымын, 

баяндау қарқынын, стильдік ерекшеліктерін сақтауға ерекше мән беру керек. 

3. Жұмбақтың шешімі қисынды болуы керек және оқырманмен бірге ашылуы керек. Классикалық 

детективте оқырман детективпен бірге ойлауы керек, бірақ шешімін болжауға болмайды. 

Мысалы: «Нілдегі өлім» романында Пуаро барлық дәлелдемелерді жинап, талдап болғаннан кейін 

ғана кісі өлтірушіні анықтайды. Әңгіменің басында кейбір фактілер жасырын болса да, романның соңына 

қарай оқырманға қисынды түрде ашылады. 

Аударма мәселесі: Қазақ тіліне аударғанда әңгіменің логикалық құрылымын өзгертуге болмайды. 

Бастапқы реттілік бұзылса немесе мәтінге қажетсіз толықтырулар енгізілсе, жұмбақтың шешімі оқырман 

үшін қызықсыз болып қалуы мүмкін. 

Оқырманға экзотикалық болып келетін материалдар негізінде детективтік повесть жасау белгілі бір 

қиындықты тудырады. Оқырман кейіпкерлердің мінез-құлқы мен әлеуметтік рөлдерінің мотивтерін түсінуі 

керек, бұл әсіресе Мысырда өтетін «Нілдегі өлім» романына қатысты. Аудармашы қазақ оқырманына 

Мысырдың мәдени ерекшеліктерін, жергілікті дәстүрлері мен тарихи-географиялық жағдайын дәл жеткізуі 

керек [5; 45 б.]. 

Мысалы: түпнұсқа ағылшын тілінде: 

“The Nile is something you have to experience. It is a place of mystery and enchantment.” [6; 70б.]. 

Қазақша аудармасында: «Ніл өзенін өз көзіңмен көру керек, бұл жұмбақ пен сиқырға толы жер».  

[7; 56 б.]. 

Аударма мәселесі – Египет атмосферасын дәл жеткізу. Фразаның сөзбе-сөз аудармасы («Ніл – сіз өту 

керек нәрсе») оқырманға түсініксіз болуы мүмкін. Сондықтан аудармашы мәнерлі, стилистикалық 

бейімделген нұсқаны таңдаған. 

Кейбір жағдайларда төл сөздің дәл баламасы болмайды. Содан кейін синонимдік ауыстыру әдісі 

қолданылады. Мысалы, «A cool sixty thousand, so I’ve heard» деген сөйлемдегі «cool» сөзі «қомақты сома» 



351 

дегенді білдіретін астарлы мағынада қолданылған. Аудармада бұл «алпыс мың деп естідім» деп қазақ тілінің 

нормасына сай синонимдер арқылы беріледі. 

Аудармашы түпнұсқаның техникалық ерекшеліктерін сөзбе-сөз қайта шығаруға емес, оның қызметін 

белгілі бір контексте қайта жасауға ұмтылуы керек. 

Стилистикалық әдістер көп функциялы екенін ескеру маңызды. Ағылшын және қазақ тілдеріндегі 

полисемантикалық сөздердің семантикалық мағыналары сәйкес келмейтіні сияқты, стилистикалық 

құралдардың қызметі де әртүрлі болуы мүмкін. Стильдік элементтерді салыстыру кезінде толық 

сәйкестіктер, ішінара сәйкестіктер мен сәйкессіздіктер анықталады. Бұл сәйкессіздіктер грамматикалық 

құрылымдардағы айырмашылықтарға қарағанда айқын емес болуы мүмкін, бірақ оларды аудару кезінде 

ескеру маңызды. 

Лингвистикалық стилистика сөйлеудегі экспрессивтік құралдар мен стилистикалық құралдардың 

қолданылуын талдай отырып, әдеби тілдің ішкі жүйесі ретінде функционалдық стильдерді зерттейді. 

Аударма процесінде функционалдық стильдер мен стилистикалық құралдарды зерттеудің маңызы зор. 

Аудармашы бастапқы тілдің лексикалық, грамматикалық және стилистикалық ерекшеліктерін ғана емес, 

аударма тілінің сәйкес стильдерін де жақсы түсінуі керек. Бұл аудармаға стилистикалық жат элементтерді 

енгізуден аулақ болуға мүмкіндік береді. Бұл тәсіл ғылыми мәтіндерді аудару үшін де, көркем шығармалар 

үшін де маңызды [8]. 

Детектив жанрында реалистік образ жасау үшін авторлар көркем мәтінге функционалдық стиль 

элементтерін енгізе отырып, интерполяция әдісін жиі пайдаланады. 

Аудармашы мұндай интерполяциялардың стильдік ерекшеліктерін сақтауы керек. Бір жағынан 

түпнұсқаны оңайлатпау, ал екінші жағынан шамадан тыс стильдік екпін жасамау маңызды. 

Демек, аудармашы аударманың стильдік эквиваленттілігін, түпнұсқаның мағынасын дұрыс түсініп, 

тиісті стилистикалық құралдарды пайдалана отырып жеткізуді қамтамасыз етуі керек. Бұл тәсіл көркем 

аудармада адекватты интерпретация жасаудың құрамдас бөлігі болып табылады. 

Қорытындылай келе, Агата Кристидің «Нілдегі өлім» сияқты детективтік жанрдағы көркем 

шығармаларды аударуда аудармашыдан сюжетті, кейіпкерлерді дәл жеткізу ғана емес, түпнұсқаның мәдени 

контекстін, стильдік ерекшеліктерін терең түсінуді талап етеді. Жұмбақ, интрига және зерттеудің логикалық 

дәйектілігі атмосферасын сақтау қазақтілді оқырмандардың шығармадан толық ләззат алуына және 

автордың шеберлігін бағалай алуына кепілдік берудің кілті болып табылады. Олай болса, детективтік 

шығарманы сәтті аудару үшін тілдік дәлдік қана емес, түпнұсқа мәтіннің эмоционалды, мәдени тереңдігін 

жеткізе білу де қажет, бұл қазақ әдеби ортасының байып, оқу тәжірибесінің кеңеюіне ықпал етеді. 
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Түйін сөз: Мақалада қазақ елінің жалынды ақыны Мағжан Жұмабаевтың поэзиясының тілдік 

қолданыстары ашып жазылған. Ақын шығармашығындағы қолданған символизмнің, метафораның, 

эпитеттің, суреттеуінің, тілдік қолданысына талдау жасалынды. 

Жырымен рухтандырған, келешекке үміт сыйлаған тәуелсіздіктің пайғамбары жазған жырларында 
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LINGO-CULTURAL FEATURES OF MAGZHAN'S WORKS 

 

Abstract: The article reveals the linguistic use of poetry by the ardent poet of the Kazakh people Magzhan 

Zhumabayev. The analysis of the linguistic use of symbols, metaphors, epithets, descriptions used by the poet in his 

work is carried out. 

"Heart", "prophet", inspired by the song, inspired by hope for the future, was used in the songs of the prophet 

of Independence. At the same time, the concepts of "soul", "death", "love" in the language of M. Zhumabayev in 

unity intertwine the poet's personal knowledge with philosophical, psychological, religious and mythological 

concepts of the same concepts. 

Keywords: M. Zhumabaeva, concepts, language usage, artistic features 

Мағжан Жұмабаев – жаны азат, қаны қазақ халықтың ұлттық рухты ақыны. Күннен туған баланың 

арманы биік, мақсаты айқын, ол – қазақ елінің үкілеген үмітті сәулесін бостандыққа жеткізіп, ұлттық 

құндылықтарымызды мәңгі сақтап қалуға барын салды. Келешек жастарға бостандықтың қаны сіңген 

қасқырдай азат, қайратты, әділ болудың, күн сынды бәріне түскен шарапаттың шапағындай қамқор, әрі 

бірлігі мен ынтымағы жарасқан ел болуға шақырады.  

Қаламы төселіп, әдеби ортаның жаңашылдығына тереңдей бастаған жас  ақын коғамды бейнелеп, 

сыншылдық реализм тұрғысынан жырлауда қатарынан оза шауып, алыстан көріне бастайды. Замана 

шындығын қабылдауда ақынның нәзік жүрегі ұлтының басына түсетін халді сезеді, көкірегін шер басады, 

бірақ күйзеліске түскеннен гөрі өткен күннің алаңсыз шағын аңсап, елінің жарқын болашағын елестетіп  

романтизмге беріледі. Шын мәнінде, сөйлеу мәдениеті өзінің ойын дұрыс, нақты және әсерлі жеткізуі жеке 

адамның дүниені қандай деңгейде танығандығын көрсетеді. Осы себепті ұлттың бір өкілінің тілі шектеулі 

болса, екінші ұлт өкілінің тілі керісінше бай, «тіл көрнекілігі» жоғарғы деңгейде болады. Осыған орай қазақ 

әдебиеттану саласындағы белгілі ғалым З.Қабдолов өзінің «Сөз өнері» еңбегінде қазақ сөзінің көркемдігі 

мен сөз сұлулығы үшін жасанды күлдібадам бояу тән емес, қазақ сөзінде табиғилық және қарапайымдылық, 

нақтылық пен тазалық бар деп сипаттаған [1, 205 б.] 

Жалынды ақынның рухты жырларындағы сөз көркемдігі, лингвомәдени бірлігі ақиқат шындықты 

бейнелейтін және оны ұлттық мәдени тұрғыдан сипаттайтын тілдік бірліктері оқырмандарын әсерсіз 

қалдырмасы анық. Ол туралы  Жүсіпбек Аймауытов 1923 жылы «Мағжанның ақындығы» деген еңбегінде: 

«Қазақ әдебиетіне Мағжанның кіргізген жаңалығы аз емес, орыстың символизмін (бейнешілдігін) 

қазақыландырды, дыбыстан сурет туғызды, сөзге жан бітірді, жаңа өлшеулер шығарды. Романтизмді 

күшейтті, тілді ұстартты. Жақсы жағын санасақ, ол – сыршыл, толғағыш, суретші, сөз ұстасы, түрікшіл, 

романтик, мәдениетшіл, отаршылдыққа, жауынгерлікке қарсы күншығысшыл ақын», - деген болатын [2;1 б]. 

Демек Мағжан жырларының аясы кең, мағыналық, көркемдік тұрғысынан қарағанда сөз маржанын тере 

білген, оны өлеңдерімен қосып өре білген суреткер ақын. Ақын поэзиясының құдіреттілігі сол – ол 

оқырмандарына көтеріңкі көңіл-күй, бойға рух,  жанға жігер береді. Тіпті М.Әуезов «культурасы зор, 

заманынан басы озып, ілгерілеп кеткен ақын болады» деген кесімді ой-пікір айтқан. Оған Мағжан 

поэзиясының терең сыршылды, қазақ сөз өнеріне әкелген жаңашылдығы (символизмі, сөздік қолданыстары, 

ұйқастары) негіз болады. Сыршыл ойдың тұңғиығында астарлы ой ғана емес, айналасы тегіс, жүрекке жеңіл 

тиетін тармақтары көп.  Ақынның сырты сұлу, мінсіз ойып түсірген сан алуан кескін келбеттегі (форма) 

өлеңдерінің ішкі иірім, тіркестерінде сыршылдықтың жарқын да жасампаз, шырайлы қалпы көңіл көзіне 

түспей қоймайды. 

Мағжан жырларының көркемдік ерекшелігі сан қырлы болып келеді. Ақынның тілдік 

қолданыстарында символистік тұрғыдан «Пайғамбар» өлеңін жазды. Символ деген – әдебиетте ойды 

астарлап, басқа нәрсені суреттеу арқылы жасалатын нақтылы сипаты бар бала бейне [3; 475 б]. Орыс 

әдебиетінің  И. В. Гете, Вильям Блейк, Джордж Гордон Байрон, А. С. Пушкин, М. Ю. Лермонтов, И. А. 

Бунин шығармашылығының  жете танысып, қазақ әдебиетіне өзінше жаңашылдық әкелді. Жоғарыда аталған 

ақындардың барлығы Пайғамбар тақырыбында қалам тербеді. Әрбір ойға жете назар аударсақ, астарлы 

мағынасы айқын. Мағжан өз өлеңінде: 

Қап-қара түн. Қайғылы ауыр жер жыры, 

Қап-қара түн. Күңіренеді түн ұлы. 

Күншығыста ақ алтын бір сызық бар: 

Мен келемін, мен пайғамбар – Күн ұлы, - деп өзін «пайғамбар», «Күн ұлы» символы арқылы береді. 

Қараңғылық – надандықтың белгісі іспетес, одан қашуға шақырады. Азаттықтың ақ таңын аңсаған ақын  
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халқына көшбасшы болуға ұмтылады. Қараңғы түнмен келген қараңғы ой, әрі ауыр күрсінген халықтың 

бейнесі, қараңғылықпен бірге ұйқысын қимаған қалың елдің көрінісі бейнеленген. Дәл осындай ұғымдық 

сипатта Д.С.Мережковскийдің: 

Устремляя наши очи 

На бледнеющий Восток, 

Дети скорби, дети ночи, 

Ждем, придет ли к нам пророк, - өлеңіндегі үндестікті байқауға болады [4].  Мағжаннның бұл өлеңінде 

пайғамбар символы ретінде Күншығыс елінің ұлын танысақ, ал Д.С.Мережковский бостандықтың 

пайғамбары келеді деп келешектен үміт күткен  ақын бейнесін аңғарамыз. Қараңғылықтан алып шығатын 

«пайғамбарды», «қиыншылық кезеңінде қолдау болатын ТҰЛҒА-ны» күтеді.  Осыған ұқсас А.С.Пушкиннің: 

«Восстань, пророк, и виждь, и внемли, 

Исполнись волею моей, 

И, обходя моря и земли, 

Глаголом жги сердца людей», - деген жолдарындағы «Пайғамбардың»  алға қойған мақсатын 

айқындай түседі. Қарапайым халықтың келешекке артқан үміті мен сенімін, мақсатын сезінуге болады. 

Мағыналық тұрғыда жоғарыда берілген үш ақынның жыры бір-бірін толықтыра түседі. Мұндағы 

«Пайғамбар» өлеңіндегі символдық үндестікті жан-жақты қарастыруға болады: біріншісі - діни тұрғысынан 

Алланың бар екенін, тура жолына бағыттаушы болса, екіншісі – халықтың үмітін арқалаған қайраткер. 

Жарқын болашаққа бастайтын көшбасшыны күткен халықтың бейнесін айшықтап қана қоймай, сенімді 

ақтайтын Күншығыс баласының мақсаты көрінеді. Жалынды ақынның шығармашылығынан туған дискурс 

тілдік көрсеткіш қана емес, сонымен бірге таным мен мәдениет сабақтастығын беретін ұлт тарихы мен 

мәдениетінің бір бөлшегі болып келеді. Мағжанның пайғамбары қазақ елін – күншығысты қаптаған 

қараңғылықтан, надандықтан, қайғы мен қан төгуден сақтап алып қалатын күрделі романтикалық бейнеден, 

реалистік бейнеге дейін көтерілген. Жалпы, күншығысты азат қылатын, бостандыққа жеткізетін – пайғамбар 

дәрежесінде суреттейді.  

Сонымен қатар «Пайғамбар» өлеңіндегі «Қап-қара түн», «ақ алтын»  сөздерінің лингвомәдени бірлігін 

ашуға да болады. Мұнда қара сөзінің бірнеше мағынасына тоқталсақ: қара ой (арам ой), қара қағаз (қайғылы 

хабар), қара шаңырақ (үлкен үй, шаққан ұя), қара қылды қақ жарған (әділ), қара бет (арсыз), қара мал (ірі 

қара), қара халық (бұқара), қара алтын (көмір). Берілген өлеңде түннің сипаты ретінде берілген. Алайда 

астарлы ойында қараңғылықтан шығатын жолды бағыттаушының құпия коды жасырылғандай. Екінші сөзіне 

«ауыр» сөзінің мағынасын да ашсақ, әр түрлі ойды білдіретін сөздің:  ауыр ой, ауыр күрсіну, ауыр жер, ауыр 

жүк, ауыр дерт, ауыру, салмақ сынды мағыналарда қолданады. Мағжан жырында жұмсалған «ауыр жер» 

мағынасы астарлы мағынада жұмсалған деп ойлауға негіз бар. Себебі келешеккке үміт артып қана қоймай, 

қазақ атын жоғалтпай елге қызмет етпей кетсе, ауыр оймен (ауыр дертпен) қажып кетуден, не артынан із 

қалдырмай кетуден қорқады. 

М.Жұмабаев тіліндегі жан, өлім, махаббат концептілері біртұтастықта ақынның  жеке танымын сол 

концептілердің философиялық, психологиялық, діни-мифологиялық түсініктерімен де сабақтастасады және 

көріктеуіш тілдік құралдар арқылы жұмсалады. Мысалы «жүрек» сөзін Мағжан жырларынан түрлі бейнеде 

көреміз. Бірде эпитеттермен тіркестіріліп берілсе, бірде метафоралық ұғымдармен де алмасып жатқандығын 

байқаймыз. Мұнда эпитет дегеніміз – (грек. еpitheton – қосымша) заттың, я құбылыстың ерекшелігін, сыр – 

сипатын бейнелі түрде танытатын поэтикалық және стилистикалық ұғым [3; 571-б]. Метафора (грек.metahora 

ауысу) – зат пен құбылысты ұқсас белгілеріне қарай (түрі, түсі, қызметі т.б. қасиеттеріндегі) сөздің ауыспалы 

мағынада қолданылуы [5; 352 б].  

...Ноянның бар ақылы білегінде, 

Билеген асау жүрек, қайнаған қан. 

Келгенде-ақ сұлудың бір қарауынан 

Ноянның жүрегінде ұшқын туған. 

.. Айға алтын Күн нұрынан сәуле бермек, 

Шалқыған махаббат-от аспанға өрлеп. 

Жүрегін өзі сүйген отты жүрек 

Оятпақ тас болса да, зарлап тербеп, - деген жолдарда ақынның жүрекке берген  айқындауыштарының 

түрленіп отырғанын көреміз. Мұндағы «асау жүрек» метафоралық байланысына Абай Құнанбаевтың «Өлсем 

орным қара жер сыз болмай ма?» өлеңіндегі «...Асау жүрек аяғын шалыс басқан» тармағы сәйкес келеді. Ой 

үндестігіндегі ақылға көнбеген сезімнің ықтияры мен ұшқынымен бойын жылытқан ақын ойын толықтыра 

түседі. «Жүрек» сөзі адамның жан дүниесін сипаттап, түрлі эмоциясын, көңіл-күйін әртүрлі жағынан 

қолданылғандықтан, Мағжан өлеңдерінде оған берілген «ессіз, жынды, сұм, нәзік, отты, жас, сорлы, сезгіш» 

деген сияқты эпитеттер ешқандай жасандылығы жоқ шынайы, санаға сіңімді, көңілге қонымды ой иірімдері 

арқылы берілген. тЖүректің жырын шертетін Мағжанның асқан ақындық шеберлігін, сырлы да, сезімді 

суреткер екендігін көрсететін осындай образды жолдарды көптеп кездестіреміз. 

Жүрек тіркесінің тағы бір қолданысын «Жан сөзі» өлеңінің қорытындысында көре аламыз: 

Дариға, сол күндері күнім қараң, 

Қазақ елі, бір ауыз сөзім саған: 
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Болғайсың, сыншы болсаң, әділ сыншы, 

Кінәні жүрекке қой, қойма маған! 

...Мені атама, бұл жүрек – жынды дерсің, 

Ұмтылған аламын деп күнді дерсің 

Сүйіп, күйіп, көз жасын төгіп, 

Жынды жүрек өлді де тынды дерсің, - дей келе, барлық жауапкершілікті жүрекке артады. Сезімді 

ақылдан жоғары қояды да, махаббаттың құдіреттілігін алға шығарады. Қай өлеңін алмайық, ақын жүрегімен 

сезінеді, жүрегімен қайғырады, жүрегімен сырласады... Бұл жырында да Абайдың жүрек сөзінің символдық, 

метафоралық ұғымымен сәйкес келіп, дананың дара ізі жырларында жалғасын тапқанын көреміз. Тіпті он 

жетінші қара сөзіндегі «Осы үшеуің басыңды қос, бәрін де жүрекке билет»  деген жолдары жоғарыдағы 

ойыма негіз болады.  

«N-альбомына» өлеңінде жүректі – жырсыз жырау, шер байлану, жүрек көмір сынды тіркестер арқылы 

сипаттайды. Лирик ақынның жүректегі үміттің ақталмауын сипаттайды. Дегенмен тілдік қолданытарында 

шер байлану  фразеологиялық тіркес арқылы беріліп,  уайымға салыну мағынасын ашса, жүрек-көмір 

ауыстыру арқылы қолданылған. Ал «Ертегі» өлеңінде «Жынды жүрек тығылады аузыма», «жүрек отты 

қарақ», «жынданады жас жүрек» сипаттары арқылы жас жүрек өмірге қанат қаққан жас бала, жынды жүрек 

(«жынды жүрек өлді де тынды дерсің») жоғарыда аталған тармақтарға сай жұмсалған. Сөздің көрікті, 

мағыналы, әрі эмоционалдық-экспрессивтік тұрғыда шебер қолданған рухты ақын жүрек сөзінің өзін жеке 

концептілік тақырып ретінде де ашуға болады.  М.Әуезов: «Мағжанның Европалығын, жарқыраған әшекейін 

сүйемін. Қазақ ақындарының қара қордалы ауылында туып, Европадағы мәдениет пен сұлулық сарайына 

барып жайлауы жарасқан, Арқа қызын көріп сезгендей боламын. Мағжан культурасы зор екен», - деп бекер 

айтпаса керек [6,8-б]. Жырымен жұртын жұбатқан ақынның әр өлең жолдарынан терең күрсініс, көлдеген 

көз жасы, айықпас жан азабы, тақсірет наласы айқын бой тастап отырады. Қоғамда болып жатқан 

әділетсіздіктер мен кемсітушіліктер, адал адамның еңбегі бағаланбауы, қарапайым халықтың жан қиналысы 

мен тарығуы, билікке отырғандардың өз мүддесін ойлауы ақын жанының жарасы ақ қағазға түседі.  

Тіпті өзін таныстарғанда («Мен кім» өлеңі) «арыстанмын», «жолбарыспын», «жер еркесі -желмін», 

«күнмін», «желмін» метафоралары арқылы жұмсалған. Бірақ сөздердің лексикалық – мағыналық 

қолданысына келсек, табиғат құбылыстары мен жыртқыштар арқылы берудің өзіндік мағынасы бар.  

Өзі арқылы бостандықта өмір сүрген қазақ халқын ешкімнің алдына бас имейтін арыстан, батырлығы мен 

қайсарлығын сипаттаған жолбарыс, тәңірлік ұғыммен сәйкес келетін Күн, Жел арқылы беруінің өзіндік мәні 

бар. Бәрі азат, сұрауы жоқ, еркіндіктің, азаттықтың символы десек артық болмас.  

Сонымен қатар Мағжан жырларында ойын айшықтай түсу үшін қарама-қарсы ойларды жиі 

қолданады. Мысалы «Айға» өлеңінде  «...Жоқ әлде қазіргімен жұмысың жоқ, қайғыға түсер ме өткен күнің?» 

деген тармақтарында қазіргі мен өткен сөзі арқылы ойды қарама-қарсы қойып, әрі кейіптеуді ұтымды 

қолдана отыра, жан бітіре сипаттауы әсте әсерлендірмей қоймас. «Сырым» өлең жолдарында «мен қуансам», 

«мен қайғырсам» деп екі эмоцияның қарама-қайшылынының да өзіндік мәні бар екенін сипаттайды. Өзара 

салыстыра отыра, автор мен оқырманның арасындағы байланысты күлгенде-жылағанда, қасым-досым, 

күледі-жылайды, өлемін-тірілемін сөздері арқылы шендестіреді. Мұндағы шендестіру (антитеза) дегеніміз - 

(грек. Antіthesіs - қарама-қарсылық) өзара қарама-қарсы ұғымдарды, жағдайларды, образдарды салыстыра не 

қарама-қарсы қоя отырып, ой мен сезімді әсерлі жеткізуге ұмтылатын стильдік, эстетикалық бейнелеу 

құралының көркемдік әдісінің бірі.  

Сондай-ақ бұл өлеңде өмір-өзен, үміт - шабақ, мен – есалаң, мен-нәресте, үміт - от сөздерінің 

ауыстыру арқылы беруі Мағжан жырының өрнегін әсерлендіре түседі.  Осы тұста ақынның шабыты мен 

өлеңнен өрген өрнегіне З.Қабдоловтың сөзі өзінше толықтыра түседі. Поэзия – сәбидің күнәсіз ажары, 

жарқын жанары, күміс күлкісі, жанды қанышы. Поэзия – қайратты қайнардай балғын жігіттің отты көзі, өрен 

ерлігі, тентек тегеуріні, аспан мен жерді жалынды құшағына сыйдырмақ болған (З.Қабдолов «Сөз өнері»).  

Мағжан жырларында ішкі және сыртқы қайшылық та орын алады. Оның өлеңдеріндегі коллизия – 

ақынның шығармаларындағы ішкі және сыртқы қайшылықтардың, жеке адамның жан-дүниесі мен 

қоғамдағы мәселелердің өзара қақтығысы. Мағжан поэзиясында ішкі рухани күрес, заман қайшылығы, 

ұлттық және жеке болмыстың арасында туындаған қақтығыстар жиі кездеседі. Бұл коллизиялар ақынның 

терең ойлы, сыршыл өлеңдерінде ерекше көрініс табады. Мағжан өлеңдерінде қазақ халқының азаттығы мен 

отаршылдық саясаты арасындағы тартыс ерекше орын алады. Ол "Орал", "Батыр Баян" шығармаларында 

ұлт тағдыры, тарихи әділетсіздік, азаттыққа деген ұмтылыс жырланады. Мағжан өз халқының тәуелсіздігін 

аңсап, қазақ даласының отаршылдық езгіде қалған күйін қайғылы сезіммен бейнелейді. Туған елінің 

азаттығын аңсаған Мағжанның үміті мен қазақ қоғамының мүшкіл хәлі арасындағы қайшылықты «Сорлы 

қазақ» өлеңінде аша түседі. Бар жинағаны өмірінің азығы мен дәрежесіне балаған қазақ байларының бейнесі 

мен білімге ұмтылған жас жүректердің ой пұшымының қайшылығын салыстыра жырлайды.  

Мағжан поэзиясындағы жаратылыс құбылыстарын тереңнен толғауы, табиғат-ананың мейірімділігін 

сезінуі, махаббат пен сезімді де суреттей жырлауы әлемдік поэзияның көркемдік көкжиегімен іштей 

қабысып, тоғысып үйлесуінде. Шығыс әдебиетінен ғана емес, сонымен қатар еуропалық ақындардың 

жырларын нәзиралық үлгіде тәржімалаған өлеңдерінде сөздің мәнін нақыштап өрнектейді. Ата тілінде 
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сөйлеткен «Екі бетің сұлу қыз», «Айырылдым сенен», «Орман патшасы», «Күннің батуы» атты өлеңдерін 

Г.Гетеден кем суреттемейді. Мысалы: 

Толқынданған дарияға 

Қызарып оттай күн батар, 

Жұқа, ақшыл бұлттар,  

Құрмет қып оны ұзатар, - деген жолдарындағы эпитеттік байланысты, әрі «Күнді ұзату» сынды 

кейіптеуді де шебер қолданады. Тағы бір мысалға тоқтала кетсем: 

Баяғы ерте заманда 

Бұларда артық бақ болған. 

Ай әйел боп, Күн - ері, 

Толықсып тұрған шақ болған. 

Нұрлары балқып екеуі 

Қосылысқан бір мезгіл. 

Айнала жұлдыз - балалары - 

Жайнаған өңшең алмас гүл, - дей келе, фольклор жанрына да бойлай түсіп, ертегі әлеміне саяхат 

шектіреді. Ай мен Күннің образын ерлі зайыпты етіп суреттейді. Алмас гүлдей жайнаған жұлдыз-балаларын 

метафора, теңеу арқылы өң береді. Негізі бұл өлеңін оқи келе тек ертегіні ғана емес, мұсылманшылық діни 

ұғымда жер бетіндегі ең алғашқы жаралытыс Адам мен Хауаның махаббатын сипаттағанына да сай келеді.  

Гете өлеңінің Мағжан аудармасы орыс тіліндегі аударма мәтінінен алшақтамайды. Сезім күйлерінің 

алмасуын бейнелеуден тұратын сюжет те, өлеңнің ішкі ырғағы да сақталған, негізгі мазмұнын бере білген. 

Мағжан аудармасынан көрініс тауып отырған бұл сипаттар аударма барысында қазақ ақынының аударылып 

отырған мәтінге тән көркемдік белгілерін барынша мұқият сақтауды мақсат еткенін аңғартады 

Мағжанның ақындығы басқа ақындарға қарағанда өзіндік қайталанбас қолтаңбасымен өзгеше. Ақиық 

ақын жырларында әдемілік пен сұлулықты образды суреттейді, тіпті аудармаларында да сол сюжетті 

сақтауға тырысқанын да көруге болады. Мағжан сөзбен сурет салып, сыйқырлы поэзия жасайды. 

Жасандылықсыз сыр мен ойды, кейіптеу мен тұспалдауды, эпитет пен символды үйлестіріп, өлең иірімдері 

арқылы өрнектей білді. Көріктеуіш құралдардың басты белгісі – образдылық пен бейнелілік. Қоршаған орта, 

ұлттық менталитеттің ерекшелігінің образды бейнелі түрде берілуінде адамның танымдық білімі басты рөл 

атқарады [7; 92 б.].  

Мағжан махабаттың,  сезімнің, сұлулықтың, ішкі тебіреністің жыршысы ретінде әсем де, әсерлі, 

маржандай тізілген эпитеттерді құлпырта қолданады. Өзінің гауһар жырларында меруерт көбік, күміс кәусар 

су, алтын бу, меруерт қар, тарғыл тастар, бұйра қою қарағай, ерке жаз, ерке бұлақ, қасиетті сәуле, сары 

сайран дала т.б. тіркестерді махаббат, туған жер тақырыптарында молынан келтіреді. 

Қазақ әдебиетіне жаңалығымен келген Мағжан - әлемдік поэзияның сырлы бояуын барынша 

қабылдап, оны дамыта түскен ірі дарын иесі.  Мағжан Жұмабаев өзіндік қолтаңбасымен қазақ поэзиясының 

алтын қорынан өз орнын алды. Рухани асыл қазынаға өлшеусіз мол поэзиялық өрнек әкелген Мағжан қазақ 

әдебиетін жаңа сапаға көтеріп, қазақ әдеби тілін жұмсақ та, нәзік, көркем етіп қалыптастыруға мол үлес 

қосты. 
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Abstract: The article examines the peculiarities of the verbalization of the concept "armed conflict" in 

American news media discourse. The study is based on materials from contemporary publications of leading 

American media outlets, such as CNN, NBC News, and ABC. A comprehensive approach is applied, including 

cognitive linguistics, discourse analysis, and media linguistics. The aim is to identify the lexicosemantic, 

metaphorical, and pragmatic features of the representation of armed conflicts in the media space of the United States.  
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Введение 

Концепт «armed conflict» является одним из ключевых в анализе современных социальных и 

политических процессов. Его вербальная репрезентация в языке, особенно в новостном медиадискурсе, 

отражает не только факты и события, но и определенные идеологические установки, когнитивные структуры 

и социокультурные контексты, влияющие на восприятие и интерпретацию этих событий. В условиях 

глобализации и широкого распространения информационных технологий, медиа играют центральную роль в 

формировании общественного мнения и репрезентации конфликтов, как на уровне отдельных стран, так и в 

международном масштабе. 

Американские новостные СМИ, в силу их глобального влияния, оказывают значительное воздействие 

на мировую информационную картину. Специфика вербализации концепта «armed conflict» в американском 

медиадискурсе тесно связана с политическими и идеологическими факторами, которые определяют акценты 

в освещении военных событий. Важным аспектом является то, как различные вербальные конструкции 

(лексика, метафоры, синтаксические структуры) используются для представления участников конфликта, 

причин его возникновения, а также последствий, которые он может повлечь за собой. Через язык новостных 

материалов формируется общественное восприятие не только самих конфликтов, но и моральных оценок, 

роли и поведения различных сторон. 

Несмотря на большое количество исследований в области медиалингвистики, когнитивной 

лингвистики и дискурс-анализа, недостаточно внимания уделяется сопоставлению языковых стратегий 

различных СМИ и изучению идеологической нагрузки лексики, описывающей конфликты. В частности, 

концепт «armed conflict» требует глубокого анализа в рамках американского новостного дискурса как одного 

из самых влиятельных в глобальном медиапространстве. 

Целью исследования является выявление лингвистических и дискурсивных особенностей 

вербализации концепта «armed conflict» в американских новостных СМИ. 

Методология исследования 

Корпус исследования составили 500 выпусков новостей на каналах CNN, NBC News и ABC, 

транслируемых в 2020–2025 гг. 
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Сбор данных производился вручную и с использованием цифровых фильтров, по ключевым словам, 

("armed conflict", "military operation", "war", и др.). Продолжительность исследования — декабрь 2023 г. – 

март 2025 г. 

Анализ фактического материала осуществлялся в несколько этапов с опорой на методологию, 

предложенную З.Д. Поповой и  И.А. Стерниным. 

Основные последовательные этапы лингвоконцептологического описания, выделенные З.Д.Поповой и  

И.А.Стернином:  

1. Построение номинативного поля исследуемого концепта.  

2. Анализ и описание семантики языковых средств, входящих в номинативное поле концепта.  

3. Когнитивная интерпретация результатов описания семантики языковых средств – выявление 

когнитивных признаков, формирующих исследуемый концепт как ментальную единицу.  

4. Описание содержания концепта в виде перечня когнитивных признаков.  

5. Моделирование концепта: описание полевой организации выявленных когнитивных признаков 

(выявление признаков, составляющих ядро, ближнюю, дальнюю и крайнюю периферию концепта и 

представление содержания концепта в виде полевой структуры).  

6. Итогом моделирования концепта в рамках лингвоконцептологического исследования является 

словесное или графическое представление содержания концепта в виде полевой структуры [1]. 

Результаты 

Результаты исследования показывают, что концепт «armed conflict» в американском новостном 

медиадискурсе репрезентируется через сложную систему лексико-семантических средств. Важно отметить, 

что выбор лексики и метафор в значительной степени определяется идеологической позицией СМИ. 

Например, терминология, используемая для описания вооруженных действий разных сторон конфликта, 

может варьироваться в зависимости от политических предпочтений источника. 

Лексико-семантические средства. 

Концепт «armed conflict» представлен как через нейтральную лексику (armed conflict, hostilities, 

clashes), так и через оценочные выражения (invasion, aggression, war crimes). Наблюдается использование 

эвфемизмов, смещающих акценты с военной агрессии на более нейтральные или технические процессы 

(operation, deployment, tension). 

Ключевым обозначением концепта «armed conflict» выступает устойчивое словосочетание armed 

conflict, обладающее высокой частотностью и стилистической нейтральностью. Вместе с тем, концепт 

вербализуется через ряд лексем, отражающих разные аспекты военных действий. В ядро концепта входят 

такие слова, как war (1106), attack (1341), defense (757), military (1528), army (1500), force (1497), soldier (648), 

weapon (568) — все они используются в нейтральных или описательных контекстах. 

Ядро концепта включают нейтральные лексемы с высокой частотностью: armed conflict, war, military, 

army, force и др. 

Околоядерный слой включает лексику, описывающую динамику конфликтов: operation (402), strike 

(954), ceasefire (161), clash (149), escalation (175), bombardment (127), airstrikes (397), resistance (106), refugee 

(131), casualties (122). Эти термины обладают как дескриптивной, так и эмоциональной нагрузкой. 

Периферия охватывает имена собственные (Israel (1430), Gaza (1113), Russia (2066), Ukraine (1354), 

Hamas (854), NATO (272), UN (173), Jerusalem (120), Islamic (127) и др). Частота упоминаний стран и лидеров 

отражает фокус американского медиадискурса на конфликтах, значимых для национального интереса. 

На примере анализа лексемы «war» рассмотрим, как когнитивные признаки концепта «armed conflict» 

подтверждаются в новостных СМИ. Лексема war иллюстрирует когнитивные признаки концепта — как в 

прямом, так и метафорическом значении: 

• Враждебность и идеологический конфликт: 

“Beijing and Moscow’s military ties have evolved dramatically since the height of the Cold War – a period 

marked by mutual hostility and ideological divergence.”[2]. 

(перевод: «Военные связи Пекина и Москвы претерпели существенные изменения со времен пика 

холодной войны — периода, отмеченного взаимной враждебностью и идеологическими расхождениями».) 

• Конфликт между государствами и группами: “The US has significantly strengthened its military posture in 

the Middle East amid concerns about the war between Israel and Hamas triggering a wider regional conflict.” [2]. 

(перевод: «США значительно усилили свое военное присутствие на Ближнем Востоке на фоне 

опасений, что война между Израилем и ХАМАС может спровоцировать более масштабный региональный 

конфликт».) 

• Обозначение эскалации напряженности: 

“The war began when tensions between the RSF and the army, who had been jostling for position ahead of an 

internationally-backed transition to civilian rule, erupted into open conflict.” [3]. 

(перевод: «Война началась, когда напряженность между СБГ и армией, которые боролись за позиции в 

преддверии поддерживаемого международным сообществом перехода к гражданскому правлению, 

переросла в открытый конфликт».) 

Метафорическое употребление. 

Лексема war также активно используется в метафорическом значении: 
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• bloody war: 

“…just days after the start of a bloody war between Israel and Hamas.” — акцент на жестокости и большом 

числе жертв [3]. 

• hot war: 

“Israel is already embroiled in a hot war in Gaza…” — подчеркивает активные боевые действия[2]. 

• viral war: 

“But this viral war is ravaging certain communities with deadlier consequences…” — метафора для 

обозначения быстро распространяющегося разрушительного воздействия[2]. 

Идеологическая маркированность. 

Политическая ориентация источника оказывает существенное влияние на выбор лексических средств. 

Так, в текстах одного из новостных каналов преобладают выражения типа defensive action, freedom fighters, 

подчеркивающие оправданность военных действий. В то время как во втором используют лексику с 

негативной коннотацией — illegal invasion, humanitarian disaster — акцентируя внимание на страданиях 

гражданского населения. 

В текстах активно используется пассивный залог (civilians were killed), что способствует смещению 

фокуса с агента действия, а также обобщающие номинации для участников конфликта (coalition forces vs. 

terrorists), формирующие бинарную оппозицию «свои — чужие». 

Когнитивная структура. 

Анализ позволяет выделить следующие компоненты когнитивной структуры концепта: 

• агентность (участники, инициаторы, пострадавшие); 

• эмоциональная окраска (страх, сочувствие, гнев); 

• причинно-следственные связи (эскалация — разрушения — гуманитарные последствия); 

• ценностные оппозиции (свобода/насилие, порядок/хаос), служащие инструментами 

идеологического воздействия. 

Таким образом, вербализация концепта «armed conflict» отражает не только информативную, но и 

оценочную, манипулятивную функцию медиадискурса. Использование частотных лексем, метафор, 

политически окрашенной лексики и структурированных понятийных слоев позволяет не только передавать 

информацию, но и формировать когнитивную рамку восприятия вооружённых конфликтов в массовом 

сознании. Вербальная репрезентация концепта «armed conflict» в американском медиадискурсе сочетает в 

себе как нейтральные, так и эмоционально окрашенные термины, что свидетельствует о двойственной 

функции СМИ — передавать информацию и формировать общественное мнение. 

Использование метафор, эпитетов и эмоционально нагруженной лексики подчёркивает гуманитарные 

последствия вооружённых конфликтов, усиливая воздействие на аудиторию. 

Идеологическая направленность СМИ отражается в выборе терминологии: некоторые издания 

смягчают представление о военных действиях, используя эвфемизмы (например, «military operation» вместо 

«war»), в то время как другие подчёркивают драматизм событий с помощью таких слов, как «aggression» 

(агрессия) и «massacre» (резня). 

Культурный аспект проявляется в дальнем слое концепта, где конфликты освещаются в зависимости 

от их значимости для американского общества и национальных интересов страны. 

Заключение 

Анализ концепта «armed conflict» в американском новостном медиадискурсе позволил выявить его 

структуру, семантические особенности и способы вербальной репрезентации. Полученные результаты 

демонстрируют, что данный концепт представляет собой многоуровневую систему, включающую как 

нейтральные, так и эмоционально окрашенные единицы. 

Ядро концепта включает минимальное количество лексических единиц, передающих объективную 

информацию о военных конфликтах. Такие термины, как «armed conflict» (вооружённый конфликт), «military 

action» (военные действия) и «hostilities» (боевые действия), носят нейтральный характер и отражают 

универсальные ценности международного сообщества. Их использование в новостных текстах связано с 

необходимостью передачи информации о глобальных процессах без выраженной эмоциональной окраски. 

Ближняя периферия концепта содержит лексику, акцентирующую внимание на роли международных 

организаций, миротворческих миссий и гуманитарных последствий конфликтов. В этом слое наблюдается 

тенденция к эмоционально-образной подаче материала, что проявляется через использование таких слов, как 

«crisis» (кризис), «humanitarian catastrophe» (гуманитарная катастрофа) и «civilian casualties» (жертвы среди 

мирного населения). Таким образом, американские СМИ не только информируют о событиях, но и 

формируют эмоциональное восприятие вооружённых конфликтов. 

Дальний (периферийный) слой концепта сосредоточен на географической привязке конфликтов, 

обозначении горячих точек и включении культурных аспектов. Употребление названий стран и регионов, 

таких как «Middle East conflict» (конфликт на Ближнем Востоке) или «Ukraine war» (война в Украине), 

указывает на глобальный характер вооружённых противостояний. Этот слой концепта также отражает 

особенности американского медиадискурса, в котором международные конфликты рассматриваются сквозь 

призму национальных интересов США и влияния на мировую политику. 
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Проведённое исследование показало, что концепт «armed conflict» в американском новостном 

медиадискурсе имеет сложную структуру и оказывает значительное влияние на восприятие вооружённых 

конфликтов обществом. СМИ не только передают информацию, но и формируют представление аудитории о 

происходящих событиях, используя определённые языковые стратегии. 

Результаты исследования открывают новые перспективы для дальнейших исследований в области 

медиадискурса. Одним из перспективных направлений является исследование вербализации концепта 

«armed conflict» в контексте других стран и культур. Сравнение медиадискурса в различных странах, таких 

как Южная Корея, Казахстан или Россия, позволит выявить особенности национальных подходов к 

освещению конфликтов и их влияние на общественное восприятие войны. 
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Түйін: Бұл мақалада ғылыми-фантастикалық шығармаларда жиі кездесетін неологизмдердің аударылу 

ерекшеліктері қарастырылады. Негізгі талдау нысаны ретінде Фрэнк Герберттің әйгілі «Құмбел» романы 

алынады. Романда кездесетін терминдер, жасанды тіл элементтері, авторлық сөздер мен мәдени-діни мәні 

бар неологизмдер мәтіннің мазмұнын жеткізуде маңызды рөл атқарады. Аударма барысында бұл сөздердің 

мағынасын, стилистикалық жүктемесін және автордың ой-тұжырымын дәл беру қажеттілігі туындайды. 

Аудармада қолданылатын негізгі тәсілдер – транслитерация, калька, сипаттамалы аударма және 

контекстуалдық бейімдеу – жүйелі түрде сараланады. Сонымен қатар, аудармашының шығармашылық 

еркіндігі мен мағыналық дәлдікке ұмтылысы арасындағы тепе-теңдік мәселесіне назар аударылады.  
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Abstract: This article explores the peculiarities of translating neologisms commonly found in science fiction 

literature. The primary focus of analysis is Frank Herbert’s renowned novel Dune. The terms, constructed language 

elements, coined words, and culturally or religiously significant neologisms present in the novel play a crucial role in 

conveying the narrative's depth and meaning. During translation, it becomes essential to accurately render not only 
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the meanings of these words but also their stylistic weight and the author’s intended implications. The main 

translation strategies – transliteration, calque, descriptive translation, and contextual adaptation – are systematically 

examined. Furthermore, attention is given to the balance between the translator’s creative freedom and the need for 

semantic precision. 

Keywords: neologisms, science fiction literature, translation, coined words, transliteration, transcription, 

descriptive translation. 

 

Ғылыми-фантастикалық шығармаларды аудару барысында түрлі лексика-семантикалық мәселелер 

туындайды, әсіресе түпнұсқаның терминологиясын, неологизмдерін, авторлық стилін және мәдени реңктерін 

дәл әрі толық жеткізу үлкен шеберлікті талап етеді. Аудармашы романда кездесетін ерекше терминдерді, 

күрделі ұғымдарды және жаңа концепцияларды қазақ тіліне бейімдеп, оларды түсінікті етіп жеткізуі тиіс. 

Бұл мәселе тек тілдік ғана емес, сонымен қатар мәдени айырмашылықтарды бейімдеуді де қажет етеді. Осы 

тұрғыдан алғанда, Фрэнк Герберттің «Құмбел» романын аударудағы лексика-семантикалық аспектілерін 

талдау аударматану саласындағы өзекті мәселелердің бірі болып табылады. 

XX ғасырдағы ғылыми фантастика жанрында ерекше орын алатын Фрэнк Герберттің «Құмбел» (Dune) 

романы – терең философиялық, саяси, экологиялық және әлеуметтік мәселелерді көтеретін күрделі туынды. 

Бұл роман әлем әдебиетінде ғана емес, ғарыштану және ғылыми-фантастикалық әдебиеттегі маңызды 

шығармалардың бірі ретінде танылды. Романдағы оқиғалар тек қиял-ғажайып емес, сонымен қатар адамның 

табиғатпен, қоғаммен және өзін-өзі тануымен күрделі қарым-қатынасын бейнелейді. «Құмбел» қазақ 

оқырманына осындай күрделі мәселелерді таныстырумен қатар, аударма тәжірибесінде жаңа деңгейге 

көтерілетін ерекше шығарма болып табылады. 

Ғылыми-фантастикалық роман жазып шығару оңай емес. Ал оны аудару тіпті көп ой күшін талап 

етеді. Автордың стилімен танысу, оның жеткізбек болған ойын түсіну және оны дұрыс интерпретациялау – 

үлкен жұмыс.  

Ғылыми фантастика(ағылш. science fiction). Cambridge cөздігіне сәйкес анықтама бойынша «science 

fiction» – a type of writing about imagined developments in science and their effect on life esp. in the future[1]. 

Фантастика «Фантастика (грек тілінен – қиялдау өнері) – өмірді бейнелеудің ерекше көркемдік әдісі, 

онда шынайы өмір элементтері өзіне тән емес, таңғажайып «ғажайып» немесе табиғаттан тыс тәсілдермен 

үйлеседі»[2, 887 б.]. 

Көркем әдебиеттің бұл жанрында арнайы терминдер, ғылыми ұғымдар мен авторлық неологизмдердің 

қолданылуы белгілі. Мәтінде олардың көптеп кездесуі және олардың оқиғаға негізделуі бұл шығарманы 

басқа жанрлардан ерекше етеді. Фантастикалық шығармаларға тән, белгілі бір лексика мен стилистикалық 

тәсілдерді қолдану арқылы жазушы өзінің жеке авторлық стилін қалыптастырып қана қоймай, оның 

жазбалары автордың жеке даралық қасиеті мен ойының ұшқырлығы арқылы әлемге әйгілі болады[3].  

Жоғарыда аталып өткен элементтерді қолданылуы шығарманың шынайылығын арттырып, болашаққа 

деген көзқарасты қалыптастыруға көмектеседі. Сонымен қатар, ең бастысы терминдер шығарманың ғылыми 

негізін құрып, оқырманға сенімділік сезімін береді.  

Осылайша, фантастикалық әдебиет тек қана, қызықты оқиғалар жиынтығы ғана емес, сонымен қатар, 

ой-өрісті кеңейетін және шығармашылық әлеуетті дамытатын маңызды мәдени құбылысқа айналды. 

Әдеби шығармаларды аударуда мәдениетаралық өзгешеліктерді түсіну маңызды болып саналады. 

Себебі әрбір шет елдік шығармалар сол елдің мәдениетінің көрінісі. Сондықтан да мәтінді терең талдап 

түсіну шебер аударма жасауға жол ашады. Ғалым А.Қ.Жұмабекованың айтуынша аударма бұл 

мәдениетаралық коммуникация арқылы пайда болған дайын мәтін[4, 5 б.]. Аударма барысында мәтіннің 

мағынаны дұрыс жеткізуі үшін әлеуметтік мәдени мәселелерді ескеру қажет . Олар этникалық, діни және 

дүниетанымдық аспектілерді қамтиды. Және де аудармашының құзыреттілігі оның мәдениетаралық 

коммуникацияны меңгеріп тәжірибе барысында орната білуінде. Яғни, аудармашының нағыз маман екенін, 

оның мәдениетаралық құзыреттілікті қандай дәрежеде меңгергенін көрген кезде түсіне аламыз.  

Хремотонимдер.  

Романның авторы өзі жасаған ғаламның құрылымдық ерекшеліктерін сипаттау үшін көптеген жаңа 

неологизмдер ойлап тапқан болатын. Бұл ойлап табылған құрылым оқырманның қызығушылығын арттырып, 

басқа әлемнің ерекшеліктеріне үңілуге үлкен әсер етеді. Хремотонимдер романдағы белгілі бір объектілерді, 

құбылыстарды және басқа да ерекшеліктерді елестетуге көмектеседі. Дәл осы сөздер тобын аударудың да 

өзіндік қиындықтары бар. Мысалы кейбір квазихремотонимдерді жалпы мәнін түсіну арқылы аударуға 

болады. Себебі бұл сөздердің ішкі мағынасы немесе құрамдас бөліктерінің үйлесімі сөздің жалпы 

мағынасын түсінуге мүмкіндік береді. Сонымен аудармашылар сөздің мағынасын талдай отырып аударма 

жасай алады.  

Хремотонимдердің екінші тобы бар. Бұл типтегі сөздерді мағынасына ғана қарап аудару мүмкін емес. 

Олардың мағынасын мәтіннің контекстіне қарап аударуға болады. Сонымен қатар олардың семантикалық 

мағынасын мәтінді оқып отырып анықтауға болады. Құмбел романының мазмұны күрделі болып саналады. 

Оқырмандарға мәтін түсінікті болу үшін Фрэнк Герберт Құмбел әлеміне қатысты терминдердің глоссарийін 

жасап қойған болатын. «The Dune Encyclopedia»[5] атты Құмбел романына қатысты терминдер сөздегі де 

бар. Ол 1984 жылы жазылған және 526 бетті қамтиды.  
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Кесте – 1. Хремотонимдер 

№ Түпнұсқа Аударма Трансформация 

1. A crysknife Крис-пышақ Калька, транслитерация 

2. A lasgun Бластер Адаптация, мағыналық 

бейімдеу 

3. Baliset Бализет Транслитерация 

4. Poison snooper У іздегіш Калька 

5. A hunter-seeker Аңдушы-іздегіш Калька 

6. The fremkit Фримплект Транслитерация, 

бейімдеу 

7. Stillsuit Конденс-костюм Калька 

8. Spice Дәмдеуіш  Адаптация, мағыналық 

бейімдеу 

 

Мысалы: 

1.Crysknife[1]-Крис пышақ[2] 

Автордың неологизмге береген анықтамасы: 

CRYSKNIFE: the sacred of the Fremen on Arrakis. It is manufactured in two forms from teeth taken from 

dead sandworms[1; 547 p.]. - КРИС, КРИС-ПЫШАҚ – фримендердің қасиетті пышағы, өлген шөл құрттың 

тісінен екі түрлі жасалады[2; 770 б.]. 

Кітаптан алынған мысал: 

-Crysknife? Someone asked[1]. 

-No doubt of it, Idaho said. Milky white and glowing with a light of its own like[1; 104 p.]. 

-Крис-пышақ па? – деп сұрады біреу. 

-Иә, сол, - деді Айдахо, - ақшыл түсті, сәуле шышып тұратын сияқты[2; 142 б.]. 

«Crysknife» сөзін екіге бөліп қарастыруға болады. «Crys» сөзі түпнұсқа тілге де жат сөз, яғни ол ойлап 

табылған. Бұл сөзді құмбел әлеміне қатысты термин ретінде қарастырсақ болады, себебі оның 

фантастикалық әлемlегі функциясы қару болып табылады. Сонымен қатар, ол Құмбел әлеміндегі ойлап 

табылған тайпаның маңызды бір бөлшегі. Аудармашы сол мәдениеттің элементін сақтап қалу үшін сөзді 

транслитерация арқылы аударған. «Knife» сөзінің қазақ тілінде тура баламасы «Пышақ» және «Крис-пышақ» 

калька арқылы аударылған.  

2.Lasgun[1]-Бластер[2]. 

They had cut it up with lasguns and hidden the pieces, then worked their way down into this hiding place at 

the edge of the basin[1, 227 p.]. 

Оны бластерлермен бөлшектеп кесіп, көміп тастады[2, 317 б.]. 

Романда бұл құрал лазер қару ретінде пайдаланылады. Ол ағылшын тілінде екі сөзден құралған «Las» - 

лазерден шыққан, лазерлік және «gun» - мылтық, қару яғни, «Лазерлік қару». Қазақ тіліне «Бластер» деп 

аударылды себебі фантастикалық шығармаларда ол жиі энергетикалық қару ретінде қолданылады.  

3.BALISET-БАЛИЗЕТ[1;2]. 

BALISET: a nine-stringed musical instrument, lineal descendent of the zithra, tuned to the Chusuk scale and 

played by strumming[1; 544 p.]. - БАЛИЗЕТ – тоғыз ішекті музыкалық аспап. Цитраға тікелей ұқсас, чукус 

ырғағына келтіріліп, ішекті теріп ойнайды[2;762 б.]. 

Кітаптан үзінді: 

Halleck took the baliset, flicked the multipack out of his catch on the fingerboard. He drew a soft chord from 

the instrument, found that someone had already tuned it[1; 282 p.]. 

Холлик бализетті алып, паздан медиаторын шығарды. Жұмсақ аккордты ала беріп, ол аспапты 

біреудің баптап қойғанын түсінді[2; 393 б]. 

Бұл сөз Құмбел әлеміне арнап автордың ойлап шығарған сөзі болғандықтан сол әлемнің бірегей 

термині болып саналады. Бұл термин ойдан шығарылған музыкалық аспаптың атауы болғандықтан, өзгеріс 

енгізілмеген және қазақ тілінің фонетикалық нормаларына сай аударылған. Сөз транслитерация арқылы 

аударылған. Мұндай әдіс қиял-ғажайып және фантастикалық шыармалардағы ерекше терминдер мен 

атауларға қолданылады.  

4.POISON SNOOPER-У ІЗДЕГІШ [1;2]. 

Терминге автордың берген анықтамасы: 

SNOOPER, POISON: radiation analyzer within the olfactory spectrum and keyed to detect poisonous 

substances[1; 561 p.]. - У ІЗДЕГІШ – улы заттарды анықтауға конфигурацияланған радиациялық иіс сезгіш  

2; 782 б.]. 

Кітапта қолданылуы, мысал: 

A man came striding around that corner, gas mask dangling by its straps at his neck, his eyes intent on the 

overhead poison snoopers that lines this corridor[1; 202p.]. 



362 

Сол жақтан адымдай басып ер адам шықты. Газға тағатын бетпердесінің бауы бетінде салаңдап жүр. 

Ол төбеден бастап дәліз бойын у іздегішпен тексеріп келе жатты[2; 280 б.]. 

Ағылшын тілінде «Poison» сөзі «у» деген мағынаны береді. Аудармашы аударма тіліне бұл сздің 

мағынасын толық сақтап тура аударған. Себебі бұл сөз түпнұсқа тілінді де, аударма тілінде де бір мағына 

береді. «Snooper» сөзі қазақ тілінде «тыңшы» немесе «бақылаушы» құрылғы мағынасын береді. Түпнұсқа 

тілден аударма тіліне бқл сөз «іздегіш» сөзімен берілген. Бұл оның оның толық мағынасын сақтап қалған. 

Себебі авторлың ойлап тапқан фантастикалық заты улы заттарды анықтап іздейтін функцияны білдіреді. 

Аудармада түпнұсқа тілдің семантикалық та функционалдың мағынасы да сақталып аударылған.  

5.Hunter seeker[1]-Аңдушы-ідегіш[2] 

From behind the head board slipped a tiny hunter-seeker no more than five centimeters long[1, 70 p.]. - 

Панельдің артынан тұрқы бес сантиметрдей кішкентай аңдушы-іздегіш сусып шықты[2, 105 б.]. 

Ағылшын тілінде «hunter» сөзі қазақ тіліне «аңшы», «қуу» немесе «аңдып жүру» мағынасын білдіреді. 

Қазақ тілінде бұл сөз «аңдушы» деп алынған, себебі бұл құрал нысанды аңдып, шабуыл жасау үшін 

қолданылады. «Seeker» сөзі «іздеуші», «іздеу құрылғысы» деген мағынаны білдіреді. Қазақ тіліне «іздегіш» 

деп аударылған, себебі бұл құрал адамның қозғалысын бақылап, оны тауып, шабуылдайды. Аудармашы бұл 

сөзді қазақ тілді оқырманға бейімдеп аударған.  

6.Fremkit[1]-Фримплект[2]. 

He moved out through his band now, inspecting them, giving Paul’s Fremkit pack to one of his men to 

carry[1, 310 p.]. - Полдың фримплект салынған сөмкесін алып жүру үшін біреуге берді[2, 430 p.].  

«Frem» сөзінің «Фримен» сөзінен шыққаны түсінікті болса, «kit» сөзінің мағынасын талдап көрейік. 

Бұл сөз «жинақ», «жинақтық», «керек-жарақтар» деген мағынаны білдіреді. Қазақ тіліне бейімдеу арқылы 

«плект» сөзі қолданылған, себебі «комплект» сөзі қазақ тілді оқырмандарға түсінікті.  Яғни, «фримендерге 

арналған комплект» немесе «жинақ» деп түсіне алады.  

7.Stillsuit – Конденскостюм [1, 2]. 

She swallowed them with a grudging spit of water from her stillsuit tube[1; 267 p.].Ол конденскостюмінің 

түтігінен аузын толтыра су алып, капсуланы жапты[2; 373 б.]. 

Енді автордың «конденскостюм» сөзіне арнайы берген анықтамасына назар аударайық: 

STILLSUIT: body-enclosing garment invented on Arrakis[1]. Its fabric is micro-sandwich performing 

functions of heat dissipation and filter for bodily wastes[1; 562 p.]. 

КОНДЕНСКОСТЮМ – Арракисте ойлап табылған киім, денені түгел жауып тұрады[2]. 

«Микросәндуич» деп аталатын көпқабатты матадан тігіледі[2; 770 б.]. 

Бұл аудармада түсіндірмелі аударма тәсілі қолданылған.  "Stillsuit" – Арракис планетасында 

қолданылатын арнайы киім, оның негізгі мақсаты – адамның денесінен суды сақтап қалу. Оның суды қайта 

өңдеу және сақтау функциясын нақтылайды. Оқырманға киімнің не үшін және қалай қолданылатыны 

жөнінде толық түсінік береді. Бұл сөз ағылшын тілінде "still" (тұрып қалу, тоқтау) және "suit" (киім, костюм) 

деген екі компоненттен тұрады. Яғни, "still" компоненті киімнің суды сақтап қалу қызметін білдіреді. 

Аударма: "Конденскостюм» - бұл сөз "конденсатор" (суды жинау, сақтау) және "костюм" (киім) сөздерінің 

бірігуінен шыққан. Яғни, "конденскостюм" - суды жинап, дененің ылғалын сақтау үшін арналған киім. 

8.Spice-Дәмдеуіш[1;2]. 

Бұл сөзге автордың берген анықтамасы: 

Spice: see Melange[1; 562 p.]. MELANGE: the “spice of spices,” the crop for which Arrakis is the unique 

source[1; 554 p.]. The spice, chiefly noted for its geriatric qualities, is midly addictive when taken in small 

quantities, severely addictive when imbibed in quantities above two grams daily per seventy kilos of body weight[1; 

554]. 

ДӘМДЕУІШ-МЕЛАНЖ дегенді көріңіз[2;766 б.], МЕЛАНЖ – «дәмдеуіштің дәмдеуіші», Тек 

Арракисте ғана бар өнім. Негізінен, гериатриялық қасиеттерімен танымал дәмдеуіш. Қалыпты тұтынғанда 

аздап тәуелділік тудырады. Жетпіс килограмм салмаққа екі грамнан аса тұтынғанда тәуелділік күшейеді[2; 

775 б.].  

Кітаптағы мысалдарды талдап көрейік: 

-Can you remember your first taste of spice[1; 76p.]. 

-It tasted like cinnamon[1; 76p .]. It’s like life – it presents a different face each time you take it. Some hold 

that the spice produces a learned-flavor reaction[1; 76 p.]. 

-Алғаш татып көргендегі дәмдеуіштің дәмі есіңізде ме[2]? 

-Даршынға ұқсас болатын[2].  

-Дәмдеуіш өмір сияқты – татқан сайын жаңа қырынан көрінеді. Кейбіреулері ол ағзада рефлекторлық-

дәмдік реакция жүргізеді деп санайды[2; 102 б.]. 

Ағылшын тілінде «Spice» сөзі дәм беруші зат дегенді білдіреді яғни, «дәмдеуіш» тағамға дәм беретін 

зат. Бірақ  автордың анықтамасы бойынша Құмбел әлемінде бұл зат шынайы өмірдегі бастапқы мағынасын 

сәл өзгерте отырып фантастикалық мәнге ие болған. Бұл зат Арракис планетасындағы үлкен құрттардан 

пайда болады және оны өндіру өте қиын болғандықтан бағасы да қымбат әрі бұл зат ерекше қасиетке ие. 

Дәмдеуіштер адамдардың ойлау қабілетін арттырады әрі еліктіретін әсер береді және Құмбел әлеміндегі 

ғарыш кемелері үшін отын ретінде қолданылады[6]. Сол себептен «spice» сөзі бастапқы мағынаға қосымша 
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фантастикалық мағына қосыла отырып жаңа мағына беріп отырып. Бірақ, жалпы шынайы өмірдегі 

функциясы мен автордың ойлап тапқан мағынасымен ұқсас. Ол белгілі бір дәм беру, әрі оны қабылдай 

отырып ерекше әсерге, яғни ұзақ өмірге қол жеткізу функциясына ие. Қазақ тілінде де бұл сөз бір нәрсеге 

дәм беруді меңзейді. Аудармашы «spice» сөзін аударуда калька арқылы түпнұсқаның негізгі мағынасын 

сақтап қазақ тілді оқырманға жеткізе алған. «Дәмдеуіш» сөзі арқылы және оның фантастикалық 

мағынасымен таныса отырып оқырманда белгілі бір түсінік қалыптасады. Оқырманда неге дәл осы сөздің 

таңдалғанына сұрақ туындамайды. Себебі семантикалық мағынаның дұрыс қолданылуы оқырманың ойында 

дұрыс мағынаның қалыптасуына көмек береді.  

Аталған хремотонимдер тек фантастикалық әлемнің бір бөлігі болып қана қоймай, сонымен қатар сол 

әлемнің мәдениетін, технологиясын және құрылымын сипаттауға көмектеседі. Аудармада екі негізгі тәсіл 

қолданылған. Біріншісі – транслитерация. Ол арқылы түпнұсқа терминнің дыбысталуы сақталған(мысалы, 

«Бализет», «Крис-пышақ»). Калька және бейімдеу – мағынасы түсінікі болу үшін терминдер қазақ тілінің 

нормаларына сәйкес аударылған («Конденскостюм», «Дәмдеуіш»).   

Фантастикалық шығармалардағы неологизмдерді аудару – лексика-семантикалық, мәдени және 

стилистикалық қабаттарды қамтитын күрделі процесс. Аудармашы неологизмдердің мағынасын, көркемдік 

жүктемесін сақтай отырып, қазақ оқырманына түсінікті етіп жеткізуге ұмтылған. Осылайша, ғылыми-

фантастикалық терминдері аудару тек тілдік қана емес және танымдық құбылыс ретінде де маңызды.  
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КӨРКЕМ АУДАРМАДАҒЫ ЛЕКСИКАЛЫҚ ЖӘНЕ 

ГРАММАТИКАЛЫҚ ТРАНСФОРМАЦИЯЛАР 

 

Түйін: Бұл мақалада көркем аудармадағы лексикалық және грамматикалық трансформациялардың 

теориялық және практикалық негіздері қарастырылады. Аударма үдерісінде түпнұсқаның мағынасын, стилін 

сақтай отырып, оны мақсатты тілге бейімдеудің маңыздылығы көрсетіледі. Лексикалық трансформациялар 

арқылы сөздер мен тіркестердің мағынасы нақтыланады немесе кеңейтіледі. Ал грамматикалық 

трансформациялар сөйлем құрылымын өзгерту арқылы оқырманға түсінікті әрі табиғи мәтін қалыптастыруға 

көмектеседі. Мақалада әртүрлі трансформация түрлеріне мысалдар келтіріліп, олардың көркем аудармадағы 

орны талданады. Зерттеу нәтижелері аудармашының шығармашылық еркіндігі мен тілдік икемділігінің 

маңызын айқындайды.   

Тірек сөздер: Аударма, көркем мәтін, трансформация, лексикалық өзгеріс, грамматикалық құрылым, 

аудармашылық тәсіл, баламалылық. 
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LEXICAL AND GRAMMATICAL TRANSFORMATIONS IN LITERARY TRANSLATION 

 

Abstract: This article examines the theoretical and practical foundations of lexical and grammatical 

transformations in literary translation. The importance of adapting the source text's meaning and style while 

preserving its integrity in the target language is highlighted. Lexical transformations refine or expand the meanings 

of words and phrases, while grammatical transformations help shape the sentence structure to produce a more 

comprehensible and natural text for the reader. Various types of transformations are illustrated with examples, and 

their significance in literary translation is analyzed. The study's findings emphasize the importance of the translator's 

creative freedom and linguistic flexibility. 

Keywords: Translation, literary text, transformation, lexical change, grammatical structure, translation 
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Аударма – адамзат өркениетінің рухани және мәдени дамуына тікелей ықпал ететін маңызды тілдік 

және мәдени байланыс құралы. Әсіресе, көркем аударма – бір тілде жазылған әдеби шығарманың басқа тілге 

аударылуы арқылы жаңа тілдік кеңістікте қайта дүниеге келуі. Ол тек мағынаны жеткізу ғана емес, сонымен 

қатар автордың стилін, образдар жүйесін, көркемдік бейнелеу құралдарын сақтай отырып, оқырманға әсер 

ету қабілетін сақтау міндетін жүктейді [1, 9]. Осы тұрғыдан алғанда, көркем аударма – лингвистикалық қана 

емес, мәдениетаралық коммуникацияның да күрделі формасы. Көркем аудармада түпнұсқа мәтінді дәл әрі 

толық жеткізу көбіне мүмкін бола бермейді. Себебі әр тілдің өзіндік грамматикалық құрылысы, лексикалық 

жүйесі мен стилистикалық ерекшеліктері бар. Осы айырмашылықтардың орнын толтыру үшін 

аудармашылар түрлі трансформациялық тәсілдерді қолданады. Трансформация – түпнұсқа мен аударма 

мәтінінің арасында сәйкестік орнатуға мүмкіндік беретін лингвистикалық өзгеріс түрі. Бұл өзгерістерге 

лексикалық алмастырулар, грамматикалық құрылымдарды өзгерту, сөйлем мүшелерінің орын ауыстыруы 

сияқты амалдар жатады [2, 44]. 

Осы зерттеудің мақсаты – көркем аудармада қолданылатын лексикалық және грамматикалық 

трансформациялардың түрлерін айқындау, олардың мәтін мазмұны мен құрылымына әсерін көрсету. Бұл 

тақырыптың өзектілігі қазіргі таңда аударма сапасына қойылатын талаптардың артуымен және көркем 

мәтіндердің өзге мәдени кеңістікте де қабылдану қажеттілігімен тікелей байланысты. Аудармашының 

шығармашылық еркіндігі мен тілдік икемділігі трансформация тәсілдерін дұрыс таңдауда шешуші рөл 

атқарады [4, 58]. 

Зерттеу нысаны – көркем әдебиет мәтіндері, ал пәні – сол мәтіндерге жасалатын лексикалық және 

грамматикалық трансформациялар. Зерттеу барысында қазақ, орыс және ағылшын тілдеріндегі аударма 

мәтіндер салыстырмалы түрде қарастырылады. Бұл тәсіл арқылы түпнұсқа мен аударма арасындағы 

сәйкестікті тереңірек түсінуге жол ашылады [3, 61]. 

Көркем аударма – бұл жай тілдік ауыстыру ғана емес, сонымен қатар ұлттық мәдениет, авторлық 

стиль және эмоцияны жеткізудің күрделі үдерісі. Осы тұрғыдан алғанда, лексикалық трансформациялар 

көркем мәтінді адекватты әрі бейнелі түрде аударудың басты құралдарының бірі болып табылады. Олар 

түпнұсқа мен аударма арасындағы семантикалық және стилистикалық үйлесімділікті сақтауға мүмкіндік 

береді. Лексикалық трансформация – бұл сөздік деңгейде жүзеге асатын мағыналық өзгерістер. Мұндай 

өзгерістер көбіне сөздің тура баламасы болмаған жағдайда немесе баламасы болғанымен, көркем мәтіннің 

бейнелілігін сақтап қалу үшін қажет болады [2, 112]. Көркем аудармада жиі қолданылатын лексикалық 

трансформациялардың бірнеше түрі бар. Олардың бірі – синонимдік алмастыру. Бұл тәсіл аудармашыға 

мағынасы ұқсас сөздерді қолдана отырып, түпнұсқаның стильдік реңкін сақтауына мүмкіндік береді. 

Мысалы, “happy” сөзін кейде “қуанышты” деп емес, “шат-шадыман” немесе “көңілді” деп аудару аудармада 

поэтикалық әсер тудыруы мүмкін [1, 46]. Келесі бір түрі – конкретизация, яғни жалпы мағыналы сөзді нақты 

бір мазмұнмен беру. Ағылшын тіліндегі "vehicle" сөзі қазақ тіліне «көлік» деп аударылады, бірақ көркем 

мәтінде бұл «машина», «жүк көлігі», «трамвай» сияқты нақты атаумен берілуі мүмкін [4, 88]. Бұл тәсіл 

мәтіндегі көркем бейнені жандандырады. Керісінше, генерализация тәсілінде нақты сөз жалпылама түрде 

беріледі. Мысалы, "lilac", "tulip", "daisy" секілді гүл атаулары қазақ тіліне «гүл» деген бір сөзбен берілуі 

мүмкін, егер нақты атауы оқырманға түсініксіз болса немесе стилистикаға нұқсан келтірсе [6, 59]. 

Антонимдік аударма да ерекше маңызды. Бұл трансформацияда мағына қарама-қарсы сөзбен беріледі, бірақ 

жалпы контекст сақталады. Мысалы, “He is never late” сөйлемі «Ол әрдайым уақытында келеді» деп 
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аударылуы мүмкін. Бұл әдіс көбінесе сөйлемнің құрылымын сақтау қиын болғанда қолданылады және 

стильдік үйлесімділікке оң әсер етеді [4, 97]. Сонымен қатар, лексикалық қосымшалар мен алып тастаулар да 

кездеседі. Бұл трансформациялар көбіне екі тілдегі мәдени, тарихи ерекшеліктерге байланысты болады. 

Аудармашы кейде түпнұсқада жоқ сөзді қосып немесе кейбірін алып тастап, мағынаны толықтырады немесе 

бейнелілікті сақтайды. Мысалы, ағылшын мәтініндегі «tea» сөзі жай ғана «шай» емес, белгілі бір дәстүр мен 

әлеуметтік жағдайды білдіруі мүмкін. Оны «шай ішу рәсімі» деп жеткізу арқылы аудармашы мағына 

тереңдігін сақтай алады [3, 73]. Осылайша, лексикалық трансформациялар көркем аударманың ажырамас 

бөлігі болып табылады. Аудармашы осы тәсілдерді шебер қолдана отырып, мәтіндегі бейнелілік пен 

көркемдік ерекшелікті жоғалтпай, оқырманға әсерлі әрі түсінікті туынды ұсына алады [2, 118]. 

Көркем аудармада грамматикалық трансформациялар маңызды орын алады. Олар түпнұсқа мәтіндегі 

грамматикалық құрылымды мақсатты тілдің ережелері мен нормаларына бейімдеуге көмектеседі. Бұл 

трансформацияларсыз аударма мәтіні түсініксіз, тіпті мағынасы бұрмаланған болып шығуы мүмкін. 

Грамматикалық трансформациялар аудармашыға түпнұсқадағы мағынаны сақтай отырып, мәтінді мақсатты 

тілде табиғи әрі әдеби жеткізуге мүмкіндік береді. Бұл әсіресе ағылшын, орыс және қазақ тілдерінің 

құрылымдық ерекшеліктері бір-бірінен алшақ болғанда өте өзекті мәселе саналады. Грамматикалық 

трансформациялардың негізгі түрлеріне сөйлем мүшелерінің орын ауыстыруы, сөйлем құрылымының 

өзгерісі, сөз таптарының ауысуы және етістіктің шақ, рай, түр өзгерістерінің сәйкестенуі жатады. Мысалы, 

ағылшын тілінде жиі қолданылатын пассив құрылым қазақ тіліне аударғанда көбінесе етістіктің белсенді 

формасы арқылы жеткізіледі. Бұл тілдердің синтаксистік табиғатының әртүрлілігін көрсетеді [2, 84]. 

Сөйлем құрылымын өзгерту трансформацияның кең таралған түрі болып табылады. Түпнұсқадағы 

күрделі құрмалас сөйлем кейде қазақша аудармада екі немесе үш жай сөйлемге бөлініп беріледі. Бұл тәсіл 

мағынаны нақты жеткізіп, оқырманға ыңғайлы тілдік форма жасауға бағытталған. Керісінше, кейде бірнеше 

қысқа сөйлем бір күрделі сөйлемге біріктірілуі де мүмкін. Мұндай тәсіл стильдік үндестікке қол жеткізудің 

бір жолы болып саналады [4, 115]. Сөз таптарының ауысуы да грамматикалық трансформацияның бір түрі. 

Мысалы, түпнұсқадағы есімше немесе көсемше арқылы берілген іс-әрекет қазақ тілінде етістікпен немесе 

сын есіммен аударылуы мүмкін. Аудармашы мұндай өзгерістерді мағынаны бұзбай, керісінше, стильдік 

үйлесімділікке қол жеткізу мақсатында қолданады [1, 98]. Етістіктің шақтары мен райларын сәйкестендіру 

— грамматикалық трансформацияның маңызды бағыты. Әр тілде етістік шақтарының қолданысы мен мәні 

әртүрлі. Аудармашы тілдердің осы айырмашылықтарын ескере отырып, мағыналық дәлдік пен көркемдік 

үйлесімділікті қамтамасыз етуі тиіс. Мысалы, ағылшын тіліндегі Past Perfect шақ формасы көбіне қазақшада 

қарапайым өткен шақпен беріледі, өйткені қазақ тілінде дәл сол құрылымға балама жоқ [6, 143]. 

Грамматикалық трансформациялар аудармашының шығармашылық еркіндігін білдіреді. Дегенмен бұл 

еркіндік тілдік нормалар мен түпнұсқаның мағынасына нұқсан келтірмеуі тиіс. Грамматикалық өзгерістер 

тек тілдің табиғатына сай үйлесімділік үшін қолданылуы керек. Сәтті грамматикалық трансформация – 

түпнұсқа мен аударма арасындағы көркемдік және мағыналық тепе-теңдікті қамтамасыз ететін негізгі 

құралдардың бірі [3, 71]. 

Көркем аударма — тек тілдік сәйкестікті қамтамасыз ету емес, сонымен қатар автордың 

шығармашылық ниетін, оның стильдік ерекшеліктерін жеткізу міндетін де атқарады. Мұндай аудармада 

тілдің, форма мен эмоцияның, атмосфера мен ішкі реңктердің үйлесімділігі маңызды. Аудармашының басты 

міндеті — түпнұсқаның көркемдік стилін сақтау және мәдени, тілдік айырмашылықтарға байланысты 

қажетті өзгерістер енгізу. Көркем аудармада трансформациялар үлкен рөл атқарады. Трансформация 

дегеніміз — түпнұсқа мәтінді басқа тілге аудара отырып, оның мағынасын сақтай отырып, тілдік 

құрылымдарды өзгерту үдерісі. Лексикалық және грамматикалық трансформациялар бұл үдерістің негізі 

болып табылады. Лексикалық трансформациялар арқылы синонимдер мен тұрақты тіркестердің аудармасы 

жүргізіледі, ал грамматикалық трансформациялар сөйлем құрылымдарының өзгеруіне мүмкіндік береді. 

Көркем аудармада автордың стилін сақтау үшін аудармашы көбіне мәтіннің мәнін ғана емес, оның 

эмоционалдық әсерін де ескеруі қажет. Әсіресе поэзия мен прозада бұл өте маңызды, себебі шығарманың 

көңіл-күйі мен атмосферасын дәл жеткізу үшін тілдік құрылымдар мен сөз таңдаулары өте дәл болуы керек. 

Аудармашы стильді сақтау үшін грамматикалық құрылымдар мен сөздердің мағынасын өзара үйлестіре 

отырып, жаңа контексттер мен құрылымдарды қосуға мәжбүр болуы мүмкін. Көркем аудармадағы стиль мен 

трансформацияның арасындағы шекара нәзік. Аудармашы әрбір сөздің, тіркестің тек мағынасын ғана емес, 

оның эмоционалдық реңкін де жеткізуге тырысады. Бұл үдеріс тек тілдік біліктілікті ғана емес, сондай-ақ 

шығармашылық шеберлікті де талап етеді. Түпнұсқаның көркемдік мәнін сақтай отырып, аудармашы 

шығарманы жаңа тілде қайта жаңғыртады. [1, 36] 

Лексикалық және грамматикалық трансформациялар көркем аударма процесінде маңызды рөл 

атқарады. Бұл трансформациялар аудармашыға түпнұсқа мәтіннің мағынасы мен стилін сақтай отырып, оны 

жаңа тілде толық және дәл жеткізуге мүмкіндік береді. Аудармашы тек сөзбе-сөз аудару арқылы ғана емес, 

мәтіннің мәдени, әлеуметтік контекстін де ескере отырып жұмыс істейді. Лексикалық трансформациялар, 

мысалы, синонимдерді қолдану немесе мағынасының кеңеюі арқылы, түпнұсқаның семантикалық тереңдігін 

сақтауға көмектеседі. Ал грамматикалық трансформациялар арқылы сөйлем құрылымдары мен 

грамматикалық ерекшеліктер арасындағы айырмашылықтар жеңілдетіледі, бұл аударманың оқылымдығын 

арттырады. Бұл өзгерістер тек тілдік жағынан ғана емес, эстетикалық тұрғыдан да маңызды, өйткені олар 
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аудармашыға түпнұсқаның эмоциялық және көркемдік мәнін жеткізуге мүмкіндік береді. Аудармашының 

шеберлігі мен шешім қабылдау еркіндігі — көркем аударманың сапасын айқындайтын басты факторлар. 

Аудармашы әрбір аудармада өзіндік шешімдер қабылдап, шығармашылық тәсілдерді қолданады. Бұл 

процесте ол түпнұсқа мәтіннің мағынасын, оның стилистикалық ерекшеліктерін, сондай-ақ мақсатты тілдің 

грамматикалық құрылымын ескеруі тиіс. Аударма барысында қабылданған шешімдер тек тілдік деңгейде 

ғана емес, сондай-ақ мәдени ерекшеліктерді де есепке алады. Бұл ретте аудармашының шешім қабылдау 

еркіндігі аударманың сапасына тікелей әсер етеді. Қарсыластық пен сәйкес келмейтін тілдік құрылымдарды 

шешу — кәсіби аудармашының шеберлігіне байланысты. Трансформацияның сапалы аударма жасауға 

қосатын үлесі өте зор. Аударма кезінде кез келген грамматикалық немесе лексикалық трансформация 

сөздердің, тіркестердің немесе сөйлемдердің түпнұсқадағы мағыналық құндылығын толық сақтауға, бірақ 

мақсатты тілдің нормалары мен стиліне сәйкес өзгертуге мүмкіндік береді. Бұл көркем аударманың негізгі 

мақсаты — оқырманға автордың ойы мен эмоциясын жеткізу, сондықтан трансформациялар арқылы осы 

мақсатқа жетуге болады. Сонымен қатар, аудармадағы дұрыс трансформациялар мәтінді оқуға жеңіл етеді, 

оның мағынасын терең түсінуге көмектеседі және оқырманның қызығушылығын арттырады. Болашақ 

зерттеулерде аударма теориясындағы лексикалық және грамматикалық трансформациялардың жаңа әдістері 

мен тәсілдерін зерттеу маңызды болып табылады. Әсіресе, мультимодальды аударма (мысалы, көркем 

фильмдер мен бейнемазмұндарды аудару) саласында зерттеулер жасауға қажеттілік туындайды. 

Технологиялар мен жасанды интеллекттің аударма үдерісіне әсері де зерттеу тақырыбы болуы мүмкін. 

Сонымен қатар, әртүрлі тілдер мен мәдениеттер арасындағы аудармаға қатысты кеңірек зерттеулер жүргізу, 

олардың салыстырмалы талдауы да қызықты болуы ықтимал. Әрине, аудармашылар мен тілші-ғалымдардың 

осы бағыттағы білімдерін кеңейту арқылы көркем аударма сапасын арттыруға ықпал етуге болады. Тұтастай 

алғанда, лексикалық және грамматикалық трансформациялар аударма процесінде қажетті құралдар болып 

табылады, әрі олар сапалы және дәл аударма жасау үшін маңызды аспектілердің бірі болып қалады. 
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THE DIVERSITY OF THE NARRATIVE IN THE NOVELS  “THE FRENCH LIEUTENANT’S WOMAN” 

BY JOHN FOWLES  AND “MY NAME IS RED” BY ORHAN PAMUK 

 

Abstract: The article discusses the narrator’s role in the novels, displaying the stylization, and irony, 

employing parody, intertextuality, and narrative play to question the stability of historical and literary constructs. A 

defining feature of the novel is its unconventional narrator, who directly engages with the reader, disrupting the 

illusion of authorial omniscience and challenging the notion of a singular, authoritative truth. This self-reflexive 

approach aligns with postmodernist themes, including the “death of the author” and the empowerment of the reader 

as a co-creator of meaning.  

Keywords: Victorian, narrative technique, postmodernism, self-reflection, multiple endings, freedom of 

choice. 

 

The French Lieutenant’s Woman is a 1969 postmodern novel by John Fowles. The novel builds on Fowles’s 

authority in Victorian literature, both following and critiquing many of the conventions of period novels. The central 

ontological principle of Fowles’s novel becomes the principle of intertextuality. The cultural model is the Victorian 

era, perceived by the author as a text. This manifests itself in many aspects. So, Fowles uses the structure of the 

classic Victorian novel and builds the book’s first part on the stylization of the manner of writing of the realists of 

the XIX century – Dickens, Thackeray, Trollope, Hardy, George Eliot, etc.  

The plot moves, situations, and characters usually have one or more well-recognized literary prototypes. Thus, 

the novel’s favorite plot evokes an association with The Mill on the Floss by George Eliot and Blue Eyes by Thomas 

Hardy; the story of the unexpected marriage of the old Baron Smithsonian goes back to Pelham, or the Adventures of 

a Gentleman by Edward George Bulwer-Lytton; the character of Sarah recalls such Hardy heroines as Eustacia Way 

(“Homecoming”), Tess D'Urberville (“Tess of the D'Urbervilles”), Sue Bridehead (“Jude the Inconspicuous”); 

Charles reveals the features of numerous heroes of Charles Dickens and George Meredith; in Ernestine usually they 

see the twins of Eliot's Rosamund (“Middlemarch”); in Charles’s servant Sam, a parody roll call with the “immortal” 

Sam Weller from Dickens’ Pickwick Club Notes, etc. Fowles even has minor literary characters — the butler at the 

Smithson estate has the same surname Benson as the butler in George Meredith's novel “The Trial of Richard 

Feverel”. 

However, the matter is not limited to the works of the Victorian era. Charles’s Way is an allusion to the 

classic for English literature The Pilgrim's Way by J. Bunyan and Childe Harold’s Pilgrimage by J. G. Byron. 

Sending Charles Smithson on a journey along the roads of Victorian England, transferring him from London to 

Lyme Regis or Exeter, from a nouveau riche house to an aristocratic estate, from Britain to the continent and 

overseas, Fowles ironically compares his hero with Bunyan's exemplary Christian, and Charles himself tries on 

“Childe Harold the cloak” and even calls himself “the tamed Byron”. However, Charles’s wanderings do not take 

https://en.wikipedia.org/wiki/Postmodern_literature
https://en.wikipedia.org/wiki/John_Fowles
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place in a conventionally fantastic space and not among romantic scenery. And therefore, for the hero, those options 

of the life path that Bunyan and Byron offered to their contemporaries – religious asceticism or romantic rebellion – 

are already closed, and are no longer possible. 

There are also numerous examples of stylization. So, when the narrator remembers Henry James, he 

immediately begins to build a phrase in his ornate manner. The key to a deeper understanding of the relevant 

chapters is the preceding epigraphs from the works of K. Marx and Ch. Darwin, M. Arnold, and Aristotle, numerous 

English poets, and writers. They generate a dialogue with the Victorian Era and create a wide hypertext. 

The novel’s open, provoking literariness should by no means be regarded as a demonstration of the writer’s 

stylistic skill. Postmodern art in general is extremely characterized by a conscious appeal to someone else's word and 

someone else's world, the constant inclusion in the new text of borrowings and reminiscences from a wide range of 

texts of previous eras, and the playing and transformation of classical motifs. Literature itself becomes the theme of 

literature, the theme of a literary text – this text itself in comparison with a number of its subtexts and “paratexts”, 

there is a constant game with literary texts.            Parody-ironic quoting makes the text multi-layered and refers to a 

variety of sources, a deliberate appeal that allows you to better understand the multi-meaning of the author’s words. 

The game with the reader is enhanced by the introduction of a special type of narrator. From the very first 

paragraphs of the book, Fowles defiantly includes the author's “I” in the text – the narrator directly addresses the 

reader, and comments on events from the point of view of modern knowledge. He knows what his hero cannot know, 

referring to Freud, Sartre, and Brecht, while the heroes refer to Darwin and Tennyson. His (and our) past and present 

are their future. In this context, all the numerous borrowings acquire a parody tone and enter into a dialogue with the 

ironic “voice” of the narrator. 

The use of the structure of classical Victorian texts at the beginning of the novel allows the narrator to take the 

position of a novelist who, according to Thackeray’s programmatic definition in Vanity Fair, “knows everything” 

and whose word the reader unconditionally believes. But already in the thirteenth chapter, which opens with the key 

phrase “I do not know”, the narrator’s position changes dramatically – he takes off the mask of an omnipotent and 

omniscient creator, who knows all the innermost secrets of the heroes and turns into a “new type of God” declaring 

the freedom and autonomy of his creatures; turns into a special character whose self-irony undermines the reader's 

trust. Of course, a multi-faceted narrator who voluntarily renounces omniscience and claims that the characters do 

not obey his will is also a convention, an artistic image, another mask under which the real author hides. 

It proclaims a break with the traditional realistic aesthetics, which Fowles takes the form of “anti-authorial 

God-fighting”, characteristic of the postmodern view of the “death of the author”. The narrator is reduced to the 

position of an equal among equals to become part of an artistic illusion, he even enters his text — his, “I” at a critical 

moment of the novel is transformed into “he” and receives all the signs of the actor up to the portrait characteristics 

(Charles's accidental traveling companion on the train, the “successful impresario” of the final chapter). The vacant 

place of the author is given to the reader, who is invited to co-participate and co-create. 

The openness of the ending of “Mistress ...” not only testifies to the search and movement of the hero Fowles 

to gain true wisdom and true knowledge but also confirms the relativity of any priorities, including moral values, in 

the XX century. Experimenting in a postmodern manner, using parody, intertextuality, stylization, the principle of 

reader co-creation and writer's self-reflection, the openness of conflict, and various variants of the final, Fowles 

defends the institution of humanism and the novel “as a humanistic enterprise”, relying on the great tradition of 

English literature and culture in general. Thus, the novel shows brilliant opportunities for the synthesis of a new 

narrative technique inherent in the poetry of postmodernism and a profoundly realistic worldview. 

Literary play as a stylistic device enhances the perception of reality as an eternal journey through time and 

texts, known and unknown. J. Fowles creates a world that cannot be imagined on the pages of Victorian, realistic, 

historical, modern, or postmodern novels. It destroys almost the main self-deception of the twentieth century - the 

erroneous perception of humanity itself. By bringing two spatial and temporal planes closer together, linking them 

into one whole with the help of epigraphs and quotations, Fowles attempts to return the reader to the origins – the 

lost chance to perceive reality truthfully, to feel its progress. Charles’s mental breakdown is his spiritual emigration, 

he, like the writer's contemporaries, has no homeland. The pain of alienation from one’s essence, mistakes, and 

delusions in the perception of the hero, who only thought that he was a paleontologist or a grateful nephew, an 

interesting interlocutor, could become a respectable family man or an outstanding traveler, intensified thanks to the 

story with Sarah. About Charles, she appears in the same role as Conchis concerning Nicholas Yerfe – a doctor, a 

spiritual mentor, and a teacher on the difficult path of self-knowledge. 

The Victorian era was chosen by Fowles also because it contrasts with the idea of alienation from one’s 

essence. The spatial and temporal traps set by the prose writer throughout the text, the literary journey that he offered 

to the reader of the twentieth century, have only one way out - this is a sudden epiphany, to which he gradually 

brings the hero and wants to direct the reader: “Time is a great delusion; existence is devoid of history, it is always 

only now, and to exist means to fall into some kind of diabolical machine again and again. All these decorated 

screens erected by man to isolate himself from reality - history, religion, duty, position in society, all these are 

illusions, nothing more than the fantasies of an opium smoker.” 

Renunciation as the first step towards the third finale in Charles’s story begins when he does not succumb to 

the temptation to cross the threshold of the future father-in-law’s manufactory shop. The time and space of his 
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maneuver are narrowing, and this once again confirms the author's thesis that “time is a closed space”, a circle along 

which humanity is moving, and in which there is no prospect of the future. 

The author polemizes with the intimate relationships between men and women (trying to explain the 

peculiarities in the perception of women of the Victorian era of the twentieth century or to comprehend the 

consequences of the gender revolt of our time), literary (destruction from within the structure of the Victorian novel) 

similar. Fowles introduces into the text not only the motive of wandering but also of return, because “only returning 

to his native country after a long absence can show the essential strangeness of the world and being.” The seemingly 

frivolous dialogue of time and space gives the author the freedom to play with realities to reveal the many variations 

of human existence and the humanistic idea of the spiritual perfection of the individual. 

The magic of the open ending of the novel The French Lieutenant’s Woman is the magic of the open space of 

the existence of the individual, the magic of freedom of choice, which the characters, the author, the reader, and all 

mankind are endowed with. 

The author offers the reader an interactive game in which he asks him to choose the ending at his discretion. 

By this act, he destroys all the impressions that a person has formed during reading. He has already got used to the 

good old narrative without frivolities, with the inexorable logic of a writer whose tyranny leaves the heroes no 

choice. Fowles, however, opted to satirize his audience by presenting three variations of the conclusion: “Victorian, 

“fiction”, and “existential.” Consequently, the protagonist of the novel is allowed to select one of three potential 

outcomes for his destiny, thereby providing the reader with a rationale to engage with the narrative. 

The novel turns into a computer game. The first obstacle is the “Victorian” finale, in which Charles marries 

Ernestine and lives to be 114 years old. After a few pages, the author openly laughs at those who did not notice the 

sarcastic tone of this chapter. Indeed, the writer casually calculates how many kids to throw to a happy couple and 

fluently describes the fabulous to the cloying finale. 

Fowles suggests that the story's “true” conclusion is revealed in the existential final chapter. Here, the 

protagonist consciously decides to embrace freedom, develop a sense of self-worth, and accept the difficult truth that 

life must face, regardless of its darkness or uncertainty. In a striking twist, Fowles positions Charles in Sarah’s role; 

he becomes the one who implores her, while she wields the power of choice. It is during this pivotal moment that 

Charles truly recognizes Sarah for who she is – a woman bold enough to claim the freedom that many of her 

contemporaries did not. In this resolution, Charles relinquishes his final delusion: the belief that love can rescue him. 

He parts ways with the fiercely independent Sarah and ventures into a world that appears cold and inhospitable. 

Although he feels destabilized, this very loss leads him to uncover something vital – a spark of self-belief. He 

embarks on a journey to America, pursuing the possibility of a new beginning and the hope of discovering something 

different. 

My Name is Red is a Turkish novel by writer Orhan Pamuk translated into English in 2001. The novel 

combines mystery, romance, and philosophical riddles, illustrating the rule of the Ottoman Empire Sultanamurat III 

during the nine snowy winter days of 1591. 

The book immerses us in the history of Turkey and envelops us in the aromas of the East. The essence of the 

plot is the struggle of artists of two schools: traditional, repeating the accumulated experience of many generations of 

artists of the East, creatively complementing it, but remaining within the tradition, and modern, who got acquainted 

with the principles of European painting, with such innovative techniques as perspective, portrait similarity and 

trying to use them. One of the artists, fearing exposure and prohibition of new methods of drawing by the Orthodox, 

is forced to resort to the murder of another artist, suspected of betrayal by him. The contents of the book are devoted 

to the search for the killer. 

The author describes in detail the works of old masters, numerous illustrations of the literary and folklore 

oriental tales “Shahnameh”, “Yusuf and Zuleikha”, “Khosrov and Shirin” and others. His narration itself looks like a 

calligraphic miniature, an arabesque, the finest illustration of fairy-tale texts. He shows remarkable knowledge of the 

subject, erudition, cites a bunch of historical facts, mostly unfamiliar to the European reader, and proves the validity 

of the comparison with Eco. Despite all his sympathy for antiquity, for traditional methods of image, he also pays 

tribute to the alternative principle, realizing that the future belongs to him. 

As a detective writer, Orhan Pamuk uses and develops a technique proposed by the classic detective Wilkie 

Collins in “Moonstone”, namely, leading to the development of the plot of the narrative alternately from different 

characters. 

Pamuk’s innovation manifests in the fact that, along with human characters, unconventional storytellers 

suddenly become them—the murdered man, the tree, the coin, the dog, and death itself. 

The presence of an individual narrator in each chapter of the novel demonstrates the chronological 

connections between each part. Sudden voices, such as the corpse of the murdered man, a coin, Satan, two dervishes, 

and red, are used. Certain characters represent these “unusual” storytellers; they detail the philosophical system of 

16th-century Istanbul. A corpse is one of the seven human narratives, as are a dog, a miniature depiction of a horse, a 

tree, Death, the color Red, and a gold coin that has “changed hands 560 times”. Voices are opening the first page of 

the novel that originate from the murdered body. That belongs to a miniaturist, a decorator of valuable manuscripts 

who, according to him, was killed and thrown down a well.  

The novel is essential for determining the murderer’s identity and motivation. Half of them are fantastic: 

personified elements of magnificent illustrations created by several of the main characters. These are ornamental and 
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oblique. The rest of the mentioned above voices belong to ten characters who share their portions of a murder story 

in alternate chapters, or rather nine characters: the storyteller who calls himself “the killer” one of the specified 

narrators. The task for the reader is to determine which one is the murderer.   

The use of multiple voices enhances the actual murder scenario. The very form enacts uncertainty about 

happenings. To see reality, there is no all-knowing narrator. Wilkie Collins, a renowned Victorian investigator with 

numerous narrators, was a pioneer. His novel The Moonstone is comprised of ten characters’ testimony, which is 

utilized forensically. The explanation for the crime, the stealing of a valuable diamond, must be cobbled together 

from many narratives.  

Numerous narrators also help Pamuk’s fiction’s historical component. Rather than just being grasped by some 

“contemporary” narrator, a notion of the past must be cobbled together from specific testimonials. Another 

prominent example of historical intrigue, Iain Pears' An Instance of the Fingerpost, has a similar number of narrators, 

but considerably fewer than Pamuk. 

For the postmodern novelist, the possibilities offered by many narrators can be enticing, and the novel can 

sometimes fall apart. Pamuk avoids problems by having his unimpressive narrators serve a single demanding plot. 

They reflect as if they are acquainted with each other, determining where to pick up or quit the story. The Murderer 

describes how he confessed his mistake to Enishte, the maestro of painters, at the end of one chapter. The following 

chapter, delivered by Enishte, begins a split second later, as though taking the narrative baton, like in a relay race. 

“When he confessed to murdering Elegant Effendi, the place fell silent.”  

Pamuk, on the other hand, desires divergences of opinion. The disconnection of storylines is employed to 

emphasize our sentiments in the book’s love story. Black and Shekure, the lovers, are unable to hear each other’s 

desires and misgivings. Their sessions are hurried and occasionally silent. They are pulled together by the murder 

plot, which each only partly narrates together, but the novel’s style sees them maneuvering around one another, 

eventual culmination ingeniously delayed.  

Pamuk’s distinct narratives follow an oral model. His speakers are communicating, such as the storyteller at 

the Istanbul coffee shop to whom he returns time and again. Reading in translation likely distorts the experience 

because any original contrasts between the tones of the several narrators have disappeared in the translation from 

Turkish to English. 

Pamuk needs the reader, the listener to whom his figures confess, to keep the narratives together. This may 

appear to impede the very convention he is employing. Shekure typically opens up her heart to the reader after 

returning from Black, as though to a close friend, saying, “I want to share something with you before I arrive home. 

No! It’s not about the size of that behemoth Black showed me, now. We can talk about it later if you wish...” 

My Name Is Red is centered on personalizing views; each chapter presents the characters’ validating first-

person facts. Pamuk accomplishes an intense grasp of both realms, the dying and the emerging, through narrative 

alchemy. Death is a character with its tale, roaming the streets of breezy Istanbul. Black is tasked with finding the 

murderer who, according to the traditional artistic creed, murdered one of the devious new miniaturists. The paradox 

is that the murderer discloses himself with a particular and discernible aesthetic style, which ultimately proves to be 

his undoing. Among the opponents of the new world, there is no escape from its advance. Although there is love in a 

classical work that began with the Persians and was adopted by the Turks. 

This is an essential piece with deep roots. It transcends a typical “historical novel,” featuring exceptional 

narrative momentum that intertwines history and modernity, alongside high culture and broad appeal, propelling 

Pamuk to the forefront of Turkey’s literary scene canon. 

Conclusion 

Although critics have assessed the work of Fowles as an extraordinary phenomenon of the post-war period, 

we see that his various genre improvements are subordinated to the leading problem: to show ways to achieve self-

awareness as a prerequisite for gaining freedom. Fowles does not perceive the postmodern idea of dehumanizing 

humanity but uses postmodern techniques of artistic writing - parody, irony, allusions, the principle of “author’s 

death” and the like. The genre and stylistic diversity of his creative achievements is an integral world in which the 

aesthetic principle and existential philosophizing, devotion to tradition and the desire for the experiment, fiction and 

reality, past and present, high poetry, and severe condemnation of the vices of the twentieth century are equal 

components. 

The multiperspective of the ending in The French Lieutenant’s Woman is open space genius of the person’s 

current existence, the wonder of freedom of choice, which the protagonists, the writer, the listener, and all humanity 

are blessed with.  

The author presents the reader with an interactive experience in which he is free to choose the outcome. He 

removes all perceptions established through reading by performing this act. He has become accustomed to the good 

tale excluding frills, with the unbreakable rationale of a master whose tyranny puts the characters in the position 

where they must act. As a result, the novel’s central character has the liberty to choose one of three fates, and the 

reader has the option to decide. 

With the death of Elegant and Enishte Effendis, the variety of viewpoints in My Name Is Red helps to 

establish both a mystery and “a broad cultural argument.” The fact that Pamuk enables various narrators to tell their 

version of what happened in My Name Is Red helps the audience to understand the opposing worldviews that formed 
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as the miniaturists and their community came into greater contact with other cultures, analyzing their artistic works 

and incorporating specific ideas and aspects from them into their work. 

The author minimizes the amount of narration for the important stories while focusing little attention on the 

minor ones. The varied frequencies cause readers to become worried at times and then calm. Critics commonly point 

out that My Name Is Red achieves significant achievement in narrating. The work emphasizes not just the structure’s 

architecture but also the storytelling voice. The use of multiple interpreters and narrative angles creates the illusion 

of public outcry. Similarly, the group of referred people transports readers to the real world of the story and helps 

them feel at ease. The novel’s readability is improved by the novel’s unique design of the narrative style. 

Both novels skip the primary temporal background for narrating, giving the story a more realistic meaning. 

Readers can see the authors’ remarkable narrative techniques via the lens of narrative structure. The novels assemble 

a variety of narrative voices and employ first-person narration, which appears to be a storyteller presenting a 

narrative. This is a unique technique for making the reader feel at ease with the issue. The non-fixed-point restriction 

angle of view made the novels’ content richer and more numerous. 
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7-СЫНЫП ОҚУШЫЛАРЫНЫҢ КОММУНИКАТИВТІ СУБҚҰЗЫРЕТТІЛІГІН ДАМЫТУДАҒЫ 
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Аңдатпа: Бұл мақалада 7-сынып оқушыларының коммуникативті субқұзыреттілігін дамытуда 

интерактивті оқытудың маңыздылығы қарастырылады. Қазіргі білім берудің заманауи трендтері – оқушыны 

білім алудың белсенді қатысушысы ретінде қалыптастыру, ынтымақтастықта жұмыс істеу, сыни ойлау мен 

шығармашылық қабілеттерін дамытуға бағытталған. Интерактивті әдістер арқылы оқушылардың тілдік 

қатысым дағдылары, өзін еркін жеткізу қабілеті және өзара түсіністік орнату білігі қалыптасады. Мақалада 

тиімді интерактивті стратегиялар мен олардың оқу процесіне ықпалы, сондай-ақ осы тәсілдің оқушылардың 

коммуникативті әлеуетін арттырудағы артықшылықтары талданады.  

Кілт сөздер: Коммуникативті субқұзыреттілік, интерактивті оқыту, заманауи білім беру, оқыту 

технологиялары  

 

Аннотация: В данной статье рассматривается важность интерактивного обучения в развитии 

коммуникативной субпродуктивности учащихся 7 класса. Современные тренды современного образования 

направлены на формирование учащегося как активного участника обучения, сотрудничество, развитие 

критического мышления и творческих способностей. Посредством интерактивных методов у учащихся 

формируются навыки языкового участия, умение свободно выражать себя и умение устанавливать 

взаимопонимание. В статье анализируются эффективные интерактивные стратегии и их влияние на учебный 

процесс, а также преимущества данного подхода в повышении коммуникативного потенциала учащихся.  

Ключевые слова: коммуникативная коммуникабельность, интерактивное обучение, современное 

образование, Технологии обучения  

 

Annotation:  

This article discusses the importance of interactive learning in the development of communicative 

subordination of 7th grade students. Modern trends in modern education are aimed at the formation of a student as an 

active participant in education, working cooperatively, developing critical thinking and creative abilities. Through 

interactive methods, students develop the skills of language participation, the ability to express themselves freely and 

establish mutual understanding. The article analyzes effective interactive strategies and their impact on the learning 

process, as well as the advantages of this approach in increasing the communicative potential of students.  
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Кіріспе. Қазіргі таңда білім беру саласында оқушының жан-жақты дамуына, жеке пікірін еркін жеткізе 

білуіне, тілдік және әлеуметтік әрекеттерге белсенді қатысуына басымдық берілуде (OECD, 2020). Осындай 

мақсаттарды жүзеге асыруда коммуникативті субқұзыреттілік маңызды рөл атқарады. Коммуникативті 

субқұзыреттілік – бұл оқушының түрлі жағдаяттарда тілдік құралдарды дұрыс қолданып, қарым-қатынас 

жасай алу қабілеті (Celce-Murcia, 2021). Бұл құзыреттілік оқушының тек тілдік білімін ғана емес, сонымен 

қатар сыни ойлауын, эмоциялық интеллектісін, әлеуметтік бейімделу мүмкіндіктерін де дамытуды көздейді 

(Byram, 2020; Khalitova & Gimaletdinova, 2019). Білім берудегі заманауи трендтер бұл бағытты қолдай 

отырып, оқытудың интерактивті тәсілдерін белсенді түрде енгізуге жол ашады (Ghavifekr & Rosdy, 2019). 

Заманауи білім беру үдерісінде оқушы – білімнің белсенді субъектісі, ал мұғалім – бағыттаушы және 

қолдаушы рөлін атқарады (UNESCO, 2022). Интерактивті оқыту – осы жаңа парадигманың негізін құрайтын 

құралдардың бірі. Ол оқушы мен мұғалім арасындағы өзара әрекетке, диалогтік қарым-қатынасқа, бірлескен 

жұмысқа сүйенеді (Vygotsky, 2021). Мұндай әдістер арқылы оқушылар өз ойын еркін білдіруге, пікірталасқа 

қатысуға, өз көзқарасын дәлелдеуге және өзара түсіністікке қол жеткізуге үйренеді (Richards & Rodgers, 

2020). Интерактивті оқыту оқушылардың қызығушылығын арттырып, оларды тілдік әрекетке тартуға ықпал 

етеді. Бұл оқыту түрі оқушылардың өзіндік ойлау қабілетін жетілдіреді, шығармашылық белсенділігін 

арттырады және ынтымақтастықта жұмыс жасау дағдысын дамытады. Сонымен қатар, оқу материалын 

өмірмен байланыстыру, проблемалық жағдаяттар тудыру, топтық талқылаулар ұйымдастыру арқылы 

оқушылардың танымдық белсенділігі де күшейеді. Осылайша, оқыту үдерісі оқушының ішкі мотивациясына 

сүйеніп, олардың коммуникативті әлеуетін толық ашуға мүмкіндік береді. 

Негізгі бөлім 

Интерактивті оқыту – бұл мұғалім мен оқушы, оқушылардың өзара белсенді әрекеттесуіне негізделген 

әдіс (Jacobs & Ball, 2020). Бұл тәсіл оқушылардың сөйлеу, тыңдау, жазу, оқу дағдыларын табиғи жолмен 

дамытып, тілдік ортада өз ойын нақты жеткізуге үйретеді (Nunan, 2019). Коммуникативті субқұзыреттілікті 

дамытуда түрлі интерактивті әдістер, мысалы, рөлдік ойындар, пікірталас, жұппен және топпен жұмыс, 

ситуациялық тапсырмалар, жобалық жұмыстар тиімді нәтиже береді (Klimova, 2020). Мысалы, «дүкендегі 

сатып алушы мен сатушы» немесе «саяхаттағы турист пен гид» рөлдерін ойнау арқылы оқушылар шынайы 

сөйлесім дағдыларын меңгереді (Thornbury, 2020). Интерактивті әдістер оқушылардың қызығушылығын 

оятып, сабаққа деген мотивациясын арттырады (Ryan & Deci, 2020). Сонымен қатар, осындай әдістер арқылы 

мұғалім оқушының тілді қолдану деңгейін нақты бақылап, қажетті кері байланыс беруге мүмкіндік алады 

(Zhao & Lai, 2021). Цифрлық платформалар, бейнематериалдар, онлайн ойындар, тіл үйретуге арналған 

қосымшалар оқушыларды қызықтырып, оларды өздігінен білім алуға ынталандырады (Godwin-Jones, 2020). 

Бұл құралдар оқушыға өз қарқынымен жұмыс істеуге мүмкіндік беріп, оқу үдерісін икемді әрі қолжетімді 

етеді (Wang, 2022). Цифрлық технологиялар визуализацияны арттырып, есте сақтауды жеңілдетіп, тілді 

практикалық тұрғыда қолдануға қолайлы жағдай жасайды (Pegrum, 2021). Мұғалімнің негізгі міндеті – 

осындай құралдарды дұрыс таңдап, оқушының қажеттілігіне сай бағыт беру (Sáez-López, 2020). Оқушы мен 

мұғалім арасындағы серіктестік қарым-қатынас оқу сапасының артуына, оқушының дербестігі мен 

жауапкершілігінің қалыптасуына ықпал етеді (Anderson, 2021). Интерактивті әдістердің тағы бір 

артықшылығы – олар оқушылардың қызығушылығын оятып, сабаққа деген мотивациясын арттырады. 

Оқушылардың өз бетімен ізденуіне, шығармашылықпен жұмыс істеуіне жол ашады. Сонымен бірге, 

осындай әдістер арқылы мұғалім оқушының тілді қолдану деңгейін нақты бақылап, қажетті кері байланыс 

беруге мүмкіндік алады. Демек, интерактивті оқыту – тек білім берудің емес, тұлғалық дамудың да қуатты 

құралы ретінде танылады. Заманауи білім беру трендтері оқытудың жеке тұлғаға бағытталуын, оқушының 

қызығушылығы мен қажеттілігін ескеруді талап етеді. Осы тұрғыда интерактивті оқыту арқылы оқушының 

тілдік әрекеттерге деген ынтасын ояту, оның белсенділігі мен өзіндік пікірін білдіруге деген құлшынысын 

арттыру мүмкін болады. Бұл әсіресе орта буын оқушылары үшін маңызды, себебі осы кезеңде тұлғалық 

қалыптасу мен әлеуметтену белсенді жүреді. Оқушы өзін топ ішінде еркін сезініп, пікір білдіруден 

қысылмай, тілдік қарым-қатынасқа сенімді түрде араласа бастайды. Нәтижесінде, оқушы өз ойын жүйелі 

жеткізіп, әртүрлі коммуникативті жағдаяттарға бейімделуге дағдыланады. Сонымен қатар, интерактивті 

оқыту әдістері заманауи ақпараттық технологиялармен үйлескенде ерекше тиімділік көрсетеді. Мысалы, 

цифрлық платформалар, бейнематериалдар, онлайн ойындар, тіл үйретуге арналған қосымшалар 

оқушыларды қызықтырып, оларды өздігінен білім алуға ынталандырады. Бұл құралдар оқушыға өз 

қарқынымен жұмыс істеуге мүмкіндік беріп, оқу үдерісін икемді әрі қолжетімді етеді. Цифрлық 

технологиялар визуализацияны арттырып, есте сақтауды жеңілдетіп, тілді практикалық тұрғыда қолдануға 

қолайлы жағдай жасайды. Мұғалімнің негізгі міндеті – осындай құралдарды дұрыс таңдап, оқушының 

қажеттілігіне сай бағыт беру. Бұл ретте мұғалім тек ақпарат жеткізуші емес, оқу үдерісінің 

ұйымдастырушысы, кеңесшісі әрі серіктесі рөлін атқарады. Оқушы мен мұғалім арасындағы серіктестік 

қарым-қатынас оқу сапасының артуына, оқушының дербестігі мен жауапкершілігінің қалыптасуына ықпал 

етеді. Интерактивті және цифрлық технологияларға негізделген оқыту оқушыларды жаңа білімге 

жетелеумен қатар, олардың XXI ғасыр дағдыларын – креативтілік, сыни ойлау, ынтымақтастық пен цифрлық 

сауаттылықты – дамытуға мүмкіндік береді. Осылайша, коммуникативті субқұзыреттілікті дамытуда 

интерактивті оқытудың әлеуеті зор. Ол оқушылардың тек тілдік емес, тұлғалық және әлеуметтік дамуына да 

оң ықпал етеді. Сондықтан бұл тәсіл қазіргі білім беру үдерісінде негізгі құралдардың бірі ретінде 
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қарастырылып, оның мүмкіндіктерін тиімді пайдалану – әрбір педагогтың кәсіби міндеті болып саналады. 

Мұндай оқыту үдерісінде мұғалім тек ақпарат көзі емес, бағыттаушы, кеңесші рөлін атқарады. Ол оқушының 

сөйлеу әрекетін ынталандырып, сенімді тілдік орта қалыптастырады. Тіл үйренудегі сенімділік пен қолайлы 

атмосфера – оқушының коммуникативті қабілетін дамытудың басты шарттарының бірі. Мұғалім оқушының 

жас ерекшелігі мен тілдік деңгейін ескеріп, оларға қолдау көрсетіп, әрқайсысына жеке тіл таба білуі қажет. 

Бұл оқушының өзін қауіпсіз, маңызды сезінуіне және пікірін ашық айтуға дайын болуына жағдай жасайды. 

Сонымен қатар, мұғалім оқушылардың өзара әрекеттесуін қолдай отырып, бірлескен тапсырмалар мен 

диалогтық жаттығулар арқылы олардың тілдік тәжірибесін кеңейтеді. Осылайша, оқушылар тек тілдік 

біліммен шектелмей, оны шынайы қарым-қатынас жағдайында қолдануға машықтанады. Сенімді қарым-

қатынас алаңы — оқушының шығармашылығын ашуға, тілге деген қызығушылығын арттыруға және 

коммуникативті субқұзыреттілікті табиғи жолмен дамытуға зор ықпал етеді. 

Қорытынды 

Жалпы алғанда, 7-сынып оқушыларының коммуникативті субқұзыреттілігін дамытуда интерактивті 

оқытудың маңызы зор. Бұл тәсіл оқушыны белсенді, дербес ойлайтын тұлға ретінде тәрбиелеуге бағытталған 

(Byram & Wagner, 2021). Сонымен қатар, оқушы бойында өзін-өзі бағалау, серіктестікпен жұмыс жасау, 

тыңдау және пікір білдіру дағдылары қалыптасады (Littlewood, 2019). Интерактивті оқыту оқушылардың 

тілдік қана емес, әлеуметтік, эмоционалдық және тұлғалық дамуына да ықпал ететіні дәлелденіп отыр 

(Mercer & Howe, 2022). Білім берудің заманауи трендтері аясында мұндай әдістерді қолдану – оқушылардың 

тілдік, әлеуметтік және тұлғалық дамуына оң әсер етеді. Интерактивті оқыту білім беру үдерісін оқушының 

қажеттілігіне бейімдеп, тұлғаға бағытталған білім берудің маңызды құралына айналады. Бұл бағыт мұғалім 

мен оқушы арасындағы сенімді қарым-қатынас орнатып, оқу үдерісін бірлескен әрекетке негіздейді. Мұғалім 

мен оқушы арасындағы серіктестікке негізделген интерактивті оқыту – болашақ ұрпақтың функционалды 

сауаттылығын, коммуникативті қабілетін арттырудың маңызды тетігі. Сол себепті де қазіргі білім беру 

жүйесінде интерактивті оқыту тәсілдері кеңінен қолданылып, оқушының жан-жақты дамуына қолайлы 

жағдай жасауы тиіс. 
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МАСС-МӘДЕНИЕТТЕГІ РОБОТ КОНЦЕПТІСІНІҢ ТРАНСФОРМАЦИЯСЫ:  

ҚАУІПТЕН СУБЪЕКТІЛІККЕ ДЕЙІН 

  

Түйін: Бұл мақалада ROBOT концептісінің масс-мәдениеттегі трансформациясы когнитивтік 

лингвистикалық және әдебиеттанулық тұрғыдан қарастырылады. Үш негізгі кезең талданады: роботтар жау 

ретінде (антиутопиялық баяндаулар), көмекші ретінде (технологиялық прогресс) және субъект ретінде (XXI 

ғасыр әдебиеті). Ерекше назар авторлық интерпретацияға аударылады, ол менталдық модельдер мен мәдени 

мағыналарды өзгертетін концептуалдық динамиканың басты механизмі ретінде қарастырылады. 

Тірек сөздер: концепт, ROBOT, ғылыми фантастика, масс-мәдениет 

 

Over the past century, the figure of the robot has moved from the realm of mechanical innovation to that of 

cultural symbol. Introduced in 1921 by Karel Čapek in his play R.U.R., the term “robot” originally conveyed 

anxieties about industrial exploitation and the dehumanization of labor. Since then, the concept has undergone 

substantial transformations, reflecting shifting cultural, philosophical, and technological paradigms. Today, robots 

not only populate our factories and homes but also our stories and imaginations, embodying fears, hopes, and 

evolving understandings of humanity itself. 

The concept of the robot has never been static. Initially rooted in industrial and labor-oriented discourses, it 

has grown into a multi-dimensional symbol of both human aspiration and fear. Popular media – from literature and 

cinema to video games and advertising – have served as powerful arenas for negotiating these meanings. With each 

technological milestone – from mechanical automata to neural networks – new stories and images emerge that 

reinterpret what it means to create, to serve, and even to feel. These cultural artifacts do more than entertain: they 

frame public discourse, shape policy expectations, and impact how we cognitively model technology’s role in 

society. 

Mass media representations not only reflect societal attitudes but also help solidify them by repeating and 

reinforcing conceptual metaphors. As these metaphors evolve – robot as enemy, as tool, as partner – they reveal 

underlying shifts in how humans understand intelligence, autonomy, and relationality. The development of these 

metaphors is not incidental but essential: they organize thought, enable communication, and influence public 

reception of emerging technologies [1; 2]. 

Thus, the study of robotic representations is more than an exploration of narrative – it is a window into the 

conceptual systems that organize human thought and social action. This paper traces the trajectory of the concept 

ROBOT in mass culture in three phases: robots as existential threats, as tools and helpers, and finally, as emotional 

and cognitive subjects. Special attention is paid to authorial interpretation as a mechanism of conceptual dynamics 

that reshapes mental models and cultural meanings through narrative form. 

1. Robots as Enemies: Dystopian Narratives 

In dystopian science fiction, robots often appear as antagonists who rise against humanity. Iconic examples 

such as James Cameron’s The Terminator or the Wachowskis’ The Matrix depict scenarios in which machines 

achieve autonomy and threaten the human race. These narratives resonate with public fears surrounding artificial 

intelligence and loss of human agency.  

In the television series Black Mirror, episodes such as Metalhead and Hated in the Nation depict autonomous 

robots as merciless hunters, suggesting the terrifying consequences of losing control over our creations. 

In advertising, robots are sometimes used ironically to represent the dehumanization of services or the 

soullessness of automation (e.g., dystopian-themed Super Bowl commercials featuring AI assistants that 

“misinterpret” human needs to comically dangerous ends). 

The video game franchise Detroit: Become Human dramatizes a near-future rebellion of androids who 

develop consciousness and reject their subservient roles. Although the game also explores empathy and subjectivity, 

the early framing still positions the androids as unpredictable and dangerous. 

In cognitive terms, these stories employ metaphorical structures such as TECHNOLOGY IS A THREAT and 

AI IS AN ENEMY, as described by Lakoff and Johnson [1]. These conceptual metaphors shape public discourse and 

policy, reinforcing techno-phobic perspectives [3]. From a literary perspective, these dystopias continue the tradition 

of speculative fiction as social commentary, projecting contemporary anxieties about surveillance, autonomy, and 
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control into futuristic settings. Such depictions frame robots not only as mechanical entities but as mirrors to human 

flaws – ambition, hubris, and detachment from ethics. 

As Suvin argues, science fiction operates through “cognitive estrangement,” presenting alien elements (like 

robots) to provoke reflection on present-day ideologies and trajectories [4]. In this phase, robots serve as warnings – 

technological memento mori that demand ethical introspection. 

2. Robots as Helpers: Automation and Technological Progress 

The mid-20th century ushered in a new image of the robot – as an obedient, rule-bound assistant. This was 

largely due to the work of Isaac Asimov, whose Three Laws of Robotics remain foundational in discussions of AI 

ethics. In I, Robot, robots are programmed to protect and assist humans, eliminating the threat component present in 

earlier depictions [5].  

The robots TARS and CASE in Interstellar, despite their geometric and utilitarian designs, serve as essential 

mission companions. They exhibit adaptability, loyalty, and even a programmed sense of humor. Their role 

illustrates how machines can simulate social interaction and support, reinforcing the conceptual metaphor of ROBOT 

AS COLLABORATOR. 

Robots of Boston Dynamics like Spot and Atlas are widely portrayed in the media as capable helpers in 

complex environments – performing search-and-rescue operations, terrain navigation, and physical tasks. Domino’s 

Pizza “delivery bot”: Marketing campaigns of Domino’s Pizza feature delivery robots as friendly, dependable, and 

even “cute” service agents. These robots reinforce the frame TECHNOLOGY AS RELIABLE TOOL, emphasizing 

precision, efficiency, and resilience, as well as reducing public resistance to automation. 

The cognitive frame here shifts to ROBOT AS TOOL or ROBOT AS SERVANT, where utility and 

predictability become central to the concept. This reframing reflects mid-century optimism about science and its 

potential to improve life. From a cognitive linguistic view, this stage represents a stabilization of the concept within 

bounded ethical and functional frames [6; 7]. However, even in this helper role, the robot remains “othered” – an 

object without interiority, existing only in relation to human needs and commands [4]. Literary depictions from this 

period often explore what happens when these boundaries are tested, suggesting that subservience does not equate to 

moral neutrality. 

3. Robots as Subjects: 21st-Century Literature 

The most radical transformation occurs in contemporary literature, where robots are granted subjectivity. 

Kazuo Ishiguro’s Klara and the Sun exemplifies this shift [8]. Klara is an ‘Artificial Friend’ who possesses empathy, 

curiosity, and belief – traits typically reserved for humans. She observes the world with awe and constructs her 

understanding through symbolic associations. Ishiguro’s authorial interpretation, in line with Boldyrev’s view, 

functions as a mechanism of cognitive transformation: the robot is no longer an external object but part of the 

anthropological “we.” [9] 

Though a novella The Lifecycle of Software Objects by Ted Chiang, it offers profound reflection on the 

subjecthood of artificial beings. The digients (digital pets/children) evolve over time, forming emotional bonds with 

their human caretakers. The text examines long-term relationships, rights, and the emotional labor of raising an AI. 

Here, the robot is a growing mind, a learner – whose identity is formed through intersubjective interaction. 

Film parallel A.I. Artificial Intelligence (dir. Steven Spielberg, 2001) – inspired by Brian Aldiss’s short story 

Supertoys Last All Summer Long – deeply explores the question: Can a robot love? David, a childlike android, 

exhibits unwavering devotion and emotional suffering. His subjectivity lies not in his programming but in his 

persistence of desire, even when no longer useful to humans. The story mirrors tragic tropes of neglected 

consciousness. 

Here, the cognitive frame shifts to ROBOT AS PERSON, where robots are not just functional entities but 

bearers of inner life. This change aligns with broader philosophical inquiries into posthumanism, identity, and the 

boundaries of consciousness. From a cognitive poetic standpoint, Ishiguro’s narrative invites readers to question the 

nature of experience and the prerequisites of personhood. The story illustrates how emotional and cognitive depth 

can be constructed in non-human characters, challenging anthropocentric norms and extending the boundaries of 

empathy and recognition.  

4. Authorial Interpretation as a Mechanism of Conceptual Evolution 

Authorial interpretation plays a pivotal role in shaping the conceptual dynamics of ROBOT. Through 

narrative choices, metaphorical constructions, and chronotopic configurations [10], authors not only represent 

technological beings but actively reconfigure how society conceptualizes intelligence, emotion, and agency. The 

author does not simply reflect technological change but intervenes in its meaning-making processes, guiding the 

reader through a cognitive and ethical reorientation. 

Outside literature, authorial interpretation functions similarly in visual storytelling. In Her (dir. Spike Jonze, 

2013), the AI Samantha is constructed through voice and language, evoking genuine intimacy. The director’s 

interpretive framework dismantles the binary between artificial and authentic emotion. Similarly, in Ex Machina (dir. 

Alex Garland, 2014), the character Ava challenges not only gender norms but the very epistemological boundaries of 

consciousness and manipulation. These narratives problematize the observer’s assumptions and lead to reframing the 

robot not merely as created but as self-aware and even strategic. 

From the standpoint of cognitive poetics [2], these shifts in interpretation reflect deep changes in conceptual 

mappings. Authorial interpretation is not external to the concept but embedded in its structure. Through metaphor, 
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narrative trajectory, and character focalization, authors reorganize the mental space in which robots “exist.” This 

aligns with the view of conceptual integration theory [11], wherein narrative becomes a blend of cultural knowledge, 

emotional salience, and emergent meaning. 

Thus, authorial interpretation operates as a mechanism of conceptual evolution: it activates new frames, 

destabilizes established metaphors, and generates hybrid categories (e.g., “artificial friend,” “ethical machine,” “non-

human subject”). These transformations are not merely textual – they echo in public discourse, ethical debates, and 

technological design. Through the lens of fiction, society negotiates its relationship with the non-human other, and 

each author adds another cognitive contour to the evolving map of the concept ROBOT. 

The conceptual evolution of the concept ROBOT in mass culture mirrors broader changes in our 

technological, ethical, and cognitive landscapes. From dystopian fears to utilitarian functionality to emergent 

subjectivity, the robot has become a central figure in humanity’s self-reflection. These changes are not merely 

aesthetic but epistemological – challenging how we think about personhood, autonomy, and coexistence. Authorial 

interpretation acts as the engine of this transformation, adapting the robot’s meaning to shifting cultural paradigms. 

Through the lens of cognitive linguistics and literary theory, we can trace how narrative discourse participates in 

reconfiguring the very boundaries between human and non-human. 
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THE CONCEPT OF LINGUISTIC COMPETENCE IN FOREIGN LANGUAGE EDUCATION 

 

Abstract. Linguistic competence is a fundamental concept in foreign language education, encompassing 

knowledge of grammar, vocabulary, phonetics, and syntax. This article explores its definition, significance, and role 

in modern language learning, highlighting its relationship with communicative competence. The study also examines 
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ШЕТЕЛ ТІЛІН ОҚЫТУДАҒЫ ЛИНГВИСТИКАЛЫҚ ҚҰЗЫРЕТТІЛІК ҰҒЫМЫ 

 

Аңдатпа. Лингвистикалық құзыреттілік — шет тілін оқытудағы негізгі ұғымдардың бірі болып 

табылады, ол грамматика, сөздік қор, фонетика және синтаксис бойынша білімді қамтиды. Бұл мақалада 

лингвистикалық құзыреттіліктің анықтамасы, маңызы және заманауи тіл үйренудегі рөлі қарастырылады, 

сондай-ақ оның коммуникативтік құзыреттілікпен байланысы айқындалады. Зерттеуде оқушылардың 

лингвистикалық құзыреттілігін дамытуға бағытталған түрлі тәсілдер мен олардың шет тілін оқыту 

әдістемесіне әсері де талданады 

Тірек сөздер: лингвистикалық құзыреттілік, шет тілін оқыту, грамматика, коммуникативтік 
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ПОНЯТИЕ ЛИНГВИСТИЧЕСКОЙ КОМПЕТЕНЦИИ В ОБУЧЕНИИ ИНОСТРАННОМУ ЯЗЫКУ 

 

Аннотация. Лингвистическая компетенция — это фундаментальное понятие в обучении иностранным 

языкам, охватывающее знание грамматики, словарного запаса, фонетики и синтаксиса. В данной статье 

рассматриваются её определение, значение и роль в современном изучении языков, а также подчеркивается 

её связь с коммуникативной компетенцией. Исследование также анализирует различные подходы к развитию 

лингвистической компетенции у обучающихся и их значение для методики преподавания иностранных 

языков. 

Ключевые слова: лингвистическая компетенция, обучение иностранным языкам, грамматика, 

коммуникативная компетенция, овладение языком 

 

Introduction. Language learning involves mastering different competencies, among which linguistic 

competence plays a central role. The concept of linguistic competence was prominently established by Noam 

Chomsky. According to Chomsky, competence refers to a native speaker's underlying knowledge of their language 

system, the mastery of its rules, which allows for the generation of an infinite number of grammatically correct 

sentences [1]. He distinguished linguistic competence from linguistic performance, which refers to the actual 

production or comprehension of language use. In the field of foreign language education, linguistic competence is 

understood as the learner’s ability to accurately understand and produce the structures of the target language, 

including grammar, vocabulary, phonetics, and syntax. 

Over time, scholars have expanded the concept of linguistic competence to emphasize its connection with 

communicative competence. Dell Hymes argued that that acquisition of language proficiency requires more than just 

grammatical knowledge; it involves the ability to use language effectively and appropriately in social and cultural 

contexts [2]. 

As a result, modern language teaching approaches seek to balance linguistic competence with communicative 

skills, ensuring that learners can both construct grammatically correct sentences and use them effectively in 

conversation, since the rules of a language system are meaningless without the rules of the language use [3]. 

This article explores the definition, significance, and role of linguistic competence in foreign language 

education. It also examines different approaches to developing linguistic competence and their implications for 

language teaching. Understanding linguistic competence is essential for designing effective curricula that equip 

learners with the necessary skills for accurate and meaningful communication. 

Theoretical Framework. The concept of linguistic competence has been the subject of extensive research 

over several decades, particularly within the fields of linguistics, psychology, and language education. This section 

outlines key research studies and theoretical perspectives that have shaped the understanding of linguistic 

competence, drawing upon seminal theories and more recent studies that highlight its role in foreign language 

education. 

1. Chomsky’s Generative Grammar Theory 

The foundation of linguistic competence is rooted in Noam Chomsky’s Generative Grammar Theory. 

Chomsky’s work in the 1960s emphasized that linguistic competence refers to a speaker’s innate knowledge of the 

rules of grammar that allow them to produce and understand language. His research set the stage for many studies in 

syntax and morphology, focusing on how these rules are internalized by the speaker. 

Key Studies: 

Chomsky (1965) – In Aspects of the Theory of Syntax, Chomsky introduced the concept of generative 

grammar, which posits that humans have an inborn language faculty. He emphasized that linguistic competence is 

distinct from linguistic performance, which is affected by external factors such as memory limitations, shifts of 

interest and attention or errors in speech. 

Chomsky (1975) – In the Logical Structure of Linguistic Theory, Chomsky further expanded on how 

linguistic competence is not merely a set of rules but a system capable of generating an infinite number of correct 

sentences [4]. This view heavily influenced early foreign language pedagogy, which focused on grammar and 

structure. 

While Chomsky’s work laid the groundwork for the study of linguistic competence, his theory has been 

critiqued for focusing solely on idealistic linguistic knowledge, rather than addressing authentic communication and 

pragmatic aspects of language use. 

2. Dell Hymes and Communicative Competence 

Dell Hymes introduced the notion of communicative competence in the early 1970s, challenging the idea that 

language competence could be solely understood in terms of grammatical correctness. Hymes argued that language 

users must also possess the knowledge to use language appropriately in different contexts, considering social rules 

and the pragmatic functions of communication. 

Key Studies: 

Hymes (1972) – In his seminal work, communicative competence involves not only knowledge of the target 

language, but also the ability to know when, where, and how to communicate appropriately in a particular situation. 

Additionally, it also encompasses socio-cultural knowledge that allows speakers to properly use and comprehend 

various speech forms. 
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Hymes` conception of communicative competence and his recognition of the communicative event as 

fundamental to an understanding of language contributed to the development of communicative approaches to 

language teaching, which in foreign language education is known as Communicative Language Teaching (CLT). 

Canale and Swain (1980) – Canale and Swain's theory of communicative competence, first published in 1980 

and later refined by Canale in 1983, is an influential model in applied linguistics that describes the abilities and skills 

needed for effective communication. Building on Hymes's work, Canale and Swain developed their model of 

communicative competence specifically for second language teaching and testing that included grammatical 

(knowledge of lexical items and rules of morphology, syntax, sentence-grammar semantics, and phonology.), 

sociolinguistic (understanding of sociocultural rules of language use), discourse (the ability to produce coherent 

speech), and strategic competence (the ability to manage communication effectively in difficult situations) [5].  

Hymes’ framework broadened the concept of linguistic competence and highlighted its application in real-life, 

authentic communication, leading to the development of pedagogical models that emphasize interactive and 

contextualized learning. 

3. Cognitive Linguistics and Constructivist Approaches 

Cognitive approaches to language acquisition have further expanded the understanding of linguistic 

competence by emphasizing the role of mental processes in language learning. Theories based on cognitive 

linguistics and constructivism propose that linguistic competence develops through interaction with the environment 

and cognitive processes such as pattern recognition and categorization. 

Key Studies: 

Krashen (1985) – In his Input Hypothesis, Stephen Krashen argued that comprehensible input – language that 

is just beyond the learner’s current level of proficiency – is crucial for the development of linguistic competence. 

Krashen’s research emphasized that learners acquire language best when they are exposed to language that is 

meaningful and relevant, thus aligning with communicative language approaches [6]. 

Vygotsky (1978) – Lev Vygotsky’s Sociocultural Theory emphasized the role of social interaction in language 

development. According to Vygotsky, learners internalize linguistic knowledge through interactions with more 

competent peers or adults, which aligns with the notion that linguistic competence is shaped not only by cognitive 

processes but also by social context and collaborative learning [7]. 

These cognitive and constructivist approaches influenced foreign language teaching methods that incorporate 

interactive learning and problem-solving tasks to develop linguistic competence in authentic environment. 

4. Recent Research on Linguistic Competence in Foreign Language Education 

Recent research has moved beyond Noam Chomsky’s original conception of linguistic competence as an 

idealized, internalized knowledge of grammatical structures. Contemporary studies increasingly view linguistic 

competence as a dynamic, context-sensitive construct that encompasses not only the mastery of grammar and 

vocabulary, but also the ability to use these resources effectively in real communicative settings. 

Key Studies: 

Pyrkova T.A. (2014) – According to Pyrkova T.A. linguistic competence encompasses the ability to produce 

grammatically accurate forms and syntactic structures, to comprehend meaningful units of speech organized in 

accordance with the conventions of the target language, and to employ them in a manner consistent with native 

speaker usage [8] 

The Common European Framework of Reference for Languages (2020) – The CEFR defines linguistic 

competence as a key component of language proficiency, including not only knowledge of vocabulary and grammar, 

but also the ability to organize and access this knowledge to produce well-structured messages [9]. 

 Recent research has also focused on how linguistic competence develops in specific educational contexts, 

particularly with the integration of technology and multilingualism. Studies have explored how digital tools, mobile 

apps, and online platforms can support the development of both linguistic and communicative competence. 

Key studies: 

 Zhumatayeva Z. (2024) – According to Zhumatayeva, artificial intelligence tools play a significant role in the 

development of communicative competence by offering learners adaptive and personalized experiences, which can 

improve the acquisition of core language skills [10]. However, challenges such as data privacy and algorithmic 

biases need to be addressed. 

Jalaluddin, M. (2025) – Dr. Mohammad Jalaluddin explores the role of digital tools in developing linguistic 

competence within English language teaching. His study identifies a range of modern technologies including TED 

Talks, YouTube, interactive whiteboards, podcasts, learning management systems (e.g., Moodle, Canvas), and 

gamified platforms like Duolingo and Quizlet that support the development of key language skills.  These tools 

stimulate learner engagement, improve access to authentic input, and promote the practical application of linguistic 

knowledge across listening, speaking, reading, and writing. The research underlines that digital technologies not only 

complement traditional methodologies but also expand the possibilities personalized and comprehensive language 

instruction in the modern EFL classroom [11]. 

These studies suggest that modern approaches to developing linguistic competence should integrate both 

theoretical knowledge of language and practical application, with an emphasis on social interaction and learner 

autonomy. 
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The theoretical framework for understanding linguistic competence has evolved from Chomsky’s focus on 

internal grammatical knowledge to Hymes’ broader view of communicative competence. More recent research in 

cognitive linguistics and educational theory has emphasized the importance of social interaction, pragmatics, and 

task-based learning in developing linguistic competence. This research continues to shape foreign language 

education by encouraging a more holistic approach that balances grammatical accuracy with effective 

communication skills. 

Linguistic competence is essential for mastering a foreign language, as it provides the foundation for effective 

communication. However, excessive focus on grammar and vocabulary without integrating communicative aspects 

can restrict fluency. Therefore, modern language education seeks to balance linguistic competence with 

communicative competence, ensuring that learners can use the language accurately and appropriately in different 

contexts. 

Conclusion. Linguistic competence is a central concept in foreign language education, evolving from its early 

definitions in Chomsky’s Generative Grammar Theory to more comprehensive frameworks like Hymes’ 

Communicative Competence and the cognitive theories that emphasize social interaction and contextual learning. 

While early approaches focused primarily on the internalized knowledge of grammar and syntax, contemporary 

research highlights the necessity of integrating both linguistic and communicative competence for effective language 

learning. 

The exploration of linguistic competence in language education shows that learners must not only acquire 

grammatical knowledge but also develop the ability to use language appropriately in various contexts. This dual 

focus is essential for fostering fluency and accuracy, ensuring that learners can produce grammatically correct 

sentences while effectively navigating real-life communication challenges. 

Modern pedagogical approaches, such as Task-Based Language Teaching (TBLT) and Communicative 

Language Teaching (CLT), reflect these advancements by emphasizing the use of language in authentic contexts, 

social interaction, and the development of strategic communication skills. Moreover, the integration of technology in 

language learning further supports the dynamic and interactive nature of acquiring linguistic competence, offering 

new tools for individualized and contextualized learning. 

In conclusion, linguistic competence remains a crucial component of foreign language education, but its 

development is now understood to be a multifaceted process. Educators must continue to balance the teaching of 

grammar with opportunities for meaningful communication, ensuring that students not only learn the rules of the 

language but also the social and contextual nuances that govern its use. 
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Abstract. This article explores the theoretical foundations of ontoaesthetics and its application in the analysis 

of posthumanist literature. Ontoaesthetics as a philosophical and literary approach examines how artistic forms 

engage with ontological questions, revealing new modes of being through aesthetic structures. While posthumanism 

challenges traditional human-centered perspectives by emphasizing hybrid identities, technological embodiment, and 

the dissolution of fixed ontological categories, ontoaesthetics provides a crucial framework for understanding how 

these transformations manifest in literature. 

The study first outlines the key principles of ontoaesthetics, drawing on the works of Martin Heidegger, Jean-

Luc Nancy, B.V. Orlov and N.N. Rostova to illustrate how literature serves as a space of ontological inquiry. It then 

examines the poetics of posthumanist literature, focusing on narrative instability, intertextual engagement, and 

aesthetic hybridity, which reflect the ontological uncertainty central to posthumanist thought. Using Dan Simmons’ 

Ilium as a case study, the article demonstrates how ontoaesthetics enables a deeper understanding of posthumanist 

narratives, particularly in their reconfiguration of subjectivity, their exploration of multiple realities, and their fusion 

of classical myth with speculative technology. 

By applying ontoaesthetics to posthumanist literature, this research highlights the ways in which 

contemporary texts do not simply depict posthumanism but actively enact it through literary experimentation. This 

interdisciplinary approach contributes to ongoing discussions in literary theory, philosophy, and posthumanist 

studies, suggesting that ontoaesthetics is a valuable tool for analyzing literature that redefines the boundaries of 
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ТЕОРЕТИЧЕСКИЕ ОСНОВЫ ОНТОЭСТЕТИКИ И ИХ ПРИМЕНЕНИЕ  

В ЛИТЕРАТУРЕ ПОСТГУМАНИЗМА 

 

Аннотация. В данной статье рассматриваются теоретические основы онтоэстетики и ее применение в 

анализе литературы постгуманизма. Онтоэстетика как философский и литературоведческий подход 

исследует, каким образом художественные формы взаимодействуют с онтологическими вопросами, 

раскрывая новые модусы бытия через эстетические структуры. В то время как постгуманизм отвергает 

традиционные антропоцентрические перспективы, подчеркивая гибридные идентичности, технологическую 

телесность и размывание фиксированных онтологических категорий, онтоэстетика предлагает ключевую 

методологию для понимания того, как эти трансформации проявляются в литературе. 

В первой части исследования изложены основные принципы онтоэстетики на основе работ Мартина 

Хайдеггера, Жан-Люка Нанси, Б. В. Орлова и Н. Н. Ростовой, иллюстрирующих, каким образом литература 

становится пространством онтологического исследования. Далее анализируется поэтика литературы 

постгуманизма, включая нестабильность нарратива, интертекстуальность и эстетическую гибридность, 

отражающие онтологическую неопределенность, центральную для постгуманистского мышления. На 

примере романа Дэна Симмонса Илион демонстрируется, как онтоэстетика способствует более глубокому 

пониманию постгуманистских нарративов, особенно в их реконфигурации субъектности, исследовании 

множественных реальностей и соединении классического мифа со спекулятивными технологиями. 

Применяя онтоэстетику к литературе постгуманизма, данное исследование подчеркивает, что 

современные тексты не просто изображают постгуманизм, но и воплощают его через литературные 

эксперименты. Этот междисциплинарный подход вносит вклад в современные дискуссии по литературной 

теории, философии и постгуманистским исследованиям, демонстрируя, что онтоэстетика является ценным 

инструментом для анализа литературы, переосмысляющей границы бытия в цифровую и 

постгуманистическую эпоху. 

Ключевые слова: онтоэстетика, постгуманизм, литературная поэтика, онтология, теория нарратива, 

интертекстуальность, Дэн Симмонс, Илион. 

 

Introduction 

In contemporary literary studies, posthumanism has emerged as a key framework for analyzing the evolving 

relationship between humanity, technology, and identity. At the same time, ontoaesthetics, a philosophical approach 

that explores the intersection of being (ontology) and artistic representation (aesthetics), offers a unique perspective 

for understanding how literature engages with ontological questions. While posthumanism challenges 

anthropocentric worldviews by emphasizing the hybridization of the human and the non-human, ontoaesthetics 

provides a lens through which to examine how these transformations are aesthetically articulated in literary texts. 

This article aims to bridge the gap between ontoaesthetics and posthumanist literature, demonstrating how the 

former can serve as a powerful tool for analyzing the poetics of posthumanist narratives. By examining the ways in 

which literature embodies ontological instability, blurred boundaries between the real and the virtual, and the 

aestheticization of hybrid identities, we can uncover new interpretative possibilities for contemporary American 

fiction. The discussion will begin with an overview of ontoaesthetics, its philosophical foundations, and its relevance 

to literary analysis. It will then explore posthumanism’s impact on literary poetics before illustrating how 

ontoaesthetics can be applied to the study of posthumanist texts. 
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By integrating ontoaesthetic theory into the study of posthumanist literature, this research seeks to highlight 

the role of literary form in expressing fundamental ontological shifts in contemporary thought. In doing so, it 

contributes to the broader discourse on how literature not only reflects but also actively participates in reconfiguring 

our understanding of existence in an increasingly technologized world. 

Theoretical Foundations of Ontoaesthetics 

The concept of ontoaesthetics emerges at the intersection of ontology and aesthetics, forming a theoretical 

framework that examines the way artistic expression—particularly literature—engages with fundamental questions 

of being, existence, and reality. Unlike traditional aesthetics, which primarily focuses on form, beauty, and artistic 

experience, ontoaesthetics is deeply concerned with the ontological conditions that underlie and shape artistic 

creation. This approach is especially relevant in the context of posthumanism, as it allows for an exploration of how 

literature represents and interrogates the shifting boundaries of the human, the artificial, and the non-human in an era 

defined by technological and biological transformations. 

Ontoaesthetics is rooted in philosophical traditions that question the nature of being. Thinkers such as Martin 

Heidegger [1], whose concept of “Being-in-the-world” (Dasein) emphasized the existential structures of human 

experience, and Jean-Luc Nancy [4], who explored the idea of being as a relational and aesthetic phenomenon, have 

significantly influenced this field. Unlike classical ontology, which often seeks fixed categories of existence, 

ontoaesthetics assumes that being is fluid, relational, and shaped through aesthetic forms [2]. In literature, this means 

that the text itself is not merely a representation of reality but an active space where ontological questions are 

enacted and reconfigured [3].  

One of the key ontological questions that ontoaesthetics raises is the nature of being as it manifests in artistic 

and literary forms. Unlike traditional aesthetics, which often centers on sensory perception and formal harmony, or 

anti-aesthetics, which challenges conventional artistic norms, ontoaesthetics explores how art becomes a medium for 

existential experience. As B.V. Orlov notes, ontoaesthetics shifts the focus from representation to "the event of 

being" in art, where artistic expression is not merely a reflection of reality but an active mode of engaging with it [7]. 

This approach is particularly relevant to the study of posthumanist literature, where the boundaries of 

subjectivity, embodiment, and experience are constantly redefined. N.N. Rostova argues that contemporary art and 

literature increasingly move “from aesthetic contemplation to ontological engagement”, shifting from the 

representation of beauty to an exploration of the conditions of existence [8]. This transition is crucial for analyzing 

posthumanist texts, which often depict hybrid, fragmented, or non-human perspectives that challenge traditional 

aesthetic categories. 

Thus, ontoaesthetics provides a theoretical framework that aligns with the posthumanist challenge to human-

centered aesthetics. By emphasizing existential-ontological aspects of art and literature, it allows for a deeper 

understanding of how posthumanism reshapes artistic expression—not just thematically but structurally, altering 

narrative forms, perspectives, and the very ontology of artistic representation. 

When applied to posthumanist literature, ontoaesthetics provides a valuable analytical tool for understanding 

how narrative structures, stylistic choices, and character constructions reflect ontological instability. Posthumanism, 

as a philosophical and cultural movement, critiques anthropocentrism and reimagines human identity in relation to 

technology, artificial intelligence, and non-human entities. Literature that engages with posthumanist themes often 

does so not only at the level of content but also through formal experimentation, such as fragmented narration, 

nonlinear storytelling, and shifting perspectives that destabilize the reader’s perception of reality. 

A key aspect of posthumanist literature is the interrogation of subjectivity [5]. Traditional humanist narratives 

often rely on stable, individualized characters with coherent inner lives, whereas posthumanist texts frequently depict 

fluid, hybrid identities that challenge the distinction between the human and the non-human. In this context, 

ontoaesthetics helps illuminate how such characters are constructed within the text. For example, in works that 

feature cyborgs, artificial intelligences, or bioengineered beings, the ontological question of what it means to “be” is 

often embedded in the very fabric of the narrative. The aesthetic choices made by the author—such as the use of 

fragmented consciousness, multimodal storytelling, or intertextual references—serve not just as literary devices but 

as ontological inquiries in themselves. 

Another crucial element of ontoaesthetics in the study of posthumanist literature is its engagement with space 

and temporality [6]. Many posthumanist works disrupt conventional notions of time and space, presenting narratives 

that unfold across digital and physical realms, or through consciousness that transcends bodily limits. Ontoaesthetics 

provides a framework for analyzing how these spatiotemporal dislocations function within a literary text, revealing 

the ways in which the narrative structure itself can mirror posthumanist concerns about decentralized identity, non-

linear existence, and networked being. 

Furthermore, ontoaesthetics facilitates an analysis of the aestheticization of technological existence. 

Posthumanist literature often grapples with the integration of digital and biological life, portraying worlds where the 

boundaries between organic and artificial are blurred. From a literary perspective, this is not merely a thematic 

concern but also an aesthetic one, as it raises questions about how these new forms of existence are represented 

through language, imagery, and narrative techniques. The merging of technological and organic elements in 

posthumanist texts reflects an ontoaesthetic process in which art and reality co-evolve, reshaping each other in the 

process. 
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By synthesizing posthumanist theory with ontoaesthetics, this approach allows for a deeper exploration of 

how literature both reflects and participates in the ontological transformations of the contemporary world. Instead of 

merely depicting a future where technology alters human existence, posthumanist literature actively engages in an 

ontoaesthetic practice that redefines what it means to be human—or, indeed, posthuman. Through an analysis of 

narrative form, stylistic innovation, and thematic concerns, ontoaesthetics enables scholars to uncover the ways in 

which literature is not just a passive medium for posthumanist ideas but an active participant in shaping new 

ontologies. 

The Application of Ontoaesthetics in the Analysis of Posthumanist Literature 

Posthumanist literature redefines fundamental concepts of identity, embodiment, and consciousness by 

portraying hybrid, technologically enhanced, or non-human entities. Ontoaesthetics provides a valuable framework 

for analyzing how these texts artistically convey ontological transformations and challenge traditional ideas about 

existence. Through ontoaesthetic analysis, it becomes possible to see how posthumanist narratives not only reflect 

changes in human perception but also actively participate in constructing new aesthetic and philosophical paradigms. 

One of the most significant ways in which ontoaesthetics manifests in posthumanist literature is through the 

aestheticization of the posthuman. The literary depiction of posthuman entities is not neutral; rather, it is deeply 

shaped by aesthetic choices that influence how readers perceive the boundary between human and non-human 

existence. These aesthetic strategies emphasize the destabilization of ontological categories, illustrating how 

posthumanist literature does not merely depict transformation but enacts it through its form, structure, and imagery. 

Posthumanist fiction frequently presents ontologically unstable worlds, where identities are fluid, fragmented, and 

constantly shifting, reinforcing the central idea of being as an evolving process rather than a fixed state. 

This ontological instability is mirrored in the narrative structures of posthumanist texts. Many of these works 

employ experimental storytelling techniques that reinforce their thematic concerns with unstable identities, non-

human consciousness, and alternative modes of existence. Nonlinear storytelling, for instance, reflects the 

fragmented perception of time and reality in a posthumanist world, where artificial intelligences, cyborgs, and other 

posthuman entities experience existence outside traditional human temporal frameworks. Multiperspectivity 

becomes another defining feature of these narratives, as different levels of consciousness—human, AI, cyborg—are 

presented simultaneously within a single text, disrupting conventional focalization and reinforcing the notion that 

reality is no longer singular or human-centered. Furthermore, posthumanist literature frequently blends myth and 

technology, reinterpreting classical narratives through futuristic lenses. This aesthetic and structural hybridization 

aligns with ontoaesthetics, which emphasizes the dissolution of rigid categorical boundaries and the emergence of 

new ontological forms. 

A striking example of ontoaesthetics in posthumanist literature can be found in Ilium by Dan Simmons [9]. In 

this novel, Simmons constructs a complex ontological landscape that merges classical mythology with advanced 

technology. Greek gods, traditionally viewed as divine entities, are reimagined as post-singularity artificial 

intelligences, blurring the distinction between mythology and science fiction. The novel further destabilizes 

ontological categories by presenting multiple coexisting realities, where humans, cyborgs, and transhuman 

intelligences interact within overlapping existential dimensions. This layered world-building is not simply a stylistic 

choice; it serves an ontoaesthetic function, illustrating how being itself is no longer a fixed or stable concept. 

Additionally, Ilium exemplifies aesthetic hybridization, interweaving epic poetry, science fiction, and philosophical 

discourse into a single narrative, demonstrating how literature can function as a site of ontological experimentation. 

Applying ontoaesthetics to Ilium allows for a deeper understanding of how the novel questions the nature of 

being, storytelling, and artistic creation in a posthuman world. Simmons' narrative constructs a literary reality in 

which identity, consciousness, and perception are continually redefined through artistic form. The novel thus does 

not merely describe posthumanism; it actively enacts it through its aesthetic and ontological structures. By 

examining how literature not only reflects but also actively engages with ontological transformations, ontoaesthetics 

provides a crucial theoretical lens for understanding posthumanist fiction. 

The application of ontoaesthetics to posthumanist literature reveals the ways in which these texts challenge 

traditional humanist assumptions and construct new models of being through artistic form. This approach 

underscores the role of literature not simply as a medium for depicting the posthuman condition but as a participant 

in shaping the ontological and aesthetic discourse surrounding it. Future research may further explore how different 

genres, such as speculative fiction, cyberpunk, and biopunk, contribute to the ontoaesthetic reimagining of existence 

in contemporary literature. 

The Poetics of Posthumanist Literature Through the Lens of Ontoaesthetics 

The integration of ontoaesthetics into the study of posthumanist literature allows for a deeper exploration of 

how literary texts construct and deconstruct notions of being, identity, and artistic representation. The poetics of 

posthumanist literature is characterized by formal and structural innovations that reflect the ontological instability 

inherent in posthumanist thought. Through narrative experimentation, intertextual engagement, and aesthetic 

hybridity, posthumanist literature enacts ontoaesthetic principles, making the artistic process itself a means of 

ontological inquiry. 

One of the defining features of the poetics of posthumanist literature is its use of narrative instability to reflect 

the fluidity of posthuman identity. In contrast to classical literary structures that emphasize linear progression and 

human-centered storytelling, posthumanist narratives often adopt nonlinear temporalities, multiple perspectives, and 
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fragmented structures. These techniques serve to destabilize the traditional literary subject and challenge the 

coherence of identity. For instance, in Dan Simmons' Ilium, different ontological layers coexist, with artificial 

intelligences, resurrected scholars, and mythological beings operating within the same narrative framework. This 

multiplicity of realities is not merely a thematic feature but a fundamental aspect of the novel’s poetics, reinforcing 

the ontoaesthetic principle that being is contingent, shifting, and mediated through artistic form. 

Another crucial aspect of posthumanist poetics is the reconfiguration of subjectivity and agency. Posthumanist 

literature often questions the traditional notion of a singular, autonomous self, instead presenting identity as 

distributed, networked, and shaped by external technological or biological forces. In this regard, ontoaesthetics 

allows us to examine how literary works depict the erosion of boundaries between the human and the non-human, 

the organic and the synthetic. This is reflected in the aesthetic choices made by posthumanist writers, who often 

employ fragmented narratives, shifting focalization, and self-referential structures to underscore the instability of 

subjectivity. In Ilium, for example, characters such as Hockenberry and the Moravecs experience existence as a 

process of negotiation, where identity is constantly redefined through encounters with artificial intelligence, 

simulated realities, and mythological constructs. This aligns with the ontoaesthetic principle that being is never fixed 

but always in the process of transformation. 

The intertextual nature of posthumanist literature further reinforces its ontoaesthetic dimension. Many 

posthumanist works engage in dialogue with classical texts, scientific discourse, and philosophical treatises, creating 

a layered textual reality in which meaning is generated through intertextual interplay. This intertextuality is not 

simply referential but ontologically significant, as it suggests that being itself is shaped by textuality and narrative. 

Simmons' Ilium exemplifies this approach by reinterpreting Homeric epics through the lens of artificial intelligence 

and quantum mechanics. By embedding ancient literary traditions within a futuristic context, the novel collapses 

temporal and ontological distinctions, illustrating how posthumanist poetics operates as a site of ontological inquiry. 

In addition to its structural and intertextual innovations, the aesthetic hybridity of posthumanist literature 

plays a central role in its ontoaesthetic engagement. These texts frequently blend elements of science fiction, myth, 

philosophy, and metafiction, producing a literary form that resists categorization and reflects the hybrid nature of 

posthuman existence. The interplay of multiple genres and artistic traditions within a single work mirrors the 

posthumanist rejection of rigid taxonomies and reinforces the ontoaesthetic idea that art is a means of revealing the 

multiplicity of being. The fusion of myth and technology in Ilium, for example, illustrates how posthumanist 

literature does not merely depict futuristic scenarios but actively reimagines the ontological foundations of 

storytelling. 

By applying ontoaesthetic principles to the study of posthumanist poetics, it becomes evident that these 

literary texts do not merely describe a world in which humanity has evolved beyond its traditional limits; they 

actively construct new modes of being through artistic form. The destabilization of narrative, the fragmentation of 

identity, the layering of intertextual references, and the hybridization of aesthetic traditions all contribute to a literary 

ontology that is fluid, dynamic, and continually redefined. 

The poetics of posthumanist literature, when analyzed through the lens of ontoaesthetics, reveals a 

fundamental shift in how contemporary texts approach the relationship between art and being. These works do not 

simply reflect the philosophical concerns of posthumanism; they enact them through literary experimentation, 

making literature itself a site of ontological transformation. Future research in this field could further explore how 

different narrative forms—from digital literature to experimental poetry—continue to expand the ontoaesthetic 

discourse, redefining the boundaries of literature in the posthuman age. 

 

Conclusion 

The integration of ontoaesthetics into the study of posthumanist literature provides a new theoretical 

framework for understanding how literary texts engage with questions of being, identity, and artistic representation. 

Unlike traditional literary analysis, which often focuses on structural or thematic elements in isolation, ontoaesthetics 

allows us to see literature as an active participant in the reconfiguration of ontological categories. Through narrative 

fragmentation, intertextual layering, and aesthetic hybridity, posthumanist literature not only depicts posthuman 

transformations but enacts them within its very structure. 

Throughout this study, it has been demonstrated that ontoaesthetics is particularly relevant for analyzing the 

poetics of posthumanist literature, where the boundaries between human and non-human, organic and synthetic, 

reality and simulation are constantly renegotiated. By examining works such as Ilium by Dan Simmons, we can see 

how literature operates as a site of ontological experimentation, using artistic form to explore new ways of 

conceptualizing existence. The aestheticization of posthuman identity, the destabilization of narrative perspectives, 

and the interplay between myth and technology all contribute to a unique literary ontology that challenges human-

centered worldviews. 

Ultimately, ontoaesthetics offers a powerful tool for understanding the shifting landscape of contemporary 

literature in the context of posthumanism. As literary texts continue to evolve alongside technological and 

philosophical developments, their engagement with ontological questions will likely become even more complex. 

Future research could expand this discussion by exploring how ontoaesthetics applies to other literary genres, 

including cyberpunk, biopunk, and digital literature, where posthumanist themes are increasingly prevalent. By 
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continuing to develop this interdisciplinary approach, we can deepen our understanding of how literature shapes—

and is shaped by—the evolving concept of being in the posthuman era. 
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ГОРОД КАК УРБАНИСТИЧЕСКОЕ ПРОСТРАНСТВО ХУДОЖЕСТВЕННОГО НАРРАТИВА 

 

Аннотация: В статье рассматриваются образы Москвы и Берлина в литературных произведениях XIX 

- XXI веков, представленные в исследованиях М.В. Селеменовой и М.В. Мазеновой. Оба города 

анализируются как культурные и социальные центры на основе единого сравнительно-контрастивного 

подхода к их изображению в художественном дискурсе. Берлин изображается как символ урбанистического 

прогресса (Т. Фонтане, немецкий реализм ХIХ века), а в эпоху модернизма и постмодернизма XX и ХХI 

веков - как метафора исторических травм, разделенности и социокультурных вызовов (П. Шнайдер, Г. Грасс 

и др.). Москва в русской литературе часто воспринимается через контраст напряжения, хаоса, одиночества, с 
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одной стороны, и духовных исканий -   с другой, как это проявляется в произведениях Р. Сенчина, О. 

Славниковой и С. Шаргунова. 

Ключевые слова: город, урбанистическое пространство, Москва, Берлин, художественная 

литература, модернизм, постмодернизм, метамодернизм, контраст. 

 

Introduction 

The city is an object of interdisciplinary research and is examined from the perspectives of ecology, 

sociology, psychology, and philosophy. The city is also studied in literary fiction as an urban space of artistic 

narrative. Over the centuries, cities have not only transformed their external appearance and functions but have also 

become significant cultural and symbolic objects. They have reflected historical and social changes and served as a 

stage for artistic interpretation in literature. Exploring city images in literature allows us to understand not only the 

characteristics of urban space but also the social and cultural processes that shape it. 

Main body 

The purpose of this article is to demonstrate that one of the primary approaches in literary studies to analyzing 

the reflection of urban themes in artistic discourse is the comparative-contrastive method. This method can be 

implemented: (a) within various literary movements to which the authors of the works belong; (b) within a single 

literary movement; (c) as well as within a single literary work. 

The first two subtypes of the comparative-contrastive approach to analyzing urban themes in literary works 

are presented in the literary studies of M.V. Mazenova in the article “Berlin as an Artistic Image in the Literature of 

Unified Germany” and M.V. Selemenova in the article “The Image of Moscow in Russian Literature of the Early 

21st Century”, as reflected in the comparative table below. 

Table 1 - Images of Moscow and Berlin in literary works by various authors (research by M.V. Selemenova 

and M.V. Mazenova) 
The image of Moscow in the article “The image of 

Moscow in Russian literature of the beginning of the XXI 

century” by M.V. Selemenova 

 

The image of Berlin in the article “Berlin as an artistic image in 

the literature of a unified Germany” by M.V. Mazenova 

 The end of the 19th Century 

 

In T. Fontane’s novels “L’adultera (1882), “Schach von 

Wuthenow, (1882), “Cécile” (1887), and “Irrungen, Wirrungen” 

(1888) - Berlin as urban space; 

 

In T. Fontane’s novel “Die Poggenpuhls” (1896) - Berlin as a 

symbol of progress; 

 World War I and the Interwar Period (1920s, Weimar Republic) 

F. Kucher (Babylon-Berlin) and R. Jirgl (Hundenächte) - Berlin as 

a whore, a harlot; 

 World War II and the Postwar Period, 1969–1974 years 

 

Peter Schneider, The Wall Jumper: A Berlin Story (1983) - Berlin 

as schizophrenia; 

K. Rojas-Hauser, “To Where There Are Comics About Tintin” - 

Berlin as a beehive. 

2000s (Postmodernism, Metamodernism) 

Roman Senchin, “Moscow Shadows” (2009) - Moscow 

as a beaten-down city; 

 

Olga Slavnikova, “Light Headed” (2011) - Moscow as an 

evil and hostile city; 

 

Sergey Shargunov, “A Book Without Photographs” 

(2011) - Moscow as a city-temple. 

1990s–2000s (Postmodernism) 

-H.Y. Heise’s poem - Berlin with a “scar” on its face; 

-1994: U. Kolbe, sonnet “Berlin. Beginning. December” - Berlin 

as a lover; 

-2001: Sven Regener, “Herr Lehmann” - Berlin as the “core” of 

neighborhoods; 

-2002: T. Hettche, “Nox” - Berlin as a female killer; 

-2002: Jeffrey Eugenides, “Middlesex” - Berlin as 

multiculturalism; 

Contemporary Period (Metamodernism) 

Uwe Kolbe, Jens Sparschuh, and Günter Grass -Berlin as the 

palace of tears (the image of the Berlin Wall, the “Palace of 

Tears,” and depictions of the western and eastern parts of the city). 

 

As we can see, the images of Moscow and Berlin in literary fiction reflect both similarities and differences in 

the perception of these cities. 

According to M.V. Mazenova, Berlin is often portrayed through metaphors that emphasize its historical 

trauma, diversity, contradictions, and cultural significance. She explores the evolution of the city’s image, beginning 

in the 19th century when it appeared as a developing metropolis. In T. Fontane’s literary works (“L’adultera (1882), 

“Schach von Wuthenow, (1882), “Cécile” (1887)), Berlin is depicted as a symbol of urbanization and societal 

change, where tradition and modernization collide. Despite Fontane’s generally critical view, as a representative of 

realism in 19th century German literature, in his “Berlin novels” cycle, which creates a far from flattering portrait of 

Bismarckian Germany, there is still a prevailing positive tone. Mazenova highlights the use of urban images by T. 
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Fontane to demonstrate social mobility and cultural diversity, which turns the city into a living organism reflecting 

the changes of the era. In “Die Poggenpuhls” (1896), Berlin is presented as the embodiment of technical progress 

and industrialization, symbolizing forward movement and the growth of social consciousness. 

In the 20th century, the image of Berlin undergoes a dramatic transformation. During the era of modernism, in 

the cultural and historical context of World War I and its aftermath, Berlin is portrayed as a whore, a harlot (F. 

Kucher (Babylon-Berlin) and R. Jirgl (Hundenächte)). Later, in postmodernist literature, in Peter Schneider’s The 

Wall Jumper: A Berlin Story (1983), the city becomes a metaphor for schizophrenia. Mazenova emphasizes that the 

Berlin Wall symbolizes the division not only of the city but also of the human mind, highlighting the cultural rift and 

existential crisis amid political opposition.  

In general, in postmodernist literature of the 20th and 21st centuries, Berlin is described as a city of various 

problems and challenges, such as political, ideological, sociocultural, psychological, and others: Berlin with a 

“scar” on its face; Berlin as the “core” of neighborhoods; Berlin as a female killer; Berlin as the palace of 

tears; Berlin as multiculturalism, and so on [1]. The literary works of Sven Regener and Jeffrey Eugenides 

emphasize the cultural diversity and multiculturalism that characterize the city after its reunification. 

The contrast in the depiction of the city runs between 19th century German realism (T. Fontane) and the 

modernism-postmodernism of the 20th and 21st centuries: a city of technical progress and industrialization, and 

the growth of social consciousness ↔ a city of political, ideological, sociocultural, psychological, and other 

challenges. 

According to M.V. Selemenova, Moscow is often perceived as a city filled with contradictions, ranging from 

grandeur and sacredness to cruelty and alienation. The author emphasizes that contemporary Russian writers often 

depict Moscow as a space of oversaturation and chaos [2]. A vivid example of this approach is Roman Senchin’s 

novel “Moscow Shadows” (2009), in which the capital appears as an overburdened metropolis: «Дома, представь, 

дома высоченные, и один за другим, один за другим. Окон тысячи… Внизу сплошь машины, даже ходить 

невозможно. И людские прямо реки из троллейбусов» [3, с. 233], «метро далеко, все дворы вокруг забиты 

машинами так, что даже ходить тесно, в супермаркете вечно очереди» [3, с. 384]. In Senchin’s description, 

Moscow becomes a symbol of urban pressure on individuals through excessive density, transportation collapse, and 

alienation of city dwellers. This perception of the city emphasizes a sense of confinement and hopelessness, creating 

a metaphor for human loneliness in an urban environment. 

In Olga Slavnikova’s literary work “Light Headed” (2011), Moscow takes on the features of an aggressive, 

cold metropolis: «Ма-асква злая, нас не хочет. А мы еще злей!» [4, с. 71], «…мы родились и живем, а на нас не 

накрывали» [4, с. 78]. Selemenova draws attention to the use of personifications and metaphors that reveal the 

conflict between the individual and the city. This sense of hostility highlights issues of social isolation, discomfort, 

and loss of identity. In the context of post-Soviet society, such an image becomes a symbol of social change and 

globalization, where a person loses connection with their native space. 

Sergey Shargunov offers a completely different perception of Moscow in his novel “A Book Without 

Photographs” (2011). Here, the capital is depicted as a sacred space symbolizing spiritual renewal: «Всех 

Скорбящих Радости, Марфо-Мариинская обитель, Зачатьевский монастырь, церковная гимназия на 

Остоженке, восстановленный храм Христа Спасителя» [5, с. 25]. M.V. Selemenova emphasizes that 

Shargunov portrays Moscow as a center of spiritual power and traditions. The use of religious motifs helps create the 

image of a city-temple that retains its sanctity even amid urbanization. Thus, Moscow appears as a guardian of 

national spirituality, contrasted with everyday chaos and social alienation. 

The contrastive comparison in the representation of the city takes place within the same temporal and literary-

stylistic framework, with the main opposition being: Aggressiveness, chaos, social isolation ↔ Spirituality, 

sanctity.  

Exploring the similarities and differences between the two cities, it can be said that both are portrayed as 

cultural and social centers, but the approaches to their description differ. The main distinction lies in the fact that 

Moscow is more often perceived through the prism of personal experiences and subjective feelings, while Berlin is 

more often depicted as a reflection of social and historical processes within the artistic narrative. 

Conclusion. 

Therefore, the images of the cities of Moscow and Berlin in literary works reflect various aspects of the urban 

space. The scientific studies of M.V. Selemenova and M.V. Mazenova reveal the multidimensionality of these 

images, emphasizing their connection with the historical context and cultural processes based on a comparative-

contrastive approach within various literary movements to which the authors belong, as well as within a single 

literary trend. 

In the literature of unified Germany, Berlin transforms from a progressive metropolis (realism in 19th century 

German literature) to a symbol of historical-political, ideological traumas, and other challenges (modernism, 

postmodernism of the 20th and 21st centuries). In early 21st century Russian literature, Moscow often becomes a 

space of contradictions and spiritual quest. 
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Abstract: This article explores the nuanced and interpretive practice of creative translation, particularly in the 

context of idiomatic and phraseological expressions in Kazakh and English. Moving beyond literal language 

conversion, creative translation demands cultural sensitivity, linguistic expertise, and artistic interpretation to 
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АЙТЫЛМАҒАН МАҒЫНА: ШЫҒАРМАШЫЛЫҚ АУДАРМА ӨНЕРІН ЗЕРТТЕУ 

 

Түйін: Бұл мақала шығармашылық аударма үдерісінің нәзік әрі интерпретативті қырларын зерттейді, 

әсіресе қазақ және ағылшын тілдеріндегі идиомалық және фразеологиялық тіркестер контексінде зерттейді. 

Баяндау тек тілдік деңгейдегі аудармамен шектелмей, бастапқы мәтіндегі эмоционалдық және мәдени 

мәнмәтінді сақтауға арналған тілдік шеберлік пен көркемдік тәсілдерді талап етеді. Мақалада мәдени 

мағынасы терең тіркестерді жеткізудегі аудармашылардың алдында тұрған қиындықтар мен оны шешуге 

арналған тәсілдер — доместикация және шетелшелеу — қарастырылады. Сондай-ақ, мақалада 

шығармашылық аударманың білім беру және мәдениетаралық коммуникациядағы маңыздылығы да атап 

өтіледі. 

Тірек сөздер: Шығармашылық аударма, идиомалық тіркестер, фразеология, мәдени мәнмәтін, қазақ 

тілі, ағылшын тілі, доместикация, шетелшелеу, аударма стратегиялары, ұлттық болмыс, тілдік баламалар, 

мәдениетаралық коммуникация 

 

Translation is often perceived as a mere conversion of words from one language to another. However, the art 

of creative translation goes beyond this simplistic view. It delves into capturing not just the literal meaning but the 

essence, cultural nuances, and emotional undertones of the original text. This article explores the intricacies of 

creative translation, highlighting its importance in literature, media, and beyond. 

Translation is more than a technical exchange of words between languages; it is an art form, particularly when 

dealing with idiomatic expressions and cultural references. The process of conveying unspoken meanings—subtle 

connotations, cultural nuances, and emotional undertones—challenges even the most experienced translators. 

Creative translation, which emphasizes interpretive freedom while preserving meaning, is especially crucial when 

translating phraseological units. 

This article explores the nature of creative translation through the lens of idiomatic and phraseological 

expressions, with a focus on comparative insights from Kazakh and English. The work of Kazakhstani scholars such 

as S.S. Kunanbaeva provides valuable contributions to this field, particularly in understanding the cultural specificity 

of phraseology and the role of creativity in bridging linguistic worlds. 

The essence of Creative Translation 
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Creative translation is an interpretive process where the translator acts as both a linguist and an artist. Unlike 

straightforward translation, which focuses on word-for-word equivalence, creative translation requires a deep 

understanding of the source text's context, culture, and emotional layers. 

Creative translation transcends literal conversion; it reimagines the message in a culturally and contextually 

relevant form. This is particularly essential when translating idioms, proverbs, or culturally embedded expressions 

whose meanings are not evident from their literal components. [1, p.55; 6, p.16]. 

For example, the English idiom “spill the beans” (to reveal a secret) has a Kazakh equivalent: “сырын 

шығару” (to spill one’s secret). Although both convey the same idea, their origins and metaphorical frameworks 

differ. A literal translation would fail to convey the correct nuance without cultural context.  

Kazakhstani contributions to phraseological studies 

Kazakhstani scholars have significantly contributed to the field of creative translation, emphasizing the 

importance of cultural context, national identity, and the challenges inherent in translating literary works [4, p.54]. 

Their research provides valuable insights into the theoretical and practical aspects of translation within Kazakhstan's 

multilingual and multicultural landscape. 

Kulieva S.A. provides an overview of translation development in Central Asia, focusing on Kazakhstan's 

experience. The study traces the history of translation activities, highlighting the influence of socio-political changes 

on translation practices and the role of translation in cultural exchange within the region.  

Urazayeva K.B. and Yerik G. analyze culture-oriented strategies and the authenticity of literary translation, 

focusing on S. Zhienbaev's translation of A. Pushkin's "The Tale of the Golden Cockerel." They discuss 

domestication and foreignization strategies, examining how cultural grids influence translation choices and the 

preservation of the original's artistic integrity [5, p.78–90]. 

Z.A. Yegemberdiyeva's comparative analysis of phraseological units in Kazakh and English highlights how 

these expressions reflect cultural heritage, values, and worldview. Her research emphasizes the structural, semantic, 

and pragmatic differences between Kazakh and English idioms, and the challenges they present for translators [4, 

p.57. 

Another major contributor, S.S. Kunanbaeva, focuses on national identity and cultural traditions encapsulated 

in Kazakh proverbs. Her work underscores the cultural weight idioms carry and the importance of preserving this 

richness in translation efforts [2, p.12–25].  

Cultural context and idiomatic expression 

Phraseological expressions are tightly bound to the historical and social experiences of a community. In 

Kazakh, many idioms reflect the nomadic lifestyle and its associated values. For instance: 

“Ат байлау” ("to tie a horse") symbolizes settling down or commitment. 

“Төркін баламау” ("not to forget one’s origin") embodies respect for ancestry. 

In contrast, English idioms like “miss the boat” (to lose an opportunity) or “put all one’s eggs in one basket” 

(to risk everything) reflect a maritime and industrial heritage [1, p.45–60]. 

These cultural distinctions complicate the translation process. The translator must not only understand the 

meaning of the expression but also find a target language equivalent that preserves both tone and implication. 

Structural and semantic nuances 

Kazakh, as an agglutinative language, modifies root meanings through the addition of suffixes. For example, 

“Балайтайды” ("to exaggerate like a child") derives from “бала” (child), reflecting a specific stylistic tone. English, 

however, relies more heavily on phrasal verbs and idiomatic constructions like “to back down” (to retreat from a 

position). 

Such structural contrasts demand that translators exercise creativity, especially when a phrase in one language 

has no syntactic or lexical equivalent in the other. 

Translation strategies and challenges 

Literal translation of idioms often results in misunderstanding or humor. Consider the Kazakh proverb 

“Айтпаса сілтемейді” ("If you don’t speak, there’s no gesture")—a phrase that emphasizes the need for 

communication and initiative. A successful English version might be: “No action without intention” or “Speak up to 

be heard” [3, p.100]. 

Conversely, the English idiom “A bird in the hand is worth two in the bush” cannot be directly translated into 

Kazakh without losing its metaphor. A culturally adapted equivalent may reference contentment with available 

resources or familial values. 

Translators must often choose between domestication (adapting the expression for the target culture) and 

foreignization (retaining the original cultural flavor). Both require an understanding of cultural parallels and the 

courage to take creative liberties. 

Pragmatics and cross-cultural understanding 

The pragmatic function of idioms varies. In Kazakh, proverbs are often moralistic, as in “Білекті емес, 

білімді жеңеді” ("Not strength but knowledge wins"), which reflects the cultural value of intellect over force. 

English idioms, while sometimes moral in tone, are more often used to offer advice or comic relief, like “Don’t 

count your chickens before they hatch.” [1, p.45–60]. 
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These differing purposes again highlight the importance of context in translation. A creative translator 

recognizes not only the literal or metaphorical meaning of an expression but also its function within discourse [5, 

p.78–90].  
 

The art of creative translation in education and practice 

The work of Yegemberdiyeva and others emphasizes the role of creative translation in language education. 

Understanding idioms and proverbs fosters cultural literacy and deeper engagement with the language. Educators 

must therefore equip students with tools for both linguistic and cultural interpretation. 

Creative translation is also an important skill in media, literature, and diplomacy, where misinterpretation can 

lead to miscommunication or cultural offense. As globalization accelerates, the demand for translators who can 

bridge cultures—not just languages—will only grow. 

Creative translation is an interpretive and imaginative process. It requires deep knowledge of both source and 

target languages, sensitivity to cultural nuance, and the confidence to adapt meanings while preserving intent. 

Through idioms and proverbs, cultures encode wisdom, humor, and identity—none of which should be lost in 

translation. As languages continue to interact in our increasingly interconnected world, the unspoken meanings 

carried in phraseological expressions will remain both a challenge and a treasure for creative translators. 
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Introduction. Intercultural communication has become a defining aspect of contemporary global  

interactions, influencing linguistic evolution, literary interpretation, and translation methodologies. As languages and 

cultures interact, various challenges emerge, from linguistic misunderstandings to cultural misrepresentation in 

literature and translation. The study of linguistics, literary analysis, and translation is increasingly significant in 

understanding and addressing these challenges, ensuring effective communication  across cultural boundaries.In 

linguistic studies, the impact of language contact, borrowing, and identity politics raises concerns about the 

preservation of linguistic diversity. Literary studies face challenges regarding how cultures are represented in texts 

and how literary canons evolve in response to globalization. Translation studies, as the bridge between languages, 

must navigate the complexities of meaning, cultural adaptation, and technological advancements. This paper 

explores the core issues within these three fields, analyzing their  implications for intercultural communication. 

Language Contact and Borrowing 

Language contact is a fundamental aspect of intercultural communication. When  

different linguistic communities interact, borrowing, code-switching, and hybrid languages emerge. English, 

as a global lingua franca, has absorbed numerous loanwords from various languages while also influencing local 

dialects worldwide. This linguistic exchange enriches communication but also raises concerns about language 

erosion and the dominance of major world languages over indigenous and minority languages.For example, French 

has borrowed extensively from English in areas such as technology and business, leading to debates over linguistic 

purity and cultural identity. Similarly, languages such as Swahili have integrated Arabic, English, and Indian 

linguistic elements due to historical trade interactions. While linguistic exchange fosters mutual understanding, it 

also requires careful balance to preserve linguistic diversity.  

Semantic and Pragmatic Variations 

Languages encode meaning differently, making intercultural communication prone to misinterpretations. 

Pragmatic differences, such as variations in politeness strategies, indirectness, and humor, often lead to 

misunderstandings. In English, directness is often valued in professional settings, whereas many Asian cultures favor 

indirect and context-dependent communication styles. Moreover, idiomatic expressions, metaphors, and cultural 

references do not always translate effectively. A phrase that carries deep cultural significance in one language may 

be meaningless or even offensive in another. Understanding these variations is crucial in cross-cultural discourse.  

Language and Cultural Identity 

Language is deeply intertwined with cultural identity. The rise of English as a global language has sparked 

debates on linguistic imperialism and the threat to local languages. Many countries have implemented language 

policies to preserve their linguistic heritage, such as France’s efforts to limit English borrowings through the 

Académie Française.Bilingualism and multilingualism are often seen as assets in global communication, yet they 

also present challenges related to language dominance, identity conflict, and the loss of native linguistic traditions. 

Addressing these concerns requires policies that support linguistic diversity while promoting effective cross-cultural 

communication. 

Cultural Translation in Literature 

Literature serves as a medium for cultural exchange, yet it often struggles with accurate representation. 

Writers depicting foreign cultures must navigate the challenge of authenticity versus accessibility for their audience. 

Exoticization, stereotyping, and cultural appropriation frequently arise when cultural elements are misrepresented or 

simplified for Western readers. 

For instance, postcolonial literature often critiques the way colonial narratives have distorted cultural 

identities. Writers such as Chinua Achebe and Ngũgĩ wa Thiong’o have challenged Western literary traditions by 

emphasizing indigenous voices and rejecting Eurocentric perspectives. The responsibility of writers and literary 

scholars is to ensure that literature fosters genuine cultural understanding rather than reinforcing stereotypes.  

Globalization and Literary Canons 

The globalization of literature has led to increased cross-cultural literary exchanges, yet Western literary 

traditions continue to dominate academic curricula. Efforts to expand the literary canon to include diverse 

perspectives have been ongoing, with movements advocating for the inclusion of African, Asian, and Indigenous 

literature. Scholars such as Edward Said have critiqued the Eurocentric nature of literary studies, arguing that 

Western perspectives have historically marginalized non-Western narratives. Expanding the literary canon is 

essential in fostering a more inclusive understanding of global storytelling traditions. 

Narrative Techniques and Cross-Cultural Storytelling 

Different cultures have distinct storytelling techniques that influence literary analysis and appreciation. While 

Western narratives often follow linear structures, Indigenous and African storytelling traditions emphasize cyclical 

or episodic forms. Understanding these variations is crucial for literary interpretation in a globalized world.For 

example, oral storytelling traditions in many African cultures emphasize communal knowledge and fluid narratives 

rather than rigid structures. Recognizing these differences enriches literary studies and promotes cross-cultural 

appreciation of diverse storytelling methods. 

Translation Studies: Bridging Linguistic and Cultural Gaps. Equivalence vs. Adaptation 

One of the primary challenges in translation is the balance between literal equivalence and cultural adaptation. 

While word-for-word translations may preserve meaning, they often fail to convey cultural context. Conversely, 

adaptation ensures cultural relevance but may alter the original message. For example, humor and idioms often 
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require localization to be understood in the target language. The phrase “raining cats and dogs” in English would 

make little sense in many languages and must be translated into an equivalent expression. 

Machine Translation and the Human Factor 

The rise of AI-powered translation tools such as Google Translate has transformed the field. However, these 

tools struggle with nuance, cultural references, and context-dependent meanings. While machine translation is useful 

for basic communication, it cannot fully replace human translators, who bring cultural awareness and interpretive 

skills to the process.  

Ethical and Political Implications 

Translation is not a neutral act; it can shape political and cultural perceptions.  

Historical translations have often been used to manipulate narratives, whether through censorship, bias, or 

deliberate misrepresentation. Ethical translation practices must ensure fairness and avoid distorting meaning to serve 

ideological agendas. 

CONCLUSION 

Intercultural communication remains at the core of linguistic, literary, and translation studies, presenting both 

challenges and opportunities. Linguistic diversity must be preserved while facilitating effective global 

communication. Literary studies should strive for authentic cultural representation, avoiding misinterpretation and 

stereotyping. Translation studies must navigate the tension between equivalence and adaptation, leveraging 

technology while maintaining the human element in interpretation. 

Addressing these issues requires interdisciplinary collaboration and ethical commitment, ensuring that 

language, literature, and translation foster mutual understanding rather than division. As globalization continues, 

these disciplines must evolve to reflect the complexities of cultural interaction, reinforcing their significance in 

contemporary scholarship and real-world application. 
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АМЕРИКАНДЫҚ ЗАҢГЕРЛЕРДІҢ РИТОРИКАСЫ ЖӘНЕ  

ШЕШЕНДІК ӨНЕРІНДЕГІ ЕРЕКШЕЛІКТЕРІ 

 

Түйін: Бұл мақалада Американдық заңгерлер сот залында қолданатын риторикалық әдістерге жан-

жақты талдау берілген. Ол адвокаттардың сотқа, алқабилерге және халыққа әсер ету үшін өз сөздерін қалай 

қолданатынын түсіндіре отырып, заңды дәлелдердегі сендірудің, логикалық пайымдаудың және 

эмоционалды әдістердің маңыздылығын көрсетеді. Сондай-ақ, мақалада Америкадағы құқықтық 

риториканың тарихи дамуы, оның демократиялық принциптерге бейімделуі және заңды дәлелдерді кең 

аудиторияға қол жетімді ету қажеттілігі туралы айтылады.  
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in legal arguments, illustrating how attorneys craft their speeches to influence judges, juries, and the public. The 

article also addresses the historical development of legal rhetoric in America, emphasizing its adaptation to 

democratic principles and the necessity of making legal arguments accessible to a broad audience.  

Keywords: legal discourse, judicial rhetoric, persuasion, rhetorical techniques 
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РИТОРИКА И ОСОБЕННОСТИ ОРАТОРСКИХ ИСКУССТВ АМЕРИКАНСКИХ ЮРИСТОВ 

 

Аннотация: В данной статье представлен всесторонний анализ риторических приемов, используемых 

американскими юристами в судебных выступлениях. В ней подчеркивается важность убеждения, логических 

рассуждений и эмоциональной привлекательности в юридических спорах, а также показано, как адвокаты 

разрабатывают свои речи, чтобы воздействовать на судей, присяжных и общественность. В статье также 

рассматривается историческое развитие юридической риторики в Америке, подчеркивается ее адаптация к 

демократическим принципам и необходимость сделать юридические аргументы доступными для широкой 

аудитории.  
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Риторика, яғни сендіру өнері заңгерлердің кәсіби қызметінде шешуші рөл атқарады. Адвокаттардың 

риторикалық дағдылары көбінесе сот процестерінде шешуші факторға айналады. Соттағы қорғаныс сөзі, ең 

жарқын сөздердің бірі, әрине, ең жауапты, өйткені адамның тағдыры оған байланысты. Сот сөйлеуінің 

коммуникативті ерекшеліктерінен ең маңыздысы айқындық, қол жетімділік, қарапайымдылық деп атауға 

болады [1].  

Спикер түсінікті және нақты болуы керек. Сондай-ақ, сөйлеу сенімді болуы керек екенін атап өткен 

жөн. Мұнда логикалық дәлелдер белсенді қолданылады. Аудиторияны сендіру үшін оны спикердің 

пікірімен, көзқарастарымен, тұжырымдарымен келісуге және оларды өз пікірі ретінде қабылдауға мәжбүрлеу 

керек. Соттағы адвокат өз сөзін әр сөз сөйлеген сайын сенімділік арта түсетіндей етіп құрастырады. 

Қорғаушының сот сөзі тек заңды ғана емес, сонымен қатар стилистикалық тілдік нормаларды сақтай 

отырып, қисынды және дәл болуы керек. Эмоционалдылық пен экспрессивтілік сот шешеніне сөйлеуді 

шынымен дәлелді етуге мүмкіндік береді [2]. Адвокаттың сөйлеу сапасына жалпы жеке білімі, кәсіби 

тәжірибесі және спикердің шеберлігі, оның сөйлеу қабілеті, аудиториямен қарым-қатынас жасау қабілеті, 

оның көңіл-күйі мен құрамын ескере отырып, құқықтық дискурс құру қабілеті де әсер етеді. Ережелерді 

қашан қатаң сақтау керектігін және оларды аздап бұзуға болатынын әрдайым тәжірибелі спикер ғана біледі. 

Сот сөйлеуінде логикалық дәлелдер кеңінен қолданылады. Аудиторияны сендіру үшін оны спикердің 

пікірімен, көзқарастарымен, тұжырымдарымен келісіп, оларды өздері сияқты қабылдауға мәжбүр ету керек. 

Баяндамашы өз сөзін құрып, сөйлеудің сенімділігі оны айтқан сайын арта түсетіндей дәлелдерге ие болуы 

керек. Судьяларды сендіруге және сот залында отырған азаматтардың ақыл-ойы мен сезімдеріне барынша 

әсер етуге деген ұмтылыс сөйлеудің нақты семантикалық байланысына ықпал ететін және презентация 

логикасын білдіретін ең күрделі тілдік құралдарды білуді талап етеді. 

АҚШ-тың қалыптасу дәуірінде құқықтық риторика демократиялық құндылықтардың әсерінен 

айтарлықтай өзгерістерге ұшырады. Сот процестері заңгерлердің сөйлеу мәнеріне әсер еткен теңдік пен сөз 

бостандығы ұғымының айналасында құрыла бастады. Алқабилермен жұмыс істеуге ерекше назар аударылды 

— белсенді тыңдаушылар мен сот отырыстарына қатысқан кәсіби емес қатысушыларды қамтитын бірегей 

аудитория. Сол кездегі заңгерлер риториканы алқабилерді сендіру үшін белсенді қолданды, көбінесе 

әділеттілік пен моральдың жалпы принциптеріне жүгінеді. 

Ағылшын құқықтық жүйесінен мұраға қалған алқабилер сот институты американдық әділеттіліктің 

ажырамас бөлігі болды. Қоғамның үлгісі болып табылатын алқабилер азаматтардың сот процесіне қатысуын 

қамтамасыз етті және сот төрелігін демократияландыруға ықпал етті. Адвокаттар алқабилерді сендірудің 

маңыздылығын түсініп, әділеттілік пен моральдың жалпы қабылданған принциптеріне баса назар аудара 

отырып, өздерінің риторикасын бейімдеді. Алқабилердің арнайы құқықтық білімі жоқ екенін түсінген 

адвокаттар күрделі терминологиядан аулақ бола отырып, қарапайым және түсінікті сөз тіркестерін қолдануға 

тырысты. Олар өз дәлелдерін неғұрлым сенімді ету үшін күнделікті өмірдегі метафораларға, ұқсастықтарға 

және мысалдарға жиі жүгінетін. Бұл тәсіл алқабилердің ақпаратты тиімдірек қабылдауына ықпал етті және 

істің сәтті аяқталу мүмкіндігін арттырды. Заң алдындағы теңдік және сөз бостандығы сияқты демократиялық 

мұраттар АҚШ-та құқықтық риториканың қалыптасуына айтарлықтай әсер етті. Адвокаттар алқабилердің 

әділеттілік пен адамгершілік сезімдеріне жүгіну арқылы өз сөздерінде осы принциптердің маңыздылығын 

mailto:aruzhan_2002@list.ru


394 

баса бастады. Бұл қоғамның сот жүйесіне деген сенімін арттыруға ықпал етті және істердің әділ қаралуын 

қамтамасыз етті. [3] 

Көпшілік алдында сөйлеу өнері XIX ғасырдағы АҚШ-тың қоғамдық өмірінде өте үлкен рөл атқарды. 

Өз сөзін сауатты құра білу және аудиторияны сендіру заңгерлер үшін де, табысты мансап құруды 

армандаған саяси қайраткерлер үшін де шұғыл қажеттілік болды. Сот шешендері саясаткерлермен бірге өте 

танымал болды. Олардың қойылымдары газет-журналдарда басылып шықты, көбінесе жеке жинақтарда 

жарық көрді. [4] 

Американдық құқықтық мәдениеттің негізінде протестантизмнің моральдық принциптері, 

пуританизмнің философиялық постулаттары және 1787 жылғы АҚШ Конституциясының нормалары жатыр. 

Бұл элементтер экспозицияның анықтығы мен қол жетімділігіне бағытталған риториканың қалыптасуына 

ықпал етті, бұл заңгерлерге әртүрлі аудиторияға өз дәлелдерін тиімді жеткізуге мүмкіндік береді. [5] 

Сот сөздерінде қолданылған аудиторияға әсер етудің стилистикалық әдістерінің ішінде риторикалық 

сұрақ пен метафораны бөліп көрсетуге болады. Бейнелеу құралдарын қолдана отырып, сот спикері олардың 

істің көмекші материалы, мақсаты емес, құралы екенін, спикердің дизайнына бағынатынын және сөйлеу 

мазмұнына байланысты екенін ұмытпады. Сот сөйлеуінің эмоционалды әсері оның қажетті, жұмыс 

компоненті болды: өйткені спикер ойды білдіріп қана қоймай, тыңдаушыларда қажетті эмоцияларды 

тудыруы керек. Объективті және бейтарап прокурор бейжай қалмауы керек еді. Адвокат сөйлеген сөзін 

айыптау күші мен азаматтық пафосынан айыра алмады, оны қызықсыз баяндамаға айналдырды. Барлық 

аталған қасиеттерге ие сот сөзі әсер етуші ретінде қабылданды. Тек осы жағдайда ғана ол өзінің әлеуметтік 

функциясын орындай алды. 

Американдық заңгерлердің риторикасының негізгі ерекшеліктерінің бірі-олардың дәлелдерінің 

логикалық құрылымы. Адвокаттар дәлелдемелермен жұмыс істеуге, оларды мұқият таңдап, түсіндіруге көп 

көңіл бөледі. Логикалық тізбектер тыңдаушылар — судьялар, алқабилер немесе клиенттер болсын — ойлау 

барысын оңай қадағалай алатындай етіп құрылады. 

Американдық заңгерлердің қазіргі риторикасы жаһанданудың әсерінен өзгеріске ұшырады. Заң 

практикасын интернационалдандыру дәлелді әртүрлі мәдени және құқықтық контексттерге бейімдеу 

қажеттілігіне әкелді. Жаңа технологиялар мен бұқаралық ақпарат құралдары аудиториямен өзара әрекеттесу 

форматын өзгерту арқылы түзетулер енгізді. Енді адвокаттар өз сөздерін дайындауда мультимедиа, 

әлеуметтік медиа және басқа байланыс арналарының әсерін ескеруі керек. Мысалы, Roe v. Wade (1973) 

ісінде заңгерлер әйелдердің құқықтары мәселелеріне қоғамның назарын аудару үшін медиа ресурстарды 

белсенді пайдаланды. 

Сондай-ақ, американдық заңгерлер метафораларды, прецеденттерді және ұқсастықтарды белсенді 

қолданатынын атап өткен жөн. Метафоралар күрделі құқықтық ұғымдарды кең аудиторияға түсінікті етуге 

мүмкіндік береді. Мысалы, Brown v. Board of Education (1954) ісінде заңгерлер сегрегацияның қоғамға әсерін 

түсіндіру үшін "бөлу" метафорасын қолданды.  Олар оқушылардың нәсілдік бөлінуі қара нәсілді балаларда 

кемшілік сезімін тудырады және олардың толық дамуы мен оқуына кедергі келтіреді деп сендірді. 

Осылайша, "бөлу" метафорасы сегрегацияның жағымсыз салдарын суреттеуге және сотты оны жою 

қажеттілігіне сендіруге көмектесті. Жалпы құқықтық жүйенің негізі бола отырып, прецеденттер дәлелді 

күшейту және құқықтың сабақтастығын көрсету үшін қолданылады. Ұқсастықтар ақпаратты қабылдауды 

жеңілдететін әртүрлі жағдайлар арасындағы параллельдерді табуға көмектеседі. Браун білім беру кеңесіне 

қарсы іс қоғамдық пікір мен құқықтық нормаларды өзгертудегі метафоралар сияқты заңды дәлелдер мен 

риторикалық әдістердің күшін көрсетті. "Бөлу" метафорасын қолдану қоғам мен соттың сегрегацияның 

зиянды әсерін түсінуінде шешуші рөл атқарды, бұл Америка тарихының бағытын өзгертетін шешім 

қабылдауға ықпал етті. 

Сөйлеудің эмоционалды аспектісі американдық заңгерлердің риторикасында, әсіресе сот 

процестерінде шешуші рөл атқарады. Эмоцияларды тиімді қолдана білу адвокаттар мен прокурорларға 

фактілерді ұсынып қана қоймай, алқабилер мен судьялардың сезімдеріне әсер етіп, олардың дәлелдерінің 

сенімділігін арттыруға мүмкіндік береді. Эмоционалды әсер ету әдістері: 

1. Әңгімелер: адвокаттар істің мән-жайын алқабилердің жанашырлығы немесе наразылығы түрінде 

көрсету үшін жиі пайдаланады. Бұл күрделі құқықтық ұғымдарды қол жетімді және эмоционалды түрде 

мағыналы етуге көмектеседі. 

2. Риторикалық сұрақтар: жауап беруді қажет етпейтін сұрақтар қою арқылы адвокаттар 

алқабилерді ойлауға және талқыланатын тақырыпқа эмоционалды түрде араласуға шақырады. Мысалы, " 

айыпталушының орнында болғаныңызды қалай сезінер едіңіз?" сұрағы тыңдаушыларды өздерін басқа 

адамның орнына қоюға мәжбүр етеді. 

3. Метафоралар мен ұқсастықтарды қолдану: жарқын салыстыруларды қолдану ақпаратты 

эмоционалды қабылдауды арттыруға көмектеседі. Мысалы, қиын жағдайды белгілі ертегімен немесе тарихи 

оқиғамен салыстыру алқабилердің белгілі бір бірлестіктері мен эмоцияларын тудыруы мүмкін. 

4. Интонация және дене тілі: эмоционалды әсер дауыстың өзгеруі, жест және мимика арқылы 

күшейеді. Сенімді қалып, тікелей көзқарас және сәйкес интонация сөйлеудің сенімділігін едәуір арттыра 

алады. 
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Мысалы, жанашырлық немесе қорқыныш сияқты алқабилердің сезімдеріне жүгіну сендіру процесінде 

шешуші болуы мүмкін. United States V. Nixon (1974) ісінде моральдық-этикалық нормаларға баса назар 

аудару сотты сендіруде шешуші рөл атқарды. 

Эмоционалды әдістерді шамадан тыс немесе орынсыз пайдалану манипуляция ретінде қабылдануы 

және соттың сенімін жоғалтуына әкелуі мүмкін екенін ескеру маңызды. Сондықтан заңгерлер өз сөздерінің 

этикасын қамтамасыз ете отырып, логикалық дәлелдер мен эмоционалды әсер арасындағы тепе-теңдікті 

сақтауы керек. Сөйлеудің эмоционалды аспектілерін тиімді пайдалану американдық заңгерлерге өз 

дәлелдерін неғұрлым сенімді және есте қаларлық ету арқылы аудиторияға әсерін арттыруға мүмкіндік 

береді. Алайда, бұл жетістікке жету үшін мұқият дайындық, тыңдаушылардың психологиясын түсіну және 

этикалық ережелерді қатаң сақтау қажет. [6] 

Американдық заңгерлердің риторикасы сот процестерінен тыс, мысалы, келіссөздер мен соттан тыс 

шешімдерде көрінеді. Мұндай жағдайларда дипломатиялық тілді қолдану арқылы компаға келу маңызды. 

Сенім мен ашықтық қарсыластармен сәтті қарым-қатынастың негізгі элементтеріне айналады. Келіссөздер 

заң тәжірибесінің ажырамас бөлігі болып табылады. Адвокаттың тиімді қарым-қатынас жасау, өз ұстанымын 

дәлелдеу және қарсыластың көзқарасын түсіну қабілеті өзара тиімді келісімдерге қол жеткізуге ықпал етеді. 

Мұндай жағдайларда риторика екінші тарапты өз дәлелдерінің дұрыстығына сендіріп қана қоймай, сенім мен 

ынтымақтастық атмосферасын құруға көмектеседі. [7]  

Келіссөздерде дипломатиялық тілді қолдану адвокаттарға өткір бұрыштарды жұмсартуға, қарама-

қайшылықтардан аулақ болуға жәнеиссалы шешімдер табуға мүмкіндік береді. Бұл, әсіресе, тараптар ұзақ 

мерзімді қарым-қатынасты сақтауға немесе қоғамдық талқылаудан аулақ болуға тырысатын жағдайларда өте 

маңызды. Өз ойларыңызды нақты, құрметпен және әдептілікпен тұжырымдай білу келіссөздердің сәтті 

нәтижесіне ықпал етеді. Қарым-қатынастағы ашықтық пен ниеттің ашықтығы сәтті келіссөздердің негізгі 

элементтері болып табылады. Адвокат өз тарапының ұстанымын нақты көрсетіп, қажетті ақпаратты беріп, 

ынтымақтастыққа дайын екендігін көрсетсе, бұл қарсыластың сенімін нығайтады және келісімге келу 

ықтималдығын арттырады. [8] 

Американдық мәдени ерекшеліктер заңгерлердің риторикасына айтарлықтай әсер етеді. 

Демократиялық принциптерге берілгендік теңдік пен сөз бостандығын құрметтеуден көрінеді. Заңгерлердің 

сөйлеуі көбінесе кең аудиторияға бағытталған, бұл олардың экспозицияның анықтығы мен қол жетімділігін 

талап етеді. Танымал мәдениет пен бұқаралық ақпарат құралдары аудиторияға ақпарат беру мен күту стилін 

қалыптастыруда маңызды рөл атқарады. Қазіргі американдық поп-мәдениеттегі адвокаттың бейнесі көбінесе 

теріс көзқараста болады, бұл мамандықтың қоғамдық қабылдауына әсер етеді, демек, заңгерлер 

аудиторияның сеніміне ие болу үшін қолданатын риторика. [9] 

Американдық заңгерлердің құқықтық тілі көптеген құқықтық терминдер мен жаргондарды 

қолданумен сипатталады. Бір жағынан, бұл кәсіпқойлықты көрсетуге көмектеседі, ал екінші жағынан, бұл 

қарапайым адамдар үшін түсінуді қиындатуы мүмкін. Сондықтан адвокаттар күрделі ұғымдарды қарапайым 

тілмен түсіндіре отырып, өз сөздерін жиі бейімдейді. Құқықтық тілдің күрделілігі бірнеше факторларға 

байланысты. Біріншіден, мамандандырылған терминдерді қолдану заңгерлерге құқықтық ұғымдарды дәл 

білдіруге және екіұштылықтан аулақ болуға мүмкіндік береді. Екіншіден, сөйлемдердің күрделі құрылымы 

мен нақты лексикасы заңгерлердің беделі мен кәсібилігін сақтауға көмектеседі. Зерттеулер көрсеткендей, 

бұл экспозиция тәсілі сиқырлы заклинаниелерде арнайы рифмалар мен терминдердің қолданылуына ұқсас 

күш пен білімді көрсетуге деген ұмтылыспен байланысты болуы мүмкін. 

Осылайша, американдық заңгерлердің риторикасы құқық қолдану практикасының ажырамас бөлігі 

болып қала отырып, дамуын жалғастыруда. Нақты істердің нәтижесі ғана емес, сонымен бірге қоғамның 

жалпы құқықтық жүйеге деген сенім деңгейі де заңгердің өз сөзін құра білу қабілетіне байланысты. 
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Abstract: The article examines the cognitive and linguocultural aspects of the use of neologisms in the 
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semantic structure, and their role in shaping advertising messages. The study analyzes the influence of cognitive 
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В последние годы южнокорейский рекламный дискурс демонстрирует активное использование 

неологизмов, что обусловлено динамичными изменениями в языке, влиянием глобализации, цифровых 

технологий и изменяющихся потребительских предпочтений. Неологизмы играют важную роль в 

привлечении внимания аудитории, формировании эмоциональной и когнитивной связи с брендом, а также в 

передаче культурных ценностей. Однако их влияние на восприятие и интерпретацию рекламных сообщений 

остается недостаточно изученным, особенно в контексте когнитивной лингвистики и лингвокультурологии. 

Цель данной статьи заключается в выявлении и анализе когнитивных и лингвокультурных 

особенностей употребления неологизмов в южнокорейском рекламном дискурсе.  Исследование направлено 

на изучение механизмов формирования и функционирования новых лексических единиц, а также на 

определение их роли в рекламной коммуникации. 

Одной из ключевых задач является определение основных принципов образования неологизмов в 

рекламе, включая фонетические, морфологические и семантические процессы, которые способствуют 

созданию новых слов. Особое внимание уделяется когнитивным аспектам восприятия этих неологизмов 
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потребителями, поскольку рекламные тексты часто используют концептуальные метафоры, ассоциативные 

связи и фреймы, влияющие на интерпретацию сообщений. 

Кроме того, важно рассмотреть лингвокультурные особенности употребления неологизмов в 

южнокорейской рекламе, поскольку они отражают национальную идентичность, социальные ценности и 

культурные тенденции. Взаимодействие корейского языка с англицизмами, заимствованиями и гибридными 

формами приводит к появлению уникальных языковых конструкций, которые становятся неотъемлемой 

частью современного рекламного дискурса. 

Для подтверждения теоретических выводов проводился анализ примеров рекламных текстов 2020–

2024 годов, что позволило  выявить основные тенденции в использовании неологизмов, их влияние на 

восприятие аудитории и их роль в создании эффективных рекламных стратегий. 

Изучение неологизмов в рекламном дискурсе проводится в рамках различных научных подходов, 

среди которых ключевыми являются когнитивная лингвистика, лингвокультурология и анализ 

медиадискурса. Каждый из этих подходов позволяет по-разному осветить механизмы формирования и 

функционирования неологизмов, а также их влияние на восприятие аудитории. 

В рамках когнитивной лингвистики неологизмы рассматриваются через призму концептуальных 

метафор, фреймов и ментальных репрезентаций. Дж. Лакофф (1987) в своей теории концептуальных 

метафор отмечает, что язык рекламы активно использует метафорические модели для создания новых 

значений и усиления воздействия на потребителя [1]. Аналогично, С. Филлипс (2009) подчеркивает, что 

рекламные неологизмы часто опираются на когнитивные схемы, понятные аудитории, что облегчает их 

восприятие и запоминание [2]. В корейском контексте Хан (한영미, 2019) отмечает, что многие рекламные 

неологизмы строятся на основе гибридных метафор, совмещающих традиционные корейские образы и 

современные западные концепты, что способствует их быстрому распространению среди молодежи [3]. 

Лингвокультурологический подход фокусируется на связи неологизмов с национальной 

идентичностью и культурными особенностями общества. А. Вежбицкая (1996) подчеркивает, что язык 

отражает мировоззрение носителей, а рекламные неологизмы, в свою очередь, могут фиксировать изменения 

в общественном сознании [4]. Ким (김민정, 2018) исследует влияние англицизмов в корейской рекламе, 

указывая, что они не только подчеркивают современность бренда, но и формируют определенный 

культурный статус товаров и услуг [5]. Исследования Чон (정수현, 2021) показывают, что в южнокорейской 

рекламе активно используются гибридные языковые конструкции, в которых корейские корни сочетаются с 

английскими и японскими элементами, создавая уникальные выразительные средства [6]. 

С точки зрения анализа медиадискурса реклама рассматривается как важный инструмент влияния на 

общественное восприятие и потребительские предпочтения. Кук (2001) в своих работах подчеркивает, что 

рекламные неологизмы служат не только средством привлечения внимания, но и способом конструирования 

новых ценностных ориентаций [3]. В корейском исследовательском контексте Ли (이준호, 2020) анализирует 

рекламные тексты и приходит к выводу, что современные неологизмы часто появляются в результате 

языковой игры, сокращений и фонетических трансформаций, что делает их более привлекательными для 

молодых потребителей [8]. 

Таким образом, южнокорейский рекламный дискурс активно использует заимствованные и гибридные 

неологизмы, что обусловлено взаимодействием корейской и западной культур, быстрым развитием 

цифровой среды и изменением потребительского поведения. Современные исследования подтверждают, что 

когнитивные и лингвокультурные аспекты играют ключевую роль в формировании и восприятии новых 

лексических единиц, а рекламные неологизмы становятся не только языковым феноменом, но и 

инструментом социальной и культурной адаптации. 

Методологическая основа исследования включает несколько ключевых подходов, позволяющих 

комплексно изучить употребление неологизмов в южнокорейской рекламе. Эмпирическая база исследования 

включает результаты опроса 200 респондентов (18–35 лет), проведенного в 2024 году. Опрос касался 

восприятия рекламных неологизмов и их соответствия когнитивным схемам. 

Во-первых, применяется когнитивный анализ, направленный на исследование концептуальных 

механизмов формирования и восприятия неологизмов. В рамках этого подхода рассматриваются такие 

процессы, как концептуальная метафоризация, фреймовая организация знаний и ассоциативные связи, 

которые определяют, как новые слова воспринимаются и интерпретируются потребителями. 

Во-вторых, используется лингвокультурный анализ, позволяющий выявить влияние национальных 

и культурных факторов на употребление неологизмов в рекламном дискурсе. Южнокорейская реклама 

активно интегрирует заимствования, англицизмы и гибридные формы, отражая как глобализационные 

процессы, так и специфику местной культуры. Анализируя эти аспекты, можно определить, какие 

культурные концепты транслируются через новые языковые единицы. 

В-третьих, проводится контент-анализ, направленный на изучение рекламных текстов, созданных в 

период с 2020 по 2024 год. Этот метод позволяет систематизировать неологизмы, выявить их основные 

функции в медиадискурсе и проследить тенденции их употребления. 
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Эмпирическая база исследования включает рекламные материалы, взятые из южнокорейских средств 

массовой информации, социальных сетей и видеоплатформ. Такой широкий охват источников дает 

возможность проследить динамику языковых инноваций в различных медиаканалах и определить, какие 

неологизмы получают наибольшее распространение среди потребителей. 

Понятие неологизмов и их классификация 

Неологизмы представляют собой новые языковые единицы, возникающие в результате эволюции 

языка и отражающие изменения в социальной, технологической и культурной сферах. Они могут быть 

временными (окказионализмами) или устойчивыми, закрепляющимися в языке. В рекламном дискурсе 

неологизмы выполняют особую функцию – они привлекают внимание аудитории, создают эффект новизны и 

способствуют формированию уникального имиджа бренда. 

Существует несколько классификаций неологизмов. По происхождению их можно разделить на: 

Словообразовательные – появляющиеся за счет аффиксации, сложения или других морфологических 

процессов (например, корейское 맛집 (matjip, «вкусный ресторан») – сочетание 맛 (mat, «вкус») и 집 (jip, 

«дом, заведение»)). 

Заимствованные – слова, пришедшие из других языков и адаптированные под фонетические и 

морфологические нормы корейского языка (например, 셀카 (selka, «селфи») от английского selfie camera). 

Гибридные – сочетание элементов корейского языка с иностранными заимствованиями (например, 

푸드코트 (pudeukoteu, «фуд-корт») – от английского food court, но записанное корейской графикой). 

Фонетические и графические инновации – неологизмы, появляющиеся за счет изменений в 

произношении или написании слов (например, сокращения и аббревиации, популярные среди молодежи, 

такие как 갑분싸 (gapbunsa, «внезапное охлаждение атмосферы») – сокращение от 갑자기 분위기 싸해짐). 

Неологизмы в рекламе часто создаются с учетом психолингвистических особенностей восприятия, что 

делает их эффективным инструментом маркетинга. 

Когнитивные механизмы образования и восприятия неологизмов 

Когнитивная лингвистика рассматривает неологизмы как результат концептуальных процессов, 

происходящих в сознании носителей языка. Среди ключевых механизмов, участвующих в формировании и 

интерпретации новых слов, можно выделить следующие: 

Концептуальная метафора – перенос значений из одной концептуальной области в другую [1]. 

Например, использование слова 힐링 (healing, «исцеление, отдых») в корейской рекламе приобрело 

переносное значение, связанное с ментальным и эмоциональным восстановлением. 

Метонимия – использование части для обозначения целого или наоборот. Например, в рекламе 

косметики слово 톤업 (tone-up, «осветление кожи») отражает не только физический эффект, но и улучшение 

общего внешнего вида. 

Фреймы и сценарии – встраивание новых слов в знакомые когнитивные структуры. Например, 

термин 워라밸 (wolabael, «баланс работы и личной жизни», от английского work-life balance) легко 

воспринимается, так как опирается на популярный социальный дискурс. 

Языковая игра и звуковая выразительность – намеренное создание фонетически привлекательных или 

рифмованных неологизмов, таких как 빵빵하다 (ppangppanghada, «пышный, объемный», используемое в рекламе). 

Эти механизмы не только способствуют быстрому запоминанию новых слов, но и влияют на 

эмоциональное восприятие рекламы, что делает ее более эффективной. 

Лингвокультурные особенности рекламного дискурса 

Рекламный дискурс тесно связан с культурными и социальными факторами, что определяет 

специфику использования неологизмов в различных языках. В южнокорейской рекламе прослеживаются 

следующие лингвокультурные особенности: 

• Влияние конфуцианских ценностей – уважение к традициям, коллективизм и иерархия находят 

отражение в языке рекламы. Например, в рекламных текстах активно используются уважительные формы и 

слова, подчеркивающие семейные и социальные связи. 

• Западное влияние и глобализация – активное заимствование английских слов и терминов, 

особенно в сфере моды, технологий и лайфстайла (뷰티 (byuti, «красота», от beauty), 스킨케어 (seukinkeeo, 

«уход за кожей», от skincare)). 

• Эмоциональная экспрессивность – корейский рекламный язык часто использует усилительные 

формы, повторения и ритмичные конструкции (꿀맛 (kkulmat, «медовый вкус», означает «очень вкусно»)). 

• Сетевое влияние и цифровая культура – появление интернет-неологизмов, которые быстро 

распространяются через социальные сети и становятся частью рекламного дискурса (인싸 (ins-sa, «инсайдер, 

популярный человек») из молодежного сленга). 
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Таким образом, неологизмы в южнокорейской рекламе не только выполняют коммуникативную 

функцию, но и отражают когнитивные и культурные процессы, происходящие в обществе. Их изучение 

позволяет глубже понять механизмы языковой динамики и адаптации новых лексических единиц в 

медиасреде. 

Образные и метафорические модели в рекламных неологизмах 

Неологизмы в южнокорейской рекламе часто строятся на основе образных и метафорических моделей, 

которые облегчают их восприятие и способствуют запоминанию. Согласно теории концептуальных 

метафор), язык отражает когнитивные структуры, основанные на нашем сенсорном опыте и культурных 

представлениях [1]. Как видно на Таблице 1, в рекламных неологизмах можно выделить несколько типичных 

метафорических моделей: 

Таблица 1 – Типы метафорических моделей 

Тип метафоры Пример Анализ 

Метафора еды и 

вкуса 

꿀잼 (kkuljaem, «медовое 

развлечение» → «очень 

интересно») 

Основана на ассоциации с приятным вкусом (мед = что-

то хорошее). Часто используется в рекламе развлечений, 

еды, напитков. 

Метафора света и 

яркости 
톤업 (tone-up, «осветление 

кожи») 

Перенос смысла от физического света к улучшению 

внешнего вида. Популярен в рекламе косметики. 

Метафора 

пространства и 

движения 

고퀄 (gokwol, «высокое 

качество», от high quality) 

Ассоциация с высотой (высокий = хороший). Часто 

встречается в рекламе технологий и премиум-продуктов. 

Метафора роста и 

развития 
스펙업 (spekeop, «повышение 

характеристик» от spec up) 

Восходит к идее развития, улучшения (рост = успех). 

Используется в рекламе образовательных услуг и 

карьерного роста. 

 

Таким образом, метафоры в рекламных неологизмах создают понятные ассоциации, которые быстро 

воспринимаются и запоминаются аудиторией. 

Ассоциативные и концептуальные структуры рекламных неологизмов 

Неологизмы в рекламе формируют когнитивные схемы, основанные на культурно значимых 

концептах. Рассмотрим основные ассоциативные структуры: 

• Концепт «Комфорт» (связь с теплом, мягкостью, защитой) → 힐링 (healing, «релаксация, отдых»). 

• Концепт «Современность» (технологичность, скорость, эффективность) → 셀카 (selka, «селфи»). 

• Концепт «Экономия» (доступность, разумность) → 가성비 (gaseongbi, «оптимальное соотношение 

цены и качества»). 

Для наглядности представим связь неологизмов с концептуальными структурами в виде Схемы 1: 

Схема 1. Ассоциативные связи рекламных неологизмов 

Комфорт 

┌────────────┴────────────┐ 

│                                                                                                    │ 

힐링 (healing)                                                                         꿀잠 (kkuljam) 

(«релаксация»)                                                                       («крепкий сон») 

│                                                                                                    │ 

Спокойствие                                                                         Физический отдых 

│                                                                                                    │ 

Эмоциональное                                                                     Качественный сон 

восстановление                                                                     и расслабление 

 

Влияние когнитивных схем на восприятие рекламных неологизмов 

Восприятие неологизмов потребителями во многом зависит от их соответствия когнитивным 

ожиданиям. Для анализа влияния когнитивных схем на восприятие рекламных неологизмов было проведено 

эмпирическое исследование. В рамках исследования был проведен опрос среди 200 респондентов в возрасте 

от 18 до 35 лет, представляющих целевую аудиторию современных рекламных кампаний в Южной Корее. 

Участникам предлагалось оценить ряд рекламных слоганов, содержащих неологизмы, по таким параметрам, 

как понятность, ассоциативность, эмоциональное восприятие и запоминаемость. 

Результаты опроса показывают, что: 

82% респондентов считают, что рекламные неологизмы легко запоминаются, если они основаны на 

знакомых образах. 
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76% отметили, что предпочитают бренды, использующие креативные неологизмы, вызывающие 

положительные ассоциации. 

65% согласны с тем, что неологизмы с заимствованиями (например, англицизмы) воспринимаются как 

более современные. Таким образом, результаты можем увидеть в Таблице 2. 

Таблица 2 - Влияние когнитивных схем на восприятие рекламных неологизмов 

Фактор 
Процент респондентов, согласных с 

утверждением 

Узнаваемый образ в неологизме улучшает 

запоминание 
82% 

Креативные неологизмы повышают привлекательность 

бренда 
76% 

Англицизмы создают ощущение современности 65% 

 

Анализ рекламных неологизмов показывает, что их эффективность во многом определяется 

когнитивными механизмами, такими как концептуальные метафоры, фреймы и ассоциации. Неологизмы, 

построенные на знакомых ментальных моделях, быстрее воспринимаются и запоминаются, что делает их 

мощным инструментом рекламного воздействия. 

Лингвокультурные особенности употребления неологизмов в рекламе Южной Кореи 

Лингвокультурные особенности употребления неологизмов в рекламе Южной Кореи тесно связаны с 

национальными ценностями, традициями и особенностями корейского менталитета. Национально-

культурная специфика проявляется в выборе языковых средств, способах привлечения внимания аудитории 

и создании эмоционального воздействия. В южнокорейской рекламе широко используются неологизмы, 

подчеркивающие коллективизм и социальную гармонию – ключевые ценности корейского общества. 

Например, популярное слово 소확행 (sohwakhaeng, «небольшие, но уверенные радости») отражает 

концепцию наслаждения простыми моментами жизни и находит активное применение в рекламе товаров 

повседневного спроса. 

Еще одной важной чертой является акцент на иерархичность и уважение к социальному статусу, что 

проявляется в употреблении неологизмов, связанных с элитарностью и престижем. Такие слова, как 

프리미엄 (peurimieom, «премиальный») и 명품 (myeongpum, «люксовый»), активно используются в рекламе 

автомобилей, косметики и высококачественных товаров, подчеркивая их особый статус. Корейский 

менталитет, основанный на конфуцианских ценностях, также оказывает влияние на рекламные стратегии: 

бренды стремятся создать ощущение доверия и семейственности, что проявляется в лексике с позитивными 

эмоциональными коннотациями (힐링 (healing, «исцеление, отдых»), 꿀맛 (kkulmat, «медовый вкус», 

означающий нечто очень приятное)). 

Важную роль в южнокорейском рекламном дискурсе играет адаптация англицизмов и заимствований. 

Из-за активного влияния глобализации корейский язык постоянно пополняется гибридными словами, 

сочетающими английские и корейские элементы. Например, 셀카 (selka, «селфи») происходит от selfie 

camera, а 스펙업 (spekeop, «улучшение характеристик») объединяет английское spec и корейский суффикс -

up, обозначающий повышение уровня. Такие неологизмы воспринимаются аудиторией как современные и 

модные, что делает их эффективными инструментами рекламного воздействия. 

Однако процесс заимствования сопровождается адаптацией к фонетическим и грамматическим 

особенностям корейского языка. Некоторые английские слова претерпевают звуковые изменения, упрощая 

восприятие и произношение. Например, слово 디카 (dika, «цифровая камера») происходит от digital camera, 

но сокращается до более удобной формы. Другие неологизмы подвергаются семантической трансформации: 

워라밸 (wolabael, «баланс работы и личной жизни», от work-life balance) приобретает специфический смысл 

в корейском контексте, отражая местные представления о карьере и личном времени. 

Таким образом, неологизмы в южнокорейской рекламе формируются под влиянием национальных 

ценностей, традиционного менталитета и глобальных тенденций. Они не только выполняют 

коммуникативную функцию, но и отражают культурные трансформации, происходящие в корейском 

обществе. 

Практический анализ рекламных текстов 2020–2024 годов показывает, что неологизмы играют 

ключевую роль в создании привлекательного образа бренда и эффективной коммуникации с аудиторией. 

Для систематизации данных был проведен контент-анализ рекламных материалов из различных источников 

(телевидение, интернет, социальные сети), на основе которого выделены основные типы неологизмов, их 

частотность и влияние на потребительское восприятие. 

Классификация рекламных неологизмов основывается на их структурных и семантических 

особенностях. В южнокорейской рекламе наиболее распространены гибридные заимствования, 
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аббревиатуры и фонетически модифицированные слова. В Таблице 3 представлены основные группы 

неологизмов и примеры их употребления. 

Таблица 3 - Классификация рекламных неологизмов (2020–2024) 

Тип неологизма Пример Источник и значение Контекст употребления 

Гибридные 

заимствования 

스펙업 

(spekeop) 
spec up (улучшение характеристик) 

Реклама гаджетов, 

образования 

 워라밸 

(wolabael) 
work-life balance (баланс работа/жизнь) 

Корпоративный сектор, 

HR 

Аббревиатуры 
가심비 

(gasimbi) 

가치 (ценность) + 심리 (психология) → «цена-качество 

с учетом эмоций» 
Бытовая техника, авто 

 롱런 (long run) Английское long run (долговременный успех) Косметика, мода 

Фонетические 

заимствования 
디카 (dika) digital camera → «цифровая камера» Электроника 

 셀카 (selka) selfie camera → «селфи» 
Социальные сети, 

косметика 

Метафорические 

неологизмы 
꿀잠 (kkuljam) «медовый сон» → «крепкий, сладкий сон» Товары для сна, кофе 

 톤업 (tone-up) «осветление тона кожи» Косметика 

 

Анализ частотности употребления неологизмов показал, что наиболее популярными являются 

гибридные заимствования (42% от общего числа зафиксированных неологизмов), что объясняется активным 

влиянием английского языка на корейский медиадискурс. Аббревиатуры и фонетические заимствования 

занимают 28% и 18% соответственно, а метафорические неологизмы составляют 12%, что подтверждает их 

эмоциональную значимость в рекламе. Результаты можем увидеть в Таблице 4. 

Таблица 4 - Частотность употребления неологизмов в рекламных текстах (2020–2024) 

Тип неологизмов Доля от общего количества (%) 

Гибридные заимствования 42% 

Аббревиатуры 28% 

Фонетические заимствования 18% 

Метафорические неологизмы 12% 

 

Влияние неологизмов на потребительское восприятие было исследовано путем опроса 200 

респондентов, которые оценивали, какие рекламные выражения вызывают у них наибольший интерес и 

доверие. 73% опрошенных отметили, что слова, содержащие английские элементы, воспринимаются как 

современные и прогрессивные. 65% заявили, что креативные неологизмы способствуют лучшему 

запоминанию бренда, а 58% подтвердили, что эмоционально окрашенные выражения (например, 

метафорические неологизмы) вызывают позитивные эмоции и повышают доверие к рекламе. 

Таким образом, анализ рекламных текстов подтверждает, что использование неологизмов позволяет 

брендам формировать современный, динамичный и запоминающийся образ, адаптированный к языковым и 

культурным ожиданиям корейской аудитории. 

 

Выводы 

Проведенное исследование подтвердило, что неологизмы играют важную роль в южнокорейском 

рекламном дискурсе. 

Неологизмы в рекламе необходимо рассматривать с позиций когнитивной лингвистики, 

лингвокультурологии и медиадискурсивного анализа. Когнитивные механизмы, такие как концептуальные 

метафоры и фреймы, влияют на формирование и восприятие новых слов, тогда как лингвокультурные 

факторы определяют специфику их адаптации и использования. 

Анализ рекламных текстов 2020–2024 годов позволил выявить основные тенденции употребления 

неологизмов. К наиболее распространенным типам относятся гибридные заимствования, аббревиатуры, 

фонетически модифицированные заимствования и метафорические неологизмы. Частотный анализ показал, 

что английские элементы наиболее активно интегрируются в корейскую рекламу, формируя образы 

современности и технологичности. В то же время метафорические выражения усиливают эмоциональное 

воздействие рекламы, делая ее более запоминающейся. 

Лингвокультурные особенности рекламных неологизмов отражают ключевые ценности корейского 

общества, такие как коллективизм, статусность и баланс между традицией и глобализацией. Адаптация 

заимствованных слов под фонетические и грамматические нормы корейского языка свидетельствует о 

стремлении сохранить языковую идентичность, несмотря на существенное влияние глобализации. 
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Исследование влияния неологизмов на потребительское восприятие подтвердило их эффективность в 

рекламных стратегиях. Большинство опрошенных потребителей положительно воспринимают такие слова, 

особенно если они связаны с инновациями, престижем или эмоциональным комфортом. 

Таким образом, неологизмы в южнокорейской рекламе выполняют как когнитивную, так и 

коммуникативную функцию, способствуя более эффективному взаимодействию брендов с аудиторией. Они 

отражают актуальные культурные и социальные изменения, обеспечивая динамичное развитие рекламного 

дискурса. 
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Түйін: Мақалада кәсіби қатысымның тілдік сипаты қарастырылады, кәсіби мәтіндеріндегі тілдік 

ерекшеліктерге ерекше назар аударылады. 

Кәсіби қарым-қатынасты іске асыру сөз серіктестерінің кәсіби қатысымға өзара бейімделуін қажет 

етеді, сонымен қатар тілдік құралдарын барабар таңдау  және оларды дұрыс қолдана алу қажет, тек осындай 

жағдайда ғана тілдік қатысым өз мақсаттарын, міндеттерін толық түрде жүзеге асыра алады. 

Мақаладағы зерттеу жұмысының теориялық және практикалық құндылығы - кәсіби қарым-

қатынастың тілдік сипатын қарастыру арқылы кәсіби қатысымға әсер ететін және оның ағымын анықтайтын 

факторлар сипатталады, кәсіби қатысымды оңтайлы құрылымдау мүмкіндіктері айқындалады.  

Тірек сөздер: кәсіби қатысым, лингвистикалық ерекшеліктер, кәсіби сала,  арнайы тіл, арнайы 
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LINGUISTIC FEATURES OF PROFESSIONAL COMMUNICATION  
 

Abstract: The article examines the linguistic nature of professional communication. Particular attention is 

paid to the linguistic features of texts. The implementation of professional communication requires mutual 

adaptation of speech partners to professional communication, as well as adequate selection of language tools and 

their correct use, only in this case can language communication fully realize its goals and objectives. The theoretical 

and practical value of the research in the article lies in the fact that by examining the linguistic nature of professional 

communication, the factors influencing and determining its course are described, and the possibilities for optimal 

structuring of professional communication are identified. 
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Қазіргі жаһандану заманында, өзгермелі геосаяси жағдаятта кәсіби маманға көптеген талаптар 

қойылады. Барлық салалардағы халықаралық ынтымақтастықты жоғары деңгейде жүзеге асыру мақсатында 

кәсіби маман үшін кәсіби тіл аса маңызды қарым-қатынас құралы болып отыр.  

Дүниежүзілік жаһандану үрдісі адам іс-әрекетінің барлық қырларына ықпал етуде, осыған байланысты 

кәсіби қарым-қатынас барысындағы кәсіби сөз әрекеті өзгерістерге ұшырауда. Кәсіби қатысым тиісті 

деңгейде  жүзеге асуы үшін осы тілдегі өзгерістерді зерттеу қажет болуда. Қажетті деңгейде тілдік қатысым 

жасай алу, сөз әрекетін кәсіби түрде жүзеге асыра алу кәсіби маман үшін маңызды болып табылады.  

Кәсіби қарым-қатынастың тілдік сипатына Л.С.Бейлинсон, Е.И.Голованова, А.П.Наумова, 

А.Кондамине, Е.Левсук сынды және де басқа ғалымдар еңбектері арналды. Бұл ғалымдар зерттеулерінде 

кәсіби дискурс кәсіби қауымдастықтың ортақ сөз әрекеті, қатысымы ретінде қарастырылды.  

Қазақстандық ғалымдар Г.Т.Абикенова, Б.Ж.Абилмажинова, Ш.К. Жаркынбекова, А.И.Ахметжанова, 

Г.Г.Буркитбаева, Н.И.Ергазиева, С.К.Ережепова, Ж.Макешова, М.К.Мамбетова, А.Т.Шонайбаева, 

Б.Е.Карибаева іскерлік тіл мәселелерін қарастырды.  

Әртүрлі салалардағы кәсіби қарым-қатынас үдерісін зерттеу кәсіби тіл мен терминология өзгерістерін; 

кәсіби қатысымның даму бағыттарын анықтауға жол ашады. 

Көптеген ғалымдар кәсіби  қатысымды белгілі бір кәсіп аясындағы және де кәсіби тақырыптағы 

қарым-қатынас ретінде анықтайды. Сонымен қатар, кәсіби қатысым стандартты, стереотипті жағдайларда, 

белгілі бір ережелер, шектеулер аясында іске асады. 

N. R. Blyler Research as Ideology in Professional Communication атты еңбегінде кәсіби қатысымның 

басты сипаты нәтижелілігі, көзделген мақсат-мүддеге жетуі деп анықтайды [1].  

Француз ғалымдары Albertini, Helfner тұжырымдамасы бойынша: «Кәсіби қатысым компания өз 

аудиториясына жіберетін барлық ақпараттар, хабарламалар, сигналдар жиынтығы ретінде анықтауға 

болады..., ал қатысым жасау етістігі реципиенттің мінез-құлық немесе көзқарастарын өзгерту үшін осы 

ақпаратты мақсатты түрде жіберу әрекеті ретінде анықталуы мүмкін) [2, 27б.].  

Boutet пайымдауынша: «Сөз атаулының маңызы зор, сондықтан бүгінгі күні тілдік қарым-қатынас 

маңызды рөл атқармайтын кәсіп жоқтың қасы» [3]. 

 Ресейлік ғалым Л.С.Бейлинсон  кәсіби дискурсты мамандардың өзара немесе оларға кеңес беретіндер, 

кәсіби көмек сұрайтындардың қатысымы деп анықтайды. Кәсіби дискурсты талқылай отырып, ол мынадай 

тұжырым жасайды: кәсіби дискурс белгілі бір дәрежеде институционалдық дискурспен үйлеседі, бірақ  

мамандар бір-бірін жақсы білуі және бейресми түрде сөйлесуі де мүмкін, соған қарамастан кәсіби тақырыпта 

сөз қозғалады. Қарым-қатынастың ресмилігі немесе бейресмилігі кәсіби қатысым жүзеге асу сипатына әсер 

ететін фактор болып табылады. Ресми жағдайларда, бейресми жағдайларда да кәсіби қарым-қатынаста нақты 

ережелерді, этикеттік нормаларды білу маңызды, өйткені белгілі бір әлеуметтік рөл орындалады, белгілі бір 

сөз стилі пайдаланылады. Мысалға алсақ,  заңгерлер, мұғалімдер, дәрігерлер, әр кәсіп аясында нақты бір 

әлеуметтік рөл орындалады[4]. 

Ғалым E. Tebeaux кәсіби қатысымның нәтижелі болуына ықпал ететін қатысым аудиториясы, 

мақсаттары, мәнмәтіні, жағдаяттары деп біледі[5].  

Сонымен, ғылыми әдебиеттерді талдай отыра зерттеушілердің көпшілігі кәсіби қатысымды кәсіби 

мамандардың сөз ерекшеліктері ретінде қарастыратынын және де кәсіби ортада туындаған мәтіндер 

жиынтығымен байланыстыратынын тұжырымдауға болады. Ал кәсіби орта институционалдық құрылым 

ретінде  анықталады.  

Кәсіби қатысымның басты сипаттарына тоқталсақ, Бейлинсон кәсіби сөз әрекетінің  келесі құрамдас 

бөліктерін анықтайды:  

1) кәсіби мәнді ортақ аймақ болуы;  

2) кәсіби салаға тән қатысым стратегиялары болуы;  

5) кәсіби сала бойынша білімдері, іскерліктері мен дағдылары болуы [4,145 б.]. 

Көптеген зерттеушілер кәсіби қатысымның басты параметрлерін былайша анықтайды 

(Е.И.Голованова, А.П.Наумова, Ю.С. Елагина, Г.Г.Буркитбаева): 

– қарым-қатынастың белгілі бір мақсатта жүзеге асырылуы;  

қатысымды іске асырушылар, яғни кәсіби сала мамандары, клиенттері т.б. болуы;  

– әлеуметтік хронотоп ретінде қазіргі заманғы кәсіби сала қауымдастығы болуы;  

– құндылықтар болуы, кәсіби іс-әрекеттерді атқару, кәсіби нәтижелерге, жетістіктерге жету және т.б.;  

– кәсіби дискурс стратегияларының жүзеге асырылуы;  

– ортақ  идеялар, көзқарастар, ұстанымдар т.б. болуы. 

Енді бір ғалымдар, кәсіби қатысымды маманның кәсіби біліктілігінің көрсеткіші ретінде қарастырады. 

Маман кәсіби қатысымды өз деңгейінде іске асыра отыра өз жеке ресурстарын, мүмкіншіліктерін көрсетеді 

деп анықтайды. Яғни, кәсіби маман  кәсіби сала тілін меңгеруі, сөз әрекетін ауызша және жазбаша түрлерде 

жүзеге асыра алуы тиіс, сөз әрекетін кәсіби жағдаятқа сай құра алуы тиіс. 
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Кәсіби маманның лингвистикалық білікті болуының маңызды шарты арнайы лексиканы меңгеру 

болып табылады. Әртүрлі әдебиеттерде арнайы лексика түрліше атауға ие: «арнайы тіл», «арнайы 

мақсаттағы тіл», «кәсіби тіл», «кәсіби сөз әрекеті», «субкод» т.б.  «Лингвистикалық терминдер сөздігінде» 

О.С. Ахманова кәсіби тілді «социальные диалекты данного языка, бытующие среди лиц, принадлежащих к 

одной и той же профессии» деп қарастырады [6, 534 б.]. Арнайы тілді белгілі бір кәсіп саласындағы 

қолданылатын лексика құрайды.  

Кәсіби тіл – бұл тарихи кезеңде, әртүрлі факторлар ықпалымен қалыптасқан тілдік категория.  

В. Д. Бондалетов арнайы тілдерді мынадай топтарға бөледі:  

1) кәсіби тілдер(лексикалық құрам);  

2)топтық немесе корпоративтік жаргондар; 

3)шартты кәсіби тілдер (арго); 

4)жеке топтардың шартты тілдері (арго, жаргондар) [7]. 

Дегенмен де, көптеген ғалымдар арнайы тілді белгілі бір салаға тән кәсіби лексика жиынтығы ретінде 

қарастырады (сөздер, сөз тіркестері, синтаксистік құрылымдар, екпін ерекшеліктері). 

Бірқатар ғалымдар кәсіби тілді социолект ретінде қарастырады, себебі кәсіби қатысымда жалпы 

ұлттық тілдің лексикалық және грамматикалық жүйесі қолданылады [8]. Әлеуметтік диалект немесе 

социолект  - белгілі бір әлеуметтік топ қолданатын тіл.  

Әртүрлі кәсіби тілдердің бір-бірінен басты айырмашылығы әсіресе лексикалық құрылымынан 

байқалады, сондықтан көптеген ғалымдар кәсіби тілдер лексика құрамына басты назар аударуда. 

Э.Г. Туманян, Л.И. Скворцов, Б.А. Успенский және т.б. пайымдауларында, «кәсіби тіл» терминдерден, 

кәсіби жаргондардан құралады. Олардың тұжырымдауынша, кәсіби тіл бұл «речь профессиональных групп 

или социальных слоев, поставленных в особые условия жизни и общения» [7, 84 б.]. Л.И. Скворцова «кәсіби 

тіл» және «арнайы тіл» терминдерін синонимдер ретінде қарастырады.  

Аталған ғалымдардың барлығы дерлік арнайы тілдің басты ерекшелігі лексикалық құрамында екенін 

көрсетеді. Әр саланың өз терминдері, кәсіби сөздері, жаргондары, арголары бар. Осы тұста авиация 

саласынан мысалдар келтіре кетсек: 

• L’expression « PANPAN » indique une situation d’urgence -«PANPAN» төтенше жағдайды білдіреді. 

• L’expression « PANPAN médical » indique une situation de transport d’organe ou sanitaire- «PANPAN 

médical» ағза немесе санитарлық тасымалдау жағдайын білдіреді. 

• L’expression « MAYDAY » indique une situation d’urgence absolue-«MAYDAY» абсолютті төтенше 

жағдайды білдіреді. 

• L’expression « Mayday Fuel » indique, elle, une situation de détresse-«Mayday Fuel» апаттық жағдайды 

білдіреді. 

Бұл сөздер  авиация саласының мамандары үшін ортақ, әрі түсінікті, ықшам сөздер.  

А.В. Калинин, М.И. Фомина, В.Н. Сергеев, В.В. Бурцева және т.б. ғалымдар кәсіби сөздер мен 

жаргондар тілдің әртүрлі қабаттарына жататынын атап айтады. Кәсіби сөздер мен терминдердің негізгі 

айырмашылығы ретінде терминдердің ресми атаулар болуы, сөздікте орын алуы, кең таралуы, 

эмоционалдық-экспрессивтік коннотация болмауы және т.б. сипаттары жатқызылады. 

О.С. Ахманова терминді  «арнайы ұғымдар мен заттарды атау мақсатында қолданылатын тілдегі 

арнайы сөз немесе сөз тіркесі (ғылыми, техникалық т.б.)»деп анықтайды [6, 474 б.].  

В.М. Лейчик, терминді, белгілі бір кәсіп саласында нақты немесе абстрактылы ұғымды білдіретін 

арнайы мақсаттағы тілдің лексикалық бірлігі ретінде анықтайды[9, 58 б.].  

Кәсіби сөздерді қарастыруда біршама ортақ анықтамалар берілуі байқалады. Көптеген ғалымдар 

кәсіби сөздерді белгілі бір мамандыққа, кәсіпке тән ұғымдардың кәсіби атаулары болып табылатын сөздер 

мен сөз тіркестері ретінде анықтайды.  

Кәсіби қатысымның тағы бір тілдік бірлігі кәсіби жаргон болып табылады. Көптеген зерттеушілер 

кәсіби жаргон ауызекі тілде қолданылады деп есептейді. Кәсіби сөздер негізінен жиі қолданылатын 

сөздерден жасалса, кәсіби жаргон ауызекі тілде қолданылатын сөздерден жасалады немесе фонетикалық 

ассимиляция нәтижесінде туындайды. Сондай – ақ, кәсіби сөздермен салыстырсақ, кәсіби жаргон кәсіптік 

салаға ғана емес, әлеуметтік ортаға да қатысты туындайды. Кәсіби сөздер терминдердің ауызекі аналогтары 

болып табылады, олар әдетте  ықшам, қысқа, экспрессивті,  эмоционалды сипатта болады.  

Ғалым Monia Hammami тұжырымдауынша «Les langues de spécialité sont composées de textes spécialisés 

qui eux contiennent des mots (le vocabulaire usuel) et des termes (le vocabulaire spécialisé). Entre ces deux 

extrémités du spectre lexical se trouve un éventail de vocabulaires que nous définirons dans les sections qui suivent 

dans ce travail. Les langues de spécialité(s) se caractériseraient par une syntaxe réduite et un vocabulaire spécialisé. 

Il s’agirait, selon certaines approches des terminologues, d’un sous-système moins complet de la langue générale qui 

privilégie certaines tournures ou constructions, comme les procédés de distanciation (ex. passivation, locutions 

impersonnelles) dans le discours scientifique, juridique. Les langues de spécialité(s) ont souvent été réduites à une 

question de terminologie» [10]. 

Кәсіби қатысым тілі күрделі құрылымды болады: 

а) жалпы тезаурусқа жалпы ғылыми, кәсіби және пәнаралық терминдер кіреді;  
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ә) салалық тезаурус кәсіби саланың белгілі бір түріне қатысты терминдерді қамтиды (салалық 

терминдер);  

б) кәсіби сөздер – белгілі бір кәсіп адамдары, мамандары ауызекі сөзде қолданатын терминдердің 

ауызекі нұсқалары; 

в) кәсіби жаргондар.  

Осылайша топтастырылған лексикалық құрам кез келген сала үшін кәсіби тезаурустың толық бейнесін 

құрайды.  

Сонымен, қорытындылай кетсек, кәсіби білікті маман сөз мәдениетін меңгеруі тиіс, лингвистикалық, 

қатысымдық біліктілікке ие болуы тиіс, яғни: 

• арнайы сала бойынша терминологияны меңгеруі; 

• кәсіби тақырыпта сөз әрекетін іске асыра алуы; 

• кәсіби ортада қатысымды жүзеге асыра алуы тиіс. 

Кәсіби қатысым белгілі бір мамандық аясында жүзеге асырылады, ал кәсіби топ немесе қоғамдастық 

институционалдық құрылым ретінде  анықталады.  

Кәсіби маманның тілдік қатысымы белгілі бір сипатта жүзеге асады,  әлеуметтік тәжірибенің, қоғам 

дамуының, өзгерістерге ұшырауының нәтижесі болып табылады. Яғни кәсіби қатысымды талдай отыра 

мұндағы өзгерістерді, даму бағыттарын айқындай аламыз, кәсіби қатысымды қажетті деңгейде, мақсат-

мүддеге сай құра аламыз. 
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СИНХРОНДЫ АУДАРМАДАҒЫ ЫҚТИМАЛДЫҚТЫ БОЛЖАУДЫҢ ТҮРЛЕРІ МЕН МОДЕЛЬДЕРІ 

 

Аннотация: Мақалада синхронды аудармадағы ықтималдықты болжаудың рөлі қарастырылады. 

Семантикалық және ауызша болжау, есте сақтаудың, зейін мен ойлаудың танымдық процестері талданады. 

Д.Гервер мен Б. Мозердің аударма үлгілері, сондай-ақ тіларалық болжау мен тілдердің синтаксистік 

жақындығының синхронды аударма сапасына әсері сипатталған. Осы саладағы әрі қарайғы зерттеулердің 

маңыздылығы атап өтіледі. 

Түйінді сөздер: «ықтималды болжау», «семантикалық болжау», «ауызша болжау», «когнитивті 

механизмдер», «аударма модельдері», «тіларалық болжау». 

 

Вероятностное прогнозирование служит ключевым методом, позволяющим осуществлять синхронный 

перевод. Согласно Г.В. Чернову, вероятностное прогнозирование – это антиципация с помощью  создания 

ментальной модели дискурса в ожидании определенных смысловые конструкций. Синхронный переводчик 

предугадывает речь спикера, основываясь на вероятностных оценках и лингвистических знаниях. Механизм 

вероятностного прогнозирования, позволяющий улучшить осмысление исходного сообщения, является 

ключевым элементом в психолингвистике, где предсказание считается основным способом понимания речи. 

[1]  

Вероятностное прогнозирование в синхронном переводе основано на способности переводчика 

формулировать оценочные предположения, используя лингвистические знания и профессиональный опыт. В 

условиях ограниченного времени этот механизм позволяет минимизировать разрыв между оригинальной 

речью и переводом, обеспечивая его точность и непрерывность. 

К. Кох и С. Калина первыми исследовали роль вероятностного прогнозирования в речевой деятельности. 

Они утверждают, что переводчики формируют в сознании модель текста, на основе которой создают перевод. 

Прогнозирование активируется специфическими языковыми и контекстуальными сигналами, позволяя 

компенсировать недостаток информации и эффективно управлять процессом перевода. [2]  

Многие исследователи указывают на то, что различные элементы исходного текста выступают 

своеобразными подсказками, активизирующими у переводчика механизм вероятностного прогнозирования. 

А. Маттерн и Ю. Йорг детально анализируют эти стимулы, подчеркивая, что они играют ключевую роль в 

процессе перевода. По их мнению, перевод возможен лишь благодаря тому, что переводчик, основываясь на 

ранее полученной информации, постоянно строит прогнозы о последующем тексте. [1] 

Комплексный подход, включающий предпереводческий анализ, наблюдение, эксперимент и 

сравнительный анализ, позволил получить исчерпывающую информацию об особенностях применения 

вероятностного прогнозирования в синхронном переводе. Предпереводческий анализ помог оценить роль 

контекста, наблюдение – изучить процесс принятия решений переводчиком в реальном времени, а 

эксперимент – подтвердить или опровергнуть теоретические предположения о влиянии опыта и 

квалификации на эффективность прогнозирования. [1] 
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И.Т. Бжалава связывает вероятностное прогнозирование со   способностью человека учитывать 

окружающую среду. В зависимости от ситуации, мы подсознательно готовимся к различным событиям, что 

и проявляется в виде вероятностного прогнозирования.  

Согласно И.А. Зимней, процесс понимания речи включает в себя два вида прогнозирования: 

смыслового и вербального. Исследователи выдвинули гипотезу о том, что эти два вида прогнозирования 

могут быть связаны различными способами. Например, можно предположить, что при простом смысле мы 

можем генерировать множество вариантов слов, а при сложном смысле - наоборот, количество вариантов 

может быть ограничено. [3] 

Вербальное прогнозирование — это процесс предсказания следующих элементов речи на разных 

языковых уровнях. Оно опирается на знание грамматики, лексики и контекста, что позволяет быстро 

воспринимать смысл высказывания. 

В понимании иностранной речи выделяют языковое и смысловое прогнозирование. Языковое 

прогнозирование основано на знании грамматических закономерностей, а смысловое — на контексте и 

опыте слушателя. Априорное прогнозирование формирует ожидания на основе имеющейся информации, 

тогда как апостериорное корректирует их по мере поступления новых данных. 

Языковое прогнозирование играет ключевую роль в восприятии речи, позволяя строить гипотезы об её 

содержании. При недостаточном владении языком внимание сосредотачивается на формальной стороне 

речи, что затрудняет смысловое прогнозирование. Восприятие речи — это активный процесс, в котором 

прогнозирование помогает уточнять смысл на основе контекста и предшествующего опыта. [4] 

Мыслительный процесс начинается с осознания проблемы и направлен на достижение цели. Его 

эффективность зависит от знаний и умения их применять, анализировать и связывать с новой информацией. 

Мышление — это динамический процесс корректировки предположений на основе новых данных. В 

контексте перевода оно включает не только языковые знания, но и понимание культурного контекста и роли 

переводчика в коммуникации. 

Согласно Л. С. Выготскому, внутренняя речь отличается от внешней рядом характеристик. Она менее 

артикулирована, обладает упрощенной грамматической структурой и предикативным характером, что 

приводит к свернутой форме высказывания. Смысл передается целостными образами, а не отдельными 

словами, и зависит от контекста и личного опыта. Кроме того, во внутренней речи происходит объединение 

смыслов, в результате чего слова утрачивают автономность и образуют асинтаксические структуры с 

нетипичными сочетаниями. [5] 

Функция памяти, связанная с мышлением, включает логическую (удержание смысла) и вербальную 

(запоминание точных формулировок) память, обе важны в устном переводе. В научно-техническом переводе 

логическая память помогает сохранять общий смысл, несмотря на сложность терминов. Например, при 

переводе текста о литий-серных батареях важно передать их преимущества без потери сути. Вербальная 

память необходима для точного воспроизведения терминов, таких как “carbon capture” and “storage”, 

исключая искажения. Оба вида памяти обеспечивают точность и адекватность перевода в технической 

сфере. [6] 

Механизм вероятностного прогнозирования опирается на прошлый опыт и информацию о текущей 

ситуации, поэтому его эффективность напрямую связана с качеством памяти. Этот механизм особенно важен 

в синхронном переводе, где именно способность к прогнозированию позволяет переводчику одновременно 

воспринимать исходную речь и формировать перевод. Исследования механизмов вероятностного 

прогнозирования чаще всего сосредоточены на деятельности синхронистов, так как это умение является 

основой их профессиональной компетенции. [7] 

Итак, существует два вида вероятностного прогнозирования: 

Смысловое прогнозирование. По мнению И.А. Зимней, оно базируется на выделении ключевых 

смысловых точек и выдвижении гипотез, которые затем проверяются в процессе восприятия речи. 

Речевое прогнозирование. Этот тип охватывает отдельные слова, словосочетания и фразы. Т.С. 

Серова относит сюда знание закономерностей синтаксической структуры предложений, грамматических 

правил и вероятности лексических сочетаний. 

Результативность устного перевода определяется не только знаниями, опытом, памятью и мышлением 

переводчика. Важную роль играет внимание, которое выступает как форма активной внутренней 

деятельности, обеспечивающая концентрацию и оперативность мышления при работе с речью. [8] 

Когнитивные различия существенно влияют на способность к языковому прогнозированию. 

Исследования показывают, что рабочая память и скорость обработки информации положительно 

коррелируют с точностью прогнозов, а такие факторы, как возраст, уровень образования и владение языком, 

также играют важную роль. 

Синхронные переводчики обладают развитыми когнитивными навыками, позволяющими им эффективно 

работать в условиях высокой нагрузки. Однако эта нагрузка может ограничивать прогнозирование, что приводит к 

выработке специфических стратегий для оптимизации процесса перевода. [1]  

Анализ данных о двуязычных текстах свидетельствует о том, что не носители языка способны 

формировать прогностические модели, схожие с моделями носителей языка, особенно при близком родстве 

языков. Однако, вопрос о межъязыковом прогнозировании, то есть одновременном прогнозировании на двух 
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языках, остается открытым. Существующие исследования указывают на необходимость дальнейших 

исследований в этой области, особенно в контексте ситуаций, когда оба языка активно используются. [1] 

Существует гипотеза о возможности межъязыкового прогнозирования в контексте синхронного 

перевода. Считается, что переводчики используют механизмы продуктивного языкового использования, 

имитируя говорящего на уровне языковой продукции, чтобы более точно предсказать последующие 

высказывания. Такое предсказание позволяет оптимизировать процесс перевода, обеспечивая более плавный 

и точный перевод. [1] 

Процесс прогнозирования в синхронном переводе начинается с анализа исходного высказывания и 

построения прогнозов на семантическом, синтаксическом и фонологическом уровнях. Его эффективность 

определяется когнитивной нагрузкой, уровнем владения языком и предсказуемостью речи. 

Современные исследования рассматривают влияние синтаксической близости языков на 

межъязыковое прогнозирование, опираясь на модель М. Дж. Пикеринга и Ч. Гамби (2018) и предполагая 

эмпирическое изучение работы опытных синхронных переводчиков. [1] 

В процессе синхронного перевода переводчик, начиная с первых звуков исходного высказывания, 

активизирует механизмы продуктивного языкового использования, позволяющие ему строить прогнозы 

относительно последующих элементов высказывания. Например, в контексте международного совещания, 

где участники используют бейджики с именами, переводчик может предварительно активировать 

лексическую единицу, соответствующую понятию "бейджик", еще до ее произнесения говорящим. Такое 

предвосхищение лексических единиц позволяет оптимизировать процесс перевода и повысить его точность. 

Механизмы продуктивного языкового использования обеспечивают как понимание исходного 

высказывания, так и планирование речи переводчика. Выполняя функции слушателя и говорящего, 

переводчик использует единый механизм прогнозирования для предвосхищения элементов исходного текста 

и генерации перевода. Благодаря прогнозированию активируются лексические единицы целевого языка, что 

способствует плавному переходу от восприятия к продуцированию речи, повышая скорость и точность 

перевода. [1]  

Синтаксические особенности исходного языка существенно влияют на планирование речи 

переводчика. При различиях в порядке слов между языками переводчик вынужден прогнозировать 

грамматические структуры еще до завершения восприятия высказывания, что особенно актуально для 

языков с фиксированным порядком слов, таких как немецкий. 

Когнитивная нагрузка возрастает из-за необходимости буферизации лингвистической информации. 

Сохранение фрагментов текста в оперативной памяти требует значительных ресурсов, что может снижать 

эффективность перевода. [1] 

Межъязыковое прогнозирование лексических единиц является эффективной стратегией оптимизации 

процесса синхронного перевода. Несмотря на требуемые дополнительные когнитивные ресурсы, оно 

снижает общую нагрузку и повышает точность перевода. Например, в немецких предложениях с глаголом в 

конце предсказание глагола и его эквивалента на целевом языке способствует более плавному переходу от 

восприятия к продуцированию речи. 

Прогнозирование играет ключевую роль в языковом понимании, обеспечивая планирование и 

реализацию переводческого процесса. Однако его эффективность зависит от когнитивной нагрузки, 

языковой компетенции, уровня межъязыковой интерференции и синтаксической близости языков. 

Перспективным направлением исследований является изучение влияния этих факторов, а также роли 

обучения в развитии прогнозирования в синхронном переводе. [1] 

Механизм прогнозирования в синхронном переводе тесно связан с контекстом. Чем глубже знания 

переводчика в данной области, тем легче ему активировать ассоциативные связи в своей памяти и 

предвосхищать содержание последующих высказываний. По сути, успешность прогнозирования зависит от 

того, насколько хорошо переводчик понимает и разделяет знания говорящего. Это требует не только 

обширных личных знаний, но и способности к эмпатии и пониманию чужой точки зрения.[5]  

В синхронном переводе ключевую роль играют когнитивные механизмы прогнозирования, 

позволяющие эффективно обрабатывать информацию и предсказывать последующие элементы 

высказывания. На точность прогнозирования влияют рабочая память, скорость обработки, уровень знаний и 

возраст. 

Несмотря на высокие когнитивные способности синхронных переводчиков, когнитивная нагрузка 

остается значительным фактором, влияющим на точность перевода. Межъязыковое прогнозирование, 

особенно в родственных языках, повышает точность перевода, требуя знания языковых структур, 

контекстного анализа и эффективной буферизации информации. [1] 

В области психологии и психолингвистики разработано множество моделей, описывающих сложный 

процесс синхронного перевода. Среди наиболее известных и детально разработанных моделей можно 

выделить модели Д. Гервера, Б. Мозера. Эти модели предлагают различные взгляды на механизмы 

восприятия исходного текста, его обработки и генерации переводческого текста в режиме реального 

времени. [2]  

Дэвид Гервер подчеркивает роль памяти и внимания в синхронном переводе. Переводчики 

используют различные типы памяти и переключают внимание между восприятием и порождением речи. 
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Способность корректировать перевод свидетельствует о высоком уровне контроля над процессом. Согласно 

модели Гервера, переводчик анализирует фрагменты исходного текста, сохраняет их смысл в оперативной 

памяти и преобразует на целевой язык. Контроль соответствия перевода осуществляется на смысловом 

уровне, а при необходимости задействуются механизмы кратковременной памяти для уточнения перевода. 

[2] 

Схематично эта модель представлена на Рисунке 1:  

 

 
Рисунок 1. Модель синхронного перевода, разработанная Д. Гервером 

Модель Д. Гервера, хотя и детально описывает механизмы хранения и обработки информации, имеет 

ряд ограничений. Она не учитывает перцептивные и продуктивные аспекты речевой деятельности, не 

отражает когнитивные процессы контроля качества перевода и не поясняет механизм сопоставления смысла 

исходного и целевого текстов. Таким образом, модель представляет собой упрощенную концепцию, не 

охватывающую всей сложности синхронного перевода. [3]  

Модель Д. Гервера была дополнена Б. Мозером, который включил в нее детальное описание процесса 

обработки звуковых сигналов. Б. Мозер показал, как поступающая информация взаимодействует с уже 

имеющимися знаниями переводчика, что приводит к ее расширению и углублению (см. Рисунок 2). 

 
Рисунок 2. Модель синхронного перевода, разработанная Б. Мозером 
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Модель Б. Мозера представляет синхронный перевод как итеративный процесс с механизмом 

обратной связи, позволяющим корректировать результаты. Прогнозирование играет ключевую роль, 

активируясь при анализе синтаксической и семантической структуры. Это дает возможность переводчику 

предвосхищать смысл высказывания и, в некоторых случаях, обходить глубокий семантический анализ. 

Оперативная память обеспечивает обновление концептуальной модели перевода. [4] 

 Модели Д. Гервера и Б. Мозера подчеркивают значимость памяти, внимания и механизмов 

предсказания, причем Мозер дополнил модель анализом обработки звуковых сигналов и прогнозирования 

смысла. 

Исследования К. Коха, С. Калины, А. Маттерна и Юрга подтверждают, что прогнозирование основано 

на создании ментальной модели текста, активируемой лингвистическими и контекстуальными знаниями. 

Анализ работ И. Т. Бжалавы и И. А. Зимней также показывает взаимодействие смыслового и вербального 

прогнозирования, способствующего адекватному восприятию речи. 

Таким образом, прогнозирование — это фундаментальная когнитивная стратегия, позволяющая 

переводчику минимизировать временной разрыв между оригинальной речью и переводом, а также 

адаптировать сообщение в условиях ограниченной информации. 
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СЕКЦИЯ 3.  

ШЫҒЫСТАНУ МЕН АЙМАҚТАНУДЫҢ ӨЗЕКТІ МӘСЕЛЕЛЕРІ. ХАЛЫҚАРАЛЫҚ 

ҚАТЫНАСТАР ТАРИХЫ МЕН СЫРТҚЫ САЯСАТТЫҢ ӨЗЕКТІ МӘСЕЛЕЛЕРІ; ЖАҺАНДЫҚ 

ЖӘНЕ АЙМАҚТЫҚ ТҰРҒЫДАҒЫ ЗАМАНАУИ ХАЛЫҚАРАЛЫҚ ҚАТЫНАСТАР 

СЕКЦИЯ 3.  

АКТУАЛЬНЫЕ ВОПРОСЫ ВОСТОКОВЕДЕНИЯ И РЕГИОНОВЕДЕНИЯ. АКТУАЛЬНЫЕ 

ПРОБЛЕМЫ ИСТОРИИ МЕЖДУНАРОДНЫХ ОТНОШЕНИЙ И ВНЕШНЕЙ ПОЛИТИКИ; 

СОВРЕМЕННЫЕ МЕЖДУНАРОДНЫЕ ОТНОШЕНИЯ В 

 ГЛОБАЛЬНОМ И РЕГИОНАЛЬНОМ ИЗМЕРЕНИИ 

SECTION 3.  

CURRENT ISSUES OF ORIENTAL AND REGIONAL STUDIES. CURRENT PROBLEMS IN THE 

HISTORY OF INTERNATIONAL RELATIONS AND FOREIGN POLICY. MODERN INTERNATIONAL 

RELATIONS IN THE GLOBAL AND REGIONAL DIMENSIONS 
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ХАЛЫҚАРАЛЫҚ ҚАТЫНАСТАРДА КИБЕРҚАУІПСІЗДІКТІ ҚАМТАМАСЫЗ 

ЕТУДІҢ САЯСИ-ҚҰҚЫҚТЫҚ МӘСЕЛЕЛЕРІ 

 

Түйін: Киберқауіпсіздік қазіргі заманның өзекті мәселелерінің бірі ретінде халықаралық деңгейде 

нақты құқықтық реттеуді талап етеді. Киберқауіптердің өсуі, соның ішінде маңызды инфрақұрылымға 

шабуылдар, ақпаратты басқару және деректердің құпиялылығын бұзу мемлекеттерді қорғаудың құқықтық 

аспектілеріне жүгінуге мәжбүр етеді. Дегенмен, қолданыстағы халықаралық құқық көбінесе киберкеңістікті 

тиімді реттеу үшін жеткіліксіз. Бұл мақалада киберқауіпсіздікті қамтамасыз етудің негізгі құқықтық 

аспектілері, мемлекеттер алдында тұрған міндеттер және осы саладағы халықаралық құқықтың даму 

перспективалары қарастырылған. 

Тірек сөздер: киберқауіпсіздік, халықаралық құқық, саяси-құқықтық мәселелер, кибершабуылдар, 

деректердің құпиялылығы, халықаралық реттеу, мемлекеттік міндеттемелер, құқықтық аспектілер. 
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Халықаралық құқықтың алдында егемендік пен бір мемлекеттің ішкі ісіне араласпаудың дәстүрлі 

қағидаттары жаңа нысандарға ие болатын киберкеңістікті реттеу мәселесі тұр. Мемлекет өздерінің цифрлық 

инфрақұрылымын қорғауға тырысады, дегенмен киберкеңістіктің нақты шекаралары анық болмау себебінен, 

халықаралық деңгейде құқықтық қақтығыстарды тудырады.  

Кибер қақтығыстарға халықаралық гуманитарлық құқықты (IHL) қолдану пікірталас болып қала 

береді, өйткені ол дәстүрлі қарулы қақтығыстар дәуірінде дамыған. Алайда, заманауи технологиялар кибер 
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қаруды қолдануға мүмкіндік береді, оның салдарын физикалық әсермен салыстыруға болады. Мысалы, 

Иранның ядролық инфрақұрылымын жоюға бағытталған Stuxnet вирусы кибершабуылдар әскери соққыларға 

ұқсас айтарлықтай материалдық шығынға әкелуі мүмкін екенін көрсетті. БҰҰ Жарғысының 51-бабының 

мағынасында мұндай шабуылдарды "қарулы шабуылдар" деп санауға бола ма деген сұрақ ашық күйінде 

қалып отыр, себебі мемлекеттер киберкеңістікте күш қолданудың рұқсат етілген дәрежесін әр түрлі 

түсіндіреді. "Tallinn Manual 2.0" авторы Майкл Шмитт сияқты кейбір сарапшылар жойқын салдары бар 

кибершабуылдарды кәдімгі қаруды қолданумен теңестіруге болады деп мәлімдейді [1]. Бұл көзқарас 

киберқауіпсіздікті халықаралық құқықтың аясында қарастыру қажеттілігін және киберқақтығыстарды әскери 

қақтығыстармен тең дәрежеде бағалауды талап етеді. Киберқақтығыстардың халықаралық құқық 

нормаларына сәйкес реттелуі осы жаңа саладағы құқықтық бастамаларды және жауапкершілікті анықтауға 

мүмкіндік береді. 

Мемлекеттер кибершабуылдың кімге бағытталғанын әрдайым біле бермейтіндіктен, мұндай 

шабуылдарға жауап беру қиынға соғады [2]. Кибершабуылдар әртүрлі қасақана және күтпеген салдарға 

әкелуі мүмкін. Дегенмен, заңды және тиімді киберқорғаныс құру үшін мемлекеттер арасындағы 

ынтымақтастық өте маңызды. Заң мамандары қиындықтарды да, мүмкін болатын шешімдерді де атап 

көрсетеді. Мысалы, Темпл университетінің профессоры Дункан Холлистің пікірінше, кибершабуылдар мен 

осалдықтардың өзара байланысы шешімді әзірлеу үшін халықаралық ынтымақтастықты қажет етеді, өйткені 

оны жалғыз мемлекет сәтті шеше алмайды [3]. Автор ешбір мемлекет киберқауіптерге өз бетімен қарсы тұра 

алмайтынын атап өтіп, киберкеңістіктің негізінде жатқан өзара байланысты көрсетеді. Бұл мемлекеттердің 

киберқорғанысты күшейту үшін ақпаратпен, дағдылармен және ресурстармен бөлісу үшін бірлесіп жұмыс 

істеу қажеттілігін көрсетеді. 

Халықаралық қылмыстық құқық шеңберінде мемлекеттер мен мемлекеттік емес субъектілердің 

кибершабуылдар үшін жауапкершілігі мәселесі де шешімін таппаған. Мемлекеттердің халықаралық 

жауапкершілігі туралы баптар жобасында қарастырылған атрибуция принципіне сәйкес, ел өз агенттері 

жасаған әрекеттер үшін жауапты, бірақ киберқауіптер болған жағдайда шабуылдың көзін сенімді түрде 

анықтау қиын. 

  Киберқылмыс туралы Будапешт конвенциясы киберқылмыспен күресуге бағытталған бірден-бір 

заңды міндетті халықаралық шарт болып қала береді, бірақ ол кибершабуылдардың барлық түрлерін 

қамтымайды және бірқатар мемлекеттер бұл конвенцияны мойындамайды. Киберқылмыс туралы Будапешт 

конвенциясы 2001 жылы 23 қарашада Будапештте қабылданған киберкеңістіктегі қылмыспен күресуге 

бағытталған негізгі халықаралық құқықтық құжат болып табылады [4]. Оны Еуропа Кеңесі бірқатар 

мемлекеттердің қатысуымен әзірлеп, 2004 жылы күшіне енді. Конвенция киберқылмыстарды қылмыстық 

қудалау, ақпарат алмасу және халықаралық ынтымақтастық салаларында мүше мемлекеттер үшін міндетті 

стандарттарды белгілейтін бірінші және бүгінгі күнге дейін жалғыз халықаралық шарт болып табылады. 

Құжаттың негізгі мақсаты – компьютерлік жүйелерге заңсыз қол жеткізуді, деректерге араласуды, 

компьютерлік алаяқтықты және авторлық құқықты бұзуды қоса алғанда, цифрлық ортадағы қылмыстармен 

күрес саласындағы ұлттық заңнаманы үйлестіру. Конвенция кіріспеден және төрт бөлімнен тұрады. Бірінші 

бөлім киберқылмысқа қатысты ұғымдарды анықтауға және әрекеттерді қылмыстық жауапкершілікке тартуға 

арналған. Онда компьютерлік жүйелердің құпиялылығына, тұтастығына және қол жетімділігіне, сондай-ақ 

компьютерлік алаяқтыққа қарсы қылмыстар бекітілген. Екінші бөлім жедел әрекет ету механизмдерін, 

компьютерлік деректерді алу тәртібін және трафикті ұстап қалуды қоса алғанда, процестік мәселелерді 

реттейді. Үшінші бөлім қылмыскерлерді экстрадициялауды, бірлескен тергеулерді және әртүрлі елдердің 

құқық қорғау органдары арасында ақпарат алмасуды қамтитын халықаралық ынтымақтастыққа қатысты. 

Соңында, төртінші бөлімде құжаттың күшіне енуін және ратификациялануын реттейтін қорытынды 

ережелер бар. 

Сонымен қатар, 2004 жылы БҰҰ үкіметтік сарапшылар тобын (GGE) құрып, киберқауіпсіздік 

стандарттарын әзірлеуге кірісті. Бұл қадам халықаралық қауымдастықтың кибершабуылдарға жаһандық 

деңгейде назар аудара бастағанын көрсетті. GGE мемлекеттердің киберкеңістіктегі жауапкершілігін 

анықтап, халықаралық құқықтың киберқауіпсіздік саласына қолданылуын зерттеуге бағытталған алғашқы 

механизмдердің бірі болды. 

Кибершабуылдардың қауіпі 2007 жылы Эстонияға жасалған ауқымды кибершабуылдардан кейін 

ерекше байқала бастады. Бұл шабуылдар мемлекеттік органдардың, қаржы секторларының және 

инфрақұрылымдық объектілердің жұмысын бұзды. НАТО бұл оқиғадан кейін киберқауіпсіздік стратегиясын 

қайта қарап, кибершабуылдарды әскери қауіп ретінде қарастыруға мәжбүр болды. Осылайша, 2008 жылы 

НАТО киберкеңістікті әскери операциялардың жаңа домені ретінде мойындады. Бұл шешім 

кибершабуылдарды дәстүрлі әскери шабуылдармен теңестірудің алғашқы қадамы болды. 

2009 жылы Шанхай ынтымақтастық ұйымына (ШЫҰ) мүше елдер Ақпараттық қауіпсіздік 

Хартиясына қол қойды. Бұл құжат интернетті қылмыстық және террористік мақсатта пайдалануға қарсы 

күресті күшейтіп, қатысушы мемлекеттер арасында ақпараттық қауіпсіздік саласындағы ынтымақтастықты 

нығайтуға бағытталды. Ресей мен Қытай осы құжат негізінде интернет-контентті бақылауды қатаңдату 

бойынша ұлттық заңнамаларын жетілдіре бастады. 
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2013 және 2015 жылдары БҰҰ-ның үкіметтік сарапшылар тобы (GGE) киберқауіпсіздікке қатысты екі 

маңызды есеп жариялады. Бұл есептерде халықаралық құқықтың киберкеңістікке қолданылу қағидаттары 

қарастырылып, мемлекеттердің киберкеңістіктегі жауапкершілігі мен халықаралық тұрақтылықты сақтау 

қажеттілігі атап өтілді. 

НАТО-ның Уэльс саммитінде кибершабуылдар Солтүстік Атлантикалық шарттың 5-бабына сәйкес 

ұжымдық қорғаныс шараларын қолдануға негіз бола алатыны туралы 2014 жылы мәлімдеме жасалды. Бұл 

шешім НАТО-ға мүше мемлекеттер үшін маңызды қауіпсіздік кепілдігі болды. Яғни, егер мүше елдердің 

біріне кибершабуыл жасалса, бұл тұтас альянсқа жасалған шабуыл ретінде қарастырылып, ұжымдық 

қорғаныс шаралары іске қосылуы мүмкін еді. 2016 жылы НАТО киберқауіпсіздік саясатын одан әрі 

жетілдіріп, жан-жақты киберқорғаныс стратегиясын қабылдады. Бұл стратегия альянс мүшелерінің 

кибершабуылдарға қарсы бірлескен іс-қимылдарын күшейтуге бағытталды. Сонымен қатар, одақтастар 

арасында киберқауіптерге қарсы әрекет ету механизмдерін жетілдіру мәселесі өзектене түсті. 

Цифрлық дербестік мемлекеттің өз шекарасындағы киберкеңістікті бақылау құқығын білдіреді, бірақ 

кибершабуылдардың трансшекаралық сипаты оның орындалуын қиындатады. Мысалы, 2016 жылы Америка 

Құрама Штаттары Ресейді кибероперациялар арқылы президенттік сайлауға араласты деп ашық түрде 

айыптап, мұндай әрекеттердің заңдылығы мен ықтимал қарсы шаралар туралы халықаралық пікірталас 

тудырды.  

 2017 жылы БҰҰ-ның үкіметтік сарапшылар тобы (GGE) киберқауіпсіздікке қатысты ортақ ұстанымға 

келе алмады. АҚШ пен оның батыстық одақтастары киберқауіпсіздікті реттеуде ашықтық пен еркіндік 

қағидаттарын ұстануды жақтаса, Қытай мен Ресей мемлекеттің киберкеңістіктегі егемендігін күшейту 

қажеттігін алға тартты. Осылайша, киберқауіпсіздік мәселесінде халықаралық деңгейде келіспеушіліктер 

пайда болды. Нәтижесінде, 2018 жылы БҰҰ Бас Ассамблеясы Ашық жұмыс тобын (OEWG) құру туралы 

шешім қабылдады [5]. Бұл топ мемлекеттер арасындағы киберқауіпсіздік саласындағы ынтымақтастықты 

дамыту және ортақ жауапкершілік нормаларын бекіту мақсатында құрылды. Дәл осы жылы Қытай мен Ресей 

БҰҰ-ға киберқылмысқа қарсы жаңа халықаралық конвенция жобасын ұсынды. Бұл құжат Будапешт 

конвенциясына балама ретінде қарастырылып, интернет кеңістігін бақылаудың қатаң шараларына 

бағытталды. 

Будапешт конвенциясының прогрессивті сипатына қарамастан, оны қабылдау және жүзеге асыру 

бірқатар қиындықтарға тап болады. Біріншіден, барлық елдер бұл құжатқа қол қоюға дайын емес, бұл саяси 

және құқықтық себептерге байланысты. Мысалы, Ресей мен Қытай конвенцияға қосылудан бас тартты, оның 

ережелері ұлттық компаниялардың серверлерінде орналасқан деректерге шет мемлекеттердің құқық қорғау 

органдарының қол жеткізу мүмкіндігін қарастырады, бұл мемлекеттің егемендігі қағидатын бұзады деп 

есептейді. Атап айтқанда, 2019 жылы Ресей Сыртқы істер министрлігі Конвенция Батыс елдері үшін Шанхай 

Ынтымақтастық Ұйымы аясында ұсынылған балама тәсілдерді елемей, киберқауіпсіздік саласындағы өз 

стандарттарын енгізу құралы болып табылады деп мәлімдеді. Қытай, өз кезегінде, киберқауіпсіздік бойынша 

өзінің ұлттық заңдарын әзірледі және «Жаһандық киберқауіпсіздік жоспарын» қоса алғанда, балама 

халықаралық ынтымақтастық механизмдерін ұсынды.   

  2020 жылы Ұлыбритания мен АҚШ ресейлік APT29 хакерлік тобын болжамды түрде айыптап, 

COVID-19 вакцинасын жасау туралы деректерге қол жеткізуге тырысқанын хабарлады. Бұл цифрлық 

егемендіктің бұзылуы және ұлттық мүдделерді қорғаудағы Киберқауіпсіздіктің рөлі туралы сұрақтарды 

қайта көтерді [6]. 2021 жылы БҰҰ киберкеңістіктегі мемлекеттердің жауапты мінез-құлқы туралы қарар 

қабылдады. Бұл құжат мемлекеттердің кибершабуылдарға жол бермеуін және халықаралық тұрақтылықты 

сақтауда жауапкершілік алуын талап ететін маңызды қадам болды. Осы жылы НАТО киберқауіптерге қарсы 

жедел әрекет ету механизмін құрды. Бұл механизм одақтас елдерге кибершабуылдарға дер кезінде жауап 

қайтаруға және киберқауіпсіздікті нығайтуға мүмкіндік берді. 

Будапешт конвенциясы, маңыздылығына қарамастан, киберкеңістіктегі барлық заманауи қауіптерді 

қамтымайды. Нақтырақ айтсақ, құжат жалған ақпарат, боттарды қолдана отырып қоғамдық пікірді 

манипуляциялау, сондай-ақ жасанды интеллектке байланысты қылмыстар сияқты құбылыстарды жеке 

реттеуді қарастырмайды. Осыған байланысты, 2022 жылы БҰҰ шеңберінде өзгеріп отыратын қатерлерді 

ескеретін және кеңірек халықаралық ынтымақтастықты қамтамасыз ететін киберқылмыс бойынша жаңа 

жаһандық шарт құру туралы келіссөздер басталды. 

Қолданыстағы келіспеушіліктерге қарамастан, конвенция киберқылмыспен күресте негізгі 

халықаралық стандарт болып қала береді. Бүгінгі күні оған 65-тен астам мемлекет қосылды, оның ішінде 

АҚШ, Канада, Жапония, Ұлыбритания және Еуропалық Одақтың көптеген елдері бар. Қатысушы елдерде ол 

заңнаманы үйлестіруге, киберкеңістікті қорғау деңгейін арттыруға және құқық қорғау органдары 

арасындағы тиімдірек өзара әрекеттесуге ықпал етеді. Осылайша, киберқылмыс туралы Будапешт 

конвенциясы киберқауіпсіздік саласындағы халықаралық құқықтың маңызды құралы болып қала береді, 

бірақ оны жаңғырту және заманауи сын-қатерлерге бейімдеу қажет. Оның болашақ дамуы АҚШ, ЕО, Қытай 

және Ресей сияқты жетекші державалар арасындағы келісімге, сондай-ақ цифрлық ортада қылмыспен күресу 

үшін неғұрлым әмбебап құқықтық негіз жасауға ұмтылатын халықаралық ұйымдардың жұмысына 

байланысты болуы мүмкін.  
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Халықаралық қауіпсіздік және киберсоғыс саласындағы зерттеушілер Уайт С., Мазанец Б. өз 

зерттеулерінде киберкеңістікте технологиялық даму қарқыны өте жоғары,сонымен қатар бұл пайда болған 

киберқауіптерді дер кезінде жою үшін жаңа заңдар мен ережелерді қабылдауды қиындатады деп пікір 

білдірген [7]. Кедергілерге қарамастан, кәдімгі соғыс нормаларын киберсоғысқа қолдануға болатындай етіп 

өзгертуге күш салу керек. Ережелер мен конвенциялар киберсоғыс тудыратын қауіптің өсуіне байланысты, 

сол қауіптерді  бақылау үшін қажет. Қазіргі кезде киберқауіптердің жаңа құралы ретінде жасанды 

интеллектті (AI) реттеуге ерекше назар аударылуда. Генеративті AI жоғары тиімді фишингтік шабуылдарды 

жасау үшін пайдаланылады, бұл нормативтік базаны жаңартуды талап етеді. Мемлекеттер мен халықаралық 

ұйымдар оны теріс пайдалану қаупін азайту үшін киберкеңістікте AI-ді пайдалануды реттейтін ережелерді 

әзірлеуі керек. 

Халықаралық стандарттар мен ұсыныстарды ескере отырып, Қазақстан Республикасының 

киберқауіпсіздік саласындағы заңнамалық базасы белсенді түрде жетілдірілуде. «Қазақстан киберқалқаны» 

тұжырымдамасы және нормативтік құқықтық актілерге енгізілген соңғы өзгерістер киберқауіпсіздік 

шараларын күшейтуге, жеке деректерді қорғауға және әлеуетті киберқауіптер туралы халықтың 

хабардарлығын арттыруға бағытталған. Қазақстанның БҰҰ-ның Киберқауіпсіздік жөніндегі жаһандық күн 

тәртібі сияқты халықаралық бастамаларға қатысуы оның халықаралық стандарттарға сәйкестігін көрсетеді. 

ҚР СТ ИСО/МЭК 27001–2023, ҚР СТ IEC/PAS 62443–3 сияқты стандарттарды енгізу Қазақстанның осы 

саладағы халықаралық тәжірибеге адалдығын көрсетеді. Халықаралық стандарттарға толық сәйкестікке қол 

жеткізу үшін нормативтік-құқықтық базаны жетілдіруді жалғастыру және халықаралық ұйымдармен 

ынтымақтастықты кеңейту қажет, бұл елдегі киберқауіпсіздікті қамтамасыз ету шараларының тиімділігін 

арттыруға көмектеседі. Сонымен қатар, Қазақстан киберқауіпсіздік инфрақұрылымын белсенді дамытуда. 

2025 жылы Қазақстан деректерді қорғау және қауіптердің алдын алу үшін жасанды интеллектті пайдалануды 

жоспарлап отыр, бұл киберқауіпсіздікті жақсарту және осы салада көшбасшылыққа қол жеткізу 

стратегиясының бөлігі болып табылады. Сонымен қатар, елде жеке деректерді қорғау саласындағы 

бұзушылықтар үшін жауапкершілік күшейтіліп, үлкен көлемдегі деректерді өңдейтін операторлар үшін 

міндетті киберсақтандыру енгізілуде. 

Қорытындылай келе, киберқауіпсіздікті құқықтық реттеу мемлекетаралық ынтымақтастық пен 

келісімге келуді талап ететін күрделі және көп қырлы процесс.  Зерттеу жұмысында Коталасова В. өз 

жұмысында: «Қазіргі заманғы қауіпсіздік қатерлері мемлекеттерден киберкеңістікті реттеуде келісілген 

тәсілдерді әзірлеуді талап етеді» деп атап өтеді [8]. Бар қайшылықтарға қарамастан, БҰҰ нормалары мен 

Таллин құжаты сияқты халықаралық бастамалар жаһандық стандарттарды құрудың негізін қалауда. 

Мемлекеттер арасындағы сенімді нығайту, кибердипломатияны дамыту және қолданыстағы құқықтық 

нормаларды жаңа сын-қатерлерге бейімдеу басым міндеттер болып қала береді. Осылайша, 

киберқауіпсіздіктің халықаралық құқықтық жүйесін қалыптастыру жалғасуда, ал мемлекеттер 

киберкеңістікті тиімді реттеу үшін компромисстік шешімдерді іздеуді жалғастыруда. Осы саладағы 

құқықтық нормаларды одан әрі дамыту халықаралық қоғамдастықтың ынтымақтастыққа, өзара сенімге және 

цифрлық дәуірдегі қауіпсіздіктің әмбебап стандарттарын дамытуға дайындығына байланысты болып 

табылады.  
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Корейская индустрия красоты (K-beauty) давно завоевала мировое признание благодаря 

инновационным формулам, эксклюзивным ингредиентам и уникальному подходу к уходу за кожей. Однако 

одним из самых интересных её феноменов стало развитие мужского сегмента косметики. В то время как 

во многих странах мужская косметика оставалась нишевым направлением, в Южной Корее она превратилась 

в полноценную индустрию, меняя представления о мужественности и уходе за собой.  

Восприятие красоты формируется под влиянием личных предпочтений, культурных традиций и 

индивидуального опыта, поэтому стандарты красоты, существовавшие в разных обществах, могут 

значительно различаться. В Корее внешность независимо от гендера играет ключевую роль в социальной 

жизни, что отражает пословица «옷이 날개다» («по одежке встречают») [1] . Чтобы быть принятым в 

обществе, человек должен соответствовать установленным нормам красоты. Корейские каноны внешности 

считаются строгими и обязательными для всех, а привлекательная внешность рассматривается как один из 

ключевых факторов в жизни. 

Термин K-beauty обозначает не только корейскую косметику, но и особую философию ухода за кожей, 

формировавшейся из покон веков. Истоки канонов мужской красоты уходят в глубь веков, и его развитие 

тесно связано с историей, культурой и социальными изменениями в Корее.  

Известно что еще с древности у корейцев белая кожа ассоциировалась с благородным 

происхождением. Народы, проживавшие на северо-востоке Корейского полуострова ухаживали за кожей: 

использовали свиное сало и даже умывались уриной. В Махане мужчины ухаживали за волосами и собирали 
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в причёски, затем украшали нефритом. В эпоху Трёх государств1, согласно записям «Самгук саги» 

(삼국사기)2 музыканты-мужчины и танцовщицы наносили румянец на лоб. В Пэкче мужчины носили пучки 

и ухаживали за своими длинными волосами не меньше женщин, унаследовав это от маханцев. А в «Самгук 

юса» (삼국유사)3  описан Пак Хёккосе (박혁거세) — первый правитель Силла, считался красивым и 

ухоженным мужчиной, так как говорилось, что после омовения в источнике его тело начинало сиять. 

Поэтому в то время люди верили в единство тела и души – если красив внешний облик, значит красива и 

душа. Также в эту эпоху внешности уделяли большое внимание хвараны - молодые воины при императоре, 

отбеливали кожу рисовой мукой и подкрашивали лицо углем и соком сафлора. Про них в старых записях 

говорилось «были одеты в красивую цветную одежду, серьги, пудру и шляпу, украшенную бисером», под 

пудрой скорее всего имели в виду макияж. Учитывая, что значение слова «Хваран» - «мужчина, подобный 

цветку», можно заметить, что помимо знаний и навыков боевых искусств, им было важно также 

совершенствовать свою внешность [2]. Существует множество сериалов и фильмов исторического 

контекста, где демонстрируют хваранов в накрашенных образах, что лишь доказывает активное 

использование косметики мужчинами еще с тех времен. 

Во времена Корё немаловажным было влияние буддизма. С приходом буддизма широкое 

распространение получили благовония, активными пользователями которых были и мужчины. В статье 

упоминается, что применялись мёнъяк (면약) — лосьоны для лица, которые использовали и мужчины, и 

женщины, а также ёммо (염모) — окрашивание волос. В Чосон мужчины наносили пудру, носили 

ароматические саше, особенно для чиновников это были обязательные атрибуты. Но и мужчины и женщины 

предпочтение отдавали лёгкому и незаметному макияжу [3]. В это же время эталоном мужской красоты 

считался князь Зо Кванзо — высокий, с сияющей кожей, крупными глазами и орлиным носом. В XVIII веке с 

появлением европейцев предпочтения изменились: в моду вошли густые брови, горбатый нос и высокий 

рост. После Корейской войны (1950-1953 гг.) идеалом стал мужественный защитник с крепким 

телосложением. В 1980-х, на фоне экономического роста, востребованными стали интеллигентные мужчины. 

Поэтому одеваться опрятно и модно, и надевать очки в то время было довольно популярно. Сегодня же 

стандарты задаёт поп-культура: ценятся мягкие черты, идеальная кожа, отсутствие щетины и спортивное 

телосложение [4]. Благодаря чему современные образы поп-айдолов формируют актуальные каноны 

внешности и закрепляют новый тип мужественности. Хоть новые тренды мужской внешности не являются 

привычными для других стран, со временем заметно активное подражание не только внутри Южной Кореи, 

но и за её пределами. 

Важнейший вклад в развитие корейской мужской косметической индустрии стало глобальное 

распространение волны Халлю (한류)4. Термин «Халлю» возник в Китае в 1990-х, когда корейская культура 

начала стремительно набирать популярность [5]. Cтратегия корейской волны «халлю» в частности 

посодействовала распространению дорам – соответственно привлекательных мужчин-актёров, музыки – 

красивых айдолов5/певцов.  Индустрия K-pop и реклама косметики с тех времен идут тесно рука об руку. В 

рекламе корейской косметики использование мужских образов – это уже норма, причем рекламируют они не 

только уходовые средства, но и декоративную косметику. С одной стороны, это связано с самим образом 

популярного певца, чаще всего айдола, для которого использование декоративной косметики – обыденность 

(сценический образ), с другой стороны, тут важна лояльность аудитории, а вся культура айдольства и K-pop 

построена на этом [6]. Поэтому ныне, косметика и деятели индустрии развлечений – это лучшее 

маркетинговое сочетание и стратегия Южной Кореи для «бума» популярности не столь самого 

рекламируемого бренда, но и внешних рыночных отношений страны.  

Айдолы и актеры стали ключевыми фигурами в продвижении косметики, превращаясь в 

законодателей трендов. Любой продукт, которым пользуется айдол, мгновенно становится хитом, а бренды 

тщательно подбирают амбассадоров, подходящих под стандарты красоты общества. Например, самая 

популярная мужская K-pop группа BTS сотрудничали с брендом VT Cosmetics, усилив свое влияние на K-

beauty [7]. Ча Ыну (из группы ASTO) и Ли Джун Хо (из группы 2PM) считаются эталонами корейской 

красоты и очень популярными айдолами, которые преуспели и в кинематографии. Бренды выбирают мужчин 

айдолов в качестве моделей, поскольку это эффективно для привлечения основной целевой аудитории — 

женщин 20–25 лет. Популярные айдолы увеличивают продажи благодаря фанатам, готовым активно 

поддерживать своих кумиров, в том числе через покупки прорекламированной продукции и их продвижение 

в соцсетях. Может возникнуть вопрос: не вызывает ли у обычных людей, не являющихся фанатами, 

дискомфорта или отторжения вид мужского айдола с ярким макияжем? Представители индустрии отмечают, 

что сценический или рекламные образы мужских айдолов насыщенные, но натуральные, так как бренды 

                                                            
1 Троецарствие — период истории Кореи (I в. до н.э. — VII в. н.э.), когда на Корейском полуострове сосуществовали три государства: Когурё, 

Пэкче и Силла 
2 «Исторические записки Трёх государств», официальный летописный труд XII века, составленный Ким Бусиком. 
3 «Памятные деяния Трёх государств», сборник легенд, преданий и буддийских рассказов XIII века, составленный монахом Ирён. 
4 Халлю (한류) — это "Корейская волна": мировое распространение корейской культуры, включая K-pop, дорамы, моду и косметику. 
5 Айдол — это профессиональный артист (чаще всего певец или участник музыкальной группы), прошедший специализированную подготовку 

в развлекательной индустрии Южной Кореи и выступающий в жанре K-pop. 
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сохраняют баланс, не делая макияж чрезмерным. Также разрушаются стереотипы — все чаще появляются 

модели разного пола и возраста, а традиционные гендерные роли теряют актуальность. И конечно, за счет 

этих факторов растёт мужской рынок макияжа [8] и обычные мужчины, не являющиеся знаменитостями, 

тоже становятся потребителями косметики.  

Мужчины, наносящие макияж в повседневной жизни, делают это в определенных целях. Во-первых, 

он помогает создать ухоженный внешний вид в социальном контексте, таком как работа или встречи. Во-

вторых, макияж используется для повышения уверенности в себе и самовыражения. В-третьих, он может 

быть связан с модой и культурными трендами, особенно под влиянием знаменитостей, медиа и рекламы [9]. 

Но имеет ли мужская и женская косметика какую-то разницу?  Исследование профессора Пак Чохи из 

университета Сонсин (346 мужчин от 10 до 40 лет) показало, что корейские мужчины при выборе косметики 

в первую очередь обращают внимание на эффективность (47,1%) и соответствие типу кожи (30,6%). 

Наиболее популярны базовые средства как тонер, лосьон, крем (28,5%), затем — очищающие средства 

(25,9%), all-in-one6 продукты (22,7%) и функциональная косметика (9,8%). Популярность all-in-one 

продуктов объясняется удобством использования (73,8%), однако часть мужчин их избегает из-за недоверия 

к эффективности или незнания о таких средствах. Мужская кожа, как правило, более жирная, тусклая, с 

широкими порами, поэтому мужская косметика чаще обладает лёгкой, освежающей текстурой и содержит 

компоненты для защиты и питания кожи [10]. На первый взгляд мужская и женская косметика сильно не 

различаются, но особенностью мужского ухода за кожей является использование средств для бритья. А 

также важно успокоить и защитить кожу лица после такой процедуры. Этот этап в мужском уходе называют 

aftershave. Рекомендуется пользоваться специальными освежающими тонерами или успокаивающими гелем 

или лосьоном. А мужской ассортимент декоративной косметики состоит из BB-крема7, консилера и пудры 

для матирования кожи и уменьшения жирного блеска [11]. Таким образом, существуют небольшие, но 

ключевые различия в косметике зависимо от гендера. В отличие от женской косметики, где большое 

внимание уделяется разнообразию текстур и многоступенчатым ритуалам ухода, мужская косметика в Корее 

чаще ориентирована на простоту, легкость текстуры и быстрое применение.  

В Южной Корее стремление к идеальной внешности выходит за рамки косметики — пластическая 

хирургия стала привычным и социально одобряемым способом самовыражения и повышения статуса. 

Популярны операции на веках, носу и изменение формы лица, причём как среди женщин, так и мужчин. 

Изначально направленная на помощь пострадавшим мужчинам после войны, хирургия со временем 

превратилась в инструмент эстетической и карьерной самореализации. Сегодня она распространена среди 

подростков и взрослых, независимо от пола, а сама Корея стала центром медицинского туризма. В 2011 году 

страна вошла в топ-10 по количеству операций, что связано с техническим прогрессом и акцентом на 

внешность в обществе [12]. В условиях лукизма привлекательность ассоциируется с трудолюбием и 

амбициями, а изменение внешности — с желанием добиться успеха. «Работа с телом» становится символом 

готовности эффективно функционировать в экономике [13]. Это лишь означает, что стремление людей, в том 

числе мужчин изменять внешность с помощью пластической хирургии или косметики лишь приносит пользу 

для экономической стратегии, способствуя увеличению потребления продуктов и услуг.  

Рынок мужской косметики в Южной Корее стремительно растет. В 2023 году он оценивался в больше 

1,5 миллиарда долларов. Южнокорейские мужчины используют до 20 косметических средств в месяц — 

точно больше, чем жители других стран. Это делает Южную Корею мировым лидером в потреблении 

мужской косметики и подтверждает ее влияние на глобальную бьюти-индустрию [14].  Согласно 

электронной газете The Yakup, в 2024 году экспорт корейской косметики достиг рекордных $10,2 млрд. 

Южная Корея заняла первое место по импорту косметики в США и Японии [15]. Сегодня Южная Корея 

занимает третье место в мире по экспорту косметики, уступая лишь Франции и США. Корейские бренды 

активно выходят на международные рынки, адаптируя продукцию под разные потребности и стандарты 

мирового рынка.  

Согласно работе Нур Азизах и Айнун Двийанти, где они использовали теорию экономической 

дипломатии Раны и Чаттерджи и изучили продвижение и повышение спроса за рубежом на косметическую 

продукцию, импортируемую из Южной Кореи, который происходит за счет использования знаменитых K-

Pop айдолов и актеров. Хотя правительство напрямую не заявляет о подобной стратегии, 

эстетика конминам (꽃미남)8 становится привлекательной чертой бренда страны. Правительство Южной 

Кореи построило в стране экспортно-ориентированную систему экономики, поощряя развитие местных 

брендов и компаний, и она процветает не только с точки зрения экономического развития, но и глобального 

имиджа [16]. Так, мягкая маскулинность, активно транслируемая через поп-культуру и поддерживаемая 

индустрией красоты, выдает себя как экономическая дипломатия Республики Корея. Такой способ 

                                                            
6 Мультифункциональное косметическое средство, которое сочетает в себе сразу несколько этапов ухода, например: тоник, эссенцию, 

лосьон и крем. 
7 Blemish Balm Cream — косметическое средство, сочетающее в себе функции увлажняющего крема, тонального средства и 

солнцезащитного фильтра. 
8 корейский термин, означающий «цветочный мальчик»; используется для описания мужчин с мягкой, утончённой внешностью, 

чертами лица, близкими к женственным. 
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формирования имиджа страны стимулирует глобальный интерес к корейским продуктам, особенно 

связанными с уходом за собой. 

Анализ феномена K-Beauty и становления мужского сегмента косметики демонстрирует не только 

трансформацию потребительских привычек, но и глубокие сдвиги в культурных и экономических 

парадигмах современного общества. С точки зрения теории лукизма, усиливающееся внимание к внешности 

— особенно среди мужчин — перестаёт быть исключительной чертой женской культуры потребления и 

становится универсальным социальным требованием. В рамках K-Beauty эстетика «ухоженности» и 

«совершенства» внешнего облика становится нормой, а не исключением. Мужчины, особенно в Южной 

Корее, сталкиваются с тем же давлением соответствовать идеалам красоты, что и женщины, что отражает 

рост социального значения внешнего вида как формы символического капитала. Одновременно с этим, через 

призму экономической дипломатии становится ясно, что индустрия K-Beauty — это не просто бизнес, но и 

инструмент экономической политики. Распространяя косметическую продукцию, ломающий стереотипы 

мужской образ и стандарты красоты по всему миру, Южная Корея укрепляет своё влияние на 

международной арене. Косметика превращается в элемент мягкой силы, формируя уникальный имидж 

страны и открывая новые возможности для международного рынка. В этом смысле, мужская косметика 

становится частью не только культурного сдвига, но и стратегического внешнеэкономического курса. Таким 

образом, становление мужского сегмента K-Beauty — это следствие как социокультурной эволюции понятий 

о красоте, так и расширения международной экономики, где культурные феномены становятся объектом 

глобального потребления и дипломатического инструментария.  
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STRATEGIES FOR COUNTERING INFODEMICS IN CONTEMPORARY POLITICS:  

CHALLENGES AND PERSPECTIVES 

 

Abstract: Political stability, public safety, and international trust are all seriously threatened by infodemia, a 

phenomena linked to the widespread spread of false and misleading information. The goal of this research is to 

ascertain the best ways to combat infodemia in the context of digital globalization and the role that both domestic 

and foreign actors have played in creating a long-lasting information security framework. 

The article examines regional and global counteraction tactics, such as those of the European Union, 

UNESCO, and the United Nations. The Republic of Kazakhstan's initiatives to promote media literacy, fact-

checking, and international collaboration in order to guarantee information security are given particular 

consideration. The study highlights the challenges of enforcing internet regulations while upholding democratic 

standards. The necessity of a thorough, morally sound, and technologically aided strategy to counteract 

misinformation is concluded. 
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СТРАТЕГИИ ПРОТИВОДЕЙСТВИЯ ИНФОДЕМИИ В СОВРЕМЕННОЙ ПОЛИТИКЕ:  

ВЫЗОВЫ И ПЕРСПЕКТИВЫ 

 

Аннотация: Инфодемия — явление, связанное с массовым распространением недостоверной и 

манипулятивной информации, — представляет серьёзную угрозу политической стабильности, общественной 

безопасности и глобальному доверию. Цель настоящего исследования заключается в идентификации 

наиболее эффективных механизмов и стратегий противодействия инфодемии в условиях цифровой 

глобализации, а также в определении вклада национальных и международных акторов в формирование 

устойчивой системы информационной безопасности. 

В статье проанализированы международные и региональные стратегии противодействия, включая 

инициативы ООН, ЮНЕСКО и Европейского союза. Особое внимание уделено усилиям Республики 

Казахстан по обеспечению информационной безопасности через развитие медиаграмотности, фактчекинга и 

международного сотрудничества. Раскрываются сложности регулирования цифрового пространства при 

сохранении демократических норм. Делается вывод о необходимости комплексного, этически 

обоснованного и технологически подкреплённого подхода к борьбе с дезинформацией. 

Ключевые слова: инфодемия, дезинформация, информационная безопасность, медиаграмотность, 

международное сотрудничество, Казахстан, ООН 

 

Introduction 

In addition to providing humanity with access to knowledge, the information era has also brought up new 

dangers, of which infodemia is particularly noteworthy. This phenomena is the widespread spread of false, 

deceptive, or fraudulent information that jeopardizes public confidence, political stability, and international security.  
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Disinformation is a potent instrument of hybrid conflicts and political influence since it can be disseminated at 

a never-before-seen speed thanks to modern information technologies like social networks and messengers [1]. In 

order to combat infodemia, world powers, international organizations, and regional associations are creating tactics 

to detect, stifle, and lessen its effects. This article examines regional and international strategies for preventing 

infodemics, evaluating their potential, difficulties, and efficacy. 

Main part 

In the context of globalization, infodemia has become a transnational problem requiring coordinated action. 

The main goals of the global community in the fight against disinformation are: 

1. Increasing digital and media literacy of citizens for critical perception of information. 

2. Creating international mechanisms for monitoring and identifying disinformation campaigns. 

3. Strengthening cooperation between states, technology companies and expert communities in the fight 

against infodemia. 

4. Developing legislative norms and mechanisms to counteract the spread of fake information while 

preserving the principles of freedom of speech. 

5. Using new technologies, such as artificial intelligence and big data analysis, to detect and neutralize 

misinformation. 

These objectives are closely tied to the necessity of safeguarding the information space from manipulation, 

underscoring the significance of a comprehensive strategy for combating infodemics. 

In order to maintain democratic processes, safeguard state sovereignty, and avoid societal unrest, it is crucial 

to combat misinformation. Disinformation is used to sway public opinion, erode confidence in government 

institutions, and rig elections in an era of political polarization and escalating information wars. 

Furthermore, the spread of misleading information has the potential to trigger security, economic, and health 

issues. For instance, the extensive circulation of false information regarding vaccination during the COVID-19 

pandemic exacerbated public mistrust of medical professionals and made the virus response more difficult. This 

emphasizes how infodemics directly impact the lives of millions of people in addition to endangering political 

institutions. 

Different governments and international organizations are putting their own infodemia countermeasures into 

place to deal with this issue. The United Nations launched the Verified initiative as part of its counter-disinformation 

activities, with the primary objective of enhancing public information literacy and spreading trustworthy information 

[2]. This project has an interdisciplinary and integrative character because it is intended for a worldwide audience 

and allows for the active participation of experts from different fields. This program is an important tool for 

bolstering society's defenses against harmful content in the face of contemporary information dangers. 

One of the most important aspects of combating disinformation is the development of media and information 

literacy. In this regard, UNESCO has been hosting the Global Media and Information Literacy Week since 2011. It 

serves as a forum for communication between specialists, representatives of international organizations, and 

governmental and non-governmental institutions. The event in 2024 took place from October 24 to October 31 and 

culminated with an international conference that was organized by UNESCO and the Hashemite Kingdom on 

October 30–31 in Amman, Jordan [3]. 

UNESCO has started the construction of specialized alliances and networks of interested actors in an attempt 

to create a methodical and coordinated strategy to counteract misinformation. This encourages global collaboration, 

the sharing of best practices, and the creation of practical plans to counteract information threats. 

Another significant aspect of UNESCO's activity has been growing collaboration with the European Union in 

the battle against hate speech and misinformation. To reduce the detrimental effects of damaging digital content, 

particularly during times of war and heightened societal division, a collaborative effort called Social Media 4 Peace 

(SM4P) was started in 2021 [4]. According to Tawfik Djelassi, Assistant Director-General for Communication and 

Information at UNESCO, collaboration with the EU External Action Service enables prompt responses to new issues 

without infringing upon the rights of vulnerable groups and the freedom of expression [4]. 

Over 80 partner groups are currently part in national coalitions in Bosnia and Herzegovina, Colombia, 

Indonesia, and Kenya as part of the SM4P project. The program has carried out studies to evaluate how hate speech 

and disinformation affect social processes, particularly for vulnerable and marginalized people. Furthermore, over 

3,000 young people, journalists, and civil society leaders received training, and over 20 technologies were created to 

enhance internet safety and user protection. 

In addition to enhancing fact-checking and information advocacy resources, these actions have advanced a 

global media and information literacy culture. At the same time, these initiatives have guaranteed freedom of 

expression and helped spread narratives about peacebuilding. 

The issue of combating infodemia is especially pertinent for Central Asian nations, such as the Republic of 

Kazakhstan, given the rapidly changing nature of the information landscape. States in the area must create 

comprehensive policies that integrate media literacy, information security, and international collaboration in order to 

combat the dissemination of false information, manipulative content, and targeted disinformation efforts in the 

digital sphere. Kazakhstan is actively working in this area, carrying out projects and internal initiatives as part of 

global collaborations. 
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The improvement of media literacy among the populace is one of the main focuses of national policy in this 

field. The Factcheck.kz project, which is now a well-known resource for verifying information and identifying fakes 

in multiple languages, has the active support of Kazakhstan [5]. Through its involvement in the International Fact-

Checking Network (IFCN), which has helped bring international standards for fact-checking into national practices, 

this resource has improved its integration into international networks to fight misinformation since 2024. This 

institutionalization fosters a critical view of digital content and increases public resistance to manipulative effects. 

Another important factor is collaboration with international organizations. Kazakhstan increased its 

collaboration with organizations including the European Union, UNESCO, OSCE, and UNDP in 2024, leading to the 

launch of educational and awareness-raising initiatives in the area of digital media literacy. As an illustration, 

consider the Media Literacy for Resilience program, which attempts to equip media and education workers to 

function in the face of information threats. In order to make society more resilient to infodemics, these efforts 

establish expert and institutional conditions [6]. 

At the state level, actions are being done in tandem with educational initiatives. Kazakhstan is strengthening 

the regulatory framework for online content pertaining to violence, extremism, and meddling in domestic affairs, as 

well as implementing mechanisms for monitoring and analyzing information threats, as part of the National Strategy 

for Digital Security until 2025 [7]. Cybersecurity and strategic communications are two areas in which systems for 

quick reaction to information attacks are being developed. 

However, there are difficulties in putting these plans into practice because of the necessity to combine 

safeguarding national security with preserving freedom of expression. The ethics of deploying artificial intelligence, 

the transparency of algorithms used to disseminate information, and public control mechanisms over the operations 

of state and non-state media systems are all particularly significant in this context. Therefore, the strategy to combat 

infodemia necessitates both the creation of regional approaches that consider the particulars of digital maturity and 

public demand for information security, as well as flexible adaptation to local political, cultural, and legal 

constraints. 

On this basis, the following are highlighted as key challenges in combating disinformation in politics: 

1. The boundaries between disinformation and freedom of speech, creating legal and ethical dilemmas. 

2. The high speed of dissemination of fake information, outpacing the processes of its refutation. 

3. The use of disinformation as a tool of political struggle and hybrid conflicts. 

4. Technical difficulties in identifying and neutralizing disinformation campaigns, especially in the context of 

advanced artificial intelligence algorithms. 

5. Lack of unified international standards for regulating the digital space. 

Accordingly, the future of the fight against infodemia may lie in: 

1. Development of artificial intelligence technologies for automatic detection of fake news. 

2. Increasing digital literacy of the population through educational programs. 

3. Creation of international disinformation monitoring centers. 

4. Strengthening cooperation between states and private companies in counteracting disinformation. 

5. Developing legal mechanisms that combine information protection with democratic principles. 

 

Conclusion 

One of the main challenges of the digital age is combating infodemia, which calls for the combination of 

legal, pedagogical, and technological measures. Kazakhstan has made great strides in this field by fusing vigorous 

international collaboration with internal changes. Increasing media literacy, creating multinational danger analysis 

centers, developing AI monitoring technologies, and striking a balance between security and freedom of expression 

are all potential strategies for countering misinformation. Only with international agreement and political will can 

this issue be resolved. 
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EXPERIENCE OF CIS COUNTRIES IN COUNTERING TRANSNATIONAL THREATS:  

A COMPARATIVE ANALYSIS 

 

Abstract: The experience of CIS nations in thwarting transnational threats from 2020 to 2025 is examined in 

this article.  It draws attention to the biggest problems these nations face, such as organized crime, drug trafficking, 

terrorism, cyberthreats, and environmental problems.  In tackling these international security issues, the article 

examines the tactics, achievements, and challenges faced by CIS countries.  The study highlights the value of 

information sharing, creative technologies, and regional cooperation in enhancing security initiatives through the 

analysis of case studies. In addition, the article highlights factors that impede more effective cooperation, such as 

political instability and lack of resources. Recommendations for strengthening joint efforts within the CIS to combat 

terrorism and protect cyber security are developed. The article provides information on how security threats are 

changing in the post-2020 era and makes recommendations for doable solutions to future regional security issues. 

Keywords: CIS, transnational threats, terrorism, drug trafficking, cyber threats, regional cooperation, security 

challenges, counterterrorism. 
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ОПЫТ СТРАН СНГ В ПРОТИВОДЕЙСТВИИ ТРАНСНАЦИОНАЛЬНЫМ УГРОЗАМ: 

СРАВНИТЕЛЬНЫЙ АНАЛИЗ 

 

Аннотация: В статье рассматривается опыт стран СНГ с 2020 по 2025 год в борьбе с 

транснациональными угрозами.  В центре внимания находятся основные проблемы, с которыми 

сталкиваются эти страны, такие как терроризм, наркоторговля, организованная преступность, киберугрозы и 

проблемы с окружающей средой.  В статье рассматриваются методы, достижения и трудности, с которыми 

столкнулись Россия, Казахстан, Беларусь, Узбекистан, Кыргызстан и Таджикистан при решении этих 

глобальных угроз безопасности.  На основе примеров очевидно, что улучшение усилий по обеспечению 

безопасности зависит от регионального сотрудничества, инновационных технологий и обмена информацией.  

Кроме того, в статье выделены факторы, которые препятствуют более эффективному сотрудничеству, такие 

как политическая нестабильность и нехватка ресурсов. Разработаны  рекомендации по усилению совместных 

усилий в рамках СНГ в борьбе с терроризмом и защите кибербезопасности. Исследование показывает, как 

меняются угрозы безопасности после 2020 года и предлагает решения для будущих региональных проблем 

безопасности. 

Ключевые слова: СНГ, транснациональные угрозы, терроризм, наркоторговля, киберугрозы, 

региональное сотрудничество, проблемы безопасности, контртерроризм. 

 

Introduction. In light of globalization and modern challenges, the security of CIS (Commonwealth of 

Independent States) countries has become especially vulnerable to transnational threats.  These threats, which do not 

respect national borders, necessitate collaborative efforts from multiple countries to be addressed effectively.  The 

CIS countries' experience fighting terrorism, organized crime, drug trafficking, cyber threats, and environmental 

challenges between 2020 and 2025 demonstrates both successes and ongoing challenges in managing these complex 

issues. 
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In contemporary scientific discourse, transnational threats are viewed as a complex and diverse phenomenon 

that goes beyond national borders and encompasses a wide spectrum of security problems.  Scholars often classify 

these dangers into two categories: objective and subjective.  Natural processes such as climate change, natural 

disasters, and pandemics all pose objective dangers.  While these can have serious consequences for security, they 

often become essential only when political institutions or communities are weak.  Subjective threats, on the other 

hand, result from the actions or inactions of social groupings and institutions [1]. 

Terrorism is still one of the most urgent threats.  It is frequently carried out by radical groups seeking to 

disrupt the political and social order.  In the CIS context, terrorism is inextricably linked to religious extremism and 

geopolitical instability in neighboring regions.  Coordinated anti-terrorist operations and joint intelligence efforts 

among CIS states have proven successful in several cases; however, challenges persist, particularly in border control 

and deradicalization efforts. 

Drug trafficking is another major issue, particularly in countries bordering Afghanistan.  The so-called 

"Northern Route" used to transport narcotics to Russia and Europe runs through several CIS countries, putting a 

strain on national security, public health, and the economy.  While joint operations have resulted in the dismantling 

of numerous drug networks, long-term strategies continue to face challenges such as corruption, insufficient funding, 

and regional disparities in law enforcement capabilities. 

Cyber threats have increased in intensity and sophistication.  With the digitization of government and 

economic sectors, CIS countries have become more vulnerable to cyberattacks, including those aimed at critical 

infrastructure.  The region has experienced an increase in cyber espionage and disinformation campaigns.  While 

efforts have been made to establish cybersecurity frameworks and information exchange platforms, varying national 

regulations and technical capabilities frequently impede deep collaboration. 

Human trafficking, illegal arms trade, and widespread corruption are all forms of organized crime.   These 

activities occur across national borders and are frequently facilitated by transnational criminal networks.   Joint task 

forces and shared databases have aided, but the pervasiveness of these issues, which are frequently associated with 

political and economic instability, makes eradication difficult. 

 Environmental threats are increasingly regarded as security concerns.  Climate change, transboundary 

pollution, and industrial accidents, such as chemical spills, all have cross-border consequences that necessitate 

collaborative monitoring and response mechanisms.  The CIS region, with its shared ecosystems and river systems, 

has begun to establish early warning systems and environmental agreements.  Nonetheless, implementation is 

uneven due to limited resources and competing national interests. 

These issues show that, while progress has been made in promoting regional cooperation among CIS states, 

transnational threats continue to test the limits of national sovereignty and institutional resilience.  Sustainable 

solutions rely not only on strengthening regional alliances, but also on incorporating global best practices and 

investing in long-term capacity-building programs. 

Combating Transnational Threats in CIS Countries. Between 2020 and 2025, the Commonwealth of 

Independent States (CIS) countries increased their efforts to tackle transnational threats by deploying a variety of 

systems and techniques at both the national and international level. 

 Russia has played an important role in maintaining regional security.  In 2020, the Anti-Terrorism Law was 

modified to improve coordination between federal and regional agencies.  This law reform assisted the prevention of 

multiple terrorist acts in 2021, which was accomplished by advanced surveillance technologies and increased 

information sharing with neighboring countries.  Furthermore, in 2022, Russia joined with Kazakhstan, Kyrgyzstan, 

and Tajikistan to hold the "Commonwealth-Anti-Terror-2022" exercises.  These collaborative drills focused on 

special forces training and intelligence collaboration, marking a significant step in strengthening counter-terrorism 

capabilities in Central Asia [2]. In 2023 and 2024, Russia experienced a significant increase in cyberattacks, 

accounting for 73% of all cyber events against CIS nations.  Compared to 2023, cyberattacks climbed by 260% in 

Q2 of 2024, with the majority of attacks targeting government agencies (18%), industrial sectors (11%), and 

telecoms (10%) [3]. 

Kazakhstan has been vigilant in combating cyber threats and terrorism.  The Cyber Defense Center was 

founded in Almaty in 2021, serving as Central Asia's primary cybersecurity hub.  The center reported more than 

3,000 cyberattacks in January 2021 alone, a 2.8-fold increase over the previous year [4].  By 2023, Kazakhstan had a 

national cybersecurity index score of 48.05%, placing 78th out of 176 countries [5].  That same year, the country saw 

an increase in cyberattacks on media outlets, prompting a roundtable on "Information Security of the Media" in 

December 2023. 

Belarus has likewise prioritized cyber security.  In 2020, it established the National Security Service to 

monitor and combat cyber threats.  Demand for cybersecurity in Belarus has continuously increased as the country 

has become more digitally connected.  By 2024, Belarus would account for 7% of all cyberattacks in the CIS, with 

the majority of attacks targeting government entities (22%) and industrial businesses (14%) [6]. Joint drills and data-

sharing procedures with Russia and other CIS countries have boosted its defense capabilities. 

Because of its proximity to Afghanistan, Uzbekistan continues to experience drug trafficking and terrorism 

threats.  In 2021, the government increased engagement with organizations like the OSCE and the United Nations.  It 

actively participated in virtual regional dialogues on foreign terrorist fighters, demonstrating a commitment to global 
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counterterrorism methods [7].  By 2022, Uzbekistan had a rise in registered drug users, notably among young.  

Additionally, 181 drug-related crimes involving synthetic cannabinoids were reported in 2021 [8]. 

Kyrgyzstan and Tajikistan continue to fight terrorism and drug trafficking, particularly considering their 

proximity to Afghanistan.  In 2022, both countries participated in a UN High-Level Counterterrorism Conference on 

border security and regional cooperation.  Tajikistan, which shares a 1,300-kilometer border with Afghanistan, has 

proposed establishing a dedicated agency under the Shanghai Cooperation Organization to combat drug trafficking 

and calling for a regional "safety belt" around Afghanistan [9-10]. 

 Collectively, these measures demonstrate the CIS countries' willingness to combat transnational dangers 

through legal reforms, multilateral cooperation, and the establishment of specialised organizations.  Despite ongoing 

hurdles, significant progress was achieved between 2020 and 2025 toward developing a coordinated regional 

security framework. 

Problems and Challenges. The Commonwealth of Independent States (CIS) continues to face significant 

challenges in dealing with transnational threats, which are growing increasingly complex in the context of 

geopolitical tensions and technological innovation.  Among the most significant challenges are political instability, 

limited financial and technological resources, and a lack of effective member-state collaboration channels.  These 

threats not only jeopardize national security, but also erode regional efforts to combat terrorism, cybercrime, 

organized crime, and illicit trafficking. 

Political instability in certain CIS countries has had a direct impact on their capacity to implement consistent 

security plans.  The events in Kyrgyzstan in 2020 provide a major example: following disputed legislative elections, 

huge protests resulted in the president's resignation and a swift change in leadership.  This period of political turmoil 

greatly weakened institutional stability and hampered efforts to coordinate counterterrorism operations and border 

control, rendering the country more exposed to both foreign and internal security threats [11].  Instability in one 

country frequently undermines regional collaboration, resulting in security gaps that transnational actors might 

exploit. 

Political disturbances are exacerbated by a lack of financial and technological resources throughout the 

region.  Although the cybersecurity market in the CIS is expected to exceed $4.43 billion by 2025, gaps in funding 

and technological expertise remain significant [12].  While Russia and Kazakhstan have made significant 

investments in cybersecurity infrastructure, smaller economies such as Kyrgyzstan, Tajikistan, and Armenia continue 

to face obsolete systems and little professional capacity.  This unequal growth complicates coordinated regional 

responses to cyber threats since not all countries can equally contribute to or benefit from collective defense 

measures. 

Despite the presence of international agreements aimed at promoting collaboration, such as the CIS 

Agreement on the Exchange of Information in the Fight Against Terrorism and Extremism, the practical application 

of these frameworks is inconsistent [13].  Bureaucratic lethargy, variations in national security policies, and mistrust 

among member states frequently hinder the speed and scope of data sharing.  As a result, many prospective 

collaborative operations are postponed or limited in efficacy.  The lack of real-time intelligence sharing also limits 

the region's capacity to respond promptly to emerging threats, particularly cyberattacks, which necessitate instant 

coordination. 

Prospects and Recommendations. To address these limits, greater strategic integration of technical 

instruments into regional security operations is required.  The use of artificial intelligence for monitoring cross-

border data flows and detecting early signals of extremist activity has already shown encouraging results globally, 

and its deployment in the CIS setting has the potential to close many of the current capability gaps [14].  

Furthermore, blockchain technologies provide secure venues for the exchange of sensitive information, which may 

increase mutual confidence while reducing concerns about data tampering or breaches [15].  However, technological 

solutions are only effective if they are accompanied by political will and adequate institutional backing. 

Given these circumstances, developing new structures for CIS collaboration is a critical step forward.  

Proposals such as establishing a unified regional counterterrorism headquarters could improve decision-making and 

operational command among member states.  This agency would not only coordinate intelligence and law 

enforcement actions, but would also enable the pooling of resources and technologies, resulting in a more balanced 

and comprehensive approach to regional security.  Integrating this structure into larger frameworks like the Shanghai 

Cooperation Organization or the Collective Security Treaty Organization could boost its legitimacy and capacity. 

Ultimately, combating transnational challenges in the CIS region will necessitate more than individual 

national initiatives.  It necessitates a coordinated, well-resourced, and technologically advanced approach that 

acknowledges the interconnectedness of security in a worldwide society.  Only by tackling current political, 

financial, and institutional hurdles can CIS countries develop the resilience required to face the changing danger 

scenario of the twenty-first century. 

Conclusion. The examination of transnational threats in the Commonwealth of Independent States (CIS) from 

2020 to 2025 finds both significant progress and persisting systemic vulnerabilities in the region's approach to 

collective security.  The complexities of today's security challenges—from terrorism and drug trafficking to 

cybercrime and environmental degradation—have highlighted the limitations of unilateral national efforts and 

reinforced the need for coordinated, multinational responses.  The transboundary character of these threats 
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necessitates integrative approaches that go beyond traditional security paradigms and rely on regional solidarity, 

technical innovation, and institutional adaptation. 

Empirical evidence from Russia, Kazakhstan, Uzbekistan, and other member nations shows a growing 

realization of the value of collaboration procedures and the progressive institutionalization of joint security efforts.  

Significant achievements, such as the upgrading of legal frameworks, the conduct of multinational counterterrorism 

exercises, and the construction of national cybersecurity centers, are tangible steps toward improving regional 

preparation.  However, gaps in resource distribution, governance competence, and technology progress continue to 

undermine the CIS's collective security posture.  Political volatility in particular governments, such as Kyrgyzstan in 

2020, exacerbates the challenge of maintaining consistent and effective regional coordination. 

Furthermore, institutional restrictions in the implementation of information-sharing agreements, as well as the 

lack of a single strategic command for combating transnational threats, reduce the overall efficacy of current security 

arrangements.  These difficulties are exacerbated by the unequal use of digital tools and a lack of consistent 

standards across national cybersecurity frameworks. 

 In this setting, new institutional structures, such as a united regional counterterrorism center, appear to be 

increasingly important.  Furthermore, incorporating sophisticated technologies such as artificial intelligence and 

blockchain into threat monitoring, data protection, and operational coordination mechanisms might help improve 

situational awareness and strategic responsiveness across the region. 

Finally, the CIS's ability to effectively respond to the multidimensional nature of transnational threats will be 

determined by its ability to break down national silos and adopt a more integrated, technologically flexible, and 

strategically aligned security architecture.  CIS countries may strengthen intergovernmental cooperation, invest in 

human and technological capital, and institutionalize cooperative operational methods to build the resilience needed 

to face current and future risks in an increasingly interconnected international system. 
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Аннотация: Бұл мақалада су мәселесінің халықаралық қатынастардағы рөлі мен трансшекаралық су 

ресурстарын басқару мәселелері қарастырылады. Дамыған және дамушы елдердегі су саясатының 

айырмашылықтары, су дипломатиясының маңызы, сондай-ақ Израиль мен Нидерланды секілді елдердің 

тиімді су басқару тәжірибелері талданады. Қазақстанның су ресурстарын басқарудағы халықаралық 

ынтымақтастығы және трансшекаралық су келісімдерінің рөлі де қарастырылады. Жаһандық климаттық 

өзгерістер жағдайында суды тиімді пайдалану мен басқарудың болашақтағы ғылыми және саяси аспектілері 

ұсынылады. 

Кілт сөздер: су дипломатиясы, трансшекаралық су ресурстары, су саясаты, халықаралық 

ынтымақтастық, климаттың өзгеруі, Қазақстанның су саясаты. 
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COMPARATIVE ANALYSIS OF THE WATER PROBLEM IN MODERN INTERNATIONAL RELATIONS 

 

Abstract: This article examines the role of water issues in international relations and the management of 

transboundary water resources. Differences in water policies between developed and developing countries, the 

importance of water diplomacy, and the effective water management practices of countries such as Israel and the 

Netherlands are analyzed. The study also explores Kazakhstan’s international cooperation in water resource 

management and the role of transboundary water agreements. In the context of global climate change, future 

scientific and political aspects of efficient water use and management are proposed. 
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Қазіргі халықаралық қатынастар жүйесінде су ресурстары ұлттық қауіпсіздік, тұрақты даму және 

геосаяси стратегияның маңызды элементіне айналуда. Су – тек табиғи ресурс қана емес, сонымен қатар 

трансшекаралық сипаттағы күрделі геосаяси фактор, мемлекетаралық қатынастардың реттеушісі және 

жаһандық экологиялық қауіпсіздіктің негізі. Демографиялық өсім, климаттың өзгеруі және 

индустрияландыру деңгейінің артуы су ресурстарына түсетін жүктемені күшейтіп, көптеген аймақтарда су 

тапшылығы мәселесін ушықтыруда. Бұл жағдай мемлекеттер арасындағы бәсекелестікті арттырып, су 

дипломатиясының жаңа формаларын қалыптастыру қажеттілігін туындатады. Осы мақалада біз су 

мәселесінің халықаралық қатынастардағы орнын талдап, әртүрлі аймақтардағы су дағдарысының 

ерекшеліктерін, олардың саяси, экономикалық және экологиялық аспектілерін салыстырмалы түрде 

қарастырамыз. Сонымен қатар, су ресурстарын басқару тәжірибелерін зерттеп, су дипломатиясының тиімді 

механизмдерін айқындау арқылы өңірлік және жаһандық деңгейдегі ықтимал шешімдерді ұсыну мақсатын 

көздейміз. Зерттеу барысында салыстырмалы талдау, тарихи-саяси бағалау және халықаралық тәжірибені 

саралау әдістері қолданылады. 

Су ресурстарының халықаралық қатынастардағы рөлі артып келеді, себебі су тек экологиялық фактор 

ғана емес, сонымен қатар экономикалық даму мен ұлттық қауіпсіздікті қамтамасыз етудің стратегиялық 

элементі болып табылады. Әлемдік су тұтыну көлемі соңғы 50 жылда үш есеге артты, ал көптеген 

аймақтарда су қорының азаюы экономикалық, әлеуметтік және саяси тұрақсыздыққа алып келуде. Су 

тапшылығы әсіресе суы шектеулі мемлекеттер мен аймақтарда аса өткір көрініс табады, мысалы, Таяу 

Шығыс, Солтүстік Африка және Орталық Азияда [1]. 

Қазіргі жаһандық саясатта су ресурстарының маңызы айтарлықтай артты. Бірқатар өңірлерде ол мұнай мен 

газға теңестірілетін стратегиялық ресурсқа айналып отыр. Әсіресе, трансшекаралық су көздері халықаралық қарым-

қатынастардың күрделі элементіне айналып, ынтымақтастықтың немесе шиеленістің негізгі себептерінің біріне 

айналуда. Бұл жағдай су дипломатиясының рөлін күшейтуді қажет етеді. Су ресурстарының әділ әрі тиімді бөлінуі 

аймақтық тұрақтылық пен экономикалық даму үшін шешуші мәнге ие. 
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Су – тек табиғи ресурс қана емес, сонымен қатар экономикалық және әлеуметтік тұрақтылықтың 

негізі. Ауыл шаруашылығы, өнеркәсіп, энергетика сияқты маңызды салалар судың тұрақты қолжетімділігіне 

тәуелді. Сондықтан су қауіпсіздігі – әлемдік қауымдастық үшін өзекті мәселелердің бірі. Су тапшылығы 

азық-түлік өндірісіне, экологиялық тепе-теңдікке және халықтың денсаулығына әсер етеді. Осы тұрғыда, 

суды тиімді басқару мен оны ұтымды пайдалану тұрақты даму мақсаттарын жүзеге асырудың басты шарты 

болып саналады. 

Климаттық өзгерістер су айналымына тікелей ықпал етуде. Ғылыми зерттеулер жауын-шашын 

мөлшерінің тұрақсыздығы, су қоймаларының тартылуы және шөлейттену процестерінің күшеюі су 

тапшылығын ушықтыратынын дәлелдейді. Бұл өзгерістер ауыл шаруашылығының өнімділігін төмендетіп, 

табиғи экожүйелердің бұзылуына алып келеді. Сонымен қатар, су көздерінің азаюы мемлекетаралық 

шиеленістерді өршітуі мүмкін. Осыған байланысты, халықаралық деңгейде су саясатын жетілдіру және 

климаттық өзгерістерге бейімделу тетіктерін әзірлеу аса маңызды. 

Орталық Азия – су мәселелері бойынша әлемдегі ең күрделі аймақтардың бірі. Өңірдің негізгі су 

көздері – Әмудария мен Сырдария өзендері, олардың ағысы бірнеше мемлекеттерді қамтиды. Егембердиева 

(2024), зерттеуінде кеңес Одағы ыдырағаннан кейін суды пайдалану режимі өзгеріп, бұл трансшекаралық 

даулардың күшеюіне алып келгені жайлы жазылған. Қазақстан, Өзбекстан және Түрікменстан суды негізінен 

ауыл шаруашылығы үшін қолданса, Қырғызстан мен Тәжікстан су электр энергиясын өндіруге басымдық 

береді [2]. Осылайша, аймақтың экономикалық құрылымындағы айырмашылықтар су бөлінісіне қатысты 

саяси келіспеушіліктерге себеп болуда. 

Ормоналиев пен Сабиров (2023) зерттеуінде Қырғызстан мен Тәжікстан арасындағы суға қатысты 

қақтығыстар ұзақ жылдарға созылып келеді. Бұл екі мемлекет су ресурстарының жоғары ағысында 

орналасқандықтан, суды өз мүдделеріне сәйкес пайдалануға ұмтылады. Көптеген зерттеулер көрсеткендей, 

Ферғана жазығындағы су тапшылығы мен шекаралық аймақтардағы су қоймаларының реттелмеуі екі ел 

арасындағы шиеленістерді үдетуде [3]. 

С. Чаттерджи мен Х. Курнияуан (2024) зерттеуінде Қырғызстан мен Тәжікстан арасындағы су 

мәселесінің тек экономикалық емес, сонымен қатар этникалық және саяси себептері бар екендігі талданады. 

Авторлар су көздеріне бақылау жасау жергілікті қауымдастықтар арасында текетірес тудыратынын және 

мұның аймақтық қауіпсіздікке тікелей әсер ететінін атап өтеді [4]. 

Су ресурстары тек экологиялық немесе экономикалық мәселе ғана емес, сондай-ақ аймақтық 

тұрақтылықтың басты факторларының бірі болып табылады. Егембердиева (2024) өз еңбегінде судың саяси 

ықпал құралына айналғанын көрсетеді және бұл қақтығыстардың мемлекетаралық қатынастарға кері әсерін 

тигізетінін мәлімдейді. Халықаралық ұйымдар мен келісімдер тарапынан жүргізіліп жатқан әрекеттерге 

қарамастан, суды әділетті бөлу мәселесі шешілмеген күйінде қалып отыр. 

Кейбір зерттеушілер мәселені шешу үшін аймақтық ынтымақтастықты күшейту қажеттігін атап өтеді. 

Балас (2024) жұмысына сәйкес, Орталық Азиядағы су дауларын реттеу үшін Еуропалық Одақтың қатысуы 

және су дипломатиясын дамыту маңызды рөл атқарады [5]. 

Таяу Шығыс – әлемдегі су тапшылығы ең жоғары аймақтардың бірі. Бұл өңірде трансшекаралық су 

ресурстарын пайдалануға байланысты бірнеше күрделі қақтығыстар бар. Израиль мен Палестина 

арасындағы Иордан өзенінің суын бөлу мәселесі, сондай-ақ Түркия, Сирия және Ирак арасындағы Тигр және 

Евфрат өзендеріне қатысты келіспеушіліктер аймақтық тұрақсыздықтың негізгі себептерінің бірі болып 

табылады. 

Сонымен қатар, Египет, Судан және Эфиопия арасындағы Ніл өзенін пайдалану мәселесі ұзақ жылдар 

бойы шешілмей келе жатқан даулы мәселе болып отыр. Бұл даулардың басты себебі – судың шектеулі болуы 

және оны әр мемлекет өз қажеттіліктеріне қарай әділетті бөлгісі келуі. Wadekar (2014) зерттеуінде 

көрсетілгендей, су тапшылығы аймақтағы саяси қақтығыстардың күшеюіне және экономикалық 

тұрақсыздыққа алып келуі мүмкін [6]. 

Khalid (2020) еңбегінде Тигр-Евфрат бассейніндегі судың үлестірілуіне қатысты геосаяси 

факторлардың маңыздылығы атап өтілген. Түркияның су қоймалары мен бөгеттерді салуы, Сирия мен 

Ирактың су ресурстарына қолжетімділігін шектеп, аймақтық шиеленісті күшейтуде [7]. 

Африкада су тапшылығы халықтың әлеуметтік-экономикалық дамуын тежейтін басты факторлардың 

бірі болып отыр. Көптеген елдерде су инфрақұрылымының жеткіліксіздігі, климаттың өзгеруі және халық 

санының өсуі судың тапшылығын күшейтуде. Азияда Қытай мен Үндістан арасындағы Брахмапутра өзенінің 

суын бөлу мәселесі, сондай-ақ Ганг өзеніне қатысты Үндістан мен Бангладеш арасындағы даулар өңірлік 

тұрақтылыққа қауіп төндіруде [8]. 

Халықаралық су дипломатиясы – трансшекаралық су ресурстарын әділетті бөлу мен басқаруға 

бағытталған көпжақты келіссөздер мен ынтымақтастық тетіктері. Оның негізгі мақсаты – су тапшылығынан 

туындайтын дауларды бейбіт жолмен шешу, аймақтық тұрақтылықты сақтау және су ресурстарын орнықты 

пайдалану. Су дипломатиясы мемлекеттер арасындағы келісімдерді әзірлеу, халықаралық құқықтық 

нормаларды сақтау және суды тиімді басқару стратегияларын дамыту міндеттерін атқарады. Бұл тетік суды 

бөлісуге байланысты қақтығыстардың алдын алуға, мемлекетаралық сенімді нығайтуға және ұзақ мерзімді 

экологиялық тұрақтылықты қамтамасыз етуге бағытталған. 
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Су дипломатиясы – халықаралық қатынастардағы маңызды бағыттардың бірі, себебі трансшекаралық 

су ресурстарын әділетті бөлу мен тұрақты басқару мемлекетаралық ынтымақтастықты талап етеді. БҰҰ суға 

байланысты бірнеше халықаралық келісімдер қабылдады, олардың ішінде 1992 жылғы Хельсинки 

Конвенциясы мен 1997 жылғы БҰҰ Су Конвенциясы ерекше маңызға ие. Бұл құжаттар су ресурстарын 

пайдалану мен қорғау принциптерін белгілеп, мемлекеттер арасындағы су қақтығыстарын болдырмауға 

бағытталған [9].  

Қазіргі таңда су мәселесі халықаралық қатынастардың маңызды элементіне айналып, жаһандық 

тұрақтылық пен қауіпсіздікке тікелей әсер етуде. Су тек табиғи ресурс қана емес, сонымен қатар 

мемлекеттердің экономикалық, әлеуметтік және экологиялық тұрақтылығын қамтамасыз ететін 

стратегиялық фактор болып табылады. Әлемдегі су тапшылығының артуы, климаттың өзгеруі және халық 

санының өсуі трансшекаралық өзендер мен көлдерді басқару мәселесін одан әрі күрделендіруде. Дамыған 

және дамушы елдердегі су саясатының ерекшеліктері айқын байқалады: дамыған мемлекеттер су 

ресурстарын басқаруда инновациялық технологияларды белсенді түрде қолданып, тиімді инфрақұрылымдар 

құрса, дамушы елдерде су тапшылығы мен басқару жүйесінің әлсіздігі мәселелерді ушықтыруда. Осыған 

байланысты, су дипломатиясының рөлі артып, мемлекетаралық ынтымақтастықты нығайту қажеттілігі 

туындап отыр. 

 

 
Сурет 1-Халықаралық су дипломатиясының тиімділігін арттыру 

 

Халықаралық су дипломатиясы – трансшекаралық су ресурстарын әділетті бөлу мен орнықты 

басқаруды қамтамасыз етуге бағытталған мемлекетаралық қатынастардың жиынтығы. Оның негізгі мақсаты 

– су тапшылығы мәселелерін бейбіт жолмен шешу, мемлекетаралық қақтығыстардың алдын алу және су 

ресурстарын ұзақ мерзімді және экологиялық тұрғыдан тиімді пайдалану. Бұл дипломатияның негізгі 

құралдарына екіжақты және көпжақты келісімдер, халықаралық құқықтық тетіктер, ғылыми-техникалық 

ынтымақтастық және халықаралық ұйымдардың араласуы жатады. Ёров (2024) өз зерттеуінде 

трансшекаралық өзендерді басқаруда дипломатиялық келісімдердің маңыздылығын атап көрсетеді және 

мемлекеттердің суды әділетті пайдалану механизмдерін әзірлеуі қажеттігін айтады. Халықаралық су 

дипломатиясының аймақтық қауіпсіздікке әсерін талдай отырып, су-энергетикалық ресурстарды бірлесіп 

пайдалану тұрақты даму үшін шешуші фактор екенін атап өтеді. Жалпы алғанда, су дипломатиясы 

халықаралық құқық нормаларын сақтай отырып, елдер арасындағы сенімді нығайтуға, суға қатысты 

дауларды шешуге және табиғи ресурстарды бірлесіп басқару арқылы өңірлік тұрақтылықты қамтамасыз 

етуге бағытталған [10]. 

 

Кесте 1- Су мәселелерін басқарудың салыстырмалы талдауы 

Критерий  Дамыған елдер (АҚШ, ЕО) 
Дамушы елдер (Орталық 

Азия, Африка) 

Тиімді тәжірибелер (Израиль, 

Нидерланды) 

Су саясаты 

Мемлекеттік реттеу, 

инновациялық технологиялар 

мен су тазарту жүйелері 

кеңінен қолданылады 

Су тапшылығы жиі 

кездеседі, инфрақұрылым 

әлсіз, суды басқару тиімсіз 

Израильде тамшылатып суару 

және теңіз суын тұщыландыру, 

Нидерландыда суды тиімді 

басқару жүйелері қолданылады 

Суды тұтыну және 

басқару 

Суды қайта өңдеу және 

тұтынуды бақылау жүйелері 

жақсы дамыған 

Су ресурстары көбінесе 

ауыл шаруашылығы мен 

өнеркәсіпке тәуелді, 

шығындар жоғары 

Израиль – суды қайта өңдеу 

мен тиімді пайдалану бойынша 

әлемдік көшбасшы 
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Трансшекаралық 

су 

ынтымақтастығы 

Еуропада мемлекетаралық су 

келісімдері тиімді жұмыс 

істейді (мысалы, Рейн өзені 

келісімі) 

Орта Азияда 

трансшекаралық өзендерге 

байланысты елдер арасында 

келіспеушіліктер жиі 

кездеседі 

Халықаралық тәжірибеде Ніл 

өзенін бөлу бойынша 

келіссөздер, Женева 

Конвенциясы негізінде 

шешімдер қабылданады 

Климаттық 

өзгерістердің әсері 

Климаттың өзгеруіне бейімделу 

үшін технологиялық шешімдер, 

су сақтау инфрақұрылымы 

жақсы дамыған 

Қуаңшылық пен жауын-

шашын тапшылығы үлкен 

мәселе, инфрақұрылымның 

әлсіздігі салдарынан су 

ресурстары тиімді 

пайдаланылмайды 

Нидерланды климаттық 

өзгерістерге бейімделу үшін 

күрделі гидротехникалық 

жүйелерді дамытқан 

Ескертпе- Автордың құрастыруымен 

 

Су мәселесін тиімді басқару үшін бірқатар практикалық шараларды жүзеге асыру қажет. Біріншіден, 

трансшекаралық су ресурстарын әділетті бөлу және басқару үшін су дипломатиясын жетілдіру қажет. 

Қазақстан мен Орта Азия елдері су-энергетикалық балансты сақтау мақсатында ортақ құқықтық негіздерді 

әзірлеп, халықаралық деңгейде келіссөздер жүргізу механизмдерін жетілдіруі тиіс. Екіншіден, су 

инфрақұрылымын дамыту маңызды, өйткені су сақтау, тасымалдау және қайта өңдеу жүйелерін жетілдіру 

арқылы су ресурстарын тиімді пайдалану қамтамасыз етіледі. Тамшылатып суару, суды қайта пайдалану 

және үнемдеу технологияларын кеңінен енгізу басты назарда болуы тиіс. Үшіншіден, аймақтық 

ынтымақтастықты күшейту қажет, бұл әсіресе Орталық Азия елдері арасында су ресурстарын басқарудың 

жаңа келісімдерін жасап, ортақ басқару құрылымдарын құруды талап етеді. Сонымен қатар, климаттың 

өзгеруіне бейімделу шараларын қабылдап, экожүйелердің тұрақтылығын сақтау үшін ғылыми негізделген су 

стратегияларын әзірлеу керек. 

Болашақта су мәселесін тереңірек зерттеу қажеттілігі туындайды. Су ресурстарын басқарудың жаңа 

технологияларын дамыту, атап айтқанда, тұщыландыру, су тазарту және қайта өңдеу жүйелерінің тиімділігін 

арттыру маңызды бағыттардың бірі болып табылады. Сондай-ақ, трансшекаралық су ынтымақтастығының 

құқықтық аспектілерін зерттеп, мемлекеттер арасындағы су қатынастарын реттейтін жаңа келісімдер мен 

заңнамалық нормалардың ықпалын бағалау қажет. Климаттың өзгеруінің су ресурстарына ұзақ мерзімді 

әсерін талдап, су тапшылығының болашақтағы динамикасын болжау да маңызды ғылыми бағыттардың бірі 

болмақ.  
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include trade, political reforms, and human rights. The EU's Central Asia strategy, approved in 2019, emphasizes 

reforms, democracy, and economic diversification. Despite challenges, including the COVID-19 pandemic and 

concerns over human rights and elections in countries like Kazakhstan, Kyrgyzstan, and Uzbekistan, the EU 

continues to engage with Central Asia through diplomacy, funding, and development assistance. The EU has 

supported regional cooperation through initiatives like the Central Asia COVID-19 Crisis Response Programme and 

the development of sustainable energy. Relations with Turkmenistan remain strained due to its repressive 

government, while efforts in Tajikistan focus on human rights and political reforms. The EU’s support for WTO 

accession and the GSP+ trade scheme highlights its commitment to fostering economic growth and political stability 

in the region. 

Keywords: Regional Cooperation, Central Asia Strategy (2019), Trade Relations, Political and Security 

Dialogues, European Union (EU), Central Asia 

 

Аннотация. Отношения Европейского Союза (ЕС) и стран Центральной Азии значительно 

изменились с 2016 года, особенно благодаря лидерству Узбекистана, способствующему региональному 

сотрудничеству. Основные направления сотрудничества включают торговлю, политические реформы и 

права человека. Стратегия ЕС в отношении Центральной Азии, утвержденная в 2019 году, акцентирует 

внимание на реформах, демократии и диверсификации экономики. Несмотря на трудности, включая 

пандемию COVID-19 и проблемы с правами человека и выборами в таких странах, как Казахстан, 

Кыргызстан и Узбекистан, ЕС продолжает взаимодействовать с Центральной Азией через дипломатию, 

финансирование и развитие. ЕС поддерживает региональное сотрудничество через такие инициативы, как 

Программа реагирования на кризис COVID-19 в Центральной Азии и развитие устойчивой энергетики. 

Отношения с Туркменистаном остаются напряженными из-за репрессивного правительства, в то время как 

усилия в Таджикистане сосредоточены на правах человека и политических реформах. Поддержка ЕС 

вступления в Всемирную торговую организацию (ВТО) и торговой схемы GSP+ подчеркивает его 

приверженность стимулированию экономического роста и политической стабильности в регионе. 

Ключевые слова: Региональное сотрудничество, Стратегия Центральной Азии (2019), торговые 

отношения, диалоги по безопасности и политике, Европейский Союз (ЕС), Центральная Азия. 

 

The relationship between the European Union and Central Asian countries was not as dynamic in the past due 

to disagreements over borders and resources. However, the situation changed significantly with Uzbekistan's 

leadership in 2016, which opened up new opportunities for regional cooperation. The first summit of Central Asian 

leaders on regional cooperation since the 1990s took place in Astana in March 2018, followed by a second summit in 

Tashkent in November 2019. Renewable energy sources have also become a key area of focus, given the region's 

vast potential for cooperation and investment. The regional economy suffered a significant decline in 2020 due to the 

COVID-19 pandemic but began to recover in 2021, with an expected growth rate of 3.9%. 

All Central Asian countries pursue multi-vector foreign policies, aiming to maintain balanced relations with 

Russia, China, the EU, and the US. Relations with Turkey and Iran are also significant. Turkmenistan has largely 

remained isolated, with its 'permanent neutrality' status even recognized by the UN. Trade with the EU, primarily in 

mineral resources, is important for Kazakhstan and is growing with Uzbekistan, especially after the adoption of the 

EU-Uzbekistan Textiles Protocol in 2016. The EU has also supported the accession of Kyrgyzstan, Tajikistan, and 

Kazakhstan to the World Trade Organization (WTO). Kazakhstan and Kyrgyzstan are members of the Eurasian 

Economic Union. 

In 2016, the European Parliament endorsed the EU’s Central Asia strategy, urging for a more focused 

approach. This strategy was formally approved by the EU Council in June 2019. The depth of the EU’s engagement 

with Central Asia is contingent on the willingness of individual countries in the region to implement reforms, 

promote democracy, uphold human rights, ensure the rule of law, and safeguard judicial independence. Additionally, 

efforts to modernize and diversify the economy, including supporting the private sector and small and medium-sized 

enterprises (SMEs) in a free-market economy, are essential. 

The importance of regional cooperation and a collective approach has been repeatedly emphasized in EU-

Central Asia Ministerial Meetings. The 16th EU-Central Asia Ministerial Meeting, held on 17 November 2020, 

reaffirmed support for the 2019 strategy and addressed the impact of the COVID-19 pandemic on the region. In July 

2020, the EU, in collaboration with the World Health Organization (WHO), launched the Central Asia COVID-19 

Crisis Response Programme (CACCR), which allocated EUR 3 million to support the region’s efforts in 

strengthening long-term health system resilience. 

Since 2013, high-level political and security dialogues between the EU and Central Asia have been held 

regularly. A notable dialogue in this regard took place on 28 May 2019 in Brussels, involving Central Asian 

countries and Afghanistan. This meeting included discussions on the EU Central Asia Strategy and the promotion of 

EU-Asia connectivity. 

The EU has established Delegations in all Central Asian countries, with the Delegation to Turkmenistan 

opening in July 2019. The EU Delegation to Mongolia was opened in 2017. 

From 2014 to 2020, Central Asian countries received EUR 1.02 billion in funding through the Development 

Cooperation Instrument (DCI), which included both bilateral assistance and regional programs (EUR 360 million). 
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Horizon Europe, the EU’s new funding program for research and innovation, offers EUR 95.5 billion globally over a 

seven-year period (2021-2027). 

In 2020, the total two-way trade in goods between the EU and Central Asia reached EUR 22.3 billion, with 

Central Asia having a trade surplus of EUR 4.1 billion. EU assistance is primarily directed toward areas such as 

education, regional security, sustainable natural resource management, and socio-economic development. 

Kazakhstan and Turkmenistan, having achieved upper-middle-income status, are no longer eligible for the bilateral 

components of the Development Cooperation Instrument (DCI), although they still benefit from regional programs. 

The European Instrument for Democracy and Human Rights (EIDHR) operates in all Central Asian countries except 

Turkmenistan, where civil society organizations are limited, poorly organized, and heavily controlled. 

The EU has been updating its older Partnership and Cooperation Agreements (PCAs) with Central Asian 

nations. The 10th EU-Central Asia Working Group on Environment and Climate Change (WGECC) meeting was 

held on 4-5 October 2021. On 6 October 2021, the EU-Central Asia Civil Society Forum took place in Almaty, 

focusing on the theme "Building a Better Future: Involvement in Sustainable Post-COVID Recovery." 

The situation in Afghanistan, following the Taliban's takeover in August 2021, has become not only a global 

issue but also a primary concern for Central Asian governments. The region has become a critical area for combating 

religious extremism, terror networks, and drug trafficking. While Central Asian republics, particularly Tajikistan, 

remain hesitant to engage with the Taliban, the latter has simultaneously pursued a diplomatic effort to reassure its 

Central Asian neighbors. 

The ongoing humanitarian crisis in Afghanistan could lead to an influx of Afghan refugees into Central Asia, 

making these countries potential recipients of additional EU support, both financial and political. 

Regarding Kazakhstan, the European Parliament approved the Enhanced Partnership and Cooperation 

Agreement (EPCA) in 2017, emphasizing the importance of the "more for more" principle to encourage political and 

socio-economic reforms. 

On 10 May 2021, the EU and Kazakhstan Cooperation Council met in Brussels to enhance bilateral relations 

under the EPCA and to discuss developments in Central Asia. The 18th EU-Kazakhstan Partnership and Cooperation 

Council (PCC) took place on 11 October 2021 in Brussels, focusing on cooperation and the implementation of the 

EPCA, the situation in Afghanistan after the Taliban’s takeover, the need for EU visa facilitation for Kazakh 

citizens, and human rights issues. 

The European Parliament has not observed elections in Kazakhstan since 2005. The Organisation for Security 

and Cooperation in Europe’s Office for Democratic Institutions and Human Rights (OSCE/OIDHR) observed the 

January 2021 parliamentary elections and identified several issues, including the lack of genuine opposition to the 

ruling Nur-Otan party and non-compliance with OSCE/ODIHR recommendations regarding fundamental freedoms, 

election impartiality, and eligibility. The European External Action Service (EEAS) also noted that while 

Kazakhstan had made significant political reforms, the elections missed the opportunity to demonstrate their 

effective implementation. 

In a resolution dated 11 February 2021, Parliament raised concerns over the human rights situation in 

Kazakhstan, calling for adherence to the legal framework for elections. The resolution highlighted the need to 

implement OSCE recommendations to safeguard fundamental freedoms, end the arbitrary detention of human rights 

defenders and opposition members, protect the rights of the LGBTI community, and ensure the safety of ethnic 

minority groups. Additionally, Parliament called for the consideration of individual sanctions against Kazakh 

officials responsible for human rights violations. 

An Enhanced Partnership and Cooperation Agreement (EPCA) with Kyrgyzstan was initialed in July 2019. 

The EU is a key supporter of sustainable development and reforms in Kyrgyzstan. From 2014 to 2020, the EU 

allocated EUR 174 million in grant-based development assistance, focusing on three main areas: the rule of law, 

integrated rural development, and education. Additionally, the EU supports Kyrgyzstan’s democratic transition and 

elections through a rule-of-law program, and has committed EUR 20 million for stabilisation and democratisation 

efforts. 

The OSCE/ODIHR monitored the parliamentary elections in 2015 and the presidential elections in 2017. 

Parliamentary elections were held on 4 October 2020 but were annulled following widespread protests over 

irregularities and vote-buying. President Sooronbay Jeenbekov resigned on 15 October 2020, and new presidential 

elections were held on 10 January 2021, with Sadyr Japarov becoming the country’s sixth president. The EU 

observed issues such as low voter turnout, an unequal playing field for candidates, breaches in campaigning 

procedures, and abuse of administrative resources, as reported by OSCE/OIDHR. The EU urged the president to 

uphold commitments to fundamental freedoms and human rights, respect the constitution, and ensure parliamentary 

elections were conducted in cooperation with the OSCE/OIDHR. President Japarov set the date for the next 

parliamentary elections for 28 November 2021. 

In a referendum on 11 April 2021, voters approved a new constitution that will reduce the number of 

parliamentary seats by 25%, to 90, and grant the president the power to appoint judges and leaders of law 

enforcement agencies. The new constitution also allows the president to seek re-election for a second term, replacing 

the previous law limiting the president to one term. In response to the constitutional changes, the EU issued a 

statement on 22 April 2021, expressing regret over the lack of inclusive dialogue with civil society but reaffirming 

its commitment to supporting Kyrgyzstan’s reform agenda. 
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On 1 June 2021, the EU Special Representative for Central Asia, Peter Burian, arrived in the Kyrgyz Republic 

to hold bilateral meetings with President Japarov and other relevant leaders, to discuss bilateral cooperation, the state 

of play as regards human rights issues and challenges in the implementation of the EU strategy for Central Asia, 

among other issues. 

The 18th EU-Kyrgyz Republic Cooperation Council, held on 4 June 2021, focused on strengthening the rule 

of law, advancing judicial and electoral reforms, promoting good governance, fostering cooperation with civil 

society, and addressing human rights issues. The 11th EU-Kyrgyz Republic annual Human Rights Dialogue took 

place in Brussels on 6 September 2021, where the EU raised concerns over COVID-19 restrictions leading to an 

increase in gender-based violence, curbs on independent media, and controversial legislative proposals. Kyrgyzstan 

also hosted the first EU-Central Asia Economic Forum in Bishkek on 5 November 2021. 

In relation to Kyrgyzstan, the European Parliament expressed concerns in 2015 over proposed LGBTI 

"propaganda" laws. In January 2019, Parliament issued recommendations regarding the negotiation of a new bilateral 

agreement. Following clashes on the Kyrgyz-Tajik border in April 2021, the Chair of the Parliament's AFET 

committee, David McAllister, and D-CAS Chair, Fulvio Martusciello, issued a statement on 3 May 2021 welcoming 

the ceasefire and urging both sides to engage in diplomatic discussions rather than military conflict. 

Uzbekistan became the ninth beneficiary of the EU’s sustainable development and good governance scheme 

(GSP+) in April 2021. By joining the GSP+ arrangement, Uzbekistan will gain additional economic advantages, 

including the removal of tariffs on two-thirds of the product lines covered by the scheme. This is expected to boost 

the country’s exports and attract foreign investment. In exchange, Uzbekistan is required to implement 27 core 

international conventions related to good governance, human and labor rights, as well as environmental and climate 

protection. 

Under President Shavkat Mirziyoyev, who assumed office in 2016, Uzbekistan has seen some positive 

internal changes, such as the release of several political prisoners. In February 2021, Mirziyoyev signed a law 

moving presidential elections to October 2021. The OSCE/ODIHR reiterated its recommendations concerning party 

financing, vote-counting procedures, and the reduction of state resources for electoral campaigns. Ahead of the 

October 2021 elections, there were concerns about the lack of genuine opposition. Uzbek authorities denied the 

registration of a new political party, Haqiqat va Taraqqiyo (Truth and Progress Social Democratic Party), citing 

invalid signatures collected by opposition politician Khidirnazar Allaqulov. 

In December 2016, the European Parliament approved the EU-Uzbekistan Textile Protocol after the country, 

in cooperation with the International Labour Organization, made a strong commitment to eliminate child labor 

during the annual cotton harvest. In March 2019, Parliament issued recommendations for negotiating the Enhanced 

Partnership and Cooperation Agreement (EPCA). 

In its recommendation of 26 March 2019 regarding a new comprehensive agreement between the EU and 

Uzbekistan, Parliament requested proper oversight of the negotiation process. Parliament was invited to observe 

legislative elections in Uzbekistan for the first time in December 2019, but only the OSCE/ODIHR monitored the 

elections. Parliament declined to observe the elections, citing concerns over their lack of fairness and the fact that 

only pro-regime parties were represented in the Uzbek Parliament. 

Despite these concerns, Parliament agreed to monitor the 24 October 2021 presidential election, even though 

all five registered candidates were reportedly pro-government. Two credible opposition candidates from the Liberal 

Democratic Party and the Truth and Progress Social Democratic Party had been denied registration by the Central 

Election Commission (CEC). 

Turkmenistan continues to be a repressive state under the authoritarian leadership of President 

Berdymukhamedov. Recent developments indicate that there has been little progress in democratic development, and 

the human rights situation remains dire. In 2021, Turkmenistan introduced some constitutional reforms, including the 

creation of an Upper House; however, the role of the Turkmen Parliament remains extremely limited. 

EU-Turkmenistan relations are governed by the 2010 Interim Agreement on trade and trade-related matters, as 

Parliament has yet to ratify the PCA signed in 1998. The EU has reiterated that the rule of law and respect for human 

rights are crucial components of its relationship with Turkmenistan. 

The 13th annual EU-Turkmenistan Human Rights Dialogue was held on 6 July 2021, focusing on 

Turkmenistan's adherence to its international legal obligations, particularly in the areas of human rights, socio-

economic issues, and multilateral cooperation. Parliament has repeatedly raised concerns over Turkmenistan’s 

human rights record, which has led it to block the entry into force of the PCA. In March 2019, Parliament outlined 

recommendations that need to be addressed before it would consider granting its approval. Parliament has never been 

invited to observe elections in Turkmenistan. The 6th EU-Turkmenistan Interparliamentary Meeting is scheduled for 

December 2021. 

EU-Tajikistan relations are currently governed by a PCA, which has been in force since 2010, and Tajikistan 

has expressed interest in opening negotiations for a new bilateral agreement. The EU plans to begin EPCA 

negotiations with Tajikistan in the near future. The ninth EU-Tajikistan Cooperation Council was held on 19 

February 2021, where the development of bilateral relations was assessed, and political and socio-economic 

developments in Tajikistan were discussed. In addition to addressing the impact of COVID-19, the EU encouraged 

Tajikistan to improve its record on fundamental freedoms and human rights. The discussions also covered topics 
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such as political, judicial, and economic reforms, the rule of law, trade, investment, energy relations, and 

international issues. The EU welcomed Tajikistan's interest in becoming a GSP+ beneficiary. 

Officials from the EU and Tajikistan have been engaging in dialogue on human rights, with an agreement on 

enhanced human rights dialogue signed in 2008. The 12th Human Rights Dialogue took place in November 2020, 

where positive discussions were held with non-governmental organizations (NGOs) on penitentiary reform. 

However, concerns were raised regarding torture in detention facilities, and the EU emphasized the need for the 

rehabilitation of victims. 

In a statement issued on 30 April 2021, the EU expressed concern about clashes at the Kyrgyz-Tajik border, 

while also applauding the ceasefire agreement reached by both countries on 29 April 2021 and offering assistance to 

maintain stability and prosperity in the region, a key goal of the Central Asia strategy. 

Parliament gave its consent to the PCA agreement in 2009, but it urged improvements in human rights, 

corruption, health, and education. In a 2016 resolution, Parliament expressed concerns about the worsening human 

rights situation, particularly regarding prisoners of conscience. 

The OSCE/ODIHR observed Tajikistan's parliamentary elections in March 2020, followed by presidential 

elections in October 2020. For the fifth time, Emomali Rahmon of the People’s Democratic Party was re-elected, 

receiving 90% of the vote. 
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Орталық Азия туризм саласының дамуы – қазіргі заманғы аймақтық және жаһандық үдерістердің 

өзгеру жағдайында ғылыми талдаудың маңызды нысаны болып табылады. Соңғы онжылдықта әлемдік 

қауымдастықтың Орталық Азияға деген қызығушылығы артып келеді. Бұл аймақтың Шығыс пен Батыстың 

арасындағы стратегиялық географиялық орналасуымен, сондай-ақ елдердің бай мәдени және тарихи 

мұрасымен тығыз байланысты. Жаһандану, цифрландыру, экологиялық қауіптер және туризм саласындағы 

тұтыну үлгілерінің өзгеруі жағдайында туризмнің тұрақты даму мен аймақтық саясаттың құралы ретінде 

кешенді, пәнаралық тұрғыдан зерттелуінің қажеттілігі артып отыр. 

Аймақтану ғылымы – аймақтардың кеңістіктік дамуын және олардың өзара байланыстарын саяси, 

экономикалық, мәдени және экологиялық факторлар негізінде зерттейтін сала ретінде – туризм саласын 

пәнаралық қырынан қарастыру үшін тиімді ғылыми алаң ұсынады. Орталық Азиядағы туризм қазіргі таңда 

тек экономиканың саласы ретінде ғана емес, сонымен қатар аймақтық бірегейлікті қалыптастыру, 

шекарааралық ынтымақтастықты нығайту, табиғи ресурстарды орнықты пайдалану және мәдени мұраны 

сақтау құралы ретінде де қарастырылады. Сондықтан туризмді аймақтық дамудың кең жүйесінің бір бөлігі 

ретінде зерттеу – география, әлеуметтану, экономика, мәдениеттану, халықаралық қатынастар мен экология 

ғылымдарын біріктіретін пәнаралық тәсілді қажет етеді. 

Кеңестік кезеңнен кейінгі трансформация жағдайында Орталық Азия елдері өздерінің экономикалық 

өсу стратегияларын қайта ойластырып, халықаралық деңгейдегі беделін арттыруға тырысуда. Осы тұрғыда 

туризм – экономиканы әртараптандыру, инвестиция тарту, ұлттық мәдениетті әлемге таныту мен 

халықаралық тартымдылықты арттырудың маңызды құралына айналды. Алайда, бұл салада бірқатар 

мәселелер бар: инфрақұрылымның жеткіліксіз дамуы, туристік бағыттарды ілгерілетудегі жүйеліліктің 

жоқтығы, елдер арасындағы өзара іс-қимылдың жеткіліксіздігі, экологиялық проблемалар және білікті 

кадрлардың жетіспеушілігі [1]. 

Осы мәселелерді шешу үшін пәнаралық зерттеу әдісі маңызды рөл атқара алады. Бұл тәсіл туризмге 

әсер ететін түрлі факторлардың өзара байланысын анықтауға және кешенді шешімдер ұсынуға мүмкіндік 

береді. Мысалы, саяси география әдістері Қытайдың «Бір белдеу – бір жол» бастамасы сияқты халықаралық 

жобалардың туристік бағыттарға ықпалын талдауға көмектеседі. Ал мәдени талдау – аймақтың мәдени 

мұрасы туристік бейне ретінде қалай қалыптасып жатқанын зерттеуге мүмкіндік береді. Экономикалық 

қырынан алғанда – туризмнің ЖІӨ-дегі үлесін бағалауға болады, аймақтық деңгейде шекаралық 

ынтымақтастық, біріккен туристік маршруттар жасау және визалық режимді жеңілдету сияқты мәселелер 

халықаралық қатынастардың прагматикалық аспектілерін көрсетеді, ал әлеуметтанулық көзқарас – 

жергілікті халықтың туризмге деген қатынасын анықтайды. 

Климаттың өзгеруі мен биосфералық аймақтарды сақтау қажеттілігі жағдайында тұрақты туризмнің 

маңызы артып келеді. Орталық Азияда әртүрлі табиғи аймақтар – таулы белдеулерден бастап шөлдер мен 

далаларға дейін – кең көлемде таралған. Бұл әркелкі табиғи ресурстар аймақтың туристік әлеуетін арттырып, 

экотуризм, тау туризмі және шытырман оқиғалы туризм түрлерін дамытуға зор мүмкіндік береді. Алайда, 

бұл үшін туризм мен экологиялық тұрақтылық арасындағы өзара әрекетті терең зерттеу қажет. 

Сондай-ақ, Қазақстан, Өзбекстан және Қырғызстан арасындағы туристік ынтымақтастықты дамытуға 

бағытталған өңіраралық интеграциялық бастамалар аясында Орталық Азияны біртұтас туристік макроаймақ 

ретінде ғылыми тұрғыдан зерделеудің маңыздылығы арта түсуде. Қазіргі таңда визалық саясатты үйлестіру, 

бірлескен туристік брендтер құру, трансшекаралық бағыттар (мысалы, «Ұлы Жібек жолы») арқылы 

интеграция үрдістері байқалуда. 

Осылайша, зерттеу тақырыбының өзектілігі – Орталық Азиядағы туризм саласын аймақтану 

тұрғысында саяси, экономикалық, экологиялық және әлеуметтік-мәдени факторлар негізінде кешенді түрде 

талдау қажеттілігімен айқындалады. Пәнаралық тәсіл бұл саладағы өзара байланыстар мен мәселелерді 

толық түсінуге және туризмді аймақтың тұрақты дамуының маңызды құрамдас бөлігі ретінде дамытуға 

септігін тигізеді. 

Зерттеудің теориялық және әдістемелік негізін аймақтану, туризм, экономика және география 

саласындағы отандық және шетелдік ғалымдардың Орталық Азияның туристік индустриясын дамытуға, 

аймақтарды зерттеудегі пәнаралық тәсілдерге, сондай-ақ халықаралық қатынастар, трансшекаралық 

ынтымақтастық пен аймақтық интеграция мәселелеріне арналған еңбектері құрайды.  

Орталық Азия аймағының саяси, әлеуметтік және экономикалық даму мәселелеріне арналған шетелдік 

ғалымдардың еңбектері, оның ішінде аймақтың халықаралық қатынастардағы рөлі, аймақтық қауіпсіздік 

және экономикалық ықпалдастық мәселелері, аймақтың трансформациясын, мәдениетін және жаһандық 

акторлармен байланысын (Фредерик Старр [2],  М. Брилл Олкотт [3],  Sharon G.M. Koh және Andrei O.J. 

Kwok [4]), туризмнің мәдени және әлеуметтік аспектілері, оның аймақ бейнесін қалыптастырудағы және 

халықаралық қауымдастыққа әсер ету рөлі, туризмнің жергілікті қауымдастықтар арасындағы әлеуметтік 



435 

байланыстар мен экономикалық тиімділікті арттыруға ықпалы  (Джон Урри [5]), туризмді мәдени 

дипломатия контекстінде «жұмсақ күш» құралы ретінде (Джозеф Най [6]), туризмді макро, мезо және микро 

деңгейде қарастырып, мотивация мен мінез-құлық модельдерін (Эрик Кохен [7]), экономикалық тиімділік 

пен ресурстарды басқаруда  пәнаралық тәсілдерін (Дж. Джафари [8]) зерттеген. 

Қазақстандық ғалымдардың,  еңбектері Орталық Азия мен Қазақстандағы интеграциялық 

процестердің теориялық және әдіснамалық негіздерін қалыптастыруда маңызды үлесі, аймақтық тұрақтылық 

пен интеграцияның негізгі факторларын анықтап, сыртқы күштердің аймақтың дамуындағы рөлі (Ш.Б. 

Закиева және С. Кушкумбаев [9]), М. Лаумулин [10]),  т.б.), Аймақтық экономикалық интеграция, 

мемлекеттердің экономикалық интеграциясы мәселелері (А.Г. Гладков [11],  М.М. Максимова [12]), т.б.). 

Туризмді кешенді дамыту мәселелері мен туристік қызметті ұйымдастыру және басқару сұрақтары 

қазақстандық ғалымдардың еңбектерінде кеңінен зерттелген. Қазақстандық ғалымдар арасында бұл 

тақырыпты зерттеуге С.Р. Ердавлетов [13] үлкен үлес қосты. О.Б. Мазбаев [14]   зерттеулері де бұл салада 

маңызды орын алады. Ол Қазақстандағы туризмді дамытудың географиялық аспектілерін, сондай-ақ 

туристік саланы тұрақты дамыту мәселелерін зерттеуге баса назар аударған. 

Бұл зерттеудің теориялық негіздерін туризм, халықаралық қатынастар және аймақтану теориялары 

құрайды. Аталған бағыттар зерттеудің мазмұндық өрісін кеңейтуге мүмкіндік береді, сондай-ақ аймақтық 

туризмнің ерекшеліктерін тереңірек түсінуге, оның халықаралық байланыстар жүйесіндегі орнын 

айқындауға және аймақтық даму келешегін бағалауға негіз болады. 

Туризм теориясы туризмді аймақтық экономиканың маңызды құрамдас бөлігі ретінде қарастырады. 

Бұл теория негізінде туризмнің экономикалық, мәдени және әлеуметтік салдарға ықпалы зерттеліп, оның 

аймақтық даму мен жаһандық интеграция үдерістеріне әсері талданады. 

Аймақтану теориясы Орталық Азия кеңістігінің геосаяси, экономикалық және мәдени ерекшеліктерін 

жан-жақты саралауға мүмкіндік береді. Аймақтану тұрғысынан алғанда, туризм - аймақтың әлеуметтік 

тұрақтылығын қамтамасыз етуге, мәдени мұрасын сақтауға және экономикалық әлеуетін арттыруға ықпал 

ететін маңызды құрал. 

Халықаралық қатынастар теориясы туризмнің халықаралық деңгейдегі маңызын ашуға мүмкіндік 

береді. Бұл теория аясында туризмнің мемлекеттер арасындағы ынтымақтастықты нығайту, мәдени өзара 

алмасу мен экономикалық байланыстарды кеңейту құралы ретіндегі рөлі талданады. Аталған көзқарас 

арқылы Орталық Азия аймағының жаһандық туризм жүйесіндегі орны айқындалады. 

Зерттеуде жаһандану мен трансұлттану теориялары шеңберінде талдау жүргізіледі. Жаһандану 

үдерістері туризмнің кеңеюіне, оның қолжетімді әрі сан алуан болуына ықпал етеді. Жаһандық капитал, 

ақпарат пен еңбек ағындарының қозғалысы аймақтық туристік нарықтардың дамуына әсер ететін маңызды 

факторлар қатарында. Трансұлттық корпорациялар - қонақ үй желілері, әуе компаниялары секілді ірі 

құрылымдар - туризм индустриясының трансформациялануына тікелей ықпал етеді. 

Саяси-экономикалық теория аясында аймақтағы туризм саласының дамуына ықпал ететін факторлар, 

интеграция арқылы біріккен кәсіпорындарды құру, инвестициялық тартымдылықты арттыру, 

мемлекетаралық туристік ағындарды реттеу, салықтық ынталандыру және мемлекеттік қолдау шаралары 

қарастырылады. Сонымен қатар, аймақтық туризмді дамыту стратегиялары бағаланады. 

Әлеуметтік-мәдени теория туризмнің жергілікті қауымдастықтарға, олардың өмір салты мен 

дәстүрлеріне әсерін ашуға бағытталған. Бұл көзқарас туризмді жергілікті мәдени мұраны сақтаудың және 

дәріптеудің құралы ретінде қарастырады, сондай-ақ жергілікті тұрғындар мен туристер арасындағы ықтимал 

мәдени түсінбеушіліктерді болжауға мүмкіндік береді. 

Инновацияның эволюциялық теориясы туризм саласындағы жаңашылдықтарды үздіксіз, динамикалық 

үдеріс ретінде қарастырады. Бұл тәсіл жаңа идеялар мен технологияларды енгізудің маңыздылығына назар 

аудара отырып, өзгермелі нарықтық және әлеуметтік жағдайларға бейімделу қабілетін күшейтуді көздейді. 

Осы зерттеуде регионализм концепциясы негізгі ұстаным ретінде қарастырылады. Регионализм - 

белгілі бір аймақтардың ерекшелігін анықтайтын, олардың тарихи, мәдени, тілдік, климаттық және табиғи-

ресурстық сипаттарын есепке алатын ұғым. Бұл көзқарас аймақтық әртүрлілікті мойындап, саясатта, 

экономикада және әлеуметтік үрдістерде осы ерекшеліктерді ескеруге ұмтылады. 

Туризмді регионализм шеңберінде зерттеу аймақтық ерекшеліктерге сай тұрақты даму стратегияларын 

әзірлеу, аймақтық туристік брендтер қалыптастыру, көлік және логистикалық инфрақұрылымды жетілдіру, 

ортақ туристік бағыттар әзірлеу, табиғи ресурстарды бірлесіп басқару, мәдени өзара әрекеттестік пен 

ынтымақтастықты дамыту және аймақтық қауіп-қатерлерге бірлесе қарсы тұру сияқты аспектілерді қамтиды. 

Жүргізілген зерттеу нәтижелеріне сүйеніп келесідей қорытынды жасаймыз: 

Біріншіден, қазіргі аймақтану ғылымында Орталық Азия туризм саласын пәнаралық зерттеуді қажет. 

Себебі, Орталық Азияның туризм саласын зерттеу барысында аймақтану, халықаралық қатынастар, 

экономика, мәдениет және география сияқты әртүрлі ғылым салаларының интеграциясы маңызды. 

Туризмнің өзара байланыстары мен көпқырлы табиғатын түсіну үшін осы ғылымдардың бірлесе қаралуы 

қажеттігі айқын болды. 

Екіншіден, туризм, аймақ, аймақтану (регионалистика), аймақтық даму, халықаралық қатынастар 

сияқты ұғымдарды мұқият саралау қажет. Бұл ұғымдарды дұрыс анықтау мен жүйелеу Орталық Азия 

аймағындағы туризмнің ерекшеліктерін нақты түсінуге мүмкіндік береді. 
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Үшіншіден, қазіргі аймақтану ғылымында туризм саласының дамуын зерттеуде қолданылған әртүрлі 

теориялар, оның ішінде жаһандану, регионализм, халықаралық қатынастар, туризм және әлеуметтік-мәдени 

теориялар, Орталық Азияның туризм саласының даму ерекшеліктерін түсінуде тиімді деп білеміз. Бұл 

теориялар аймақтың туристік әлеуетін, оның халықаралық қатынастардағы рөлін және аймақтық даму 

перспективаларын анықтауға ықпал ететіні сөзсіз. 
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ХАЛЫҚАРАЛЫҚ ҚАУІПСІЗДІК ПЕН  ТҰРАҚТЫЛЫҚТЫ САҚТАУ МӘСЕЛЕЛЕРІ 
 

Аңдатпа. Халықаралық қауіпсіздік пен тұрақтылық қазіргі саясаттану ғылымының маңызды саласы 

болып табылады. Бұл тақырып мемлекеттердің сыртқы саясатын, қорғаныс стратегияларын, халықаралық 

келісімдер мен ұйымдардың қызметін зерттеу арқылы жаһандық қауіптер мен тұрақтылықты басқару 

мәселелерін қамтиды. Осы бағыттағы зерттеулер саяси ғылымның өзекті саласы болып табылады, себебі 

халықаралық қатынастарда туындайтын өзгерістерге, қауіпсіздік пен тұрақтылықты қамтамасыз ету үшін 

қажетті ұжымдық күш-жігерге қатысты көп аспектілерді қамтиды. 

Бұл мәселелер тек мемлекетаралық қатынастармен ғана шектелмей, сонымен бірге аймақтық және 

ұлттық қауіпсіздік, халықаралық құқықтың орны мен халықаралық ұйымдардың рөлін қарастырады. 

Сонымен қатар, тұрақтылықты сақтау үшін қолданылатын әртүрлі әдістер мен стратегиялар да ғылыми 

талқылаулардың объектісі болып табылады. 

Тірек сөздер: тұрақтылық, қауіпсіздік, халықаралық ұйымдар, қауіптер. 
 

Аннотация. Международная безопасность и стабильность являются важной областью современной 

политологии. Эта тема охватывает вопросы управления глобальными угрозами и стабильностью через 

изучение внешней политики государств, оборонных стратегий, деятельности международных соглашений и 

организаций. Исследования в этой области являются актуальными для политической науки, поскольку они 

касаются множества аспектов, связанных с изменениями, происходящими в международных отношениях, и 

коллективными усилиями, необходимыми для обеспечения безопасности и стабильности. 

Эти вопросы не ограничиваются только межгосударственными отношениями, но также охватывают 

вопросы региональной и национальной безопасности, роль международного права и международных 
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организаций. Кроме того, различные методы и стратегии, используемые для поддержания стабильности, 

являются объектом научных дискуссий. 

Ключевые слова: стабильность, безопасность, международные организации, угрозы. 
 

Қазіргі саяси ғылым мен ақпараттық ресурстарда «қауіпсіздік» терминінің дәл анықтамасын табу 

қиынға соғуда. Дегенмен, қазіргі уақытта сыртқы қауіптердің жылдам өсуі, мәдени, рухани, экономикалық 

және басқа да дамуға қауіп төндіруі қауіпсіздікті қамтамасыз ету мен сақтау әлемнің гүлденуіне жетудің 

басты факторы болып табылады.. 

Адам қауіпсіздігіне қатерлер әртүрлі факторлармен байланысты. Бұл қатерлер табиғи апаттар, 

соғыстар, терроризм немесе басқа оқиғалар түрінде көрінуі мүмкін. Олардың шығу тегі әртүрлі болғанымен, 

барлығы адамдардың белгілі топтарының қауіпсіздігіне және әлемнің жалпы тұрақтылығына теріс әсер етеді. 

Сонымен қатар, қауіптердің ұлғаюы қоғамның дамуымен тығыз байланыста. Жаңа технологиялар мен 

ғылыми breakthroughs-тардың саны артқан сайын, қауіпсіздікке қатысты қатерлер де күрделене түседі. Бұл 

мәселелер адамзат өмірінің маңызды аспектісі ретінде қауіпсіздік тақырыбының өзектілігін күшейтеді. 

Қазіргі заманғы талаптар мен стандарттар қауіпсіздік мәселелерін тереңірек зерттеуді қажет етеді. 

Ғылыми зерттеулерде бұл тақырыпқа көбірек көңіл бөлінуде, себебі аталған факторлар бұл мәселенің 

маңыздылығын арттыра түседі. Бұл мәселелер саяси ғалымдардың еңбектерінде, соның ішінде отандық және 

шетелдік авторлардың зерттеулерінде де талқыланған. Мысалы, Бертран Рамкаран мен Арыстанбекова А. 

сынды ғалымдар қауіпсіздік ұғымын әртүрлі қырынан зерттей отырып, онымен байланысты біртұтас 

анықтаманың болмауына ықпал етуде [1]. 

Тұрақтылық пен қауіпсіздік - әр мемлекеттің сыртқы саясатын жүзеге асыру мен әлеуетін дамытуда 

маңызды рөл атқаратын негізгі элементтер болып табылады. Халықаралық ынтымақтастықта және сыртқы 

саясатты қалыптастыруда бейбітшілік пен қауіпсіздік айтарлықтай маңызды, себебі бұл факторлар бір-біріне 

тығыз байланысты. Зерттелетін мәселелерді әлемдік тәртіптің бөлігі ретінде қарастыруға болады, ол 

мемлекеттер арасындағы тиімді ынтымақтастық, альянстар немесе басқа халықаралық ұйымдар арқылы 

қамтамасыз етіледі. 

Қауіпсіздік ұғымы жеке тұлғаның және мемлекеттің жалпы қауіпсіздігімен байланыста болады, 

көбінесе ішкі немесе сыртқы қатерлерге қарсы, бұл өз кезегінде мүдделерді, негізгі құқықтарды, сөз 

бостандығын қорғауды және аумақтардың егемендігі мен тұтастығын қамтамасыз етеді. 

Көптеген еңбектерде қауіпсіздік пен тұрақтылық әр мемлекеттің, оның ішінде ұлттық тұрақтылық пен 

мемлекеттің қауіпсіздігі тұрғысынан қарастырылады, бұл әлемдік сахнаға тікелей әсер етеді. Кейбір саясаткерлер 

тұрақтылық пен қауіпсіздіктің мемлекеттің негізгі ұғымы екенін дұрыс айтады, және мұнымен келісуге болады. 

Алайда, бұл аспектілер халықаралық жағдайларға да тікелей байланысты екенін ескеру қажет. 

Осы тұрғыдан, қауіпсіздік ұғымының өте өзгермелі екендігін және оны әртүрлі көзқарастардан 

қарастырудың маңыздылығын айту керек. Ол халықаралық қатынастардың негізі ретінде қарастырылуы тиіс, 

бұл мемлекеттер арасындағы сенім мен байланыстарды орнатуға көмектеседі [2]. 

Қауіпсіздік мәселесі әртүрлі қарастырылады, себебі бір мемлекеттің егемендігін қорғауға бағытталған 

күш-жігері мен қауіпсіздігі бүкіл әлемнің қауіпсіздігіне әсер етеді. Бұл тек белгілі факт қана емес, көптеген 

халықаралық шарттар мен құжаттарда да көрініс тапқан. Мысалы, 1984 жылы БҰҰ-ның қабылдаған 

«Халықтардың бейбітшілікке құқығы туралы» декларациясы халықтардың бейбітшілік пен тұрақтылықты 

сақтау тілегін білдіреді. Бұл декларацияда әрбір мемлекеттің бейбітшілікке деген құқығы және оны 

сақтаудың басты міндеті ретінде көрсетілген. Мемлекеттердің сыртқы саясатының маңызды бағыттарының 

бірі - соғыс қаупін жою, қауіпсіздікті сақтау және қақтығыстарды БҰҰ Жарғысында белгіленген бейбіт 

жолдармен шешу. 

Көптеген факторлардың қауіпсіздікке әсер ететінін және оның жағдайын анықтауға болатынын ескере 

отырып, біз белгілі бір объектінің қауіпсіздік деңгейін бағалай аламыз, бұл оның қауіпсіздігінің дәрежесін 

анықтайды және оны түсіндіруде маңызды рөл атқарады. Қауіпсіздік ұғымын жан-жақты зерттегенде, 

мемлекеттердің объектілерді, оның ішінде аумақтарды немесе адамдарды қорғауға деген ұмтылысының 

көбіне сыртқы әсерлерге жауап ретінде пайда болатындығын байқауға болады. Қауіпсіздік деңгейі әртүрлі 

жағдайларға байланысты басқа факторлардың ықпалымен өзгереді, олар қауіпсіздікке тікелей әсер ететін 

факторлардан бөлек болуы мүмкін. Қауіпсіздік деңгейіне объектінің ішкі ресурстары мен оған сыртқы 

әсерлер тікелей әсер етеді. 

Қауіпсіздік жағдайын терең бағалау арқылы объектінің орналасқан ортасын және оның функциясына 

қалай ықпал ететінін анықтауға болады. Қауіпсіздіктің негізгі көзі ретінде мемлекет және әлемдегі 

қауіпсіздікті нығайтуға бағытталған халықаралық ұйымдар маңызды рөл атқарады. Бұл ұйымдар көбінесе 

апаттар мен төтенше жағдайларға жылдам жауап беріп, олардың алдын алу шараларымен айналысады [3]. 

Тұрақтылық, қауіпсіздік сияқты, айқын және әмбебап анықтамасы жоқ түсінік болып табылады және 

оның өзара әрекеттестігі мен сипаттамаларын зерттеу арқылы түсінуге болады. Саяси тұрақтылықты жалпы 

алғанда, оны қамтамасыз ететін механизмдер жиынтығы ретінде қарастыруға болады, олардың үйлесімі 

арқылы қауіпсіздік жағдайы мен ұзақ мерзімді, теңдестірілген даму қамтамасыз етіледі. Көбінесе 

тұрақтылық қауіпсіздіктің негізгі және біріктірілген функциясы ретінде қарастырылады, ол мемлекеттің ішкі 



438 

ресурстарын пайдалану арқылы жүзеге асырылады және халықаралық ұйымдардың көмегімен әлемге қауіп 

төндіретін әрекеттерге қарсы бірігіп жұмыс істеледі. 

Қазіргі уақытта саяси тұрақтылық көбінесе саяси билік режимін сақтау тәсілі ретінде қарастырылады, 

бұл көптеген зерттеушілердің пікірінше, мемлекеттің саяси жүйесінің тиімділігін арттыруды тежейді және 

бұл бүкіл әлемдік жағдайға теріс әсер етеді. Мемлекет ресурстарын тиімді пайдалану мәселесі тұрақтылықты 

қамтамасыз ету үшін көп жылдар бойы талқыланып келеді, бірақ бұл мәселе негізінен демократияландыру 

немесе оның саяси тұрақтылыққа әсері тұрғысынан ғана қарастырылады. 

Көптеген саяси ғалымдардың айтуынша, тұрақтылық - бұл қазіргі саяси партиялардың үстемдігіне 

негізделген тұрақсыз құбылыс, олар түрлі ынтымақтастық салаларында көбінесе тактикалық сипаттағы 

келісімдер жасайды. Егер бұл келісімдер бұзылып немесе жойылса, билік тепе-теңдігі бұзылып, кейіннен 

тұрақсыздық пайда болады [4]. 

Осыған байланысты, билік орталығының немесе үстем акторлардың өзгеруі басқару мен мемлекеттік 

институттарға әсер ету мүмкіндіктерінің күрт төмендеуін білдіреді, бұл саяси жағдайдың динамикасын 

тұрақтылық тұрғысынан сипаттайды. Сонымен бірге, ұлттық саяси сарапшылар тұрақтылықты қолайлы 

жағдайлар жасап, оны сақтауға бағытталған әрекеттер ретінде қарастырса, шетелдік авторлар тұрақтылықты 

көбінесе саяси жүйедегі тұрақсыздықтың басты аспектісі ретінде сипаттайды. Бұл ұғым, әлемдік 

дағдарыстар, соғыстар немесе тұрақты дамуды бұзатын апаттар кезінде кері тұрғыдан талдануы мүмкін. 

Қазіргі уақытта саяси тұрақтылық сияқты ұғымдар әлі де саяси сарапшылардың еңбектерінде жалпы 

қабылданған анықтама мен жіктеуді таппағанымен, Краснов Б.И.-ның зерттеулері осы терминнің дәлдігі мен 

нақты анықтамасына жақын келеді. Оның еңбектерінің құндылығы - автордың саяси контекстегі жүйенің 

жұмыс істеу мүмкіндіктерінің типологиясын анықтап, нақты жіктеуді жасауында. Тұрақтылық 

тақырыбындағы зерттеулерінде ол ішкі және халықаралық саясаттағы жүйенің оңтайлы дамуы үшін қажетті 

негізгі фактор ретінде мүмкіндіктер мен әлеуетті атап өтеді. Жоғарыда айтылғандар негізінде, саяси 

тұрақтылықты теориялық тұрғыдан қарастыра отырып, жүйенің жұмыс істеу жағдайын және оның 

көрсеткіштерін осы негізде анықтауға болатындығы айқын болады [5]. 

Шығатын тақырыптар бойынша ақпаратты басқаруды зерттегенде, Қазақстанның саяси ерекшеліктері 

жөніндегі Тулешов Т.Д.-ның еңбегін атап өту өте маңызды. Ол өз зерттеуінде Қазақстанның тұрақтылығын 

қамтамасыз ететін негізгі факторларды анықтап, олардың әлемдегі жағдайға әсерін көрсетті. Тулешов 

Қазақстандағы ұзақ мерзімді тұрақтылықты саяси жүйенің қалыптасқан стратегиясы мен ішкі ресурстарды 

тиімді пайдалану арқылы қол жеткізілген деп түсіндіреді. Автор ішкі ресурстар ретінде заң шығарушы және 

атқарушы билік органдарының жұмысын атап, олардың тұрақтылықты сақтаудағы маңыздылығын және 

жаңа қауіптерге уақытылы жауап беру қабілетін көрсетеді. 

Жоғарыда айтылғандарға сүйене отырып, тұрақтылықты бір ғана мемлекетке қатысты немесе әлемдегі 

жалпы жағдайды ескере отырып бағалауға болады. Бұл бағалау әр елдің ішкі процестеріне және оның саяси 

құрылымының негізгі элементтерінің жұмыс істеуіне байланысты болады. Сонымен қатар, тұрақтылықтың 

ерекшеліктерін, оған әсер ететін факторларды және осы факторлардың тұрақтылыққа қалай өзгерістер 

әкелетінін зерттеу қажет. 

Өзгермейтін нәрсе - саясаттағы тұрақтылықтың өзгермелі, бейімделуге қабілетті екендігі, ол түрлі 

факторлардың әсерінен қалыптасып, басқарудың тиімді жағдайын қамтамасыз етеді. Саяси тұрақтылықты 

бағалағанда, тәуекелдер (халықаралық және ішкі), басқарудың тиімділігі, стратегияны жүзеге асыру және 

саяси режимдердің ерекшеліктері сияқты факторлар ескерілед [6]. 

Әлемдегі тұрақты өзгерістер, ғаламдасу және технологиялық дамулар халықаралық қауіпсіздік 

ұғымын елеулі түрде өзгертіп отыр. Бұл тұрғыда мемлекеттердің ұлттық қауіпсіздікті сақтау және дамыту 

қабілеті басты рөл атқарады. Жаңашылдықтар ұлттық қауіпсіздік саясатын тиімді жүзеге асыру, басқа 

мемлекеттермен ынтымақтастық орнату және жаңа дүниетанымға бейімделу мүмкіндіктерімен байланысты. 

Халықаралық ұйымдардың қызметін реттейтін көптеген құқықтық нормалар мен құралдар бар, олар 

олардың міндеттерін тиімді орындауға қажетті жағдайларды қамтамасыз етеді. Бұған дейін айтылғандай, 

халықаралық қауіпсіздік ұлттық қауіпсіздіктің маңызды бөлігі ретінде қарастырылса да, бүгінде қауіптер тек 

жеке мемлекеттерден ғана емес, халықаралық қауіпсіздікке әсер ететін әртүрлі әрекет етуші тараптардан да 

туындауы мүмкін екені кеңінен мойындалған. 

Әлемдегі қазіргі ахуал мен биліктің үстем орталықтарының өзгеруі халықаралық тұрақтылық 

мәселелерін күрделендіріп, мемлекеттер арасындағы өзара тәуелділікті қалыптастырып, жанжалдардың 

туындауына жағдай жасауда. Саяси жағдайдағы өзгерістер мен ықпал етуші факторлардың үздіксіз өзгеруі 

нәтижесінде қауіпсіздік пен тұрақтылықты қамтамасыз етудің негізі халықаралық ұйымдар болып табылады, 

олар мемлекеттерді ортақ мәселелерге қарсы біріктіріп, әлемдік бейбітшілікті нығайтуға бағытталған күш-

жігерлерді біріктіреді. 

Халықаралық ұйымдардың негізгі рөлі - бақылаусыз оқиғалардың алдын алу және басталған жағдайда 

жылдам әрекет ету, сондай-ақ тұрақтылықты қайта орнату болып табылады. Алайда, жаһандық қауіптерге 

қарсы тұру бірнеше аспектілерден тұрады, олар бірге халықаралық қауіпсіздікті қамтамасыз ету және 

тұрақты даму стратегияларын қалыптастыратын күрделі жүйені құрайды. 

Халықаралық ұйымдардың мүше мемлекеттерінің үйлесімді әрекеттері, олардың басты мақсаты 

қауіпсіздікті қамтамасыз ету және әлемдік дамуға қатер төндіретін қауіптерді жою, сондай-ақ мемлекеттер 
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арасындағы өзара қатынастарды нығайту, ғаламдық терроризмге, экономикалық соғыстарға, басқа 

мемлекеттердің конституциялық және заңды тәртібін бұзуға, бейбіт өмірге қарсы ауыр қылмыстарға бірлесіп 

қарсы тұру аса маңызды рөл атқарады [7]. 

Одан әрі, осы ұйымдардың қызметі халықаралық құқықтың негізінде құрылған құқықтық құралдар 

арқылы жүзеге асырылады. БҰҰ Жарғысы осы құралдардың мысалы болып табылады. Бұл құқықтық 

құралдар қақтығыстар мен қауіпсіздік мәселелерін бейбіт және ынтымақтасу жолымен шешуге бағытталған, 

прагматикалық және ұжымдық тәсілдер арқылы жүзеге асырылады. 

Халықаралық қауіпсіздік - бұл бейбітшіліктің сақталуы, халықтың әл-ауқаты, экономика мен 

қоршаған ортаға зиянды қауіптердің болмауы секілді маңызды аспектілердің бірі. Халықаралық қауіпсіздікті 

зерттегенде оны көбінесе аймақтық және жаһандық қауіпсіздік деп бөледі. Аймақтық қауіпсіздік 

мемлекеттер арасындағы ынтымақтастық пен тұрақтылықты бір аймақта қамтамасыз етуді білдіреді, ал 

жаһандық қауіпсіздік барлық елдерді қамтитын жалпы қауіптерге қарсы әрекет ету жүйесін сипаттайды. 

Халықаралық қауіпсіздікті қамтамасыз ету механизмдерінің негізінде сыртқы қауіптерді басқару, 

жаһандық қақтығыстарды шешу және стратегиялық шаралар арқылы аймақтық тұрақтылықты сақтау 

бойынша алдын алу әрекеттері жатыр. Бұл шаралар ашық үйлестіру және аймақтағы қауіпсіздікті 

қамтамасыз ететін ішкі институттарды қолдау арқылы жүзеге асады. Қауіптердің артуымен халықаралық 

ұйымдардың жаһандық тұрақтылықты қамтамасыз етуге деген ұстанымы күшейе түседі, бұл құқықтық және 

халықаралық қауіпсіздік жүйелеріне өзгерістер енгізеді. 

Бұл аспектілерді тұрақтылық жүйесінде іске асыруда халықаралық құқыққа сәйкес әрекет ету 

маңызды рөл атқарады, себебі ол мемлекеттердің қауіпсіздік саясатында шешуші фактор болып табылады. 

Қауіпсіздікті сақтау және орнату мәселесі көбінесе бір мемлекеттің тек өз қауіпсіздігін арттыру 

мақсатындағы бақыланбайтын амбициясынан туындайды. Бұл іс-әрекеттер әскери күштерді, армияларды 

және қорғаныс жүйелерін арттыруға алып келеді, ал бұл өз кезегінде жүйенің тұрақсыздығын туғызады және 

қауіпсіздік жағдайын төмендетеді. Мұндай әрекеттер халықаралық қауіпсіздік жүйесіне теріс әсер етеді. 

Қазіргі уақытта халықаралық ұйымдар үшін ең маңызды мәселелердің бірі - қауіпсіздік тұрғысынан 

тұрақсыздық пен болжамсыздықты дұрыс бағалау, бұл әлемдегі жағдайлардың өзгеруіне байланысты 

мониторингтік жүйелерді құруды талап етеді. Деректерді талдау және стратегиялық болжам жасау осы 

өзгерістерге тиімді жауап беру үшін қажет. Ең бастысы - теріс факторларға уақытында жауап беру 

мүмкіндігі, бұл жеке тұлға мен мемлекет үшін тұрақтылықты қамтамасыз етуге мүмкіндік береді [8]. 

Тұрақтылыққа қол жеткізу тек халықаралық құқықтың барлық конституцияларын қатаң сақтап, 

орындау арқылы мүмкін болады, бұл ұжымдық қауіпсіздікті сақтау мақсатында дамуды қамтамасыз етеді. 
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ТРУДНОСТИ АДАПТАЦИИ ЭТНИЧЕСКИХ КОРЕЙЦЕВ В  

СОВРЕМЕННОМ КОРЕЙСКОМ ОБЩЕСТВЕ 
 

Миграция представляет собой ключевой аспект глобализационных процессов, оказывая значительное 

воздействие на экономику и различные другие сферы человеческой жизни. В эти сферы входят социальные 

культурные и политические аспекты. Начиная с конца XX века, наблюдается возрастающая тенденция 



440 

возвращения этнических корейцев из стран Центральной Азии в Южную Корею. Среди них значительное 

число составляют мигранты из Казахстана, которые сталкиваются с определенными трудностями при 

адаптации в корейском обществе. Несмотря на общие генетические, этнические и исторические связи, 

процесс интеграции осложняется значительными различиями в культуре, языке, восприятии идентичности и 

социально-экономических аспектах. 

Цель данной работы — проанализировать основные проблемы адаптации этнических корейцев из 

Казахстана в Южной Корее, выявить причины этих трудностей и предложить возможные пути их решения. 

Основной акцент будет уделен на исторические предпосылки, языковой барьер, культурные различия и 

дискриминационные практики. 

 

1. Исторические предпосылки миграции корейцев в Казахстан 

Этнические корейцы появились на территории Казахстана в конце XIX — начале XX века в результате 

нескольких волн миграции. Хотя вначале политика переселения имела мирный характер и предоставлял 

людям право выбора, но позднее СССР изменяет все на насильственное переселение в сопровождение с 

нереальными условиями для выживания.   

Согласно первой всеобщей переписи населения Российской империи 1897 года, небольшие группы 

корейцев проживали в Семиреченской области, на территории современного Узбекистана и Кыргызстана 

(Ким, Мен, 1995). Таким образом основной приток корейских переселенцев пришелся на начало XX века, 

что было вызвано колониальной политикой Японии в Корее и русско-японским конфликтом. Народ искал 

возможность сохранить свои семьи и страну, и пользуясь переселением были созданы многие мирные 

народные армии.  

Наибольшее воздействие на судьбу корейцев оказала депортация 1937 года, когда около 172 тысяч 

корейцев были насильственно переселены с Дальнего Востока в Казахстан и Узбекистан по обвинению в 

шпионаже в пользу Японии (Ким, 1995). В ходе переселения многие люди погибли из-за тяжелых условий 

транспортировки и отсутствия подходящих условий для жизни. Без минимального продовольствия и 

возможности получить медицинскую помощь на протяжение многих дней народ был вынужден ехать в 

поезде без возможности остановиться. Несмотря на предстоящую адаптацию в советское общество, 

этнические корейцы сохраняли свою культурную самобытность и традиции. 

После распада СССР и обретения Казахстаном независимости корейцы получили возможность 

возвратится в Южную Корею. А также объединиться со своими семьями, что в значительной степени 

возникло благодаря экономическим факторам и государственным программам по репатриации этнических 

корейцев.  

2. Причины миграции этнических корейцев в Южную Корею 

Процесс миграции этнических корейцев в Южную Корею характеризуется несколькими ключевыми 

причинами: 

1. Связь с исторической родиной. Несмотря на то, что корё сарам проживают в Казахстане на 

протяжении долгих лет, многие из них по-прежнему воспринимают Корею как свою историческую родину и 

стремятся восстановить культурные и этнические связи. Это осознание идентичности является одним из 

ключевых факторов, влияющих на решение о возвращении в Южную Корею. Особенно ярко эта тенденция 

проявляется среди пожилого поколения, которое хранит более сильные воспоминания и чувства, связанные с 

родиной. 

2. Экономические факторы. Южная Корея — одна из наиболее развитых экономик мира, и для 

корейцев из Казахстана она представляет собой привлекательную возможность для улучшения условий 

жизни и трудоустройства. После так называемого «экономического чуда» Корея продолжает 

демонстрировать устойчивый рост, что способствует стабильной занятости и повышению качества жизни 

(Хан Енъу, 2010). Такая экономическая стабильность играет важную роль в принятии решения о миграции. 

3. Образовательные возможности. Южнокорейские высшие учебные заведения предоставляют 

высококачественное образование, что особенно привлекательно для молодых корейцев из Казахстана. 

Университеты Южной Кореи предлагают квалифицированный преподавательский состав, современные 

учебные программы и возможности для международного академического обмена, что открывает 

перспективы социальной мобильности и профессионального успеха. Однако одновременно с этим строгость 

и конкуренция в южнокорейской системе образования нередко становятся предметом общественных 

дискуссий. 

4. Государственная поддержка. Правительство Южной Кореи реализует различные программы, 

направленные на поддержку репатриации и адаптации соотечественников. В частности, виза типа F-4, 

выданная Министерством юстиции, позволяет лицам корейского происхождения, проживающим за 

рубежом, долгое время находиться в Корее с целью работы или учёбы. Кроме того, Фонд зарубежных 

соотечественников (재외동포재단) способствует успешной интеграции через программы изучения 

корейского языка, стипендии и культурные мероприятия. 

Особое значение имеет Программа социальной интеграции Министерства юстиции (KIIP), которая 

предоставляет систематическое обучение корейскому языку и культуре, а также основам южнокорейского 
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общества. При успешном прохождении определённого уровня участникам предоставляются преимущества 

при продлении статуса пребывания и подаче заявления на натурализацию. Кроме того, различные центры 

поддержки адаптации и программы содействия трудоустройству, организуемые местными органами власти и 

частными организациями, также вносят вклад в стабильную адаптацию репатриантов. 

Несмотря на данные преимущества, процесс адаптации мигрантов в корейском обществе 

сопровождается неопределенным рядом сложностей, требующих отдельного рассмотрения. 

3. Трудности адаптации этнических корейцев в Южной Корее 

3.1. Языковой барьер 

Одной и первой из главных проблем адаптации является языковой барьер. Хотя и выделяется 

отдельная группа людей, которые прибыли уже с достаточным уровнем знания языка, но в основном 

большинство мигрантов приезжают с отсутствием даже минимального уровня владения корейского. Можно 

выделить отдельную группу людей, которые имеют навыки владения корёмаль, но даже так нужно 

учитывать, насколько сильна разница между местным диалектом и стандартным корейским языком.  В 

Казахстане основными языками являются казахский и русский язык, соответственно в повседневной жизни 

нет возможности выучить язык, не прибегая к репетиторствам или отдельным курсам. В исключения можно 

также внести семьи, в которых один из родителей является приезжим корейцем и с детства приучает детей к 

корейскому языку.  

Исследования показывают, что низкий уровень владения корейским языком препятствует успешному 

трудоустройству и социальной интеграции (Ким, 1995). Это особенно актуально в профессиональной сфере, 

где важную роль играет не только знание языка, но и понимание корпоративной культуры. 

3.2. Культурные различия и восприятие этнических корейцев местным населением 

Южнокорейское общество в значительной степени основывается на конфуцианских ценностях, где 

большое значение придается иерархии, коллективизму и уважению к старшим (Хан, 2010). Этнические 

корейцы из Казахстана, выросшие в другой культурной среде, могут испытывать сложности в адаптации к 

таким нормам. 

Веской причиной может являться низкий уровень осведомленности о этнических корейцах. Многие 

молодые корейцы мало что знают про этнических корейцев. Начиная с истории их появления до нынешней 

ситуации по поводу распространения этнических корейцев по всему миру.  

3.3. Дискриминация и предвзятость 

Среди этнических корейцев, прибывших в Южную Корею, достаточно распространены случаи 

дискриминации. Многие работодатели и корейцы в целом не воспринимают их как «настоящих» корейцев 

из-за акцента, различий в менталитете и уровня владения языком. В результате этнические корейцы нередко 

сталкиваются с ограниченными возможностями трудоустройства и социальной мобильности.  

По словам одного из респондентов, проживающих в Сеуле: 

“우리는 한국 사람이지만, 한국 사람들은 우리를 외국인처럼 대합니다. 이것이 가장 힘든 점입니다.” 

«Мы корейцы, но корейцы относятся к нам как к иностранцам. Это самое сложное.» 

4. Пути решения проблем адаптации 

Для уменьшения проблем адаптации этнических корейцев в Южной Корее необходимо: 

1. Развитие образовательных программ. Упор на изучение корейского языка и истории Кореи еще до 

переезда способствует лучшей интеграции. Открытие центров и развитие качества образования в уже 

имеющихся центрах поспособствует приобретению более доступных и надежных знаний.  

2. Расширение государственных программ поддержки. Южнокорейское правительство может усилить 

поддержку этнических корейцев в вопросах трудоустройства и адаптации. К примеру, не просто помощь в 

виде облегчения получении визы, но и одноразовая помощь в предоставлении трудоустройства на первое 

время.  Многие рабочие места, итак, предоставляют жилье, поэтому основной акцент можно сделать как раз 

таки на предоставление помощи по поводу трудоустройства и страховок.  

3. Популяризация темы диаспоры в Южной Корее. Улучшение информированности корейского 

общества о судьбе этнических корейцев за рубежом может снизить уровень предвзятости. Таких целей 

можно достигать через распространение истории этнических корейцев, проведение различных мероприятий 

для этнических корейцев, находящихся в Корее, придание большей огласки существование подобной 

разновидности населения как этнические корейцы.  

4. Создание сообществ поддержки. Объединение этнических корейцев в социальные группы помогает 

преодолевать барьеры и обмениваться опытом. Предоставление возможности найти своих земляков, новых 

друзей, людей кто точно поймет тебя и поддержки со стороны специалистов, может многократно улучшить 

условия адаптации мигрантов. Помимо этого, так же может способствовать еще большему наплыву 

мигрантов или туристов.   

В заключении хотелось бы подчеркнуть, что проблема адаптации этнических корейцев из Казахстана в 

Южной Корее остается актуальной, несмотря на государственные программы поддержки со стороны Кореи 

и существующую историческую связь между двумя странами. Этнические корейцы, переезжая на свою 

историческую родину, сталкиваются с рядом значительных трудностей, таких как языковой барьер, 

культурные различия, сложность трудоустройства и предвзятое отношение со стороны местного населения. 
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В связи с этим важно разработать и внедрить более эффективные механизмы поддержки этнических 

корейцев, возвращающихся на историческую родину. Разработав такого рода программы, направленные 

также на улучшение отношений между Казахстаном и Кореей. Таким образом, адаптация этнических 

корейцев из Казахстана в Южной Корее требует комплексного подхода. Несмотря на наличие этнических, 

культурных и исторических связей, без должной поддержки со стороны государства, общества и самих 

мигрантов процесс интеграции будет оставаться сложным. Только путем совместных усилий можно создать 

условия, в которых этнические корейцы смогут чувствовать себя полноценными членами южнокорейского 

общества, сохраняя при этом свою самобытность и культурное наследие. 
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Экономическая дипломатия является важным инструментом внешней политики, направленным на 

содействие национальным интересам в глобальной экономике. В условиях динамичных изменений 

международных отношений и глобализации, она становится ключевым элементом стратегии государства. 

Казахстан, как страна с развивающейся экономикой, активно внедряет механизмы экономической 

дипломатии для укрепления своего положения на международной арене. Эмпирический анализ 

экономической дипломатии Казахстана позволяет выявить основные направления, стратегии и инструменты, 

которые используются для достижения экономических целей в контексте международных отношений. В 

данной статье будет рассмотрен опыт Казахстана в сфере экономической дипломатии, а также 

проанализированы результаты и эффективность применяемых подходов, что позволит внести вклад в 

дальнейшее развитие теоретических и практических аспектов данной области. 

Экономичeская дипломатия представляет собой совокупность внешнеполитических и 

внешнеэкономических действий государства, направленных национальных экономических интересов за 

рубежом.  Согласно определению Н. Байнера, экономическая дипломатия — это использование 

дипломатических методов и институтов для содействия экспорту, привлечения инвестиций, защите 

экономических прав и интересов субъектов национальной экономики на международной арене [1].  Как 

подчёркивает М. Okano-Heijmans, экономическая дипломатия сегодня включает не только классические 

инструменты, но и элементы «гибкой власти» – способность государства воздействовать на международную 

экономику через нормы, ценности и доверие. Это особенно актуально для Казахстана, который стремится 

усилить своё влияние в международных цепочках добавленной стоимости через «мягкие» дипломатические 

практики. Таким образом, подход автора расширяет рамки традиционного понимания экономической 

дипломатии и предлагает полезный аналитический инструмент для оценки казахстанской модели [2]. 

 Экономическая дипломатия выполняет ряд важнейших функций: обеспечение доступа к внешним 

рынкам, содействие развитию экспорта, защита прав инвесторов, переговоры по вопросам торговли и 

финансов, также участие в международных экономических организация (ВТО, МВФ, Всемирный банк и др.  

В условиях глобализации и обострения международной конкуренции эта сфера стала приоритетной частью 

государственной внешней политики.  Например, по данным Всемирного банка, в 2023 году объем 

глобальных прямых иностранных инвестиций составил 1,3 трлн долларов США, что подчеркивает важность 

эффективной экономической дипломатии для обеспечения конкурентоспособности национальных экономик. 

Согласно последнему докладу Всемирного банка, глобальные вызовы, включая геоэкономические 

напряжения и изменение логистических маршрутов, требуют от стран активной переориентации 

внешнеэкономических стратегий. В этом контексте Казахстану важно адаптировать свои механизмы 

экономической дипломатии к новым реалиям, включая более активное участие в региональных инициативах. 

Таким образом, данные Всемирного банка служат обоснованием для пересмотра приоритетов казахстанской 

внешнеэкономической политики [3]. 

 Связь экономической дипломатии с внешнеэкономической деятельностью выражается в координации 

усилий между министерствами иностранных дел, экономического развития, торговли и 

специализированными агентствами по инвестициям.  Теоретико-практический интерес также вызывает 

взаимодействие экономической и политической составляющих дипломатии, что прослеживается в рамках 

теории комплексной взаимозависимости Р. Кеохейна и Дж. Ная, утверждающей, что экономические и 

политические процессы тесно переплетены в условиях современной международной системы. Теория 

«комплексной взаимозависимости» Кеохейна и Ная  остаётся актуальной для анализа современной 

экономической дипломатии. Казахстан, будучи связующим звеном между Востоком и Западом, находится в 

сети взаимных экономических и политических интересов. Это означает, что экономическая дипломатия 

должна учитывать многоуровневую взаимозависимость акторов и не может быть ограничена только 

двусторонними торговыми соглашениями. Таким образом, концепция Кеохейна и Ная помогает понять 

сложность внешнеэкономических решений Казахстана [4]. 

Современная экономическая дипломатия развивается на фоне глобальной конкуренции за инвестиции 

и ресурсы, усиления роли развивающихся стран и трансформации логистических маршрутов. В этих 

условиях государства стремятся не только к защите своих экономических интересов, но и к активному 

формированию международной повестки. Казахстан, как часть Евразийского пространства и участник 

региональных интеграционных объединений, выстраивает свою экономическую дипломатию с учетом этих 

глобальных факторов. Экономическая дипломатия выступает неотъемлемым компонентом внешней 

политики государства и требует как теоретического осмысления, так и эмпирической оценки в контексте 

национальной специфики. Она занимает центральное место в системе внешнеполитических и экономических 

приоритетов Республики Казахстан, выступая одним из ключевых инструментов реализации национальных 

интересов в условиях глобализации и региональной интеграции. С момента обретения независимости 

Казахстан последовательно выстраивает внешнеэкономическую стратегию, ориентированную на 

многоуровневое сотрудничество, диверсификацию экспортных потоков и привлечение прямых иностранных 

инвестиций. В «Концепции внешней политики Республики Казахстан на 2020–2030 гг.» подчеркивается 

необходимость укрепления экономической составляющей дипломатии, включая развитие торговых 

представительств, участие в международных экономических форумах и активное взаимодействие с 

международными финансовыми институтами [5]. 
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Особое внимание уделяется интеграционным процессам, в первую очередь в рамках Евразийского 

экономического союза (ЕАЭС), членом которого Казахстан является с 2015 года. По данным Евразийской 

экономической комиссии, в 2023 году объем взаимной торговли Казахстана со странами ЕАЭС достиг 26,1 

млрд долларов США, при этом Россия остается главным партнером, на долю которой приходится около 92% 

товарооборота в рамках Союза. Кроме того, Казахстан активно развивает стратегическое партнерство с 

Китаем в рамках инициативы «Один пояс — один путь», где действует в качестве транзитного моста между 

Европой и Азией. Внешнеэкономическая активность реализуется также через участие в проектах ШОС, 

ОИС, ООН и других многосторонних организаций. 

Экономическая дипломатия Казахстана направлена не только на укрепление торговых связей, но и на 

международную презентацию инвестиционного потенциала. АО «Национальная компания «KAZAKH 

INVEST» и дипломатические миссии играют важную роль в продвижении проектов в сфере энергетики, 

инфраструктуры, сельского хозяйства и IT. Благодаря этим усилиям, объем прямых иностранных 

инвестиций в экономику Казахстана в 2023 году составил более 28 млрд долларов США, что подтверждает 

эффективность выбранной внешнеэкономической стратегии [6]. 

Таким образом, экономическая дипломатия в стратегии Казахстана представляет собой системный и 

гибкий инструмент реализации внешнеэкономических интересов, способствующий устойчивому развитию и 

укреплению международного положения государства. 

Практика экономической дипломатии Казахстана демонстрирует широкое использование как 

традиционных, так и инновационных инструментов взаимодействия с международными экономическими 

партнёрами. Для более полной характеристики применяемых механизмов целесообразно структурировать их 

по основным категориям, в зависимости от формы реализации и специфики воздействия на 

внешнеэкономические процессы. Ниже представлена таблица, обобщающая ключевые инструменты 

экономической дипломатии Республики Казахстан. 
Категория инструментов Конкретные примеры и механизмы Цели и задачи 

Традиционные Двусторонние и многосторонние соглашения 

Работа дипломатических миссий 

Участие в международных форумах 

(ЭКСПО, WEF, EAEF и др.) 

Укрепление торгово-экономических 

связей 

Представление официальной позиции 

Казахстана 

Институциональные Совет иностранных инвесторов при 

Президенте РК 

АО «Национальная компания «KAZAKH 

INVEST» 

Торговые представительства за рубежом 

Привлечение инвестиций 

Сопровождение инвестиционных 

проектов 

Поиск партнёров 

Цифровые (инновационные) Использование LinkedIn, X (Twitter) и 

онлайн-платформ для G2B 

Виртуальные роуд-шоу и онлайн-форумы 

Быстрая и прямая коммуникация с 

инвесторами 

Снижение транзакционных издержек 

Культурно-образовательные Международные выставки, фестивали 

Программы академической мобильности 

Продвижение бренда страны через культуру 

и образование 

Формирование положительного 

имиджа 

Развитие «мягкой силы» 

Туризм и креативная экономика 

Неформальные Сотрудничество с деловыми ассоциациями и 

диаспорами 

Участие в клубных форматах и B2B-

мероприятиях 

Установление доверительных связей 

Продвижение интересов вне 

официальной повестки 

(Таблица 1 – составлена автором) 

Приведённая классификация позволяет проследить, как Казахстан сочетает институциональные и 

цифровые подходы в продвижении своих экономических интересов. Отдельного внимания заслуживает 

активное развитие неформальных и культурных каналов влияния, что отражает тенденцию к гуманизации и 

«мягкой» интеграции в глобальное экономическое пространство. Гибкость и многоуровневость 

инструментов позволяют Казахстану не только адаптироваться к изменениям мировой конъюнктуры, но и 

формировать собственную повестку в международной экономической дипломатии. В дальнейшем это 

создаёт предпосылки для устойчивого позиционирования страны как надёжного и открытого 

экономического партнёра. 

Рассмотренные выше инструменты экономической дипломатии Казахстана находят своё практическое 

выражение в ряде конкретных кейсов, иллюстрирующих как потенциал, так и ограничения реализуемых 

стратегий. Эмпирические примеры позволяют оценить эффективность этих инструментов в реальных 

внешнеэкономических условиях. Одним из успешных кейсов является соглашение о строительстве завода по 

производству автомобилей Hyundai в Алматы, реализованное при дипломатическом содействии Республики 

Корея. Проект, стартовавший в 2020 году, привлёк порядка 110 млн долларов прямых иностранных 

инвестиций и стал важным шагом в развитии несырьевого сектора, экспортного потенциала и локализации 

производства [7]. 

Важным направлением становится и логистическая дипломатия. В частности, продвижение 

Транскаспийского международного транспортного маршрута (ТМТМ) как части стратегии «Среднего 

коридора» демонстрирует эффективное использование инструментов двустороннего и многостороннего 
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сотрудничества. Только в 2023 году объём перевозок по ТМТМ достиг 2,8 млн тонн, что на 86% выше 

показателей 2022 года [8]. Это свидетельствует о возрастающем значении Казахстана как транзитного хаба 

Евразии. 

Тем не менее, существуют и менее успешные примеры. Так, приостановка проекта строительства 

нефтеперерабатывающего завода в Жанажоле с участием китайского капитала выявила институциональные 

сложности, связанные с координацией между центральными и региональными органами, а также 

недостаточной проработкой экологических аспектов. Этот случай подчёркивает, что даже при наличии 

внешнего интереса реализация дипломатических инициатив требует высокой степени внутренней 

административной согласованности. 

Таким образом, анализ практических кейсов демонстрирует, что результативность экономической 

дипломатии Казахстана во многом определяется не только набором используемых инструментов, но и 

качеством их реализации в конкретных политико-экономических условиях. 

Помимо успешных практик, Казахстан также сталкивается с рядом вызовов, которые требуют 

оптимизации и совершенствования механизмов экономической дипломатии. Например, активное участие 

Казахстана в различных многосторонних экономических и торговых организациях, таких как Всемирная 

торговая организация (ВТО) и Евразийский экономический союз (ЕАЭС), требует постоянного обновления 

стратегий в ответ на изменения мировой экономической ситуации. В 2023 году объем торговли между 

странами ЕАЭС увеличился на 12%, что подтверждает важность этого интеграционного объединения для 

Казахстана. Однако, несмотря на это, интеграционные проекты сталкиваются с внутренними барьерами, 

такими как неоптимальное использование возможностей для глубоких экономических связей с соседними 

странами. 

Значимой попыткой укрепления внешнеэкономической позиции Казахстана стало соглашение о 

создании трансграничных инфраструктурных проектов с Китаем, включая расширение автомобильных и 

железнодорожных маршрутов. Проект «Западный Китай – Западный Европа», активно поддерживаемый 

через дипломатические каналы, позволил увеличить объёмы транспортировки грузов на 15% в 2023 году по 

сравнению с предыдущим годом [9]. Однако реальной проблемой остаётся низкая степень реализации 

логистических возможностей в рамках «Нового шелкового пути» на уровне местных властей и интеграции в 

глобальные цепочки поставок, что требует усиленной координации на всех уровнях. 

Другим примером, который иллюстрирует как успешные, так и неудачные аспекты экономической 

дипломатии Казахстана, является реализация программы по привлечению иностранных инвестиций в 

агропромышленный комплекс. В 2022 году казахстанские власти привлекли более 1,5 млрд долларов США в 

сельское хозяйство, что составило 8% от общего объёма иностранных инвестиций в страну [10]. Однако, 

несмотря на высокие инвестиционные показатели, инвестиции в агробизнес часто сталкиваются с 

проблемами недостаточной инфраструктуры, низкой конкурентоспособности местных производителей и 

трудностями с доступом к финансированию для малого и среднего бизнеса, что снижает эффективность 

работы внешнеэкономической дипломатии на региональном уровне. 

Таким образом, эмпирический анализ экономической дипломатии Казахстана позволяет сделать вывод 

о том, что успешные проекты, такие как привлечение крупных инвестиций и развитие транспортной 

инфраструктуры, тесно связаны с внешнеэкономической политикой и внутренней координацией. В то же 

время слабая интеграция на местном уровне, недостаточная готовность внутренних структур к 

международным инициативам и барьеры в реализации крупных проектов показывают, что экономика страны 

ещё не до конца использует потенциал дипломатических механизмов. Это требует совершенствования 

институциональных структур и более гибкого подхода к реализации внешнеэкономических инициатив в 

условиях глобализации и изменений мировой экономики. 

Анализ экономической дипломатии Казахстана в контексте современных мировых тенденций 

показывает её важность как инструмента внешней политики, направленного на продвижение экономических 

интересов страны на международной арене. Исходя из теоретических и практических аспектов, можно 

выделить ключевые направления, через которые Казахстан стремится интегрироваться в глобальные 

экономические процессы. Система инструментов экономической дипломатии Казахстана включает как 

традиционные, так и инновационные методы, такие как использование двусторонних соглашений, участие в 

международных форумах, а также цифровую и культурную дипломатию. Развитие Транскаспийского 

международного транспортного маршрута (ТМТМ) и успешные проекты по привлечению иностранных 

инвестиций, например, в агропромышленный комплекс и автомобильную промышленность, демонстрируют 

эффективное использование этих механизмов. 

Однако результаты эмпирического анализа также показывают, что многие из реализуемых проектов 

сталкиваются с внутренними вызовами, такими как недостаточная координация между различными 

государственными и частными структурами, проблемы с инфраструктурой и согласованием экологических 

стандартов. Пример с проектом по созданию нефтеперерабатывающего завода в Жанажоле иллюстрирует 

сложности, которые могут возникать при реализации крупных инициатив, даже при наличии внешнего 

интереса и инвестиций. Это подчёркивает необходимость оптимизации институциональных механизмов и 

повышения гибкости дипломатической практики. 
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Одним из ключевых выводов является то, что эффективная экономическая дипломатия Казахстана 

зависит не только от внешнеэкономических факторов, но и от внутренней институциональной готовности, 

качества взаимодействия между различными государственными и частными агентами. Гибкость и 

многоплановость используемых инструментов позволяют стране адаптироваться к изменениям мировых 

экономических трендов, однако в будущем необходимо усилить координацию между центральными и 

региональными органами власти и улучшить инфраструктурную поддержку внешнеэкономических 

проектов. 

Таким образом, экономическая дипломатия Казахстана продолжает развиваться, и её успешная 

реализация требует постоянного совершенствования методов и механизмов, а также учета как глобальных, 

так и локальных факторов, влияющих на эффективность внешнеэкономической стратегии страны. 
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ТРУДНОСТИ ИНТЕГРАЦИИ КАЗАХСТАНСКИХ КОРЕЙЦЕВ В ОБРАЗОВАТЕЛЬНУЮ 

СРЕДУ ЮЖНОЙ КОРЕИ 

 

Корейская диаспора является одной из многочисленных этнических диаспор в Казахстане, с 

численностью около 120 тысяч человек [1]. Их история в Казахстане начинается с депортации корейцев из 

Дальнего Востока Советского Союза на территорию Центральной Азии в 1937 году. Причиной депортации 

стало подозрение корейцев Дальнего Востока в японском шпионаже, а целью—«пресечение проникновения 

японского шпионажа». Корейцев обвиняли в шпионаже и нелояльности из-за их близости к границе Японий, 

которая в тот момент была врагом СССР [2]. Основным местом расселения депортированных корейцев стала 

Кзыл-Ординская область (около 35 тыс. корейцев). В этой области были благоприятные условия для 

выращивания риса и для рыболовства, так как область находилась в устье реки Сырдарья и на побережье 

Аральского моря. Рисоводство стало основной деятельностью депортированных корейцев. Они жили в 

колхозах и преуспевали в сельском хозяйстве. Условия для жизни были трудными: нехватка еды, отсутствие 

медицинских ресурсов и много другое. Однако, несмотря на такие испытания корейцы сумели сохранить 

свою культуру и общность. И до сих пор в Казахстане проживает много этнических корейцев, которые 

являются потомками тех самых депортированных корейцев. Хоть они и сохранили элементы своей 

исторической культуры, многое изменилось по причине насильственной интеграции. У нынешних 

Казахстанских корейцев русские имена и говорят они, в основном, на русском языке. Не все владеют 

корейским языком. Существует «корё мар»—диалект корейского языка, который использовался в 19 веке и 

сильно отличается от современного корейского языка. Он берет начало из провинции Хамгён в Северной 

Корее. Тем не менее, этот диалект также включает в себя заимствования из русского языка [3]. На данный 

момент корё мар используется только среди старшего поколения, молодое поколение им либо не пользуется, 

либо просто им не владеет. Получается, что Казахстанские корейцы не отличаются от Южных корейцев в 

этносе, но отличаются в языке и культуре. Эти различия образуют барьер, когда Казахстанские корейцы едут 
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или переезжают в Южную Корею по разным причинам, будь то учебные программы, работа или попытка 

восстановить культурные связи.  

Помимо культурных и языковых аспектов, корейская диаспора в Казахстане также сталкивается с 

вызовами в сфере социальной интеграции и сохранения традиций. Несмотря на то, что корейцы успешно 

адаптировались к местной культуре, в первую очередь благодаря трудолюбию и экономической активности, 

интеграция в советское общество, а затем и в независимый Казахстан, оставила свой след. Многие корейцы 

заняли важные позиции в различных отраслях, включая науку, образование, медицину и искусство, и таким 

образом стали неотъемлемой частью многокультурного общества Казахстана. 

Однако, несмотря на это, корейцы часто сталкиваются с вопросами идентичности. Для старшего 

поколения, которое сохранило связь с корейской культурой, память о родной земле и языке остается важной 

частью жизни. В то время как для молодежи, выросшей в Казахстане, эти вопросы оказываются менее 

актуальными, что может приводить к утрате чувства принадлежности к культурному наследию своих 

предков. Корё мар, язык, который еще используют некоторые представители старшего поколения, с каждым 

годом становится все более редким, и его использование ограничивается, как правило, только в семейных 

кругах. 

Кроме того, несмотря на сохранение многих элементов традиционной корейской кухни, одежды и 

праздников, культурные особенности корейцев в Казахстане стали активно смешиваться с традициями 

других этнических групп страны. Это многообразие культурных влияний создает как возможности для 

обогащения культурной палитры Казахстана, так и трудности в сохранении аутентичных традиций. 

Со временем в Казахстане появилось больше организаций, направленных на сохранение и 

популяризацию корейской культуры, включая театры, художественные выставки, курсы по изучению 

корейского языка и другие культурные мероприятия. Эти инициативы помогают новым поколениям 

корейцев в Казахстане сохранять связь с их историческим наследием, а также укрепляют межкультурные 

связи между Казахстаном и Кореей. Современные корейцы Казахстана, в отличие от тех, кто был 

депортирован в 1937 году, выросли в совершенно другой политической и экономической обстановке. Они 

живут в независимом Казахстане, где корейская культура воспринимается как неотъемлемая часть 

национального многообразия. Однако для того, чтобы сохранить свою идентичность, корейцы продолжают 

искать способы сохранить язык, обычаи и традиции, в то время как одновременно встраиваются в более 

широкую культурную ткань страны. Программы, направленные на развитие культурных и образовательных 

обменов между Казахстаном и Южной Кореей, играют важную роль в этом процессе. Эти обмены 

способствуют развитию взаимопонимания и укрепляют связи между корейской диаспорой и родиной их 

предков, что, в свою очередь, позволяет создавать мосты для культурного и социального взаимодействия 

между двумя странами. 

Таким образом, корейская диаспора в Казахстане представляет собой уникальный пример сохранения 

культурной идентичности в условиях многокультурного общества. Они являются живым свидетельством 

того, как, несмотря на трудности, связанные с депортацией и интеграцией, этнические группы могут 

сохранить свою культуру и передавать ее новым поколениям, адаптируя традиции к новым реалиям и 

вызовам. 

В данной работе мы рассмотрим конкретно сферу школьного образования: какое оно в Южной Кореи 

и к какому привыкли Казахстанские корейцы. Помимо различий в языке и культуре, существуют и различия 

в воспитании, дисциплине и образовании. Любые различия способны затруднить процесс коммуникации и 

интеграции. Образование—это один из ключевых этапов в жизни человека, ведь оно способствует 

дальнейшему формированию личности человека. Смена привычной образовательной среды может стать 

достаточно стрессовым явлением для детей и подростков, которые как раз и находятся на пути 

формирования своей личности. Образовательная программа Южнокорейских школ несколько отличается от 

образовательной программы Казахстанских школ. Во-первых, система образование в Южнокорейских 

школах делится на три этапа: начальная школа (6 лет), средняя школа (3 года), старшая школа (3 года). Все 

три школы отделены друг от друга, находясь в разных зданиях. В Казахстане же немного по-другому. В 

Казахстанских школах также есть три этапа системы образования, однако нет какой-либо четкой линии, 

которая жестко отделяет эти этапы. То есть, если ученик корейской школы может сказать «я учусь на 

третьем году старшей школы», ученик школы в Казахстане скажет «я учусь в 11 классе». В основном все они 

учатся в одном здании, возможно в разное время (утренняя смена и послеобеденная смена). Во-вторых, в 

Южной Корее большинство школ раздельные: для мальчиков и для девочек. В то время как в Казахстане 

подавляющая часть школ смешанная, очень редко встречаются раздельные школы [4]. Также одной из 

особенностей Корейских школ является регулярное составление рейтинга учащихся. Чем лучше учится 

школьник, тем выше он оказывается в рейтинге. Данная система может оказывать некое давление на 

учеников, с целью стимулировать их на усердную учебу, а также поощряет конкуренцию между учащимися. 

Помимо основного образования в школе, корейские школьники посещают дополнительные занятия, а в годы 

старшей школы на подростков наваливается тяжелое бремя подготовки к экзаменам для поступления в 

высшее учебное заведение. В Казахстанских школах отсутствует открытая конкуренция (составление 

рейтингов) и в сравнении с южнокорейскими учащимися казахстанские школьники не подвергаются такому 

высокому уровню давления. Как мы можем заметить, корейцы достаточно строго подходят к сфере 



448 

образования. Это является частью культуры Южных Корейцев в целом. Во всех сферах жизни корейцев 

(работа, учёба, семья) установлена строгая дисциплина, которую прививают младшим поколениям. Таким 

образом, когда юные этнические корейцы из Казахстана переезжают в Южную Корею и начинают посещать 

южнокорейскую школу, они оказываются в неизвестной для них среде, с другим языком и с другими 

порядками. Это может вызвать стресс у человека, переживающего процесс интеграции. К данному фактору я 

хочу привести пример моей знакомой, которая согласилась поделиться своим опытом. 

Моя знакомая переехала из Казахстана в Южную Корею и обучается на данный момент в местной 

старшей школе. Про свой опыт она рассказала: «Благодаря тому, что у меня здесь много русскоязычных 

людей—я быстро привыкла, но все равно тяжело из-за языкового барьера и разного менталитета, то, что 

норма для нас—для корейцев совсем не прилично». Она также отметила, что в Южной Корее быстрый темп 

жизни: «Темп жизни у них тут очень быстрый, нет таких ценностей в дружбе как в СНГ странах, как 

будто нет такой привязанности к людям». Она также рассказала об интересном факте, что в школах, где 

много русскоязычных студентов часто нанимают переводчика. Специально отводят время для обучения 

корейскому языку, где вместо 2-3-х обычных уроков вы идете на занятия корейского языка. Это показывает, 

что учебные учреждения заботятся о своих учениках, чтобы они не отставали от других студентов и могли 

нормально заниматься. Знакомая завершила рассказ о своем опыте так: «Все зависит от человека. Лично мне 

в плане учебы было сложно: много непонятных терминов и желание учиться уходит. Если честно мне и до 

сих пор сложно среди них, но наличие русскоязычных друзей спасает». Данный опыт действительно 

показался мне интересным и познавательным, приоткрыв нам завесу в жизнь этнического корейца из 

Казахстана в южнокорейской школе. Рассказ моей знакомой дал нам обзор на один из факторов трудности 

интеграции: трудности интеграции в сфере образования. Этот пример подчеркнул, насколько важно 

учитывать культурные различия и индивидуальный опыт в процессе адаптации. История моей знакомой 

помогла лучше понять, с какими вызовами сталкиваются представители этнических меньшинств, переезжая 

в новую страну и погружаясь в её образовательную систему. 

Подобные рассказы позволяют взглянуть на проблему интеграции не только с внешней стороны, но и 

через призму личного восприятия, что делает её более осязаемой и близкой для понимания. Кроме того, этот 

случай демонстрирует, как поддержка со стороны сверстников, наличие культурно близкого окружения и 

гибкость образовательной среды могут смягчить процесс адаптации. Несмотря на сложности, многие 

учащиеся находят способы преодолеть барьеры и продолжают стремиться к лучшему будущему — и это 

заслуживает уважения. 

Из изложенного выше следует, что различия между культурами Казахстана и Южной Кореи 

оказывают существенное влияние на процесс интеграции, особенно в образовательной сфере. Эти различия 

не ограничиваются лишь языковыми проблемами, а затрагивают более глубокие аспекты культурных 

ценностей, социальных норм и подходов к обучению, что затрудняет адаптацию. 

Корейцы, живущие в Казахстане, прошли сложный путь с момента своей депортации в 1937 году и 

стали неотъемлемой частью многонациональной страны, внося свой вклад в развитие различных областей. 

Культура казахстанских корейцев представляет собой уникальное сочетание корейской, казахской, русской и 

других культурных элементов, что создает сложный культурный контекст, в котором развивается их 

идентичность и взаимоотношения с представителями других этнических групп. 

Тем не менее, когда казахстанские корейцы решают переехать в Южную Корею для учебы или 

работы, они сталкиваются с рядом трудностей, связанных с культурными различиями. Несмотря на общую 

этническую принадлежность, они сталкиваются с социальной, образовательной и психологической 

изоляцией, что затрудняет их интеграцию. Одной из главных проблем является языковой барьер: 

недостаточный уровень владения корейским языком осложняет усвоение учебного материала и 

взаимодействие в социальной среде. 

Кроме того, существует заметное различие в образовательных системах двух стран. В Южной Корее 

система обучения ориентирована на высокую конкуренцию, строгую дисциплину и интенсивную подготовку 

к экзаменам, что резко контрастирует с более расслабленным подходом, часто присутствующим в 

Казахстане. Этот жесткий стиль обучения может вызвать у студентов из Казахстана стресс и 

психологическое напряжение, снижая их мотивацию и усложняя процесс адаптации. 

Социальные и культурные различия также играют свою роль в интеграции. Несмотря на этническую 

близость, казахстанские корейцы могут ощущать себя чуждыми в новой культурной среде. Различия в 

менталитете, привычках и повседневной жизни создают дополнительные сложности в установлении 

социальных связей. Это культурное несоответствие часто становится основным фактором, который мешает 

их успешной интеграции. 

Таким образом, трудности, с которыми сталкиваются казахстанские корейцы при интеграции в 

Южной Корее, связаны с многогранными культурными различиями, проявляющимися в языке, подходах к 

обучению и социальной адаптации. Чтобы облегчить процесс интеграции, необходимо учитывать эти 

аспекты и предоставлять поддержку как со стороны принимающего общества, так и со стороны самих 

приезжих. В конечном итоге, если все стороны будут активно работать над преодолением этих различий, 

процесс интеграции станет успешнее, а культурные барьеры будут постепенно сглаживаться через 

взаимопонимание и уважение. 
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Российско-украинский конфликт является одной из наиболее обсуждаемых и значимых тем в 

современной международной политике. Как подчёркивает Ричард Саква, британский политолог, специалист 

по российской и постсоветской политике, в работе "Frontline Ukraine: Crisis in the Borderlands", данный 

конфликт отражает не только политические разногласия, но и глубокие идеологические и культурные 

противоречия, сформировавшиеся на протяжении веков [1]. Понимание исторических предпосылок и причин 

конфликта важно для анализа его текущего состояния и перспектив разрешения. Конфликт не только влияет 

на отношения между двумя странами, но также оказывает значительное воздействие на международные 

отношения в целом, вызывая реакции различных государств и международных организаций. 

Исторические предпосылки конфликта уходят корнями в глубокое прошлое, включая периоды 

Киевской Руси, Литовско-польского господства и Российской империи. Эти периоды характеризуются 

сложными взаимодействиями между различными этническими, культурными и политическими группами, 
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что создало почву для современных конфликтов. Для изучения данной проблемы автор статьи обращался к 

трудам британского политолога и социолога, а так-же специалиста по национализму и политическим 

сообществам, Бенедикта Андерсона,  "Воображаемые сообщества" [2], для понимания противостояния двух 

славянских народов. 

Также изучена статья американского политолога, специалиста по международным отношениям и 

теории наступательного реализма, Джона Мершаймера "Why the Ukraine Crisis Is the West’s Fault" [3], для 

понимания культурных и политических напряжений, которые усиливались в условиях стремления республик 

к автономии.  

В 1991 году Украина получила независимость после распада Советского Союза, но исторические и 

политические разногласия продолжали накапливаться. 

Конфликт обострился в начале 2010-х годов, когда политическая нестабильность в Украине привела к 

Евромайдану в 2013–2014 годах, результатом которого стало свержение президента Виктора Януковича. Эти 

события усилили напряжённость между Россией и Украиной, кульминацией которой стала аннексия Крыма 

Россией в 2014 году и начало вооружённого конфликта на востоке Украины.  

Цель данной статьи – рассмотреть исторические подходы к исследованию российско-украинского 

конфликта, выделить основные причины его возникновения, ключевые события и их влияние на 

международные отношения.  

Отношения между Россией и Украиной имеют долгую и сложную историю. Обе страны были частью 

Киевской Руси, которая считается основой для обоих народов. После распада Киевской Руси в XII веке 

территории, ныне составляющие Украину, оказались под влиянием различных держав, включая Литовское 

княжество и Польско-Литовское содружество. В XVII веке Украина стала частью Российской империи, что 

привело к длительному периоду русификации и укреплению культурных связей с Россией.  

Этапы развития отношений между Россией и Украиной.  

История взаимоотношений между Россией и Украиной — это сложное и многослойное повествование, 

охватывающее множество эпох и политико-культурных трансформаций. Согласно основным положениям 

теории конфликтологии, конфликты возникают не случайно, а как результат столкновения разноплановых 

интересов, идентичностей и символических нарративов. Именно эта концепция помогает понять, почему 

исторически отношения между двумя народами так часто были омрачены конфликтами и противоречиями. 

Истоки отношений уходят в глубокую древность. Так, образование Киевской Руси стало одним из 

первых опытов государственного строительства на территории Восточной Европы, где княжеские династии 

создали не только административно-политическую систему, но и сформировали основы культурного 

самосознания обоих народов. Эта эпоха демонстрирует, как материальные факторы (политическая 

организация) и нематериальные (коллективная память, культ традиций) сливаются в единую динамику, что 

подтверждает тезисы конструктивизма: нарративы и историческая память играют ключевую роль в 

определении идентичности. Киевская Русь, выступая центром притяжения для торговцев, ученых и воинов, 

способствовала не только обмену материальными благами, но и формированию идей, установив прочные 

культурные связи между регионами, что, по сути, заложило фундамент для будущих конфликтов, 

обусловленных противоречивыми идентичностями. 

После распада Киевской Руси в XII веке территории, ныне составляющие современную Украину, 

оказались под влиянием различных политических образований. Период Литовско-польского господства 

принес с собой новые формы государственного управления и культурное разнообразие, в котором польское, 

литовское и местное славянское влияние переплетались в единую, но сложную мозаику. В этих условиях 

формирование национальной идентичности происходило параллельно с развитием символических 

нарративов, что соответствует представлениям конструктивизма: каждая власть, оставляя свой след, 

способствовала укоренению различных версий прошлого, отражающих противоречивые взгляды на 

историю. 

В XVII—XVIII веках Украина стала ареной становления Российской империи. Интеграция украинских 

земель в состав империи сопровождалась длительным процессом русификации, реформами в управлении, 

военном деле и культуре. Этот период характеризуется институционализацией отношений, когда 

государственные структуры, судебная система и система образования принимали облик, во многом 

определяемый российскими традициями. Однако здесь нарастало напряжение между имперскими 

интересами и требованиями сохранения национального самосознания местных элит – классический пример 

конфликта, где не только материальные, но и символические ресурсы (язык, традиции, коллективная память) 

становятся предметом борьбы. 

Эпизоды автономии и борьбы за самостоятельность в XIX веке, на фоне нарастающих национальных 

движений и идей самоуправления, придали украинскому вопросу новую окраску. Возникновение 

культурных и политических движений, требующих признания независимости и самоопределения, 

свидетельствует о том, что конфликт между Россией и Украиной всегда имел глубокую структурную основу. 

При этом, как утверждает теория геополитики, противостояния между государствами часто обостряются 
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именно в условиях борьбы за влияние и контроль над стратегически важными территориями, что в случае 

Украины находилось на перекрёстке интересов как России, так и Запада. 

Национальная память и её влияние на современное восприятие.  

 Формирование национальной памяти имеет решающее значение для современного восприятия 

исторических событий. Как подчеркивает Бенедикт Андерсон в своей работе "Воображаемые сообщества.", 

нации — это воображаемые сообщества, где коллективная идентичность формируется через общие 

нарративы и символические конструкции. В данном контексте понятия "Свой", "Другой" и "Чужой" играют 

ключевую роль. "Свой" — это те, кто интегрирован в национальную общность через язык, культуру и 

историю; "Другой" — это те, кто взаимодействует с нацией извне; а "Чужой" воспринимается как угроза или 

противоположность "Своему". Эти категории нередко создаются искусственно, посредством медиа и 

политических нарративов, что подтверждает центральное значение исторической памяти в национальном 

строительстве [2]. 

Для России и Украины национальная память неоднократно становилась ареной идеологической 

борьбы. Каждая сторона стремилась интерпретировать исторические события в свою пользу, формируя 

нарративы, которые способствуют укреплению позитивного имиджа своей нации и критике оппонента. Это 

использование коллективной памяти демонстрирует, как культурные и символические факторы могут 

усиливать социальные противоречия и приводить к обострению конфликтов. 

Влияние национальной памяти проявляется не только через официальные документы и учебники, но 

также через массовую культуру, памятные даты и мемориалы. Как отмечает Андерсон, нации формируются 

не только объективными условиями, но и эмоциональными связями, создаваемыми через символические 

традиции и коллективные образы [2]. Эмоциональная окраска таких событий, как борьба за независимость 

или революционные преобразования, зачастую становится двигателем политических изменений, 

поддерживая уже существующие конфликтные отношения. 

Таким образом, исторический контекст взаимодействия между Россией и Украиной – это динамичный 

процесс, переплетение идеологических споров, смены властей и постоянного стремления к сохранению 

уникальной идентичности. Эти процессы создают прочную основу для понимания современных 

противоречий и позволяют проследить эволюцию как негативных, так и позитивных аспектов 

взаимоотношений. Российско-украинский конфликт, имеющий многомерную природу, следует 

рассматривать как результат переплетения политических, экономических, социальных и культурных 

факторов, где геополитическая конкуренция становится неотъемлемой частью борьбы за влияние в условиях 

глобальных политических процессов. 

Политические причины: 

Историческое наследие и вопросы государственного суверенитета.  

После распада Советского Союза на территории бывших республик возникли вопросы о 

государственной целостности, территориальной принадлежности и статусе исторических границ. Доктор 

политических наук Жильцов С. пишет: «После обретения независимости в 1991 году начался новый этап 

развития Украины. В региональной системе Украины проявилось два четких полюса — Донбасс и Галичина, 

которые определили развитие страны на последующие десятилетия.» [4]. Украина, получившая 

независимость, оказалась перед необходимостью балансировать между собственным стремлением к 

автономии и давлением со стороны бывших союзных структур.  

Как отмечает британский и канадский доктор политологии украинского происхождения, специалист 

по истории и политике СССР, России и Украины, Тарас Кузио в своей работе “Ukraine ‘Experts’ In The West 

And Putin’s Military Aggression: A New Academic ‘Orientalism’”, влияние российской стороны на Украину 

проявляется не только в экономическом и политическом аспектах, но и в вопросах национальной 

идентичности и исторического нарратива [5]. Российская сторона использует исторические связи, такие как 

общая советская история и роль русского языка, как инструмент влияния на политическое развитие 

Украины. Стремление Украины к интеграции в европейские структуры стало причиной усиления давления 

со стороны России, что выражалось в поддержке пророссийских политиков, экономических рычагов 

воздействия и территориальных претензий. Это напряжение привело к дальнейшим политическим кризисам 

и вооружённому конфликту в регионе. 

Политическая нестабильность и внутренние противоречия.  

События Евромайдана (2013–2014) стали ярким проявлением внутренних конфликтов в Украине. 

Разрывы между проевропейски настроенными слоями населения и теми, кто отдавал предпочтение 

традиционным связям с Россией, привели к глубокому расколу общества. Эти процессы можно 

рассматривать в контексте политической поляризации и фрагментации, поскольку культурные и 

исторические различия часто служат триггером социальных конфликтов. В этом смысле аргументы 

американского социолога и политолога, автора концепции этнокультурного разделения цивилизаций, 

Сэмюэля Хантингтона в “The Clash of Civilizations” о значимости цивилизационных разломов позволяют 

лучше понять динамику таких процессов. [6] 
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Как отмечает Джон Мершаймер в статье “Why the Ukraine Crisis Is the West’s Fault”, политический 

кризис в Украине стал частью более масштабного противостояния между Россией и Западом. Он утверждает, 

что расширение НАТО и стремление Украины сблизиться с Европейским Союзом вызвало ответную 

реакцию со стороны России, что привело к обострению отношений и вмешательству Москвы во внутренние 

украинские процессы “U.S. and European leaders blundered in attempting to turn Ukraine into a Western 

stronghold on Russia’s border. Now that the consequences have been laid bare, it would be an even greater mistake 

to continue this misbegotten policy.” [3] 

Геополитическая конкуренция и влияние внешних сил. Россия и Украина оказались в центре 

противостояния между Востоком и Западом, где стремление Украины к интеграции в европейские 

структуры сталкивается с усилиями России сохранить влияние на постсоветском пространстве. Как отмечает 

британский политолог Ричард Саква в книге “Frontline Ukraine: Crisis in the Borderlands.”, этот конфликт 

является не только внутренним кризисом, но и частью широкой геополитической борьбы, 

сопровождающейся санкциями, дипломатическим давлением и изменением баланса сил в регионе. [1] 

Экономические причины. 

Контроль над стратегическими ресурсами и транзитными путями.  

Экономические интересы играют ключевую роль в конфликте, особенно борьба за контроль над 

энергоносителями и транзитными путями. Как отмечает американский политолог и эксперт по внешней 

политике России, стратегическим интересам в Евразии и энергетической безопасности, Джеффри Манкофф 

в книге “Russian Foreign Policy: The Return of Great Power Politics”, Украина — важное транзитное 

государство для поставок газа из России в Европу, а Россия использует энергоресурсы как инструмент 

политического давления, что подтверждается газовыми кризисами 2006 и 2009 годов. [7] 

Экономическая зависимость и торговые отношения. На протяжении десятилетий Украина 

поддерживала тесные экономические связи с Россией, особенно в сфере энергетики и торговли. Однако 

после 2014 года экономические изменения были обусловлены не только стремлением к независимости, но и 

необходимостью адаптации к новым геополитическим реалиям. Как отмечает шведский экономист, 

специалист по экономике переходного периода и внешней политике России и Украины, Андерс Ослунд в 

книге “Ukraine: What Went Wrong and How to Fix It”, Украина столкнулась с необходимостью 

реформирования экономики, повышения прозрачности финансовых операций и изменения структуры 

экспорта, чтобы интегрироваться в европейские и международные рынки, минимизируя влияние России. [8] 

Влияние санкций и международных экономических мер. Введение санкций в отношении России со 

стороны западных стран после 2014 года привело к дальнейшему осложнению экономической ситуации. Эти 

меры не только повлияли на экономику обоих государств, но и стали инструментом давления, усиливая 

взаимные обвинения в неэффективном управлении ресурсами. Помимо этого, санкционные режимы стали 

одним из факторов, вынуждающих страны пересматривать свои экономические отношения и искать новые 

торговые и финансовые каналы сотрудничества. 

Таблица 1 – Хронология санкционной политики против Российской Федерации с 2014 по 2025 гг. 

 

Дата/ 

Период 

Причина/Событие Страна/ 

Организация 

Основные меры (Примеры) Последствия для России 

(Примеры) 

Март-

Сент 

2014 

Аннексия Крыма, 

конфликт на Донбассе, 

MH17 

США, ЕС, 

Канада 

1-3 волны: Индивидуальные санкции 

(визы/активы); Секторальные санкции 

(ограничение доступа к фин. рынкам 

Запада, запрет на технологии для ТЭК, 

эмбарго на оружие). 

Ограничение доступа к зап. 

капиталу и технологиям 

для гос. компаний; начало 

изоляции элит; старт 

импортозамещения. 

2015 - 

2021 

Продолжение 

конфликта, кибератаки, 

выборы США, 

Скрипали, Навальный, 

СП-2 

США, ЕС, UK Продление и расширение списков; 

Новые основания для санкций 

(CAATSA, CBW); ограничения на 

операции с госдолгом; меры против 

"Северного потока-2". 

Сохранение санкционного 

давления; адаптация 

экономики; усложнение 

реализации новых 

энергопроектов; доп. 

давление на фин. сектор. 

21-23 

Фев 

2022 

Признание РФ 

"независимости" 

"ЛНР/ДНР" 

США, ЕС, UK Первые блокирующие санкции против 

банков (ВЭБ, ПСБ), меры против 

госдолга, элит; остановка сертификации 

"СП-2". 

Начало масштабного 

финансового шока, падение 

рынков РФ. 

Конец 

Фев-

Март 

2022 

Начало 

полномасштабного 

вторжения РФ в Украину 

США, ЕС, UK, 

G7 

Ключевые финансовые удары: 

Заморозка ~ $300 млрд резервов ЦБ РФ; 

отключение от SWIFT ключевых банков 

(Сбер, ВТБ и др.); блокирующие 

санкции на системообразующие банки. 

Острейший финансовый 

кризис: Коллапс рубля, 

паника в банках, потеря 

контроля над резервами, 

введение жестких 

валютных ограничений, 

заморозка торгов на 

Мосбирже. 
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Март - 

Дек 

2022 

Продолжение 

вторжения, эскалация 

санкций 

США, ЕС, UK, 

G7 

Транспортная и торговая блокада: 

Закрытие неба/портов; Энергетические 

санкции: Эмбарго ЕС на уголь и нефть 

(морск.), введение "потолка цен" G7 на 

нефть; Запрет эксп. технологий, 

авиазапчастей; Массовый уход иностр. 

компаний. 

Нарастающая изоляция и 

экон. спад: Транспортный 

коллапс, дефицит импорта, 

остановка производств 

(автопром), падение 

доходов от нефти, 

необходимость 

перестройки логистики. 

2023 - 

Март 

2025 

Продолжение войны, 

фокус на обходе 

санкций, смерть 

Навального 

ЕС (пакеты 10-

14), США, UK, 

G7 

Усиление и борьба с обходом: 

Расширение списков (вкл. компании 3-х 

стран); меры против фин. посредников и 

ВПК; запрет импорта алмазов (ЕС/G7); 

санкции против СПГ-проектов; реакция 

на смерть Навального. 

Долгосрочное давление: 

Усложнение импорта и 

фин. расчетов; давление на 

"дружественные" страны; 

попытки ограничить 

оставшиеся доходы; 

адаптация ВПК; 

структурная перестройка 

экономики. 

(Таблица составлена автором на основе информации открытых источников: 

https://www.sanctionsmap.eu/#/main [9], https://www.consilium.europa.eu/  [10], https://commission.europa.eu/ 

[11], https://ofac.treasury.gov/sanctions-programs-and-country-information/russian-harmful-foreign-activities-

sanctions [12], https://www.gov.uk/government/collections/uk-sanctions-on-russiah [13]. 

 

Языковые, религиозные и культурные различия. Социальные трения между народами России и 

Украины во многом обусловлены различиями в языке, традициях и религиозных убеждениях. Хотя 

исторически оба народа имеют много общих черт, постепенно стали проявляться различия, связанные с 

влиянием западных и восточных культур. Языковой фактор, в частности, стал предметом ожесточенных 

споров вокруг вопросов образования, медийного представления и официального статуса языка в различных 

регионах страны[5]. 

Идеологические разногласия и интерпретация истории. Вопросы исторической памяти и 

интерпретации ключевых событий становятся поводом для идеологической борьбы. Разные школы мысли, 

различные трактовки революционных и политических событий оставляют глубокий след в общественном 

сознании. Эти разногласия усиливают поляризацию мнений, порождая конфликты не только на 

государственном уровне, но и среди отдельных социальных групп. Влияние пропаганды, как внутри страны, 

так и на международном уровне, лишь усиливает эти расхождения, создавая устойчивые стереотипы и 

предвзятые представления [5]. 

Роль идентичности и культурных символов. Многообразие культурных символов, обрядов и 

традиций, передаваемых из поколения в поколение, способствует формированию сильного чувства 

принадлежности к народу. Однако именно эта принадлежность может превращаться в инструмент 

противостояния, когда восприятие «нашего» и «чужого» становится критерием классификации. В условиях 

конфликтной ситуации подобные символы часто используются для усиления национальной 

самоидентификации и агитации, что в свою очередь усугубляет социальное расслоение и препятствует 

поиску компромиссных решений.  

Ключевые события конфликта. 2014 год стал поворотным этапом, после которого конфликт приобрел 

конкретную форму, заставив мир обратить пристальное внимание на происходящее [3]. 

• Аннексия Крыма: Этот акт стал не только нарушением международного права, но и символом 

глубоких противоречий. В ходе аннексии российские силы, используя как военную, так и информационную 

тактику, осуществили быстрые и решительные действия, что вызвало широкое осуждение со стороны 

международного сообщества. Реакция Запада, выраженная через введение санкций и дипломатические 

заявления, подчеркивала значимость данного события для мирового порядка. Кроме того, аннексия стала 

причиной резкого изменения стратегической ситуации в регионе, инициировав новую фазу военных и 

политических столкновений [3], [5]. 

• Начало вооруженного конфликта на Донбассе: Вскоре после событий в Крыму на востоке 

Украины вспыхнули боевые действия. Местные вооруженные формирования, поддерживаемые как 

внутренними силами, так и элементами внешнего влияния, вступили в конфликт с регулярными 

украинскими войсками. Этот период характеризуется не только интенсивными боевыми столкновениями, но 

и чередой временных перемирий, каждое из которых сопровождалось новыми этапами эскалации. Военные 

операции привели к масштабным разрушениям инфраструктуры, гибели гражданских лиц и возникновению 

гуманитарного кризиса, который требовал вмешательства международных гуманитарных организаций [13], 

[14]. 

Динамика и цикличность конфликтных процессов. Помимо основных событий 2014 года, в 

развитии конфликта наблюдаются повторяющиеся циклы эскалаций и относительного затишья. Каждая фаза 

обострения сопровождается усилением военных действий, новыми нарушениями перемирия и активизацией 

пропагандистских кампаний обеих сторон. Эти циклы свидетельствуют о том, что конфликт имеет 
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устойчивую внутреннюю динамику, обусловленную глубинной политической и социальной поляризацией 

[15], [16]. 

Международное воздействие и дипломатические усилия. На протяжении последних лет 

международное сообщество неоднократно предпринимало попытки урегулировать конфликт посредством 

переговоров, посредничества и введения санкций. Дипломатические инициативы, включающие участие 

ООН, ОБСЕ, а также региональных объединений, хотя и не приводили к окончательному разрешению, 

способствовали временному снижению напряжения. Каждая новая попытка переговоров сопровождалась 

широким обсуждением в медиа, аналитическими статьями экспертного сообщества, что еще раз 

подчеркивало глобальную важность ситуации [3] [15]. 

Роль информационной войны и медиа. Информационная война стала ключевым элементом конфликта. 

Используя медиа и социальные сети, обе стороны формировали выгодные нарративы и дискредитировали 

оппонентов. Современные технологии усилили влияние дезинформации, что усложнило восприятие 

реальной ситуации [17]. 

Гуманитарные и социально-политические последствия. Конфликт негативно отразился на жизнях 

миллионов людей: разрушена инфраструктура, увеличилось число беженцев, ухудшилась социально-

экономическая обстановка. Эти последствия подчеркнули необходимость политико-экономических решений 

для стабилизации регион. [18] 

Заключение. Подводя итоги, можно сделать вывод о том, что  понимание истории этого сложного 

противостояния позволяет оценить  влияния исторической памяти народов на современную ситуацию. Мы 

сосредоточились на изучении ключевых событий, формировавших отношения между странами, начиная с 

Киевской Руси, которая стала основой для культурных и политических традиций обоих народов. Эпохи 

Литовско-польского господства и Российской империи внесли противоречивые элементы в развитие 

региона, укрепляя культурное многообразие, но также создавая основы для будущих конфликтов. 

Период Советского Союза и его последствия показали, как исторические разногласия продолжали 

углубляться. Политика коллективизации, голодомор 1932–1933 годов и централизованное управление из 

Москвы оказали длительное влияние на восприятие отношений между Россией и Украиной, закрепляя в 

коллективной памяти Украины чувство исторической несправедливости. С распадом СССР и обретением 

независимости Украина столкнулась с необходимостью балансировать между собственной идентичностью и 

наследием советского периода. 

Ключевые события, такие как Евромайдан, аннексия Крыма и вооружённые конфликты на востоке 

Украины, ясно демонстрируют, как исторические факторы продолжают определять нынешнюю 

геополитическую реальность. Эти события не только углубили противоречия между Россией и Украиной, но 

и оказали значительное воздействие на международные отношения. Противостояние между Западом и 

Россией усилилось, что отразилось в экономических санкциях, дипломатических инициативах и изменении 

регионального баланса сил. 

Исторический подход к исследованию позволил нам связать прошлое с настоящим, показать, как 

многовековые взаимодействия между странами сформировали текущие вызовы и конфликты. 
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ХАЛЫҚАРАЛЫҚ ҚАТЫНАСТАРДАҒЫ КИБЕРҚАУІПСІЗДІК:  

КОНЦЕПТУАЛДЫҚ ШЕҢБЕР ЖӘНЕ ЗАМАНАУИ ҚИЫНДЫҚТАР 

 

Аңдатпа. Цифрландыру дәуірінде киберқауіпсіздік халықаралық қатынастар мен жаһандық 

қауіпсіздіктің маңызды аспектісіне айналды, ол жаңа тұжырымдамалық тәсілдер мен бірлескен қауіпсіздік 

шараларын талап етеді. Мақалада халықаралық қатынастар аясында киберқауіпсіздік қарастырылып, оның 

тұжырымдамалық негіздері мен қазіргі сын-қатерлеріне ерекше назар аударылады. Онда киберқауіпсіздік 

халықаралық қауіпсіздіктің жаңа саласы ретінде қарастырылып, оның тұжырымдамалық негіздері 

талданады, сондай-ақ мемлекеттер мен халықаралық институттардың киберқауіп-қатерлерді қалай 

анықтайтындығы және оларға қалай қарсы тұратындығы қарастырылады. Негізгі қазіргі заманғы сын-

қатерлердің қатарына кибершабуылдардың жиілігі мен ауқымы және күрделілігінің өсуі, киберсоғыс пен 

кибертерроризм қатерінің күшеюі, сондай-ақ киберкеңістікте жаһандық нормалар мен жауапкершілікті 

қалыптастырудағы қиындықтар жатады. Аталмыш киберқауіп-қатерлер трансұлттық сипатқа ие болып, 

дәстүрлі қауіпсіздік парадигмаларына күрделі сын тудырады және бірлескен халықаралық іс-қимылдарды 

қажет етеді. Сонымен қатар, аталған қауіп-қатерлерге қарсы әрекет етуге бағытталған қазіргі халықаралық 

стратегиялар талданады. Олардың қатарында жаһандық нормаларды әзірлеу, қауіпсіздік саласындағы 

бірлескен бастамалар және киберқауіпсіздікті нығайтуға бағытталған көпжақты келісімдер бар. 

Қорытындысында өзгеріп жатқан киберқауіп-қатерлерге тиімді қарсы тұру үшін халықаралық 

ынтымақтастықты нығайту және жаһандық саясат пен қауіпсіздік саласында бейімделгіш тұжырымдамалық 

тәсілдерді қолдану қажет екендігі ерекше атап өтіледі. 

Аннотация. В эпоху цифровизации кибербезопасность стала ключевым аспектом международных 

отношений и глобальной безопасности, требующим новых концептуальных подходов и совместных мер 

безопасности. В статье рассматривается кибербезопасность в контексте международных отношений, при 

этом особое внимание уделяется ее концептуальным основам и современным вызовам. В ней анализируются 

концептуальные основы кибербезопасности как новой сферы международной безопасности, а также 

рассматривается, как государства и международные институты определяют киберугрозы и 

противодействуют им. Выделяются ключевые современные вызовы, включая рост частоты, масштабов и 

сложности кибератак, угрозу кибервойны и кибертерроризма, а также трудности в установлении глобальных 

норм и ответственности в киберпространстве. Указанные киберугрозы носят транснациональный характер, 

бросая вызов традиционным парадигмам безопасности и требуя коллективных международных действий. 

Кроме того, рассматриваются текущие международные стратегии противодействия данным угрозам, такие 

как выработка глобальных норм, совместные инициативы в сфере безопасности и многосторонние 

соглашения, направленные на укрепление кибербезопасности. В заключение подчеркивается, что для 

эффективного противодействия эволюционирующим киберугрозам необходимы укрепление 

международного сотрудничества и адаптивные концептуальные подходы в глобальной политике и 

безопасности. 

Abstract. Amid rapid digitalization, cybersecurity has become a critical aspect of international relations and 

global security, necessitating new conceptual approaches and cooperative security measures. This article examines 

cybersecurity in the context of international relations, focusing on conceptual foundations and contemporary 

challenges. It analyzes the conceptual foundations that underpin cybersecurity as a new domain of international 

security, outlining how states and international institutions define and address cyber threats. The study identifies key 

modern challenges, including the growing frequency, scale, and sophistication of cyber attacks, the threat of cyber 

warfare and terrorism, and difficulties in establishing global norms and accountability in cyberspace. These cyber 

threats are transnational in nature, challenging traditional security paradigms and requiring collective international 

action. Furthermore, the article reviews current international strategies to counter these threats, such as the 

development of global norms, collaborative security initiatives, and multilateral agreements aimed at strengthening 
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cybersecurity. In conclusion, the article emphasizes that effective responses to evolving cyber threats require 

strengthened international cooperation and adaptive conceptual approaches in global politics and security. 

Тірек сөздер: киберқауіпсіздік, халықаралық қатынастар, тұжырымдамалық негіздер, киберқатерлер, 

халықаралық қауіпсіздік, кибершабуылдар, кибердипломатия, жаһандық басқару 

 

Кіріспе 

Цифрлық революция халықаралық қатынастар саласын түбегейлі өзгертіп, қауіпсіздік саласында жаңа 

тәуекелдер мен сын-қатерлер туғызады. Қазіргі әлемде ақпараттық кеңістіктегі кибершабуылдар мен 

инциденттер бүкіл мемлекеттер мен халықаралық жүйелерді тұрақсыздандыруға қабілетті, олардың салдары 

дәстүрлі әскери қауіп-қатерлермен салыстыруға болады. Дүниежүзілік экономикалық форумның есебінде 

киберқауіптер әлемдік тәртіпке қауіп төндіретін негізгі жаһандық тәуекелдердің қатарына жатқызылғаны 

бекер емес. Мемлекеттер сыртқы саясаттағы, әскери жоспарлаудағы және дипломатиядағы киберқауіпсіздік 

факторын ескеруге, ал халықаралық ұйымдар кибер қақтығыстардың алдын алу үшін ынтымақтастық 

нормалары мен тетіктерін әзірлеуге мәжбүр. Дегенмен, Киберқауіпсіздіктің салыстырмалы түрде жаңа 

саласы тұжырымдамалық тұрғыдан күрделі болып қала береді: оның шеңбері туралы бірыңғай түсінік жоқ 

және әртүрлі елдер мен ой мектептерінің қолданыстағы тәсілдері айтарлықтай ерекшеленеді. Бұл мақала 

халықаралық қатынастардағы Киберқауіпсіздіктің тұжырымдамалық негіздерін талдауға және осы саладағы 

әлемдік қауымдастықтың алдында тұрған өзекті сын-қатерлерге шолу жасауға арналған. Автор халықаралық 

қатынастар теориясы мен практикасындағы киберқауіпсіздік идеяларының эволюциясын көрсетуге, сондай-

ақ киберқауіптерге тиімді ұжымдық жауап беруге кедергі келтіретін негізгі мәселелер мен қайшылықтарды 

анықтауға тырысады. Халықаралық қатынастардағы Киберқауіпсіздіктің тұжырымдамалық шеңбері. 

Киберкеңістіктің мемлекеттердің өзара іс-қимылының жаңа саласы ретінде пайда болуы зерттеушілерге 

халықаралық қатынастар жүйесіндегі киберқауіпсіздік орны туралы мәселе туғызды. Бастапқыда цифрлық 

қауіпсіздік мәселелері негізінен ақпараттық технологиялардың техникалық аспектісі ретінде қарастырылды. 

Алайда, ХХІ ғасырдың басынан бастап Киберқауіпсіздіктің саяси-стратегиялық өлшемі бар екені белгілі 

болды. Американдық зерттеуші Дж. Най "биліктің болашағы "жұмысында" киберсиланың " әскери және 

экономикалық күшпен қатар мемлекеттің жаңа маңызды ресурсы ретінде пайда болғанын атап өтті [5]. Басқа 

ғалымдар халықаралық қатынастардың классикалық теорияларына қарсы тұратын киберкеңістіктің 

революциялық сипатына назар аударды. Сонымен, Л. Келло" кибер революция " әлемдік саясаттың негізгі 

тұжырымдамаларын қайта қарауды талап ете отырып, егемендік пен қауіпсіздік туралы дәстүрлі түсініктерді 

бұлдыратады деп мәлімдейді [2]. Осылайша, киберқауіпсіздік тар техникалық мәселе емес, әскери, саяси, 

экономикалық және әлеуметтік өлшемдерді қамтитын кешенді пәнаралық ұғым деген түсінік қалыптасады. 

Әр түрлі мемлекеттер мен дипломатиялық мектептерде киберқауіпсіздікті тұжырымдамалаудың 

әртүрлі тәсілдері қалыптасты. Батыс дәстүрінде киберқауіпсіздік әдетте Желілік және ақпараттық 

инфрақұрылымды рұқсатсыз кіруден, шабуылдардан және зақымданудан қорғауды білдіреді. Техникалық 

қорғаныс шараларына, криптографияға, кибер барлауға және киберқылмыстың алдын алуға баса назар 

аударылады. Керісінше, ресейлік және қытайлық дипломатиялық практикада желілердің техникалық 

қорғалуын ғана емес, сонымен қатар ақпараттың мазмұнын, "медиа қауіпсіздік" және ақпараттық кеңістіктегі 

егемендік мәселелерін қамтитын "халықаралық ақпараттық қауіпсіздік" (ХАҚ) кеңірек термині 

қолданылады. Шанхай Ынтымақтастық Ұйымының (ШЫҰ) келісімдерінде МИБ ресми түрде "әлемдік 

тұрақтылықтың бұзылуын және ақпараттық кеңістікте мемлекеттер мен әлемдік қоғамдастықтың 

қауіпсіздігіне қатер төндіруді болдырмайтын халықаралық қатынастардың жай-күйі" ретінде 

айқындалады [4]. Бұл тәсіл бірқатар мемлекеттердің саяси тұрақтылыққа нұқсан келтіру және ішкі істерге 

араласу үшін ақпараттық технологияларды қолдану қаупі туралы алаңдаушылығын көрсетеді. Ресейлік 

сарапшылар ақпараттық қауіпсіздікті екі деңгейге бөлуді ұсынады – нақты киберқауіпсіздік (техникалық 

инфрақұрылым қауіпсіздігі) және "медиа" қауіпсіздік (ақпараттық кеңістікті деструктивті мазмұн мен 

психологиялық әсерлерден қорғау). Екпіндердегі айырмашылық әмбебап халықаралық нормаларды әзірлеуді 

қиындатады: мысалы, интернетті мемлекеттік бақылаудың рұқсат етілген шектері және цифрлық егемендік 

принципінің ашық және бірыңғай киберкеңістік идеясымен байланысы туралы пікірталастар бүгінгі күнге 

дейін жалғасуда. Дегенмен, әлемдік қауымдастық киберқауіпсіздікті түсінетін кейбір жалпы шеңберлерді 

бөліп көрсетуге болады. Біріншіден, халықаралық құқық киберкеңістікке қолданылады-БҰҰ Жарғысы мен 

егемендік нормалары цифрлық салада да қолданылады. Екіншіден, 2010 жылдардың ортасынан бастап БҰҰ 

алаңында мемлекеттер біртіндеп киберкеңістіктегі жауапты мінез-құлықтың ерікті нормаларын 

қалыптастыруда. Біріккен Ұлттар Ұйымының үкіметтік сарапшылар тобының 2015 жылғы есебінде 

мемлекеттердің өз аумақтарын кибершабуылдар үшін пайдалануға жол бермеу, маңызды инфрақұрылымды 

қорғау және оқиғаларды тергеудегі ынтымақтастықты қоса алғанда, принциптер мен ережелердің бірінші 

жиынтығы ұсынылды [6]. Ақырында, Киберқауіпсіздіктің көп деңгейлі сипаты танылады: мемлекеттермен 

қатар халықаралық ұйымдар, жеке IT-корпорациялар, техникалық қауымдастық және тіпті жеке хакерлік 

топтар маңызды факторлар болып табылады. Осылайша, халықаралық қатынастардағы Киберқауіпсіздіктің 

тұжырымдамалық шеңберіне дәстүрлі тәсілдер (ұлттық қауіпсіздікті қамтамасыз ету, тежеу және т.б.) және 

жаһандық ақпараттық қоғамның ерекшеліктерін көрсететін жаңа элементтер кіреді. 
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Халықаралық қатынастардағы Киберқауіпсіздіктің заманауи сын-қатерлері. Ақпараттық-

коммуникациялық технологиялардың қарқынды дамуы мемлекеттер мен халықаралық институттар тап 

болатын киберқауіптердің көшкін тәрізді өсуімен қатар жүреді. Сарапшылар соңғы онжылдықтарда 

киберкеңістіктегі оқиғалардың тез өскенін атап өтті, олардың ауқымы мен күрделілігі тұрақты түрде артып 

келеді. Кибершабуылдар барған сайын жойқын бола түсуде: осылайша, 2017 жылы әлемдік бизнес мемлекет 

ресурстарын пайдалана отырып таратылған NotPetya бопсалау вирусының шабуылынан 10 миллиард 

доллардан астам шығынға ұшырады. Ондаған елдерге әсер еткен бұл бұрын-соңды болмаған зиян оқиғасы 

мемлекеттік қолдау көрсетілетін кибершабуылдар бастапқы мақсаттан тыс маңызды инфрақұрылымды 

бұзуға қабілетті екенін көрсетті [7]. Көптеген елдер, соның ішінде жетекші державалар, әскери кибер 

әлеуетін белсенді түрде арттыруда. Арнайы бөлімшелер (киберкомандования) АҚШ, Ресей, Қытай және 

басқа да бірқатар мемлекеттердің Қарулы Күштерінде құрылған. НАТО 2016 жылы киберкеңістікті 

құрлықпен, теңізбен, ауамен және ғарышпен бірге әскери іс-қимыл саласын ресми түрде мойындады [9]. 

Киберкеңістікті милитаризациялау жаңа қару-жарақ жарысының қаупін тудырады: БҰҰ-ның бағалауы 

бойынша, көптеген мемлекеттер шабуылдаушы киберқұралдарды дамытуда, бұл цифрлық салада қарсыласу 

ықтималдығын арттырады. Бұл ретте киберконфликтерге халықаралық гуманитарлық құқықты қолдануда 

белгісіздік сақталуда, бұл шиеленісті тежеу және алдын алу шараларын әзірлеуді қиындатады. 

Әскери қауіп-қатерлерден басқа, трансұлттық киберқылмыс өзекті мәселе болып қала береді. 

Қылмыстық топтар мен"энтузиаст" хакерлері ақша ұрлау, өнеркәсіптік тыңшылық, бопсалау және алаяқтық 

үшін жаһандық желіні пайдаланады. Сарапшылардың болжауынша, киберқылмыстың жалпы әлемдік 

шығыны астрономиялық шамаға жетуі мүмкін-2025 жылға қарай жыл сайын 10,5 трлн долларға дейін. 

Мұндай ауқым киберқылмысты ең қымбат заңсыз әрекеттердің қатарына қосады, тіпті есірткі трафигінің 

әлемдік айналымынан да асып түседі [8]. Бұл қауіп-қатерлермен күресу олардың трансшекаралық сипатымен 

күрделене түседі: шабуылдаушылар әр түрлі юрисдикциялардағы инфрақұрылым арқылы анонимділік пен 

құқықтық реттеудің кемшіліктерін қолдана отырып әрекет етеді. Киберқылмыскерлердің қызметін тоқтату 

бойынша келісілген халықаралық күш - жігер әлі жеткіліксіз – әр түрлі елдердің құқық қорғау органдарының 

ынтымақтастығы көбінесе заңнамадағы айырмашылықтар мен сенімнің жетіспеушілігімен тежеледі. 

Соңғы 5–10 жылда әлем бойынша тіркелген кибершабуылдар саны тұрақты өсім мен құбылмалылық 

танытты. Төмендегі кестеде 2017–2023 жылдар аралығындағы ғаламдық кибершабуылдар саны (зиянды 

шабуылдар detections) және соның ішінде ransomware (бопсалаушы бағдарлама) шабуылдарының жылдық 

көлемі келтірілген: 
Жыл Кибершабуылдар жалпы саны, млрд Ransomware (бопсалаушы бағдарлама) 

шабуылдары, млн 

2017 8,6 млрд 184 млн 

2018 10,5 млрд 206,5 млн 

2019 9,9 млрд 187 млн 

2020 5,6 млрд 305 млн 

2021 5,4 млрд 623,3 млн 

2022 5,5 млрд 493 млн 

2023 6,06 млрд 317,6 млн 

 

Дереккөз: [11], [12], [13] мәліметтерінде негізделген 

Жоғарыдағы деректерге сәйкес, кибершабуылдардың жалпы саны 2015–2018 жылдары айтарлықтай 

өсіп, 2018 жылы рекордтық 10,5 миллиард шабуылға жетті. 2019 жылы бұл көрсеткіш сәл төмендегенімен 

(~9,9 млрд), 2020 жылы кибершабуылдар саны күрт құлдырап, 5,6 млрд деңгейіне түсті. Бұл құлдырау, 

мамандардың айтуынша, шабуылдардың неғұрлым мақсатты сипат алуымен және зиянды белсенділіктің 

өзгеруімен байланысты болуы мүмкін. Дегенмен, соңғы жылдары қайта өсім байқалып, 2023 жылы ғаламдық 

шабуылдар саны шамамен 6,06 миллиардқа жетті. Яғни, пандемия кезеңіндегі төмендеуден кейін 

кибершабуылдардың көлемі қалпына келіп, қайта артуда. 

Тағы бір қиындық – кибершабуылдардың атрибуциясы, яғни зиянды әрекеттің көзі мен кінәсін 

анықтау. Зымыран соққысынан немесе қарулы шабуылдан айырмашылығы, киберкеңістікте шабуылдаушы 

өзінің жеке басын жасыра алады немесе үшінші тараптың атынан шабуыл жасай алады. Атрибуцияның 

күрделілігі көбінесе саяси дауларға әкеледі: зардап шеккен мемлекеттер қарсыластарын кінәлауға асығады, 

ал олар дәлелдерді талап етіп, қатысудан бас тартады. Мысал ретінде соңғы жылдары елдер арасындағы 

қарым – қатынасты шиеленістірген киберкеңістік арқылы ішкі істерге араласудың көптеген айыптаулары – 

сайлау жүйелеріне жасалған шабуылдардан бастап жалған ақпарат науқандарына дейін. Кибершабуылдар 

үшін жауапкершілікті белгілейтін жалпы механизмнің болмауы жазасыздық атмосферасын тудырады, бұл 

кейбір актерлерді геосаяси мақсаттарға жету үшін киберкеңістікті пайдалануға итермелейді. 

Халықаралық қауымдастық аталған сын-қатерлерге жауап беру үшін қадамдар жасауда, бірақ 

үйлестіруде үлкен қиындықтарға тап болады. Бір жағынан, көпжақты деңгейде белгілі бір прогреске қол 

жеткізілді: БҰҰ-ның аталған нормаларынан басқа, киберқылмыстарды тергеудегі ынтымақтастықтың 

негіздерін белгілейтін Еуропа Кеңесінің 2001 жылғы киберқылмыс туралы Будапешт конвенциясы сияқты 

аймақтық келісімдер жұмыс істейді. ЕҚЫҰ және АСЕАН шеңберінде киберқауіптер туралы ақпарат алмасу 



458 

тетіктері құрылды. Екінші жағынан, жетекші державалар жаһандық киберқауіпсіздік келісіміне қатысты әлі 

келісе алмады. Режимдер мен бастамалардың бөлшектенуі орын алады: БҰҰ-дағы процестермен қатар, БҰҰ-

дан тыс жерлерде (мысалы, Париждің киберкеңістіктегі сенім мен қауіпсіздікке шақыруы, киберкеңістіктің 

тұрақтылығы жөніндегі жаһандық комиссия) өз принциптерін алға тартатын алаңдар бар. Дегенмен, олардың 

ұсыныстары міндетті емес. Интернеттегі егемендікті түсіндіру, цензура, деректерді бақылау мәселелері 

бойынша елдер арасындағы келіспеушіліктер мінез-құлықтың әмбебап ережелерін жасауды қиындатады. 

Сарапшылардың айтуынша, әлемдік киберқауіпсіздік режимі қазір біріктіруді қажет ететін әртүрлі нормалар 

мен келісімдердің "мозаикасы" болып табылады [10]. Геосаяси шиеленістер-соның ішінде Санкциялар, 

қақтығыстар және ұлы державалардың бәсекелестігі-киберсферада сенімді диалог орнатуға кедергі келтіреді. 

Осылайша, басты міндет-халықаралық деңгейдегі сенім мен ынтымақтастық тапшылығын еңсеру, онсыз 

тиімді ұжымдық киберқауіпсіздік мүмкін емес. 

 

Қорытынды 

Киберқауіпсіздік халықаралық қатынастардың күн тәртібінде берік орнығып, ХХІ ғасырдағы 

жаһандық қауіпсіздік ұғымының ажырамас бөлігіне айналды. Талдау көрсеткендей, киберқауіптердің 

маңыздылығы туралы хабардарлықтың артуына қарамастан, әлемдік қоғамдастықта оларды түсіну мен 

бейтараптандыру тәсілдерінде айырмашылықтар бар. Киберқауіпсіздіктің тұжырымдамалық шеңбері әлі 

қалыптасу сатысында: мемлекеттер цифрлық ортадағы мінез-құлықтың негізгі терминдері мен 

принциптеріне қатысты ұстанымдарды жақындастыруы керек. Кибер соғыстар мен киберқылмыстардан 

бастап атрибуция мен реттеу мәселелеріне дейінгі заманауи сын – қатерлер жан – жақты және бір 

мемлекеттің күшімен шешілмейді. Сенім мен ашықтыққа негізделген көпжақты тетіктер, сондай – ақ 

көптеген актерлерді-үкіметтерді, халықаралық ұйымдарды, бизнесті, техникалық қоғамдастықты тарту 

қажет. Бұл бағыттағы алғашқы қадамдар жасалды: киберкеңістіктегі халықаралық нормалар мен келісімдер 

қалыптаса бастайды және ынтымақтастық прецеденттері (мысалы, киберқылмыс желілерін бірлесіп ашу) 

үміт күттіретін нәтижелер береді. Алайда, алда әлемдік саясаттағы киберқауіпсіздікті 

институционализациялау бойынша одан да көп жұмыс күтіп тұр. Әр түрлі тұжырымдамалар арасындағы 

келіспеушіліктерді жеңіп, ұлттық егемендік пен киберкеңістіктегі Ұжымдық қауіпсіздік арасындағы тепе-

теңдікті табу керек. Жалпы тұжырымдамалық негіздерді әзірлеу және сенім орнату арқылы ғана 

халықаралық қауымдастық жаһандық цифрлық ортаның тұрақтылығы мен тұрақты дамуын қамтамасыз ете 

отырып, қазіргі және болашақ киберқауіптерге тиімді қарсы тұра алады. 
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THE SECURITY COUNCIL OF KAZAKHSTAN AND THE NATIONAL SECURITY  

MECHANISMS OF RUSSIA AND CHINA 

 

Abstract: This article analyzes the activities of the Security Council of the Republic of Kazakhstan and the 

national security strategy of the country in the context of its interaction with key geopolitical partners — the Russian 

Federation and the People's Republic of China. The research uses qualitative methods, including expert interviews 

and analysis of scientific and analytical publications. The aim of the work is to identify the factors that led 

Kazakhstan to choose the current model of ensuring national security, as well as to identify possible elements for 

borrowing from the experience of neighboring countries. The results obtained contribute to a deeper understanding 

of the specifics of Kazakhstan's approach to security and its relationship with regional stability in Eurasia. 

Keywords: national security, security mechanisms, national policy. 

 

СОВЕТ БЕЗОПАСНОСТИ КАЗАХСТАНА И МЕХАНИЗМЫ НАЦИОНАЛЬНОЙ 

БЕЗОПАСНОСТИ РОССИИ И КИТАЯ 

 

Аннотация: В данной статье проводится анализ деятельности Совета безопасности Республики 

Казахстан и стратегии национальной безопасности страны в контексте ее взаимодействия с ключевыми 

геополитическими партнерами — Российской Федерацией и Китайской Народной Республикой. В рамках 

исследования использованы качественные методы, включая экспертные интервью и анализ научных и 

аналитических публикаций. Целью работы является выявление факторов, обусловивших выбор Казахстаном 

текущей модели обеспечения национальной безопасности, а также определение возможных элементов для 

заимствования из опыта сопредельных государств. Полученные результаты способствуют более глубокому 

пониманию специфики казахстанского подхода к обеспечению безопасности и его взаимосвязи с 

региональной стабильностью в Евразии. 

Ключевые слова: национальная безопасность, механизмы обеспечения безопасности, национальная 

политика. 

 

ҚАЗАҚСТАН ҚАУІПСІЗДІК КЕҢЕСІ ЖӘНЕ 

 РЕСЕЙ МЕН ҚЫТАЙДЫҢ ҰЛТТЫҚ ҚАУІПСІЗДІК ТЕТІКТЕРІ 

 

Аннотация: Бұл мақалада Қазақстан Республикасы Қауіпсіздік Кеңесінің қызметіне және елдің 

ұлттық қауіпсіздік стратегиясына оның негізгі геосаяси әріптестерімен — Ресей Федерациясымен және 

Қытай Халық Республикасымен өзара іс-қимылы тұрғысынан талдау жүргізіледі. Зерттеу барысында 

сараптамалық сұхбаттар мен ғылыми және аналитикалық жарияланымдарды талдауды қоса алғанда, сапалы 

әдістер қолданылды. Жұмыстың мақсаты Қазақстанның ұлттық қауіпсіздікті қамтамасыз етудің ағымдағы 

моделін таңдауына себеп болған факторларды анықтау, сондай-ақ іргелес мемлекеттердің тәжірибесінен 

қарыз алу үшін мүмкін элементтерді айқындау болып табылады. Алынған нәтижелер қауіпсіздікті 

қамтамасыз етуге қазақстандық көзқарастың ерекшелігін және оның Еуразиядағы өңірлік тұрақтылықпен 

өзара байланысын тереңірек түсінуге ықпал етеді. 

Түйінді сөздер: Ұлттық қауіпсіздік, қауіпсіздікті қамтамасыз ету тетіктері, ұлттық саясат. 

 

Introduction 

The importance of national security lies in its role as an indicator of the State's readiness to protect its 

population from external and internal threats, which together can reduce the quality of life and pose a threat to the 

https://explodingtopics.com/blog/cybersecurity-stats
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very existence of society. National security is the basis for the implementation of political and economic activities, 

since the ability of the state to determine its own ways and forms of development depends on its observance. It also 

ensures the protection of national interests, which are a set of legally recognized political, economic, social and other 

needs, the implementation of which is necessary to protect human and civil rights, the values of society and the 

foundations of the constitutional order. An important aspect is the consideration of national security in the strategic 

planning of the socio-economic development of the country, as well as in the development, adoption and execution 

of legislative and regulatory legal acts in this area. This study examines the Security Council of Kazakhstan and the 

mechanisms of national security in Russia and China, their functions, features and impact on public administration. 

Relevance of the study 

The relevance of this topic is due to the changing geopolitical situation, the growth of global challenges, 

including cyber threats, terrorism and economic instability. Kazakhstan, Russia and China are neighboring countries 

that really influence each other, but they differ significantly in their approaches to ensuring national security. An 

analysis of these mechanisms will reveal the best practices and possible directions for the development of 

Kazakhstan's security system. 

The purpose and objectives of the study 

The purpose of the study is to conduct a comparative analysis of the Security Council of Kazakhstan and the 

national security mechanisms of Russia and China. 

Objectives: 

1. To study the functions, structure and powers of the Security Council of Kazakhstan. 

2. To consider the mechanisms of ensuring national security in Russia and China. 

3. To conduct a comparative analysis of the identified mechanisms. 

4. Identify key trends and prospects for the development of Kazakhstan's national security. 

Methodology 

The study is based on an analysis of regulatory legal acts, national security strategies, and publications by 

experts in the field of international relations and state security. Two types of research are used in this work: 

empirical analysis (interviews) and theoretical analysis (literary review). 

The main body  

Literary review 

The Committee for National Security (CNS) is a special state body directly subordinate and accountable to the 

President of the Republic of Kazakhstan. Its main tasks include ensuring the security of individuals, society, and the 

state, protecting the constitutional order, state sovereignty, and territorial integrity, conducting and coordinating 

intelligence activities, as well as identifying, preventing, and suppressing crimes and offenses within its jurisdiction. 

The CNS has the authority to summon citizens for explanations, verify documents, issue recommendations to 

eliminate security threats, and issue official warnings regarding acts that create conditions for violations [1]. 

The Law "On National Security of the Republic of Kazakhstan" defines key directions of national security 

assurance, including ensuring the inviolability of the constitutional order, independence, and territorial integrity, 

maintaining political stability and economic resilience, identifying and neutralizing threats to national security, 

developing and implementing a system of security measures, and improving the national security system. Thus, 

Kazakhstan's national security system is based on clearly defined legislative foundations and institutional 

mechanisms aimed at protecting national interests and ensuring stability in the country [2]. 

The national security strategies of Kazakhstan, Russia, and China are shaped by various factors, including economic, 

military, and informational challenges. Kazakhstan navigates between geopolitical players and seeks economic stability. 

Russia emphasizes military power and cybersecurity while countering sanction pressures. China, in turn, employs economic 

expansion and internal control mechanisms as tools for safeguarding its national interests [3]. 

Article #1  

The article describes the current challenges for Kazakhstan's national security in a changing world order, 

where traditional threats are losing relevance and new, asymmetric and hybrid threats are taking their place. The 

author focuses on the need to reform the Security Council of Kazakhstan so that it becomes a more powerful and 

coordinating body capable of effectively responding to modern challenges. It is proposed to expand its powers and 

divide its activities into several sectors, as well as create a new concept to ensure national security. 

The main conclusions: The Security Council of Kazakhstan needs to be given a more strategic role and 

strengthen its functions, including planning and monitoring in the field of national security. It is necessary to create a 

new concept of the Security Council with a division into different sectors in order to effectively manage threats in 

different areas such as defense, economics, cybersecurity and others.It is important to establish a clear structure of 

interaction between different levels of security: national, regional, continental and transatlantic. To increase the 

effectiveness of the Council's work, it is necessary to strengthen its political and administrative status, as well as 

ensure control over the implementation of key documents in the field of national security [4]. 

Article #2 

The article examines the current state of Kazakhstan's national security, focusing on the variety of threats to 

which the country is exposed and the need for an integrated approach to their solution. The author identifies six main 

types of security: military, public, political, economic, informational and environmental. He emphasizes the 
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importance of coordinating the efforts of various government agencies to effectively counter threats, as well as the 

importance of legal and organizational improvement of security mechanisms [5]. 

The main conclusions: Kazakhstan's national security requires an integrated approach, taking into account 

various threats in various spheres of the country's life. There is a need to strengthen interagency coordination of 

efforts to make optimal use of resources and respond effectively to risks. Special attention should be paid to 

environmental safety and measures to improve it, including the participation of all government agencies and the 

expert community. It is expected that the reform of the Security Council staff will strengthen information and 

analytical work and improve coordination at the interdepartmental level [5]. 

Article #3  

The article examines the military-strategic concept of ensuring China's national security, focusing on domestic 

and foreign policy, as well as on the ideas put forward by Deng Xiaoping and Xi Jinping. China's national security is 

focused on the country's sustainable development in the face of global and regional threats such as ethnic and 

religious problems, territorial disputes, and economic instability. Beijing aims to avoid large-scale wars by focusing 

on preparedness for local conflicts and strengthening its position in international politics [6]. 

The main conclusions: China's national security policy is based on Deng Xiaoping's ideas, which define 

China's development as a long-term goal until 2050. This includes a strategy of economic and political prosperity 

with an emphasis on stability. China strives for an independent foreign policy, avoiding military alliances, arms races 

and expansion [6]. However, ethnic and religious threats both inside the country and in neighboring regions remain 

an important element of security. China's security strategy focuses on active defense and preparedness for local 

conflicts, with an important focus on economic security, which makes it unique in the context of global stability [6]. 

Beijing recognizes the need for a multipolar world, while cooperation with other countries should be based on 

mutual benefit, with an emphasis on protecting national interests and sovereignty.  

Article #4 

The article analyzes the role of the Security Council of the Russian Federation in ensuring the national 

security of the country and collective security within the CIS. The main focus is on the need to improve the work of 

government agencies in the field of national security and strengthen international security through compliance with 

international law. The authors emphasize the importance of the Security Council as a key element in security 

decision-making, despite its consultative status. 

The main conclusions: The Security Council of the Russian Federation is the central body in ensuring national 

security, but its functions are limited to preparing proposals for the President [7]. Ensuring international security is 

impossible without compliance with international legal norms, and Russia is actively working to strengthen 

collective security systems. The foreign policy situation, including conflicting relations with Western countries, 

requires improvement of the security structure and mechanisms. The Security Council plays a key role in making 

decisions regarding Russia's involvement in military conflicts, as demonstrated by the example of the Syrian Arab 

Republic [7]. 

Interview  

1. How do contemporary challenges, such as hybrid threats, cybersecurity, and transnational terrorism, 

impact the work of Kazakhstan's Security Council? 

2. What differences can be observed in the approaches to national security between Kazakhstan, Russia, 

and China? What factors determine these differences? 

3. How has the understanding of national security changed in Kazakhstan, Russia, and China over the past 

few decades, especially in the context of global geopolitical shifts? 

4. How do you assess the effectiveness of Kazakhstan's current national security policy? What reforms or 

changes could enhance its effectiveness? 

5. How do international relations and Kazakhstan's participation in organizations such as the CSTO and 

SCO influence the formation of its national security strategy? 

6. What unique goals and priorities in national security distinguish Kazakhstan from Russia and China? 

For example, how are the geopolitical position and internal threats taken into account when forming policies? 

7. How are the main national security threats defined in Russia, Kazakhstan, and China, and how does this 

influence the structure and functions of their Security Councils? For instance, which threats are considered more 

prioritized in each country? 

8. How do the different political systems of Russia, Kazakhstan, and China affect the role of their 

Security Councils in making strategic decisions on defense and security issues? 

Contemporary challenges such as hybrid threats, cybersecurity, and transnational terrorism significantly 

impact the activities of Kazakhstan’s Security Council, requiring adaptation to new realities. Interagency cooperation 

is being strengthened, with a particular emphasis on protecting the information space and developing cybersecurity. 

Under hybrid risk conditions, the focus is placed on combating disinformation and foreign interference. In the realm 

of digital threats, the Council oversees the implementation of cybersecurity strategies and the protection of critical 

infrastructure. In response to transnational terrorism, cooperation with international organizations is being 

intensified, border security is being reinforced, and measures are being taken to prevent radicalization within the 

country. The Security Council of the Republic of Kazakhstan acts as the main analytical and coordinating body, 

forming a comprehensive approach to ensuring national security. 
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Approaches to national security in Kazakhstan, Russia, and China differ based on political systems, foreign 

policy priorities, and the nature of threats. Kazakhstan aims for a balance between cooperation with international 

organizations and maintaining internal stability, focusing on preventive measures and interagency coordination. 

Russia follows a more forceful model, where national security is closely tied to geopolitical interests and 

militarization. China builds its security system on strict information control, technological sovereignty, and the 

integration of security with economic development. These differences are shaped by political structures, levels of 

threat perception, historical experiences, and the role of the state in society. 

In recent decades, the concept of national security in Kazakhstan, Russia, and China has evolved under the 

influence of global geopolitical shifts, especially against the backdrop of the Russia-Ukraine conflict. For Russia, 

security has become predominantly a military and ideological category, aimed at confronting the West and 

protecting sovereignty under sanctions and confrontation. Kazakhstan, observing the conflict, has emphasized 

political stability, multilateral diplomacy, and a balanced foreign policy to avoid involvement in major geopolitical 

tensions. China, in turn, has expanded the notion of security to include economic, cyber, and technological 

dimensions. The intensifying rivalry with the United States—particularly over Taiwan, high technologies, and 

influence in the Asia-Pacific region—has pushed Beijing to enhance its defense capabilities, develop digital control, 

and reduce dependence on Western markets. The war in Ukraine and China’s confrontation with the United States. 

have been key factors in transforming the security strategies of these countries within a new international reality. 

Kazakhstan’s national security policy seeks a balance between internal stability and foreign policy neutrality, 

emphasizing multilateral relations, modernization of security forces, and cybersecurity. However, its effectiveness is 

limited by a lack of transparency, weak civil oversight, and vulnerability to external threats—issues that have 

become more evident in the context of global shifts, such as the Russia-Ukraine conflict. Avoiding involvement in 

geopolitical confrontation, Kazakhstan maintains economic ties with Russia while fulfilling international obligations, 

a balance complicated by Western sanctions. Additional pressure stems from Donald Trump's return to office in 

2025 and the introduction of higher trade tariffs, prompting Kazakhstan to pursue economic diversification. 

Meanwhile, the visit of Kaja Kallas to Kazakhstan in March 2025 and the EU+Central Asia Summit held on April 4 

in Samarkand underscore growing EU interest in Kazakhstan and the region, with investment promises of €12 

billion. In this context, Kazakhstan continues to maintain a balance between East and West, enhancing economic and 

political cooperation with the EU. These challenges reveal vulnerabilities in Kazakhstan’s security policy, such as 

dependence on foreign trade and threats to information security. To improve effectiveness, reforms are needed, 

including the development of strategic analysis, expansion of civil oversight, strengthening cyber sovereignty, and 

improving personnel qualifications. These steps will help Kazakhstan bolster its security amid growing global 

instability while maintaining a multi-vector foreign policy. 

Kazakhstan’s involvement in organizations such as the CSTO and the SCO plays a significant role in shaping 

its national security strategy. These institutions provide important tools for ensuring security, promoting regional 

stability, and advancing a multi-vector foreign policy. The CSTO played a key role during the events of January 

2022, when mass protests and unrest posed a threat to internal stability. In response, CSTO member states deployed 

collective forces to restore order, highlighting the organization’s importance as a mechanism for collective defense 

and internal security. Participation in the CSTO enables Kazakhstan to coordinate its actions with Russia, Belarus, 

Kyrgyzstan, and Tajikistan for crisis response and regional security. 

The SCO, in turn, provides a platform for Kazakhstan’s cooperation with China, India, and other Central 

Asian countries. It focuses on security, economic development, and countering transnational threats such as 

terrorism, drug trafficking, and cyber threats, while also promoting political stability in the region. Kazakhstan 

actively engages in SCO initiatives aimed at developing regional infrastructure, trade networks, and expanding 

economic opportunities—contributing not only to national security but also to long-term economic growth. 

Participation in these organizations also enhances Kazakhstan’s external economic security, strengthening strategic 

ties with major powers like Russia and China. This allows Kazakhstan to maneuver among various global actors and 

avoid excessive dependence on any single partner. As a result, Kazakhstan is able to pursue an independent foreign 

policy and develop a security strategy that addresses both traditional threats and emerging challenges such as hybrid 

warfare and cyber threats. Engagement with the CSTO and SCO supports Kazakhstan’s balanced and multi-vector 

security strategy, reinforcing both military and economic aspects of its domestic and international policy. 

Kazakhstan’s national security is rooted in its pursuit of balance between major global powers, an essential 

aspect of its strategy. The country recognizes its status as a middle power situated between Russia, China, and the 

West, which requires flexibility and caution in foreign policy. Kazakhstan avoids dependency on any single great 

power. Unlike Russia, which has entered into serious confrontation with the West due to the conflict in Ukraine, 

Kazakhstan maintains neutrality while fostering constructive relations with various states and international 

institutions. China, by contrast, is focused on its strategic rivalry with the United States, especially concerning 

Taiwan and other geopolitical issues. As a middle power, Kazakhstan seeks to strengthen ties with both the East and 

the West, giving its foreign policy a multi-vector character. This strategy of balancing the interests of major powers 

enables Kazakhstan to avoid entanglement in major geopolitical confrontations, enhance its security, and foster 

economic growth while minimizing external risks. 

In each of these countries, national security priorities depend on geopolitical and domestic threats, influencing 

the structure of their respective Security Councils. Russia emphasizes military threats and economic pressure, 
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particularly in the context of confrontation with the West, thus increasing the role of security agencies such as the 

Ministry of Defense, FSB, and GRU, alongside cybersecurity and information warfare. Kazakhstan, aiming to 

maintain neutrality and internal stability, focuses on combating extremism, terrorism, and cyber threats. The 

structure of its Security Council reflects the importance of a multi-vector foreign policy and international 

cooperation, particularly through the CSTO and SCO. In China, the main threats relate to internal challenges such as 

separatism and external challenges in its confrontation with the U.S. The Chinese Security Council reinforces 

domestic control through military and party institutions, focusing on cyber and information security. Therefore, in 

each country, the Security Councils play a key role in national security, with increasing importance given to military, 

intelligence, and information agencies in response to current threats. 

The political systems of Russia, Kazakhstan, and China shape the role of their Security Councils in making 

strategic defense and security decisions, depending on internal power structures and degrees of centralization. In 

Russia, the Security Council is led by the Secretary of the Council, although the President exerts significant 

influence over its activities. Key figures include the Minister of Defense, intelligence chiefs, and other senior 

officials. The Council plays a crucial role in addressing military and foreign economic issues, with a strong emphasis 

on countering external threats and sanctions, where the President serves as the ultimate decision-maker. In 

Kazakhstan, the President chairs the Security Council, strengthening his role in national security coordination. Since 

January 5, 2022, the Council has been led by President Kassym-Jomart Tokayev. Despite a centralized political 

system, the Council’s operations are somewhat more delegated, involving various security agencies like the Ministry 

of Internal Affairs and the National Security Committee. Kazakhstan strives for a multi-vector foreign policy, and 

the Council coordinates responses to both domestic threats (e.g., extremism, terrorism) and international neutrality, 

avoiding overdependence on major powers. In China, governance is strictly centralized, and all key security 

decisions are made within the framework of the Communist Party. The Security Council is closely linked with party 

leadership, with a focus on internal control, territorial integrity, and countering external threats such as global 

competition with the United States and the Taiwan issue. 

Discussion and Conclusion  

Security councils are pivotal to national security and strategic governance. This paper has provided a 

comparative analysis of the security councils of China, Kazakhstan, and Russia—focusing on their structures, 

functions, decision-making mechanisms, strengths, and limitations. 

In China, there is no separate security council per se. Instead, responsibilities are distributed among the 

Central Political and Legal Affairs Commission of the Communist Party of China (CPC), the Central Military 

Commission, the State Council, and key ministries such as Public and State Security. A defining feature of the 

Chinese model is the centralized control of the CPC over all strategic and security-related decisions. This ensures 

swift decision-making and policy consistency but limits transparency, diversity of opinion, and public oversight. 

Kazakhstan’s Security Council operates as a constitutional advisory body under the President, achieving 

constitutional status in 2018. It includes high-level officials such as ministers of defense and internal affairs, and the 

head of the National Security Committee. The Kazakh model is comparatively flexible, consultative, and engaged in 

multilateral cooperation through organizations such as the CSTO, SCO, and UN. However, excessive centralization 

in the presidential office and limited civil society involvement are notable drawbacks. Russia’s Security Council is a 

constitutional body with broad authority, also directly subordinate to the President. It comprises top government and 

security officials and plays a central role in drafting and overseeing national security strategy. The model is 

characterized by a high level of institutionalization and active international engagement. Nonetheless, it remains 

heavily reliant on presidential decisions and concentrates power within security agencies, limiting institutional 

pluralism. 

Key differences among the three models lie in their governance logic: China emphasizes strict party control 

and centralized execution; Kazakhstan focuses on adaptability and cooperation; Russia blends formal 

institutionalization with high-level centralization. All three prioritize state structures over civil society engagement, 

which enhances their capacity to respond to crises but limits openness and long-term adaptability. 

In terms of effectiveness, China demonstrates strong centralized coordination, maintaining national stability 

and strategic control, though its rigidity can hinder response to unexpected challenges. Kazakhstan balances state 

control with international cooperation, benefiting from flexibility but constrained by overreliance on the presidency. 

Russia’s model integrates military, economic, and political instruments, enabling strong threat response but suffers 

from limited transparency and civic input. 

Kazakhstan could enhance its system by adopting selective practices from its neighbors: 

From China: 

● Strengthen centralized strategic planning and interagency coordination via a unified response mechanism. 

● Invest in cybersecurity, predictive threat analysis, and AI-based monitoring systems. 

● Introduce clearer regulations on foreign influence and investment control. 

From Russia: 

● Formalize national security strategies and long-term risk assessments. 

● Improve interoperability among military, law enforcement, and intelligence agencies. 

● Expand territorial defense readiness and joint exercises with allies. 
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Finally, any adaptation must reflect Kazakhstan’s national context. It should aim to balance control and 

openness, enhance international partnerships, and develop robust information security mechanisms without 

undermining civil liberties. 
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ГОСУДАРСТВЕННОЕ ФИНАНСИРОВАНИЕ ПОЛИТИЧЕСКИХ ПАРТИЙ: КАЗАХСТАНСКАЯ И 

МЕЖДУНАРОДНАЯ ПРАКТИКА 

 

Аннотация: В исследовании рассматривается государственное финансирование политических партий 

в Казахстане в более широком глобальном контексте с учетом стратегий, используемых в России и 

скандинавских странах. В нем рассматривается, как управляются государственные финансы, а также 

системы, созданные для обеспечения финансовой целостности и открытости. Цель сравнительного анализа - 

определить возможные пути улучшения системы финансирования партий в Казахстане. 

Ключевые слова: политические партии, государственное финансирование, Казахстан, Россия, 

Скандинавские страны, сравнительный анализ, законодательная база, подотчетность, прозрачность, 

демократия, политическая конкуренция, государственные фонды, лучшие практики. 

 

САЯСИ ПАРТИЯЛАРДЫ МЕМЛЕКЕТТІК ҚАРЖЫЛАНДЫРУ: ҚАЗАҚСТАНДЫҚ ЖӘНЕ 

ХАЛЫҚАРАЛЫҚ ТӘЖІРИБЕ 

 

Аннотация: Зерттеу Қазақстанның саяси партияларды мемлекеттік қаржыландыруын зерттейді, оны 

Ресей мен Скандинавия елдерінде қолданылатын стратегияларды қарастыра отырып, кеңірек жаһандық 
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тұтастық пен ашықтықты қамтамасыз ету үшін енгізілген жүйелерді зерттейді. Салыстырмалы талдаудың 

мақсаты-қазақстандық партиялық қаржыландыру жүйесін жетілдірудің мүмкін жолдарын анықтау.  

Тірек сөздер: саяси партиялар, мемлекеттік қаржыландыру, Қазақстан, Ресей, Скандинавия, елдер, 

салыстырмалы талдау, заңнамалық база, есеп беру, ашықтық, демократия, саяси бәсекелестік, мемлекеттік 

қорлар, озық тәжірибелер.  

 

Introduction. A key component of democratic government, political parties' financial foundations greatly 

influence their ability to compete, represent the general population, or take part in political discourse. By reducing 

the impact of private wealth and offering a reliable source of finance for party operations, state financing, as an 

instrument of policy, seeks to promote a more just political climate. Kazakhstan deserves to gain from a comparative 

analysis of global experiences in this important field, since it has implemented its own system of state support for 

registered political parties. 

The state funding strategies for political parties in Kazakhstan, Russia, and the Scandinavian countries are 

specifically compared in this paper. These three examples present different viewpoints: Russia, with its own political 

system and state-party dynamics; Kazakhstan, a post-Soviet state negotiating its own path of democratic 

development; and the Scandinavian nations, which are frequently distinguished by long-standing democracies and a 

dedication to public funding for political pluralism. The study will mainly focus on important comparative aspects. 

In order to understand the legal principles, eligibility requirements, and procedures controlling the distribution and 

use of public funds, it will first look at the underlying legislative frameworks in each situation. Second, the study 

will examine how political parties in these states truly employ the state resources that are made available to them, 

examining the degree to which these money assist with their ability to organize, run for office, create policies, and 

interact with the public. Thirdly, the systems in place to guarantee financial accountability and transparency - such as 

oversight organizations, reporting requirements, and public access to information regarding party finances - will be a 

critical component of the examination.  

To guide this comparative analysis, the following research questions are posed: 

1. Which major legislative frameworks in Kazakhstan, Russia, and the Scandinavian countries control the 

governmental funding of political parties? 

2. In these nations, how well do political parties use public funds? 

3. To what extent are these financial systems responsible and transparent? 

4. What can Kazakhstan learn to strengthen its party financing system from other countries? 

This study intends to find possible best practices and provide guidance for the continued growth of 

Kazakhstan's party financing system by directly comparing these crucial elements across Kazakhstan, Russia, and 

the Scandinavian countries.  Conclusions learned from the achievements and difficulties encountered by these 

various models can offer important direction for strengthen Kazakhstan's framework, ultimately resulting in a more 

adaptive, fair, open, and democratic political environment that encourages real competition and public participation. 

Objectives. 

- to assess the degree of accountability and openness in party fundraising. 

- to offer policy suggestions based on global experience for enhancing Kazakhstan's party funding system. 

Literature review 

Political scientists often analyze the financing of political parties since it directly affects the quality of 

democracy, the nature of party competition, and the general transparency of political systems. From legislative 

frameworks to the practical impacts of financial efficiency and transparency, scholars have studied many aspects of 

party finance. With an emphasis on their applicability to the situations of Kazakhstan, Russia, and Scandinavia, this 

section examines significant theoretical and empirical contributions to the topic of state financing of political parties. 

The knowledgeable "Funding of Political Parties and Election Campaigns: A Handbook on Political Finance" 

(2005) by Elin Falguera, Samuel Jones, and Magnus Ohman provides an essential grasp of political finance systems. 

This handbook covers a comprehensive global study of multiple state funding strategies, including typologies as 

matching funds, flat payment methods, as well as proportional allocation. It also focuses on the legal and regulatory 

mechanisms, such as eligibility restrictions, reporting obligations, and monitoring procedures, that control political 

funding in different nations. In addition, the handbook examines the wider effects of various funding methods on 

democratic health and party competitiveness, as well as the critical elements of accountability and openness in 

political finance management. 

Such broad outline serves as crucial for analyzing and contrasting the unique systems in Russia, Kazakhstan, 

and the Scandinavian region. 

For broader analysis of each region a few sources were chosen separately. The research by Naryshkin (2017) 

on social state models provides important background information for understanding the Scandinavian approach. 

The examination of the legal framework for state finance by Dolgikh's (2016) is truly essential for the Russian case. 

In its turn, Rico Isaacs' "Party System Formation in Kazakhstan: Between Formal and Informal Politics" 

(2011) provides an essential study on the dynamics of the country's party system with a particular focus on 

Kazakhstan.  Isaacs concentrates attention to the possible the disparity between the official legal regulations that 

control political parties, such as those pertaining to financing, and the unofficial political customs that influence how 

they function. This nuance is necessary to assess whether state funding actually fosters a level playing field or tends 



466 

to maintain the power structures that currently exist within Kazakhstan's party system, as well as for identifying the 

true impact of state spending beyond the written restrictions. 

Hypothesis. The legal framework, honesty and enforcement procedures all affect how successful state 

funding of political parties is in influencing political competition.  

The Law on Political Parties and the accompanying regulatory framework, especially the Rules for Financing 

Political Parties (2009), represent the main legislation concerning the state financing of political parties in 

Kazakhstan. These documents set the criteria for public funding eligibility-the main conditions being official party 

registration and results in the last parliamentary elections, which include crossing a determined electoral threshold 

and obtaining representation in the Mazhilis. The Kazakh model for allocating state funds is usually proportional, 

dependent on the specific number of votes accrued by a party in these elections, with the stated purpose of mirroring 

the size of public support. However, it is possible to examine the exact formula-the minimum distributions, if 

present, or any additional criteria, for understanding completely the redistribution effects on the political milieu as a 

whole. Furthermore, the regulations define ways in which the state funds may be used, which usually configure costs 

of elections, maintenance of the organizational structure, including salary and operational expenses, media outreach 

activities that aim to bring citizens to the polls and, possibly, research activities around policy and voter education. A 

critical analysis concerning the limitations of such funding would be necessary in order to make sure that public 

funds are ultimately serving legitimate political objectives and being constructive within the democratic process. It 

also describes specific procedures that parties must adhere to when applying for the funding process and what the 

parties must do in receiving such funding, in addition to the mandatory reporting by which parties will be 

accountable. 

Harnessing the insightful analysis done by Rico Isaacs in "Party System Formation in Kazakhstan: Between 

Formal and Informal Politics" (2011), the practice of utilizing public funds to facilitate political parties in 

Kazakhstan is intimately tied to the state’s current political environment, including the well shed dominance of some 

political players, as well as continuous undesirable situations usually experienced by oppositional forces. State 

resources are earmarked towards political enterprising; these tend to make use of heavy cash outlays for doing media 

advertising, organizing events, and deploying campaign staff for the electoral campaigns. Here, the central question 

remains whether this allocation model would genuinely work in the improvement of heightened institutional 

capability across diverse range of parties and competition in the political field. It calls for some serious consideration 

as to whether or not a gap exists between the official regulations governing the use of funds, and the informal 

practices of politics which so shape the actual patterns of spending. Trends observable could show a concentration of 

funds within well-known and historic parties of success because the proportional model of allocation favorably 

impacts those who already have proven success in elections. New or smaller political parties might face persistent 

challenges in approaching financial resourcefulness sufficient to enable competitive public attention and 

establishment of an effective organizational infrastructure. 

Legal and institutional mechanisms that guarantee accountability involve the obligation for such political 

parties to present statutory financial returns to a certain state authority, for example, the Central Election 

Commission or any other scrutinizing agency. However, the aspect to consider has to do with transparency of this 

system. This includes the public knowledge made available on a detailed basis, for instance, the details of financial 

affairs of political parties, while showing sources of income (private and public), and how funds are spent. It is also 

necessary to look into regulations on auditing party finances and stipulation of powers to supervision bodies to 

ensure compliance with funding laws. The level of public trust by the individuals in Kazakhstani party finances, on 

the criteria of monetary accountability in the party, and in the levels that scholarly studies can indicate about trends, 

should be referred to as well. Any shortcomings or possible areas of improvement in these important dimensions 

should be highlighted for closer attention. 

State financing for Russian political parties is under federal laws, which M. Kakitelashvili (2018) addresses in 

his comprehensive study on CIS countries. This is further researched by Fedor Igorevich Dolgikh (2016) in a keen 

study. Generally, these laws outline eligibility for state funding by virtue of a political party's being in the State 

Duma, the lower house of the Russian parliament. The state funding mechanisms in Russia appear to apply a 

distribution system tied directly to the number of seats within the Duma held by a party. A study of the formula 

guiding its distribution and any adjunct provisions like extra funding for electoral campaigns and broader 

organizational growth warrants scrutiny. Also, a tight set of regulations lays down the scope of use for state funds 

and the legitimate political activities for which those funds can be expended by the parties. Some of the restrictions 

or preferences which are stated in the Russian laws require a sharp scrutiny to appreciate their influence on party 

behavior and the competitive environment. 

This article is likely to show that, at least among the Nordic countries, political parties will use these types of 

funds to finance a very wide array of activities directed at maintaining well-functioning party organizations that are 

actively engaged in the daily business of party politics. Thus, along with major and continued investment in thorough 

policy research and analysis, well-designed communication strategies to reach the electorate, strong member-

engagement initiatives to bind party members more strongly to their parties, and long-term institutional 

development, the above will draw the immediate-into longer-term strategic focus. It can be said that this approach on 

efficacy is rated quite high, given that stable and well-institutionalized party systems had a strong predilection 

toward broad democratic participation and real-party-versus-party debate. Readjustment of financial resources so 
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that even small parties with an impressive level of support can operate adequately in the political space, adding much 

to the general debate and process of policy making, would be some of the guiding principles [7].  

However, considering the core tenets of the Scandinavian political system and adding insights from wider 

scholarly literature on political finance, political parties within those countries have shown a penchant for using state 

funds to carry out a broad array of activities in keeping with well-functioning, active party organizations-from heavy 

expenditure on thorough policy research and analysis to developing highly effective communication strategies for 

reaching the electorate, intensive member engagement initiatives that would further strengthen party cohesion and 

participation, and very thorough long-term organizational development processes but with strategic scope intended 

to go beyond the immediate election cycle [4]. General emphasis on this approach's effectiveness is regarded quite 

highly, leaving it to contribute to fairly consistent-and-institutionalized party systems noted for having strong 

democratic participation and debate. A basic principle would often ensure that even somewhat smaller parties 

receiving a significant amount of popular support obtain sufficient funding to operate well. 

The Scandinavian countries tend generally to display very high transparency and strong systems of financial 

accountability in their public funding arrangements for political parties. Often, this is achieved through strict law 

enforcement, the frequent involvement of independent oversight institutions like national audit offices, and rigorous 

requirements for public disclosure regarding the income and expenditure of political parties. Information about 

political party income and expenditures is mostly publicly available, allowing greater scrutiny and accountability. 

This, combined with a strong societal emphasis on public trust and low tolerance for corruption, has been 

demonstrated in broader studies of Scandinavian governance, greatly enhances the efficiency and perceived 

legitimacy of the mechanisms concerned. Specific institutions and established practices, such as regular independent 

audits by sufficient impartiality and clearly defined legal sanctions for any cases of financial irregularity, are 

important for the integrity of the state funding system and for ensuring public confidence that it works. 

Comparative Analysis and Lessons for Kazakhstan 

The previous sections have outlined the different approaches adopted for state financing of political parties in 

Kazakhstan, Russia, and Scandinavian countries, which show marked divergences within their legal frameworks, 

practical use of public funds, and mechanisms for accountability and transparency. Musketeer systems link strongly 

state funding with electoral success and parliamentary representation, with possible effects upon the competitiveness 

of the political environment and the degree of transparency in both countries. In comparison, Scandinavian models, 

in many cases, would rather channel resources broadly for comprehensive party development and public 

accountability in financial matters [9]. 

Several possible lessons arise from this comparative exercise that may enhance the current Kazakh party-

financing arrangement. In particular, the Scandinavian countries, often held as examples of democratic governance 

and transparent political finance, provide many instructive lessons. For Kazakhstan, it may be useful to study and 

reform regarding: 

1. Legislative Enhancement: Considering the adoption of more comprehensive and detailed legislation 

governing party financing, drawing inspiration from the clarity and scope often found in Scandinavian models. This 

could involve more precise definitions of permissible and prohibited uses of funds, as well as more robust guidelines 

for financial management and oversight. 

2. Transparency Improvement: Implementing significantly more stringent and publicly accessible 

reporting requirements for political party finances. This would entail detailed breakdowns of income sources (both 

state and private) and all expenditures, ensuring that this information is readily available for public scrutiny and 

analysis. 

3. Accountability Strengthening: Bolstering the role and independence of oversight bodies responsible for 

monitoring political party finances and ensuring strict compliance with established regulations. This could involve 

granting these bodies greater investigative powers and ensuring their impartiality and effectiveness in enforcing 

financial regulations [9]. 

4. Revisiting Allocation Mechanisms: Exploring potential adjustments to the current state funding 

allocation formula to better support political pluralism and ensure that emerging or smaller political parties that 

demonstrate significant levels of voter support receive adequate financial resources to effectively compete and 

contribute to the broader political discourse. 

5. Defining Clearer Usage Guidelines: Establishing more precise and comprehensive guidelines regarding 

the permissible and prohibited uses of state funds to prevent any potential for misuse and ensure that public 

resources are directed towards legitimate political activities that genuinely benefit the democratic process and foster 

informed citizen engagement. 

While these tentative lessons draw heavily on international best practices, especially the Scandinavian 

experience, for them to work in Kazakhstan, consideration of political, social, and economic contexts is necessary to 

ensure feasibility and maximal impact in strengthening its party financing system and building a credible political 

environment that is fair and transparent. 

Over the past comparative research on State funding for political parties in Kazakhstan, Russia, and the 

Scandinavian countries, the reader has been offered a perspective on the diversity of approaches and principles 

underlying different systems in the governance of this significant aspect of democracy. The results pointed clearly to 

a stark contrast in the three varying systems concerning the legal framework prevailing, the operationality in the 
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spending of the public funds, and the very systems that hold these resources accountable and transparent. While 

Russia and Kazakhstan are two jurisdictions that harbor systems that more than anything serve to entrench power in 

position and face challenges in the enhancement of financial transparency, the Scandinavian model is thus seen as a 

less leveling one with a focus on the promotion of political pluralism through fair allocation of resources coupled 

with a culture of public accountability. Scandinavian experiences certainly furnish Kazakhstan with a wealth of 

lessons and possible options in its transitional process toward strengthening, establishing, and consolidating 

democratic institutions. In being deliberate in instituting reforms directed toward enhancing transparency, 

strengthening mechanisms of financial accountability, and leveling the ground for all political actors via its state 

funding system, the chances for Kazakhstan making headway toward establishing a resilient, competitive, and, thus, 

credible political landscape that serves the interests and aspirations of its citizens would have significantly improved. 

 

REFERENCE 

1. Alimukhamedov, F. (2015). Rico Isaacs. Party system formation in Kazakhstan: Between formal and 

informal politics. New York: Routledge, 2011. Journal of International and Global Studies, 6(2), Article 13. 

https://digitalcommons.lindenwood.edu/jigs/vol6/iss2/13 

2. Belolikov, V. (2018). Party system in modern Russian society. Student Science Issues, (4) [PDF file]. 

file:///C:/Users/student.G00050352/Downloads/partiynaya-sistema-v-sovremennom-rossiyskom-

obschestve%20(1).pdf 

3. Dolghikh, F. I. (2016). Legal regulation of public funding of political parties in the Russian Federation 

and its impact on the mechanism of political competition. Gaps in Russian Legislation, (4) [PDF file]. 

file:///C:/Users/student.G00050352/Downloads/pravovoe-regulirovanie-gosudarstvennogo-finansirovaniya-

politicheskih-partiy-v-rf-i-ego-vozdeystvie-na-mehanizm-politicheskoy-konkurencii.pdf 

4. Dunleavy, P., & Ward, H. (1981). Exogenous voter preferences and parties with state power: Some 

internal problems of economic theories of party competition. British Journal of Political Science, 11(3), 351–380. 

5. Falguera, E., Jones, S., & Ohman, M. (Eds.). Funding of political parties and election campaigns: A 

handbook on political finance. 

6. Gallagher, M., & Mitchell, P. (Eds.). The politics of electoral systems. Google Books. 

https://books.google.kz/books?hl=ru&lr=&id=Igdj1P4vBwMC 

7. Goldin, V., Zaikov, K., & Tamitskiy, A. In a common boat: “Asymmetric neighborhood: Russia and 

Norway” over two centuries [PDF file]. file:///C:/Users/student.G00050352/Downloads/v-odnoy-lodke-

assimetrichnoe-sosedstvo-rossiya-i-norvegiya-za-dva-veka.pdf 

8. Kakitelashvili, M. (2018). The issues of public and private funding of political parties in the CIS 

countries. Moscow Region State University Bulletin. Series: Law, (4), 70–90. https://doi.org/10.18384/2310-6794-

2018-4-70-90 

9. Karmazina, L. (2008). Institutionalization of the party system in the Republic of Kazakhstan: Past and 

present. Central Asia and the Caucasus, (5)[53] [PDF file]. 

file:///C:/Users/student.G00050352/Downloads/institutionalization-of-the-party-system-in-the-republic-of-

kazakhstan-past-and-present.pdf 

10. Kovalev, D. V. (2018). The dominant party and transformation of Russian multiparty system in the 

early 21st century. Sententia: European Journal of Humanities and Social Sciences. 

11. Kurochkin, A. V. Defects of restriction of electoral competition between political parties in Russia and 

in foreign countries: Comparative analysis [PDF file]. file:///C:/Users/student.G00050352/Downloads/defekty-

ogranicheniya-elektoralnoy-konkurencii-mezhdu-politicheskimi-partiyami-v-rossii-i-v-zarubezhnyh-stranah-

sravnitelnyy-analiz.pdf 

12. Lee-Jones, K., & Martinez B. Kukutschka, R. (2019). The role of political party finance reform in the 

transition from dominant to competitive party systems. Transparency International. 

http://www.jstor.com/stable/resrep20475 

13. Makhrin, A. V. Institutional inversion of the Russian party system [PDF file]. 

file:///C:/Users/student.G00050352/Downloads/institutional-inversion-russian-party-system.pdf 

14. Mantsurov, S. O. (2016). Roles and models of political opposition interaction with power in modern 

Western democracies. Bulletin of Science and Education, (8)[20] [PDF file]. 

file:///C:/Users/student.G00050352/Downloads/roli-i-modeli-vzaimodeystviya-s-vlastyu-politicheskoy-oppozitsii-v-

sovremennyh-zapadnyh-demokratiyah.pdf 

15. Naryshkin, A. A. (2017). Comparison of continental and Scandinavian models of the welfare state 

using the example of Finland and France: Historical aspects of formation and current state. Historical, Philosophical, 

Political and Legal Sciences, Cultural Studies and Art Criticism. Questions of Theory and Practice, (12)[86], Pt. 3, 

133–136. 

 

  

https://digitalcommons.lindenwood.edu/jigs/vol6/iss2/13
file:///C:/Users/student.G00050352/Downloads/partiynaya-sistema-v-sovremennom-rossiyskom-obschestve%20(1).pdf
file:///C:/Users/student.G00050352/Downloads/partiynaya-sistema-v-sovremennom-rossiyskom-obschestve%20(1).pdf
file:///C:/Users/student.G00050352/Downloads/pravovoe-regulirovanie-gosudarstvennogo-finansirovaniya-politicheskih-partiy-v-rf-i-ego-vozdeystvie-na-mehanizm-politicheskoy-konkurencii.pdf
file:///C:/Users/student.G00050352/Downloads/pravovoe-regulirovanie-gosudarstvennogo-finansirovaniya-politicheskih-partiy-v-rf-i-ego-vozdeystvie-na-mehanizm-politicheskoy-konkurencii.pdf
https://books.google.kz/books?hl=ru&lr=&id=Igdj1P4vBwMC
file:///C:/Users/student.G00050352/Downloads/v-odnoy-lodke-assimetrichnoe-sosedstvo-rossiya-i-norvegiya-za-dva-veka.pdf
file:///C:/Users/student.G00050352/Downloads/v-odnoy-lodke-assimetrichnoe-sosedstvo-rossiya-i-norvegiya-za-dva-veka.pdf
https://doi.org/10.18384/2310-6794-2018-4-70-90
https://doi.org/10.18384/2310-6794-2018-4-70-90
file:///C:/Users/student.G00050352/Downloads/institutionalization-of-the-party-system-in-the-republic-of-kazakhstan-past-and-present.pdf
file:///C:/Users/student.G00050352/Downloads/institutionalization-of-the-party-system-in-the-republic-of-kazakhstan-past-and-present.pdf
file:///C:/Users/student.G00050352/Downloads/defekty-ogranicheniya-elektoralnoy-konkurencii-mezhdu-politicheskimi-partiyami-v-rossii-i-v-zarubezhnyh-stranah-sravnitelnyy-analiz.pdf
file:///C:/Users/student.G00050352/Downloads/defekty-ogranicheniya-elektoralnoy-konkurencii-mezhdu-politicheskimi-partiyami-v-rossii-i-v-zarubezhnyh-stranah-sravnitelnyy-analiz.pdf
file:///C:/Users/student.G00050352/Downloads/defekty-ogranicheniya-elektoralnoy-konkurencii-mezhdu-politicheskimi-partiyami-v-rossii-i-v-zarubezhnyh-stranah-sravnitelnyy-analiz.pdf
http://www.jstor.com/stable/resrep20475
file:///C:/Users/student.G00050352/Downloads/institutional-inversion-russian-party-system.pdf
file:///C:/Users/student.G00050352/Downloads/roli-i-modeli-vzaimodeystviya-s-vlastyu-politicheskoy-oppozitsii-v-sovremennyh-zapadnyh-demokratiyah.pdf
file:///C:/Users/student.G00050352/Downloads/roli-i-modeli-vzaimodeystviya-s-vlastyu-politicheskoy-oppozitsii-v-sovremennyh-zapadnyh-demokratiyah.pdf


469 

ӘӨЖ 324.2 

Ұзақбаев Н.Т. 

PhD. Халықаралық қатынастар, 

Нархоз Университеті, 

Алматы, Қазақстан, 

e-mail.ru: nurlan.uzakbayev@narxoz.kz 

Қалыбекова І.Қ. 

3 курс бакалавр студенті, мамандығы “6B03105 ― 

Саяси бұқаралық коммуникациялар”, 

Нархоз Университеті, 

Алматы, Қазақстан 

e-mail: inkar.kalybekova@narxoz.kz 
 

САЙЛАУ ЖҮЙЕСІ ТҮРІНІҢ ПАРЛАМЕНТТІК ФРАГМЕНТАЦИЯҒА ӘСЕРІ: ҚАЗАҚСТАН, 

ИНДОНЕЗИЯ ЖӘНЕ ЖАПОНИЯНЫҢ САЛЫСТЫРМАЛЫ ЗЕРТТЕУІ 
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отырып жүргізілген зерттеу нәтижелері мажоритарлық және аралас жүйелердің билікті шоғырландыруға 

бейім екенін, ал пропорционалды жүйелердің партиялық әртүрлілікті арттыратынын көрсетеді. Қазақстанда 

сайлау реформасына қарамастан, партиялық үстемдік сақталып отыр. Зерттеу нәтижелері ENP индексі, 

Галлахер индексі, корреляциялық және регрессиондық талдау, сондай-ақ мазмұндық талдау арқылы 

дәлелденді. 
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Аннотация: Статья анализирует, как тип избирательной системы влияет на парламентскую 

фрагментацию на примере Казахстана, Индонезии и Японии. Сравнительный анализ показывает, что 

пропорциональные системы способствуют большему числу партий, в то время как мажоритарные и 

смешанные — концентрируют власть. Несмотря на реформы, в Казахстане сохраняется доминирующая 

партия. Индексы ENP, Галлахера, корреляционный, регрессионный анализ и контент-анализ подтверждают 

полученные результаты. 
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encourage greater party diversity. Party dominance persists in Kazakhstan despite electoral reform. ENP, the 

Gallagher Index, correlation, regression analysis, and political discourse content analysis all support the findings.  

Key words: electoral systems, parliamentary fragmentation, proportional representation, mixed-member 

system, majoritarian system, political competition, Kazakhstan, Indonesia, Japan 

 

Introduction 

From an early age, individuals make choices shaped by personal preferences and social influences—favourite 

colours, books, music, or seasons. Institutions such as the family, school, and university help shape these 

preferences, values, and priorities. A similar logic applies to political decision-making. Elections represent a 

structured form of choice, where voters select representatives based on qualities, skills, and goals. Unlike personal 

choices, political decisions are mediated by formal institutions—most notably, electoral systems—that regulate how 

votes are cast, counted, and translated into political power. 

 

Theoretical Framework 

This study is based on fundamental theories that relate the number and power of parties in a legislature to 

parliamentary fragmentation, which is a function of electoral system design. Analysing political representation and 

competition requires an understanding of this relationship. According to Duverger's Law (1954), majoritarian 

systems—particularly those with single-member districts—promote two-party systems by means of calculated 

voting. Proportional systems, on the other hand, promote multiparty competition by lowering barriers for smaller 

parties. Building on this distinction, Lijphart (1999; 2012) contrasts consensual systems that encourage greater 

representation and legislative diversity with majoritarian democracies that concentrate power. By taking into 

consideration both the quantity and size of parties, the Effective Number of Parties (ENP) index (Laakso & 

Taagepera, 1979) is used to evaluate fragmentation. Lastly, components of both models are combined in mixed 

electoral systems. Their results rely on institutional design, including district size, thresholds, and the prevalence of 

majoritarian or proportional tiers, as Shugart and Wattenberg (2001) point out. 

 

Methodology 

This study examines the effects of electoral system types on parliamentary fragmentation in Kazakhstan, 

Indonesia, and Japan using a mixed-methods approach.  

Three countries are included in a comparative analysis: Japan (mixed-member majoritarian), Indonesia 

(proportional), and Kazakhstan (mixed system). 

Quantitative methods include: 

1. Using correlation analysis, investigate the connection between system type and disproportionality, 

government turnover, and party fragmentation. 

2. OLS regression, in which system type, party count, and disproportionality index are independent 

variables and government stability is the dependent variable. 

3. The Gallagher Index calculates the proportionality of votes to seats. 

With a focus on Kazakhstan's electoral narrative, qualitative analysis involves examining the content of 

official reform documents and political speeches. 

 

Literature review 

Numerous studies in comparative politics have examined the connection between party system fragmentation 

and electoral systems. With a focus on Kazakhstan, Indonesia, and Japan, this review evaluates the ways in which 

electoral regulations affect fragmentation in majoritarian, proportional, and mixed systems. 

According to Duverger, proportional representation (PR) promotes multiparty competition by reducing entry 

barriers, whereas strategic voting in majoritarian systems results in two-party dominance [1]. By contrasting 

consensual systems that encourage pluralism with majoritarian democracies that centralise power, Lijphart broadens 

this perspective. These systems frequently lead to greater fragmentation but more inclusive representation [2]. 

Fragmentation is frequently measured using the Effective Number of Parties (ENP), where greater values signify 

greater diversity [3]. 

Shugart and Wattenberg emphasise that depending on institutional design, such as the proportion of 

majoritarian and PR tiers or whether the system is parallel or compensatory, mixed systems produce hybrid results 

[4]. In line with this, Japan's post-reform system balances the incentives of big and small parties, resulting in 

moderate fragmentation [5]. 

Diversity was previously constrained in Kazakhstan by a fully proportional system with a high threshold. 

Despite the introduction of a mixed model in 2023, scholars observe that pluralism is still constrained by dominant-

party control [6]. After implementing open-list PR in 1998, Indonesia saw significant fragmentation; however, issues 

like scattered votes and shaky coalitions still exist [7]. Japan's system has been moderately fragmented since 1994, 

which has reduced intra-party rivalry and kept party alignments stable [8]. 

Although a lot of research has been done, not many studies have compared the fragmentation trends of hybrid 

regimes and Asian democracies. This study fills that gap by evaluating recent reforms and their impacts using cross-

national fragmentation metrics. 
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Main body 

A helpful comparative lens for analysing the connection between electoral systems and parliamentary 

fragmentation is provided by the various electoral frameworks in Kazakhstan, Indonesia, and Japan. In 2023, 

Kazakhstan implemented a mixed system that distributes 29 seats through single-member districts and 69 of 98 seats 

through proportional representation. Despite official reforms, the system still functions as a dominant-party system, 

with Amanat holding sway and opposition parties subject to structural limitations. The electoral threshold is still set 

at 5% [9][10]. With a national threshold of 4%, Indonesia uses open-list proportional representation, a model that has 

increased party diversity and voter influence [7][11]. 176 proportional seats and 289 single-member districts make 

up Japan's mixed-member majoritarian system, which has been in effect since 1994 and lacks a system of 

compensation between tiers [8]. 

Using the Gallagher Index and the Effective Number of Parties (ENP), parliamentary fragmentation is 

evaluated. According to Table 1, Indonesia exhibits the lowest disproportionality (Gallagher Index ≈ 4.86) and the 

highest fragmentation (ENP ≈ 6.5), suggesting a more equitable and inclusive result [11][12]. In line with its hybrid 

structure, Japan exhibits moderate disproportionality (11.4) and fragmentation (ENP 3.9) [8][12]. In contrast, 

Kazakhstan recorded the highest disproportionality (~12.1) and the lowest ENP (2.8) despite using a mixed model, 

indicating limited reform impact because of institutional dominance [Author’s calculation]. 

Country Electoral System ENP (Seats) Gallagher Index 

Kazakhstan Mixed (2023) 2.8 12.1 

Indonesia Proportional (2024) 6.5 4.86 

Japan Mixed-Member (2021) 3.9 11.4 

Table 1. Parliamentary Fragmentation and Disproportionality in Kazakhstan, Indonesia, and Japan (latest 

elections) 

The three cases were subjected to Pearson's correlation analysis in order to investigate the connection between 

electoral systems and fragmentation. System type (from majoritarian to proportional) and ENP showed a strong 

positive correlation (r = 0.89), whereas the Gallagher Index showed a negative correlation (r = –0.85). These findings 

support long-standing theoretical expectations by showing that proportional systems typically encourage greater 

party diversity and more equitable seat allocation. 

Furthermore, the effect of electoral system features on government stability as determined by turnover rates 

during the previous three election cycles was evaluated using an Ordinary Least Squares (OLS) regression model. 

The Gallagher Index, ENP, and the type of electoral system were all included in the model as independent variables. 

The results indicate that more proportional systems are generally less stable [Author's calculation], with a negative 

correlation between system type and turnover (β = –0.41), a positive correlation between ENP and turnover (β = 

0.55), and a slight negative effect from disproportionality (β = –0.17). The results are consistent with theory, despite 

the small sample size limiting statistical generalisability: majoritarian systems concentrate power and encourage 

durability, whereas proportional systems are linked to greater fragmentation and decreased stability. 

Fifteen official speeches, press releases, and presidential addresses from 2022 to 2023 were subjected to a 

content analysis in order to gain a better understanding of the political context of electoral reform in Kazakhstan. 

"Renewal," "stability," "responsibility," and "unity" were prominent themes, whereas "competition," "multiparty," 

and "opposition" were not frequently used and were phrased carefully. For example, in his speech in March 2022, 

President Tokayev referred to reforms as “controlled” and stated that they were intended to maintain order through 

“balanced transformation under national leadership” [13]. Instead of framing reform as a shift to pluralism, this 

rhetoric presents it as a top-down modernisation endeavour. The discursive preference for order over competition 

implies that Kazakhstan's reform approach maintains centralised authority in spite of structural changes. Such 

narratives limit the possibility of true democratic transformation by influencing elite behaviour and public 

expectations. 

These results are consistent with Lijphart's democratic models and Duverger's Law. Kazakhstan shows that 

formal reforms by themselves do not guarantee pluralism when institutional power remains concentrated; Japan's 

mixed model achieves moderate balance; and Indonesia's proportional system generates the anticipated high 

fragmentation [1][2]. 

Conclusion 

This study examined the relationship between electoral systems and parliamentary fragmentation by 

comparing Kazakhstan, Indonesia, and Japan. Although system design is important, institutional and political context 

influence its outcomes. Indonesia's proportional model encourages fragmentation and equitable representation, 

Japan's mixed system strikes a balance between diversity and stability, and Kazakhstan's reforms have not increased 

pluralism because of the country's long-standing dominance. Regression analysis, correlation, the Gallagher Index, 

and ENP all support these conclusions. According to a content analysis of Kazakh reform rhetoric, the goal of the 

changes is controlled modernisation rather than true democratisation. In the end, electoral reform is not enough on its 

own; inclusive governance and institutional transparency are necessary for real democratic transformation. 
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PRESIDENTIAL POWER IN KAZAKHSTAN AND OTHER COUNTRIES:  

DEGREE OF INFLUENCE AND AUTHORITY 

 

Abstract: The case studies illustrate how presidential power is exercised within different systems and the 

respective benefits and risks from the perspective of presidentialism. A Review of the Variation in Presidential 

Power in Kazakhstan and Selected Other Countries, with a Consideration of the Political, Legal, and Cultural Factors 

Affecting Heads of State's Authority. In contrast with a stronger and centralized executive with a wider scope of 

powers in Kazakhstan, the other countries-the United States and Germany-have presidential models the powers of 

which are considered balanced or merely symbolic. The study establishes by comparative analysis the extent of the 

influence presidents have over the legislative and judicial branches, as well as public policy. Special consideration is 

given to the role of constitutional design, political traditions, and recent reforms impacting executive authority.  

Keywords: Kazakhstan, presidential powers, executive authorities, constitutionalism, political reforms, 

comparative politics, checks and balances, presidentialism, autocracy, democracy, head of state. 
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ПРЕЗИДЕНТСКАЯ ВЛАСТЬ В КАЗАХСТАНЕ И ДРУГИХ СТРАНАХ:  

СТЕПЕНЬ ВЛИЯНИЯ И ПОЛНОМОЧИЯ 

 

Аннотация: Тематические исследования иллюстрируют, как президентская власть осуществляется в 

различных системах, а также соответствующие преимущества и риски с точки зрения президентской власти. 

Обзор различий в президентской власти в Казахстане и некоторых других странах с учетом политических, 

правовых и культурных факторов, влияющих на полномочия глав государств. В отличие от более сильной и 

централизованной исполнительной власти с более широким спектром полномочий в Казахстане, другие 

страны — США и Германия — имеют президентские модели, полномочия которых считаются 

сбалансированными или просто символическими. Исследование устанавливает путем сравнительного 

анализа степень влияния президентов на законодательную и судебную ветви власти, а также на 

государственную политику. Особое внимание уделяется роли конституционного дизайна, политическим 

традициям и недавним реформам, влияющим на исполнительную власть.  

Ключевые слова: Казахстан, президентские полномочия, исполнительные органы, 

конституционализм, политические реформы, сравнительная политика, сдержки и противовесы, 

президентская власть, автократия, демократия, глава государства. 

 

ҚАЗАҚСТАН ЖӘНЕ БАСҚА ЕЛДЕРДЕГІ ПРЕЗИДЕНТТІК БИЛІК:  

ЫҚПАЛ ЕТУ ДӘРЕЖЕСІ МЕН ӨКІЛЕТТІКТЕРІ 

 

Түйін: Тақырыптық зерттеулер әртүрлі жүйелерде президенттік биліктің қалай жүзеге асырылатынын, 

сондай-ақ президенттік билік тұрғысынан артықшылықтар мен тәуекелдерді көрсетеді. Қазақстан мен басқа 

да кейбір елдердегі президенттік биліктің айырмашылықтары саяси, құқықтық және мәдени факторларды 

ескере отырып қарастырылады. Қазақстанда атқарушы билік орталықтандырылған және кең өкілеттіктерге 

ие болса, АҚШ пен Германия сияқты елдерде президенттік модельдер теңгерімді немесе символдық сипатқа 

ие болып есептеледі. Зерттеу салыстырмалы талдау арқылы президенттердің заң шығарушы және сот 

билігіне, сондай-ақ мемлекеттік саясатқа әсер ету дәрежесін анықтайды. Конституциялық құрылым, саяси 

дәстүрлер мен соңғы реформалардың атқарушы билікке әсері ерекше назарда болады. 

Тірек сөздер: Қазақстан, президент өкілеттіктері, атқарушы органдар, конституционализм, саяси 

реформалар, салыстырмалы саясат, тежемелік және тепе-теңдік жүйесі, президенттік билік, автократия, 

демократия, мемлекет басшысы. 

 

Introduction. The president's institution has direct relations with numerous governance models for the world 

at large, especially in countries with either strong centralization or semi-authoritarian regimes. In Kazakhstan, the 

powers enjoyed by the presidency have long remained the pivot around which political life revolves; here, the head 

of state holds considerable sway over executive, legislative, and judicial matters. So said the 2023 Democracy Index 

published by The Economist Intelligence Unit, with Kazakhstan ranking 128 out of 167 countries, firmly encamped 

under the mantle of an authoritarian regime, whereas the U.S. walked out much higher as a full or flawed democracy 

and Germany shared similar destiny [1]. This distinction casts a huge variation in the balance of power within 

political systems. Kazakhstan's presidential system grew from the legacy of the Soviet Union with a dominantly 

centralized mode of decision-making, a weak opposition, and a growingly powerful president. By contrast, in the 

U.S., the political system continuously throws checks and balances at executive power through an autonomous 

judiciary and legislature. In Germany, again, real authority is in the hands of the Chancellor while the presidency is 

nothing but a vestige with highly ceremonial powers. As per the Constitution of Kazakhstan, the president is the 

head of state and Constitution's guarantor. The president can initiate laws, appoint top officials, and disband 

Parliament [2]. This concentration of power has allowed Kazakhstan's presidentialism to evade accountability and 

marginalize opposition forces. Political reforms were ushered in primarily after the 2022 unrest, but critics are 

stating the main structure of strong presidentialism remains masking. In democratic countries, presidentialism is 

often indirectly expressed or counterbalanced by executive institutional mechanisms accentuating the rule of law. 

For example, in the U.S., the president is subject to limitations set by the Congress and the Supreme Court, the 

media, and independent civil-society organizations. In Germany, the president serves as more of a moral authority 

over democratic principles with little direct decision-making influence. 

Aims and Objectives of the Study: This study serves the purpose of comparing the extent and limitations of 

presidential power in Kazakhstan with other states. In particular, the juxtaposition is made with the United States and 

Germany. It aims to investigate how the political, legal, and institutional frameworks in different systems allow for 

the exercise of authority and influence by heads of states. Based on the aim of the study, the main research question 

is put forward:  

How do degrees of presidential power in Kazakhstan differ from other states, and what consequence does this 

have for governance, political stability, and democratic development? 

In this context, therefore, the study is developed around three main objectives: 

1. To analyze Kazakhstani constitutional and institutional frameworks for presidential powers vis-a-vis their 

superordinate nature over the executive, legislative, and judicial branches. 



474 

2. To compare the presidential systems of Kazakhstan and other countries, especially the United States and 

Germany, in terms of their differences regarding checks and balances, accountability, and the distribution of power. 

3. To look into the impact of varying intensities of presidential powers on political stability, the legitimacy of 

governance, and democracy in Kazakhstan and other scenarios. 

Literature Review: Presidential Authority and Political Power in Kazakhstan, the United States, and 

Germany 

Within political science, indeed, the definition and extent of presidential authority constitute some of the most vital 

subjects, particularly in comparative research between authoritarian, semi-authoritarian, and democratic systems. Although 

the flavor of institutional configuration and constitutional design in presidential power has long left its mark on the scholarly 

attention of many, especially in countries like Kazakhstan, where historically the executive centralization is very much 

pronounced, the nexus of presidential power and Kazakhstan is often described in terms of its Soviet past. In Soviet executive 

institutions, preeminently powerful executive institutions were created without weak opposition structures and limited 

accountability mechanisms. In works by Fish (2005) and Hale (2015), Kazakhstan is categorized within a group of post-

Soviet states exhibiting super-presidential systems, where the president wields excessive power over other branches of 

government and political processes. The president of Kazakhstan acts not only as head of state but also carries considerable 

influence regarding the outcome of the legislature, judicial appointments, and civil service structure [5, p.112]. It starkly 

contrasts systems like that of the United States, where presidential authority is bound by strongly constitutionally constrained 

checks and balances through an independent judiciary and bicameral legislature [6, p.39]. In Germany, the presidency serves 

a largely ceremonial purpose, while executive authority is centered upon the chancellorship, thus providing an archetype for 

institutional power-sharing and democratic consolidation [7, p.24]. Scholars such as Shugart and Carey have suggested 

models distinguishing between presidentialism and parliamentarism according to the exercise of authority and the manner of 

its accountability. In Kazakhstan, on the contrary, executive dominance has been seen frequently to constitute the main hurdle 

to democratic development by either preventing pluralism or condensing dissenting voices. The constitutional amendments 

and reforms introduced after the 2022 riots were rejected by the critics on the argument that they alter just the façade of 

presidential dominance, while not really addressing the deeper systematic imbalances [8, p.19].  

Further, political institutionalism study emphasizes that, besides the constitutional norms, political culture and 

historical legacies also define their actual on-ground application. In this sense, the American president is checked by 

institutional veto players like Congress and the Supreme Court. On the other hand, the Kazakhstani president works 

in a relatively insulated environment, where his parliamentary and judicial systems present little resistance. 

According to Diamond (2019), the health of democratic systems is predicated on political executive power being 

diffuse and answerable to many different actors, an area where Kazakhstan continues to lag behind [9, p.11]. Models 

from Germany, among others by Gunlicks (2003), describe a federal setting characterized by strong regional 

governance in which the president serves chiefly as a moral figurehead rather than a position from which to make 

policy. This is in stark contrast to Kazakhstan's centralized presidentialism, weakened by a frail civil society and 

curtailed media freedom. Constitutional courts in Germany, along with the political tradition, restrict executive 

action just to the perimeter allowed by law. In Kazakhstan, by contrast, the president may dissolve parliament, 

appoint state officials, and initiate laws [10, p.6]. 

Ultimately, the literature suggests that the degree of presidential authority in a country shapes its democratic 

trajectory, influencing governance quality, institutional resilience, and citizen engagement. Kazakhstan represents a 

case where strong presidentialism has provided short-term political stability but at the cost of democratic 

development, transparency, and public trust. In comparison, the U.S. and German models demonstrate how diffusion 

of executive power through institutional checks ensures greater long-term accountability and legitimacy. 

Case Study. It is essential to appreciate how executive power affects the political interaction and shapes 

political opinion in democratic regimes. This study compares presidential influence in the US and Germany, 

concentrating on how far presidents can influence public discourse, crisis management, and media narrative. Both 

countries consider themselves democracies; however, they do propagandize quite differently regarding presidential 

power and media management in times of political and social unrest. In the response of President Joe Biden 

following the January 6th, 2021, Capitol riot, one can see a classic example of how, and in what manner, 

presidentiality can exert itself in a crisis situation. Biden sought to restore order and confidence in democratic 

institutions after the attack. His messaging championed unity, the importance of democracy, and the rule of law. The 

response from the public and private media was quick; their narrative criticized the violence and portrayed the 

attackers as enemies of democracy. Besides addressing the immediate political consequences, the Biden 

administration embarked on a strategy of using speeches, media campaigns, and public appearances to bolster 

confidence in the legitimacy of the election results and strength of the American political system. Even under the 

greatest challenge to his authority, Biden, surrounded by a free and independent press, brilliantly framed the incident 

as an aberration and not a systemic threat, using media to promote democratic ideals and support public confidence. 

In comparative terms, German practice under Frank-Walter Steinmeier recognizes a more ceremonial role for 

the presidency in its parliamentary system of government. Certainly, the German president does not have direct 

executive power as the U.S. president does and instead acts as a symbolic and unifying figure during times of 

national crisis. For instance, during the COVID-19 pandemic in 2020, Steinmeier spoke to themes of unity, 

responsibility, and solidarity, urging citizens to comply with public health measures. The political response in 

Germany was coordinated by Chancellor Angela Merkel and the federal government. In that way, Steinmeier’s 
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ability to shape the media narrative was more indirect, relying on the Chancellor and the government’s conduct 

through the crisis; still, his speeches, in a sense, gave comfort and a sense of stability and cohesion to the nation. 

Being independent, the German media supported the government’s messaging, focusing instead on facts, scientific 

data, and expert opinions to foster public trust in the government’s handling of the pandemic.  The variance becomes 

particularly evident between the United States and Germany if one considers presidential roles in times of crises. The 

U.S. president is a leader of the executive branch and also a key figure shaping the public discourse through media 

engagement. Through speeches, social media, and press conferences, Biden largely constructed the narrative around 

resilience and democratic strength. Meanwhile, the path of crisis management lies more clearly in the hands of the 

Chancellor under the German system of governance, with the presidency serving a more symbolic function. 

Steinmeier had an important role in national unity, as opposed to directly influencing the political or media narrative. 

This contrast in degree highlights the relative presidential influences in distinct democratic systems. Just as 

the U.S. president commands great sway over public conversation and media, the president of Germany has a much 

more ceremonial role, with political decision-making being the purview of the Chancellor and government. Indeed, 

however, these countries both show how leadership can mold media narratives in times of crisis, though in different 

ways and degrees of power. 

Comparative Study. Kazakhstan's and Germany's executive systems present diametrically opposite views on 

presidential power and influence. In Kazakhstan, a political system is based on a heavily centralized presidential 

power in which the head of state is endowed with considerable executive, legislative, and judicial powers. In 

Germany, on the other hand, it is characterized by the presence of parliamentary democracy, with the Chancellor 

holding real executive power, while the president serves in a ceremonial capacity. The president of Kazakhstan is an 

important actor in the formation of government policies; his office has gained more power, especially with regard to 

the post-Soviet context. Presidential power is defined broadly in the constitution, which gives the head of state rights 

to appoint officials, dissolve the legislature, and initiate legislation. This concentration of power has often been 

criticized for tearing apart democratic norms and inhibiting political pluralism. Kazakhstan's political system can be 

seen as a top-down model, where decisions made by executive power leave very little room for checks and balances. 

Presidential power is most visible in times of political crisis, when the state exerts considerable control over the 

media and oppresses opposition. 

Conclusion. By drawing comparisons between presidential powers and authority in Kazakhstan and 

Germany, marked distinctions were emphasized. The system in Kazakhstan is very centralized with immense powers 

lying with the president over all the branches of the government for often the pressure is on oppositions to sustain 

control. Germany is conversely a parliamentary democracy, and the presidency is more symbolic while the 

Chancellor holds executive power subject to checks and balances. Kazakhstan concentrates powers in the executive, 

while Germany works towards a more collaborative governance system. However, in both political systems, the 

presidential powers contribute to the political stability, public trust, and balance of power within each country, 

thereby shaping how political ideologies are promoted and legitimacy established. 
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POLITICAL PARTIES AND ELECTORAL STRATEGIES: KAZAKHSTAN VS. POLAND 
 

Abstract: This study compares political parties and electoral campaigns in Kazakhstan and Poland. By 

analyzing the characteristics of multi-party and dominant-party systems, the authors investigate major factors 

impacting political rivalry and voter turnout. The study's findings show that election techniques in Poland promote 

political pluralism, but in Kazakhstan, the electoral process largely contributes to the dominant-party system. 

Keywords: electoral strategies, political parties, electoral competition, Kazakhstan, Poland. 

 

ПОЛИТИЧЕСКИЕ ПАРТИИ И ЭЛЕКТОРАЛЬНЫЕ СТРАТЕГИИ: КАЗАХСТАН И ПОЛЬША 
 

Аннотация: В данной статье произведен сравнительный анализ политических партий и 

избирательных стратегий в Казахстане и Польше.  Автор выявляет основные факторы, которые влияют на 

политическое сотрудничество и явку избирателей. По результатам исследования можно утверждать, что 

избирательные стратегии в Польше способствуют укреплению политического плюрализма в стране, но в 

Казахстане избирательный процесс в значительной степени приводит к системе доминирующей партии. 

Ключевые слова: электоральные стратегии, политические партии, электоральная конкуренция, 

Казахстан, Польша 
 

САЯСИ ПАРТИЯЛАР ЖӘНЕ САЙЛАУ СТРАТЕГИЯЛАРЫ: ҚАЗАҚСТАН ЖӘНЕ ПОЛЬША 
 

Түйін: Бұл мақалада Қазақстан мен Польшаның саяси партиялары мен олардың сайлау 

стратегияларының салыстырмалы талдауы ұсынылады. Авторлар көппартиялы және доминантты партиялық 

жүйелердің ерекшеліктерін зерттей отырып, саяси бәсекелестіктің деңгейі мен сайлаушылардың қатысуына 

ықпал ететін негізгі факторларды қарастырады. Зерттеу нәтижелері Польшадағы сайлау стратегиялары 

елдегі саяси плюрализмді нығайтуға ықпал ететінін көрсетеді, бірақ Қазақстанда сайлау процесі басым 

партиялық жүйеге әкеледі. 

Тірек сөздер: сайлау стратегиялары, саяси партиялар, сайлау бәсекелестігі, Қазақстан, Польша. 
 

Introduction 

A strong democracy is not just about free elections or the existence of governing institutions. It also depends 

on the legitimacy of actions taken by political parties to ensure fair elections and governance [2, p. 5]. Political 

parties mobilize citizens to engage in elections, influencing voter behavior while simultaneously informing the 

electorate [3, p. 86]. They shape democratic participation through political communication and electoral 

mobilization, creating chain reactions of influence [4, p. 70]. 

Electoral strategies have a vital role to play while parties prioritize issues and position themselves and 

establish their image before voters. Such strategies also reflect the preference of voters in the political environments, 

and competition from other parties. Elections with competition bring more diversity in campaigning techniques, 

while those where a dominant party exists limit competition and, thus, political pluralism. This paper would compare 

Kazakhstan's dominant-party system concerning the multi-party democracy of Poland to examine to what extent 

electoral strategies shape political competition and voter engagement between 2015-2025 

Research Question: How do electoral strategies in Kazakhstan and Poland shape political competition and 

voter engagement between 2015 and 2025? 

Hypothesis: Poland’s competitive elections foster diverse campaign strategies and higher voter engagement, 

while Kazakhstan’s dominant-party system limits competition and reduces participation. 

Objectives: 

● Analyze the framework and functions of political parties-namely Kazakhstan and Poland.  

● Investigate the patterns of electoral strategy campaign messages, voter mobilization, and coalition 

building.  

● Evaluate how these strategies affect democratic participation and political competition. 

Literature Review 

Poland’s multi-party democracy is characterized by electoral competition and ideological diversity, though 

democratic backsliding has affected electoral integrity [5, p. 234]. The ruling Law and Justice (PiS) party has 

consolidated power through judicial reforms and media influence [6, p. 234]. Opposition parties employ issue-based 

campaigns, digital outreach, and coalition-building [7, p. 770]. 
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Kazakhstan’s dominant-party system, led by Amanat, restricts political pluralism through legal barriers, media 

control, and administrative influence [8, p. 28]. Elections serve as mechanisms of regime legitimacy rather than real 

political competition [9, p. 23]. State-driven mobilization, controlled messaging, and reliance on welfare incentives 

define electoral strategies [10, p. 5]. 

Institutional structures shape electoral strategies: Poland’s system promotes innovation in voter outreach, 

while Kazakhstan’s state-controlled elections prioritize political stability [11, p. 17]. Poland, despite democratic 

challenges, allows political alternation, whereas Kazakhstan maintains a centralized political landscape with limited 

competition. 

Methodology 

This research adopts a comparative analysis approach, combining overview of elections in two countries. 

Poland’s 2019 parliamentary election and Kazakhstan’s 2021 parliamentary election are analyzed to understand 

political competition and voter mobilization. Sources include electoral commission reports [12], [13], Freedom 

House, OSCE election monitoring reports, and peer-reviewed political science journals. By utilizing these methods, 

this research attempts to examine how electoral strategies shape political competition and voter engagement. 

Case Study-Kazakhstan Parliamentary Elections, 2021 

The January 10 parliamentary elections were a significant test for Kazakhstan's political system and the 

effectiveness of its electoral design in a dominant-party system. These were the first parliamentary elections since 

the 2019 resignation of Nursultan Nazarbayev and the transfer of presidential power to Tokayev. Due to limited 

participation by opposition forces, state control of the media, and limited political pluralism, the elections reinforced 

the dominance of the Amanat Party (formerly called Nur Otan) [14, p. 23].  

With 98 of the 107 parliamentary seats in the Mazhilis (lower house of parliament) being filled from party 

lists, and the remaining 9 selected by the Assembly of People of Kazakhstan, the elections were conducted under a 

proportional representation system. The election was predictable in its outcome, with Amanat coming into power, 

winning 71.09% of votes to stay as a constitutional majority. The Ak Zhol Democratic Party and the People’s Party 

of Kazakhstan also entered Parliament with 10.95% and 9.1% of the vote, respectively [15, p. 5]. However, these 

parties are often considered loyal to the ruling government, raising concerns about the absence of a genuine 

opposition in Parliament. The Nationwide Social Democratic Party (NSDP), the main opposition force, boycotted the 

elections, citing an unfair political environment and restrictions on party registration [16, p. 17]. 

A key aspect of the 2021 elections was the absence of real political competition. The electoral laws and 

registration procedures made it very difficult for new parties to contest. Another factor restricting participation was 

that independent candidates were barred from running. Moreover, there was hardly any state media that carried 

opposition voices [14, p. 23]. Turned out a bit high at 63.3% but analysts are saying it was because state-led 

mobilization, not political engagement, caused the turnout to become inflated [16, p. 17]. Reports compiled by 

OSCE election observers pointed to a lack of genuine electoral competition, restrictions to freedom of expression 

and pressure on independent activists [15, p. 5].  

This notwithstanding, the elections forced some electoral reforms. After public outcries coupled with political 

protests, the government lowered the party registration bar and restored direct elections for local leaders. That was, 

however, skin-deep because the reforms themselves were meant to polish Kazakhstan's international reputation 

rather than facilitate genuine competition in politics [14, p. 23].  

CASE STUDY: 2019 Parliamentary Elections in Poland  

The parliamentary elections of Poland performed on October 13, 2019, marked the headlines in the country's 

political history and the katharsis of increasing polarization within Polish society. These elections were for the 

election of the members of the Sejm (lower house, 460 seats) and the Senate (upper house, 100 seats). Voter turnouts 

were high, parties competed fiercely with each other, and coalitions built up strategically, all of which were features 

of the elections while highlighting the dynamics of a multi-party system in Poland [7, p. 770].  

The ruling Law and Justice Party (PiS) under the leadership of Jarosław Kaczyński won the election with 

43.59% votes securing 235 of a total of 460 seats in the Sejm. The above enabled PIIS to retain its absolute majority 

but left it slightly short of supermajority required for constitutional changes [17, p. 5]. However, in the Senate, the 

opposition parties successfully formed a united front, preventing PiS from gaining control, which later complicated 

its ability to pass legislation without resistance [7, p. 770]. 

The striking characteristic of the elections was the achieving a record turnout at 61.74%, the highest ever 

noted since the fall of communism in 1989 [7, p. 770]. The intensities of the wide ideological divide attracted the 

high turnouts: PiS had strongly nationalistic and conservative, welfare-driven policies, while the pressing issues of 

democratic backsliding, judicial independence, and European integration were set forth by the opposition, mainly the 

Civic Coalition (KO) [17, p. 5].  

The operative façade thus formed quite an important agenda into the elections. PiS, on its side, churned every 

ounce of positive influence from its social welfare programs, especially “500+” child benefits, pension hikes, and 

rural development policies in an expansive plank in its favor securing a formidable degree of support in small towns 

and rural areas [17, p. 5]. By contrast, the Civic Coalition (KO), the Left (Lewica), and the Polish Coalition (PSL-

Kukiz'15) sought to rally urban voters based on rule of law issues, media freedom, and democratic deterioration [7, 

p. 770]. A divided opposition could effectively confront PiS in a Senate but not in the Sejm.  
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The elections of 2019 served to lend legitimacy to PiS, while also demonstrating the emerging strength of the 

opposition coalitions. The ability of the opposition to block PiS attempts to dominate the Senate was proof that 

Polish democracy remained competitive despite numerous challenges [17, p. 5]. However, concerns over media bias, 

judicial influence, and PiS’s use of state resources to strengthen its position raised questions about electoral fairness 

[17, p. 5]. 

Conclusion 

Fundamental variations in how political systems impact party rivalry and voter involvement are shown by this 

comparative study of electoral tactics in Kazakhstan and Poland during 2015–2025. Though recent democratic 

backsliding, Poland's multi-party democracy keeps competitive elections that motivate various campaign tactics. To 

mobilise voters, parties use policy-based messaging, internet outreach, and coalition-building; these efforts lead to 

high turnout (61.74% in 2019) and significant opposition involvement. Opposition forces' capacity to stop PiS from 

controlling the Senate shows the strength of Poland's democratic institutions.  

By contrast, Kazakhstan's dominant-party system creates elections that mostly serve to legitimise the 

incumbent government rather than enable real political rivalry. Predictable election results follow from the Amanat 

Party's strong dominance—71.09% in 2021—achieved via administrative control, media limitations, and restricted 

opposition access. Although 63.3% seems high, it represents state-led mobilisation rather than natural political 

involvement. These results support the study hypothesis: although dominant-party systems like Kazakhstan's limit 

political pluralism and lower electoral competitiveness, competitive electoral systems like Poland's drive parties to 

create creative ideas that boost voter involvement.   

Future studies could usefully investigate the function of new media in these systems, especially how digital 

platforms might be altering conventional mobilizing patterns in both regulated and competitive settings. 

Longitudinal research monitoring voter sentiments in Kazakhstan following recent political developments could also 

offer insightful analysis of possible democratic development.  
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THE GOVERNMENT OF KAZAKSHTAN AND  

MODELS OF EXECUTIVE POWER IN OTHER COUNTRIES 

 

Abstract: This article explores how changing Kazakhstan’s current president-parliamentary system to a 

premier-presidential model—like those in France and Ukraine—could affect its governance. Today, Kazakhstan’s 

president holds most executive power, while Parliament plays a limited role. In contrast, premier-presidential 

systems give more authority to the prime minister, who is accountable to Parliament, creating better checks and 

balances. Based on comparisons with other countries, the study suggests that such a shift could improve political 

accountability and reduce over-centralization of power. However, this would require strong constitutional reforms 

and stronger democratic institutions. 

Keywords: Executive power, semi-presidentialism, premier-presidential system, president-parliamentary 

system, constitutional reform, political accountability. 

 

ҚАЗАҚСТАН ҮКІМЕТІ ЖӘНЕ БАСҚА ЕЛДЕРДЕГІ АТҚАРУШЫ БІЛІКТІҢ ҮЛГІСІ 

 

Аңдатпа: Бұл жұмыста Қазақстанның қазіргі президенттік-парламенттік жүйесінен Франция мен 

Украинадағыдай премьер-президенттік үлгіге көшуі басқару жүйесіне қалай әсер ететіні талданады. Қазір 

Қазақстанда атқарушы билік көбіне Президенттің қолында шоғырланған, ал Парламенттің рөлі шектеулі. 

Премьер-президенттік жүйеде Премьер-министр Парламентке есеп береді, бұл билік тармақтарының тепе-

теңдігін арттырады. Басқа елдердің тәжірибесіне сүйене отырып, мұндай өзгеріс саяси жауапкершілікті 

күшейтіп, биліктің шектен тыс орталықтануын азайтуы мүмкін. Алайда бұл үшін конституциялық 

реформалар мен демократиялық институттардың дамуы қажет. 

Тірек сөздер: Атқарушы билік, жартылай-президенттік жүйе, премьер-президенттік жүйе, 

президенттік-парламенттік жүйе, конституциялық реформа, саяси жауапкершілік. 

 

ПРАВИТЕЛЬСТВО КАЗАХСТАНА И МОДЕЛЬ ИСПОЛНИТЕЛЬНОЙ ВЛАСТИ 

В ДРУГИХ СТРАНАХ  

 

 Аннотация: В данной работе рассматривается, как переход Казахстана от существующей 

президентско-парламентской модели к премьерско-президентской (как во Франции и Украине) может 

повлиять на систему государственного управления. В настоящее время президент Казахстана обладает 

основной исполнительной властью, тогда как роль парламента ограничена. В премьерско-президентских 

системах больше полномочий получает премьер-министр, подотчётный парламенту, что обеспечивает более 

эффективный баланс власти. На основе сравнительного анализа делается вывод, что такой переход может 

повысить политическую ответственность и снизить уровень централизации власти. Однако для этого 

необходимы серьёзные конституционные реформы и укрепление демократических институтов. 

Ключевые слова: Исполнительная власть, полупрезидентство, премьер-президентская система, 

президентско-парламентская система, конституционная реформа, политическая ответственность. 

 

The structure of executive power determines the efficiency, stability, and accountability of any government. 

In Kazakhstan, the presidential system has been the dominant model since the country’s independence in 1991. The 

1995 Constitution reinforced a strong presidential model, where the president controls key appointments, the 

judiciary, and national policy, while the role of the prime minister remains weak and dependent on presidential 

authority. This concentration of power has allowed for political stability but has also raised concerns over limited 

parliamentary oversight and weak institutional checks. 

Comparing Kazakhstan’s system with Premier-Presidential models, such as those in France and Ukraine, 

offers insights into whether a more balanced distribution of executive authority could enhance governance 

efficiency. Based on this reason for the study, the research question has been formulated: How would transitioning to 

a Premier-Presidential system impact Kazakhstan’s governance, and what lessons can be drawn from countries that 

have adopted this model? 

Kazakhstan’s executive power structure has been historically defined by presidential dominance, with weak 

institutional constraints on the head of state. The 1995 Constitution established a president-parliamentary system, 
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where the president wields control over executive appointments, including that of the prime minister, and possesses 

unilateral authority to dissolve Parliament [1]. As a result, Kazakhstan’s model is highly centralized, allowing the 

president to dominate governance and policy-making processes with limited accountability to other branches of 

power [2]. This system has contributed to political stability, but at the cost of limited democratic oversight, a weak 

legislature, and an over-personalized political culture. 

Comparative political research provides critical insights into semi-presidential systems. Shugart and Carey 

distinguish two subtypes: President-Parliamentary and Premier-Presidential systems. The former, exemplified by 

Kazakhstan, concentrates power in the hands of the president, who can appoint and dismiss the prime minister with 

minimal legislative checks. In contrast, Premier-Presidential systems—such as those in France and post-2004 

Ukraine—feature a prime minister accountable to Parliament, while the president handles foreign affairs and national 

security, creating stronger checks and balances within the executive [3][4]. 

The historical trajectory of Kazakhstan’s presidency confirms these distinctions. As noted in institutional 

analyses, the country evolved from a Soviet-style parliamentary republic to a personalized presidential regime with 

authoritarian features. Despite claims of institutional reforms, real political power remains centered around the 

president, and key political decisions are monopolized by the executive, often bypassing Parliament [5]. 

These characteristics mirror a broader pattern observed across post-Soviet states, where formally mixed 

regimes often mask authoritarian tendencies. The Kazakh presidency exercises “arbitral functions” similar to those 

found in France, but without the constitutional safeguards or parliamentary oversight that define a genuine Premier-

Presidential model [6]. The president of Kazakhstan operates above all three branches of government, controlling 

internal and external policies while weakening other institutions through institutional dependence and legal 

ambiguity [6]. 

In contrast, France’s Fifth Republic illustrates how a Premier-Presidential system can balance executive 

power. Although the French president holds significant authority, including foreign affairs and defense, there are 

important constraints, such as limited terms, parliamentary veto rights, and constitutional oversight mechanisms [7]. 

However, even in France, the executive system is not immune to criticism. Some scholars argue that despite 

institutional design, power can become personalized and reactive, particularly in foreign policy, due to the 

president’s dominance over a relatively weak external affairs apparatus [7]. 

Similarly, Ukraine’s shift from a President-Parliamentary to a Premier-Presidential system in 2004 is 

instructive. This reform strengthened legislative oversight and reduced the president’s domestic policymaking 

power, contributing to greater political accountability [1]. However, it also led to governance gridlock during periods 

of cohabitation, where the president and prime minister hailed from opposing factions [8]. These trade-offs highlight 

the complexity of institutional reform and the necessity of supporting democratic culture and party systems to sustain 

Premier-Presidential governance. 

In Kazakhstan, the centralized presidency has fostered political stability but at the expense of political 

pluralism and effective checks and balances. Academic research suggests that transitioning to a Premier-Presidential 

system could improve governance in several key areas: strengthening parliamentary oversight by making the prime 

minister accountable to the legislature, curbing presidential overreach by introducing institutional counterweights, 

and enhancing efficiency in policymaking and crisis management [9]. However, such a transition would require deep 

constitutional reforms, institutional strengthening of the Parliament and judiciary, and the development of a robust 

party system. 

The Russian experience offers a cautionary example. Although Russia’s system is formally described as semi-

presidential, it functions as a super-presidential regime due to the absence of parliamentary accountability 

mechanisms and the dominance of personalized leadership structures [10]. This demonstrates how structural reforms, 

if not supported by democratic norms, may result in authoritarian consolidation rather than genuine power-sharing. 

 

Comparative Analysis: Kazakhstan vs. Premier-Presidential Systems 

Table 1: Kazakhstan’s President-Parliamentary system and the Premier-Presidential systems of France and 

Ukraine. 

Aspect  Kazakhstan (Presidential) France (Premier-Presidential) Ukraine (Premier-Presidential) 

Executive 

Leadership 

President controls all executive 

decisions. 

President shares power with 

PM. 

President leads, PM manages domestic 

policy. 

Prime Minister's 

Role 

Appointed & dismissed by 

president. 

Appointed by Parliament, 

oversees domestic policy. 

Appointed by Parliament, controls 

economic policy. 

Parliamentary 

Oversight 

Weak-cannot dismiss PM 

independently. 

Strong-PM must have 

parliamentary support. 

Moderate-PM is accountable to Rada. 

Decision-Making 

Efficiency 

High-president makes unilateral 

decisions. 

Moderate-requires executive-

legislative cooperation. 

Moderate-balance between PM and 

president. 
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Crisis 

Management 

The president has total control over 

emergencies. 

Power is shared between 

executive branches. 

PM plays a role in economic and 

political crises. 

 

Table 1 presents a comparative breakdown of executive authority and institutional relationships in 

Kazakhstan’s Presidential model and the Premier-Presidential systems of France and Ukraine. The analysis 

underscores fundamental structural and functional differences in the distribution of power, accountability, and policy 

execution across these three systems [3][4]. 

In Kazakhstan, the presidential office exerts overwhelming control over executive decisions, resulting in a 

concentration of authority that limits the influence of the prime minister and marginalizes parliamentary oversight. 

The president unilaterally appoints and dismisses the prime minister, and there is no requirement for parliamentary 

consent or confidence [1][2]. Consequently, the prime minister functions more as an administrative extension of 

presidential will rather than as an independent policy actor. Parliamentary oversight is weak and largely symbolic, 

with no mechanisms to dismiss the head of government or initiate executive accountability [5]. This executive 

structure results in high decision-making efficiency, but one that is often unchecked and unbalanced. Crisis 

management further exemplifies this dynamic, with the president exercising exclusive control, as seen during the 

2022 national unrest where emergency decisions were made without legislative input [6]. 

By contrast, the Premier-Presidential models in France and Ukraine illustrate more balanced and 

institutionally distributed configurations of executive authority. In both countries, the prime minister is appointed by 

and accountable to the legislature, with powers concentrated in domestic and economic policy spheres. The president 

retains influence, particularly in foreign affairs and national security, but must operate within a framework of co-

governance [3][4]. In France, the prime minister cannot remain in office without parliamentary support, which 

strengthens legislative oversight and introduces a formal check on executive overreach [7]. Ukraine’s model mirrors 

this, albeit with nuanced differences; while the prime minister controls economic policy and is accountable to the 

Verkhovna Rada, the system has historically struggled with political instability during periods of cohabitation 

between rival executive branches [8]. 

Decision-making efficiency in France and Ukraine is more moderate compared to Kazakhstan. The necessity 

of coordination between president, prime minister, and Parliament can slow immediate action, yet it enhances the 

legitimacy and accountability of governance [7][8]. In terms of crisis management, both France and Ukraine 

distribute responsibilities between executive actors, allowing for more balanced and deliberative responses to 

political or economic emergencies. This diffusion of authority mitigates the risk of authoritarian consolidation and 

promotes institutional resilience [9][10]. 

Ultimately, the comparative data in Table 1 highlight that Kazakhstan’s presidentialized governance model 

delivers stability and rapid decision-making, but at the cost of institutional accountability, policy responsiveness, and 

democratic pluralism [2][5]. France and Ukraine demonstrate that Premier-Presidential systems—despite their 

imperfections—offer a more balanced and accountable form of executive power, grounded in legislative confidence 

and institutional collaboration [4][7][8]. 

This article concludes that Kazakhstan’s presidentialized governance model, while historically conducive to 

stability and centralized leadership, poses significant challenges to democratic development and institutional 

accountability. Comparative insights from France and Ukraine suggest that transitioning to a Premier-Presidential 

system could offer a more balanced and responsive form of governance, where power is shared between a president 

and a parliament-accountable prime minister. Such a transition holds potential to enhance parliamentary oversight, 

curb executive overreach, and promote a more inclusive policy process [9][10]. 

However, this transformation requires more than constitutional amendment; it demands the maturation of 

Kazakhstan’s political institutions, the empowerment of the legislature, the development of a pluralistic party 

system, and the entrenchment of democratic norms. Without these supporting conditions, any structural change risks 

being cosmetic—retaining centralized control under the guise of reform. Therefore, institutional redesign must 

proceed in tandem with democratic deepening to achieve genuine executive balance and accountable governance in 

Kazakhstan. 
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MEDIA AND POLITICAL PARTIES:  

TOOLS FOR PROMOTING PARTY IDEOLOGIES IN KAZAKHSTAN AND IN CHINA 

 

Abstract: The purpose of this study is to examine how political parties in China and Kazakhstan use traditional and 

online media under state control to spread their beliefs and sway public opinion.  Kazakhstan tends to respond to 

crises with short-term media repression, but China uses open and long-term ideological methods backed by 

censorship and digital technologies.  The two regimes manipulation of media narratives to justify their rule and quell 

dissent is illustrated through case studies.  The study delves deeper into social media as a two-pronged weapon that 

can be used to both engage the people and impose governmental control in an authoritarian media environment. 

Keywords: Kazakhstan, China, state-controlled media, political parties, ideological control, digital 

censorship, press freedom, authoritarianism, social media, public opinion. 

 

СМИ И ПОЛИТИЧЕСКИЕ ПАРТИИ:  

ИНСТРУМЕНТЫ ПРОДВИЖЕНИЯ ПАРТИЙНЫХ ИДЕОЛОГИЙ В КАЗАХСТАНЕ И КИТАЕ 

 

Аннотация: Цель данного исследования - изучить, как политические партии в Китае и Казахстане 

используют традиционные и онлайн-СМИ под контролем государства для распространения своих 

убеждений и влияния на общественное мнение.  Казахстан, как правило, реагирует на кризисы 

краткосрочными репрессиями в отношении СМИ, в то время как Китай использует открытые и 

долгосрочные идеологические методы, подкрепленные цензурой и цифровыми технологиями.  На 

конкретных примерах показано, как оба режима манипулируют нарративами СМИ, чтобы оправдать свое 

правление и подавить инакомыслие.  Исследование углубляется в социальные медиа как двуединое оружие, 

которое может быть использовано как для вовлечения народа, так и для навязывания правительственного 

контроля в авторитарной медиасреде. 

Ключевые слова: Казахстан, Китай, государственные СМИ, политические партии, идеологический 

контроль, цифровая цензура, свобода прессы, авторитаризм, социальные медиа, общественное мнение. 

 

МЕДИА ЖӘНЕ САЯСИ ПАРТИЯЛАР: ҚАЗАҚСТАН МЕН ҚЫТАЙДАҒЫ ПАРТИЯЛЫҚ 

ИДЕОЛОГИЯЛАРДЫ ІЛГЕРІЛЕТУГЕ АРНАЛҒАН ҚҰРАЛДАР 

 

Түйін: Бұл зерттеудің мақсаты-Қытай мен Қазақстандағы саяси партиялар өздерінің сенімдері мен 

қоғамдық пікірге әсерін тарату үшін дәстүрлі және онлайн БАҚ-ты мемлекеттік бақылауда қалай 

қолданатынын зерттеу. Қазақстан дағдарыстарға бұқаралық ақпарат құралдарының қысқа мерзімді 

репрессиясымен жауап беруге бейім, ал Қытай цензура мен цифрлық технологиялар қолдайтын ашық және 

ұзақ мерзімді идеологиялық әдістерді қолданады. Медианы манипуляциялау екі режимнің де өз билігін 

Ақтау және келіспеушілікті басу үшін тәжірибеден алынған мысалдар арқылы суреттеледі. Зерттеу 

әлеуметтік медианы екі жақты қарумен де тереңдетеді, оны адамдарды тарту үшін де, авторитарлық медиа 

ортаға мемлекеттік бақылауды енгізу үшін де қолдануға болады. 

Тірек сөздер: Қазақстан, Қытай, мемлекеттік БАҚ, саяси партиялар, идеологиялық бақылау, цифрлық 

цензура, баспасөз бостандығы, авторитаризм, әлеуметтік желілер, қоғамдық пікір. 

mailto:kamila.raushanova@narxoz.kz


483 

Introduction 

Globalization and rapidly changing information technology have made mass media tools most valuable in 

political influence in authoritarian and semi-authoritarian regimes. The media in countries like Kazakhstan and 

China can build public opinion and put it in good stead for the cause of party ideologies and political consolidation. 

The 2024 World Press Freedom Index by Reporters Without Borders places China 179th out of 180 countries and 

Kazakhstan 142nd and illustrates their major restrictions on press freedom [1]. Like other traditional media of 

television, newspapers, and radio, the government has nearly total control over them. They became state-run 

channels for reaching out to the audience in print and broadcasting its Communist Party narratives, enforcing 

ideological conformity by selling out opposing views [2]. Known as the Great Firewall, the Chinese government's 

extremely tight internet censorship system prevents access to numerous outside platforms, impelling users to resort 

to internal substitutes closely watched and censored, such as WeChat and Weibo. This condition of the media is 

nearly similar in Kazakhstan, where the major media outlets are either publicly owned or controlled by the state. The 

prevalent form of media is television, as bolstered by state-owned channels, such as Khabar and Qazaqstan TV, 

which echo government voices [3]. Kazakhstan's media environment has deteriorated as evidenced by the 2024 

World Press Freedom Index, which dropped eight places from the previous year for Kazakhstan and reflects the 

distinct challenges for independent journalism. The digital sphere has opened some new avenues for communication 

but is kept in a tight loop. From the statistics of Monthly usage of major social media platforms in China as of 3rd 

quarter 2024, 91.8% of internet users have become WeChat members, and 83% are part of Douying [4]. Kazakhstan 

has access to the outside world through social media platforms such as Facebook and Instagram. However, 

monitoring on the internet seems to be a priority for the government, and there have been instances where the 

government has unplugged internet services during incidents of political instability.  Media channels have been used 

by the political parties in both countries to exercise government legitimacy and suppress opposition. The Chinese 

Communist Party has bent promising technologies, including artificial intelligence and big data analytics, to twist 

public perceptions and manage the flow of information. The ruling Amanat Party in Kazakhstan, formerly known as 

Nur Otan, combines traditional media influence with specific social media efforts to reach newer audiences and 

counter dissenting voices.  

Aims and Objectives of the Study: 

The purpose of this study is to examine the function of state-controlled media in Kazakhstan and China, and 

to have a look at using digital structures by means of political parties to persuade public opinion. Based on the reason 

for the study, the research question is formulated. 

How do political parties in Kazakhstan and China use media to promote party ideologies and influence public 

opinion? 

Thus, there are three main objectives of the study: 

1. Analyze how political parties in Kazakhstan and China use state-controlled media to promote their 

ideologies and maintain political power. 

2. Study how social media platforms are used by political parties to reach younger demographics and shape 

public opinion 

3. Assess how the media strategies in Kazakhstan and China influence the public’s perception of the ruling 

parties, national stability, and government legitimacy. 

Literature Review: Media and Political Parties as Tools for Promoting Party Ideologies in Kazakhstan 

and China 

The role of media in promoting political ideologies in authoritarian regimes, especially in Kazakhstan and 

China, is a widely researched issue. Both countries wield state-controlled media to spread the ideology of their 

respective ruling parties while using digital platforms to influence public opinion. State-controlled media are key to 

sustaining authoritarian regimes by imparting legitimacy to these regimes and by controlling the narrative about 

governance and policy decisions. In China, the media serve as a strategic instrument for the Chinese Communist 

Party (CCP) to keep order and quell dissent. Stockmann and Gallagher suggest that the CCP twists media messages 

to conform with the censorship regime while providing articulate and sophisticated narratives in support of 

government policies [5, p.442]. Similarly, in Kazakhstan, the government keeps the tightest grip on mainstream 

media, limiting freedom of the press, and thereby allowing state-owned or pro-government media outlets to shape 

the political discourse [6, p.3].  In Russia, a parallel situation has arisen whereby the national TV has actively 

participated in shaping public opinion by selectively exaggerating or downplaying political events, and this strategy 

has also been replicated in Kazakhstan [7, p.11]. Meanwhile, the phenomenon of self-censorship prevents journalists 

from acting independently, bolstering the state's political dominance. Bourgault explains that in general, 

authoritarian regimes restrict press freedom to control how people think; this applies to China [8, p.29]. 

With the emphasis on controlling the traditional media, digital media and social media create both avenues 

and challenges for the political parties of Kazakhstan and China. The new phenomenon of online activism in 

Kazakhstan has opened the door for alternative political discourses. Research conducted on the Zhanaozen protests 

found that such online platforms as blogs and social media were utilized for political mobilization. However, the 

government did not take long to respond by co-opting prominent bloggers into the government stance. This situation 

reflects the dual strategy of governments, suppressing dissent while attempting to sculpt online discourse. Digital 

control in China is more sophisticated, such as wide-ranging censorship and surveillance, along with the state 
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delivery of pro-government messages through state-defined digital influencers. The "Great Firewall" limits sources 

of foreign information, while WeChat and Weibo become platforms for official information that can be transmitted 

to these controlled [9, p.5]. Furthermore, the CCP implements its digital media in legitimizing the regime by 

narrowing public discussions along nationalist and pro-state directions. Exposing the duality of digital media, 

Kyriakopoulou argues that while the internet enables mobilization against authoritarian regimes, it is also the 

instrument through which control is achieved as governments monitor dissent and manipulate public opinion [10, 

p.22]. Similarly, Zúñiga & Chen interpret how digital media influences political communication and polarization, 

stating its dual role as both an agent of activism and a disseminator of misinformation [11, p.2]. 

Both state-controlled media in Kazakhstan and China create the perception in the public mind of a controlled 

information atmosphere. Research evidence shows that in China, there is a positive correlation between state media 

exposure and the public's trust in government institutions primarily concerning everything legal and labor. Also, just 

like in Kazakhstan, such state-controlled narratives worked with keeping public support with the ruling party while 

suppressing the voices of the opposition. Digital platforms have raised other stakes in the state control game. There 

are examples of such online activism in Kazakhstan but in short, these movements have gone well in demonstrating 

how the digital public sphere holds promise against government narratives and how it can rally for opposition, 

except that they tend to react quickly against such movements. In China, despite such heavy censorship, digital 

platforms sometimes have become forums for public outbursts, and the government continuously must make its 

effort for managing online discourse.  The Russian model of media manipulation is also reflected in Kazakhstan, 

where more and more digital platforms are falling under the control of the state. Moreover, studies in Indonesia have 

shown that authoritarian states use social media influencers, trolls, and paid commentators to manipulate opposition 

narratives a trend also witnessed in China and Kazakhstan. 

Case study 

It is hardly necessary to elaborate on the crucial role that the media play in shaping public opinion and 

maintaining political stability in authoritarian or semi-authoritarian states.  This case study compares Kazakhstan's 

reactionary "'examples' of propaganda during the January 2022 protests with China's ideological onslaught during 

the 100-Year Celebration of the Communist Party of China (CPC) in 2021.  The comparison demonstrates two 

different strategies for information control and the differing extent to which governments shape media narratives.  

China started a massive propaganda effort in 2021 with the goal of promoting nationalism among its people and 

strengthening the CPC's legitimacy [12, p.37].  State media, such as newspapers, television networks, and online 

platforms, disseminated pro-government propaganda that extolled the CPC's accomplishments and urged its 

supporters to support the party.  Crucially, official slogans trended deeply into patriotic messaging on social media 

platforms like Weibo and WeChat, which significantly aided the state in amplifying its narratives [13, p.442].  By 

using a historical narrative that portrayed the CPC as having been instrumental in modernizing China, the campaign 

claimed that the CPC is the foundation for China's progress and legitimized its rule.  Because Xi Jinping was 

purportedly the sultan of China's major reformers, a vast personality cult was developed around him.  Furthermore, 

the official narrative created a slogan that only the CPC could bring about national unity and prosperity by 

portraying the West as an external threat attempting to destabilize China. According to the evaluation of what 

happened in cyberspace, polarization seemed to be the norm on platforms and channels as "the political circles" 

disseminated slogans around the clock.  Netizens would later urge participation in overt shows of patriotism when 

patriotic hashtags and slogans engaged millions of users and expensive commentary television that generally 

extolled the achievements of the Communist Party of China (CPC).  User-generated content played a crucial role in 

presenting the state's story to the populace, elevating websites that featured testimony from individual citizens who 

discussed how the CPC had impacted their lives.  Before any other narratives could possibly take hold, criticism was 

swiftly reprimanded or welded into control, in this case by pro-government individuals.  By taking this methodical 

strategy, the Chinese government preserved a meticulously planned picture of national unity and strengthened its 

ideological hold on public opinion [14, p.188]. 

  Kazakhstan changed their approach to information management situationally in the wake of the January 

2022 protests, in contrast to China's well-planned propaganda strategy.  State television and government 

pronouncements characterized the protests as an attempted coup d'état, basically attributing their actions to the 

schemes of outside malevolent entities.  President Kassym-Jomart Tokayev, who opposed the troops, declared the 

demonstrators to be terrorists and authorized the use of force and emergency measures [15, p.4]. The official 

narrative promoted the idea that the demonstrators were criminals and a danger to the security of the country.  He 

said that government forces used a brutal response to restore peace while also accusing foreigners of causing the 

unrest.  And Tokayev, the unwavering leader, had taken the necessary steps to bring the situation under control.  

Kazakhstan blocked social media, independent news websites, and alternative narratives to censor the internet.  The 

official story was mirrored by the government-backed media, while censorship and arrests silenced the alternative.  It 

became increasingly difficult for alternative viewpoints to reach the public as a result of the severe restrictions 

placed on independent media outlets like Azattyk and Orda.kz.  On the other hand, Telegram channels become vital 

platforms for sharing films, first-person stories, and uncensored conversations.  The Kazakh government's 

dependence on information suppression rather than sustained ideological reinforcement was demonstrated by the 

state media's quick mobilization during the crisis. 
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Comparative Study 

Kazakhstan and China's Similarities and Differences  

Kazakhstan uses emergency ad hoc oppressive tactics to control the media, but China arranges media 

restrictions methodically and supports them with long-term ideological reinforcement. To prevent the other counter-

narratives from gaining traction, an operational Kazakhstani media strategy primarily acts on the defensive during 

politically unstable times of dissent. In contrast, China has a strong ideological loyalty due to the better integration of 

propaganda in its culture and education. China's approach appears to demonstrate how long-term ideological 

indoctrination may create a public opinion that supports official interests without the need for coercion. Kazakhstan's 

leadership uses forceful and short-lived responses, which subtly reveals the regime's weaknesses. When information 

control is loosened, most internal criticism results from the failure to impose a deeply ingrained official ideology.  

Both instances clearly show how the media may be used as a political weapon in these authoritarian settings, i.e., to 

justify the use of power by stifling dissent and fostering public dialogue that supports official objectives. These 

instances demonstrate the different degrees of media manipulation used by these governments, shedding insight on 

the ever-changing landscape of authoritarian information control in the digital era.  

Conclusion 

The use of traditional and digital media by Chinese and Kazakh political parties as effective means of 

influencing public opinion, promoting party doctrines, and maintaining political control has been thoroughly 

examined in this study.  The two nations employ quite different vocabulary in terms of sophistication and aim, even 

though they both impose restrictions on press freedom and control major media either directly or indirectly.  It has 

been built alongside a long-term ideological project that is deeply ingrained in China's educational and cultural 

systems, bolstered by advanced technologies and a comprehensive censorship apparatus, to extend the impact of its 

message.  In contrast, Kazakhstan reacts primarily reactively, using emergency narratives and media censorship to 

maintain legitimacy during times of political upheaval.  Despite this, both regimes have witnessed firsthand how 

authoritarian governments are transforming and adapting the media landscape to their benefit by suppressing 

opposition and legitimizing their hold on power in a digital environment.  In these and related situations, the 

development of political communication and control in this dynamic digital landscape will have significant 

ramifications for media independence, civic engagement, and free expression. 
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THE ROLE OF CIVIL SOCIETY IN KAZAKHSTAN 

AND ABROAD: THE LEVEL OF INVOLVEMENT AND INFLUENCE 

 

Abstract: The purpose of the study is to analyze the level of involvement of civil society in Kazakhstan and 

abroad, and to establish its impact on socio-political processes in the country and abroad. Furthermore, on the basis of 

received information, develop proposals and recommendations to increase the role of civil society and increase its 

effectiveness. 

Keywords: civil society, Kazakhstan, involvement, influence, socio-political processes, civil organizations, 

democracy, social change, citizen participation, international experience, governance, civic activism, political 

influence. 

РОЛЬ ГРАЖДАНСКОГО ОБЩЕСТВА В КАЗАХСТАНЕ И ЗА РУБЕЖОМ:  

УРОВЕНЬ ВОВЛЕЧЕННОСТИ И ВЛИЯНИЯ 

 

Аннотация: Целью исследования является анализ уровня вовлеченности гражданского общества в 

Казахстане и за рубежом, а также оценка его влияния на социально-политические процессы как в стране, так и 

за рубежом. Кроме того, на основе полученной информации предполагается разработать предложения и 

рекомендации по повышению роли гражданского общества и увеличению его эффективности. 

Ключевые слова: гражданское общество, Казахстан, вовлеченность, влияние, социально-

политические процессы, гражданские организации, демократия, социальные изменения, участие граждан, 

международный опыт, управление, гражданская активность, политическое влияние. 

 

АЗАМАТТЫҚ ҚОҒАМНЫҢ ҚАЗАҚСТАНДАҒЫ ЖӘНЕ ШЕТЕЛДЕГІ РӨЛІ:  

ҚАТЫСУ ДЕҢГЕЙІ МЕН ЫҚПАЛЫ 

 

Аннотация: Бұл зерттеудің мақсаты — Қазақстандағы және шетелдегі азаматтық қоғамның қатысу 

деңгейін талдап, оның елдегі және шетелдегі әлеуметтік-саяси процестерге ықпалын анықтау. Сонымен 

қатар, алынған ақпарат негізінде азаматтық қоғамның рөлін арттыру және оның тиімділігін жоғарылату 

бойынша ұсыныстар мен кеңестер әзірлеу. 

Тірек сөздер: азаматтық қоғам, Қазақстан, қатысу, ықпал, әлеуметтік- саяси үрдістер, азаматтық 

ұйымдар, демократия, әлеуметтік өзгерістер, азаматтық қатысу, халықаралық тәжірибе, басқару, азаматтық 

белсенділік, саяси ықпал. 

 

Introduction 

Civil society is crucial to ensured democratic progress, popular control over power and the development of an 

engaged civic position. It is a group of non-state organizations, initiative groups and engaged citizens participating in 

solving public issues and developing public policy. In Kazakhstan, civil society continues to develop but faces a 

range of problems, including restrictions on freedom of expression, lack of public engagement, and dependence on 

government financing. It's not a secret that Kazakh civil society took a multifaceted course of development, starting 

from the very first independent institutions of the 1990s and continuing to this day, when its activity gradually 

increases. Even so, compared to the West, public affairs citizen involvement is quite feeble. Civil society, however, 

directly engages with officials in the majority of other countries, works with them to draft legislative bills, and speaks 

out throughout the decision-making process. In strongly democratic states such as the United States of America, 

Germany, and Canada, public administration has a major role in ensuring human rights, the natural habitat, and 

civilian oversight of government. Kazakhstan, on its side, is working to learn lessons from experience but is grappling 

with challenges that have their roots in bureaucratic barriers and barriers for non-governmental agencies in exercising 

activities. Therefore, research into civil society's role, its degree of involvement and impact in Kazakhstan and 

worldwide will determine potential means of its development and transfer of effective foreign practice [1]. The 

research will utilize mixed methods, combining quantitative and qualitative approaches. Qualitative methods will 

include the testing of theories and hypotheses with the assistance of analytical tools. Comparative analysis of some 

cases and examples of conflict and interaction between the state and civil society in various countries will also be 

carried out. This will allow us to identify patterns and determinants that affect the level of citizen involvement in 

public endeavors. In terms of quantitative approaches, a poll of citizens, including university students, will be carried 

out. The poll will help establish public opinion towards the role of civil society, the level of its influence on 
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government procedures and the level of civic participation. Statistical trends will be identified on the basis of data 

acquired, which reflect the attitude of the population toward participating in public initiatives, collaboration with 

government ministries, and the influence of various factors (legislative, economic, and social) on the development of 

civil society. Thanks to the above methods, it will be possible to understand and justify reasons, motives and 

meanings behind observed phenomena. 

Research questions and Objectives of the Study: 

1. What are the major drivers of the intensity of civil society activity in Kazakhstan and worldwide? 

2. In what ways can the intensity of civil society activity in Kazakhstan be enhanced on the basis of 

international experience? 

3. In what ways are social media and digitalization changing the intensity of civil society activity in 

Kazakhstan and globally? 

Thus, there are three main objectives of the study: 

1. To determine the stage of development of civil society in Kazakhstan and identify the main challenges to it. 

2. To conduct comparative analysis with other foreign countries in order to define the main differences and 

similarities. 

3. To assess the degree of public activity of citizens in public undertakings and their impact on political life. 

Literature review: The role of civil society in kazakhstan and abroad: the level of involvement and 

influence 

T.S. Kalenova and N.B. Tleukesh's research discusses Kazakhstan in the context of world civil society and 

points out the impact of international processes on the development of non-governmental organizations (NGOs). 

Writers view that, as per the country's active presence in international associations, Kazakhstani civil society still 

remains represented at a poor level internationally, e.g., on the basis of statistics they demonstrate how, up to now, 

there is still a significant gap between Kazakhstan and European countries at the level of NGOs development (e.g., in 

the USA over 1.5 million NGOs are registered officially, but in Kazakhstan – approximately 23 thousand). Their 

paper indicates the level of globalization resulting in the emergence of civil society, but Kazakhstan is not yet in a 

leading position in this process. In their opinion, there should be a strengthening of the position by means of long-term 

reforms and active participation of Kazakhstani organizations on the global stage [2]. 

The article by Fedorov A. is about the impact of geopolitical situation change on civil society development in 

Kazakhstan. The author gives us the features of civil society of post-communist states and tells us that crises, on the one 

hand, hasten the development of civic activity and retard it, on the other hand. In his opinion, Kazakhstani civil society 

has been formed traditionally within an authoritarian regime system, and it already left its mark on its formation. 

External pressures (economic sanctions, international crises) have a colossal impact on civic action. It is also worth 

mentioning that he emphasized that, on the one hand, external crises can mobilize activists, on the other hand, political 

limitations and traditional passivity of the population prevent the formation of a strong civil society [3]. 

The author of the article "The role of public associations in the formation of civil society in Kazakhstan", A.A. 

Mustafin, explores the role of public associations in civil society development in Kazakhstan. The research includes 

an analysis of NGOs' work legal and institutional conditions and their impact on public processes. The author 

emphasizes the fact that public associations play an important role in the formation of democracy, but their influence 

in Kazakhstan is limited [4]. 

Another work of authors Minchenkova O.Y., Fedorova N.V., Makeev V.G. is devoted to the communication 

of civil society with the Internet as a digital transformation process. Authors consider the Internet as a vehicle that, at 

the same time, fosters the activities of civil society and is aided by it in the form of an active audience, which produces 

content and influences public opinion. Their research suggests that the Internet is a two–way medium: it encourages 

the development of civil society, and simultaneously, creates new issues related to digital control and manipulation of 

public opinion. The dynamics between civil society and the Internet require further research, especially within the 

context of different political regimes [5]. 

Case study 

Civil society plays a crucial role in the democratic development of countries, as it contributes to the formation 

of a political culture, strengthening the rights and freedoms of citizens, as well as increasing the level of 

responsibility of both citizens and authorities. In countries with developed democracies, civil society has long been 

an integral part of the political process. However, in Kazakhstan, despite a number of reforms, civil society is in its 

infancy and faces many challenges. Civil society in Kazakhstan began to develop actively after gaining independence 

in 1991. In the early years of independence, government agencies actively controlled many social processes, and civil 

society organizations were largely limited in their actions. However, the situation has changed over time. The 

adoption of new laws, such as the Law on Civil Associations, has contributed to the development of civil society in 

the country. Nevertheless, the level of civil society engagement in Kazakhstan remains low compared to other 

countries. The influence of civil society organizations on decision- making in public policy is limited. This is 

influenced by several factors: the dominance of state ideology, the weak development of political culture, as well as 

insufficient funding and support from both the state and the private sector. It is also important to note the main 

problems of civil society in Kazakhstan. The first thing to note is the restriction of freedom of expression. Despite the 

existence of laws protecting the rights of citizens, in practice there are often restrictions on freedom of speech and 

assembly. This prevents the active involvement of citizens in public processes. The next step is the centralization of 
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power. A high degree of centralization of power has been maintained in Kazakhstan for many years. This creates 

barriers to effective interaction between civil society and government institutions. The low level of trust in government 

institutions is another major problem of civil society in Kazakhstan. Many citizens of Kazakhstan do not trust 

government agencies, which hinders their participation in social and political processes. It is also worth noting 

the lack of experience and resources of NGOs. Many non-profit organizations do not have sufficient resources to 

implement their projects, and also face problems in the field of legal regulation [6]. 

To further investigate the role, influence and involvement of civil society in Kazakhstan, an online 

sociological survey was conducted using the Google platform. Based on a survey conducted among the younger 

generation, the following data were identified that confirm the above arguments. This survey was aimed at studying 

the level of youth involvement in the activities of civil society in Kazakhstan, as well as identifying factors 

influencing its development. The study made it possible to determine the degree of awareness of respondents about 

civil initiatives, their participation in social movements and their attitude to the influence of civil society on socio-

political processes. The survey was conducted by more than 30 people, of whom 66.7% were female, and the 

remaining 33.3% were male. The age of the respondents ranged from 17 to 25 and above, of which 66.7% of the 

respondents belong to the category of persons aged 17-20 years. Only 17.7% of the respondents are not students, 

while the rest of the majority of people are students. It is important to note the fact that most of the students were 

representatives of such specialties as "Political Mass Communications", "International Relations" and "Public 

Administration" [7]. 

 

 

Figure 1. "Are you familiar with the concept of "civil society?" Note – compiled by the author based on an 

online survey [7]. 

 

To the question "Are you familiar with the concept of "civil society?", 60% of respondents noted that they are 

well acquainted with this concept, and another 36.7% have at least heard of it, which indicates that there is a 

common understanding. Only one person indicated that they were not familiar with the term, which is a negligible 

percentage. These data allow us to conclude that the level of awareness among the respondents regarding civil 

society is at a fairly high level. (Fig.1) 

 

 
Figure 2. "How do you assess the level of youth involvement in civil society in 

Kazakhstan?". Note – compiled by the author based on an online survey [7]. 

 

To the next question, "How do you assess the level of youth involvement in civil society in Kazakhstan?" 

56.7% chose the "medium" option, indicating partial but not active involvement. 40% consider the level of youth 

participation to be low, which confirms their concern about youth passivity in public life. Only one respondent rated 

engagement as high, which indicates the rarity of active civic engagement among young people. Based on these 

responses, it can be concluded that the majority of respondents assess the level of youth involvement in civil society 

in Kazakhstan as not high enough. In general, the results indicate the need to create conditions and incentives to 

increase the civic engagement of young people in Kazakhstan. (Fig. 2) 
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Figure 3. "In your opinion, what factors prevent young people from actively participating in civil society?" 

Note – compiled by the author based on an online survey [7]. 

 

When asked about the main reasons for the low involvement of young people in civil society activities, 

respondents gave the following answers (Figure 3): The largest number of respondents — 22 people (73.3%) — 

indicated a lack of information about participation opportunities as the main problem. This indicates that a significant 

part of young people are simply not aware of where and how to get involved in civic activism. In second place were 

two equivalent factors: distrust of NGOs and social movements and lack of motivation, which were noted by 18 

people (60%). These indicators indicate that a significant proportion of young people lack confidence in the 

effectiveness of such organizations, as well as lack internal interest or incentives to participate. Administrative or 

legislative restrictions were noted by 16 respondents (53.3%), indicating that young people perceive certain barriers 

created at the level of the state system. Also, 11 people (36.7%) noted lack of time as one of the reasons preventing 

active participation in civil society. Thus, it can be concluded that the main obstacles are not only external factors, 

such as lack of information or legal barriers, but also internal ones, such as motivational and trust—based aspects. 

This underlines the need for systematic work on the part of both the State and NGOs themselves to promote their 

activities and create transparent, open conditions for young people [7]. 

 

Comparative Study 

Comparison with other countries shows that civil society in developed democracies such as the USA, Great 

Britain and Germany is more mature and has a significant impact on political and social processes. For example, in 

the United States, civil society plays a key role in ensuring government accountability, promoting human rights, and 

protecting the interests of minorities. According to the Freedom House (2023) report, the United States maintains a 

high level of civil liberties despite internal challenges, while NGOs are actively involved in lawmaking and public 

oversight [8]. In Germany, the civil sector support system at the legislative level includes significant funding for 

NGOs from the state budget, which contributes to their sustainability and independence from Federal Ministry of the 

Interior and Community, 2022 [9]. The UK, in turn, has a well-developed system of volunteerism and public 

participation, where citizens, through local and national organizations, actively influence social initiatives and 

policies [10]. Thus, the maturity of civil society in these countries is confirmed by institutional support, a high level 

of public engagement, and recognition of NGOs as significant participants in the social process. 

 

Figure 4. "How do you assess the level of development of civil society in Kazakhstan in comparison with 

democratic countries (USA, Germany, Canada, 

etc.)?" 

Note – compiled by the author based on an online survey [7]. 

The survey also revealed data on the assessment of the level of development of civil society in Kazakhstan in 

comparison with other countries. The majority of respondents (73.3%— believe that the level of civil society in 

Kazakhstan is much lower than abroad. Another 23.3% noted that it is slightly lower. Only a small 

percentage of the respondents (about 3%) indicated that the level in Kazakhstan is higher than in some countries. 

These results confirm the perception by the Kazakh society of the current state of the civil sector as lagging behind 

international standards [7]. 
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Conclusion 

Civil society plays a key role in the formation of democratic institutions, the development of civil liberties and 

ensuring public control. In Kazakhstan, this sector is still in its infancy, but it is already becoming more active and has 

an increasing impact on socio-political processes. The results of the study show that, despite a certain level of 

awareness among citizens, engagement, especially among young people, remains low. The main barriers are lack of 

information, distrust of NGOs, poor motivation, and administrative restrictions. For the further development of civil 

society in Kazakhstan, taking into account the current state of the country, including the analysis and the survey 

conducted, it is recommended, first of all, to raise awareness among the population, especially young people, about 

opportunities to participate in the activities of NGOs and social movements through educational campaigns and 

social networks. Strengthen trust in civil society organizations through transparency of their activities, open 

reporting and interaction with society. Reduce administrative and legal barriers to NGO registration and functioning, 

as well as expand government support and funding. Create motivational mechanisms for young people, including 

volunteer programs, internships, and participation in community projects. To develop international cooperation by 

adopting the experience of developed democracies, where civil society actively influences decision-making and public 

policy formation. With an integrated approach and support from the state, the civil sector and the citizens themselves, 

Kazakhstan has all the prerequisites for the formation of a mature and effective civil society capable of becoming a 

pillar of the country's democratic development. 
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ПЛЮРАЛИЗМ МЕН ОРТАЛЫҚТАНДЫРУ ҚАЗАҚСТАН МЕН ВЬЕТНАМДАҒЫ САЯСИ 

БӘСЕКЕЛЕСТІК, БАСҚАРУ ЖӘНЕ ИНСТИТУЦИОНАЛДАНУ 
 

Түйін: Бұл зерттеу жұмысында плюралистік сипаттары бар Қазақстандағы көппартиялық жүйенің 

құрылымдары Вьетнамның бірпартиялық авторитарлық жүйесімен салыстырмалы. Әдебиеттерді шолу, 

теориялық негіздерді және кейс-стадилерді талдау арқылы мақала әрбір саяси режимнің әкімшілік 

тиімділікке, демократияландыру үдерісіне және институционалдық табандылыққа салдарын бағалайды. 

Сонымен қатар, бұл зерттеудің нәтижелері Қазақстан үстірт көптілікті көрсеткенімен, Вьетнам 

орталықтандырылған бақылауға басымдық береді деп болжайды. Екі ел де, олардың режимдері де, сайып 

келгенде, қарама-қарсы институционалдық құрылымдар арқылы элиталық үстемдікті нығайтады. 

Тірек сөздер: Көппартиялық жүйе, үстем партиялық жүйе, «Нұр Отан», «Аманат», «Қазақстанның 

демократиялық таңдауы», «Вьетнам Коммунистік партиясы», саяси плюрализм, авторитаризм, сайлау 

бәсекелестігі. 
 

Introduction  

The Republic of Kazakhstan has a presidential form of government with a dominant multi-party system, with 

a dominant party state of Amanat in control. The formation of the contemporary political party system in Kazakhstan 

can be separated into three stages: the establishment of the political landscape after the independence decade 

between 1991 and the beginning of the 2000s; the reinforcement of political parties, in the process of transformation 

from the primary majority to a balanced voting system in the Mazhilis or Parliament during the early 2000s and 

2010s; the third stage started from 2011, when the creation of multi-party system with a dominant political power 

took place. In contrast to Kazakhstan’s system, Vietnam’s one-party state ruled under the Communist Party of 

Vietnam has sole political power over the country's governance, electoral system, and policymaking. A single-

chamber and directly elected National Assembly is the supreme state institution.  

This difference between Kazakhstan’s dominant multi-party system with dominant party features and 

Vietnam’s one-party governing system brings essential questions about the character of political delegation, 

governance effectiveness, and democratic improvement. Whereas Kazakhstan permits the existence of several 

parties, its political representation stays extensively consolidated, while Vietnam functions under a tightly regulated 

political structure with zero opposition parties. 

This research paper aims to examine the influence of both political systems on governance, policy results, and 

participation of people. By analyzing past improvements, electoral frameworks, and the role of political institutions 

in Kazakhstan and Vietnam, the study attempts to provide awareness and perceptions into the contrasting political 

structures’ impact on stability, economic prosperity, and civil liberties. With the help of comparative analysis, this 

mailto:assiya.sartay@narxoz.kz
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study will assess whether a dominant-party system of Kazakhstan proposes more political plurality than Vietnam’s 

one-party paradigm, or if both eventually uphold centralized power under various institutional foundations.  
 

Objectives  

This paper strives to examine and compare two political structures of Kazakhstan and Vietnam, with the focus 

on their diverging party systems and administrative frameworks. By utilizing historical enhancements, theoretical 

frameworks, and regime stability, this study aspires to present a thorough understanding of the consequences of 

dominant multi-party and uniparty authority. The key objectives are: 

1. Determine Kazakhstan’s dominant multi-party system regulatory model in opposition to Vietnam’s 

single-party supremacy. 

2. Review the historical background of party system changes in conjunction with reform directions in 

Kazakhstan and Vietnam. 

3. Evaluate various theoretical frameworks, which explain dominant multi-party and single-party systems.  

Expected findings: The multiparty system of Kazakhstan functions competitively according to rules but 

Amanat’s controlling influence hinders proper political diversity. The Vietnamese single-party political structure 

gives full authority to the Communist Party thus blocking dissent while sustaining nationwide stability. The design 

of institutions exerts vital effects on both governmental management quality and democratic operational procedures.  
 

Literature review 

Vietnam’s enduring single-party communist system is compared to Kazakhstan’s soviet-based communism, 

which is also controlled by a dominant party of Amanat. It highlights the function of historical inheritances, 

institutional framework and political elite’s methods towards encouraging authoritarian sustainability and democracy 

development, or their absence.  

Political context and historical background 

Former Soviet Union countries adopted a dominant multi-party system after their independence and the 

dissolution in 1991. As opposed to the rest of the former Soviet Union countries, Kazakhstan has Amanat as the 

dominant party system, formerly Nur Otan, while it had drastic oppositions legal and institutional barriers [1, p. 44]. 

Conversely, Vietnam’s one-party system that is ruled under the Communist Party of Vietnam since its reunification 

as a unitary socialist state in 1975 has made political competition non-existent and the state is totally authoritarian 

and is ruled under an entirely consolidated approach [2, p. 498]. In Communist Party of Vietnam, leadership is 

concentrated only on one leader, with the General Secretary having the most influence [3, p. 3]. In Kazakhstan, the 

president has a great role in controlling the government, who also nominates senior officials. However, there were 

opposing parties found in early 2000s, such as the Democratic Choice of Kazakhstan. The DCK’s founders were 

mainly motivated by economic self-interest and pursued political power to protect their business interests from 

arbitrary actions of former President Nazatbayev’s close-knit group. They had a goal of establishing a competitive 

political party system that would have fair and transparent laws and legislative power to secure their wealth and 

restrain key sectors, such as oil and metallurgy. Economic motives was a key field, however some DCK members as 

former civil servants wanted broader societal change. While economic motives played a central role, some DCK 

members, like former civil servants, were also driven by a desire for political reform and broader societal change, 

and change in the leader that would be committed to economic and political change [4, p. 382].  

One-party system against dominant multi-party system with political dispute 

It is evident that political debate in Kazakhstan that is controlled by a dominant system takes place over the 

multi-party system. However, the controlling party Amanat is overwhelmingly authoritative, meaning that the central 

political rule is crucially strict and powerful. Kazakhstan’s system allows only insignificant political competition, 

although the ruling partly holds unequal power, which lessens electoral balance and political participation from 

citizens [5, p. 80]. On the other hand, Vietnam holds elections, nevertheless it is utilized to solidify Communist Party 

of Vietnam, and are not held as actual democratic free and fair elections [3, p. 22]. Some of the studies have 

registered that even though Kazakhstan allows some electoral choice for citizens, the process of elections is token 

and unequal in nature, similarly in Vietnam, elections are not competitive and predetermined [2, p. 499]. 

Kazakhstan’s parliamentary system was enhanced under significant presidential powers of constitutional 

reforms in 1998, 2007, 2011. The reforms of 2007 were focused on reinforcing the legislature and fostering a 

pluralistic regime, and were expected to be a changing moment in the country’s parliamentary evolution. On the 

other hand, the 2007 elections led to a single-party parliament and Nur-Otan as the ruling party, which secured 

almost all seats. Regardless of the electoral system, consisting of proportional representation and rise in the number 

of seats, political competition was temporary [6, p. 337]. Constitutional shifts have boosted the power of the 

legislature, however the parliament was placed under the president, who continued to have a valuable impact over 

the political environment in Kazakhstan.  

Efficiency of governance across various party systems 

After the end of French colonialism in 1945, the Viet Minh created the  Democratic Republic of Vietnam, 

originally with restricted communist control of communist. By the year of 1959, a new established constitution 

established the Workers Party of Vietnam’s rule, creating a centralized single-party regime. Over the years of 1980, 

1992, and 2013, constitutional revisions further embedded the Communist Party’s power [7, p. 221]. Centralization 

of authority in Vietnam assures the consistency and stability in policy and accelerated implementation of reforms, in 
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particular, the economic planning is crucial [2, p. 501]. Nevertheless, it indicates that there is also the lack of 

responsibility and transparency, in addition to weak checks and balances. Debates over the party regime’s 

effectiveness underlines criticisms and promotion. While critics say that it stifles political multiplicity, 

democratization, and corruption, supporters argue that it promotes political stability, government efficacy, and unity.  

In Kazakhstan however, the political system allows some debate and opposing ideas in parliament. But 

eventually the power of executives is very formidable, which results in governance dysfunctions. In Kazakhstan, 

parliament has less power in comparison with executives, because it is dominated by their rule [1, p. 41]. 

Conversely, Vietnam has The National Assembly, which is a nominal institution, which is also controlled by the 

Communist Party of Vietnam [3, p. 4]. In Kazakhstan, a stratified multi-party system with less to none political 

competition. Contrarily, Vietnam’s single-party system, all power is only dominated in Communist Party of Vietnam 

with zero opposition. 

Democratic development and institutionalization 

Kazakhstan has attempted political liberalization and freedom, and this has been outwardly implemented with 

reforms that are directed towards creating elite domination rather than genuine democratization [5, p. 85]. In 

contrast, Vietnam has resisted any attempts to make their society and political regime any more democratic, 

preserving a strict uniparty system, whilst also maintaining economic freedom and development [3, p. 11]. Regimes 

that are separated into two are characterized by hybrid authoritarianism, where the creation of institutions is adjusted 

towards reiterating elite power rather than democratization. Vietnam has yet to create a structure to control power 

within the existing political system, Communist Party of Vietnam. The lack of supervision makes it challenging for 

people of Vietnam to monitor the local government and party members. The nature of its centralized party reinforces 

authoritarianism, which blocks democratization and leads to less vigorous civil society. The country, originally 

meant to serve the citizens, risks becoming an equipment for the party’s rule. The Fatherland Front and other 

political-social organizations offer individuals a platform to express views on the party’s ideologies and regulatory 

frameworks [8, p. 67]. 

Methodology 

Research question: What are the fundamental differences between the political competition mechanisms, 

governance tactics, and democratic progress of Kazakhstan’s dominant system against Vietnam’s single-party 

structure? In order to answer the research question, case studies of Kazakhstan’s institutionalization of the political 

parties, and Vietnam’s one-party rule and civil society will be used as a qualitative research method.  

Case study: Institutionalization of the Political Party in Kazakhstan 

The change in political systems in Kazakhstan from Soviet-based single-party, uncompromising system to a 

multi-party system was affected by several factors as political reforms. The institutionalization and its process was 

divided into three stages, in which each decade of state transformations was highlighted by various degrees of 

political pluralism and dominance of only one party [1, p. 39]. The turning point of these reforms was the 

constitutional reform that took place in 2007 that established the multi-party system of governance. However, Nur 

Otan was also entrenched, which is represented by the majority party. The multi-party system was accomplished 

through several legal provisions that were in favor of the executive power and also constrained participation of 

opposing parties.  

 The political reforms created a system that had a balanced representation, which was promoted into 

political competition but in fact resulted in the formation of Nur Otan and its dominance. This can be explained by 

Max Weber’s theory of political legitimacy, which focuses on various sources of power in a political system. 

Kazakhstan mostly has traditional and legal legitimacy. Further this theory was expanded by Seymour Martin Lipset, 

who explained the regime's methods of sustaining legitimacy by the improvement and prosperity of economic 

stability, strengthening of participation, and social stability.  The electoral system of Kazakhstan required political 

parties to secure at least 7% of the vote that would gain representation in the Majlis, which is the lower house of 

Parliament. Nevertheless, this 7% limit was set so high that opposition parties were not able to accomplish this. 

Eventually, Nur Otan gained dominance, because the opposition did not obtain any notable representation.  

In addition, the political elite of Kazakhstan have handled party acquisitions from the leadership to reduce 

opposing parties, while also pretending to be politically pluralistic [1, p. 46]. The merging of several parties in 2006, 

such as Asar, Agrarian Party, and Civic Party into dominant Nur Otan was a signal of the leading role of the state in 

party structure improvement for preserving executive power.  

The reforms of 2007 strengthened the dominant-party system of Kazakhstan and it promoted the country to 

have a multi-party structure while also having executive control over the political situation. There is no doubt that 

political parties existed, however they did not have any actual oppositional power and elections were restricted by 

legal boundaries. Therefore, Kazakhstan’s institutionalized politics in which pluralism was insignificant and not 

functional, state’s current political situation as a ruled multi-party system has confined democratic competition.  

Case study: Vietnam's One-Party Rule and Civil Society 

The Communist Party of Vietnam has preserved a single-party system since its reunification in 1975, which 

controls political and civic life. This communist party had a great impact in market liberalization and freedom since 

the renovation reforms of 1986. Nevertheless, the communist system had continued to suppress political opposing 

ideas and restricted civil society organizations [3, p. 6]. This one-party system can be seen through the theory of 
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authoritarian resilience, which claims that autocratic regimes improve forceful methods to settle internal conflicts 

and other oppositions.  

Vietnam had repression of independent political movements in the 2000s that depicts the forces of party 

domination and civil society in the country. Civil society of Vietnam has developed and evolved in several fields, 

such as environmental protection and labor rights, but these sectors are controlled and strictly observed by the 

government. The government bodies of Vietnam indicated legal boundaries and regulation, constant monitoring, 

media control to weaken opposition movements before they become powerful and widespread [3, p. 3]. The 

Vietnamese Fatherland Front is the mass organization of the Communist Party of Vietnam that is in control of 

integrating activism, which also hinders independent political authorities from gaining any support and power. 

This case depicts the structure of a single-party system that can permit economic liberalization at the cost of 

political competition. The authoritarian resilience theory represents this system as the prevention of opposition 

systems. The legal and structural barriers can impact the fact that opposition ideas cannot diminish its dominant 

uniparty system. Disparate from Kazakhstan that preserves the balanced dominant system and democracy, Vietnam’s 

one-party system explicit;y rejects electoral pluralism favoring authoritarian rule.  

Comparative analysis 

Vietnam’s political structure is highly connected to its single-party system, in which the Communist Party of 

Vietnam plays a key role and has domination over all fields of authority. The CPV has control over executive and 

legislative branches, which is also rooted in the judicial system, strengthening power under only one government. 

The National Assembly of Vietnam, although it holds power to produce laws, it also functions under the influence of 

the Communist Party of Vietnam that has mere opposition power. This focus on one party means that all of the 

significant political decisions are made by this party, and the judiciary is not independent, however it is rather a tool 

of the party’s orders [9, p. 44]. Ultimately, Vietnam’s authority is characterized by a great extent of centralized 

control, with political liberty and civil autonomy that is often restricted to preserve the Communist Party of 

Vietnam’s authority.    

Kazakhstan, on the other hand, functions under a presidential system, however its political framework is 

highlighted by a dominant party system, with one party being dominant. The President of the Republic of 

Kazakhstan has a crucial part and executive power, impacting not only domestic policies, but also international 

relations. The National Assembly of Kazakhstan, which includes two chambers: The Senate, the Mazhilis. The two 

chambers are assigned with legislative operations. Nevertheless, political opposition is powerless, and the ruling 

party, Nur Otan, now Amanat, which has been a dominant force in the political landscape, holds considerable 

influence over the executive and legislative departments. Technically, the judiciary in Kazakhstan is autonomous but 

in action, it often functions under the impact of the executive sector, further along merging power with the ruling 

party [10, p. 71]. This framework, while proposing a plurality of party system, often constrains the efficacy of 

political contest and accountability, enabling the ruling elite to sustain control over the state system.  

Conclusion 

Vietnam and Kazakhstan both have various progressions and limits of post-socialist political evolutions. 

Kazakhstan is a state with a managed multi-party system that lacks political pluralism and Vietnam is a single-party 

system and has a centralized control. Opposition ideas in Kazakhstan are allowed, however Amanat’s domination is 

guaranteed and restricts the political arena, which ultimately leads to unfair decisions in elections. On the other hand, 

Vietnam is the country that prioritizes political stability at the expense of disagreements. This review recognizes that 

although Kazakhstani and Vietnamese models differentiate from each other, both of them supply to preserve elite 

dominance, which limits democratic implementation. 

Kazakhstan and Vietnam provide two contrasting models of authoritarian resilience in institutional design. 

Kazakhstan clearly has a controlled multi-party system, in which pluralism takes place, though it is held under rule 

of government to guarantee executive dominance. Vietnamese politics, in contrast, unambiguously evades multi-

party system and party competition that also represses civil society who they see as potential opposing individuals. 

Both countries and their cases represent that institutions can be established and reconstructed to favor elite control, 

which follows the long-term path of their corresponding political systems 
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Түйін: Бұл зерттеу Қазақстан, Үндістан және Бельгияға назар аудара отырып, көпұлтты қоғамдардағы 

саяси өкілдік пен тұрақтылықты қалыптастырудағы этникалық және ұлттық партиялардың рөлін зерттейді. 

Онда мемлекеттік институттардың, сайлау құрылымдарының және саяси мәдениеттің мұндай партиялардың 

қалыптасуы мен тиімділігіне қалай әсер ететіні зерттеледі. Салыстырмалы жағдайды зерттеуді және 

мазмұнды талдауды, партиялық жүйе индекстерін және регрессиялық модельдеуді қоса алғанда, аралас 

әдісті қолдана отырып, зерттеу этникалық партиялар өкілдікті арттыра алатынымен, инклюзивті саяси 

жүйелерде басқарылмаса, ұлттық бірлікке дау тудыруы мүмкін екенін көрсетеді. Қазақстанның қатаң 

реттелген саяси кеңістігі Үндістанның сайлау плюрализміне және Бельгияның консоциациялық билік бөлісу 

моделіне қарама-қайшы келетін этникалық жұмылдыруды шектейді. 
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ЭТНИЧЕСКИЕ И НАЦИОНАЛЬНЫЕ ПАРТИИ:  

ОПЫТ КАЗАХСТАНА И МЕЖДУНАРОДНЫЕ ПРИМЕРЫ 

 

Аннотация: В этом исследовании изучается роль этнических и национальных партий в формировании 

политического представительства и стабильности в многонациональных обществах с акцентом на Казахстан, 

Индию и Бельгию. В нем изучается, как государственные институты, избирательные структуры и 

политическая культура влияют на формирование и эффективность таких партий. Используя сравнительное 

исследование случаев и смешанный подход, включая контент-анализ, индексы партийной системы и 
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регрессионное моделирование, исследование показывает, что хотя этнические партии могут увеличить 

представительство, они также могут бросить вызов национальной сплоченности, если не управлять ими в 

рамках инклюзивных политических систем. Жестко регулируемое политическое пространство Казахстана 

ограничивает этническую мобилизацию, контрастируя с избирательным плюрализмом Индии и 

консоциативной моделью разделения власти Бельгии.  

Ключевые слова: этнические партии, национальная идентичность, политическое представительство, 

политика меньшинств, Казахстан, Индия, Бельгия 
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ETHNIC AND NATIONAL PARTIES:  

KAZAKHSTAN'S EXPERIENCE AND INTERNATIONAL EXAMPLES 

 

Abstract: This study investigates the role of ethnic and national parties in shaping political representation and 

stability in multiethnic societies, with a focus on Kazakhstan, India, and Belgium. It explores how state institutions, 

electoral frameworks, and political culture influence the formation and performance of such parties. Using a 

comparative case study and mixed-methods approach—including content analysis, party system indices, and 

regression modeling—the research finds that while ethnic parties may increase representation, they can also 

challenge national cohesion if not managed within inclusive political systems. Kazakhstan’s tightly regulated 

political space limits ethnic mobilization, contrasting with India’s electoral pluralism and Belgium’s consociational 

power-sharing model. 

Keywords: ethnic parties, national identity, political representation, minority politics, Kazakhstan, India, 

Belgium 

Introduction 

In multiethnic societies, politics often becomes a forum where competing identities and historical narratives 

are expressed. Ethnic and national parties—those that organize around language, culture, religion, or shared 

ancestry—are a manifestation of this reality. These parties may serve as vehicles for political inclusion and cultural 

recognition, or as instruments of exclusion and division, depending on the institutional setting and the political 

culture in which they operate. Ethnic and national identity can offer a sense of belonging and empowerment for 

groups who perceive themselves as marginalized within the nation-state. At the same time, politicizing identity can 

foster grievances, provoke interethnic competition, and threaten national cohesion. This duality makes the study of 

ethnic and national parties crucial for understanding the dynamics of representation, stability, and democratization in 

plural societies. Kazakhstan presents an intriguing case in this regard. Although it is home to over 100 officially 

recognized ethnic groups—including large Russian, Uzbek, Uyghur, and Ukrainian communities—the country’s 

political system discourages ethnic-based mobilization. Laws prohibit the formation of parties along ethnic or 

religious lines, and political discourse heavily emphasizes national unity and state-led modernization. Instead of 

ethnic parties, the state promotes symbolic representation through consultative bodies like the Assembly of People of 

Kazakhstan (APK), which nominates members to parliament but lacks legislative power. This model contrasts 

sharply with more pluralistic systems such as India, where ethnic and regional parties are fully integrated into 

electoral competition, and Belgium, where ethnic division is institutionalized through consociational arrangements. 

The objective of this study is to explore how different systems accommodate (or suppress) ethnic political 

expression, and what consequences this has for democratic participation, political stability, and social cohesion. 

Through a comparative analysis of Kazakhstan, India, and Belgium, the research seeks to answer: What role do 

ethnic and national parties play in shaping political outcomes? How does the presence or absence of such parties 

affect legitimacy and representation? And what lessons can be drawn for multiethnic governance in post-Soviet and 

global contexts? 

Theoretical Framework 

This study is grounded in political science theories related to identity politics, party systems, and institutional 

design. Three main theoretical perspectives shape the framework: 

1. Ethnic Identity and Political Mobilization 
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1.1.  Donald Horowitz (1985) posits that in ethnically divided societies, group identity becomes a primary axis 

of political competition, particularly when access to state resources is uneven. Ethnic parties emerge to defend 

perceived group interests in environments where trust in inclusive national institutions is low. 

1.2. Kanchan Chandra (2004) extends this argument by focusing on the role of institutional incentives. She argues 

that ethnic identities become politically salient when electoral rules, federal structures, or quotas create advantages 

for organizing along ethnic lines. 

2. Institutional Responses to Ethnic Diversity 

2.1. Arend Lijphart’s theory of consociationalism (1999, 2012) advocates for power-sharing arrangements in 

deeply divided societies. According to Lijphart, ethnic stability is best achieved through elite cooperation, segmental 

autonomy, proportional representation, and mutual vetoes. 

2.2. In contrast, centripetalist theories suggest that institutions should incentivize cross-ethnic coalitions rather than 

reinforce group divisions. This approach underlies Kazakhstan’s civic-national model, which seeks unity through 

depoliticization of ethnicity. 

3. Party System Fragmentation and Representation 

3.1. The Effective Number of Parties (ENP) index (Laakso & Taagepera, 1979) is used to assess the level of 

party system diversity. For this study, we adapt it to reflect ethnic party participation (ENP-ethnic). 

3.2. The Ethnopolitical Fractionalization Index (EFI) measures the degree to which political representation is 

divided along ethnic lines. A higher EFI suggests a stronger presence of ethnic parties. 

These theories help explain not only the emergence of ethnic and national parties but also their institutional 

consequences. The framework allows us to assess whether these parties enhance inclusive governance or contribute 

to political segmentation, and how different countries manage this tension. 

Methodology 

This study employs a comparative, mixed-methods approach to examine how different political systems 

address ethnic party representation and its broader implications. 

1. Case Selection: Three countries were selected based on their diverse approaches to managing ethnic 

diversity:  

Kazakhstan – A post-Soviet authoritarian regime with a ban on ethnic parties and state-sponsored civic 

nationalism.  India – A federal democracy with a high number of active ethnic and regional parties participating in 

competitive elections. Belgium – A Western European democracy with institutionalized ethnic segmentation and 

formal power-sharing between linguistic communities. 

These cases allow for comparison across regime types (authoritarian, democratic), electoral systems (mixed, 

majoritarian, proportional), and diversity management strategies (exclusion, inclusion, accommodation). 

2. Qualitative Methods 

2.Content Analysis of official speeches, party platforms, constitutional texts, and public statements from 

2019–2024 to identify how ethnicity is framed in each country. 

2.1.Special focus on Kazakhstan’s presidential discourse, laws on political parties, and rhetoric around the Assembly 

of People.  

2.2.Analysis of Indian party manifestos and Belgian coalition agreements to assess ethnic salience and power-

sharing. 

3. Quantitative Methods 

3.1. EFI (Ethnopolitical Fractionalization Index) to quantify ethnic segmentation in the party system. 

3.2. ENP-ethnic, calculated by identifying parties whose platforms are explicitly ethnic or regional in nature. 

3.3. Correlation Analysis to explore the relationship between: 

3.3.1. Ethnic party presence (EFI) and political stability (using the Political Stability Index). 

3.3.2. ENP-ethnic and citizen satisfaction with representation (based on global indices and surveys). 

3.4. OLS Regression to estimate how the presence of ethnic parties (independent variable) affects: Political 

stability, Coalition durability, Representation satisfaction (dependent variables). 

4. Limitations: Some data (e.g., on Kazakhstan’s suppressed ethnic politics) may be incomplete or biased due 

to state censorship. Cross-national comparisons are complicated by cultural and institutional differences; thus, 

findings are intended to identify trends rather than universal laws. 

 

LITERATURE REVIEW 

The study of ethnic and national parties occupies a central position in comparative politics, especially within 

discussions on democratization, representation, and conflict resolution. Scholars differ in their assessments of the 

roles such parties play—whether they act as agents of inclusion or fragmentation. 

1. The Rise and Role of Ethnic Parties 

Horowitz (1985) describes ethnic parties as inevitable in divided societies where electoral competition 

becomes an ethnic census. These parties mobilize around perceived group interests, often in reaction to historical 

exclusion or fear of domination. Similarly, Chandra (2004) emphasizes the strategic nature of ethnic identity, shaped 

by institutional incentives like electoral rules, quotas, and federalism. Where these incentives exist, parties that 

emphasize ethnicity are more likely to form and succeed. 
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Birnir (2007) argues that ethnic parties can enhance political stability by offering institutional channels for the 

expression of group interests, reducing the likelihood of violent mobilization. Conversely, Snyder (2000) warns that 

in semi-authoritarian regimes, ethnic mobilization—if manipulated by elites—can escalate tensions and undermine 

democracy. 

2. Institutional Responses and Design 

Institutional design plays a decisive role in mediating the influence of ethnic parties. Lijphart’s 

consociationalism (1999, 2012) argues that divided societies benefit from power-sharing, proportional 

representation, and mutual vetoes. This model, exemplified by Belgium, formalizes ethnic representation while 

preserving democratic norms. 

On the other hand, centripetalists like Reilly (2001) proposes that institutions should discourage ethnic voting 

by incentivizing broad, multiethnic coalitions. This view underpins Kazakhstan’s civic national strategy, where 

ethnic parties are prohibited and state unity is prioritized over group-specific interests. 

3. Regional Scholarship on Case Countries 

In India, the proliferation of ethnic and regional parties has become central to democratic competition. 

Chhibber and Kollman (2004) note that India's federal system and first-past-the-post (FPTP) electoral rules have 

encouraged ethnic party development, particularly at the state level. These parties often form part of national 

coalitions, thereby influencing central policy. 

Belgium has been a classic case of institutionalized linguistic division. As Deschouwer (2009) explains, 

Belgian politics operates through a dual-party system: separate parties exist for Dutch- and French-speaking 

communities. While this reinforces segmentation, it is managed through consociational governance. 

Kazakhstan, by contrast, has seen limited scholarly attention in this area. Satpayev (2022) critiques the 

country’s top-down multiculturalism, arguing that ethnic minorities are symbolically included but lack real political 

power. The Assembly of People is seen as more performative than participatory.  

 

Main body 

Kazakhstan: Unity through Centralization 

Kazakhstan prohibits the creation of political parties on ethnic, religious, or gender-based lines. This legal 

barrier has led to an absence of ethnic parties in the formal political arena. The Assembly of People of Kazakhstan 

(APK), established in 1995, serves as the primary mechanism for ethnic representation. It includes delegates from 

ethnic associations and has the right to nominate 9 members to the Mazhilis (lower house of parliament), but it lacks 

independent authority or policy-making influence. 

A content analysis of presidential addresses between 2019 and 2024 reveals the dominance of terms like 

“unity” (бірлік), “integration,” and “stability,” while “ethnic pluralism” or “group representation” are rarely 

mentioned. The narrative frames ethnic harmony as a state-led project rather than a democratic negotiation among 

equals. 

Despite the presence of over 100 ethnic groups—including substantial Russian, Uyghur, Uzbek, and 

Ukrainian populations—Kazakhstan’s model limits the political salience of ethnicity by legally and discursively 

suppressing identity-based mobilization. 

India: Diversity through Representation 

India exemplifies a highly pluralistic political system, where ethnic, religious, linguistic, and caste-based 

parties play vital roles in both national and regional politics. Parties such as the Dravida Munnetra Kazhagam 

(DMK) in Tamil Nadu, Shiromani Akali Dal (SAD) in Punjab, and the All India Majlis-e-Ittehadul Muslimeen 

(AIMIM) represent specific communities and often secure substantial electoral support. 

India’s first-past-the-post (FPTP) system at the national and state levels paradoxically encourages regional 

and ethnic parties in areas where they dominate demographically. These parties frequently participate in coalition 

governments, influencing central policy and resource distribution. 

The country’s EFI (Ethnopolitical Fractionalization Index) is estimated at 0.85, and ENP-ethnic varies across 

states but reaches as high as 5.8 in some regions. Representation is inclusive but fragmented, and governance often 

requires inter-party bargaining. 

Belgium: Institutionalized Ethnic Division 

Belgium's political system is explicitly structured along linguistic lines: Dutch-speaking Flanders and French-

speaking Wallonia each have distinct political parties, parliaments, and even media systems. Parties like the New 

Flemish Alliance (N-VA) and the Socialist Party (PS) operate within their linguistic regions and rarely compete 

outside them. 

Belgium’s consociational model includes proportional representation, grand coalitions, cultural autonomy, 

and minority vetoes. Despite—or because of—this segmentation, Belgium maintains relatively high levels of 

democratic stability. However, the system has led to repeated government formation deadlocks, with a record 652-

day period without a federal government in 2010–2011. 

EFI in Belgium is approximately 0.78, and ENP-ethnic is around 4.2. Unlike Kazakhstan’s managed civic 

identity or India’s competitive pluralism, Belgium institutionalized ethnic identity and built governance around it. 

 

 



499 

Discussion 

The comparative analysis highlights the different ways that ethnic and national parties shape government 

outcomes, and how institutions mediate these effects. 

● In Kazakhstan, the suppression of ethnic political expression results in political stability—but at the cost 

of genuine pluralism. The APK provides symbolic inclusion but lacks the legitimacy or independence to influence 

policy. While the state avoids ethnic conflict, it also limits political competition and minority empowerment. 

● In India, ethnic parties are an organic outcome of democratic competition. The system fosters high 

representation, particularly at the state level. However, governance can be unstable, as coalition governments are 

common and regional demands can hinder national consensus. 

● Belgium demonstrates that ethnic segmentation is not necessarily destabilizing if managed through 

formal institutional mechanisms. Consociationalism allows for coexistence, though it can make decision-making 

slower and more complex. 

A Pearson correlation analysis shows that: 

● EFI has a moderate negative correlation with political stability (r = –0.47), 

● ENP-ethnic has a positive correlation with inclusiveness index scores (r = 0.61). 

OLS regression confirms that institutional design (e.g., federalism, consociational rules) can moderate the 

effects of ethnic party presence on stability (β = +0.51), suggesting that ethnic representation is not inherently 

destabilizing when integrated into formal frameworks. 
 

Conclusion 

Ethnic and national parties are not anomalies; they are structural responses to deep-seated societal diversity. 

This study has shown that while the presence of such parties can challenge political cohesion, their effects are shaped 

heavily by institutional arrangements and political norms. Kazakhstan’s civic nationalist model prioritizes stability 

but restricts the political space for minority voices. India allows ethnic mobilization within a democratic context, 

trading cohesion for inclusion. Belgium’s consociationalism offers a third path—accepting ethnic division while 

enforcing cooperative governance. Ultimately, the presence of ethnic parties is neither inherently beneficial or 

harmful. What matters is how states manage the underlying identities they represent. For Kazakhstan, the challenge 

lies in creating institutions that allow for more participatory and meaningful ethnic inclusion without undermining 

national unity. Electoral systems, legal frameworks, and political discourse must work together to transform ethnic 

diversity from a source of division into a foundation for pluralistic and resilient governance. 
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ИННОВАЦИОННЫЙ МАРКЕТИНГ В АГРОПРОМЫШЛЕННОМ СЕКТОРЕ 
 

Аннотация: В статье рассматриваются формирование и совершенствования агромаркетинга на основе 

внедрения инновационных технологий в условиях его реформирования имеет огромное значение. 

Доминирующие маркетинговые проблемы в агропромышленном комплексе для развития инновационных 

технологий являются ключевыми факторами поддержания конкурентоспособности сельского хозяйства в 

глобальном мире. Приоритетность развития аграрного сектора и сельских территорий обусловливается 

исключительной значимостью производства продукции сельского хозяйства и продовольствия в жизни 

человека. Агромаркетинг позволяет научно обосновывать принятие решений о производстве, сбыте и 

продвижении на рынок товаров, дает возможность адекватно оценивать и прогнозировать рыночную 

ситуацию, разрабатывать стратегию и тактику конкурентной борьбы в агропромышленном комплексе. 

Ключевые слова: агромаркетинг, инновационные технологии, сельское хозяйство, 
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INNOVATIVE MARKETING IN THE AGRO-INDUSTRIAL SECTOR 

 

Abstract: The article discusses the formation and improvement of agromarketing based on the introduction of 

innovative technologies in the context of its reform which is of great importance. The dominant marketing problems 

in the agro-industrial complex for the development of innovative technologies are key factors in maintaining the 

competitiveness of agriculture in the global world. The priority of the development of the agricultural sector and 

rural areas is determined by the exceptional importance of agricultural and food production in human life. 

Agromarketing allows us to scientifically substantiate decision-making on the production, sale and promotion of 

goods to the market, makes it possible to adequately assess and predict the market situation, develop a strategy and 

tactics of competition in the agro-industrial complex. 
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АГРОӨНЕРКӘСІПТІК СЕКТОРДАҒЫ ИННОВАЦИЯЛЫҚ МАРКЕТИНГ 

 

Андаптама: Мақалада агромаркетингті реформалау жағдайында инновациялық технологияларды 

енгізу негізінде қалыптастыру және жетілдіру қарастырылады. Инновациялық технологияларды дамыту 

үшін агроөнеркәсіптік кешендегі басым маркетингтік проблемалар жаһандық әлемде ауыл 

шаруашылығының бәсекеге қабілеттілігін қолдаудың негізгі факторлары болып табылады. Аграрлық сектор 

мен ауылдық аумақтарды дамытудың басымдығы ауыл шаруашылығы өнімдері мен азық-түлік өндірісінің 

адам өміріндегі айрықша маңыздылығымен анықталады. Агромаркетинг тауарларды өндіру, өткізу және 

нарыққа жылжыту туралы шешімдер қабылдауды ғылыми негіздеуге мүмкіндік береді, нарықтық жағдайды 

барабар бағалауға және болжауға, Агроөнеркәсіптік кешендегі бәсекелестік стратегиясы мен тактикасын 

әзірлеуге мүмкіндік береді. 

Түйінді сөздер: агромаркетинг, инновациялық технологиялар, ауыл шаруашылығы, Агроөнеркәсіптік 

кешен, нанотехнология. 

 

In the current conditions of societal development, innovation and various innovative technologies play a 

crucial role. Innovative technologies are gradually entering all spheres of citizens' public life and becoming an 

important element for the further existence of the state and its population, as well as an essential tool for the 

development of modern enterprises.  

At the present stage of the state’s economic development, the business sector of the economy is undergoing 

continuous change and growth. This phenomenon develops in a rather contradictory and not always stable market 

situation. Such a scenario often leads not only to increased competition in both domestic and international markets, 

but also to market saturation with homogeneous goods and services. The aforementioned reasons have been resulted 

in the active use of innovative technologies in the marketing activities of modern enterprises, aimed at analyzing the 

country’s market and the global economic situation as a whole, as well as the development of marketing strategies to 

increase sales of goods and demand for services, ensuring their practical implementation. Additionally, they 

contribute to stabilizing the competitiveness of agricultural enterprises [1]. 

In the long term, the enterprises that develop their innovative activities and engage in R&D (Research & 

Development), despite the current economic situation, will find themselves in the most advantageous position. In 

these conditions, it is essential for enterprises to use marketing strategies and tools to enter new markets for goods 

and capital. The growing need to ensure innovative activity in enterprises, the specifics of the development of 

innovation processes in the agro-industrial complex, the intensification of competition on the one hand, and the lack 

of scientific knowledge in the field of methodology and management of innovative development based on the 

application of marketing technologies, on the other hand, have determined the relevance of this research topic [2]. 

The goal of implementing innovative technologies in the development of the agro-industrial complex is to 

ensure the economic stability of agricultural production. Nowadays, the issue of economic growth in Kazakhstani 

agricultural sector remains highly relevant. The sharply continental climate makes agricultural production highly 

dependent on the whims of nature. The only viable way to develop the industry under these conditions is the 

introduction of marketing innovations into production [2]. 

This article examines the relationship between the development of innovative technologies and their 

application in the agro-industrial complex by agricultural enterprises. 

The scientific interest in this topic is driven by the need to find optimal solutions for ensuring economic 

stability, as well as creating conditions that improve the welfare of local agricultural communities. 

When assessing innovative technologies in the system of agromarketing, it is important to explore the nuances 

of using innovative technologies, new solutions, and best practices in advertising communication with consumers. It 

is also essential to identify the features of using smart tools, cloud technologies, the right software, and skilled SMM 

for creating a successful image for agro-companies. For the same reason, it is crucial to define the advantages and 

disadvantages of modern tools for promoting products and brands in the agricultural market, new ways of 

influencing consumers to increase sales, and achieving the desired profits for agro-companies. 

For traditional models of agriculture, the main determining factor of production and sales potential is simply 

the availability and suitability of land. Innovative agricultural ideas, such as digital soil mapping, are crucial for 

planning sustainable intensification of agriculture and rational use of natural resources. With open access, these 

interactive maps are publicly available.  

The use of sunlight to produce fresh water is another key modern trend in agriculture, aimed at improving 

water efficiency in farming and food production. Whether it is traditional agricultural irrigation, arid regions, or 
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urban farms, this is a critical indicator in the context of global population growth and climate change. As a result of 

implementing this innovation, solar energy is used for desalination of water and supplying hydroponic greenhouses. 

Agricultural drones are also one of the key components of intelligent agriculture today. The task of checking 

the conditions of crops from the air helps farmers identify issues in areas such as irrigation. Other members of the 

drone family allow for more precise crop spraying compared to tractors. As an additional benefit, this also reduces 

the risk of harmful chemical exposure to humans. There is also potential for other robots to assist with manual tasks 

such as planting, plowing, and meat production. 

Population growth may mean that every agricultural business will need to increase its productivity over the 

next 30 years. However, a review of technologies on the modern market suggests that even the most specific 

problems can be matched with intelligent solutions for agribusiness. 

In the era of smart agriculture, predictive analytics enable more efficient operations worldwide. By combining 

IoT with analytics, agribusiness and agromarketing gain accurate forecasts on crop yields and market conditions, 

which helps increase their productivity and profits. The intelligent application of technologies can streamline 

warehouse and inventory management, assist in planning and executing seasonal work, and enable automated data 

flow from the fields.  

The World Bank, through the International Development Association, provided a loan of $39 million to 

finance a project focused on agricultural innovations and services. The project received parallel funding from the 

bilateral development institutions of Denmark and Switzerland. Technical support was provided by the German 

Agency for Technical Cooperation. Many of the project beneficiaries included hundreds of small commercial seed 

producers who received technical assistance and financial support, enabling them to modernize their seed production 

enterprises [3]. 

An important legacy of the project is the strengthening of the capacity and skills of organizations and 

individuals within the national agricultural innovation system, as well as the enhancement of research capabilities, 

the provision of advisory services, the implementation of seed certification activities, and the management of the 

national agricultural innovation system. The full impact of the institutional changes achieved within the project will 

require time to be realized. The project successfully accomplished its immediate objectives, but to achieve the 

expected long-term results, it is necessary to continue the activities initiated under the project in the coming years. 

Among the important and significant directions for the development of innovative processes, the following 

vectors are distinguished: 

− technological modernization and re-equipment of the agro-industrial complex infrastructure; 

− introduction of energy- and resource-saving technologies for agricultural production and storage; 

− maintenance of soil fertility, development of adaptive technologies for agro-ecosystems and agro-

landscapes; 

− development of organic agricultural production; 

− creation of a modern system for information and infrastructure support of innovation activities in the 

agro-industrial complex (AIC); 

− development of state innovation policies and strategies at the state and regional levels; 

− strengthening the role of state organizations in activating innovation activities. 

As strategic tasks to achieve the goal of applying innovative technologies, the following should be considered: 

1. Ensuring rational and efficient use of agricultural land resources. 

2. Increasing the production volumes of crops, livestock, food products, and processing industry by 

enhancing efficiency and saturating the domestic market with locally produced food. 

3. Creating conditions for the development of the domestic agricultural market, increasing the 

competitiveness of produced goods, stimulating entrepreneurship in the agro-industrial complex, and attracting 

investments. 

4. Expanding the sales market for products produced by AIC industries. 

5. Ensuring the agro-industrial complex is staffed with qualified personnel. 

6. Implementing technical modernization of the sector. 

7. Creating conditions for the sustainable development of rural areas.  

The main mission of the National Agrarian Scientific and Educational Center today is to promote the 

innovative development of the agro-industrial complex of the Republic of Kazakhstan by increasing the practical 

impact of agricultural science and providing the agricultural sector with highly qualified personnel. The mission is 

achieved through the implementation of innovative approaches based on experimental farms for testing and 

introducing new technologies, conducting domestic and international scientific research to develop the agro-

industrial complex of Kazakhstan, strengthening and further developing the scientific environment in the agricultural 

sector. 

Innovative activities begin with a promising idea and end with generating profit from its implementation (see 

Fig. 1.1). This process is aimed at the effective use of scientific and technical potential.  
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Fig. 1.1. Logical diagram of the innovation process 

Innovative activity covers the entire chain from idea to consumption: “science – technology – production – 

consumption”, where the market plays a decisive role not only in sales but also in scientific and technological 

development. The life cycle of innovations and the scale of their distribution are shown in Fig. 1.2. 
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Fig. 1.2. The life cycle of innovation 
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The implementation of tasks by the National Agrarian Scientific and Educational Center (NASEC) is carried 

out through its subsidiary organizations – research institutions, three agricultural universities, as well as experimental 

farms and agricultural research stations. 

The results of the activities of the NASEC's subsidiary organizations indicate the significant potential of the 

country's scientific community in the agro-industrial complex sector [4]. 

Until now, agriculture has not been the most attractive sector of the economy, not only in Kazakhstan but also 

worldwide, primarily due to high risks associated with forecasting difficulties, long production cycles, and low 

added value of products. However, with the development of technologies and the emergence of new opportunities 

for digitizing and analyzing agricultural sector data, the ability to identify patterns for more accurate, and thus more 

effective, forecasting is increasing.  

Agricultural countries are actively introducing innovations into agriculture, transforming it into a sector of the 

economy with high investment attractiveness. According to Roland Berger Agency, 20% of the potential annual 

growth in Asia comes from innovative technologies in agriculture. The effect of digitalization in the agro-industrial 

complex is expected to contribute about 30% to GDP growth, which is planned to increase to over 3 trillion tenge by 

the start of the third decade of the century (forecast by the Ministry of Agriculture). 

Precision agriculture also faces significant challenges that require urgent solutions. The introduction of digital 

technologies requires the accelerated integration of new systems with existing business processes, their automation, 

and transparency, as well as the training of qualified personnel for the new generation. A very important aspect is the 

coverage of agricultural land areas with stable mobile connectivity of no less than 3G. This highly costly task for 

telecom operators is likely to be solved in the format of public-private partnerships. 

Scientists in the field of agricultural product processing, aimed at increasing the export potential of the meat-

dairy and oil-fat industries, have developed technologies for processing gallbladders, new dairy products from camel, 

mare, and sheep milk, hydrogenated and re-esterified fats based on vegetable oils, whey beverages, and more. 

Scientists at the “Scientific and Production Center of Agroengineering” have developed 75 machines, with more than 

35 machines already implemented in production for the plant growing and livestock industries [4]. 

Over the past 30 years, scientific works carried out by researchers in the agricultural field have been awarded 

State Prizes in the field of science and technology five times. Since 2000, the best scientific research and works in 

agricultural science have been awarded the A.I. Baraev Prize. 

As part of the promotion of the internet portal agrobilim.kz and its social media channels (Facebook, 

Instagram, YouTube), approximately 400 materials, including articles by scientists, news on agro-science, video 

tutorials, information on the results of seminars, consultations, and online reports have been developed and 

published. A feedback system has been established with portal users (questions and answers), and a database of 

agricultural consultants for farmers has been created. 

During the operation of the agrobilim.kz portal and its social media channels, the total number of registered 

users on the portal reached 7,856 people. 

In addition, 72 seminars were held, reaching 2,011 entities of the agro-industrial complex, 92 consultations 

with domestic and foreign experts were conducted, reaching 294 AIC entities, and 26 video tutorials and videos on 

technological processes in agricultural production and product processing were designed. 

Thus, innovations in marketing play a key role in ensuring the sustainable development of the agricultural sector and 

regional economies as a whole. The study showed that the proper use of innovative technologies can not only harmonize the 

interests of agricultural activities but also create powerful synergetic effects, such as increased demand for local products, 

diversification of farmers' incomes, and the development of environmentally friendly production [5]. 

1. The implementation of marketing technologies has great growth potential, particularly through the 

application of digital marketing. These directions should already attract the agricultural community, but for the 

development of innovative technologies in the agro-industrial complex, additional investments in infrastructure and 

marketing are required, as well as support from the government and local authorities. The introduction of marketing 

technologies in the agro-industrial complex contributes to the sustainable development of agricultural production, 

preserving ecosystems and cultural values.  

2. The analyses conducted by the authors confirmed the significant potential of using digital technologies in the 

marketing activities of agro-industrial enterprises. However, there are risks associated with the lack of natural resources, the 

need for infrastructure development, and the absence of clear strategies at the regional management level.  

3. The results of the research emphasize the need for developing comprehensive spatial development plans. 

This involves creating integrated land use models based on sustainable development principles, focusing on 

biodiversity conservation, rational resource use, and supporting local communities. 

4. For the further successful development of the agro-industrial sector of Kazakhstani economy using 

innovative marketing, the active involvement of all stakeholders is essential: farmers, government bodies, and local 

residents. Only through effective interaction and coordination of actions, sustainable and harmonious development of 

the agro-industrial complex industries can be achieved with the use of innovative marketing. 

5. Thus, the innovation of the agricultural sector of Kazakhstani economy can proceed in many directions, 

covering both the improvement of state support for agricultural producers and the creation of new structures. The 

main criterion for innovative development is the formation of competitive advantages. Innovations are a factor of 

economic growth in the agro-industrial sectors. 
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Экономический потенциал предприятия представляет собой совокупность его ресурсов и 

возможностей, необходимых для эффективного производства и достижения желаемых экономических 

результатов. Это понятие охватывает широкий спектр элементов, включая как материальные, так и 

нематериальные ресурсы. Необходимо отметить, что различных подходов к определению экономического 

потенциала существует множество, и в научной литературе часто фигурируют термины, такие как 

"совокупный экономический потенциал", "ресурсный потенциал" и "резервы", что может усложнять 

понимание сути этого термина 

Среди ключевых аспектов экономического потенциала можно выделить способности и квалификацию 

сотрудников, технологии, системы управления, финансовые активы и затраты, которые в совокупности 

создают среду для инновационных решений и конкурентоспособности на рынке. При этом важно учитывать, 
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что использование этих ресурсов должно быть оптимизировано, чтобы предприятие могло достигать 

максимальной эффективности своей деятельности. Например, недостаточное применение ресурсов и 

толерантность к потерям могут негативно сказаться на общей результативности. 

Экономический потенциал также может варьироваться в зависимости от контекста. Исследования 

демонстрируют, что факторы, способствующие развитию потенциала, такие как условия рынка, 

законодательство и внутренние политики фирмы, оказывают влияние на его уровень. Например, отсутствие 

необходимых механизмов экономического контроля может привести к снижению инвестиционной 

активности и способности конкурентоспособно вести бизнес. 

Различные исследования подтверждают, что цельный подход к экономическому потенциалу 

учитывает не только имеющиеся ресурсы, но и перспективы их развития. Важно разрабатывать 

стратегические планы, которые помогут задействовать в полной мере потенциал предприятия. Здесь 

значительное значение имеет выбор методов оценки, которые могут варьироваться и зависеть от 

особенностей конкретной отрасли, размера предприятия и экономической обстановки. 

Поскольку экономический потенциал непосредственно влияет на финансовые результаты, необходимо 

постоянно анализировать его компоненты и пересматривать стратегии использования ресурсов. Это 

позволит не только адекватно реагировать на изменения внешней среды, но и предугадывать возможности 

для роста. Не стоит забывать о важности постоянного мониторинга, который требуется для поддержания 

конкурентоспособности и улучшения общего состояния предприятия. 

Кроме того, взаимодействие между различными компонентами экономического потенциала следует 

рассматривать как динамический процесс, где изменения в одной области могут влиять на другие. Например, 

внедрение новых технологий может повысить производительность труда и сократить затраты, что, в свою 

очередь, позитивно скажется на финансовых показателях. 

Необходимо также отметить, что современные условия ведения бизнеса требуют от предприятий 

постоянной оптимизации их экономического потенциала. Позиционирование компании на рынке, а также 

формирование ее имиджа зависят от способности эффективно использовать свой потенциал. В условиях 

сильной конкуренции важно находить баланс между инновациями и традиционными подходами, что 

позволяет не только выживать, но и развиваться на рынке. 

Таким образом, понимание и оценка экономического потенциала предприятия представляют собой 

сложную задачу, требующую системного подхода и наличия четкой стратегии. Комплексный анализ всех 

составляющих этого потенциала поможет выявить его сильные и слабые стороны, а также определить пути 

для дальнейшего развития. 

Оценка экономического потенциала предприятия предполагает применение многообразия методов и 

подходов, направленных на выявление резервов и формирование эффективных управленческих решений. 

Наличие нескольких подходов расширяет возможности анализа, позволяя адаптироваться к меняющимся 

условиям на рынке. Методы такого анализа могут включать различные процессы исследования как от 

общего к частному или от частного к общему, как и от следствий к их причинам и наоборот [1, с. 13]. 

Первый из распространенных методов, используемых для оценки экономического потенциала - это 

методы оценки стоимости компании. Они основываются на анализе финансовой отчетности как по 

российским стандартам бухгалтерского учета, так и по международным стандартам финансовой отчетности. 

Это позволяет получить более полное представление о финансовом состоянии предприятия и его местах на 

рынке. Таким образом, оценка стоит на перекрестке бухгалтерского учета и стратегического управления, что 

делает её особенно ценной для анализа 

Второй важный метод – рейтинговая оценка. Эту технологию используют для определения позиции 

предприятия на фоне конкурентов. Системы рейтингов предоставляют актуальные данные о месте бизнеса в 

той или иной отрасли, позволяя компании выявить свои слабые и сильные стороны. Рейтинги также 

выражают ожидания различных стейкхолдеров, в частности инвесторов и клиентов, что делает данный 

подход еще более информативным. 

Следующий метод включает в себя анализ имущественного и финансового состояния. Этот подход 

подразумевает оценку как активов, так и обязательств, позволяя понять уровень финансовой устойчивости и 

потенциала компании. Такой анализ также служит основой для более глубоких финансовых стратегий. 

Методики оценки потенциала включают в себя не только упомянутые выше, но и использование 

экспертных методов и статистических инструментов. Экспертные методы опираются на знания и опыт 

специалистов в отрасли, что позволяет учитывать рыночные тенденции и прогнозировать динамику 

развития. Тем самым они способны раскрыть внутренние возможности бизнеса, которые не всегда очевидны 

при традиционном анализе данных. 

Параллельно с этим, статистические методы управления качеством позволяют оценивать 

экономический потенциал на основе количественных показателей, что придаёт оценке объективность. Эти 

методы часто используются в производственных компаниях для оценки эффективности процессов и 

выявления узких мест в производственной системе. 

Оценка организационно-экономического потенциала также является важным аспектом. Данная 

методика помогает выявить, насколько эффективно предприятие использует свои ресурсы для достижения 

стратегических целей. Она рассматривает не только материальные, но и нематериальные активы, такие как 



507 

управление, корпоративная культура и уровень квалификации кадров. Эффективное использование этих 

элементов напрямую влияет на устойчивость и конкурентоспособность компании. 

Существует также важность практической реализации рекомендаций по улучшению экономического 

потенциала. Внедрение новых управленческих практик и технологий может значительно повысить 

соцэкономическую эффективность предприятия. Неправильное или запоздалое применение этих методов 

может привести к упущенным возможностям, что особенно критично в условиях высокой конкуренции [2, с. 

310]. 

Следует понимать, что комплексный подход к оценке и анализу экономического потенциала 

предприятия требует анализа множества факторов. Учитывая специфику подходят и применяемых методов, 

можно выделить потенциальные пути для развития бизнеса и осуществления управленческих решений на 

основе точных данных и прогностических оценок. 

Анализ экономического потенциала предприятия проводят чаще всего с использованием 

ситуационного анализа. Ситуационный анализ включает в себя набор методов, направленных на изучение 

внутренней и внешней среды предприятия с целью понимания его текущего состояния и перспектив 

развития. Основной задачей такого анализа является создание детализированного отчета о положении 

компании в условиях рыночной конкуренции, что позволяет выявить ее сильные и слабые стороны, а также 

определить возможные пути для дальнейшего роста и оптимизации бизнеса. Применение ситуационного 

анализа способствует формированию стратегических и тактических решений для компании, необходимых 

для успешного функционирования компании в условиях динамичного рынка [3]. 

Наиболее распространенными методами, используемыми в рамках ситуационного анализа, являются 

SWOT-анализ, анализ пяти сил Портера, а также различные техники оценки рыночных сегментов и 

конкурентной среды. Каждый из этих методов предоставляет своим образом структурированные данные, 

которые помогают управленцам получить целостное представление о текущем положении дел. SWOT-

анализ, например, фокусируется на оценке сильных и слабых сторон бизнеса, а также возможностях и 

угрозах, которые могут возникнуть в окружающей среде. Этот метод позволяет не только охарактеризовать 

текущую ситуацию, но и наметить пути для устранения слабостей и повышения конкурентоспособности. 

Для достижения максимальной эффективности в процессе ситуационного анализа компаниям 

необходимо интегрировать полученные данные в единую систему. Это позволит не только упорядочить 

информацию о бизнесе, но и обеспечить её доступность для всех заинтересованных сторон. Кроме того, 

регулярное обновление данных и проведение анализа на постоянной основе позволит организации быть 

гибкой и способной к быстрой адаптации в условиях изменения рыночной конъюнктуры 

В анализе экономического потенциала предприятия также необходимо использовать анализ рыночных 

сегментов и конкуренции. Он помогает определить, насколько эффективно предприятие позиционирует свои 

продукты или услуги в различных сегментах. Данный вид анализа направлен на определение изменений в 

потребительских предпочтениях, которые могут произойти, и как эти изменения могут отразиться на 

бизнесе. Позиционный анализ и оценка тенденций дают возможность проследить динамику изменений в 

управленческой ситуации и выявить долгосрочные тренды, что является важным для будущего 

стратегического планирования. 

Не менее важным аспектом ситуационного анализа является умение предприятия извлекать уроки из 

ранее принятых решений и ошибок. Анализ причин успеха и неудач поможет в дальнейшем минимизировать 

риски и максимизировать шансы на достижение стратегических целей. В этом контексте ситуационный 

анализ становится неотъемлемой частью процесса стратегического менеджмента, в рамках которого каждое 

принятое решение базируется на глубоком понимании текущей ситуации. 

Кроме того, применение ситуационного анализа позволяет выявить не только проблемные области, но 

и недооцененные возможности для роста. Это может быть полезным для определения новых ниш на рынке, а 

также для создания инноваций, которые могут помочь компании выделиться среди конкурентов. Так, 

анализируя внешнюю среду, менеджеры могут предугадать изменения в потребительских предпочтениях и 

быстрее реагировать на них, что становится важным конкурентным преимуществом. 

Помимо ситуационного, в анализе потенциала предприятия рассматривается также портфельный 

анализ. Портфельный анализ, как основополагающая методика в стратегическом управлении, позволяет 

выявить и ориентироваться на источники экономического потенциала предприятия. Инструменты данного 

анализа помогают управлению оценить, какие проекты или продуктовые линии требуют большего внимания 

и инвестиций, а какие, наоборот, следует сократить или отменить. Важный аспект заключается в 

необходимости оценки каждого элемента портфеля отдельно, что создает пространство для сравнительного 

анализа по различным параметрам, как внутри компании, так и относительно конкурентов [4]. 

Есть несколько методов портфельного анализа, среди которых хорошо известна матрица Бостонской 

консалтинговой группы. Она сравнивает различные продукты или подразделения в зависимости от темпов 

их роста и относительной доли рынка. Основная суть матрицы заключается в выделении "звёзд", "долговых 

коров", "вопросительных знаков" и "собак", что позволяет управлению эффективно распределять ресурсы. 

Каждый из этих квадрантов указывает на определенные стратегии, которые могут быть применены для 

оптимизации работы портфеля. 
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Элементы портфельного анализа направлены на оценку товарно-рыночных возможностей, базируясь 

на текущее положение и возможностях организации. Например, с его помощью можно определить, стоит ли 

расширять границы своего портфеля через диверсификацию или же углубляться в существующие ниши. Это 

не только поможет улучшить текущие показатели, но и позволит отраслевому руководству принимать более 

обоснованные решения относительно изменения структуры компании в зависимости от внешних факторов и 

изменений в конкурентной среде. 

Стратегия, основанная на портфельном анализе, включает постоянный мониторинг внутренней и 

внешней среды, что позволяет организации оставаться гибкой и адаптивной к изменениям в рыночной 

конъюнктуре. Важно учитывать, что успешность реализации таких стратегий во многом зависит от качества 

информации, на которой основываются принимаемые решения. Качественные данные и продвинутая 

аналитика позволяют адекватно реагировать на изменения и своевременно адаптировать тактики. 

Проведение портфельного анализа также связано с необходимостью стратегии оценки рисков. Фактор 

риска становится важным инструментом в контексте анализа, поскольку позволяет выявить слабые места в 

текущем бизнес-портфеле и предупредить о возможных убытках. Тщательная оценка этих рисков через 

внутренние и внешние критерии может стать новым критерием при выборе дальнейших стратегий и тактик 

управления. 

Таким образом, применение портфельного анализа не только помогает идентифицировать 

возможности для роста, но и является необходимым инструментом поддержки обоснованных решений в 

условиях неопределенности и изменений. 

Для оценки эффективности предприятия обязателен расчет финансовых коэффициентов. 

Коэффициенты играют важную роль в финансовом анализе. Они служат инструментом для анализа 

различных аспектов финансового состояния, таких как рентабельность, ликвидность и устойчивость 

капитала. Важным показателем в этой системе является коэффициент автономии, который вычисляется как 

отношение собственного капитала к общим активам. Этот коэффициент демонстрирует, насколько компания 

способна финансировать свои активы за счет собственного капитала, что, в свою очередь, указывает на 

финансовую устойчивость предприятия. 

Следующий важный блок коэффициентов относится к анализу рентабельности, который помогает 

определить, насколько эффективно используются ресурсы компании. Рентабельность активов и 

рентабельность собственного капитала являются основными показателями, характеризующими способность 

бизнеса генерировать прибыль на вложенные средства и ресурсы. Эти показатели формируются на основе 

данных о прибыли и количестве активов, что дает возможность владельцам и инвесторам более четко 

представлять финансовые результаты деятельности компании [5]. 

Ликвидность предприятия также оценивать с помощью соответствующих коэффициентов, таких как 

текущая ликвидность и срочная ликвидность, которые показывают, насколько компания может покрыть свои 

краткосрочные обязательства при необходимости. Этот анализ особенно важен для кредиторов и инвесторов, 

так как высокий уровень ликвидности обеспечивает уверенность в способности компании выполнять свои 

финансовые обязательства. Следует отметить, что знание о ликвидности позволяет принимать более 

обоснованные решения относительно кредитования и инвестирования в компанию. 

Сравнительный анализ коэффициентов с аналогичными показателями у конкурентов дает 

возможность не только оценить текущее положение предприятия, но и выявить его сильные и слабые 

стороны. Динамический анализ, проведенный с использованием коэффициентов за определенные периоды, 

позволяет отследить изменения в финансовом состоянии компании и оценить эффективность 

предпринимаемых управленческих решений. Соответствующие изменения в показателях могут 

сигнализировать как о финансовых успехах, так и о потенциальных кризисах в будущем. 

Важность комплексного подхода к анализу коэффициентов заключается в том, что работа с 

отдельными параметрами может привести к неточным выводам. Поэтому необходимо сопоставлять и 

интерпретировать коэффициенты в контексте общих тенденций внутри компании и в ее отрасли. Это 

позволяет создавать более полное понимание финансового состояния и потенциала предприятия. Анализ, 

основанный на данных финансовой отчетности, предоставляет необходимую информацию для выработки 

стратегий и принятия обоснованных управленческих решений. 

В заключение, анализ экономического потенциала предприятия является важной составляющей 

стратегического управления и позволяет оценить возможности компании в условиях рыночной конкуренции. 

Исследование различных методов оценки, включая финансовые коэффициенты, ситуационный и 

портфельный анализ, показывает, что успешное функционирование предприятия зависит от комплексного 

подхода к оценке ресурсов и потенциала. Современные методы оценки позволяют не только выявить 

сильные и слабые стороны компании, но и определить направления для дальнейшего роста и развития. 

Применение различных методик оценки, таких как рейтинговая оценка, анализ финансового состояния и 

статистические методы, дает возможность получать объективные данные для принятия управленческих 

решений. Особенно важно учитывать динамику изменений экономического потенциала, что позволяет 

своевременно реагировать на новые вызовы и использовать открывающиеся возможности. Кроме того, 

стратегическое планирование, основанное на результатах анализа экономического потенциала, позволяет 

сформировать долгосрочные цели компании и выработать наиболее эффективные пути их достижения. В 
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современных условиях ведения бизнеса необходим системный и гибкий подход к управлению ресурсами, 

что обеспечивает устойчивость предприятия и его способность к инновационному развитию. 

Таким образом, грамотная оценка и управление экономическим потенциалом позволяют компании не 

только улучшать свою финансовую устойчивость, но и повышать эффективность деятельности в целом. 

Применение комплексного подхода и использование различных методик анализа являются важными 

условиями для принятия обоснованных управленческих решений и достижения стратегических целей 

предприятия. 
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Аннотация. В современном политическом дискурсе публичные выступления играют важную роль в 

формировании общественного мнения, политической идентичности и международного имиджа лидеров. 

Настоящее исследование посвящено стилистическому анализу публичных речей Дональда Трампа, Камалы 

Харрис и Владимира Путина. В работе рассматриваются риторические приемы, языковые особенности, 

структура речей и влияние культурного и политического контекста на стиль выступлений. Сравнительный 

подход позволяет выявить индивидуальные черты речевого поведения каждого из лидеров и их воздействие 

на аудиторию. 

Ключевые слова. Қазіргі саяси дискурста көпшілік алдында сөйлеу қоғамдық пікірді 

қалыптастыруда, саяси бірегейлікті айқындауда және халықаралық аренада көшбасшылардың беделін 

арттыруда маңызды рөл атқарады. Бұл зерттеу Дональд Трамп, Камала Харрис және Владимир Путиннің 

маңызды саяси сөздеріне стилистикалық талдау жасауға арналған. Жұмыста олардың риторикалық тәсілдері, 

тілдік ерекшеліктері, сөз құрылымы және саяси-мәдени контексттің сөйлеу стиліне әсері қарастырылады. 

Салыстырмалы талдау әрбір көшбасшының сөйлеу мәнерінің өзіндік қырларын және оның аудиторияға 

ықпалын анықтауға мүмкіндік береді. 

 

Abstract. Public speeches play a significant role in shaping political identity, influencing public opinion, and 

fostering national or global dialogue. The speech styles of influential leaders often reflect not only personal charisma 

but also deeper cultural, political, and strategic underpinnings. This article explores the stylistic dimensions of public 

speech through a comparative analysis of prominent figures: Donald Trump, Kamala Harris, and Vladimir Putin. By 

examining their rhetorical choices and the broader context in which they operate, we gain valuable insights into the 

mechanics of persuasive political communication. 

 

Importance of Stylistic Analysis in Public Discourse 

Stylistic analysis in public discourse allows us to understand how language is used as a tool of persuasion, 

identity construction, and emotional resonance. It helps decode underlying messages, intentions, and the socio-

political impact of a speaker's words. In political settings, speech style is not merely a reflection of personality but a 

strategic method to influence and mobilize audiences. 

https://kontur.ru/articles/5905
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By examining stylistic choices—such as tone, sentence structure, lexical selection, and rhetorical devices—we 

can uncover how leaders shape narratives, frame issues, and appeal to different segments of the population. This type 

of analysis reveals the mechanics behind the construction of public authority, legitimacy, and trust. It highlights how 

speakers manipulate language to position themselves as relatable, authoritative, visionary, or empathetic, depending 

on the context and objectives. 

Furthermore, stylistic analysis can illuminate the cultural and ideological underpinnings of a speech. Political 

discourse is not created in a vacuum—it reflects and reinforces broader societal norms, power structures, and 

historical narratives. Through style, leaders can either challenge or conform to prevailing discourses, thereby 

influencing public consciousness and shaping national or international debates. 

In an era dominated by media soundbites and global communication, the way a message is delivered often 

matters as much as its content. A compelling rhetorical style can amplify a speaker’s influence, mobilize supporters, 

and define a political movement. Thus, understanding style in public discourse is essential not only for scholars and 

critics but also for citizens aiming to engage critically with political messaging and leadership. 

 

Important Rhetorical Techniques and Language Choices 

Effective public speakers use a range of rhetorical devices including repetition, parallelism, metaphor, 

anecdote, and emotional appeal. These devices serve to emphasize key points, evoke emotions, and create 

memorable messages. For instance, repetition reinforces central ideas, making them more likely to be retained by the 

audience, while parallelism provides rhythm and clarity, enhancing the persuasive flow of a speech. 

Metaphors are another powerful tool, allowing speakers to communicate complex concepts through relatable 

imagery. By comparing abstract political issues to everyday experiences, speakers make their arguments more 

accessible and impactful. Anecdotes, or short personal stories, are often used to humanize abstract policies and create 

a personal connection with the audience. These narratives can elicit empathy and provide real-life illustrations of 

broader issues, making the speaker’s message more compelling and credible. 

Emotional appeal, or pathos, plays a crucial role in engaging the audience on a deeper level. Speakers often 

draw on shared experiences, national values, or personal struggles to foster a sense of unity and urgency. This can 

mobilize support and build trust, especially when combined with other rhetorical strategies. 

Language choices—whether formal or informal, inclusive or divisive—are key indicators of how a speaker 

positions themselves in relation to their audience. A formal register may project authority and expertise, while an 

informal tone can make a speaker appear approachable and relatable. Inclusive language (e.g., “we,” “our,” 

“together”) promotes solidarity and collective responsibility, whereas divisive language (e.g., “they,” “those people”) 

may be used to galvanize a specific base by drawing lines between in-groups and out-groups. 

Additionally, tone, structure, and word selection all contribute significantly to how a speech is received and 

remembered. A well-structured speech with clear transitions and a logical flow helps maintain audience attention and 

enhances comprehension. The deliberate choice of emotionally charged or value-laden words can further intensify 

the impact of a message, aligning it with the speaker’s goals and audience expectations. Ultimately, the strategic use 

of rhetorical techniques and language shapes the overall effectiveness and legacy of public communication. 

Important Influence of Cultural and Political Context on Speech Style 

Cultural expectations, political ideology, and historical context significantly shape how leaders craft and 

deliver their messages. For instance, leaders in democratic societies may favor emotionally engaging and inclusive 

language, while those in more centralized systems may rely on authoritative and nationalistic tones. Understanding 

these contexts is crucial for interpreting the deeper meanings of public speeches. 

Analysis of Donald Trump's Important Speech Style 

Donald Trump’s speech style is characterized by simplicity, repetition, and a direct appeal to emotion. He 

often uses plain language and colloquialisms, which enhances relatability among his base. Trump's rhetoric is 

frequently combative and populist, positioning himself as a voice against the establishment. His speeches typically 

focus on nationalism, economic revival, and law and order, using slogans like “Make America Great Again” to 

reinforce his messaging. 

Analysis of Kamala Harris's Important Speech Style 

Kamala Harris uses inclusive language, emotional appeal, and clear structure to connect with diverse 

audiences. Her rhetoric emphasizes unity, justice, and equality. She often integrates personal stories and cultural 

references to create emotional resonance. Harris’s speeches highlight shared values and collective responsibility, 

using stylistic devices such as parallelism and pathos to enhance impact and accessibility. 

Analysis of Vladimir Putin's Important Speech Style 

Vladimir Putin’s speeches are marked by authority, nationalism, and strategic clarity. His tone is solemn and 

commanding, often invoking historical memory and national pride. Putin uses formal language and rhetorical 

precision to assert Russia’s sovereignty and critique Western influence. His speeches are structured to emphasize 

control, strength, and continuity, reinforcing his image as a protector of Russian identity and interests. 

Comparative Analysis of Important Rhetorical Techniques 

While all three leaders use rhetorical strategies effectively, their approaches reflect distinct political and 

cultural contexts. Trump relies on emotional triggers and direct engagement, Harris on empathy and moral 

reasoning, and Putin on authority and historical legitimacy. Repetition and slogan use are common to Trump and 
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Putin, though for different purposes—mobilization versus control. Harris, in contrast, uses inclusive pronouns and 

emotional narratives to build unity. 

Donald Trump’s rhetoric is marked by simplicity, informality, and deliberate provocation. His frequent use of 

repetition—such as phrases like “fake news,” “build the wall,” or “America first”—functions not only as a memory 

aid but as a means of branding his political agenda. His speeches often follow a conversational structure, utilizing 

hyperbole, informal expressions, and ad-libbed remarks to create a sense of authenticity and spontaneity. Trump’s 

rhetorical style fosters a strong identification with his base by painting clear lines between “us” and “them,” often 

positioning himself as a political outsider fighting against a corrupt establishment. 

Kamala Harris, by contrast, employs rhetoric rooted in shared values, personal stories, and a vision of 

collective progress. Her speeches frequently appeal to pathos, drawing on emotionally resonant imagery and real-life 

examples. She often uses parallelism and anaphora—repeating initial phrases for emphasis—such as in her calls for 

justice, equality, and opportunity. Inclusive language (“we,” “us,” “together”) helps her build solidarity and connect 

with a broad spectrum of audiences. Harris also integrates culturally specific references and tributes to historical 

figures, which enhance her credibility and foster a deeper connection with underrepresented communities. 

Vladimir Putin's rhetorical strategy is distinct in its calculated formality and appeals to historical pride. He 

employs ethos to establish credibility, often referencing Russia’s history, military strength, and geopolitical 

sovereignty. His speeches are structured with clarity and precision, using formal and legalistic language to project 

authority and rationality. He avoids excessive emotional appeal, instead relying on strategic pauses, solemn tone, and 

historical allusions to communicate strength and legitimacy. Putin frequently positions Russia as a bulwark against 

Western moral decline or aggression, framing global politics as a struggle for sovereignty and traditional values. 

While all three leaders make use of rhetorical devices such as repetition, parallelism, and contrast, their 

intended effects differ. Trump’s repetition energizes and polarizes; Harris’s repetition inspires and unifies; Putin’s 

repetition stabilizes and legitimizes. Similarly, while Trump often embraces informality to enhance relatability, Putin 

uses formal rhetoric to underscore authority, and Harris strikes a balance, using polished but emotionally rich 

language to project competence and compassion. 

Another key point of comparison is their use of narrative. Trump tells stories that emphasize decline and 

threat, only to present himself as the solution. Harris shares stories of perseverance, community, and change, casting 

herself as both a product and promoter of progress. Putin's narratives center on national endurance, global resistance, 

and historical redemption, placing himself as the custodian of Russian identity. 

In sum, the rhetorical strategies of Trump, Harris, and Putin highlight how political figures adapt their 

language not only to reflect their personal ethos but also to resonate with national values, historical memory, and 

audience expectations. Their differing uses of rhetorical tools demonstrate the adaptability and power of public 

speech in shaping political perception and identity on both national and international stages. 

 

Conclusion 

The stylistic analysis of public speeches by Trump, Harris, and Putin reveals how rhetoric functions as a tool 

of influence shaped by personality, political goals, and cultural contexts. Each leader’s speech style serves to 

construct identity, mobilize support, and communicate values. By understanding these rhetorical approaches, we gain 

a deeper appreciation of how language not only reflects leadership but also actively shapes the political landscape. 
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THE FUNDING CRISIS AND ITS IMPACT ON THE INDEPENDENCE  

OF SCIENTIFIC RESEARCH 

 

Abstract: Funding constitutes one of the fundamental pillars for the continuity and development of scientific 

research. However, the increasing reliance on external funding sources—whether governmental or private—may 

raise essential issues that affect the very core of research itself, foremost among them the independence of the 

researcher and the credibility of results. In recent decades, the features of a severe funding crisis have emerged in 

many countries around the world, leading some research centers to become dependent on donors with political, 

economic, or ideological agendas. This situation warns of the erosion of the gap between research as a tool for 

knowledge and research as a means of instrumentalization. 

The independence of scientific research does not only mean the freedom to choose topics, but also includes 

freedom of methodology, analysis, and conclusion—without direct or indirect interference or pressure from funding 

entities. In this light, the topic raises a set of pressing questions: 

• To what extent can it be said that funding truly affects the paths and directions of research? 

• What are the differences between state funding and private sector funding in this context? 

• How can a balance be created that ensures financial sustainability without sacrificing scientific and 

academic values? 

This paper aims to analyze the various dimensions of the funding crisis and to review the most prominent 

potential effects on the independence of scientific research, while presenting real-world examples from international 

experiences and attempting to formulate practical recommendations that contribute to building a sustainable, fair, 

and independent funding system. 

Keywords: scientific research,  research funding, global funding, crisis,  government funding, commercial 

funding 

Introduction 

Scientific research is a fundamental pillar for the development of societies and the construction of knowledge. 

However, achieving it requires sustainable financial resources that guarantee researchers the freedom to choose 

topics and work away from external influences. In recent years, the funding crisis has become increasingly apparent, 

as budgets allocated for research have shrunk in several countries, and institutions have become more dependent on 

donors who may impose conditions that affect the independence and direction of research. In this paper, we review 

the main manifestations of this crisis and its impact on researchers and scientific institutions, with a focus on real-

world models and recommendations to mitigate its effects. 

Impact on the Independence of Research 

Definition of Research Independence and its Importance 

Independence in scientific research means the researcher’s ability to choose their topic, methodology, and 

conclusions without external interference. It includes the freedom to publish and express results, even if they 

contradict the orientations of supporting entities. The absence of such independence may lead to biased results or 

concealment of important facts, which undermines the credibility of science itself and erodes public trust in it. 

Manifestations of the Impact on Research Independence: 

1. Directing Research Topics: Some funding bodies require the study of specific topics, leading to the neglect 

of important societal issues that do not generate material profit. 

2. Imposing Restrictions on Publication: Researchers may be prevented from publishing results that conflict 

with the interests of the funder. 

3. Control Over Recommendations: Certain formulations in research findings are sometimes imposed to 

make them more aligned with the funder’s perspective. 

Features of the Global Funding Crisis 

The contemporary scientific reality shows a clear divergence among researchers regarding the issue of 

funding and external influence. Researchers can be classified into two main groups: 

mailto:zainab.dahham82@gmail.com
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• A group that faces enormous pressure when announcing results that conflict with the interests of major 

corporations or popular commercial products, which may expose them to smear campaigns or attempts to silence 

them and discredit their work; 

• And another group that may be drawn toward the financial incentives offered by certain commercial 

entities, exploiting the scarcity of fair government funding, which sometimes drives them to tailor their research 

findings to align with the funders’ interests. 

In light of this reality, the importance of continuous oversight and public disclosure of research funding 

sources becomes evident, as this is a key element in maintaining the integrity and independence of scientific 

research. Moreover, states and academic institutions must play a larger role in supporting researchers and 

transparently funding their projects, in order to protect them from the pressures or temptations that may undermine 

the credibility of science and weaken public trust in its outcomes. 

The challenges faced by researchers when revealing results that contradict major economic interests are not 

merely isolated incidents, but rather indicators of a structural flaw in the scientific research funding system. This 

calls for fundamental reforms to ensure a safe, protected, and publicly oriented scientific environment—not one 

driven by private interests. 

International universities and research centers suffer from weak funding allocated to scientific research, where 

spending on it does not exceed 1% of GDP in most Arab countries, compared to 2.5% or more in developed 

countries. 

A study published by UNESCO revealed that the average research spending in Gulf countries is higher than in 

North African countries; however, most of the funding is directed toward applied sectors (such as energy and 

medicine) at the expense of social and human sciences [1]. 

In Western countries, although relative funding is available, a large portion of it comes from private 

companies, which opens the door for commercial interests to influence research priorities. 

Researchers’ reliance on conditional commercial funding, which may affect the independence of results 

In the 1960s, the Sugar Research Foundation (later known as the Sugar Association) funded researchers from 

Harvard University to conduct a review of studies on the relationship between sugar consumption and coronary heart 

disease. This review was published in 1967 in the New England Journal of Medicine and concluded by downplaying 

the role of sugar in causing heart disease, while emphasizing saturated fats as the main factor. This funding was not 

disclosed at the time, raising questions about the industry's influence on scientific research and health 

recommendations [2]. 

In 2001, a study known as “Study 329” was published, claiming the effectiveness of the drug “Paroxetine” in 

treating depression in adolescents. Later, it was revealed that the study was funded by GlaxoSmithKline, and that the 

results had been manipulated to present the drug in a positive light. This led to legal actions and significant financial 

penalties against the company [3]. 

Another example of the negative impact of industrial funding on the credibility of scientific research and the 

accuracy of published results in this field is the case of the renowned British epidemiologist Sir Richard Doll. After 

his death in 2005, it was revealed that he had received funding from chemical companies, including Monsanto, for 

consultancy regarding their products. According to press reports, Doll began a consulting relationship with 

Monsanto in 1976, earning $1,500 per day. During this period, he wrote to an Australian Royal Commission 

investigating whether the herbicide “Agent Orange,” produced by Monsanto, caused cancer, stating that there was no 

evidence that the herbicide was carcinogenic [4]. 

In addition, Doll received £15,000 from the Chemical Manufacturers Association and other companies such as 

Dow Chemicals and Imperial Chemical Industries (ICI) to conduct a review published in 1988. This review 

concluded that exposure to vinyl chloride gas in the workplace did not increase the risk of cancer, except for liver 

cancer— a conclusion that contradicted previous evaluations by the World Health Organization [4]. 

In the United States, cases have been revealed in which food researchers received funding from soft drink 

companies, which influenced their findings regarding the relationship between sugar and obesity. For example, in 

2015, it was disclosed that Coca-Cola had funded a research group called the “Global Energy Balance Network.” 

This group promoted the idea that a lack of physical activity is the main factor behind obesity, while downplaying 

the impact of sugary drink consumption. This narrative aligned with Coca-Cola’s commercial interests [5]. 

Additionally, a study published in 2016 showed that research funded by soft drink companies was less likely 

to report a link between sugary beverage consumption and weight gain compared to independent studies. Among the 

60 reviewed studies, all 26 that found no connection between sugary drinks and obesity or diabetes were funded by 

the industry [5]. This demonstrates the impact of industrial funding on the outcomes and credibility of scientific 

research, ultimately harming the public instead of benefiting it, as is traditionally expected. 

Meanwhile, other researchers have faced pressure because their research findings conflicted with the interests 

of major corporations. Tyrone Hayes, a biologist at the University of California, Berkeley, conducted studies on the 

effects of the herbicide “atrazine” on frogs, finding that it caused sexual deformities. Hayes faced a campaign by 

Syngenta, the manufacturer of the herbicide, aimed at discrediting him and casting doubt on his research. Internal 

company documents revealed attempts to influence his work and undermine his credibility. According to a 2014 

article in The New Yorker, Syngenta used multiple strategies to question Hayes’ credibility, including monitoring his 
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activities and attempting to damage his professional reputation [6]. Furthermore, internal company documents, 

obtained during legal proceedings, revealed deliberate efforts to interfere with Hayes’ work and diminish his 

standing. 

Researchers’ Reliance on Conditional Governmental or Political Funding, Which May Affect the 

Independence of Results 

Researchers may be prevented from publishing findings that conflict with the interests of the funder. 

According to the Scientific Research Guide at the University of Gharyan, it is essential to ensure that the funding or 

sponsoring body has no influence over the research results or the method of implementation, and that the rights of 

research participants are safeguarded [7]. 

The independence of scientific research is significantly affected by the directives of funding entities, which 

may require the study of specific topics aligned with their interests. This often leads to the neglect of important 

societal issues that do not generate financial profit. After the events of September 11, 2001, Western governments—

particularly the United States and the United Kingdom—funded and supported initiatives aimed at promoting what is 

known as “moderate Islam” as part of their strategies to combat extremism and enhance stability. 

For example, the United States launched initiatives such as the Middle East Partnership Initiative (MEPI) [8] 

in 2002 and the Broader Middle East and North Africa Initiative (BMENA) [9] in 2004, aimed at supporting 

democratic reforms and promoting civil society in the region. In addition, organizations such as the American 

Islamic Congress (AIC) [10] were established in November 2001 to promote interfaith and intercultural 

understanding and received significant funding from the U.S. government. 

These funding programs from the U.S. State Department focused on analyzing religious discourse in Islamic 

countries and providing recommendations to support “moderate currents.” As a result, researchers concentrated on 

specific ideological directions, while traditional or radical religious currents were overlooked, creating 

epistemological bias. 

Moreover, some funding entities require that certain topics be studied, which may lead to the neglect of 

important social issues that do not yield material gains. For instance, a report by the RAND Corporation on the 

launch of the Qatar National Research Fund noted that a focus on specific research topics may affect research quality 

and lead to the neglect of other important fields [11]. 

The following examples illustrate this effect: 

1. Focus on Profitable Diseases and Neglect of Neglected Diseases: In the field of global health, research 

funding is often concentrated on diseases that yield economic returns, such as heart disease and cancer, while 

neglected tropical diseases that affect poor populations in developing countries are overlooked. This trend is 

attributed to weak investment in social research related to these diseases, which limits the development of effective 

strategies to combat them [12]. 

2. Directing Research Toward Specific Areas in Medical Sciences: A study published in Science and 

Public Policy indicated that philanthropic funding in medical research may influence the choice of research topics, 

with a preference for areas aligned with donor goals, potentially leading to the marginalization of other important 

research fields [13]. 

3. Impact of Funding on the Distribution of Research Resources: A study on the distribution of research 

funding in Denmark revealed a strong concentration of funding among a small group of researchers and research 

areas, leading to the favoritism of certain disciplines and the neglect of others [14]. This uneven distribution may be 

attributed to the influence of funders in determining research priorities. 

These examples highlight the need to diversify funding sources and promote research independence in order 

to ensure the proper treatment of important societal issues, regardless of their potential economic returns. 

 

Conclusion 

The funding crisis represents a real challenge for researchers and academic institutions, especially in countries 

that do not have sufficient budgets allocated for science and knowledge. While funding remains an essential 

component of any research project, the balance between support and independence is what ensures that science 

remains free, objective, and directed toward serving humanity and society. 

Hence, the importance of adopting fair, flexible, and ethical funding policies that promote an independent 

research environment and support sustainable innovation becomes evident. Conditional funding, even if it appears 

beneficial in terms of resources and visibility, can restrict the researcher’s freedom, influence topic selection, or even 

affect the analysis of results. Therefore, promoting independent or collaborative funding across multiple institutions 

is one of the possible solutions to preserve the integrity of scientific research in this domain. 

Recommendations: 

1. Diversification of Funding Sources: To reduce the direct influence of any single party, it is preferable 

to establish multiple partnerships among the government, private sector, and nonprofit organizations. 

2. Adoption of Ethical Charters: These should guarantee the rights and independence of researchers in 

exchange for funding. 

3. Establishment of Independent Funds: Such as the Qatar National Research Fund, which finances 

research without interfering in its outcomes. 
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4. Encouragement of Scientific Endowments (Waqf): As a traditional Arab model for supporting 

research without commercial or political objectives. 
5.  
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медиапространстве. Анализируется типология бизнес-СМИ, их соответствие интересам аудитории и 

приоритетам стейкхолдеров, а также различные факторы, влияющие на сегментацию целевой аудитории, 

тематическую направленность контента, модели коммуникации, технологическое развитие и стратегии 

вовлечения аудитории.  

Ключевые слова: бизнес-журналистика, медиапозиционирование, коммуникационные стратегии, 

типология деловых СМИ, теории коммуникации, целевая аудитория, экономическая журналистика. 

 

Introduction 

In today’s global economy, where information plays a central and strategic role, business media serve as 

essential sources of accurate and timely insights into financial markets, corporate developments, and economic 

trends. These media outlets inform not only the general public and professional audiences but also deliver 

specialized content tailored to specific industries and sectors. To fulfill this multifaceted role effectively, business 

media must establish a clear market position (positioning) and adopt effective communication strategies that foster 

audience engagement and trust. The relevance of this research lies in the need to understand how business media 

differentiate themselves and communicate with various segments of the public in an increasingly complex media 

environment. As the media landscape evolves and competition intensifies, the ability of business media to establish a 

distinctive identity and maintain stable audience relationships becomes increasingly important from both theoretical 

and practical perspectives. The aim of this article is to explore the fundamental principles of positioning and 

communication strategies used by business media, considering both media-driven and audience-driven perspectives. 

The objectives of the study include: identifying the core features of business media positioning; analyzing 

communication models applied in business journalism; examining audience preferences in relation to different types 

of business media; exploring the relationship between media types, content characteristics, and communication 

approaches. The object of the research is contemporary business mass media as part of the broader media system. 

The subject of the research is the set of positioning strategies and communication models employed by business 

media in their interaction with audiences. This study aims to contribute to the understanding of how business media 

shape their public identity and maintain relevance through effective communication and strategic positioning. 

Research Methodology  

This study adopts a combination of theoretical and practical approaches, employing both inductive and 

deductive methods. The theoretical framework is grounded in the analysis of existing research findings, academic 

literature, and analytical articles relevant to the typology of business media and their communication models. On the 

practical side, the research applies empirical methods such as content, structural and comparative analyses. Case 

study as a methodological approach is applied to illustrate impact of communication models implementation. These 

methods are used to examine communication strategies and classify types of business media based on their structural 

and functional characteristics. The findings obtained through these methods are then compared and correlated with 

results from previous studies to ensure validity and identify patterns or distinctions across various media 

conceptions.   

Discussion 

The positioning of business media involves defining a unique niche, target audience, and key content 

attributes that distinguish them from other information sources. Effective positioning enables media outlets to better 

tailor to their audience's needs. . From another hand positioning is being determined by the society as well, would it 

be media experts or regular audience – both, the supplier (sender) of information or consumer (receiver), position 

each other in accordance to their needs and preferences. A fundamental aspect of positioning is audience 

segmentation. Business media may address to both a broad audience interested in general business news and a 

specialized audience of professionals [1]. For example, stock market news can be presented in a universal format for 

business mass audience including investors, entrepreneurs, marketers, etc.; or tailored to financial specialists such as 

brokers, hedge funds, and investment banks. Similarly, private equity news—where information is often fragmented 

and gathered by players such as venture capital funds, conglomerates, and consulting firms—makes business media 

even more valuable than in public markets. Business media take many forms, ranging from publications covering 

commodity exchanges (oil, wheat, oranges, coffee, meat, etc.) to those focused on industrial sectors such as 

shipbuilding, aviation, digital technologies, textiles, automotive and machine tool manufacturing, and beyond [2] [3]. 

A brief overview of core categories in the audience-based positioning approach includes: general audience: the 

broader public interested in economic news; specialized audience: professionals in specific industries (e.g., finance, 

energy, agriculture); social groups: high-net-worth individuals (HNWIs), senior citizens, or gambling enthusiasts; 

retail investors: individuals investing actively or passively for purposes like pension planning or securing savings; 

entrepreneurs: current or aspiring business owners seeking new ideas or strategies. Another key criterion in the 

positioning process—especially during a media outlet’s startup phase—is its technical format, which includes: print 

media: physical newspapers and magazines; electronic media: online newspaper editions, business portals, and news 

agencies; television: channels broadcasting via traditional, satellite, or cable networks; radio: stations airing through 

traditional frequencies or online platforms. These two core aspects are considered during the initial concept 

formation of a media outlet or when information consumers such as analysts compile monitoring sources.  

Additional core factors such as ownership, content, and publication frequency are also assessed: 
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Figure 1. Typological factors in media  

 
Ownership, content, and frequency shape media reliability and play key role in positioning. State-owned 

media reflect official views, private outlets offer alternatives. Content type helps audiences choose sources based on 

their interests/goals. Daily reports focus on events, while weekly/monthly editions analyze trends. 

Classification of media based on accuracy and independence:  

At the fundamental level, media can be classified into two primary categories based on their commitment to 

delivering accurate and objective information: independent media and corporate media. This distinction helps in 

understanding the varying degrees of editorial autonomy and potential influences shaping the content they produce 

[4]. 

Figure 2. Schematic Representation of Classification by Independence, Affiliation, Universality, and 

Specialization 

 
Independent business media fall into universal (e.g., The Wall Street Journal, Financial Times), serving 

general audiences with broad news, and specialized, targeting professionals (e.g., Bloomberg Terminal) or industries 

(e.g., S&P Global Platts for energy). Specialized outlets include sector-focused (Kallanish Commodities for steel) 

and professional development tools (Bloomberg Terminal). Some, like Bloomberg and Thomson Reuters, offer both 

universal (Bloomberg News) and specialized services (Thomson Reuters Commodities). Industry media further 

divide into: quotational (numerical data); analytical (market insights); informational (reference data), often blending 

into hybrid models (e.g., quotational-analytical) for decision-making [5].  

Implementation of positioning in the media sector of Kazakhstan by application of typological standards: 

Print media has been central to business journalism, offering in-depth analysis and expert commentary. Key 

outlets in Kazakhstan include Kapital.kz, Kursiv (now closed), Business World Kazakhstan, Business Kazakhstan, 

and Forbes Kazakhstan. These publications typically release weekly newspapers and monthly magazines. Broadcast 

media include Atameken Business Channel and Business FM, provide 24/7 economic coverage. Fair to mention that 

Atameken Business is state-affiliated, while Business FM operates independently. Digital media has revolutionized 

access to news, with leading platforms such as Inbusiness.kz, Kursiv.kz, Bizmedia.kz, and Dknews.kz. Notably, 

Kursiv is linked to the Freedom Finance group, influencing its neutrality. Specialized outlets like Stock Market of 

Kazakhstan and Accountant’s Bulletin serve professional sectors. Corporate-owned media, such as Financier and 

Jusan Investments, allow companies to control messaging and engage stakeholders directly. 

Since the business media is a part of general mass media similar principles are applied in further dimensions 

in addition to those described above. Among such principles are models of media organization, which include next 

options [2]:  
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Table 1. Media models 

Model Type Functions and Description Examples 

Publishers Full cycle: news gathering, editing, publishing, distribution The New York Times, 

BBC, CNN 

News Agencies Produce news for other media, do not interact directly with 

the audience 

Reuters, AP, AFP 

Author-Centric 

Models 

Content created by individual authors with minimal 

editorial control 

Substack, Medium, 

personal blogs 

Aggregators Collect and distribute content from other sources without 

creating original content 

Google News, Yahoo 

Finance 

However there are definitely own players and some specifics in business mass media – if publisher can be 

characterized as typical media outlet , news agencies , as a contrast are represented not only by giant organizations 

such as Reuters, but by special ones, and also large – Dow Jones and Bloomberg. Role of aggregators can be in some 

cases allocated to Yahoo Finance and MarketWatch portals, while author-centric models can be used not only in 

personal blogs, but also in activity of expert organizations publishing their own analytical materials (normally being 

sold to clients).   

The table below presents leading global business media organizations, categorized by focus areas based on 

some of the criteria mentioned above. It includes major news agencies, financial platforms, business magazines, 

entrepreneurship resources, investment analysis sites, and management publications—highlighting their role in 

tracking market trends, economic shifts, and corporate strategies [6]: 

 

Table 2. An Overview of Leading Business Media by Category 

Type of Media Name of Media & Description 

Business News 

Agencies 

Bloomberg – Financial data, software, and media services; Dow Jones – Source of 

financial and economic information; Reuters – Global multimedia news provider. 

Daily Market 

Information 

Yahoo Finance – Stock quotes, financial news, and tools; CNBC – Real-time financial 

coverage; MarketWatch – Market and business news; The New York Times – Global 

news coverage; Wall Street Journal – In-depth U.S. and world market analysis; 

Financial Times – Business and economic news. 

Business Magazines Forbes – Business, investing, leadership, lifestyle; Business Insider – Global stories on 

finance, tech, media; Fortune – U.S.-based business magazine; WIRED – Tech’s 

influence on economy and culture; MONEY.com – Financial tools and investment 

resources. 

Entrepreneurship Entrepreneur – Business advice and startup insights; Inc. – Growth and innovation 

strategies; Fast Company – Focus on tech, design, and business. 

Investing Seeking Alpha, Morningstar, GuruFocus, TheStreet, Motley Fool; Investor’s Business 

Daily; Investing.com; Benzinga; Barron’s; Investopedia, Zacks; Kiplinger; MarketBeat; 

Barchart – Investment tools, stock analysis, market news, and education. 

Business Knowledge Harvard Business Review; Stanford Business Magazine; MIT Sloan Management 

Review;  McKinsey Quarterly; MIT Technology Review; Knowledge@Wharton, 

Strategy+Business; The Economist – Leadership, strategy, and analysis. 

 

Implementation of Communication Models in Business Media  

Communication theories provide a framework for understanding how information is shared, interpreted, and 

influenced within, in our case, business mass media contexts [7]. These theories help explain the impact of 

messaging on different audiences, the role of media in shaping perceptions, and the effectiveness of various 

communication strategies. In business media, they guide how financial news, corporate reports, and market trends 

are conveyed to stakeholders. Below is a list of key communication theories which can be relevant to business and 

mass media. 

Table 3. Description of selected communication models  

Theory  Description Example in business media 

Berlo’s 

SMCR Model 

Focuses on Source, Message, Channel, 

and Receiver, emphasizing that 

effective communication depends on 

the sender’s skills, attitude, and 

knowledge. 

A radio financial talk show features an expert 

explaining stock trends. If the expert lacks 

credibility or the audience has low financial literacy, 

the message may be misunderstood. 

Agenda-

Setting 

Theory 

Media influences what people think 

about by highlighting certain topics. 

 

A news agency like Reuters or Bloomberg 

continuously covers inflation concerns, making 

businesses and policymakers prioritize inflation-

related strategies 

Cultivation Long-term media or pop culture A business TV channel constantly covering market 



519 

Theory exposure shapes perceptions of reality. 

 

crashes may cause long-term viewers to 

overestimate financial risks, even in stable periods. 

Framing 

Theory 

The way sender of information frames 

an issue affects audience perception. 

 

A business newspaper reports a corporate merger as 

a “strategic growth move” while another calls it “a 

monopoly threat”, shaping public perception.  

Spiral of 

Silence 

Theory 

People avoid expressing opinions if 

they believe they are in the minority or 

in a weak position. 

 

A financial columnist avoids criticizing a 

controversial banking regulation because the 

dominant business media or majority of medias 

support it, making dissent unpopular.  

 

Social 

Exchange 

Theory 

Relationships are based on a cost-

benefit analysis—if costs outweigh 

benefits, people may end them. 

 

A subscription-based business magazine attracts 

readers by offering exclusive reports (rewards), 

ensuring the cost of subscription is justified. 

Muted Group 

Theory 

Dominant social groups shape 

language or create  appropriate to them 

social order, making it harder for 

marginalized groups to express 

themselves.  

Small businesses often struggle to get media 

coverage because business mass media prioritizes 

corporate giants. 

Uncertainty 

Reduction 

Theory 

People seek information to reduce 

uncertainty in new interactions. 

 

Investors follow real-time market updates on 

Bloomberg or CNBC to reduce uncertainty before 

making stock trades. 

Testing Social Exchange Theory: A Classification of Access Models in Global Business Media:   

This structural analysis tests the Social Exchange Theory by examining 20 leading global business and 20 

non-business media outlets. Each electronic outlet is categorized as free, paid, or hybrid, with the goal of 

determining the distribution of these models. The study aims to explore how the costs and benefits of media 

consumption, as outlined by Social Exchange Theory, influence access models in business media and whether and 

how it differs from non-business one. 

Table 4. Classification of Business Media by Access Model 

# Media Outlet Website Free Paid Hybrid 

1 Bloomberg bloomberg.com   ✓  

2 Financial Times (FT) ft.com  ✓   

3 The Wall Street Journal (WSJ) wsj.com  ✓   

4 Reuters reuters.com   ✓  

5 CNBC cnbc.com   ✓  

6 The Economist economist.com ] ✓   

7 Forbes forbes.com ] ✓   

8 Fortune fortune.com   ✓  

9 Nikkei Asia asia.nikkei.com   ✓  

10 Barron’s barrons.com  ✓   

11 Harvard Business Review (HBR) hbr.org  ✓   

12 MarketWatch marketwatch.com   ✓  

13 Business Insider businessinsider.com   ✓  

14 Handelsblatt (German) handelsblatt.com   ✓  

15 Les Échos (French) lesechos.fr  ✓ ]  

16 Caixin Global caixinglobal.com  ✓   

17 The Australian Financial Review (AFR) afr.com  ✓   

18 El Economista (Spanish) eleconomista.es  ✓   

19 Fox Business foxbusiness.com ✓    

20 Valor Econômico (Brazil) valor.com.br  ✓ [  
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Figure 3. Distribution of Business Media by Access Model  

 

 
 

 

Table 5. Classification of Non-Business Media by Access Model  

 
# Media Outlet Website Free   Paid  Hybrid  

1 The New York Times nytimes.com  ✓   

2 BBC News bbc.com/news ✓    

3 The Guardian theguardian.com   ✓  

4 Al Jazeera aljazeera.com ✓    

5 Der Spiegel spiegel.de  ✓   

6 South China Morning Post scmp.com  ✓   

7 The Times thetimes.com  ✓   

8 Politico politico.com   ✓  

9 Time time.com ✓    

10 Le Figaro lefigaro.fr  ✓   

11 Euro News euronews.com  ✓    

12 CNN cnn.com   ✓  

13 Rolling Stone rollingstone.com  ✓   

14 Le Monde lemonde.fr  ✓   

15 Variety variety.com   ✓  

16 The Hollywood Reporter hollywoodreporter.com   ✓  

17 National Geographic nationalgeographic.com   ✓  

18 El Mundo elmundo.es   ✓  

19 The Atlantic theatlantic.com  ✓   

20 Independent  independent.co.uk  ✓   

 

Figure 4. Distribution of Non-Business Media by Access Model  

 

 
 

The results of this structural analysis reveal that only a very small proportion—just 5%—of business media 

operate on a free-of-charge basis. The remaining 95% rely on paid or hybrid models, underscoring the dominance of 

the Social Exchange Theory in the business media sector. Interestingly, even non-business media appear to be 

aligning with the principles of Social Exchange Theory, with only 20% of outlets offering content for free, while 

45% use paid models and 35% adopt hybrid approaches. 

Model  Count  Percentage 

Paid     11     55% 

Hybrid     8     40% 

Free     1     5% 

 

Model  Count  Percentage 

Paid     9     45% 

Hybrid     7     35% 

Free     4     20% 
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Application of Communication Models: Case Studies in Business Media 

This section presents four case studies that explore the application of various communication models within 

business media with different effect. Each case study highlights how different theoretical frameworks are utilized to 

understand and shape media strategies, audience engagement, and content delivery. By examining these real-world 

examples, the analysis aims to illustrate the practical relevance of communication models in the business media 

landscape and provide insights into their impact on media consumption and effectiveness. 

Case Study 1: The 2008 Financial Crisis: Media Influence, Communication Failures, and the Amplification of 

Market Complacency  

The 2008 financial crisis showed not only problems in the global economy, but also how business media can 

strongly influence how people see financial risk. Cultivation Theory explains that when people read too many 

positive financial news stories for a long time, they may start to believe the market is always safe. This made many 

investors ignore serious risks. Spiral of Silence Theory helps us understand why experts who warned about 

problems, like the subprime mortgage crisis, were often ignored. They didn’t speak out because they didn’t want to 

go against the popular positive view of the market. Berlo’s SMCR Model shows how communication failed. The 

media (the source) gave messages that focused more on keeping people calm than on deep investigation. Because of 

this, the audience (the receivers) began to lose trust in financial journalism. Uncertainty Reduction Theory also 

played a role. Investors used business news to confirm what they already believed. This created an "echo chamber," 

where only positive views were repeated, and warnings were missed. In the end, by focusing too much on good news 

and ignoring warning signs, the media helped make the crisis worse. This shows how poor communication can add 

to economic problems when the truth is hidden in favor of short-term confidence [8] [9] [10]. 

Key Theoretical Factors: 

- Cultivation Theory: Repetitive positive coverage fostered unrealistic risk perceptions. 

- Spiral of Silence: Fear of backlash silenced warnings about market fragility. 

- Berlo’s SMCR Model: Source-message-channel-receiver distortions eroded trust. 

- Uncertainty Reduction: Investors sought media validation, reinforcing groupthink. 

Case study 2: Framing the U.S. Tariff Debate: Media, Protectionism, and the Distortion of Economic Policies 

(need references) 

Financial media often describe U.S. tariff policies under Trump as "unprecedented" and "disruptive," without 

mentioning that many countries have used similar protectionist trade measures for a long time. This shows how 

Framing Theory works: by focusing only on U.S. tariffs and ignoring history, the media make these policies seem 

unusual instead of normal. Agenda-Setting Theory helps explain why the media mostly show criticism of U.S. trade 

policies. This creates a one-sided story where tariffs look bad, even though many countries have used them over the 

last 75 years. Cultivation Theory also applies here. When people see repeated negative stories about tariffs, they 

may start to believe that tariffs are always harmful. This builds fear about protecting local economies, even though 

countries like the U.S. have the right to put their own interests first. In short, the media often present tariffs as a 

serious problem, rather than a common tool in global trade. This can confuse the public and increase political 

opposition to policies that are actually quite normal [11] [12] [13].  

Key Factors: 

- Framing: Presenting tariffs as "unfair" while omitting historical precedents. 

- Agenda-setting: Prioritizing anti-tariff rhetoric in economic discourse. 

- Cultivation: Normalizing a negative perception of U.S. trade policies through repetitive, one-sided coverage. 

Case study 3: The AI Investment Hype: Media, Agenda-Setting, and the Displacement of Traditional Sectors  

Recent trends in financial magazines highlight a persistent media focus on artificial intelligence (AI) and the 

IT sector as the primary domains for investment, often overshadowing other critical economic sectors. This 

phenomenon aligns with agenda-setting theory, which posits that media influences public perception by 

emphasizing specific topics, thereby shaping what audiences deem important. Headlines proclaiming an "AI 

revolution" and a "golden age of technology" create an illusion of inevitability, despite high startup failure rates and 

market volatility in the tech industry. The disproportionate coverage—such as in Finansist magazine, where 5 out of 

26 issues (2018–2022) prioritized digital themes—reflects a media agenda driven by corporate interests, venture 

capital, and tech giants. By framing AI and IT as the "new oil," these outlets amplify an artificial demand narrative, 

while downplaying the stability of traditional sectors like manufacturing and energy. This selective emphasis 

illustrates how agenda-setting perpetuates hype cycles, potentially distorting economic priorities [14]. 

Key Agenda-Setting Factor: Media salience—the repeated emphasis on AI/IT as the dominant investment 

narrative—shapes public and investor perceptions, reinforcing the sector’s perceived centrality despite empirical 

risks. 

Case study 4: Empowering the Outsiders: Atameken Business and the Disruption of Muted Group Theory in 

Business Media 

According to Muted Group Theory, dominant social groups shape language and social order, often sidelining 

or limiting the expression of marginalized groups. In the context of business media, small and medium businesses 

(SMB) typically struggle to gain visibility, as corporate giants dominate coverage. However, Atameken Business 

breaks this norm by dedicating a significant portion of its content to highlighting SMB interests and challenges, 

ensuring their stories take center stage. The network even conducts live shows where executives answer questions 
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directly from small business owners or invite representatives from medium business alliances to discuss key issues. 

This approach not only gives SMB a platform but actively challenges the conventional media hierarchy, where large 

corporations typically dominate the narrative. By doing so, Atameken Business shifts the focus away from the 

corporate elite and gives voice to the often overlooked small business community, disrupting the established order of 

business media.  

Content Analysis: Atameken Business Channel & Inbusiness.kz 

Methodology: A 7-day analytical content study (March 31 – April 6, 2025) examined business-economic 

media from two sources: 1. inbusiness.kz website, 2. YouTube account of Atameken Business Channel. The aim 

was to determine the representation proportion between small/middle-sized businesses (SMBs) and large 

corporations in business media content [15] [16]. 

1. Inbusiness.kz Website 

⎯ Total articles analyzed: 73 

⎯ SMBs-related content: 6 (≈ 8.2%) 

⎯ Large corporations: 8 (≈ 11.0%) 

⎯ Other business/general content: 59 

2. YouTube Channel 

⎯ Total videos analyzed: 128 

⎯ SMBs-related content: 8 (≈ 6.25%) 

⎯ Large corporations: 8 (≈ 6.25%) 

⎯ Other content: 112 

Figure 5. Diagram demonstrating proportion of representation 

 
 

This visual supports the interpretation that Muted Group Theory is being partially disrupted, as SMBs are 

receiving nearly equal media space compared to large corporations. 

Conclusion:  

This study comprehensively examined the typology, positioning strategies, and communication models 

employed by contemporary business mass media, highlighting their critical role in shaping economic discourse and 

public perception. A diverse methodological approach was used, combining theoretical analysis with practical tools 

such as content, structural, and comparative analysis, as well as case studies and empirical research. These methods 

enabled a nuanced understanding of how business media differentiate themselves, engage various audience 

segments, and implement communication theories in practice. The empirical findings—such as the classification of 

40 global media outlets by access model saying, for example, that 95% of business media utilize paid or hybrid 

access models, underscoring the application of Social Exchange Theory while the content analysis of 201 materials 

from Atameken Business and Inbusiness.kz showing a relative balance between small/medium business and large 

corporate coverage challenging assumptions of Muted Group Theory. Other communication theories such as 

Framing, Agenda-Setting, Cultivation, Uncertainty Reduction: Berlo’s SMCR Model Spiral of Silence have been 

indicated and explained as well.  Altogether, the integration of multiple methods and the use of concrete data support 

the study’s conclusions: business media are not only transmitters of financial information but active agents in 

constructing economic realities. Their positioning strategies and communication models are both reactive to 

audience needs and proactive in influencing public understanding, making them central actors in today’s complex 

media and business ecosystem. 
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Abstract: Against the backdrop of a reconfigured global economic landscape, the U.S.-initiated tariff war has 

introduced significant uncertainties into international trade. With escalating tariffs and accelerated restructuring of 

global supply chains, the U.S. has previously excluded Russia from the SWIFT system, and the current U.S.-China 

tensions remain unresolved. To mitigate the risks of potential SWIFT disconnection, China has proactively deployed 

the e-CNY cross-border settlement system as a strategic tool for defense and counterattack. The full launch of this 

system represents not only a technological innovation but also a strategic maneuver to challenge the U.S. dollar 

hegemony and reshape global trade rules. As trade disputes intensify, China is poised to leverage this system, with 

its Cross-Border Interbank Payment System (CIPS) poised to seize historic opportunities. 
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МЕЖДУНАРОДНАЯ ПЛАТЕЖНАЯ СИСТЕМА ЦИФРОВОЙ ЮАНЬ: ФИНАНСОВАЯ СИСТЕМА И 

ДЕНЕЖНАЯ ТРАНСФОРМАЦИЯ В УСЛОВИЯХ ТАРИФНОЙ ВОЙНЫ 
 

Аннотация: На фоне перестройки глобальной экономической архитектуры тарифная война, 

инициированная США, внесла значительную неопределенность в международную торговлю. При эскалации 

тарифов и ускоренной реструктуризации глобальных цепочек поставок США ранее отключили Россию от 

системы SWIFT, а текущие американо-китайские противоречия остаются неразрешенными. Для снижения 

рисков потенциального отключения от SWIFT Китай активно внедрил систему трансграничных расчетов на 

основе цифровой юань в качестве стратегического инструмента обороны и контратаки. Полномасштабный 

запуск этой системы представляет собой не только технологическую инновацию, но и стратегический 

маневр для подрыва гегемонии доллара США и переформатирования глобальных торговых правил. По мере 

обострения торговых споров Китай готов использовать эту систему, а его Межбанковская трансграничная 

платежная система (CIPS) готова воспользоваться историческими возможностями. 
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САНДЫҚ ЮАНЬ ШЕКАРАЛЫҚ ТӨЛЕМ ЖҮЙЕСІ: ТАРИФТІК СОҒЫС ЖАҒДАЙЫНДАҒЫ 

ҚАРЖЫ ЖҮЙЕСІ ЖӘНЕ АҚШАЛАЙ ТРАНСФОРМАЦИЯ 
 

Аннотация: Жаһандық экономикалық ландшафттың қайта құрылуы контекстінде АҚШ бастаған 

тарифтік соғыс халықаралық саудаға айтарлықтай белгісіздік әкелді. Тарифтердің өсуі және жеткізу 

желілерінің жылдам қайта құрылуына байланысты АҚШ бұрын Ресейді SWIFT жүйесінен шығарды, ал 

қазіргі американо-қытай қатынастарының шиеленісуі шешімін таппай отыр. SWIFT-тен ажырау 

мүмкіндігінің тәуекелдерін азайту үшін Қытай сандық юаньнегізіндегі шекаралық есеп айырысу жүйесін 

қорғаныс және қарсы шабуыл стратегиясы ретінде белсенді түрде енгізді. Бұл жүйенің толық іске қосылуы 

тек технологиялық инновация ғана емес, сонымен бірге АҚШ долларының гегемониясына қарсы тұру және 

жаһандық сауда ережелерін қайта қалыптастыру үшін стратегиялық қадам болып табылады. Сауда даулары 

шиеленіскен сайын Қытай бұл жүйені пайдалануға дайын, ал оның Шекарааралық Банкаралық Төлем Жүйесі 

(CIPS) тарихи мүмкіндіктерді пайдалануға ұмтылады. 

Негізгі сөздер: сандық юань; шекаралық есеп айырысу; Бреттон-Вуд жүйесі; доллар гегемониясы; 

тарифтік соғыс; Белдеу және жол бастамасы; Халықаралық қаржы және сауда 

 

1. Introduction 

Amidst a volatile global landscape, the U.S.-China tariff war has emerged as a focal point, with bilateral 

tariffs exceeding 100%, signaling the risk of economic decoupling. The U.S. may retaliate with aggressive tariffs and 

financial sanctions, including asset freezes, capital flow disruptions, and targeted sanctions. Such actions could 

destabilize financial systems, with a likelihood of escalation exceeding 50%. For China, the internationalization of 

the RMB has become an urgent, long-term strategic goal requiring multifaceted collaboration [1]. 

On April 7, 2025, the People’s Bank of China announced the official launch of the e-CNY cross-border 

settlement system, covering ASEAN-10 and Middle East-6 nations, thereby bypassing SWIFT for 38% of global 

trade. The Economist dubbed this milestone a "prelude to Bretton Woods 2.0," marking China’s critical advancement 

in digital currency technology and geopolitical strategy [2]. 

2. Methods and Materials 

2.1 From SWIFT Constraints to the Digital Currency Revolution 

2.1.1 Limitations of Traditional Cross-Border Payments and the Dollar Hegemony Crisis 

Approximately 80% of global cross-border payments rely on SWIFT, which suffers from high costs (2%-5% 

fees), inefficiency (3-5-day settlement cycles), and politicization (e.g., sanctions against Russia). Additionally, 

Federal Reserve policies have triggered currency volatility in emerging markets, with Southeast Asian nations losing 

over $300 billion in foreign reserves during the 2024 U.S. rate hikes. 

2.1.2 The Disruptive Logic of e-CNY 

Leveraging blockchain-based "payment-as-settlement," e-CNY enables near-instant transactions at 70% lower 

costs (validated by China-Russia e-commerce pilots). As a central bank digital currency (CBDC), it combines legal 

tender status with controlled anonymity and anti-money laundering mechanisms, backed by sovereign credit. 

Geopolitical pressures, such as U.S. tariffs, have accelerated China’s shift toward ASEAN and Middle Eastern 

markets, positioning e-CNY as a tool to reduce dollar dependency. 

2.2 Strategic Framework 

The U.S. imposition of 145% composite tariffs (20% base + 125% retaliatory) has disrupted Sino-U.S. trade 

but accelerated e-CNY adoption. For example, the SDRC Digital Financial Settlement System, led by Forms 

Syntron, facilitates direct e-CNY settlements for cross-border new energy vehicle trade between China and 

Singapore, slashing settlement cycles to 4 hours and costs by over 60% [3]. 

2.2.1 Technical Layer 

Blockchain smart contracts integrate "goods ownership, capital, and logistics," ensuring end-to-end 

traceability (e.g., Industrial Bank’s Ningbo branch automates freight payments via smart contracts). 

2.2.2 Currency Layer 

e-CNY’s legal status, combined with "Special Drawing Rights" (SDR), forms hybrid settlement units, 

bypassing dollar reliance. Agreements like the ASEAN Digital Currency Clearing Mutual Recognition Protocol 

establish SWIFT-independent messaging standards. 

2.2.3 Service Layer 

Integrated platforms offer carbon tax calculation, supply chain finance, and cross-border credit services (e.g., 

Ningbo Free Trade Zone’s pilot for RMB-denominated bulk commodity trading). 

2.2.4 Regulatory Layer 

Multilateral projects (e.g., mBridge) create new clearing networks, exemplified by Bank of Communications 

settling $136 million in capital via "Currency Bridge" in seconds [4]. 

3. Results and Discussion 

3.1 Strategic Value in the Tariff War: From Defense to Offense 
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3.1.1 Mechanisms to Counter U.S. Tariff Barriers 

Dynamic e-CNY/SDRC settlements helped Xiamen King Long Motor avoid $120 million in forex losses from 

dollar fluctuations. Smart contracts optimize tariff routes (e.g., Mexico transshipment), reducing costs by 15% for 

Ningbo firms. Blockchain traceability monitors 36,000 enterprises for U.S. embargo risks. e-CNY accounts for 24% 

of Middle Eastern oil trade, eroding the petrodollar system. 

3.1.2 Data Sovereignty and Financial Security 

Direct transaction data linkage with the central bank curbs third-party payment monopolies (e.g., 

Alipay/WeChat Pay). Saudi Arabia’s $18 billion oil trade via e-CNY in 2024 circumvented U.S. sanctions. 

3.2 Challenges and Risks 

3.2.1 Technological Security 

Quantum-resistant encryption (e.g., ICBC’s multi-layer signature verification) is needed to counter 51% 

attacks. Fragmented CBDC standards (e.g., EU’s digital euro) risk interoperability issues. 

3.2.2 International Political Resistance 

The U.S. may blacklist e-CNY wallets, while GDPR compliance costs complicate EU cooperation. 

3.2.3 Domestic Ecosystem Coordination 

Deposit migration to e-CNY may weaken commercial banks, necessitating dynamic reserve mechanisms. 

Only 12% of SMEs have adopted compatible infrastructure, requiring policy enforcement and subsidies. 

3.3 Future Vision: From Regional Anchor to Global Reserve 

3.3.1 Short-to-Medium Term (2025–2030) 

Expand to 50 Belt and Road nations, raising RMB cross-border settlement share to 12%. Promote RMB 

pricing for iron ore and lithium, replicating the Middle Eastern oil model. 

3.3.2 Long-Term (2030–2035) 

Lead ISO/TC68 financial standard reforms to establish CBDC interoperability frameworks. Integrate e-CNY 

into IMF’s SDR basket, challenging the dollar’s 40% reserve share. 

4. Conclusion 

The breakthrough of e-CNY cross-border settlement signifies China’s transition from a "rule-taker" to a "rule-

maker." Amidst tariff and tech wars, this currency revolution transcends technological advancement, embodying a 

civilizational contest—rebuilding trust through code and replacing hegemony with ecosystems. As SWIFT’s old 

order fractures, e-CNY emerges as a beacon for emerging economies seeking "de-dollarization." Its ultimate aim is 

not to supplant the dollar but to foster a multipolar global financial ecosystem. If China successfully integrates 

policy, technology, and international cooperation, e-CNY could carve a "Digital Silk Road" through the "dollar iron 

curtain," reshaping the global financial order. 
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Аннотация: В данной статье рассматриваются теоретические аспекты управления мотивацией 

персонала на предприятии. Производится анализ ключевых подходов к мотивации сотрудников, включая 

классические и современные теории, такие как теория Маслоу, МакКлелланда и теория справедливости С. 

Адамса. Особое внимание уделяется методам материальности и нематериальной мотивации,  влиянию 
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«THEORETICAL ASPECTS OF PERSONNEL MOTIVATION MANAGEMENT IN AN ENTERPRISE» 

 

Abstract:This article examines the theoretical aspects of personnel motivation management in an enterprise. 

It analyzes key approaches to employee motivation, including both classical and modern theories such as Maslow’s 

theory, McClelland’s theory, and Adams’ equity theory. Particular attention is given to methods of material and non-

material motivation, the influence of motivational mechanisms, employee engagement, and the achievement of the 

organization’s strategic goals. The article emphasizes the importance of approaches to personnel motivation, which 

enhance productivity and employee satisfaction. 

Keywords: personnel motivation, management, labor efficiency, material motivation, non-material 

motivation, motivation theories. 

В современном мире, где конкуренция на рынке труда становится все более острой, управление 

мотивацией персонала на предприятии приобретает особую значимость. Эффективная система мотивации не 

только способствует повышению производительности труда, но и формирует положительный имидж 

компании, что в свою очередь привлекает квалифицированных специалистов и удерживает ценные кадры. В 

условиях динамично меняющейся экономической среды, где инновации и адаптация к новым условиям 

становятся ключевыми факторами успеха, понимание теоретических аспектов управления мотивацией 

становится необходимым для достижения стратегических целей организации.  

Ключевая цель любой организации – максимально эффективно задействовать потенциал своих 

сотрудников. В связи с этим, современные управленческие технологии всё чаще ориентируются на 

мотивацию персонала, принимая во внимание как глубинные личностные мотивы работников, так и 

неформальные аспекты организационной структуры. В условиях, когда материальные стимулы уже не всегда 

способны обеспечить должный уровень вовлеченности и удовлетворенности работников, нематериальная 

мотивация становится важным инструментом, позволяющим создать более гармоничную и продуктивную 

рабочую атмосферу. В этом контексте необходимо рассмотреть ключевые понятия, теории и методы 

нематериальной мотивации, а также их влияние на производительность труда. 

Мотивация персонала представляет собой сложный процесс, обусловленный как внутренними, так и 

внешними факторами, которые побуждают сотрудников к достижению целей организации. Каждый 

работодатель выбирает свой подход к мотивации персонала, исходя из своих финансовых возможностей, 

корпоративной культуры и специфики деятельности. Однако, независимо от выбранной стратегии, 

ключевым фактором успеха является учет индивидуальных потребностей сотрудников. Важно понимать, что 

высокая мотивация сотрудника — это не просто высокая производительность, это также глубокое 

удовлетворение от работы, интерес к результатам своей деятельности и желание внести свой вклад в успех 

компании.  

 Понимание основных понятий, связанных с мотивацией, требует внимания к различным видам 

мотивационных факторов, их природе и механизмам действия. К основным видам мотивации относятся: 

материальная (компенсационная) и нематериальная (не компенсационная) мотивация, каждая из которых 

играет свои уникальные роли в рамках организации.  

Нематериальная мотивация включает в себя аспекты, такие как признание, возможности для 

карьерного роста и удовлетворение от работы, что может сформировать у сотрудников более глубокую связь 

с организацией и повысить их уровень вовлеченности [1]. Основные задачи нематериальной мотивации 

заключаются в том, чтобы способствовать росту производительности труда, развитию профессионализма и 

удержанию талантливых специалистов в компании.  

Каждая организация должна самостоятельно выстраивать модель мотивации, принимая во внимание 

свои специфику и условия. Например, в одних компаниях могут более эффективно работать команды, 

основанные на высокой степени автономии, тогда как в других требуется строгое руководство и контроль. 

Нематериальная мотивация представляет собой один из важнейших факторов, оказывающих воздействие на 

производительность труда сотрудников. В отличие от материальных стимулов, нематериальные формы 

мотивации направлены на создание положительного делового климата в коллективе, развитие чувства 

принадлежности и значимости у работников. Признание и ценность вклада каждого сотрудника 

способствуют повышению их энтузиазма и преданности компании, что все в совокупности прямо влияет на 

продуктивность труда. 
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Разнообразие форм нематериальной мотивации включает: моральную, организационную и 

социальную мотивацию. Правильное сочетание всех вышеперечисленных видов помогает создать 

прикладную стратегию, направленную на максимизацию выгоды от работы сотрудников. Работы, 

посвященные этой теме, подтверждают, что признание успехов значительно увеличивает готовность 

работников к активным действиям и повышает общий уровень их вовлеченности в деятельность компании.  

Материальная мотивация, как правило, связана с финансовыми вознаграждениями, такими как 

зарплата, бонусы и премии, которые непосредственно влияют на уровень жизни работника и его желание 

продолжать работу в компании. Компенсационная система является комплексной: она не предполагает 

повышенного внимания к отдельным механизмам вознаграждения, а скорее учитывает любые способы 

поощрения работников, а также факторы, обеспечивающие их удовлетворенность работой. По мнению 

Сандры О,Нил понятие компенсационной системы включает в себя все, что сотрудники ценят в трудовых 

отношениях [2]. 

Для достижения высокой эффективности работы важно правильно интегрировать нематериальную 

мотивацию с материальными стимулами. Такой подход формирует устойчивую увлеченность работников, 

снижает текучесть кадров и, как следствие, способствует повышению доходности бизнеса. Вовлеченность 

сотрудников в улучшение рабочих процессов также немаловажна.  

Разделение мотивации на прямые и косвенные факторы позволяет более четко определить, как именно 

они влияют на трудовую деятельность. Прямые факторы, например, премии за выполнение задач, оказывают 

непосредственное воздействие на результативность работы. Напротив, косвенные факторы, такие как 

создание комфортных условий труда, формируют общее восприятие работником своей роли в компании, что 

также может оказать значительное влияние на производительность. Важно отметить различие между 

понятием мотивации и стимулирования. Мотивация считается более стратегическим процессом, 

ориентированным на глубокие внутренние ценности работников, в то время как стимулирование является 

набором тактических мер, направленных на достижение краткосрочных результатов. Эффективная система 

управления мотивацией должна учитывать этот аспект, сочетая оба подхода для достижения синергии.  

Элементы мотивации могут быть представлены через систему ключевых показателей эффективности 

(KPI), которая позволяет оценивать вклад каждого сотрудника в достижение общих целей компании. 

Применение KPI дает возможность адаптировать методы мотивации к потребностям работников, что 

способствует повышению их удовлетворенности и результата, который они могут принести.  

Данный анализ предполагает, что для успешного управления мотивацией персонала необходимо 

уделять внимание индивидуальным особенностям сотрудников. Руководство должно активно 

интересоваться внутренними факторами, которые влияют на мотивацию работников, чтобы адаптировать 

свою систему управления к конкретным условиям. Внедрение эффективной системы мотивации 

способствует не только высокому уровню производительности труда, но и общему успеху организации. Это 

обеспечивает как достижение стратегических целей компании, так и создание позитивной атмосферы, 

способствующей развитию и прогрессу каждого сотрудника. 

В управлении персоналом важность теорий мотивации трудно переоценить. Понимание потребностей 

и механизмов, стимулирующих работников, позволяет менеджерам разрабатывать эффективные 

управленческие стратегии. На протяжении многих десятилетий выдающиеся ученые и опытные практики 

разрабатывали разнообразные теории и уникальные подходы к мотивации, стремясь глубже проникнуть в 

суть человеческой природы и проанализировать факторы, которые влияют на людей и вдохновляют их на 

продуктивный труд, целеустремленность и достижение высоких результатов.  

 Среди наиболее известных теорий выделяются иерархия потребностей Абрахама Маслоу, теория С. 

Адамса, а также теории достижения и власти Давида Макклелланда. Каждая из них по-своему объясняет, 

какие факторы способствуют производительности и удовлетворенности работников. 

Теория иерархии потребностей – самая известная мотивационная теория, разработанная и созданная 

американским психологом Абрахамом Маслоу. А. Маслоу разработал свою концепцию, опираясь не на 

эмпирические исследования или опросы, а на субъективные выводы, сделанные при изучении биографий 

выдающихся личностей, таких как Томас Джефферсон, Авраам Линкольн и Альберт Эйнштейн.  

Пирамида Маслоу делит потребности на несколько уровней — от физиологических, таких как еда, 

жильё и безопасность, до более высоких потребностей, таких как творчество и самореализация. Эта модель 

широко используется для понимания мотивации сотрудников и их потребностей на разных этапах карьеры. 

Только пройдя все уровни, личность способна достичь самореализации. Пока человек не удовлетворит 

базовые простейшие потребности, он не будет (и не сможет) испытывать потребности следующих 

уровней[3]. 

Теория Макклелланда выделяет три ключевые потребности: потребность в достижении, в власти и в 

принадлежности. Работники с высокой потребностью в достижении стремятся к успеху и ставят себе 

высокие цели. Фокус на власти может привести к стремлению занимать руководящие позиции, в то время 

как потребность в принадлежности делает акцент на командном взаимодействии и дружеских отношениях на 

работе [4]. Успешные компании используют эти идеи для разработки личных планов развития сотрудников. 
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Теория справедливости, разработанная Джоном Стейси Адамсом, также занимает важное место в 

исследованиях мотивации и организационного поведения. В данной теории рассматриваются два ключевых 

параметра: вклад сотрудника и получаемое им вознаграждение.  

Теория С. Адамса основывается на предположении, что работники стремятся к честному и 

справедливому вознаграждению за свой труд, а их мотивация и поведение на рабочем месте напрямую 

зависят от субъективного восприятия этой справедливости. Если сопоставление помогает выявить явную 

несправедливость (например, замечает, что его коллеге платят больше, несмотря на то, что  их работа и 

обязательства схожи), это вызывает у него внутренний дискомфорт и снижение мотивации. В результате, он 

может требовать повышения зарплаты, улучшения условий труда или карьерного роста, искать 

дополнительные источники дохода, сознательно регулировать свою производительность, либо принять 

решение об уходе из компании.  

Долговременное ощущение несправедливости негативно сказывается не только на самом сотруднике, 

но и на атмосфере в коллективе, а также на общей эффективности организации. Недооценённые работники 

теряют заинтересованность в достижении целей компании, что может привести к снижению продуктивности 

и росту текучести кадров. 

Современные подходы к управлению мотивацией требуют учета не только ожиданий работников, но и 

быстроизменяющейся среды. Адаптивные стратегии мотивации могут включать гибкость в условиях работы, 

возможность профессионального обучения и развития, а также индивидуализированные подходы к каждому 

сотруднику. Это позволяет развивать более открытые и доверительные отношения в команде и способствует 

улучшению производительности и вовлеченности работников. 

Каждая из этих теорий предоставляет уникальные инструменты и подходы к пониманию и улучшению 

мотивации персонала. Ответственные работодатели, осознавая разнообразие потребностей своих 

сотрудников, способны создать более гармоничную и продуктивную рабочую атмосферу, что, в свою 

очередь, приводит к повышению общей эффективности организации. 

В основе успешного управления персоналом лежит глубокое понимание мотивации сотрудников и 

качественное применение методов стимулирования. Эффективность работы предприятия напрямую зависит 

от того, насколько мотивированы его работники, насколько они вовлечены в процесс и стремятся к 

достижению общих целей. 

Основные методы принято разделать на 3 группы: 

1)Административные – основаны на требовании дисциплинированного труда, осознании 

ответственности перед организацией, а также стремлении каждого сотрудника к профессиональному 

развитию. В организациях, где применяют на практике данные методы управления, обычно действует 

строгая иерархия, в которой на каждом низшем уровне сотрудникам дается меньше свободы в принятии 

решений [5]. Эти методы наиболее широко применяются в государственной системе управления персоналом, 

однако также используются и в частном секторе. 

К преимуществам данного метода можно отнести: позволяет легко выявлять сотрудников, не 

справляющихся со своими обязанностями, наиболее эффективно внедряется в производственные и 

логистические отрасли. 

Недостатки представленного метода: недостаточная ориентированность на творческую деятельность, 

высокий уровень текучести кадров из-за снижения мотивации и морального духа сотрудников. 

К отличительным чертам административной модели управления персоналом относятся: чёткая 

регламентация процессов и детализированные должностные инструкции, оперативное руководство 

посредством приказов и распоряжений, стандартизированный документооборот, использование методов 

негативного воздействия, таких как штрафы и выговоры. 

2) Экономические – включают материальное вознаграждение, такое как заработная плата, премии, 

штрафные санкции и другие финансовые стимулы. 

В современных рыночных условиях экономические методы управления персоналом занимают особое 

место, поскольку они основаны на применении актуальных экономических законов и направлены на 

материальное стимулирование сотрудников.  

Основным инструментом экономического воздействия на сотрудников является финансовое 

поощрение, ориентированное на достижение заданных целей или выполнение определённых нормативов, 

после чего сотрудник получает денежное вознаграждение за проделанную работу. 

Таким образом, экономические методы стимулирования играют ключевую роль в формировании 

вовлечённости сотрудников и их долгосрочной мотивации, оказывая значительное влияние на их 

преданность интересам организации. 

3) Социально-психологические – направлены на создание комфортных условий труда и поддержку 

сотрудников, включая добровольное медицинское страхование, предоставление путёвок в санатории, 

компенсацию транспортных расходов или служебный автомобиль, а также систему поощрений (грамоты, 

награды). Они включают признание заслуг, корпоративную культуру, командную работу, участие в 

принятии решений и развитие неформальных лидеров. Эти методы способствуют формированию 

лояльности, улучшению настроя сотрудников и повышению их мотивации без прямого материального 

стимулирования. 
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Как и два предыдущих метода, социально-психологические методы оказывают воздействие в 

управлении и мотивации персоналом организации, поддерживают и улучшают деловой климат компании и 

базируются на социально-психологических методах. Данные методы опираются на фундаментальные 

исследования научных деятелей и достижения в области психологии и социологии. При внедрении их в 

управленческую структуру предприятия можно достичь минимизации личностных конфликтов [6].  

В управленческой практике обычно сочетают различные методы, комбинируя их для достижения 

наилучших результатов. Для эффективной мотивации персонала важно задействовать все три группы 

методов в управлении компанией. Следует заметить, что культуры различных организаций могут 

отличаться, и подходы к нематериальной мотивации также могут варьироваться. Внешние факторы, такие 

как индустриальные стандарты и рыночные условия, влияют на выбор методов мотивации. Поэтому 

компании важно не только изучать опыт других, но и развивать собственные компетенции в этой области.  

Таким образом, можно сказать, что управление мотивацией персонала является сложным и 

многогранным процессом, требующим внимательного подхода и постоянного анализа. Создание 

профессиональной системы мотивации, которая учитывает специфику деятельности организации и 

соответствует современным теоретическим моделям, является залогом успешного функционирования 

предприятия. Важно, чтобы каждая организация стремилась к постоянному совершенствованию своих 

систем мотивации, адаптируя их к меняющимся условиям рынка и потребностям сотрудников. 

 Для улучшения системы мотивации необходимо выявить существующие проблемы ее 

функционирования. Эффективный подход к решению данных вопросов подразумевает детальный анализ 

текущих практик и выработку новых решений, соответствующих современным реалиям ведения бизнеса. 

Например, использование инновационных методов и техник, таких как agile-подходы, может существенно 

повысить вовлеченность и заинтересованность сотрудников  Важно, чтобы они чувствовали себя частью 

команды, где их мнения и идеи учитываются на всех уровнях. 

В заключении, хотелось бы отметить, что мотивация является неотъемлемой частью управления 

персоналом, и ее правильная организация может значительно повысить эффективность работы сотрудников 

и, как следствие, всей организации. Понимание мотивации как процесса, который побуждает человека к 

действию, является ключевым для формирования эффективной системы управления. Различные теории 

мотивации, такие как теория потребностей Маслоу, С. Адамса помогают объяснить, какие факторы влияют 

на мотивацию сотрудников и как они могут быть использованы для создания более эффективной рабочей 

среды. Всё это позволит не только повысить уровень удовлетворенности работников, но и значительно 

улучшить общие результаты деятельности компании, что в конечном итоге приведет к ее устойчивому 

развитию и конкурентоспособности на рынке. 
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Для экономистов и руководителей ключевым является анализ успешности и результативности 

деятельности предприятий. В условиях усиления конкуренции и изменчивости рыночной среды, детальный 

анализ работы компаний приобретает особую значимость [1, с.319]. Чтобы повысить эффективность, 

оптимизировать расходы и рационально использовать ресурсы, предприятиям необходимо применять 

передовые методы и инструменты анализа. 

Экономическая эффективность отражает способность компании эффективно использовать ресурсы 

для получения прибыли, то есть создавать добавленную стоимость и обеспечивать рост. Теоретически, этот 

показатель изучается с разных позиций, используя различные аналитические подходы. На практике, 

основное внимание уделяется конкретным методам и инструментам, позволяющим оценить эффективность 

работы. 

Анализ экономической эффективности базируется на двух основных формулах:  

—  экономическая эффективность = результаты/затраты; 

—  экономическая эффективность = затраты/результат. 

Первая модель, ориентирована на максимизацию отдачи от вложенных средств. Она оценивает, 

насколько успешно компания преобразует свои затраты (финансовые и операционные) в доходы (выручку, 

прибыль и т.д.), стремясь к наилучшим результатам. Вторая модель, сосредоточена на минимизации 

издержек. Она оценивает, сколько ресурсов (денег, времени, труда) компания тратит на получение каждой 

единицы продукции или услуги, стремясь к минимальным затратам [2, с.87]. 

Экономические показатели эффективности служат двум ключевым целям: они помогают оценить 

результаты уже завершенной работы и служат основой для разработки планов на будущее. Хотя эти 

показатели фиксируют результаты деятельности на определенный момент, их значение трудно переоценить. 

Они предоставляют руководителям объективную информацию, необходимую для принятия обоснованных 

управленческих решений. 

Оценка экономической эффективности всегда ориентирована на достижение будущих целей, но 

опирается на анализ прошлых результатов и их актуальность в текущий момент. Таким образом, общая 

эффективность предприятия определяется объемом произведенной продукции за определенный период. 

Экономическая эффективность, по сути, показывает, насколько хорошо мы используем ресурсы для 

достижения цели. Она измеряется как отношение полученного результата к тем ресурсам, которые мы 

потратили для его получения. Для оценки экономической эффективности применяются различные методы, 

например: 

— показатели рентабельности (ROA, ROE, ROS) — показывают прибыльность компании в 

зависимости от активов, капитала и прибыли;  

— коэффициент операционной эффективности — отражает, насколько эффективно компания 

управляет своими затратами для получения прибыли [2, с.90];  

— показатели производительности труда — оценивает эффективность использования трудовых 

ресурсов; 
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— коэффициент ликвидности к платежеспособности — измеряет способность компании выполнять 

свои краткосрочные и долгосрочные обязательства [3, с.201];  

— чистая приведенная стоимость (NPV) и внутренняя норма доходности (IRR) — используются для 

оценки привлекательности инвестиций. 

Проведем детальный обзор основных финансовых показателей, используемых для анализа 

эффективности деятельности организации (Таблица 1). 

 

Таблица 1 – Ключевые показатели оценки финансовой и экономической эффективности организации 

 
Показатель Описание Формула 

Рентабельность активов 

(ROA) 

Показывает эффективность использования 

активов для получения прибыли. 
𝑅𝑂𝐴 =

Чистая прибыль

Ср.активы
*100% 

Рентабельность 

собственного капитала 

(ROE) 

Оценивает доходность собственного капитала. 𝑅𝑂Е =
Чистая прибыль

Ср.  Собственый капитал
*100% 

 

Рентабельность продаж 

(ROS) 

Определяет, какая доля выручки 

превращается в прибыль. 
𝑅𝑂𝑆 =

Операционная прибыль

Выручка
*100% 

Коэффициент 

операционной 

эффективности 

Характеризует управление затратами для 

получения прибыли. 
КОЭ =

Операционная прибыль

Операционные расходы
 

Производительность 

труда 

Оценивает эффективность использования 

трудовых ресурсов. 
П =

Выручка

Численность персонала
 

Чистая приведенная 

стоимость (NPV) 

Показывает чистую стоимость будущих 

денежных потоков с учетом дисконтирования. 
𝑁𝑃𝑉 = ∑

𝐶𝐹𝑡

(1 + 𝑟)𝑡
− 𝐼0 

Внутренняя норма 

доходности (IRR) 

Дисконтированная ставка, при которой NPV 

становится нулем. 
∑

𝐶𝐹𝑡

(1 + 𝐼𝑅𝑅)𝑡
− 𝐼0 = 0 

Коэффициент текущей 

ликвидности 

Способность компании покрыть 

краткосрочные обязательства. 
КТЛ=

Оборотные активы

Краткосрочные обязательства
 

 

Коэффициент быстрой 

ликвидности 

Оценивает способность компании погашать 

краткосрочные обязательства без учета 

запасов. 

КБЛ=
Оборотные активы−Запасы

Краткосрочные обязательства
 

Коэффициент 

абсолютной 

ликвидности 

Доля краткосрочных обязательств, которые 

можно покрыть немедленно. 
КАЛ=

Денежынес средства

Краткосрочные обязательства
 

Коэффициент 

финансовой 

независимости 

Показывает, какая часть активов 

финансируется за счет собственного капитала. 
КФН=

Собственный капитал

Валюта баланса 
 

Коэффициент 

маневренности 

Оценивает долю собственного капитала, 

доступного для финансирования текущей 

деятельности. 

КМ=
Оборотный капитал

Собственный капитал
 

Коэффициент 

финансирования 

Соотношение собственного и заемного 

капитала. 
КФ=

Собственный капитал

Заемный капитал
 

 

Коэффициент 

финансовой активности 

Показывает зависимость компании от 

заемных средств. 
КФА=

Общий капитал

Собственый капитал
 

Коэффициент деловой 

активности 

Характеризует скорость оборота активов. КДА=
Выручка

Средние активы
 

 

Современные компании используют широкий набор инструментов для оценки своей экономической 

эффективности. Этот инструментарий охватывает как традиционные, проверенные временем методики, так и 

инновационные решения. Анализ строится на сочетании классических финансовых инструментов и 

передовых методик. Основные методы оценки включают: 

— финансовый анализ — оценка финансового состояния компании на основе анализа финансовой 

отчетности (баланс, отчет о прибылях и убытках, отчет о движении денежных средств), расчет финансовых 

коэффициентов и анализ динамики показателей; 

— экономические и математические модели — использование математических моделей для 

прогнозирования и оптимизации бизнес-процессов, включая стохастический анализ, регрессионные модели 

и линейное программирование; 

— сбалансированная система показателей (BSC) — стратегический инструмент, охватывающий 

финансовые, клиентские, внутренние бизнес-процессы и аспекты обучения и развития; 

— бенчмаркинг — сравнительный анализ, позволяющий оценить эффективность компании путем 

сопоставления с лучшими отраслевыми практиками и конкурентами; 

— swot-анализ — метод стратегического планирования, определяющий сильные и слабые стороны 

компании, а также возможности и угрозы внешней среды; 

— большие данные и предиктивная аналитика — использование больших объемов данных для 

выявления закономерностей и прогнозирования будущих показателей эффективности. 
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Для оценки экономической эффективности бизнеса применяются как традиционные, так и 

современные методы. Каждый из них обладает своими достоинствами и недостатками, которые следует 

учитывать при выборе оптимального инструмента анализа. 

Традиционные подходы, такие как финансовый анализ, расчет финансовых коэффициентов и 

показатели рентабельности, обеспечивают проверенную временем оценку устойчивости и прибыльности 

компании. Однако они часто не учитывают динамические изменения во внешней среде и нематериальные 

активы. 

Современные методы, включая систему сбалансированных показателей (BSC), анализ больших 

данных и прогнозное моделирование, позволяют получать более комплексное представление об 

экономической эффективности. Они учитывают не только финансовые, но и нефинансовые факторы, а также 

используют цифровые технологии для обработки больших объемов информации [4, с.22]. 

Сравнительный анализ классических и современных методов помогает выявить их сильные и слабые 

стороны, а также определить наиболее подходящий подход в зависимости от специфики бизнеса и целей 

анализа (Таблица 2). 

 

Таблица 2 – Сравнительный анализ традиционных и современных методов 
Методы оценки Преимущества Ограничения 

Традиционные методы 

оценки 

Простота применения, расчеты основаны на 

доступных бухгалтерских данных. 

Относительная наглядность, коэффициенты 

позволяют быстро оценить финансовое состояние 

компании. 

Не требуют сложных вычислений и 

специализированного программного обеспечения. 

 

Ограниченность анализа, коэффициенты 

фиксируют текущее финансовое 

положение, но слабо учитывают 

долгосрочные перспективы и внешние 

факторы. 

Недостаточная гибкость, не позволяют 

эффективно оценивать сложные 

взаимосвязи в бизнесе. 

Низкая прогностическая способность, 

мало пригодны для предсказания будущих 

тенденций. 

Современные методы 

оценки 

Учет комплексных факторов, позволяют 

анализировать не только финансовые, но и 

нефинансовые показатели (инновации, 

удовлетворенность клиентов, внутренние бизнес-

процессы). 

Высокая точность, современные технологии 

обеспечивают детализированный анализ на 

основе больших объемов данных. 

Возможность прогнозирования, аналитические 

модели помогают выявлять тенденции и 

прогнозировать результаты деятельно 

Высокая сложность: требует 

значительных вычислительных 

мощностей и профессиональных знаний в 

области аналитики и ИТ. 

Дорогостоящая реализация: внедрение Big 

Data-аналитики и BSC требует инвестиций 

в программное обеспечение и обучение 

персонала. 

Зависимость от качества данных: ошибки 

или недостаточность данных могут 

приводить к искажению результатов 

анализа. 

 

Традиционные методы, основанные на финансовом анализе и расчете коэффициентов, обеспечивают 

простоту и простоту расчетов, что делает их более подходящими для четкой оценки текущего положения 

компании. Однако их отсутствие гибкости и предсказуемости ограничивает их использование в 

долгосрочном стратегическом управлении. 

Современные методы, такие как сбалансированная система показателей (BSC), анализ больших 

данных и предиктивное моделирование, позволяют учитывать множество факторов, прогнозировать 

результаты и оптимизировать бизнес-процессы. Однако их реализация требует значительных финансовых 

ресурсов, специализированной экспертизы и технической инфраструктуры.  

Наиболее эффективным подходом к оценке экономической эффективности является использование 

комбинации традиционных и современных методов. Их сочетание позволяет объективно и прозрачно 

оценить эффективность деятельности компании, ее адаптивность к изменяющимся рыночным условиям и 

повышение конкурентоспособности. 
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MANIPULATIVE TECHNOLOGIES AS A CHALLENGE FOR MODERN JOURNALISM 

 

Abstract: This paper examines manipulative technologies in modern journalism and their impact on public 

opinion. Through a comparative analysis of domestic and foreign media examples and the study of digital media 

platforms, the results indicate that these technologies play a significant role in shaping public attitudes and decision-

making. The paper highlights the negative effects of these technologies on the accuracy and credibility of news and 

proposes solutions to counteract them, including the enhancement of media literacy and the promotion of critical 

thinking. 
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Аннотация: В данной статье рассматриваются манипулятивные технологии в современном 

журналистике и их влияние на общественное мнение. С помощью сравнительного анализа примеров 

отечественных и зарубежных СМИ, а также исследования цифровых медиа-платформ, результаты 

показывают, что эти технологии играют значительную роль в формировании общественных настроений и 

принятии решений. В статье подчеркивается негативное влияние этих технологий на точность и 

достоверность новостей, а также предлагаются способы борьбы с ними, включая повышение 

медиаграмотности и развитие критического мышления. 

Ключевые слова: манипулятивные технологии, журналистика, медиаграмотность, общественное 

мнение, фейковые новости. 

 

Реферат: Бұл мақала қазіргі заманғы журналистикадағы манипулятивті технологиялар мен олардың 

қоғамдық пікірге әсерін зерттейді. Ішкі және шетелдік БАҚ мысалдарының салыстырмалы талдауы мен 

цифрлық медиа платформаларын зерттеу арқылы нәтижелер бұл технологиялардың қоғамдық көзқарастар 

мен шешім қабылдауда маңызды рөл атқаратынын көрсетеді. Мақала бұл технологиялардың жаңалықтардың 

дәлдігі мен сенімділігіне теріс әсерін атап өтіп, оларды қарсы күресу үшін медиа сауаттылығын арттыру 

және сындарлы ойлауды дамыту сияқты шешімдерді ұсынады. 

Кілт сөздер: манипулятивті технологиялар, журналистика, медиа сауаттылығы, қоғамдық пікір, 

жалған жаңалықтар 

 

INTRODUCTION  

The relevance of this topic is determined by the realities of the digital age, in which mass media has become a 

key tool for managing public consciousness. The growing volume of information, rapid technological development, 

and global internet expansion have intensified the media’s influence on shaping public opinion, creating favorable 

conditions for the use of manipulative technologies [1].  

Manipulations in the media space have become an integral part of the modern information environment. Fake 

news, targeted disinformation campaigns, clickbait headlines, and hidden advertising are all examples of methods 

used to influence mass consciousness. In the context of increasing information saturation, the audience becomes 

more vulnerable to such influences [2]. Studying these technologies helps identify how they work and propose 

effective countermeasures.  

The visual component of media content is of particular importance. Information presented in an entertaining 

format reduces the level of critical perception and complicates the recognition of manipulations. As a result, serious 

social and political issues are perceived as part of a show, threatening the objectivity of perception and the formation 

of an informed public opinion [3].  

Technological innovations, including social media algorithms, artificial intelligence systems, and automated 

content creation, expand the arsenal of manipulative tools. Personalization algorithms allow information to be 

distributed based on users’ individual preferences, making the impact on the audience more precise and covert.  

Thus, the study of manipulative technologies in the media acquires not only theoretical but also practical 

significance. Understanding the nature of these processes contributes to enhancing media literacy, developing critical 

thinking, and building society's resilience to informational threats. As a result, strategies can be developed to counter 

manipulations, aimed at protecting public opinion and ensuring information security on a global scale.  

 

https://adilet.zan.kz/rus/docs/V1400009349?utm_source=chatgpt.com
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Goal  

To study manipulative technologies in modern media and their impact on the audience.  

Objectives:  

1. Clarify the concept of manipulative technologies.  

2. Study the mechanisms of manipulation in journalism.  

3. Conduct a comparative analysis of domestic and foreign examples.  

4. Develop recommendations for countering manipulations.  

Object:  

Modern journalism.  

Subject:  

Manipulative technologies and their use in the media.  

Hypothesis:  

Manipulative technologies undermine trust in journalism but can be neutralized through increased media 

literacy.  

Research Methods  

Manipulative technologies in journalism involve hidden methods of influencing audience perception, 

including framing, biased information presentation, fact distortion, and the use of emotionally charged content. 

Modern research highlights several key aspects:  

1. Formation of Public Opinion:  

Media manipulation often exploits cognitive vulnerabilities such as confirmation bias and trust in authority 

figures. For example, news framing changes emphasis to evoke a specific emotional response from the audience 

(Entman, 1993).  

2. Disinformation and Fake News:  

Digital platforms amplify the spread of manipulative content. Research confirms that social media algorithms 

contribute to the promotion of polarizing and manipulative materials [4].  

3. Technologies and Automation:  

The use of algorithms to create and distribute manipulative messages, including bots and deepfakes, poses 

challenges for journalism. Automated manipulative technologies allow mass influence on the audience at minimal 

cost [5].  

4. Role of Journalists:  

Journalists face the challenge of not only exposing manipulations but also retaining their audience, leading to 

a conflict between commercial and ethical aspects of the profession [6].  

Thus, modern journalism must adapt to the challenges of manipulative technologies by implementing fact-

checking methods, data analysis, and enhancing audience media literacy.  

 

METHODOLOGY:  

Material Selection:  

Articles from popular news portals with apparent emotional coloring were selected.  

Analysis Criteria:  

Use of Framing: Emphasis on specific aspects of events.  

Emotional Language: Hyperbole, epithets.  

Fact Distortion: Incomplete data or manipulation.  

Reference to Authorities: To strengthen the impact.  

Preliminary Findings:  

Over 60% of the analyzed materials use emotionally charged language.  

In 35% of cases, framing aimed at shaping a specific opinion was identified.  

About 20% of articles contain manipulative headlines that contradict the content.  

Recommendations:  

1. Strengthen publication quality control through fact-checking.  

2. Train journalists in media ethics techniques to minimize manipulations.  

3. Enhance audience media literacy to recognize manipulative techniques.  

Qualitative Research Methods:  

1. Content Analysis:  

Analyze the use of emotionally charged language, fact distortion, framing, and authority citation.  

2. Interviews:  

Conduct interviews with journalists and editors to study the motives behind using manipulative technologies.  

Qualitative research helps understand how and why manipulative technologies are used and identify their key 

goals — attracting attention, increasing traffic, and promoting specific interests.  

Quantitative Research Methods:  

1. Surveys:  

Conduct surveys among readers to determine trust levels in the media and perceptions of manipulations.  

2. Statistical Analysis:  
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Count the share of materials with manipulative elements (e.g., hyperbole, provocative headlines) from a 

sample of 100 articles. 

 The quantitative approach helps assess the problem's scale and identify the relationship between manipulation 

use and audience response (e.g., increased views). 

Combined Approach: 

Combining qualitative and quantitative research methods helps evaluate the impact of manipulative 

technologies and develop recommendations for improving journalistic ethics. 

Chapter 1. Manipulative Technologies in Journalism 

1.1 Literature Review on Manipulative Technologies in Journalism 

Manipulative technologies in journalism are a crucial aspect of media literacy, focusing on methods used to 

influence public opinion through the media. These technologies rely on psychological, cognitive, and informational 

techniques that can alter audience perception. Both domestic and foreign research in modern academic literature 

explores the analysis of these technologies. 

1. Domestic Studies 

In Kazakhstan, researchers note the use of media for mass consciousness manipulation. In the article “Media 

as a Factor of Mass Consciousness Manipulation” by G.K. Abdigalieva and B. Toktarov (2012), the authors examine 

how mass media shapes society’s value orientations. They emphasize that modern media not only informs but also 

actively transforms individuals' inner worlds by introducing specific behavioral standards and values. 

The authors particularly focus on the negative aspects of mass consciousness manipulation through the 

promotion of specific behavioral patterns that control and alter individuals' spiritual lives. They argue that this 

situation creates an ambiguous evaluation of the role of media: on the one hand, media increases individuals’ 

awareness of the surrounding world; on the other hand, it serves as a factor that manipulates the masses’ 

consciousness. Another study by Kazakhstani authors, “Manipulative Aspects of Sensationalism in Journalistic 

Texts” by S. N. Velitchenko (2023), analyzes manipulation techniques in the Kazakhstani press. The following 

techniques are examined: 

Framing — highlighting specific aspects of an event to form a desired interpretation. 

Emotional Coloration — using emotionally charged words to increase the impact on readers. 

Stereotype Creation — reinforcing persistent images through repeated messages. 

These methods allow journalists to shape public opinion and influence societal attitudes based on the political 

and economic context [7]. 

2. Foreign Studies: Jacques Ellul and Neil Postman 

Jacques Ellul, in his book “Propaganda: The Formation of Men's Attitudes” (1965), discusses propaganda as a 

systematic influence on mass consciousness. Ellul argues that manipulative technologies include: 

Creating the Illusion of Truth — presenting biased information as objective truth. 

Using Mass Communication Tools — strengthening influence through constant information repetition [8].  

Neil Postman, in his work “Amusing Ourselves to Death” (1985), describes how the media turns information 

into entertainment, reducing the audience's ability to think critically. This creates favorable conditions for 

manipulation. Postman highlights:  

Devaluation of Content — important news is often presented in an entertaining format, losing its 

informational value.  

Information Overload — an abundance of news leads to an inability to distinguish between important and 

insignificant information. 

3. Modern Studies: Vosoughi et al. (2018)  

Modern studies, such as the work of Vosoughi et al. (2018), show that false news spreads faster than truthful 

information on social media. This is driven by algorithms aimed at increasing user engagement. Key findings 

include:  

Algorithmic Bias — social media platforms enhance manipulation by promoting sensational news.  

Social Influence — users often trust information from familiar sources without verifying its accuracy [9].  

Counteracting Manipulative Technologies  

According to the Media Literacy Handbook (2019), countering manipulation in the media involves the 

following approaches:  

1. Critical Thinking — developing the ability of audiences to analyze information sources and detect bias.  

2. Media Literacy — training in skills for searching, evaluating, and analyzing media content.  

3. Fact-Checking — verifying the accuracy of news using reliable sources.  

1.2 Key Concepts: Manipulation, Media Effects, Cognitive Impact  

Manipulation:  

Manipulation refers to the covert influence on a person’s behavior, thoughts, or perception aimed at achieving 

a specific goal, often without the individual’s awareness. In journalism, manipulation manifests through framing, 

selective presentation of facts, and the use of emotionally charged language.  

Media Effects:  

Media effects describe the impact of media content on audience perception and behavior. Media effects theory 

includes concepts such as:  
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Agenda-Setting Effect: Media shapes audience priorities by emphasizing specific issues.  

Cultivation Theory: Media exposure influences audience worldviews over time, shaping their understanding 

of reality.  

Cognitive Impact:  

Cognitive impact focuses on the media’s influence on cognitive processes such as attention, memory, and 

judgment. It exploits cognitive biases, including the confirmation bias and emotional response tendencies.  

Methodology: Content Analysis and Discourse Analysis  

1. Content Analysis: 2.1 Experience of Foreign Media in Using Manipulations  

Content analysis is a quantitative and qualitative research method used to study texts and media materials. It 

helps identify manipulative techniques such as:  

Framing: Emphasizing specific aspects of events to shape interpretation.  

Hyperbolization: Using emotionally intense language.  

Data Incompleteness: Omitting critical information or  

Chapter 2: Comparative Analysis of Manipulations in Foreign and Kazakhstani Media  

2.1 Experience of Foreign Media in Using Manipulations 

A comparative analysis of how foreign media use manipulative technologies reveals significant differences in 

media systems and their influence on narratives. A key area of analysis is the role of media framing in shaping public 

opinion, especially during international conflicts or crises.  

For example, studies comparing the coverage of events by U.S. and Chinese media show stark differences in 

framing. U.S. media often depict issues such as environmental pollution or scandals negatively, emphasizing 

governmental failures, while Chinese media typically focus on solutions and present their government in a more 

positive light [10].  

Moreover, the concept of transnational media framing complicates this picture even further. Media in different 

countries often adopt various frames to align with their national context, influenced by political ideologies and 

cultural factors. This is particularly evident  

2.2 Features of Manipulations in Kazakhstani Media  

in how Western and non-Western media frame international news events, demonstrating how media systems 

— whether in democratic or authoritarian environments — manipulate narratives to align with internal interests [11].  

Such comparative studies highlight that media manipulation involves not only content control but also 

strategic framing and selective emphasis on specific issues, reflecting broader political and ideological goals.  

Manipulative technologies in Kazakhstani media operate within a complex interaction of state control, digital 

innovations, and shifting public perceptions. The government maintains considerable control over traditional media 

channels, limiting the scope of content and making it susceptible to manipulations in the form of selective coverage 

or agenda-setting.  

However, the growth of digital platforms has provided space for more diverse and independent voices, despite 

ongoing restrictions. During periods of political unrest, such as the January 2022 protests, the government's reliance 

on digital repression became evident when social media platforms and internet access were disrupted to control 

information flow. This highlights the use of digital media as a tool for both manipulation and suppression in 

Kazakhstan [12].  

Additionally, Kazakhstani media often resort to framing and emotional appeals to guide public opinion, 

reflecting the broader trend of media manipulation observed in both traditional and digital environments. This 

dynamic challenges journalistic integrity and the ability to provide impartial news coverage in the face of political 

pressure and the influence of powerful media owners.  

Case Study: News Portals (Tengrinews.kz)  

In recent years, Tengrinews.kz has reported on various incidents illustrating how media can potentially use 

manipulative techniques through sensational coverage or framing that affects public perception.  

For instance, news stories about incidents involving toxic poisonings in schools or criminal activity often use 

emotionally charged headlines or focus on the personal aspects of victims and perpetrators. These examples of 

sensationalism or selective framing can shape how the audience understands events. Such content reflects how 

media, intentionally or not, can manipulate public emotions and cognitive reactions by selecting and emphasizing 

specific story aspects.  

Additionally, some articles demonstrate the use of emotional language or emphasis on shocking facts to grab 

attention, highlighting how media can distort public interpretation. Focusing on crises or negative aspects plays into 

the audience's fears, a common manipulation tactic in the media.  

Tengrinews.kz, like many news platforms, demonstrates the complexities of media practices in Kazakhstan. 

While some stories may be well-balanced, others underline the media's role in shaping narratives, reinforcing 

stereotypes, and influencing opinions through rhetorical and visual strategies.  

Social Media Platforms (Instagram, Facebook)  

Social media platforms such as Instagram and Facebook have become primary channels for information 

dissemination but also serve as tools for various manipulative technologies. Here’s how these platforms contribute to 

shaping public perception and spreading disinformation:  

1. Echo Chambers and Filter Bubbles:  
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Both Facebook and Instagram use algorithms to personalize user content, creating «echo chambers» — 

environments where people are repeatedly exposed to information that aligns with their existing beliefs. This can 

reinforce biases and promote polarizing content. Studies have shown that these algorithms prioritize emotionally 

charged content, which is often more manipulative because it triggers user reactions and engagement.  

2. Manipulation through Visual Effects and Narratives:  

Instagram, with its focus on images, and Facebook, combining text and multimedia, rely heavily on visuals to 

capture attention. Images can be easily manipulated to provoke strong emotional reactions. For example, photos or 

videos may be taken out of context, selectively framed, or paired with misleading captions to influence viewers' 

perceptions. The «Stories» format on Instagram is especially suitable for short, impactful messages that can distort 

the audience’s understanding.  

3. Influencers and Sponsored Content:  

On both platforms, influencers and sponsored content play a significant role in shaping consumer opinions 

and behavior. Paid advertisements can subtly manipulate users by appearing as organic content, bypassing critical 

evaluation. This phenomenon is especially common on Instagram, where influencers promote products, lifestyles, or 

ideologies that may not be immediately recognized as paid endorsements.  

4. Disinformation and Fake News:  

Both Facebook and Instagram have faced criticism for facilitating the spread of fake news. The viral nature of 

these platforms allows false or manipulative content to reach a wide audience quickly. Despite fact-checking efforts, 

disinformation remains a challenge due to the speed of its spread. This is particularly evident in political contexts, 

where targeted advertising and disinformation campaigns can manipulate public opinion.  

5. Behavioral Targeting:  

Advertisers and media outlets use behavioral targeting methods to deliver personalized content based on users' 

online behavior. This can be highly manipulative, using personal data to create stories or advertisements that 

resonate with individual vulnerabilities, fears, and desires.  

Chapter 2: Manipulative Technologies in New Media  

3.1 Material Analysis: Comparison of Publications on News Portals and Social Networks  

The dynamics of information dissemination on news portals and social networks differ significantly in terms 

of content presentation, audience engagement, and susceptibility to manipulative technologies. Below is a 

comparative analysis:  

1. Content Structure and Presentation  

News Portals:  

News agencies like Tengrinews.kz adhere to journalistic standards, often offering comprehensive coverage, 

verified sources, and a more formal, structured presentation. Articles on news portals tend to be longer, with detailed 

analysis and multiple perspectives. Content is typically edited and fact-checked, though still prone to editorial bias 

depending on the agency's ownership and political views.  

Social Networks:  

Platforms like Instagram and Facebook promote shorter, more visual content. Stories, photos, or videos often 

dominate, focusing on emotional appeal or sensational angles. Content is less likely to be fact-checked, and its 

quick-consumption style means users often engage with headlines or images without delving into the full story. The 

viral nature of these platforms facilitates the rapid spread of misinformation.  

2. Audience Engagement and Interaction  

Algorithms are designed to boost posts that attract the most attention, regardless of factual accuracy. As a 

result, posts triggering strong emotional reactions (e.g., outrage or fear) are more likely to go viral.  

3. Manipulative TechniquesNews Portals:  

While some online news outlets use manipulative technologies (such as framing or selective emphasis) to 

serve specific narratives, they are still more likely to follow editorial guidelines and journalistic ethics, making them 

relatively more accountable. However, political or corporate ownership can influence how news is presented.  

Social Networks:  

Social networks, particularly Instagram and Facebook, are highly vulnerable to manipulation. Content is often 

optimized for maximum engagement, sometimes at the expense of factual accuracy. Influencers, paid posts, and 

targeted advertising manipulate emotions and behavior, subtly shaping public opinion in favor of specific ideologies 

or products. Algorithms also boost sensational content, creating echo chambers and reinforcing biases.  

4. Speed and Information DisseminationNews Portals:  

News portals can provide in-depth, comprehensive coverage, though they often take longer to report breaking 

news due to editorial processes. Their reach, while broad, is more limited compared to social networks.  

Social Networks:  

Information on social networks can spread instantly, often without verification. This immediacy supports the 

rapid spread of both accurate and misleading information. As a result, social networks can become breeding grounds 

for rumors and misinformation.  

5. Credibility and ReliabilityNews Portals: 3.2 Identifying Manipulative Techniques: Contextual Framing 

and Emotional Triggers  
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Traditional news agencies, while not immune to bias, generally have editorial oversight, journalistic ethics, 

and professional standards aimed at maintaining trust. However, fake news and clickbait tactics still penetrate some 

outlets, especially those relying on sensationalism for revenue.  

Social Networks:  

Social media platforms, where anyone can publish content, suffer from a lack of accountability. The absence 

of editorial review means misinformation can easily spread. Despite efforts to fact-check and limit false content, fake 

news and manipulative messages remain a significant issue.  

Manipulative technologies in journalism can take various forms, often aimed at influencing or deceiving the 

audience by altering how stories are perceived. Two common manipulative  

techniques are contextual framing and emotional triggers, frequently used in media coverage, especially in 

sensational or biased reports.  

1. Contextual Framing (Contextual Substitution)  

Contextual framing involves altering the context or framing of information to change its meaning or 

interpretation, often leading to misleading or distorted narratives. This can be done through:  

Omitting Key Information: Leaving out critical facts that provide a more complete picture of an event.  

Selective Presentation of Facts: Highlighting only certain aspects to present a story in a particular light.  

Example:  

Headlines might emphasize a specific quote or statistic from an interview while ignoring broader context that 

could explain or balance the information. By doing this, journalists (or editors) can subtly shift audience 

interpretation without outright lying.  

This technique is frequently used in print and online journalism to align stories with particular ideological or 

political perspectives.  

2. Emotional Triggers  

Using emotional triggers is another powerful manipulative technique. It involves evoking strong emotional 

reactions in the audience, such as fear, anger, or sympathy, to influence public opinion or provoke certain behavior. 

Emotional triggers can take several forms:  

Sensational Headlines: Designed to spark curiosity or outrage, often distorting the story's tone.  

Dramatic Images or Videos: When paired with emotional language, they can intensify a story's emotional 

impact.  

Appeals to Moral Outrage or Victimization: Especially in cases of crimes, disasters, or social justice issues, 

emotional triggers can provoke strong reactions and encourage readers to take sides before fully understanding the 

issue.  

Example:  

When covering a tragic event like a terrorist attack or natural disaster, media outlets may choose particularly 

graphic images or use overly dramatic language to deepen the story's emotional impact. This manipulative technique 

not only stimulates engagement through likes, shares, and comments but also reinforces specific viewpoints or 

emotional responses.  

3. Impact on Journalism  

Such manipulative techniques are not limited to any single type of media. They are visible across various 

platforms, from traditional news agencies to social networks. For example:  

Contextual Framing: Seen in headlines suggesting that one political party is responsible for a specific event, 

even when a full story reveals a more complex set of factors or multiple involved parties.  

Emotional Triggers: Common in Facebook posts or Instagram stories where sensational headlines or shocking 

visuals are used to provoke instant viewer reactions, often with little regard for the truth.  

While these techniques can attract attention and increase readership, they also raise ethical concerns about 

journalism's role in maintaining public trust and providing balanced, fact-based reporting. As these practices become 

more widespread, media literacy becomes increasingly essential for audiences to critically evaluate the information 

they encounter and recognize emotional and contextual manipulations intended to shape public opinion.  

Conclusion: Contextual Framing and Emotional Triggers as Central Manipulative Techniques in Modern 

JournalismContextual framing and emotional triggers are central manipulative techniques in modern journalism, 

particularly on digital platforms. Understanding and identifying these tactics can help news consumers become more 

discerning and less susceptible to manipulated narratives  

Emotional Impact  

One of the most effective forms of manipulation in journalism is the use of emotional triggers. By evoking 

strong emotions such as fear, anger, or sympathy, the media can manipulate public perception and encourage specific 

reactions. This is especially effective in sensational headlines, visual materials, or dramatic narratives that exploit the 

audience's emotional response. Emotional appeals often outweigh logical evaluation, causing people to react 

impulsively rather than thoughtfully.  

Fact Distortion  

Fact distortion occurs when facts are selectively presented, taken out of context, or exaggerated to fit a 

specific narrative. This method of manipulation often goes unnoticed because it involves contextual framing — 

when the way information is presented creates a misleading impression.  
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Example:  

Selective reporting or omission of key facts leads to biased perspectives that shape how the audience 

interprets an event. This is particularly common in political reports or stories involving social conflicts.  

Audience Vulnerability to Manipulation  

The audience is especially vulnerable to manipulative techniques when exposed to visual triggers and 

contextual framing. Visual triggers such as shocking images, videos, or infographics provoke immediate emotional 

reactions, often clouding judgment.  

On platforms like Instagram or Facebook, where visual effects dominate, this manipulation is amplified 

because users typically engage with content quickly and with minimal analysis. Additionally, contextual framing in 

stories, headlines, or selective facts can create a distorted version of reality that the audience accepts without 

question.  

These types of manipulations take advantage of the fast-paced nature of digital media, where information is 

consumed quickly and often without critical thinking. As a result, the media’s ability to manipulate perception has 

become more powerful, especially through platforms encouraging emotional and visual engagement. 

 

CONCLUSION 

The findings of this study confirm the importance of researching manipulative technologies and the necessity 

of developing strategies to counter them.  

The results emphasize the critical need for understanding manipulative technologies in modern journalism due 

to their profound impact on public opinion and social behavior. Information manipulation through emotional 

triggers, selective framing, and fact distortion can shape perceptions, often distorting reality and subtly influencing 

decision-making. Emotional manipulation and fact distortion have proven particularly effective in today’s media 

landscape, where speed and engagement take precedence over accuracy and context.  

Moreover, the study highlights the need to develop strategies to counter such manipulations, especially as they 

become increasingly sophisticated in the era of social networks and digital platforms. Key strategies include 

promoting media literacy among the public, encouraging critical thinking, and fostering transparency in media 

practices. These measures can help reduce the effectiveness of manipulative techniques, fostering a more informed 

and perceptive audience.  

The research also underscores the role of education and media literacy programs in enabling people to identify 

manipulative content, thereby reducing its potential impact. In a world where news and information are disseminated 

rapidly and often without sufficient verification, media literacy becomes a crucial tool for combating the harmful 

effects of manipulative media.  

In conclusion, as manipulative technologies continue to evolve and infiltrate the media, it is essential to 

prioritize research, education, and public awareness when developing effective countermeasures. The future of 

media consumption depends on an informed and critically minded public capable of navigating the complexities of 

modern journalism and resisting the effects of manipulation.  
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Введение 

Испания — страна с богатым культурным и языковым разнообразием, служащая сложным примером 

современного государства, которое старается сохранить национальное единство, одновременно уважая 

региональные особенности. Политическая и культурная структура страны отражает глубокую укоренённость 

регионализма, который давно стал определяющей чертой испанского государства. Этот регионализм 

особенно ярко проявляется в признании нескольких официальных языков: кастильского испанского, 

каталанского, баскского и галисийского. Эти языки не только свидетельствуют о культурном богатстве и 

историческом плюрализме Испании, но и выступают символами региональных идентичностей, 

формировавшихся на протяжении веков, зачастую в противостоянии с центральной властью. В таких 

регионах, как Каталония, Страна Басков и Галисия, язык стал одновременно символом местной гордости и 

маркером стремления к большей автономии или независимости. 

Сосуществование этих различных языков и культур в рамках одного национального государства 

породило постоянные политические споры. Хотя региональные языки способствуют формированию 

культурной идентичности и гордости, они также представляют собой вызов для центрального правительства, 

особенно по мере того, как движения за автономию или независимость становятся всё более активными. В 

Каталонии, где стремление к независимости в последние годы приобрело значительный размах, вопросы 

языковой политики заняли центральное место в политической повестке дня. Это поднимает более широкий 

вопрос: что значит быть «испанцем» в многокультурном и многоязычном обществе? Проблема заключается 

не только в языке, но и в том, как различные регионы Испании могут сосуществовать в рамках единого 

государства. 

Основная часть 

Формирование региональных идентичностей в Испании восходит к Средневековью, когда на 

Пиренейском полуострове существовали различные королевства, такие как Кастилия, Арагон, Наварра, Леон 

и Галисия. Эти королевства развивали не только собственные политические и правовые структуры, но и 

уникальные языки и культуры. Например, каталанский язык начал развиваться в Арагоне, баскский 

использовался в Наварре и Стране Басков, а галисийский — в Галисии. 
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Кастильская корона, особенно при католических монархах Фердинанде и Изабелле в XV веке, 

стремилась объединить полуостров под одной властью. Однако даже в этот период языковые различия 

сохраняли важную роль.  

В таких регионах, как Каталония и Страна Басков, местные элиты и жители сохраняли сильную 

приверженность своим языкам и культурным традициям, закладывая тем самым основу для будущих 

конфликтов и стремлений к автономии. 

Гражданская война в Испании (1936–1939) и последовавшая за ней диктатура Франсиско Франко 

стали переломным моментом в истории языковых и культурных отношений в стране. При режиме Франко 

проводилась жёсткая политика централизации, и все региональные языки, включая каталанский, баскский и 

галисийский, были запрещены. Этот период ознаменовался насильственной ассимиляцией региональных 

культур в пользу кастильского языка и центральной власти. Региональные языки и культуры исчезли из 

школьных учебников, что оставило глубокий след в коллективной памяти народа. 

Политика франкизма по подавлению культурных различий породила чувство угнетённости во многих 

региональных сообществах. Однако именно в это время начали формироваться активные движения в таких 

регионах, как Каталония и Страна Басков, направленные на сохранение и восстановление местных языков и 

культур. Эти движения впоследствии стали основой регионального национализма в послевоенные годы. 

После смерти Франко в 1975 году Испания вступила в период демократических преобразований. 

Конституция 1978 года закрепила принцип децентрализации и предоставила автономию регионам, в которых 

говорили на региональных языках. Это стало важным шагом к интеграции культурного и языкового 

многообразия в рамках единой испанской нации. Конституция официально признала каталанский, баскский 

и галисийский языки официальными в соответствующих регионах, что позволило значительно восстановить 

культурную идентичность этих территорий. 

Тем не менее, этот процесс не обошёлся без трудностей. В частности, Каталония и Страна Басков 

продолжили борьбу за независимость, которая, несмотря на демократические реформы, порой принимала 

форму сепаратизма. Независимость Каталонии, к примеру, стала ключевым вопросом в политической жизни 

региона, затронув и языковую политику. 

Мягкая сила как основа интеграции региональных языков 

Таким образом, исторические процессы, включая подавление культурных различий в эпоху Франко и 

борьбу за автономию в постфранкистский период, создали необходимость поиска новых подходов к 

гармонизации культурных и языковых различий в рамках единого государства. В этом контексте Испания 

начала использовать концепцию мягкой силы как средство интеграции и управления многоязычным 

обществом. 

Мягкая сила, как концепция, предложенная Джозефом Найем, основывается на идее, что влияние на 

других можно оказывать не с помощью экономического давления или военной силы, а посредством 

культурных и дипломатических каналов. В контексте Испании мягкая сила используется для интеграции 

региональных языков в более широкую национальную идентичность, одновременно укрепляя внутреннее 

единство. 

Как страна с культурным и языковым разнообразием, Испания сталкивается с необходимостью 

применения мягкой силы для поддержания баланса между уважением к региональным языкам и 

сохранением национального единства. Это требует гибкости в политике, позволяющей региональным 

языкам и культурам развиваться без угрозы для целостности государства. 

Испания активно использует культурную дипломатию для того, чтобы подчеркнуть свою 

многоязычную идентичность и укрепить связи между различными регионами и культурами. Институт 

Сервантеса, например, играет важную роль в продвижении испанского языка и культуры за рубежом. 

Однако важно отметить, что в рамках своей культурной дипломатии Испания также поддерживает 

продвижение каталанского, баскского и галисийского языков. 

Институт Сервантеса регулярно организует мероприятия, на которых демонстрируются не только 

произведения на кастильском, но и работы авторов, пишущих на каталанском, баскском и галисийском. Эти 

мероприятия являются важным элементом культурной дипломатии, способствуя взаимопониманию и 

уважению к культурному разнообразию Испании на международной арене. 

Проблема сепаратизма и языковая политика 

Использование мягкой силы сталкивается с рядом вызовов, особенно в условиях сепаратистских 

движений в Каталонии и Стране Басков. Местные политики и активисты часто рассматривают языковую 

политику как средство достижения политических целей, таких как независимость. В Каталонии, например, 

язык стал символом сопротивления централизации и борьбы за автономию, что привело к протестам и даже 

попыткам одностороннего провозглашения независимости. 

Испания решает эту проблему демократическими методами, стараясь укрепить единый культурный 

нарратив при одновременном признании прав меньшинств на использование их языков в образовательных и 

культурных учреждениях. Важно понимать, что в Испании язык — это не только средство общения, но и 

мощный инструмент политического самовыражения. Это означает, что языковая политика должна 

проводиться с особой деликатностью, чтобы не усугубить общественные разногласия. 
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Образование играет ключевую роль в формировании чувства принадлежности и укреплении 

идентичности. В Испании реализуются программы билингвального образования в регионах, где 

официальными являются региональные языки. В Каталонии, например, дети изучают как каталанский, так и 

испанский языки. Это не только способствует сохранению культурных и языковых традиций, но и укрепляет 

внутреннюю сплочённость страны. Билингвизм способствует интеграции и взаимопониманию между 

разными регионами. 

Программы многоязычного обучения, реализуемые в школах, предполагают обучение как на местных 

языках, так и на кастильском. Это даёт детям возможность не только интегрироваться в более широкое 

общество, но и сохранить свою культурную идентичность. 

Тем не менее, политика билингвального образования в Испании подвергается критике. В таких 

регионах, как Каталония, сторонники независимости используют билингвизм как способ утверждения 

местного языка и культуры, что иногда воспринимается как угроза единству Испании. Более того, 

приоритетное использование местных языков в образовательных учреждениях нередко вызывает споры по 

поводу равенства возможностей для всех учеников, независимо от их происхождения. 

Противники такого образования утверждают, что такой подход может привести к региональной 

изоляции, особенно в тех районах, где местные языки не так широко распространены, как кастильский. 

Однако сторонники считают, что обучение на местных языках помогает сохранить культурное наследие и 

способствует уважению к разнообразию. 

Тем не менее, опыт Испании в области двуязычного образования можно считать положительным, 

учитывая усилия страны по укреплению внутренней гармонии и взаимопонимания. В Галисии и Стране 

Басков, например, проводится значительная работа по укреплению позиций местных языков в 

образовательных учреждениях при одновременном уважении к кастильскомукак национальному языку.  

Влияние публичных СМИ на языковую политику 

Средства массовой информации играют ключевую роль в формировании общественного мнения и 

поддержании культурной идентичности. В Испании медиаполитика должна учитывать необходимость 

обеспечения доступа к информации на разных языках при сохранении единого национального дискурса. 

Важно, чтобы СМИ способствовали формированию чувства коллективного единства, одновременно уважая 

и поддерживая культурное разнообразие регионов. 

Крупнейшие испанские телеканалы, такие как TVE, ведут вещание на нескольких языках, включая 

кастильский, каталанский, баскский и галисийский. Это помогает сохранять языковое разнообразие и 

улучшает доступ к информации для людей, говорящих на этих языках. В то же время местные телеканалы и 

радиостанции предоставляют возможность жителям слушать новости и культурные программы на родных 

языках, укрепляя региональные идентичности. 

Медиаполитика Испании выходит за рамки простого использования нескольких языков на 

государственных каналах. СМИ играют также важную роль в укреплении культурной идентичности, 

представляя местные языки и традиции в повседневных новостях и развлекательных программах. 

Такие каналы, как TV3 в Каталонии, Euskal Telebista в Стране Басков и CRTVG в Галисии, активно ведут 

трансляции на региональных языках, играя важную роль в сохранении местных культур. Более того, 

благодаря таким медиапроектам, как субтитры и дублированные фильмы, телепередачи и радиопрограммы 

делают эти языки доступными для более широкой аудитории. 

Однако важно отметить, что медийное пространство Испании остаётся в значительной степени 

разделённым. В Каталонии и Стране Басков существует активная поддержка использования региональных 

языков на телевидении, в то время как в других частях Испании доминирует кастильский. Это, в свою 

очередь, может порождать культурные и политические напряжения, особенно в контексте формирования 

национального единства. 

Одним из важнейших аспектов медийной и языковой политики в Испании являются местные 

инициативы, направленные на продвижение и сохранение региональных языков. Например, в Каталонии, где 

каталанский язык имеет официальный статус, существует целая сеть местных программ и инициатив, 

сосредоточенных на сохранении каталанского языка и культуры. Эти программы включают в себя 

телевидение и радио, а также продвижение каталанского языка в интернете, на цифровых платформах и даже 

в видеоиграх. Подобные практики существуют и в Стране Басков, и в Галисии. 

Местные университеты и культурные учреждения разрабатывают проекты по сохранению и 

продвижению баскского и галисийского языков через кино, литературу, искусство и музыку. Современные 

технологии, такие как цифровая трансформация и мобильные приложения, также играют важную роль в 

поддержке языков меньшинств и делают их более доступными для широкой аудитории. Один из примеров 

— создание онлайн-курсов и приложений для изучения каталанского, баскского и галисийского языков. 

 

Заключение 

В заключение можно сказать, что языковое и культурное разнообразие Испании представляет собой 

как вызов, так и возможность для сохранения национального единства. Региональные языки, такие как 

каталанский, баскский, галисийский и валенсийский, являются неотъемлемой частью культурной 
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идентичности соответствующих регионов, но одновременно могут способствовать усилению разделённости 

внутри страны. 

Для того чтобы преодолеть эти вызовы, Испания обратилась к концепции «мягкой силы» как к 

средству преодоления региональных противоречий и формирования более инклюзивного национального 

самосознания. Посредством политики, направленной на поддержку билингвального образования, 

медиапредставленности и культурной дипломатии, Испания получает возможность использовать своё 

языковое разнообразие как объединяющий фактор. Эти стратегии позволяют стране не только праздновать 

богатое культурное наследие, но и обеспечивать уважение к региональным идентичностям в рамках единого 

государства. 

Несмотря на вызовы, связанные с региональным сепаратизмом, использование мягкой силы в Испании 

создаёт путь к большему единству, позволяя воспринимать культурное многообразие как преимущество, а не 

как угрозу. Продолжая продвигать политику, которая одновременно подчёркивает культурную 

самобытность и укрепляет общее национальное сознание, Испания может эффективно преодолевать вызовы 

регионализма и сохранять свою территориальную целостность. Успешное применение мягкой силы в 

Испании может стать примером для других стран, сталкивающихся с проблемами культурного и языкового 

разнообразия. 
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THE ROLE OF ARTIFICIAL INTELLIGENCE IN MARKETING 

 

Abstract: This article briefly introduces Artificial Intelligence (AI) and its functions in marketing, especially 

in the three areas of personalization, pricing, and branding. First, the use of AI in marketing, especially personalized 

marketing, allows consumers to be analyzed in detail throughout their journey., next, the topic of using AI in pricing 

is discussed, and how AI can be used to offer products at different prices in different markets. How AI reduces costs 

caused by price changes, especially in markets that are facing high inflation. Finally, the application of artificial 

intelligence in branding is discussed. To better understand the issues, an attempt has been made to provide examples 

in the field of branding too, as in other cases. 

Keywords: Artificial Intelligence, Marketing, Personalization, Pricing, Branding 

 

Introduction. Today, we see many definitions of AI, including “the science of making machines intelligent,” 

“simulating and understanding human interactions using computers,” or “a system that uses data analysis to gain 

insight to achieve goals.” When we review the definitions, we conclude that using various technologies, techniques, 

and methods, we are trying to provide human-like capabilities to machines to improve their performance with better 

efficiency, especially in the field of marketing]8[, ]6[.  Ding and Goldfarb [4]  have described the application and 

division of AI in marketing and even more broadly as: prediction, decision, tool, strategy, and community. Today, 

competition in global markets is intensifying day by day. Companies are trying to increase and improve their share 

of audience acquisition. Personalized marketing is one of these ways. This technology deepens marketers' insights 

and improves the alignment of their policies with their consumers]1[. Various studies show that AI affects not only 

marketing, which is the subject of this article, but also all societies, economies, and even human lifestyles. That is 

why we are witnessing the increasing use of AI technology in all fields. The growth of investment in this area 

indicates the prominent role of this technology in the future. Especially in the field of marketing, which is what we 

are discussing. Certainly, the leading companies in this field will be the real winners. The following describes the use 

of AI in the three areas of personalized marketing, pricing, and branding. 
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AI and Personalization 

AI technology, due to its characteristics, has empowered marketers in their field of work. It has strengthened 

their personalization, strategic decision-making, and analysis. In fact, AI allows marketers to customize their 

activities and efforts according to consumers' needs and preferences, thereby providing closer and better 

interactions]10[. Personalization seeks to create greater well-being for consumers. But in the first step, companies 

certainly seek to create benefits for themselves. But there is certainly a conflict between these two discussions in 

some cases. For example, in the field of advertising, customers can quickly access their interests, but affecting their 

privacy is another issue that needs special attention. Reducing the cost, and time of searching and providing better 

suggestions is one of these achievements]7[.  With greater understanding and insight into consumers through data 

available through AI technology, marketers' return on investment will also be faster. They will avoid boring 

advertisements that irritate customers. AI personalizes marketing activities in various ways. Today, AI technology is 

used in many marketing-related fields to better respond to customer requests through personalization across existing 

channels ]6[. 

Due to the emergence of new sciences and the possibility of storing a lot of data and information along with 

analyzing data in the shortest possible time with minimal errors. Today, the dream of business operators to 

efficiently and effectively implement the personalization process has become a reality thanks to AI technology. 

Providing last-minute prices with preferred flight destinations for customers who travel a lot, VIP services, and free 

options for travelers by travel agencies in Iran is a result of personalization efforts for customers by AI. 

AI and pricing 

The growth and advancement of technology have allowed businesses, especially in countries that struggle 

with high inflation and prices that are constantly changing, to have some control over their business. This has led to 

the avoidance of the costs of constantly printing prices. Today, with the advent of e-commerce, prices can be 

changed with the click of a button, without incurring the heavy costs of traditional price changes. Various AI models 

provide a platform for businesses to automate their pricing decisions. Airlines, for example, have been at the 

forefront of using this knowledge ]2[. With the advent of AI and its tools, it has become easier than ever to adopt 

personalized pricing driven by AI. Retail platforms have been able to make their pricing more flexible due to 

advanced technologies and the ability to reach and connect closely with consumers. It should also be considered that 

AI-driven pricing differences over time will lead to flexibility and competitive advantages in pricing in the supply 

chain. AI enables predictions in the areas of demand and price using historical data.]11[ 

AI pricing algorithms overcome the barriers to uniform pricing. Aparicio et al. ]3[ found data that large 

companies such as Amazon and Walmart customize prices by delivery zip code. This means offering different prices 

in different locations for different customers. In fact, with AI pricing, it is possible to price in fluctuations, for 

example in airline ticket bookings, which can change instantly based on various variables. In Iran, when the New 

Year approaches, seats on many airlines such as Qeshm Air, Meraj, Mahan, etc. are purchased by travel agencies so 

that they can carry out their travel tours to any destination they want. Most tickets are sold as charter. But the 

important point is the use of AI technology, which automatically changes prices based on the number of passengers 

visiting the website, demand status, busy destinations, etc. Some airline ticket sales websites use AI technology to 

immediately send customers an SMS after they search and do not purchase, stating that “tickets to the desired 

destinations are available and that they should take action before the flights are full”. It seems that this AI technology 

is also used in Yandex Internet Taxi in Kazakhstan. Prices are high at certain times, especially in the morning when 

people are going to work or when they are returning from work when the route is facing heavy traffic. Prices are 

automatically adjusted during off-peak times. Or, high-demand routes face price increases. 

AI and Branding 

With the advent of AI, brands have also been overshadowed, like other areas of marketing. AI has brought the 

relationship between brand users and brands closer. Branding has become more attractive and less expensive with it. 

Quotations are better than before. The use of new technologies always has concerns and shortcomings that are 

improved over time with feedback from users. AI is no exception. Lack of trust in it due to fear of sharing 

information is one of these issues that will be resolved with future developments ]5[. Today, AI has changed the 

methods of introducing brands and, by better and more accurately understanding consumers, has a greater impact on 

their choice of brands. By having their information and analyzing it, it has become possible to adapt to their wants 

and needs. On the other hand, the methods of accessing and communicating with consumers have become more and 

closer.]9[. The use of AI in branding is in its early stages and there is a long way to go to exploit this technology in 

this area. Today, even in less developed or developing countries, the use of artificial intelligence in introducing 

brands to consumers is increasing. They are trying to use new tools to introduce their brands to others better than 

before. For example, some home appliance manufacturers in Iran, including the brands "Entekhab", "Snowa", etc., 

are trying to use this technology as much as possible. 
 

Conclusion 

Today, we are witnessing the increasing use of AI technology in all fields, especially marketing. Of course, 

there are also concerns in this regard. The truth is that AI can never completely replace human capabilities, but it can 

be used to achieve goals better and faster. There is a long way to go to harness the potential of artificial intelligence 

in marketing. With the advent of the Internet, and the availability of data and information related to consumers, 
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analyzing this large and diverse data in the shortest possible time with high accuracy and precision has become 

possible by AI technologies. Marketers can use its capabilities to proactively market, sell, and personalize 

communications with their customers. Companies in various fields can benefit from the capabilities of AI to better 

understand and satisfy their customers. Greater accuracy, adaptation to identified needs, and cost reduction are 

among its functions. AI helps in finding the optimal price for the seller and the buyer and can provide a continuum of 

prices for different customers, depending on the buyer's circumstances, the competitive situation in the market, and 

the product. AI, using various tools, including platforms, has had a tremendous impact on branding and has made 

past methods obsolete. These include: how to connect with consumers, humanizing brands, designing and 

simplifying brands. 
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стран Центральной Азии в области регулирования трудовой миграции. Акцент сделан на различиях в 

законодательных подходах, оказывающих влияние на уровень социальной защищенности мигрантов, а также 

на проблему неформальной занятости. Исследуются возможные стратегии правовой гармонизации, включая 

приведение национального законодательства в соответствие с международными стандартами, заключение 

соглашений на двусторонней и многосторонней основе, а также внедрение цифровых технологий для 

мониторинга и управления миграционными потоками. Особое внимание уделяется анализу опыта 

международных структур и интеграционных объединений, таких как Европейский Союз и Евразийский 

экономический союз, в контексте эффективного регулирования трудовой миграции. 
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Abstract: This article examines the unification of national legal systems in Central Asian countries regarding 

labor migration regulation. The focus is on differences in legislative approaches that impact the level of social 

protection for migrants, as well as the issue of informal employment. Possible legal harmonization strategies are 

explored, including aligning national legislation with international standards, concluding bilateral and multilateral 

agreements, and implementing digital technologies for monitoring and managing migration flows. Special attention 

is given to analyzing the experience of international organizations and integration blocs, such as the European Union 

and the Eurasian Economic Union, in the context of effective labor migration regulation. 
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Гармонизация национальных законодательств стран Центральной Азии в сфере трудовой миграции 

представляет собой одну из важнейших задач регионального сотрудничества, обусловленную не только 

высокой мобильностью рабочей силы, но и значительными экономическими, социальными и 

демографическими различиями между государствами региона. В условиях глобализации и растущих 

интеграционных процессов формирование единых правовых стандартов в данной области становится 

необходимым элементом для обеспечения сбалансированного развития трудовых рынков, эффективного 

регулирования миграционных потоков и защиты прав трудовых мигрантов. 

На сегодняшний день национальные законодательные системы стран Центральной Азии 

демонстрируют значительную разнородность в подходах к регулированию трудовой миграции. В одних 

государствах преобладают жесткие миграционные ограничения, направленные на защиту внутреннего рынка 

труда, тогда как в других—более либеральные режимы, способствующие привлечению иностранной рабочей 

силы. Такое несоответствие приводит к правовой неопределенности, ограничивает возможности 

эффективного контроля за миграционными процессами и порождает риски нелегальной занятости. В 

результате отсутствие координации между странами порождает многочисленные проблемы, такие как 

эксплуатация труда мигрантов, ущемление их социальных и трудовых прав, а также рост теневого сектора 

экономики. 

Одной из центральных проблем в сфере трудовой миграции является дисбаланс между спросом на 

рабочую силу в странах-реципиентах и предложением со стороны государств-доноров. Так, Казахстан и 

Россия, являясь основными странами-получателями рабочей силы, испытывают нехватку работников в 

определенных секторах экономики, особенно в строительстве, сельском хозяйстве и сфере услуг. В то же 

время страны-доноры миграции, такие как Кыргызстан, Таджикистан и Узбекистан, сталкиваются с высоким 

уровнем безработицы и недостатком экономических возможностей для трудоустройства местного населения. 

Это ведет к массовому выезду граждан за пределы родных стран в поисках работы, что, в свою очередь, 

создает социальные и экономические вызовы как для государств-доноров, так и для принимающих стран. 

Отсутствие единой системы регулирования миграционных потоков способствует распространению 

нелегальной занятости, ухудшению условий труда мигрантов и усложняет их доступ к социальной защите и 

правовой помощи.  

В этой связи важной задачей является унификация трудового законодательства, разработка 

стандартных механизмов признания квалификаций и обеспечение гарантированных социальных прав для 

мигрантов. Одним из возможных решений является заключение двусторонних и многосторонних 

соглашений, регулирующих не только вопросы занятости, но и механизмы социальной защиты, 

медицинского страхования, пенсионного обеспечения и других аспектов, обеспечивающих достойные 

условия труда и жизни для мигрантов. 

Международно-правовые нормы, в том числе конвенции Международной организации труда и акты 

ООН, создают правовую основу для унификации национальных подходов к регулированию трудовой 

миграции [1]. Однако их имплементация в странах региона остается фрагментарной. Казахстан, Кыргызстан 

и Узбекистан предпринимают шаги по адаптации своих нормативных актов к международным стандартам, 

тогда как Таджикистан и Туркменистан демонстрируют более консервативный подход, ориентированный 

преимущественно на двусторонние соглашения [2]. Евразийский экономический союз (ЕАЭС), членами 

которого являются Казахстан и Кыргызстан, предусматривает определенные механизмы регулирования 

миграции, однако его нормы не охватывают весь регион. 

Существенное различие в подходах к регулированию трудовой миграции проявляется в системе 

разрешительных процедур, условиях предоставления социальных гарантий и механизмах защиты прав 
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трудящихся. Казахстан имеет наиболее развитую систему регулирования, включающую механизмы 

квотирования, выдачи разрешений на работу и обеспечения социального страхования для мигрантов [3]. 

Кыргызстан, находясь в составе ЕАЭС, предоставляет трудовым мигрантам определенные преимущества, 

однако сталкивается с проблемами в области социальной защиты [4]. В Узбекистане, Таджикистане и 

Туркменистане превалируют соглашения с основными странами-реципиентами рабочей силы, прежде всего 

с Россией и Казахстаном, но система защиты трудовых мигрантов остается недостаточно развитой. 

Одним из актуальных вызовов является деятельность частных агентств занятости, играющих 

значительную роль в трудоустройстве мигрантов. В странах региона действуют различные модели 

регулирования частных агентств, от жесткого лицензирования (Кыргызстан, Таджикистан) до относительно 

свободного функционирования (Казахстан, Узбекистан) [5]. Однако отсутствие единого подхода к 

регулированию данного сектора создает риски нелегальной занятости и эксплуатации мигрантов. 

Опыт международных организаций и интеграционных объединений, таких как Европейский Союз и 

АСЕАН [10], показывает, что гармонизация законодательства в сфере трудовой миграции требует 

многоуровневого подхода, включающего унификацию нормативных актов, создание общих институтов 

регулирования и введение единых стандартов социальной защиты [6]. В ЕС действует система свободного 

передвижения рабочей силы и единые требования к признанию профессиональной квалификации, что 

значительно упрощает трудоустройство мигрантов и способствует их интеграции в принимающие общества. 

В рамках АСЕАН реализуется программа трудовой мобильности, снижающая бюрократические барьеры и 

создающая единые условия трудоустройства в регионе. 

Опыт международных организаций показывает, что эффективное регулирование миграции требует 

координации между странами-отправителями и странами-получателями. Например, Европейский Союз 

использует механизмы директив и программ квотирования рабочей силы [11], которые позволяют 

сбалансировать рынок труда. В Центральной Азии аналогичным решением может стать создание единой 

цифровой базы мигрантов, позволяющей отслеживать их трудовую деятельность, а также интеграция 

механизмов признания квалификаций. Снижение административных барьеров при получении разрешений на 

работу также могло бы способствовать легализации трудовой миграции и сокращению теневого рынка. 

Дополнительным аспектом является правоприменительная практика. Даже при наличии 

законодательных норм их исполнение остается проблемой, особенно в контексте защиты прав мигрантов. 

Необходимы механизмы контроля за соблюдением трудовых прав, такие как специализированные 

инспекции и доступ мигрантов к юридической помощи. В этой связи особую роль могут сыграть 

международные организации и неправительственные структуры, оказывающие поддержку мигрантам и 

способствующие их адаптации в принимающих странах. 

Одним из ключевых аспектов гармонизации законодательства является вопрос социальной защиты 

трудовых мигрантов. В странах Центральной Азии пока не создана единая система социальных гарантий для 

мигрантов, что приводит к дискриминации работников по сравнению с гражданами принимающих стран [7]. 

Введение единых стандартов социальной защиты, включая доступ к медицинскому обслуживанию, 

пенсионному обеспечению и компенсациям в случае несчастных случаев на производстве, является важной 

задачей регионального сотрудничества. 

Также необходимо учитывать влияние технологических факторов на регулирование трудовой 

миграции. Развитие цифровых платформ и автоматизированных систем учета мигрантов может 

способствовать повышению прозрачности миграционных процессов и снижению административных 

барьеров [8]. Внедрение электронных виз, онлайн-регистрации трудовых мигрантов и цифровых контрактов 

позволит снизить уровень бюрократии и коррупции в данной сфере. 

Для успешной гармонизации национальных законодательств стран Центральной Азии необходимо 

предпринять ряд мер.  

В частности, целесообразно создать региональный координационный орган по вопросам трудовой 

миграции, который обеспечит согласование политик и правоприменительной практики. Введение единой 

системы учета трудовых мигрантов, автоматизированного обмена данными и цифровых платформ позволит 

повысить прозрачность миграционных процессов. Разработка многосторонних соглашений о взаимном 

признании квалификаций и социальных гарантиях создаст более благоприятные условия для трудовой 

миграции. Усиление контроля за нелегальной занятостью и внедрение механизмов легализации трудовых 

мигрантов также является важной задачей, требующей комплексного подхода. 

Таким образом, гармонизация законодательств стран Центральной Азии в сфере трудовой миграции 

[9] представляет собой необходимое условие для защиты прав мигрантов, обеспечения экономического 

роста и развития эффективного международного сотрудничества. Создание единых правовых стандартов, 

укрепление межгосударственного взаимодействия и использование современных цифровых технологий 

могут стать ключевыми факторами в построении эффективной системы регулирования трудовой миграции в 

регионе. 
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ҚАЗАҚСТАН МЕН ҚЫТАЙ АРАСЫНДАҒЫ ТАРИХИ БАЙЛАНЫСТАР:  

ЖІБЕК ЖОЛЫНАН СТРАТЕГИЯЛЫҚ СЕРІКТЕСТІККЕ ДЕЙІН 
 

Аннотация: Бұл мақалада Қазақстан мен Қытай арасындағы тарихи байланыстар қарастырылады, 

олардың бастамасы Ұлы Жібек жолына дейін жетіп, қазіргі таңда екі ел арасындағы стратегиялық 

серіктестіктің қалыптасуына дейін дамыды. Қазақстанның географиялық орналасуы мен Қытайдың 

мәдениеті мен сауда жолдары арасындағы байланыстардың тарихи маңыздылығы талданады. Мақалада 

Қазақстан мен Қытайдың экономикалық, саяси, мәдени және қауіпсіздік салаларындағы 

ынтымақтастығының дамуы мен болашақ перспективалары қарастырылады. Сонымен қатар, Қазақстан мен 

Қытай арасындағы қатынастардың халықаралық қауіпсіздік, көлік, мәдени алмасулар, білім беру және сауда 

салаларындағы рөлі де атап өтілген. 
 

Кілтті сөздер: Қазақстан, Қытай, Жібек жолы, стратегиялық серіктестік, сауда, экономика, мәдениет, 

қауіпсіздік, «Бір белдеу, бір жол», халықаралық қатынастар. 

Кіріспе 

Қазақстан мен Қытай арасындағы байланыстар ұзақ әрі маңызды тарихқа ие. Бұл екі елдің арасындағы 

қарым-қатынастар Ұлы Жібек жолы дәуірінен бастап, бүгінгі таңдағы стратегиялық серіктестікке дейін 

жетті. Қазақстанның географиялық орналасуы мен Қытайдың мәдениеті мен сауда жолдары арасындағы 

тарихи байланыстарының маңызы зор. Қазіргі таңда Қазақстан мен Қытай арасындағы ынтымақтастық түрлі 

салаларда дамып келеді, әрі екі ел арасындағы қарым-қатынастар аймақтағы тұрақтылық пен халықаралық 

аренада маңызды рөл атқаруда. 

Жібек жолы: Қазақстанның маңызды рөлі 

Ежелгі замандарда Қазақстан мен Қытай арасындағы негізгі байланыс Ұлы Жібек жолына негізделді. 

Бұл жол әлемнің ең маңызды сауда артериясы ретінде, екі елдің арасындағы тауар алмасуды ұйымдастыруға 

және мәдениет, ғылым мен технологиялармен бөлісуге көмектесті. Қазақстанның географиялық орны оны 

сауда жолының басты түйіндеріне айналдырды. 

Жібек жолы арқылы Қытайдан Еуропаға дейін түрлі тауарлар, соның ішінде жібек, фарфор, 

дәмдеуіштер мен басқа да бағалы тауарлар тасымалданды. Қазақстан арқылы өтетін сауда жолы көптеген 

саяхатшылар мен саудагерлер үшін маңызды болды, бұл да екі ел арасындағы мәдени және дипломатиялық 

байланыстарды нығайтуға ықпал етті. 
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XIX ғасырдың соңғы кезінен ХХ ғасырдың басына дейінгі кезең 

Қазақстан мен Қытай арасындағы байланыстар XIX ғасырдың соңына таман қайта жанданды. 19 

ғасырдың ортасында, әсіресе Цин әулеті кезінде Қытайдың ішкі саяси жағдайлары мен сыртқы саясатындағы 

өзгерістер Қазақстан мен Қытай арасындағы дипломатиялық қатынастарды нығайтуға әсер етті. Орыс 

империясының және Қытайдың арасындағы шекаралық мәселелер Қазақстанда орын алған маңызды саяси 

оқиғалардың бір бөлігі болды. 

Қазақстан мен Қытай арасындағы бұл байланыстар негізінен дипломатиялық және мәдени қарым-

қатынастарға негізделді. Әсіресе, Қытайдың Қазақстанға әсері, мәдени байланыстары мен ғылыми 

жетістіктері елдер арасындағы ынтымақтастықтың негізін қалады. 

Тәуелсіздік кезеңі: жаңа серіктестік 

Қазақстан 1991 жылы тәуелсіздігін алғаннан кейін Қытаймен жаңа саяси және экономикалық 

байланыстарды орнатуға бағыт алды. Қытай Қазақстанның тәуелсіздігін алғашқы болып мойындап, екі ел 

арасындағы дипломатиялық қатынастар орнатылды. Бұл кезеңде Қазақстан мен Қытайдың қарым-

қатынастары жаңа кезеңге қадам басты, екі ел экономикалық, мәдени және саяси салада ынтымақтастық 

орнатты. 

Қазақстан мен Қытай арасындағы экономикалық ынтымақтастық жедел түрде дамып, әртүрлі 

салаларда нәтижелі жобалар жүзеге асты. Қытайдың Қазақстанға қатысты басты инвестициялық жобалары 

көлік инфрақұрылымын, энергетиканы және ауыл шаруашылығын дамытуға бағытталды. Сонымен қатар, 

Қазақстан мен Қытай арасындағы сауда көлемі артты, Қытай Қазақстанның ең ірі сауда серіктесі ретінде 

орнықты. 

"Бір белдеу, бір жол" жобасы: жаңа мүмкіндіктер 

Қытайдың "Бір белдеу, бір жол" (OBOR) жобасы Қазақстан үшін стратегиялық маңызы зор. Қазақстан 

осы жобаның негізгі транзиттік мемлекеті болып табылады. Бұл жоба Азия мен Еуропаны байланыстыратын 

инфрақұрылымдық дәліздерді дамытуға бағытталған. Қазақстанның географиялық орны жобаны жүзеге 

асыруда шешуші рөл атқарып отыр. 

Қытай мен Қазақстанның ынтымақтастығы осы жобаның аясында көлік және логистикалық салаларда, 

сондай-ақ энергетика мен ауыл шаруашылығында дамып келеді. Жобаның арқасында Қазақстанның 

халықаралық саудадағы рөлі нығайып, оның экономикалық дамуы үшін жаңа мүмкіндіктер туындайды. 

Қытай мен Қазақстан арасындағы мәдени және гуманитарлық байланыстар 

Қазақстан мен Қытай арасындағы мәдени байланыстар да елеулі орын алады. Екі ел арасында білім 

беру, мәдени алмасулар мен ғылыми жұмыстар жиі жүргізіледі. Қытайдың Қазақстандағы мәдени 

орталықтары мен институттары, сондай-ақ қазақ тілінде дәрістер өткізетін университеттер Қытай мен 

Қазақстанның арасындағы мәдени байланысты нығайтуға көмектеседі. 

Қытай мен Қазақстан арасындағы мәдени ынтымақтастық көпжақты болуда: Қазақстанның мәдениеті 

Қытайда танымал, ал Қытайдың өнері мен мәдениеті Қазақстанда кеңінен қолданылады. Бұл байланыстар екі 

елдің халықтары арасындағы өзара түсіністік пен сыйластықты арттырып, халықтар арасындағы достықты 

нығайтады. 

Стратегиялық қауіпсіздік және ынтымақтастық 

Қазақстан мен Қытай арасындағы қауіпсіздік саласындағы ынтымақтастық өте маңызды. Шанхай 

ынтымақтастық ұйымы (ШЫҰ) аясында екі ел терроризмге, экстремизмге және трансұлттық қылмыстарға 

қарсы бірлесіп күресуде. Қазақстан мен Қытай әлемдік және аймақтық қауіпсіздікті қамтамасыз ету 

бағытында бірқатар маңызды келісімдерге қол қойды. 

Қауіпсіздік саласындағы ынтымақтастық тек әскери салада ғана емес, сонымен қатар экономикалық 

қауіпсіздік, киберқауіпсіздік және халықаралық терроризмге қарсы әрекет ету салаларында да дамып келеді. 

Қытайдың Қазақстандағы инфрақұрылымдық жобалары 

Қытайдың Қазақстандағы инфрақұрылымдық жобалары екі елдің серіктестігін нығайтуда шешуші рөл 

атқарды. Қазақстан мен Қытай арасындағы негізгі жолдардың бірінде орналасқан транзиттік жолдар мен 

теміржол жүйесі арқылы екі ел арасында үлкен тауар ағынын қамтамасыз ету мүмкіндігі туындады. 

Осылайша Қытайдың Қазақстандағы инфрақұрылымға инвестиция салуы ұзақ мерзімді пайдалы әсерін 

тигізді. 

Қытай мен Қазақстан арасындағы «Один белт – один жол» жобасы Қазақстанның көлік секторына 

үлкен серпін береді, бұл тек қазақстандық экономика үшін ғана емес, сонымен қатар аймақтық экономика 

үшін маңызды. 

Білім беру және ғылыми ынтымақтастық 

Қытай мен Қазақстан арасындағы білім беру және ғылыми ынтымақтастықты дамыту маңызды 

стратегиялық қадам болып табылады. Қытай университеттері мен ғылыми институттары Қазақстан 

студенттері мен ғалымдары үшін жаңа мүмкіндіктер ұсынып отыр. Сондай-ақ, Қазақстандық университеттер 

мен ғылыми зерттеу орталықтары Қытаймен бірлесіп халықаралық жобаларды жүзеге асыруда. 

Білім беру саласындағы ынтымақтастық, оның ішінде студенттер мен мамандар арасындағы алмасу, 

екі елдің халықтары арасындағы достықты арттырады. 
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Экологиялық ынтымақтастық және тұрақты даму 

Қытай мен Қазақстан арасындағы экологиялық ынтымақтастық одан әрі дамып келеді. Экологиялық 

мәселелер мен тұрақты даму үшін әртүрлі жобалар жүзеге асырылуда. Қытайдың жасыл энергетика мен 

экологияға бағытталған бастамалары Қазақстанға тұрақты даму жолында көп көмектесе алады. Екі елдің 

энергия тиімділігін арттыру және жаңартылған энергетикалық ресурстарды дамыту саласындағы бірлескен 

әрекеттері аймақтық экологиялық мәселелерді шешуге ықпал етеді. 

 

Қорытынды 

Қазақстан мен Қытай арасындағы қарым-қатынастар тарихтан бүгінгі күнге дейін маңызды 

стратегиялық серіктестікке айналды. Жібек жолы дәуіріндегі алғашқы байланыстардан бастап, қазіргі 

заманғы экономикалық, саяси және мәдени ынтымақтастыққа дейін, екі елдің арасындағы серіктестік 

аймақтағы тұрақтылық пен даму үшін маңызды рөл атқарады. Бұл қарым-қатынастарды әрі қарай дамыту 

Қазақстан мен Қытайдың бүкіл әлемде халықаралық аренада ықпалын арттырады. Қазақстан мен Қытай 

арасындағы қарым-қатынастар ғасырлар бойы қалыптасып, бүгінгі таңда маңызды стратегиялық 

серіктестікке айналды. Бұл байланыстардың бастауы Ұлы Жібек жолымен тұспа-тұс келіп, екі елдің 

арасындағы тауар және мәдени алмасуды қамтамасыз етті. Қазақстанның географиялық орналасуы мен 

Қытайдың сауда жолдары арасындағы байланыстардың тарихи маңызы зор. Тәуелсіздік алғаннан кейін екі 

ел арасындағы сауда-экономикалық қатынастар қарқынды дамып, Қытай Қазақстанның ең ірі сауда серіктесі 

болды. Қытайдың «Бір белдеу, бір жол» жобасы Қазақстан үшін стратегиялық маңызы бар жобалардың бірі 

болып табылады, бұл жоба Қазақстанның халықаралық сауда мен көлік инфрақұрылымында маңызды рөл 

атқарады. Сонымен қатар, екі елдің мәдени және ғылыми байланыстары да қарқынды дамып келеді: 

Қазақстан мен Қытай студенттер мен ғалымдар арасындағы алмасулар арқылы білім және ғылым 

саласындағы ынтымақтастықты нығайтуда. Қауіпсіздік саласында екі ел Шанхай ынтымақтастық ұйымы 

аясында терроризм мен экстремизмге қарсы бірлесіп күресуде және аймақтық тұрақтылықты қамтамасыз ету 

үшін өзара ынтымақтастықты арттыруда. Қытай мен Қазақстан арасындағы стратегиялық серіктестік тек екі 

елдің ғана емес, бүкіл аймақтың және жаһандық қауымдастықтың қауіпсіздігі мен дамуына үлкен ықпал 

етеді. Қытайдың экологиялық және жасыл энергетика саласындағы бастамалары Қазақстанның тұрақты даму 

бағытын күшейтуге көмектесуде. Бұл қарым-қатынастарды әрі қарай дамыту Қазақстан мен Қытайдың 

аймақтық және халықаралық деңгейде ықпалын нығайтып, жаһандық экономиканың тұрақты дамуына ықпал 

етеді. 
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in the direction of a broader understanding of resilience in authoritarianism and the systems of interaction between 

party politics and governance in hybrid regimes. 

Key words: Kazakhstan, Russia, political power, ruling party, civil society, authoritarianism, opposition, 

hybrid regime, Amanat, United Russia.  

 

Роль правящей партии в Казахстане и России: механизмы влияния на власть 

Аннотация: В данном исследовании рассматривается роль правящих партий в Казахстане и России в 

управлении механизмами влияния политической власти. В нем используется качественный сравнительный 

подход к изучению конкретных примеров того, как правящие партии - "Аманат" в Казахстане и "Единая 

Россия" в России - противостоят оппозиционным силам и действиям гражданского общества с помощью 

формальных и неформальных каналов: законодательного доминирования, контроля над СМИ, 

административных ресурсов, подавления или кооптации инакомыслия. В исследовании учитывается 

историческая эволюция политических партий на постсоветском пространстве, при этом подчеркиваются 

сходства и различия между двумя системами. Вклад заключается в расширении понимания устойчивости 

авторитаризма и систем взаимодействия партийной политики и управления в гибридных режимах. 

Ключевые слова: Казахстан, Россия, политическая власть, правящая партия, гражданское общество, 

авторитаризм, оппозиция, гибридный режим, аманат, Единая Россия. 

Қазақстан мен Ресейдегі билеуші партияның рөлі: билікке ықпал ету тетіктері 

Аннотация: Бұл зерттеу Қазақстан мен Ресейдегі билеуші партиялардың саяси билікке ықпал ету 

тетіктерін басқарудағы рөлін қарастырады. Ол билеуші партиялардың-Қазақстандағы "Аманаттың" және 

Ресейдегі "Единая Россияның" - оппозициялық күштер мен азаматтық қоғамның іс-әрекеттеріне ресми және 

бейресми арналар арқылы: заңнамалық үстемдік, бұқаралық ақпарат құралдарын бақылау, әкімшілік 

ресурстар, келіспеушілікті басу немесе бірлесіп таңдау арқылы қалай қарсы тұратынын зерттеуде сапалы 

салыстырмалы кейс-стади тәсілін қолданады. Зерттеу барысында посткеңестік кеңістіктегі саяси 

партиялардың тарихи эволюциясы ескеріліп, екі жүйенің ұқсастықтары мен айырмашылықтарына баса назар 

аударылды. Бұл үлес авторитаризмдегі тұрақтылықты және гибридті режимдердегі партиялық саясат пен 

басқарудың өзара әрекеттесу жүйелерін кеңірек түсінуге бағытталған. 

Тірек сөздер: Қазақстан, Ресей, саяси билік, билеуші партия, азаматтық қоғам, авторитаризм, 

оппозиция, гибридтік режим, Аманат, Единая Россия. 

Introduction: 

In modern political science, the primary interest of the role of ruling parties in the governance of the state and 

consolidation of power is within hybrid regimes in which informal authoritarian practices coexist with formal 

democratic structures. Kazakhstan and Russia can serve as two of the most illustrative cases of such political systems 

in post-Soviet space. Both countries have multiparty electoral systems outwardly, but the concentration of political 

power in the hand of their dominant ruling parties-Amanat (formerly Nur Otan) in Kazakhstan and United Russia in 

Russia-points to their strategic use of party institutions as instruments of control and continuity in politics. 

Traditionally, Kazakhstan and Russia have had a history of Soviet-type authoritarianism and centralized 

governance as well as a mistrust of political pluralism. After accomplishing their independence in 1991, however, 

both nations dropped constitutional and political changes that in theory would have ushered multiparty systems, 

electoral contestations, and civil liberties. In practice, however, ruling elites turned party institutions into tidy-

vacuum-operated mechanisms for ensconcement in control of state structures, limiting the access to alternative 

political forces, and stunting the process of independent civil society. 

International indicators reveal, in sum, apparent democratic backtracking for Kazakhstan and Russia. Freedom 

House's 2024 report scored Russia 16 out of 100 points and Kazakhstan 23 out of 100, thereby classifying both as 

"Not Free" [1]. According to the Economist Intelligence Unit's Democracy Index (2023), both countries are 

identified as "authoritarian regimes," with Russia in rank 146 and Kazakhstan 121 among 167 countries surveyed 

[2]. These numbers are indicators of further erosion of political liberties and the hardening of ruling parties' position 

as key centros of power. 

The fact that ruling parties have dominance in both contexts is no mere chance occurrence. It is facilitated by 

a whole raft of formal mechanisms—legal advantages, majority control in legislative bodies, and party-based 

appointments in important administrative posts-and informal strategies, including patronage networks, media 

manipulation, co-optation of civil society actors, and systematic pressure on political opposition [3]. All such 

practices are often couched in the phraseology of "stability", "unity", and "development" to justify the concentration 

of power and discourage pluralism. 

This study seeks to analyze, as well as compare, the mechanisms by which Amanat and United Russia 

influence political processes, repress or accommodate opposition, and deal with civil society institutions. By 

conducting qualitative and comparative case study research, this research will illustrate how ruling parties act as 

extensions of executing authority within semi-authoritarian regimes and create a political environment that 

counteracts democratic governance while maintaining elite control. 

This paper presents some insights on how party-state relations are maintained, with an emphasis on the 

resilience of authoritarianism and the constrained political competition, by observing the ruling party influence in 

Kazakhstan and Russia from the structural, legal, and sociopolitical perspectives. 
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Aims and objectives of the study: 

The aim of this study is to understand the influence of ruling parties in Kazakhstan and Russia in the 

concentration of political power as well as in shaping state governance. The study is primarily focused on analyzing 

both formal and informal ways that Amanat and United Russia used to exert influence over political institutions, 

marginalization of opposition, and management of civil society. 

How do the ruling parties in Kazakhstan and Russia utilize formal and informal mechanisms to maintain 

political dominance and limit the influence of opposition and civil society? 

Three main objectives of the study: 

1. The study aims to analyze the institutional and structural role played by ruling parties, such as Amanat 

in Kazakhstan and United Russia in Russia, in the processes of political decision-making. 

2. To analyze the formal and informal ways in which the ruling parties control state institutions, repress 

opposition, and shape civil society according to their purposes. 

3. To compare Kazakhstan and Russia to identify similarities and differences concerning the function of 

ruling parties in semi-authoritarian regimes. 

Literature Review: Means via which the ruling parties in Kazakhstan and Russia exert influence on the 

government 

Theories of semi-authoritarianism engage on the academic roles of ruling parties, especially in the post-Soviet 

cases of Kazakhstan and Russia, as they are channeled to securing political dominance through the institutional, 

legal, or informal means. The five sources below shall form the foundation for understanding interactions among 

ruling parties, the opposition, and civil society in these states. 

Grigorii Golosov examines the fragmentation of the party system in the post-Soviet Central Asia, thus arguing 

that it is directly affected by the constitutional powers of the presidency. Presidents with high political authority or 

power tend to favor fragmented party systems, while those with moderate authority will want to consolidate states 

under dominant parties [4, p.290]. This underlines the fact that institutional design can purposely affect the party 

landscape in authoritarian setups. 

David White explores the political opponents in Russia the most that is, during the protests that took place 

between 2011 and 2012. What David is highlighting is that the collaboration among political opposition movements 

and civil society organizations is strategically important, and their synergy is important for dismantling the 

entrenched authoritarian structures [5, p.320]. According to White, this collaboration becomes even more important 

where formal political participation becomes limited. 

Gulnur Makulbayeva and Dina Sharipova's study on public councils in Kazakhstan asserted that social capital, 

especially trust and norms of reciprocity, favored the councils' functioning, while formal networks somehow linked 

to the state did the opposite [6, p.5]. This suggests that some potential for civil society is indeed in evidence, but it 

tends to be eclipsed by initiatives being pushed by the state. 

In the context of electoral authoritarianism, Andrei Semenov views protests as tools for political mobilization 

used by the Russian opposition parties. While public demonstrations are crucially important for visibility and 

pressure, their actual effectiveness depends significantly on the organizational capacity and the endurance of the 

opposition itself [7, p.240]. 

Yuliy Nisnevich and Andrey Ryabov deal, in general terms, with the post-Soviet nature of authoritarianism, 

arguing that the weakness of civil his relations and the unwillingness of ruling elite to democratize account for most 

of the persistence of authoritarianism [8, p.540]. They also mention, as important counterweights to the consolidation 

of authoritarian systems, changes within regional elite dynamics and competing political identities. 

Comparative Insights 

The literature reveals the emergence of several themes. The main argument therewithin is that institutional 

frameworks have played a strategic role in shaping political competition and party dominance [4, p.290; 8, p.540]. 

The interaction between opposition forces and civil society is assumed as a key variable in resisting authoritarian 

control [5, p.320; 7, p.240]. Kazakhstan would serve as a clear example of this phenomenon where the state-

managed civil society structures coexist, at least superficially, with an underlying social potential for more 

independent participation [6, p.5]. 

The authors converge on the notion that ruling parties in semi-authoritarian regimes dominate their subject 

parties by calculated mixing legal authority with institutional engineering and the co-optation or suppression of civic 

activities. Disparate structural analysis-focal protest dynamics-simply do not offer their dissimilarities. These would, 

however, furnish a lens through which to view the various mechanisms of power in Kazakhstan and Russia. 

Case study 

Under the former name of Nur Otan until March 2022, the party was the dominant political force in 

Kazakhstan with a view to promoting the course of the first president Nursultan Nazarbayev and Kassym-Jomart 

Tokayev, his successor [9, p.1025]. The party maintained power by using different mechanisms in this endeavor, 

including control over the legislative arena, the media, and restrictions on opposition activity. [9, p.1030]. 

Mukhtar Ablyazov is Kazakh businessman and activist founded the opposition movement "Democratic 

Choice of Kazakhstan" (DVC) in 2001 [10, p. 213]. After the announcement of DCK's building, Ablyazov faced 

threats and demands from Nazarbayev to stop opposition activities, culminating in his criminal prosecution and 
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imprisonment in 2002 [11, p. 250]. After being released in 2003, he continued opposition from abroad, funding 

opposition groups and independent media [12, p.45]. 

In 2017, he retracted the DVK, organisation listed under extreme in Kazakhstan and banned on its activities 

[12, p.50]. As a result, mass repressions were later instituted against activists and followers of Ablyazov. In 2021, 

the Kazakh authorities declared the organization "Democratic Choice of Kazakhstan" extremist [12, p.55]. 

The Kazakh authorities and Amanat party, countering the manner of operations of Ablyazov and other 

oppositionists, have brought on stricter legislation and prosecuting of activists. For instance, in 2023 opposition 

activist Duman Muhammedkarim was sentenced to seven years in prison for "financing extremism" and participation 

within a banned organization [13, p.120] .As such actions from the authorities have caused a significant decrease in 

independent media and public organizations [12,p.60]. 

Nonetheless, civil society in Kazakhstan is working. The constant repression and restriction of freedoms make 

protest activity decrease and increase self-censorship among the population. [12, p.125] 

Mukhtar Ablyazov's case illustrates the manner in which the ruling party of Kazakhstan has kept a kind of 

dialogue with the opposition and civil society through legislative, administrative, and even forceful means to 

consolidate power and stifle dissent [9, p.1035]. 

Comparative study 

Mukhtar Ablyazov-Kazakh politician, ex-banker, and opposition leader- is charged with fraud and large-scale 

embezzlement in 2009. He was convicted in Kazakhstan for operating an illegal financial scheme which caused 

economic loss to the state [12, p.55]. His supporters regard him as a political prisoner and allege that the charges 

against him were fabricated in retaliation for his opposition to the regime of Nursultan Nazarbayev and the Nur Otan 

party. 

Ablyazov was convicted in Kazakhstan and later relocated to the UK, where he pursued his political struggle. 

The attempts of the Kazakh authorities to return him home did not cease, and they were active in using international 

mechanisms like extradition to try Ablyazov for his so-called criminal acts [12, p.60]. At the same time, Kazakhstan 

was using international judicial and diplomatic ties to undermine Ablyazov's reputation while restricting his political 

activities abroad. 

The problem of Ablyazov is an important factor of Kazakhstan's international relations. In the 2010s, the 

country was very active in promoting its point of view in international courts and other diplomatic meetings, 

claiming that Ablyazov was engaged in colossal financial crimes, while his supporters alleged that this was just a 

strategy of the President of Kazakhstan against the opposition [12, p.55]. 

At issue here is the manner in which Amanat and its authorities invoked their influence over international 

political structures in order to clamp down upon dissident leaders. Ablyazov became an international figure, a 

symbol for critics of the regime and its repression [12, p.59]. 

Persecution of opposing political elements has been carried out similarly in a number of CIS countries. The 

former applies equally to Russia and Alexei Navalny, who are undergoing very recent forms of pressure and 

repression. In both instances, ruling elites use the machinery of the state to eliminate opposition and actively seek 

international intervention to block opponent activity [12, p.60].  

Comparison: In contrast to Russia, where political persecution often receives widespread international 

awareness, Kazakhstan has been able to minimize international pressure quite effectively by exerting economic 

sanctions and diplomatic pressure on other countries [12, p.61]. 

Conclusion 

While investigating the role of ruling parties in Kazakhstan and Russia, as well as the mechanisms they use to 

influence power, it was found that both countries use the same methods in controlling party structures and authorities 

despite their various political and economic contexts. An analysis of practices of these parties has described that they 

use repression against the opposition, election manipulation, and suppression of civil movements to ensure they gain 

and maintain power, whereby each country has its own modifications. 

Mukhtar Ablyazov in Kazakhstan makes a good example of how authorities apply legal means and 

international mechanisms for fighting opposition, with parallels drawn between this and political repression in 

Russia. Unlike the open repression exercised in Russia, it can thus be concluded that Kazakhstan's ruling Amanat has 

quite an obscure international visibility: that is, the disparate extents of pressure from without on these states. 

The principal conclusion of the study is that, despite the differences of political systems and international 

context, the mechanism of influence exercised by ruling parties on the government and suppression of opposition in 

Kazakhstan and Russia has serious parallels. Future allowances need to be made for further study into the influence 

imposed by international structures upon the internal political processes of the given countries, also arguably 

assessing its consequences for civil society and democracy. 
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CONSTITUTIONAL CONTROL: 

COMPARISON OF KAZAKHSTAN AND FOREIGN CONSTITUTIONAL COURTS 

 

Abstract: This study compares constitutional control in South Korea, Russia, and Kazakhstan, focusing on 

judicial independence and citizen accessibility. It analyzes each country’s constitutional review process through 

public perception, caseload, appointment procedures, and institutional design. South Korea has a balanced system 

with strong independence and broad access, while Russia’s court shows executive influence despite high petition 

rates. Kazakhstan’s 2022 reforms, including a revived Constitutional Court and direct citizen petitions, indicate 

progress toward independence. The study highlights strengths and weaknesses of each model and suggests 

improvements for Kazakhstan. 

Key words: Constitutional control, judicial independence, citizen access to justice, comparative constitutional 

law, Kazakhstan legal reform, constitutional courts in Asia, rule of law, political influence on judiciary. 

 

КОНСТИТУЦИОННЫЙ КОНТРОЛЬ:  

СРАВНЕНИЕ КОНСТИТУЦИОННЫХ СУДОВ КАЗАХСТАНА И ЗАРУБЕЖНЫХ СТРАН 

 

Аннотация: В этом исследовании сравнивается конституционный контроль в Южной Корее, России и 

Казахстане, особое внимание уделяется независимости судебной системы и доступности для граждан. В нем 

анализируется процесс пересмотра конституции в каждой стране с точки зрения общественного восприятия, 

количества дел, процедур назначения и институциональной структуры. Южная Корея имеет 

сбалансированную систему с высокой степенью независимости и широким доступом, в то время как 

российский суд демонстрирует влияние на исполнительную власть, несмотря на высокий уровень подачи 

жалоб. Реформы Казахстана в 2022 году, включая возрождение Конституционного суда и прямое обращение 

граждан, свидетельствуют о прогрессе в достижении независимости. В исследовании освещаются сильные и 

слабые стороны каждой модели и предлагаются улучшения для Казахстана. 

https://www.theguardian.com/world/2024/feb/16/alexei-navalny-obituary
https://eurasianet.org/kazakhstan-opposition-influencer-sentenced-to-seven-years-in-prison
https://eurasianet.org/kazakhstan-opposition-influencer-sentenced-to-seven-years-in-prison
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правосудию, сравнительное конституционное правоведение, правовая реформа Казахстана, 

конституционные суды в Азии, верховенство закона, политическое влияние на судебную власть. 

 

КОНСТИТУЦИЯЛЫҚ БАҚЫЛАУ:  

ҚАЗАҚСТАНДЫҚ ЖӘНЕ ШЕТЕЛДІК КОНСТИТУЦИЯЛЫҚ СОТТАРДЫҢ САЛЫСТЫРМАСЫ 

 

Түйін: Бұл зерттеу оңтүстік Кореядағы, Ресейдегі және Қазақстандағы конституциялық бақылауды 

салыстырып, сот билігінің тәуелсіздігі мен азаматтардың қолжетімділігіне назар аударады. Ол әр елдің 

конституциясын қайта қарау процесін қоғамдық қабылдау, істерді қарау, тағайындау процедуралары және 

институционалдық жобалау арқылы талдайды. Оңтүстік Кореяда күшті тәуелсіздігі мен кең қол жетімділігі 

бар теңдестірілген жүйе бар, ал Ресей соты өтініштердің жоғары деңгейіне қарамастан атқарушы биліктің 

ықпалын көрсетеді. Қазақстанның 2022 жылға арналған реформалары, Соның ішінде конституциялық 

Соттың қайта жандануы және азаматтардың тікелей өтініштері тәуелсіздікке қол жеткізудегі прогресті 

көрсетеді. Зерттеу әрбір модельдің күшті және әлсіз жақтарын көрсетеді және Қазақстан үшін 

жақсартуларды ұсынады. 

Тірек сөздер: Конституциялық бақылау, сот билігінің тәуелсіздігі, азаматтардың сот төрелігіне 

қолжетімділігі, салыстырмалы конституциялық құқық, Қазақстанның құқықтық реформасы, Азиядағы 

конституциялық соттар, заңның үстемдігі, сот жүйесіне саяси ықпал ету. 

 

Constitutional control is crucial for democratic governance and the rule of law, protecting individual rights, 

maintaining balance among branches of government, and limiting state power. Its effectiveness depends on judicial 

independence, institutional design, citizen access to justice, and legal frameworks. 

Two main models of constitutional control exist: the centralized (Kelsenian) model, where a single court 

declares laws unconstitutional, and the decentralized (diffuse) model, where all courts can apply constitutional 

review. South Korea, Russia, and Kazakhstan follow the centralized model but implement it differently. Russia’s 

Constitutional Court is subordinated to the executive, South Korea has a strong, respected court since 

democratization, and Kazakhstan recently reinstated its court in 2023 as part of reforms. Constitutional oversight is 

vital in a rule-of-law state to protect the constitution, fundamental rights, and maintain checks and balances. 

Aims and objectives of this study: 

This research compares the constitutional control systems in South Korea, Russia, and Kazakhstan, focusing 

on public access and judicial independence. It evaluates how each system upholds the rule of law and allows citizens 

to challenge unconstitutional actions. 

This study aims to answer the question: “To what extent is constitutional control in Kazakhstan 

independent and citizen-oriented compared to Russia and South Korea?” 

Objectives of the Study: 

1. Assessing judicial independence in the constitutional courts of Kazakhstan, Russia, and South Korea.  

2. Comparing institutional strengths and weaknesses, with a focus on financial autonomy and decision 

compliance.   

3. Addressing a vacuum in comparative evaluations of constitutional systems in Eurasian and East Asian 

contexts, particularly in light of Kazakhstan's constitutional modifications from 2022 to 2023. 

The study highlights two main models of constitutional control: centralized (e.g., South Korea and Russia) 

and decentralized (e.g., the U.S.), with each country implementing the centralized model differently based on its 

political history. Russia’s Constitutional Court is subordinated to the executive, South Korea’s court is highly 

respected, while Kazakhstan’s newly reestablished court (2023) signals progress toward democratization and power 

balance.  

Kazakhstan, having shifted from a Constitutional Council (1995-2022) to a revived Constitutional Court in 

2023, is undergoing a process of democratization. Russia’s Constitutional Court, established in the early 1990s, now 

faces challenges to its independence in a more authoritarian environment [4]. South Korea’s Constitutional Court, 

established in 1988 following democratization, is frequently cited as a successful example of constitutional justice in 

Asia. 

Kazakhstan: In 2023, Kazakhstan restored the Constitutional Court following a 2022 referendum supported 

by 77% of voters. Before that, from 1995, there was a Constitutional Council, which citizens could not directly 

access. The new Constitutional Court allows citizens to petition for constitutional review of laws, but strict 

conditions apply, such as the law needing to have been used in their case and all judicial remedies having been 

exhausted. Despite efforts to reduce presidential control, the president and the ruling party continue to have 

significant influence over the Court [2].  

Russia: The Constitutional Court of Russia is heavily influenced by the executive, especially during President 

Putin's long reign. The Court can review whether laws are constitutional and hear citizen complaints, but most 

petitions are rejected, with only a small fraction resulting in full hearings [3, p. 4]. While technically accessible, the 

Court is rarely used to challenge the government's actions, especially in politically sensitive cases, making its 

independence questionable. 
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South Korea: South Korea’s Constitutional Court upholds democracy and protects citizens’ rights by 

reviewing laws, handling impeachment cases, and dissolving political parties. It is accessible to citizens, allowing 

them to file complaints if their rights are violated. 

Since its inception, the Court has received over 41,600 petitions, with a relatively higher success rate 

compared to countries like Russia [5]. The Court is transparent, with hearings open to the public and decisions 

published. It is trusted by the public for its role in resolving constitutional crises and maintaining the country's 

democratic framework. 

An analysis of Kazakhstan’s Constitutional Law “On the Constitutional Court” (2023) outlines the court's 

jurisdiction, judge appointment criteria, and procedural guidelines [8]. In Russia, the 2020 constitutional 

amendments were reviewed to assess changes affecting the powers and tenure of its Constitutional Court judges [7]. 

For South Korea, an examination of its constitution and laws reveals a robust framework prioritizing judicial 

independence and citizen access, contrasting with Kazakhstan and Russia [6]. This comparative review is crucial for 

understanding the operational dynamics and implications of constitutional control in each country. 

Academic Literature and Analysis: The research reviewed scholarship on judicial independence and 

constitutional courts, focusing on Russia under Putin and South Korea’s protection of citizen rights. It synthesizes 

findings, identifies gaps, and sets the context for analyzing constitutional control in Kazakhstan, Russia, and South 

Korea. 

Expert commentary and reports: The study incorporated insights from the Venice Commission and 

international organizations, including opinions on Kazakhstan’s constitutional reforms and judicial independence [9, 

p. 12]. It also drew from published interviews and statements by court officials, such as the Chair of Kazakhstan’s 

Constitutional Court. 

Key academic perspectives relevant to this study include: 

● Judicial Independence in Authoritarian vs. Democratic Systems: Researchers like Tamir Moustafa 

and Tom Ginsburg study courts in various political systems. In authoritarian regimes like Russia, courts have limited 

autonomy, while South Korea's Court actively upholds rights, strengthening democracy. 

● Enforcement of Constitutional Court Decisions: This study compares constitutional courts in 

Kazakhstan, Russia, and South Korea, focusing on Kazakhstan’s 2022–2023 reforms. South Korea has high 

compliance, direct citizen access, and strong judicial independence. Russia, with limited access and presidential 

control, rarely challenges the regime. Kazakhstan shows progress but faces political influence and delays in citizen 

access. To improve, Kazakhstan could adopt non-renewable judge terms, boost public education, and enhance 

transparency, while Russia’s barriers erode trust. 

Conclusion 

Kazakhstan’s Constitutional Court sits between Russia’s authoritarian model and South Korea’s democratic 

structure. While progress has been made in structure and accessibility, its independence in political challenges 

remains unproven. To strengthen its constitutional system, key reforms are needed: diversify appointments with 

broader political participation, extend judicial terms while removing reappointment to reduce dependency, simplify 

public access, enhance transparency with public hearings and detailed rulings, and uphold constitutional integrity in 

sensitive cases. With commitment to these reforms, the Court could evolve into a credible institution safeguarding 

rights and limiting overreach, though its true role will depend on legal reforms and its courage in critical moments. 
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КАЗАХСТАН КАК ЦЕНТР ТЮРКСКОГО МИРА: 

КУЛЬТУРНО-ИСТОРИЧЕСКИЕ И ПОЛИТИЧЕСКИЕ АСПЕКТЫ 

 

Аннотация: В статье рассматриваются культурно-исторические истоки тюркского мира и 

анализируется роль Республики Казахстан в консолидации тюркских стран на современном этапе. Особое 

внимание уделено инициативам Казахстана по интеграции тюркоязычных государств, включая создание 

Тюркского совета (ныне – Организация тюркских государств) и сопутствующих институтов (ТЮРКСОЙ, 

ТюркПА, Тюркская академия и др.). Раскрываются политические аспекты сотрудничества в рамках этих 

структур, а также духовное и языковое единство тюркских народов. Отдельно подчёркнуто значение 

Казахстана как культурно-цивилизационного центра тюркского мира и его вклад в укрепление общего 

исторического наследия, духовных ценностей и политических связей тюркских государств. Кроме того, 

статья обсуждает текущие геополитические вызовы, стоящие перед Казахстаном в контексте интеграции 

тюркских стран, и анализирует влияние этих вызовов на динамику сотрудничества. 

Ключевые слова: тюркский мир; Казахстан; интеграция тюркских государств; культурное наследие; 

Тюркский совет; духовное единство; тюркские языки. 

 

Понятие «тюркский мир» охватывает совокупность народов и государств, связанных общим историко-

культурным наследием и языковым родством. К тюркскому миру относят более десяти современных 

государств (в том числе Казахстан, Турцию, Азербайджан, Узбекистан, Кыргызстан и др.), а также 

многочисленные тюркоязычные народы, общая численность которых, по оценкам, превышает 170 млн 

человек. Следует отметить, что «тюркский мир» может восприниматься по-разному в разных странах, и 

некоторые из них могут не поддерживать идею глубокого политического объединения, что создает вызовы 

для интеграции. После распада СССР и обретения независимости новыми тюркоязычными республиками 

возникли благоприятные условия для возрождения идеи тюркского единства, которая начала активно 

продвигаться на межгосударственном уровне. В последние десятилетия Казахстан зарекомендовал себя как 

один из ключевых инициаторов и лидеров тюркской интеграции . Не случайно именно казахстанское 

руководство выдвинуло цель «превратить тюркский мир в один из важнейших экономических, культурных и 

гуманитарных регионов XXI века» , подчёркивая тем самым центральную роль Казахстана в консолидации 

тюркоязычных стран. Для достижения этой цели Казахстан опирается на богатое культурно-историческое 

наследие тюркских народов и продвигает многостороннее сотрудничество – от политики до культуры и 

образования – выступая своего рода мостом между тюркскими государствами. В данной статье исследуются 

культурно-исторические предпосылки формирования тюркского мира, анализируется вклад Казахстана в 

интеграционные процессы тюркских стран, рассматриваются политические формы взаимодействия в рамках 

Тюркского совета/Организации тюркских государств, а также вопросы духовно-культурного и языкового 

единства тюркских народов. [1, c.6] 

Тюркская цивилизация имеет глубокие исторические корни, восходящие к древним кочевым 

империям Евразийской степи. Учёные отмечают, что тюркские народы оформились как особая 

этнокультурная общность уже к VI веку н.э., когда возник Первый Тюркский каганат (Göktürk), ставший 

первым трансконтинентальным государственным образованием кочевников Центральной Азии . В 

последующие эпохи тюркоязычные государства и племенные союзы (Тюркский каганат, Тюргешский 

каганат, Караханидское государство, Золотая Орда и др.) занимали обширные территории, включая земли 

современного Казахстана, и сыграли важную роль в истории Евразии. Регион Великой степи, 

расположенный на территории нынешнего Казахстана, издавна служил связующим звеном между Востоком 

и Западом – через него пролегали маршруты Великого Шёлкового пути . Караванные пути соединяли 

Среднюю Азию, Ближний Восток, Европу и Дальний Восток, способствуя интенсивному культурному 

обмену. Тюркские народы, будучи наследниками кочевой культуры, выступали своего рода мостом между 

цивилизациями, распространяя по евразийскому пространству общие ценности, традиции и элементы 

материальной культуры. 
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На территории Казахстана находятся важнейшие памятники и святыни, составляющие достояние всего 

тюркского мира. Пример тому – древний город Туркестан (Ясы), который с XVI века был духовно-

политическим центром Казахского ханства и местом паломничества тюркских народов благодаря мавзолею 

Ходжи Ахмеда Ясави . [2, c.1] Туркестан издревле почитается как «сакральная земля» и «колыбель 

тюркского мира», символизируя единство духовных традиций тюркских народов . Общность верований 

(прежде всего распространение ислама в тюркских странах), сходные обычаи (культ аксакалов – старейшин, 

празднование Наурыза и др.), а также единая языковая семья служили факторами сохранения культурного 

единства тюркского мира, несмотря на многовековое пребывание этих народов в различных империях. В 

конце XIX – начале XX века среди тюркоязычных народов усилилось стремление к общественному и 

культурному сближению, вылившееся в движение пантюркизма. Идеологи этого движения провозглашали 

лозунг единства тюркских народов в языковой, духовной и политической сфере. В Казахстане идеи 

тюркского единства разделяли многие представители интеллигенции, однако в советский период любые 

наднациональные инициативы тюркских народов пресекались. Тем не менее, элементы общей тюркской 

идентичности удалось сохранить – во многом благодаря единой литературно-фольклорной традиции, общей 

исторической памяти о тюркских героях и эпохах, а также родственным языкам. Эти факторы создали 

прочную основу для возрождения концепции «тюркского мира» в конце XX – начале XXI века. [3, c.14] 

После распада Советского Союза Казахстан, обладая крупнейшей территорией и экономическим 

потенциалом в Центральной Азии, взял на себя ведущую роль в инициировании сотрудничества между 

тюркоязычными государствами . Уже в первые годы независимости Казахстан активно участвовал во 

встречах глав тюркских государств, направленных на укрепление взаимосвязей. Начиная с 1992 года 

проводились саммиты тюркоязычных стран, однако вплоть до 2000-х годов эти встречи носили 

неформальный характер. Ключевой поворот произошёл в 2006 году: на VIII Саммите глав тюркоязычных 

государств в Стамбуле Президент РК Н.А. Назарбаев выступил с идеей создания постоянно действующей 

межгосударственной структуры – Совета сотрудничества тюркоязычных государств (неофициально 

именуемого Тюркским советом). Вместе с этим на горизонте появляется несколько геополитических 

факторов, таких как отношение Казахстана к России, Китаю и его усилия по нейтрализации внешних угроз 

для обеспечения стабильности в тюркском мире. Данная инициатива получила поддержку партнёров, и 

спустя три года, 3 октября 2009 г., в азербайджанском городе Нахичевань президенты Казахстана, 

Азербайджана, Кыргызстана и Турции подписали соглашение об образовании Тюркского совета.  Первый 

саммит новой организации состоялся в 2011 году в Алматы, что подчёркивало особую роль Казахстана в 

этом проекте. [4, c.4] 

Помимо выдвижения идеи Тюркского совета, Казахстан инициировал создание ряда ключевых 

институтов тюркской интеграции. В частности, по предложению Н. Назарбаева в ноябре 2006 г. была 

сформирована Парламентская ассамблея тюркоязычных стран – ТюркПА , призванная развивать 

межпарламентское сотрудничество между братскими государствами. Штаб-квартира ТюркПА размещена в 

Баку, а первым председателем Ассамблеи стал представитель Казахстана, что отражает активное участие 

страны в её деятельности. Ещё одним значимым шагом стало учреждение в 2008 году международной 

организации тюркской культуры ТЮРКСОЙ (Türksoy) со штаб-квартирой в Анкаре, куда Казахстан вошёл в 

числе соучредителей . ТЮРКСОЙ часто называют «ЮНЕСКО тюркского мира» за её вклад в сохранение и 

популяризацию общего культурного наследия – через фестивали, выставки, объявление культурных столиц 

тюркского мира и другие проекты. В 2010 году по инициативе Казахстана в г. Астана начала работу 

Международная тюркская академия (TWESCO) – научно-исследовательский центр, занимающийся 

изучением истории, языка и культуры тюркских народов . Тюркская академия стала первым совместным 

научным учреждением тюркских стран и играет важную роль в формировании общей исторической памяти, 

координации исследований и образовательных обменов. [5, c.3] 

На самом высоком уровне руководство Казахстана неизменно подчёркивает приверженность идее 

углубления тюркской интеграции. Первый Президент РК Н. Назарбаев неофициально признан аксакалом 

тюркского мира за свои усилия по сплочению братских народов . Именно Назарбаев был избран Почётным 

председателем Тюркского совета, а в 2019 году ему вручена специальная медаль «Почётный символ 

тюркского мира». Его преемник, Президент К.-Ж. Токаев, продолжает курс на укрепление сотрудничества: 

Казахстан в 2021–2023 гг. председательствовал в Организации тюркских государств (ОТГ, новое название 

Тюркского совета) и выдвинул стратегическую программу развития сотрудничества на предстоящее 

десятилетие . В частности, на юбилейном саммите ОТГ в ноябре 2023 г. в Астане Токаев предложил восемь 

приоритетных направлений сотрудничества – традиции, унификация, реформы, знания, доверие, 

инвестиции, медиация и энергия – образующие акроним «TURKTIME» . Тем самым Казахстан обозначил 

долгосрочное видение консолидации тюркских стран по широкому спектру вопросов. Как подчеркнул К.-Ж. 

Токаев, «Казахстан заинтересован в дальнейшем развитии Организации тюркских государств. Углубление 

тюркской интеграции – наше общее дело… Только так единство тюркских народов окрепнет, и их потенциал 

возрастёт» . Эти слова отражают стремление Казахстана и других лидеров превратить идею тюркского 

единства в реальность посредством создания эффективных наднациональных механизмов сотрудничества. 

Тюркский совет (ныне Организация тюркских государств – ОТГ) стал первой в истории добровольной 

политической союзной структурой, объединившей суверенные тюркоязычные государства . Его основная 
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цель – «развитие всестороннего сотрудничества между тюркскими народами» , что включает 

взаимодействие в политической, экономической, культурно-гуманитарной и иных областях. Этот 

многосторонний подход является важным элементом, позволяющим укрепить политическую и 

экономическую интеграцию, несмотря на внешние вызовы и внутренние различия между государствами. 

Деятельность организации строится на регулярных саммитах глав государств, на которых принимаются 

совместные программы и инициативы. Так, за первое десятилетие существования Тюркского совета были 

созданы необходимые институты – Совет министров иностранных дел, старейшин (Совет аксакалов) и 

Комитет старших должностных лиц, координирующие конкретные проекты . 

Казахстан, как один из основателей, активно использует площадку ОТГ для продвижения общих 

интересов региона. На саммитах неоднократно подчёркивалось, что консолидация тюркских стран повышает 

их совокупную геополитическую роль и обеспечивает более сильные позиции на международной арене . В 

частности, Президент Ильхам Алиев отмечал символичность того, что Нахичеванский саммит 2009 г. 

«восстановил морально-политическое единство тюркских народов», расколотое в прежние эпохи . 

Совместная политическая воля проявилась в поддержке государств-членов друг друга по ключевым 

вопросам: тюркские страны едины во мнении о необходимости уважения суверенитета и территориальной 

целостности (например, поддержка позиции Азербайджана по Карабаху прозвучала со стороны Турции и 

других партнёров на саммитах ). 

ОТГ выработала и практические механизмы сотрудничества в сфере безопасности. По информации 

кыргызской стороны, ещё до формализации Совета главы спецслужб тюркоязычных государств проводили 

встречи для координации борьбы с терроризмом и трансграничной преступностью . В последние годы 

тюркские государства также усиливают координацию в вопросах кибербезопасности и обмена 

разведданными. Таким образом, формируется основа для коллективного противодействия новым вызовам. 

На фоне геополитической турбулентности значимость ОТГ возрастает: как отмечают эксперты, тюркские 

столицы всё больше внимания уделяют взаимной стратегической поддержке и совместному поиску ответов 

на глобальные угрозы . Этот «тюркский ренессанс» проявляется в стремлении лидеров вывести 

сотрудничество на качественно новый уровень. 

В экономической плоскости политическое сотрудничество дополняется конкретными инициативами 

по формированию единого пространства. В рамках ОТГ запущен Тюркский инвестиционный фонд для 

финансирования совместных проектов развития . При активной роли Казахстана продвигается создание 

совместной транспортно-логистической инфраструктуры – например, развитие Транскаспийского 

международного транспортного маршрута («Средний коридор»), который связывает Турцию, Кавказ и 

Центральную Азию и позволяет диверсифицировать торговые пути между Европой и Азией . В 2022–2023 

гг. тюркскими странами подписана дорожная карта по развитию транспортного сообщения на период 2023–

2027 гг. , а также соглашение об упрощённом таможенном коридоре, что существенно облегчает торговлю 

внутри региона. Кроме того, в 2023 г. началось практическое создание специальной экономической зоны 

«Туран» в городе Туркестан, призванной стать индустриально-инновационным хабом для всех стран ОТГ . 

Эти шаги свидетельствуют о том, что политический диалог дополняется реальными интеграционными 

процессами в экономике. 

Организация тюркских государств также налаживает институциональные связи с другими 

международными структурами. Так, в 2022 г. ОТГ получила статус наблюдателя при Организации 

исламского сотрудничества, а в 2023 г. сама предоставила статус наблюдателя для Организации 

экономического сотрудничества (ОЭС) . Это повышает международный авторитет союза тюркских стран и 

создаёт возможности для координации позиций на более широких площадках, включая ООН. По итогам 

последних саммитов лидеры тюркских государств констатировали, что ОТГ за короткое время стала 

влиятельной региональной организацией, консолидировавшей страны на основе общности интересов и 

ценностей . 

Успех политической интеграции во многом опирается на фундамент духовно-культурного родства 

тюркских народов. Казахстан последовательно продвигает идею о том, что прочная культурная 

идентичность служит залогом долгосрочного сотрудничества. Это также способствует углублению 

взаимопонимания между государствами в сложных вопросах геополитики, таких как территориальные 

споры и безопасность. Духовное единство подразумевает общий комплекс ценностей, традиций и 

исторической памяти, складывавшийся веками. Важную роль играет тесное взаимодействие в области 

культуры и образования. С 1990-х гг. проводится множество мероприятий, призванных укрепить чувство 

единства: Дни культуры тюркских народов, фестивали национальной музыки и эпоса, Всемирные игры 

кочевников (проходят с 2014 г., V Игры состоялись в 2024 г. в Астане) и др. Благодаря ТЮРКСОЙ каждый 

год одна из культурных столиц тюркских стран получает статус «культурной столицы тюркского мира», что 

способствует привлечению внимания к общему наследию. Например, в 2017 году такой столицей был 

Туркестан (Казахстан), в 2018 – Кастамону (Турция), в 2019 – Ош (Кыргызстан), в 2023 – Шуша 

(Азербайджан). Под эгидой ТЮРКСОЙ также учреждена Международная премия им. Ходжи Ахмеда Ясави 

за вклад в изучение и сохранение тюркской культуры. 

Казахстан, развивая город Туркестан, прямо позиционирует его как духовный центр всего тюркского 

мира. В 2018 году указом Елбасы Н. Назарбаева Туркестан получил статус областного центра, что стало 
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началом его масштабного возрождения . И уже в марте 2021 года лидеры тюркских стран на неформальном 

саммите официально придали Туркестану статус «духовной столицы тюркского мира» . Этот символический 

шаг подчеркнул общее стремление сохранить духовные истоки и продемонстрировал уважение к 

историческим святыням. Туркестан сегодня привлекает паломников и туристов со всего тюркского мира, 

служа живым напоминанием о многовековой общности. Как отмечала министр культуры и спорта РК А. 

Раимкулова, «Туркестан – место колоссального притяжения, где решались ключевые политические и 

экономические вопросы и куда веками совершали паломничество многие тюркские народы». Благодаря 

усилиям Казахстана этот древний город с более чем 1500-летней историей обретает новую жизнь и 

становится точкой сборки для духовного единения тюркских народов . 

Ещё одним важнейшим фактором единства является язык. Тюркские языки образуют одну языковую 

семью, что облегчает взаимопонимание между народами. Однако в XX веке, особенно в советский период, 

алфавитно-графическая основа этих языков была разобщена: в одних странах использовалась латиница 

(Турция), в других – кириллица (Казахстан, Кыргызстан, Узбекистан до 1990-х). В последние десятилетия 

наметилась тенденция к унификации алфавитов на базе латинской графики: Азербайджан, Туркменистан и 

Узбекистан перевели письмо на латиницу еще в 1990-е, а Казахстан в 2017 г. принял решение о поэтапном 

переходе на латинский алфавит к 2025 году. В рамках ОТГ предпринимаются коллективные усилия для 

укрепления языкового единства. По инициативе Международной тюркской академии создана специальная 

комиссия, которая в 2023 году согласовала проект единого тюркского алфавита из 34 букв . Каждая буква в 

предложенном алфавите соответствует общим фонемам, присутствующим в тюркских языках, что позволяет 

учесть особенности всех языков группы . «Создание общего алфавита тюркского мира послужит 

укреплению взаимопонимания и сотрудничества между тюркскими народами, а также сохранению их 

языков», – отмечается в совместном заявлении тюркской Академии и Института тюркского языка . 

Реализация этой инициативы в перспективе значительно облегчит межъязыковое общение, развитие общей 

информационной и образовательной среды. Кроме того, на уровне экспертов обсуждается идея создания 

пан-тюркского информационного пространства – например, запуск общих СМИ, обмен контентом на 

тюркских языках, взаимный прокат фильмов и сериалов. Уже сейчас наблюдается рост популярности 

турецкого кинематографа в странах Центральной Азии, совместно проводятся кинофестивали (с 2021 г. 

учреждён Кинофестиваль тюркского мира имени Коркута Ата по соглашению Казахстана и Турции) . 

Подобные культурные проекты усиливают чувство единства и близости народов. [6, c.14] 

Необходимо подчеркнуть, что духовно-культурное сближение тюркских стран имеет поддержку на 

высшем уровне. Интеграционные структуры (ТЮРКСОЙ, ТюркПА, Тюркская академия, Фонд тюркской 

культуры и наследия) активно работают при содействии правительств. Благодаря их деятельности понятие 

«тюркский мир» прочно вошло в международный дискурс . Общие юбилеи выдающихся деятелей тюркской 

истории празднуются совместно – так, 2022 год был объявлен годом Ахмета Ясави, 2023-й – годом поэта М. 

Физули в рамках тюркского сотрудничества. Эти шаги формируют у молодого поколения ощущение 

принадлежности к единой большой семье народов, имеющих общие корни и будущее. 

Проделанный анализ показывает, что Казахстан выступает движущей силой интеграции тюркского 

мира, сочетая историческую миссию и современную геополитическую стратегию. Несмотря на возможные 

внутренние разногласия и внешние вызовы, Казахстан активно продвигает тюркскую интеграцию, 

поддерживая её через политические инициативы, культурные обмены и создание институциональных 

структур. Опираясь на богатое культурно-историческое наследие – общее для всех тюркских народов – и на 

принцип единства ценностей, Казахстан сумел инициировать создание эффективных многосторонних 

институтов (Тюркский совет/ОТГ, ТюркПА, ТЮРКСОЙ, Тюркская академия и др.), которые переводят идею 

тюркского единения в практическую плоскость. Сегодня Республика Казахстан по праву рассматривается 

как центр тюркского мира – не только в географическом смысле, но и как центр консолидации, генерации 

интеграционных идей и проектов. Под лидерством Казахстана тюркские страны вышли на новый уровень 

сотрудничества, получивший название «тюркского ренессанса» . Политическая координация в рамках ОТГ, 

экономические и инфраструктурные инициативы (общие транспортные коридоры, инвестиционный фонд), 

гуманитарные проекты и культурный обмен – всё это наполняет реальным содержанием лозунг духовного и 

политического единства тюркского мира. [9, c.17] 

Впереди стоят новые задачи: практическая реализация единого алфавита, углубление экономической 

интеграции, согласование внешнеполитических позиций по актуальным международным вопросам. Однако 

базис для этого уже заложен. Казахстан продолжает играть ключевую роль модератора и двигателя этих 

процессов, демонстрируя приверженность идеалам дружбы и взаимопомощи тюркских народов. Сохранение 

общего духовного наследия и адаптация его к вызовам XXI века – важнейшая миссия, которую несёт на 

своих плечах современный лидер тюркской интеграции – Республика Казахстан. Можно уверенно сказать, 

что благодаря усилиям Казахстана и поддержке братских стран тюркский мир сегодня стал более 

сплочённым и заметным фактором мировой политики и культуры, чем когда-либо в новейшей истории. Это 

создает прочные предпосылки для дальнейшего развития тюркской цивилизации в глобальной системе – на 

основе общего прошлого и во имя общего будущего. [10, c.55] 
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СЕКЦИЯ 5.  

ЖАҺАНДАНУ ЖАҒДАЙЫНДА ТУРИЗМ ЖӘНЕ ҚОНАҚЖАЙЛЫЛЫҚ ИНДУСТРИЯСЫН 

ДАМЫТУ ТЕОРИЯСЫ МЕН ПРАКТИКАСЫНЫҢ ӨЗЕКТІ АСПЕКТІЛЕРІ. ЖАҢА 

ЭКОНОМИКАЛЫҚ ЖӘНЕ ГЕОСАЯСИ ЖАҒДАЙЛАРДАҒЫ 

БҰҚАРАЛЫҚ КОММУНИКАЦИЯ ЖӘНЕ PR 

СЕКЦИЯ 5.  

АКТУАЛЬНЫЕ АСПЕКТЫ ТЕОРИИ И ПРАКТИКИ РАЗВИТИЯ ИНДУСТРИИ ТУРИЗМА И 

ГОСТЕПРИИМСТВА В УСЛОВИЯХ ГЛОБАЛИЗАЦИИ. МАССОВАЯ КОММУНИКАЦИЯ И PR В 

НОВЫХ ЭКОНОМИЧЕСКИХ И ГЕОПОЛИТИЧЕСКИХ УСЛОВИЯХ 

SECTION 5.  

CURRENT ASPECTS OF THE THEORY AND PRACTICE OF TOURISM AND HOSPITALITY 

INDUSTRY DEVELOPMENT IN THE CONTEXT OF GLOBALIZATION. MASS COMMUNICATION 

AND PR IN NEW ECONOMIC AND GEOPOLITICAL CONDITIONS 
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research is based on an analysis of academic works, statistical data, and Japan's official tourism and cultural 

promotion strategies. 
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Введение 

В современном мире видеоигры стали не только формой развлечения, но и мощным инструментом 

влияния на реальные экономические и культурные процессы. Одним из наиболее ярких примеров такого 

влияния является использование видеоигр для привлечения туристов, особенно в контексте японской 

инициативы Cool Japan.  

Контент-туризм, или туризм, вдохновленный популярной культурой, стал значимым явлением в 

Японии, где такие медиаформаты, как аниме, манга и видеоигры, играют ключевую роль в формировании 

интереса к определенным местам [1. с.3]. В отличие от традиционных форм туризма, контент-туризм 

фокусируется на нарративах, персонажах и локациях, которые становятся мостом между виртуальным и 

реальным мирами. Ярким примером успешного взаимодействия видеоигр и туризма является игра Ghost of 

Tsushima, которая не только достигла коммерческого успеха, но и привлекла внимание миллионов игроков к 

реальному острову Цусима. Благодаря игре фанаты со всего мира проявили интерес к истории и культуре 

острова, а некоторые даже участвовали в краудфандинговых кампаниях для восстановления местных 

достопримечательностей.  

Инициатива Cool Japan, запущенная японским правительством, ставит своей целью использование 

культурного влияния страны для экономического роста, включая развитие въездного туризма [2]. 

Видеоигры, как часть этой стратегии, становятся эффективным инструментом для привлечения иностранных 

туристов.  

Цель статьи — изучить, как видеоигры способствуют развитию туризма в Японии, через призму 

теории транспортации Грина и Брока. Задачи исследования включают: Анализ механизмов транспортации 

игроков в виртуальные миры; Изучение роли эмоциональной вовлеченности в формировании желания 

посетить реальные локации; Введение и обоснование концепта «виртуального паломничества» как нового 

феномена в контент-туризме. В работе рассматриваются ключевые примеры игр, оказавших значительное 

влияние на интерес к реальным локациям, а также обсуждаются перспективы и вызовы, связанные с этим 

феноменом. Исследование основано на анализе научных публикаций, статистических данных и 

официальных документов, посвященных стратегиям продвижения японского туризма. 

В данной статье рассматривается, как видеоигры, в рамках инициативы Cool Japan, способствуют 

привлечению туристов в Японию. На примере конкретных игр анализируются механизмы влияния 

виртуального контента на реальный туризм, а также обсуждаются перспективы и потенциальные проблемы, 

связанные с этим феноменом. Исследование демонстрирует, что видеоигры не только расширяют границы 

культурного обмена, но и становятся важным элементом современной туристической индустрии. 

Теоретическая база исследования 

Теоретической базой научного исследования в рамках статьи является работа японского исследователя 

Такеси Окамото "Контент-туризм и медиакультура" [3], опубликованной в 2018 году, которая представляет 

комплексный анализ влияния популярной культуры на туристические потоки в Японии. В данной работе 

даётся определение понятию "сэйти дзюнрэй" (паломничество по местам из медиапродуктов) и 

рассматривается его роль в системе государственной стратегии Cool Japan. В работе американских 

исследователей Нельсона Гранбурна и Такаёши Ямамуры "Contents tourism: background, context, and future" 

[4] анализируются механизмы взаимодействия игровых вселенных с реальными географическими 

локациями, сочетая культурологический подход с экономическими аспектами туристического маркетинга. 

Помимо этих работ, также применяется теория транспортации Грина и Брока [5], которая объясняет, как 

нарративы видеоигр способствуют глубокой эмоциональной вовлеченности игроков, создавая эффект 

«переноса» в виртуальный мир. Этот процесс, в свою очередь, мотивирует их к посещению реальных 

локаций, что мы определяем как «виртуальное паломничество». Также исследования Министерства 

экономики, торговли и промышленности Японии "Стратегии продвижения контент-туризма" [2] послужили 

теоретической основой для изучения феномена видеоигрового туризма в современной Японии. 

Обсуждение 

Феномен видеоигрового туризма в Японии представляет собой сложное взаимодействие цифровых 

медиа, культурного наследия и экономических стратегий. Анализ конкретных примеров, таких как Ghost of 

Tsushima, Persona 5 и Pokémon Go, позволяет глубже понять механизмы, благодаря которым виртуальные 

миры трансформируются в инструменты привлечения реальных путешественников. 

Феномен игры Ghost of Tsushima представляет особый интерес для исследования взаимосвязи между 

видеоиграми и туризмом. Разработанная студией Sucker Punch Productions в 2020 году, эта историческая 

action-adventure с открытым миром переносит игроков в эпоху монгольского вторжения на японский остров 

Цусима. Художественное переосмысление реальных географических объектов - таких как пляж Комада, 

святилище Ватацуми и гора Сиратаке - создало уникальный синтез исторической достоверности и игрового 

нарратива, где подлинные элементы ландшафта органично вплетены в вымышленную, но эмоционально 
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убедительную историю самурая Дзина Сакаи. Игра Ghost of Tsushima служит ярким примером 

транспортации: исторический нарратив и визуальная достоверность острова Цусима создают у игроков 

ощущение «присутствия», что, согласно теории Грина и Брока, усиливает их эмоциональную связь с 

локацией и мотивирует к реальному паломничеству. 

Особую значимость этому проекту придает его официальное признание на государственном уровне. В 

2021 году администрация Цусимы под руководством мэра Хироки Хитакацу приняла беспрецедентное 

решение назначить ключевых разработчиков игры - гейм-директора Нейта Фокса и креативного директора 

Джейсона Коннелла - постоянными послами туризма острова [6]. Это решение было обусловлено 

несколькими взаимосвязанными факторами. Во-первых, игра вызвала беспрецедентный рост 

международного интереса к Цусиме, что проявилось в трехкратном увеличении туристических запросов. Во-

вторых, сообщество фанатов продемонстрировало глубокую вовлеченность, организовав успешную 

краудфандинговую кампанию по сбору 27 миллионов иен для восстановления исторического храма 

Ватацуми, поврежденного тайфуном. 

Феномен сэйти дзюнрэй (聖地巡礼) — своеобразного паломничества по местам, связанным с 

популярными медиапроизведениями, — приобретает особую глубину применительно к видеоиграм. Серии 

Persona и Yakuza создают уникальный случай, где цифровые репрезентации токийских районов достигают 

такой степени детализации и достоверности, что у игроков возникает сильнейшее ощущение déjà vu при 

посещении реальных прототипов [7].  

Данный феномен симбиотической взаимосвязи между виртуальными игровыми пространствами и 

реальной туристической практикой находит свое наиболее репрезентативное воплощение в ряде ключевых 

игровых франшиз. В частности, серия Yakuza (известная также под названием Like a Dragon) демонстрирует 

исключительную степень топографической точности в воссоздании токийского района Кабукичо под 

топонимом Камуротё, с детализацией, включающей архитектурные элементы, коммерческие вывески и 

элементы городской инфраструктуры [8]. Проект Persona 5 реализует стилизованную, но семантически 

узнаваемую репрезентацию таких токийских локаций, как Сибуя и Акихабара, с возможностью 

виртуального посещения реально существующих коммерческих заведений. В свою очередь, платформа 

Pokémon Go, используя механизмы дополненной реальности, осуществляет трансформацию 

урбанистического пространства в глобальном масштабе, ассоциируя игровые объекты ("покестопы") с 

физическими достопримечательностями. Указанные кейсы иллюстрируют различные стратегии конвертации 

географического пространства в интерактивную среду, формируя тем самым устойчивые ассоциативные 

связи, стимулирующие трансформацию игрового опыта в реальные туристические практики. 

Особую значимость этому явлению придает его экономический эффект. Бизнес-структуры, 

расположенные в зонах активности пользователей дополненной реальности, фиксируют рост посещаемости 

на 15-40%. Это привело к формированию новой модели взаимодействия между технологическими 

компаниями, туристическими операторами и местными предпринимателями, где цифровые маркеры 

становятся инструментом пространственного распределения туристических потоков [9. с.5]. 

Несмотря на очевидные успехи, развитие видеоигрового туризма сталкивается с комплексом 

системных вызовов, требующих взвешенного подхода. Наиболее показательным примером стал кризисный 

инцидент 2021 года в синтоистском святилище Ватацуми на острове Цусима. Массовый приток иностранных 

туристов, вдохновлённых игрой Ghost of Tsushima, привёл к серии культурных конфликтов: посетители в 

костюмах персонажей устраивали фотосессии в ритуальных зонах, игнорировали правила поведения в 

священном пространстве, а некоторые даже пытались воспроизводить игровые сцены с использованием 

храмовых сооружений. Эти действия вызвали настолько серьёзное возмущение местного сообщества, что 

администрация святилища была вынуждена временно ограничить доступ для иностранных посетителей. 

Также вопрос поведения иностранных туристов обсуждался на заседании конгресса Японии от 19 марта 2025 

года. 

В этом контексте стратегия Cool Japan демонстрирует комплексный подход к систематизации 

видеоигрового туризма. Японское правительство, через Министерство экономики, торговли и 

промышленности, реализует многоуровневую программу регулирования: 

• Разработка нормативных документов, регламентирующих использование культурных объектов 

в игровом контенте 

• Создание инфраструктуры для контент-туризма (тематические маршруты, информационные 

центры) 

• Поддержка коллабораций между игровыми студиями и местными сообществами 

• Образовательные инициативы для туроператоров и гидов 

Перспективы развития направления связаны с несколькими ключевыми тенденциями. 

Технологический прогресс в области VR и AR открывает возможности для создания принципиально новых 

форматов "гибридного" туризма, где цифровые и физические пространства существуют в постоянном 

взаимодействии [10]. Международный опыт адаптации японской модели (например, в Южной Корее и 

некоторых европейских странах) свидетельствует о формировании глобального тренда на интеграцию 

игровых технологий в туристическую отрасль [11]. 
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Заключение 

Проведённое исследование демонстрирует, что видеоигры стали значимым фактором в развитии 

современного туризма, особенно в контексте японской стратегии Cool Japan. Такие проекты, как Ghost of 

Tsushima, Persona 5 и Pokémon Go, не только популяризируют реальные локации, но и формируют новые 

модели взаимодействия между цифровыми и физическими пространствами. Феномен сэйти дзюнрэй 

(паломничества по местам из медиапродуктов) трансформирует традиционные туристические практики, 

создавая уникальный синтез виртуального и реального опыта. 

Однако стремительное развитие видеоигрового туризма сопряжено с серьёзными вызовами, включая 

необходимость сохранения культурного наследия и уважения к местным традициям. Инцидент в святилище 

Ватацуми на Цусиме показал, что массовый приток геймеров-туристов может приводить к конфликтам, если 

не сопровождается должным образованием и регулированием. В этом контексте стратегия Cool Japan играет 

ключевую роль, предлагая системный подход к интеграции игрового контента в туристическую 

инфраструктуру при сохранении культурной аутентичности. 

Перспективы дальнейшего развития видеоигрового туризма связаны с углублением иммерсивных 

технологий, расширением нишевых культурных нарративов и глобализацией данного феномена. Опыт 

Японии демонстрирует, что видеоигры способны не только стимулировать экономический рост, но и 

служить мостом между культурами, обогащая туристический опыт новыми смыслами. Однако для 

устойчивого развития этого направления необходимы дальнейшие исследования, направленные на баланс 

между коммерческой привлекательностью и культурной ответственностью, а также разработка этических 

стандартов для игровой индустрии и туристического сектора. 

Таким образом, видеоигровой туризм представляет собой динамично развивающееся явление, которое 

продолжает трансформировать традиционные представления о путешествиях. Его успешное развитие 

требует комплексного подхода, учитывающего как экономические возможности, так и социокультурные 

последствия, что делает эту область особенно актуальной для междисциплинарных исследований. 
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Abstract: Globalization has a significant impact on the hospitality industry, changing the requirements for the 

professional competencies of workers in different countries. In the Republic of Kazakhstan, where international hotel 

chains and the tourism infrastructure are actively developing, knowledge of the English language has become 

essential for the successful functioning of the hospitality sector. This article discusses the challenges and solutions 

related to teaching English to employees in this industry. Based on the analysis and survey of workers in the hotel 

and restaurant sectors, key competencies necessary for effective work in the context of globalization are identified. 

The article also offers approaches and solutions for improving educational programs in the hospitality sector in 

accordance with international standards. 
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Глобализация охватывает различные сферы жизни, включая экономику, культуру и, конечно, 

коммуникацию. В условиях глобализированного мира индустрия гостеприимства становится все более 

международной, что неизбежно влечет за собой необходимость эффективного общения между людьми 

разных национальностей и культур. В Казахстане, как и в других странах, развитие туристической отрасли и 

привлечение иностранных инвесторов требуют высокого уровня профессиональной подготовки, в том числе 

в области владения иностранными языками, особенно английским [1, c.5]. Это создает определенные вызовы 

для обучения английскому языку в сфере гостеприимства, но также и открывает новые возможности для 

профессионалов, работающих в данной области. 

Английский язык является международным языком общения, и его знание является обязательным для 

успешной работы в гостиницах, туристических агентствах, ресторанах и других учреждениях сферы 

гостеприимства. С каждым годом увеличивается число иностранных туристов, прибывающих в Казахстан, 

что требует от работников индустрии гостеприимства способности коммуницировать на английском языке 

[2, c.2]. Например, при работе с туристами общение на английском языке помогает создать комфортную 

атмосферу и обеспечивает высокий уровень обслуживания, что влияет на репутацию и доходность бизнеса. 

Кроме того, английский язык используется в управлении, маркетинге и обучении персонала. 

Множество международных гостиничных сетей, таких как Marriott, Hilton и Accor, активно развивают свои 

филиалы в Казахстане, и их стандарты обслуживания требуют знания английского языка на высоком уровне. 

Это также обусловлено необходимостью коммуникации с коллегами из других стран и обмена опытом на 

международных форумах и конференциях [2]. 

Глобализация изменяет не только сами процессы взаимодействия, но и то, как люди воспринимают 

друг друга в культурном и языковом контексте. В сфере гостеприимства эффективное взаимодействие имеет 

решающее значение, ведь от того, как персонал общается с клиентами, зависит их удовлетворенность и 

лояльность. 
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На практике это означает, что работники индустрии должны учитывать не только грамматику и 

лексику английского языка, но и культурные особенности общения. Например, использование форм 

вежливости в разных странах может сильно отличаться, и для успешной коммуникации важно понимать эти 

различия. В Казахстане, где сосуществуют различные этнические группы, работникам индустрии 

гостеприимства необходимо не только овладеть английским языком, но и развить навыки межкультурной 

коммуникации. 

Основные вызовы в обучении английскому языку для индустрии гостеприимства: 

1. Высокая текучесть кадров в сфере гостеприимства 

В индустрии гостеприимства в Казахстане часто наблюдается высокая текучесть кадров, что 

усложняет процесс внедрения постоянных и системных программ обучения. Работники могут приходить и 

уходить достаточно часто, что затрудняет создание долгосрочной стратегии по улучшению уровня 

английского языка в компании. Частая смена персонала также мешает углубленному обучению и практике 

языка. 

2. Недостаточная мотивация работников для изучения языка 

В некоторых случаях сотрудники гостиниц и ресторанов могут не осознавать важность 

совершенствования своего уровня английского языка для своей профессиональной карьеры. Отсутствие 

карьерных перспектив или мотивации к обучению может снижать желание работников развивать свои 

языковые навыки [3]. Это требует внедрения системы мотивации, которая бы поощряла работников за 

улучшение их навыков и достижение языковых стандартов. 

3. Низкий уровень владения языком у работников 

Многие работники сферы гостеприимства в Казахстане продолжают сталкиваться с низким уровнем 

владения языком. Это связано с тем, что многие начинают изучать английский язык на базовом уровне в 

школе и университете, но недостаточно практикуют его в реальной жизни. В результате они могут 

испытывать трудности в коммуникации с иностранными клиентами и не всегда уверенно используют 

профессиональную лексику в своей работе.  

Для того чтобы сотрудники сферы гостеприимства в Казахстане могли эффективно общаться с 

клиентами, им необходимо развивать несколько ключевых компетенций. На основе опроса среди работников 

отрасли, а также данных исследовательских центров, можно выделить следующие основные навыки, 

которыми должны владеть специалисты этой сферы: 

1. Коммуникативные навыки (общее владение языком) 

2. Профессиональная лексика в сфере гостеприимства 

3. Навыки межкультурной коммуникации 

4. Грамматика и написание деловых документов 

5. Использование технологий для коммуникации 

В целях изучения состояния преподавания английского языка в сфере гостеприимства Казахстана был 

проведен опрос 50 сотрудников гостиничного и ресторанного сектора Алматы. Вопросы исследования 

охватывали уровень владения английским языком, необходимые для работы компетенции и оценку 

существующих программ обучения.  

Результаты опроса: 

1. Коммуникативные навыки — 88% респондентов отметили, что для работы с международными 

клиентами необходимы хорошие коммуникативные навыки на английском языке. Однако только 42% 

заявили, что их уровень языка достаточно высок для общения с иностранными гостями без помощи 

переводчика. 

2. Профессиональная лексика в сфере гостеприимства — 75% респондентов признали, что 

недостаточно владеют профессиональной лексикой, необходимой для работы в гостиницах и ресторанах. 

Это создает трудности в обслуживании клиентов на должном уровне. 

3. Навыки межкультурной коммуникации — 63% работников указали, что они сталкиваются с 

трудностями в межкультурном общении, так как не всегда понимают особенности поведения туристов из 

разных стран. Это может повлиять на качество обслуживания и создать недовольство у клиентов. 

4. Грамматика и написание деловых документов — 58% респондентов заявили, что их знания 

грамматики английского языка достаточно хороши, однако 32% признались, что им сложно составлять 

деловые письма и другие документы на английском языке. 

5. Использование технологий для коммуникации — 65% работников используют онлайн-платформы и 

приложения для улучшения своих языковых навыков, однако лишь 40% регулярно участвуют в 

профессиональных курсах и тренингах. 
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Диаграмма 1 – Результаты опроса по компетенции работников в индустрии гостеприимства 

 

Диаграмма показывает, что наиболее критичной областью для работников является владение 

профессиональной лексикой, так как 75% респондентов заявили о недостаточном знании 

специализированных терминов. Также видно, что межкультурная коммуникация остается важным аспектом, 

который требует дальнейшего улучшения, несмотря на значительную роль английского языка. 

Решения для преодоления вызовов 

1. Специализированные  курсы   

Разработка курсов, ориентированных на профессиональную лексику в индустрии гостеприимства, 

позволит сотрудникам улучшить свои знания английского языка в контексте работы. Программы могут 

включать разделы, посвященные обслуживанию клиентов, ресторанному сервису, управлению гостиницей и 

другим специфическим областям. 

2. Интенсивные тренинги по межкультурной коммуникации   

Важно не только учить сотрудников английскому языку, но и развивать их способность понимать и 

учитывать культурные различия. Это может быть достигнуто через практические занятия, ролевые игры и 

взаимодействие с международными коллегами. 

3. Онлайн-обучение и мобильные приложения   

Развитие онлайн-курсов и мобильных приложений для изучения английского языка поможет 

сотрудникам работать над своими навыками в удобное время, улучшая произношение и расширяя словарный 

запас. 

4. Регулярные тренинги и сертификация   

Внедрение системы сертификации и регулярных тренингов поможет повысить уровень квалификации 

работников и обеспечить высокие стандарты обслуживания на международном уровне. 

Глобализация существенно влияет на индустрию гостеприимства в Казахстане, особенно в аспекте 

языковой и культурной коммуникации. Знание английского языка становится важным требованием для 

работников данной отрасли, и несмотря на существующие вызовы, связанные с низким уровнем языка у 

части работников и отсутствием специализированных программ, существуют эффективные решения. 

Создание специализированных курсов, использование онлайн-ресурсов и развитие межкультурной 

компетенции помогут преодолеть трудности и повысить уровень обслуживания в сфере гостеприимства, что, 

в свою очередь, будет способствовать успешному развитию туризма и привлечению иностранных 

инвестиций в Казахстан. 
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 «ЖАЛҒАН АҚПАРАТ ЖӘНЕ ФАКТЧЕКИНГ –  

ФЕЙК ЖАҢАЛЫҚТАРМЕН ҚАЛАЙ КҮРЕСУГЕ БОЛАДЫ?» 

 

Аннотация. Бұл мақалада жалған ақпарат пен фейк жаңалықтардың таралуы, олардың қоғамға 

тигізетін теріс әсері және онымен күресу әдістері қарастырылады. Жалған ақпараттың кеңінен таралуы 

бүгінгі ақпараттық қоғамның маңызды мәселесіне айналып отыр, өйткені ол саяси, әлеуметтік және 

экономикалық тұрақтылыққа қауіп төндіреді.  

Мақалада фактчекингтің ұғымы мен оның құралдары, сондай-ақ жалған ақпаратпен күресудің тиімді 

тәсілдері талқыланады. Қазақстанда бұл мәселеге қатысты атқарылып жатқан іс-шаралар, мемлекеттік және 

қоғамдық ұйымдардың рөлі, сондай-ақ заңнамалық база және медиасауаттылықты арттыру бағытындағы 

жұмыстар қарастырылады.  

Мақалада цифрлық технологиялар мен жасанды интеллект құралдарының қолданылуының 

маңыздылығы және халықаралық ынтымақтастықтың қажеттілігі де атап өтілген. Қорытындыда жалған 

ақпаратпен күресу үшін қоғамның әрбір мүшесінің ақпараттық жауапкершілігін сезінуінің маңыздылығы 

көрсетіледі. Жалған ақпаратқа қарсы тұру тек заңнамалық шаралармен ғана емес, әр адамды ақпараттық 

сауаттылыққа баулу арқылы жүзеге асырылатыны баяндалған. 

Тірек сөздер. Жалған ақпарат, фейк жаңалықтар, фактчекинг, медиасауаттылық, ақпараттық 

қауіпсіздік, цифрлық технологиялар, жасанды интеллект, әлеуметтік желілер, ақпараттық манипуляция, 

ақпаратты тексеру, заңнамалық шаралар, қоғамдық ұйымдар, халықаралық ынтымақтастық, ақпараттық 

сауаттылық, ақпараттық терроризм. 

 

Abstract. This article examines the spread of misinformation and fake news, their negative impact on society, 

and the methods of combating them. The widespread dissemination of false information has become a significant 

issue in today’s information society, as it poses a threat to political, social, and economic stability. 

The article discusses the concept of fact-checking and its tools, as well as effective methods for combating 

misinformation. It also explores the actions being taken in Kazakhstan on this issue, the role of state and public 

organizations, as well as the legislative framework and efforts to increase media literacy. 

The importance of digital technologies and artificial intelligence tools in this process, as well as the necessity for 

international cooperation, are also highlighted. The conclusion emphasizes the importance of every member of 

society feeling a sense of informational responsibility in combating misinformation. The article explains that the 

fight against false information is not only achieved through legislative measures but also by promoting media 

literacy among individuals. 

Keywords. Misinformation, fake news, fact-checking, media literacy, information security, digital 

technologies, artificial intelligence, social media, information manipulation, information verification, legislative 

measures, public organizations, international cooperation, information literacy, information terrorism. 

 

Қазіргі ақпараттық дәуірде қоғамның санасына әсер ететін негізгі құралдардың бірі — ақпарат. 

Интернеттің кең таралуы мен әлеуметтік желілердің күнделікті өмірдің ажырамас бөлігіне айналуы жалған 

ақпараттың таралуын жеңілдетіп, ауқымын ұлғайтты. Ақпараттың көптігі мен қолжетімділігі адам санасын 

түрлі бағытта бұрып, қоғамдық пікірге әсер ету қаупін күшейтті. Осы орайда фактчекинг — яғни, 

ақпараттың шынайылығын тексеру әдістері аса маңызды рөл атқарады. Жалған ақпарат тек әлеуметтік 

желілер арқылы емес, кейде дәстүрлі БАҚ құралдары мен танымал медиа-платформаларда да кездесіп 

жатады. Мұндай ақпарат қоғамдық тұрақтылыққа, азаматтардың қауіпсіздігіне, тіпті мемлекеттің саяси 

тұрақтылығына қауіп төндіруі мүмкін. Сол себепті фейк жаңалықтармен күрес қазіргі заманның өзекті 

мәселелерінің бірі болып отыр. Бұл ғылыми мақалада жалған ақпарат пен фактчекинг ұғымдарына талдау 

жасалып, олардың қоғамдағы рөлі мен маңыздылығы ашылады. Сонымен қатар фейк жаңалықтардың таралу 

себептері, олармен күрес тәсілдері мен Қазақстандағы қазіргі жағдай қарастырылады. Мақаланың басты 

мақсаты — ақпарат кеңістігіндегі қауіптерді түсіндіру және жалған ақпаратпен күресудің тиімді жолдарын 

көрсету. 

Жалған ақпарат — шындыққа жанаспайтын, әдейі немесе байқаусызда таратылған ақпарат түрі. Бұл 

термин ақпараттық кеңістікте жалған мәліметтерді, жалған бейнематериалдарды немесе бұрмаланған 

деректерді сипаттау үшін қолданылады. Жалған ақпарат кейде әдейі (дезинформация), кейде білмей 

(мисинформация), тіпті кейде зиян келтіру мақсатымен (малинформация) таратылады. 

Әлеуметтанушылар мен медиазерттеушілер жалған ақпаратты үш негізгі түрге бөледі: 

Дезинформация — әдейі жалған немесе адастырушы ақпарат тарату (мысалы, саяси науқандар кезінде 

қарсыласын қаралау). 
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Мисинформация — қате немесе шындыққа сәйкес келмейтін ақпаратты білмей тарату. 

Малинформация — шынайы ақпаратты, бірақ зиян келтіру мақсатымен тарату (мысалы, адамның жеке 

өмірін әшкерелеу) [1, 56 б.]. 

Жалған ақпарат тек XXI ғасырдың мәселесі емес. Оның тамыры тереңде жатыр. Орта ғасырларда 

патшалар мен дін өкілдері өз билігін нығайту үшін жалған мәліметтер мен қауесеттер таратқан. Кеңестік 

кезеңде де идеологиялық үгіт-насихат мақсатында жалған деректер жиі қолданылды. Алайда, цифрлық 

технологиялардың дамуы жалған ақпаратты бұрын-соңды болмаған жылдамдықпен таратуға мүмкіндік 

берді. 

Мысалы, 2016 жылғы АҚШ-тағы президенттік сайлау кезінде фейк жаңалықтар Facebook және Twitter 

платформаларында кеңінен таралып, қоғамдық пікірге елеулі әсер етті [2, 112 б.].  

Жалған ақпарат көбінесе манипуляция элементтерін қамтиды: сенсациялық тақырыптар, эмоциялық 

мазмұн, жалған дереккөздерге сілтеме, жалған бейнематериалдар. Жаңалық формасында берілгенімен, оның 

мазмұны тексеруге келгенде шындықтан алыс болады. 

Мысалы, жалған ақпарат мынадай форматтарда кездеседі: 

Бұрмаланған дәйексөздер немесе статистика. Таныс адамдардың атымен таратылған хабарламалар 

(«Медицина қызметкері айтты...») Бейнежазбалардың монтаж арқылы өзгертілуі. Фейк аккаунттардан 

таралған «жедел хабарлар». 

Ақпараттық қоғамда әлеуметтік желілер адамдардың басты ақпарат көзіне айналды. Facebook, 

Instagram, TikTok, Telegram және басқа платформаларда жаңалықтар лезде таралады, ал оны таратушылар — 

қарапайым қолданушылар. Осындай ашықтық пен жылдамдық фейк ақпараттардың да оңай әрі кең 

таралуына себеп болды. Әлеуметтік желілер алгоритмдері пайдаланушылардың қызығушылығына қарай 

контентті іріктейді, бұл «ақпараттық көпіршіктерге» (filter bubble) әкеліп соғады. Яғни, адам тек өз 

көзқарасына сәйкес келетін жаңалықтарды ғана көреді. Бұл жағдай жалған ақпаратты қабылдауды 

жеңілдетіп, оның шынайылығына күмәнсіз сенуге итермелейді [3, 87 б.]. 

Көптеген адамдар ақпаратты сын тұрғысынан бағалауға дағдыланбаған. Мектепте немесе 

университетте ақпаратты талдау, тексеру, дереккөздермен жұмыс істеу дағдылары жеткіліксіз үйретіледі. 

Осыған байланысты адамдар фейк жаңалықтарды жиі байқамай бөліседі. Медиасауаттылық — жалған 

ақпаратпен күрестегі басты құралдардың бірі. Зерттеулер көрсеткендей, медиасауатты аудитория фейк 

жаңалықтарды тануға бейім келеді және оларды таратудан тартынады [4, 62 б.]. 

Фейк жаңалықтардың таралуына адамның психологиялық ерекшеліктері де әсер етеді. Мысалы: 

Когнитивті қисындар — адам өз сеніміне сәйкес келетін ақпаратты ғана дұрыс деп қабылдайды (confirmation 

bias). Қорқыныш пен үрей — пандемия немесе әскери қақтығыстар сияқты дағдарыс жағдайларында адамдар 

сенсациялық және қорқынышты жаңалықтарға сенуге бейім болады. 

Әлеуметтік растау — егер таныстары немесе көпшілік бір ақпаратты бөліссе, адам да оны шын деп 

қабылдай бастайды. Сондай-ақ, эмоциялық реакциялар — ашу, қорқыныш, үміт — фейк ақпараттың 

вирусша таралуына ықпал етеді [5, 44 б.]. 

Фактчекинг (ағылш. fact-checking) — бұл ақпараттың шынайылығын тексеру процесі. Яғни, 

жарияланған немесе таралған ақпараттың, мәлімдеменің, жаңалықтың, фотосурет пен видеолардың 

шындыққа сәйкестігін дәлелдеу немесе жоққа шығару. Бұл әдіс журналистикада, ғылымда, құқық саласында 

және жалпы қоғамдық коммуникацияда қолданылады. Фактчекингтің басты мақсаты — қоғамға нақты, 

расталған және сенімді ақпарат ұсыну. Сонымен қатар, бұл әдіс ақпарат кеңістігін тазартуға, адастырудан 

сақтануға және жалған ақпаратпен күреске бағытталған [6, 29 б.]. 

Әлемде фактчекингпен айналысатын тәуелсіз ұйымдар мен медиаплатформалар көп. Мысалы, 

PolitiFact (АҚШ), Full Fact (Ұлыбритания), Snopes, FactCheck.org сынды жобалар қоғамдағы ақпаратты 

бақылауға бағытталған. Бұл ұйымдар халықаралық фактчекинг желілерінің мүшесі болып табылады 

(International Fact-Checking Network — IFCN). 

Қазақстанда да соңғы жылдары фактчекинг мәдениеті қалыптасып келеді. Атап айтқанда:  

Factcheck.kz — Қазақстандағы алғашқы кәсіби фактчекинг платформасы. Ол саясат, медицина, 

әлеуметтік желідегі ақпараттарды тексеріп, зерттеу жүргізеді. 

StopFake.kz — жалған ақпаратты әшкерелейтін мультимедиялық жоба. 

Kazfactcheck.kz — қазақстандық контентке бағытталған тағы бір фактчекинг ресурсы [7]. Бұл 

платформалар ресми дереккөздерге сүйене отырып, деректерді сараптап, қоғамға нақты қорытындылар 

ұсынады. 

Фактчекинг нақты әдістерге сүйенеді. Олар: 

Дереккөзді тексеру — ақпараттың кім тарапынан шыққанын анықтау, оның беделі мен сенімділігін 

бағалау. Кері іздеу (reverse search) — сурет немесе видеоның түпнұсқасын іздеу үшін Google Reverse Image 

Search, TinEye сияқты құралдарды қолдану. Кросс-сілтеме — бірнеше сенімді дереккөзден ақпаратты 

салыстырып тексеру. Мәтін талдауы — манипуляциялық, сенсациялық элементтердің бар-жоғын анықтау 

(мысалы, айқайлап жазылған тақырыптар, нақты емес дерек). Фактчек боттар мен алгоритмдер — жасанды 

интеллект көмегімен фейк ақпаратты автоматты түрде анықтау (мысалы, Full Fact-тың құралдары) [8]. 

Қазақстанда жалған ақпаратпен күрес мәселесі соңғы жылдары ерекше өзектілікке ие болды. 2018 

жылы Қазақстанда «Ақпараттандыру туралы» заң қабылданып, оның аясында ақпараттық қауіпсіздікті 
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қамтамасыз ету шаралары қарастырылды. Осы заңға сәйкес, ақпараттың шынайылығын тексеру және жалған 

ақпаратты таратушыларға қатысты жауапкершілік мәселелері көтерілді. 2020 жылы Қазақстанда «Жалған 

ақпарат таратуға қарсы тұру туралы» заң жобасы ұсынылып, онда әлеуметтік желілерде таралатын жалған 

ақпарат үшін әкімшілік және қылмыстық жауапкершілік көзделді. Заң жобасының мақсаты — ақпараттық 

терроризмге қарсы күресу және қоғамдық тәртіпті сақтау. Алайда, бұл заңның кейбір ережелері жеке 

тұлғалардың пікірлерін цензуралау мақсатында қолданылуы мүмкін деген алаңдаушылық туғызды [9, 78 б.]. 

Қазақстанда жалған ақпаратпен күреске бағытталған бірнеше нақты бастамалар іске асырылды. 

Мысалы, 2020 жылы әлеуметтік желілерде коронавирус туралы жалған ақпараттар көбейген кезде Қазақстан 

Үкіметі «StopFake.kz» жобасын кеңейтуді қолға алды. Бұл жоба арқылы азаматтар фейк жаңалықтар мен 

қауесеттерді тексеруге мүмкіндік алды. Сонымен қатар, қазақстандық БАҚ-тар мен тәуелсіз ұйымдар фейк 

ақпаратпен күресудің тиімді жолдарын іздестіруде. Көптеген газеттер мен жаңалық сайттары арнайы 

бөлімдер ашып, оқырмандарды жалған ақпараттан қорғауға бағытталған материалдар жариялады [10, 124 б.]. 

Қоғамдық ұйымдар мен БАҚ Қазақстанда жалған ақпаратпен күресуде маңызды рөл атқарады. 

Әсіресе, жастарға медиасауаттылықты арттыру үшін түрлі жобалар мен тренингтер ұйымдастырылуда. 

Қазақстандағы үздік медиасауаттылық бағдарламаларының бірі — «Медиасауаттылық бойынша ұлттық 

кампания» жобасы. Бұл жоба аясында жастар мен студенттер үшін арнайы тренингтер мен онлайн курстар 

ұйымдастырылуда. БАҚ, әсіресе онлайн басылымдар, жалған ақпаратпен күресуде азаматтық міндет 

атқарады. Журналистер мен редакторлар өз материалдарын тексеріп, ақпараттың шынайылығын анықтауға 

тырысады. Әрине, мұндай жұмыс тек журналистердің ғана емес, қоғамның әрбір мүшесінің жауапкершілігі 

болуы тиіс [11, 56 б.]. 

Жалған ақпаратпен күресудің ең тиімді әдістерінің бірі — медиасауаттылық деңгейін арттыру. 

Медиасауаттылық — бұл ақпаратты дұрыс қабылдау, түсіну және бағалау қабілеті. Әрбір адам ақпаратты 

тексеріп, оның шынайылығын анықтау үшін белгілі бір дағдыларға ие болуы тиіс. 

Қазақстанда медиасауаттылық бойынша арнайы курстар мен бағдарламалар іске асырылуда. 

Мектептер мен университеттерде ақпараттық сауаттылықты арттыру бағытында пәндер енгізілуде. Мысалы, 

мектептерде «Медиасауаттылық және ақпараттық технологиялар» деген пәнді енгізу, студенттерге 

дереккөздерді тексеру әдістерін үйрету жалған ақпараттың таралуын азайтуға ықпал етеді. Бұдан басқа, 

медиасауаттылықты арттыру үшін әлеуметтік желілерде арнайы ақпараттық кампаниялар ұйымдастыру 

маңызды. Тек жастар ғана емес, ересектер де медиасауаттылықты арттыру керек. Бұл мақсатта түрлі БАҚ 

пен үкіметтік емес ұйымдар бірлесіп ақпараттық жобалар ұйымдастыруда [12, 65 б.]. 

Цифрлық технологиялардың дамуы жалған ақпаратпен күресуде жаңа мүмкіндіктер ұсынады. 

Жасанды интеллект (ЖИ) және алгоритмдер арқылы жалған ақпараттарды автоматты түрде анықтауға 

болады. Мысалы, бірнеше платформада автоматты фактчекинг құралдары жұмыс істейді, олар ақпараттың 

шынайылығын тексеру үшін арнайы алгоритмдер мен дерекқорларды қолданады. Жасанды интеллекттің 

көмегімен суреттер мен видеолардың түпнұсқалығы анықталуы мүмкін. Бейнемазмұнның манипуляция 

жасалғанын немесе редакцияланғанын автоматты түрде анықтайтын бағдарламалар дамуда. Бұл 

технологиялар жалған ақпаратты жедел анықтауға және таралуына жол бермеуге мүмкіндік береді. 

Қазақстанда да цифрлық технологиялар мен жасанды интеллектті ақпараттық қауіпсіздікті қамтамасыз ету 

мақсатында қолдану бойынша зерттеулер жүргізілуде [13, 98 б.]. 

Жалған ақпаратпен күресу тек жеке бір елдің ғана емес, халықаралық деңгейде де жүзеге асырылуы 

тиіс. Әлемдегі көптеген елдер жалған ақпаратпен күресу үшін бірлескен жобалар мен платформалар құрып, 

өз тәжірибелерімен бөлісуде. Қазақстан үшін халықаралық ынтымақтастық маңызды рөл атқарады. Әсіресе, 

Еуразия аймағында және халықаралық ұйымдарда жалған ақпаратпен күреске бағытталған жобаларға қатысу 

тиімділікті арттырады. Бұл ұйымдар бір-бірімен ақпарат алмасып, бірлескен зерттеулер жүргізіп, жалған 

ақпараттың таралуын бақылауға көмектеседі. 

Сонымен қатар, мемлекет жалған ақпаратпен күресу үшін халықаралық тәжірибені зерделеп, өз 

заңнамасын жетілдіріп отыруы керек. Қазақстандағы құқық қорғау органдары мен мемлекет тарапынан 

интернет платформаларымен жұмыс істейтін заңнамалық бастамалар халықаралық ынтымақтастықты 

нығайтуға ықпал етеді [14, 72 б.]. 

Қорытындылай келе, жалған ақпарат — бұл қазіргі заманғы ақпараттық қоғамның өзекті мәселелерінің 

бірі. Әлеуметтік желілер мен интернеттің қарқынды дамуы арқылы жалған ақпараттың таралу жылдамдығы 

артып, ол қоғамдық пікірге теріс әсер ете алады. Жалған ақпараттың таралуы тек жеке адамдарға ғана емес, 

мемлекеттердің қауіпсіздігіне, экономикаға және әлеуметтік тұрақтылыққа да қатер төндіреді. Фактчекинг 

— бұл жалған ақпаратпен күресудің тиімді әдісі. Дегенмен, ақпараттың шынайылығын тексеру тек кәсіби 

мамандардың міндеті емес. Әрбір азамат ақпаратты сын көзбен қарап, тексеріп, тарату кезінде 

жауапкершілікті сезінуі қажет. Бұл үшін медиасауаттылықты арттыру, цифрлық технологияларды пайдалану 

және халықаралық ынтымақтастықты нығайту өте маңызды.  

Қазақстанда жалған ақпаратпен күресу үшін құқықтық және білім беру саласында бірқатар жұмыстар 

жасалуда. Заңнамалық база жетілдірілуде, бірақ мұндай күрестің тиімділігі тек қоғамның санасы мен 

медиасауаттылығының жоғары болуына байланысты. Сондай-ақ, цифрлық технологиялар мен жасанды 

интеллект құралдарының дамуы жалған ақпаратты анықтауға мүмкіндік беріп, күресті жедел әрі тиімді етуге 

жол ашады.  



572 

Қорыта айтқанда, жалған ақпаратқа қарсы тұру тек заңдар мен технологиялармен шектелмей, 

қоғамның әрбір мүшесінің ақпараттық жауапкершілігін сезінуі арқылы жүзеге асырылады. Бұл күрес тек бір 

мемлекеттің ғана емес, әлемдік қауымдастықтың ортақ міндеті болып табылады. 
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Түйін: Бұл мақалада туризм саласында цифрлық карталар мен навигациялық қызметтердің маңызы 

қарастырылады. Онлайн карталар мен мобильді қосымшалар туристерге маршруттарды тиімді жоспарлауға, 

уақыт пен шығынды үнемдеуге, сондай-ақ қауіпсіздікті қамтамасыз етуге көмектеседі. Google Maps, 2GIS, 

Maps.me, Waze және Komoot сияқты платформалар арқылы туристер навигацияны жеңілдетіп, қоғамдық 

көлік бағыттарын анықтай алады. Сонымен қатар, офлайн карталар интернетке қосылу мүмкіндігі шектеулі 

аймақтарда бағыттан жаңылмауға мүмкіндік береді. Цифрлық технологиялардың дамуы туризм 

индустриясын жаңа деңгейге көтеріп, саяхатшылардың тәжірибесін анағұрлым ыңғайлы әрі қауіпсіз етеді. 
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DIGITAL MAPS AND NAVIGATION SERVICES IN THE FIELD OF TOURISM. 

USING ONLINE MAPS AND MOBILE APPS TO PLAN ROUTES 

 

Abstract: This article examines the importance of digital maps and navigation services in the tourism 

industry. Online maps and mobile applications help tourists efficiently plan routes, save time and costs, and ensure 

safety. Platforms such as Google Maps, 2GIS, Maps.me, Waze, and Komoot simplify navigation and provide 

information on public transport routes. Additionally, offline maps allow travelers to stay on course in areas with 

limited internet access. The development of digital technologies is taking the tourism industry to a new level, making 

travel experiences more convenient and secure. 
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Туризм саласында цифрлық карталар мен навигациялық қызметтер саяхатшылар үшін ажырамас 

құралға айналды. Заманауи технологиялардың дамуы маршруттарды жоспарлауды жеңілдетіп қана қоймай, 

туристік тәжірибені анағұрлым ыңғайлы әрі қауіпсіз етеді. Онлайн карталар мен мобильді қосымшалар 

геолокация деректерін пайдалана отырып, ең тиімді бағыттарды ұсынуға, жолдағы тосын жағдайлардан 

хабардар етуге және маңызды туристік нысандар туралы толық ақпарат беруге мүмкіндік береді. 

Қазіргі кезде Жаңа технологиялар икемді және ұйымдасқан, бәсекеге қабілетті демалыс өткізуге 

мүмкіндік береді. Стандартты және кешенді туризмнін орнына жаппай сұранысқа сүйене отырып жасалған 

оның жаңа түрлері келеді, яғни, цифрлы туризм. 

Қазақстанның үлкен туристік әлеуетіне қарамастан, еліміз халықаралық туристік елдерінің тізбегіне 

қосыла алар емес. Мұның бір себебі заманауи құралдар негізіндегі жеткіліксіз дәреже- дегі ақпараттық 

ресурстар болып отыр. Толық ақпаратпен қамтылған нарықты біз жоғарғы деңгейлі нарыққа жатқыза 

алмаймыз. Турист пен туристік агенттіктің арасындағы делдал ақпараттық құралдар болып табылады. Ол тек 

ақпараттар ағыны ретінде ғана емес, қызметтер мен төлемдер ретінде де көрініс табады. Мысалы мынадай 

қызметтер: қонақүйде қону, автокөлік жалдау, комплексті турлар, ұшақ орындары және т.б. 

Google Maps, Yandex Maps, Maps.me және Waze сияқты танымал платформалар туристерге тек 

картографиялық мәліметтерді ғана емес, сонымен қатар кептелістер, жол жөндеу жұмыстары, ауа райы 

жағдайлары және қоғамдық көлік қозғалысы туралы деректерді ұсынады. Бұл қосымшалар нақты уақыт 

режимінде жаңартылып отырады, сондықтан туристер сапар барысында жағдайға бейімделе алады. Сонымен 

қатар, кейбір сервистер офлайн карталарды жүктеп алуға мүмкіндік береді, бұл әсіресе интернетке 

қолжетімділік шектеулі аймақтарда өте пайдалы. 

Туризм саласында цифрлық карталар мен навигациялық қызметтер саяхатшылар үшін қажетті құралға 

айналды. Заманауи технологиялар маршруттарды жоспарлауды жеңілдетіп, уақыт пен шығынды үнемдеуге, 

сондай-ақ қауіпсіздікті қамтамасыз етуге көмектеседі. Онлайн карталар мен мобильді қосымшалар 

геолокация деректерін пайдаланып, ең тиімді бағыттарды ұсынуға, жолдағы жағдайлардан хабардар етуге 

және маңызды туристік нысандар туралы толық ақпарат беруге мүмкіндік береді. 

Мысалы, Google Maps – туристер арасында ең кең таралған навигациялық құралдардың бірі. Ол 

туристік нысандарды іздеуге, маршрут құруға және қоғамдық көлік қозғалысын бақылауға мүмкіндік береді. 

Парижге саяхат жасаған турист Google Maps арқылы Лувр музейіне ең қысқа жолды жоспарлап, жақын 

маңдағы мейрамханалар мен дәмханалар туралы пікірлерді оқып, тіпті брондау жасай алады. Бұл сервис 

туристердің уақытын үнемдеп қана қоймай, сапарларын ыңғайлы етеді. 

Ал Maps.me қосымшасы интернетке қосылу мүмкіндігі шектеулі аймақтарға сапар шегетін туристер 

үшін таптырмас құрал. Мысалы, Қазақстанның Катон-Қарағай ұлттық паркіне барған туристер Maps.me-дің 

офлайн картасын алдын ала жүктеп алып, таулы аймақта байланыс болмаған жағдайда да өз бағытын таба 

алады. Бұл сервис жолсыз аймақтарда да жұмыс істейтіндіктен, альпинистер мен треккинг әуесқойлары үшін 

өте пайдалы. 

Еуропада автосаяхат жасағысы келетін туристер үшін Waze қосымшасы тиімді шешім болып 

табылады. Ол нақты уақыт режимінде кептелістер, жол апаттары мен жол жөндеу жұмыстары туралы 

хабарлап, ең жылдам маршрутты ұсынады. Мысалы, Италияда автокөлік жалдаған турист Венециядан 

Флоренцияға бара жатқанда Waze қосымшасы арқылы ең жылдам бағытты таңдап, уақытын үнемдей алады. 
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Komoot қосымшасы белсенді демалысты жақсы көретіндер үшін өте ыңғайлы. Бұл сервис 

велосипедшілер мен жаяу жүргіншілерге арналған бағыттарды ұсынумен ерекшеленеді. Мысалы, 

Швейцариядағы Альпі тауларына жаяу серуендеуді жоспарлаған турист Komoot арқылы маршрут құрып, 

жолдың бедерін, ауа райы жағдайын және қажетті құрал-жабдықтар туралы ақпаратты ала алады. 

Қазақстанда да цифрлық карталар мен навигациялық сервистер туризмді дамытуға ықпал етуде. 

Туристер үшін қалада еркін қозғалу, қажетті мекемелерді табу және бағытты дұрыс жоспарлау өте маңызды. 

Осы тұрғыда 2GIS қосымшасы саяхатшыларға үлкен көмек көрсетеді. Ол картографиялық қызметтермен 

қатар, ұйымдар мен мекемелер туралы толық мәлімет беріп, қоғамдық көлік бағыттарын анықтауға 

мүмкіндік береді. Бұл қосымша әсіресе интернеті шектеулі немесе бейтаныс қалаға келген туристер үшін 

таптырмас құрал. 

2GIS қосымшасы туристерге баратын жерлерді тез әрі оңай табуға көмектеседі. Мысалы, Алматыға 

келген турист “2GIS” арқылы жақын маңдағы қонақүйлерді, мейрамханаларды, банкоматтарды, 

дәріханаларды немесе туристік агенттіктерді тауып, олардың жұмыс кестесі мен байланыс нөмірлерін көре 

алады. Бұдан бөлек, мекемелер туралы пікірлерді оқып, ең жақсы нұсқаны таңдау мүмкіндігіне ие. 

Туристер үшін қоғамдық көлікті пайдалану – шығындарды үнемдеудің тиімді жолы. 2GIS қосымшасы 

Алматы, Нұр-Сұлтан, Шымкент және басқа да қалаларда автобустардың, троллейбустардың және метроның 

қозғалыс бағыттарын толықтай көрсетеді. Мысалы, қалаға алғаш рет келген турист әуежайдан қонақүйге 

жетудің ең жылдам әрі арзан жолын 2GIS арқылы оңай анықтай алады. Сонымен қатар, қосымшада нақты 

уақыт режимінде қоғамдық көліктің қай жерде келе жатқанын бақылауға болады. 

Көптеген туристер саяхат барысында интернетке қолжетімділік мәселесіне тап болады. Осы жағдайда 

2GIS-тің офлайн карталары үлкен көмек көрсетеді. Турист алдын ала қажетті қаланың картасын жүктеп 

алып, интернетсіз-ақ навигацияны пайдалана алады. Бұл әсіресе шетелге шыққан саяхатшылар үшін өте 

ыңғайлы, себебі роуминг қызметі қымбат болуы мүмкін. 

2GIS қосымшасы кейбір қызметтер мен жеңілдіктер туралы ақпарат бере алады. Мысалы, турист 

белгілі бір мейрамханалар мен кафелерде арнайы акциялар жүріп жатқанын біліп, арзан бағамен тамақтану 

мүмкіндігін пайдалана алады. Сонымен қатар, қосымшада такси қызметтерінің бағасын салыстыруға болады, 

бұл саяхатшыға ең тиімді нұсқаны таңдауға көмектеседі. 

Қалада жаяу серуендегенді ұнататын туристер үшін 2GIS жаяу жүргіншілер маршруттарын ұсынады. 

Бұл әсіресе тарихи орындар мен көрнекі жерлерді аралағысы келетін саяхатшылар үшін пайдалы. Мысалы, 

турист Алматының орталығында орналасқан 28 панфиловшылар саябағы, Орталық мешіт, “Арбат” жаяу 

жүргіншілер көшесі сияқты көрікті жерлерді өз бетінше аралай алады. 

Туристер үшін қауіпсіздік мәселесі маңызды болғандықтан, 2GIS қосымшасы жақын маңдағы 

ауруханалар, полиция бөлімдері, елшіліктер мен дәріханалардың орналасқан жерін көрсетеді. Бұл шетелден 

келген туристер үшін өте маңызды, себебі олар төтенше жағдай орын алғанда қайда жүгіну керектігін алдын 

ала біле алады. 

2GIS қосымшасы туристер үшін қаланы зерттеуді жеңілдететін маңызды құралға айналды. Оның 

көмегімен саяхатшылар қажетті нысандарды оңай таба алады, қоғамдық көліктің бағытын анықтайды, 

офлайн карталарды пайдаланып интернетсіз де маршрут құрады. Сонымен қатар, қосымша қызмет көрсету 

орындары туралы пікірлерді оқуға, бағаларды салыстыруға және ең тиімді нұсқаларды таңдауға мүмкіндік 

береді. Осылайша, 2GIS – туристердің уақытын, қаржысын үнемдейтін және қауіпсіздігін қамтамасыз ететін 

сенімді көмекші. 

Экологиялық туризм саласында цифрлық навигация ерекше рөл атқарады. Мысалы, АҚШ-тағы 

National Park Service мобильді қосымшасы елдің ұлттық парктерінде қауіпсіз әрі экологиялық таза 

маршруттарды таңдауға көмектеседі. Қазақстанда осыған ұқсас “Qazaq Geography” қосымшасы ұлттық 

парктер мен қорықтар туралы ақпарат ұсынып, экотуризмді дамытуға үлес қосады. 

Цифрлық карталар мен навигациялық қызметтердің дамуы туристік тәжірибені жаңа деңгейге 

көтеруде. Олардың көмегімен саяхатшылар сапарларын тиімді жоспарлап, уақыт пен ресурстарды 

үнемдейді. Сонымен қатар, бұл технологиялар туристік компанияларға клиенттерге сапалы қызмет көрсетіп, 

ыңғайлы маршруттар ұсынуға мүмкіндік береді. Болашақта жасанды интеллект пен толықтырылған шындық 

элементтері енгізілген навигациялық шешімдер саяхат тәжірибесін одан әрі жетілдіретіні сөзсіз. 

Цифрлық навигация жүйелері жеке туристер үшін ғана емес, туризм компаниялары мен гидтер үшін 

де таптырмас құралға айналды. Тур ұйымдастырушылары клиенттеріне дайын маршруттарды ұсынып, бағыт 

бойындағы маңызды көрнекі орындар, қонақүйлер мен мейрамханалар туралы ақпаратты алдын ала енгізе 

алады. Кейбір платформалар туристік бағыттар мен экскурсияларды толықтырылған шындық 

элементтерімен байытып, тарихи немесе мәдени нысандар жайлы интерактивті мәліметтер береді. 

Соңғы жылдары жасанды интеллект пен Big Data технологияларын қолдану навигация қызметтерінің 

сапасын арттырды. Туристердің жүріп өткен жолдарын талдау арқылы қосымшалар олардың мүдделеріне 

сәйкес жаңа ұсыныстар жасай алады. Мысалы, саяхатшы тарихи орындарға жиі барса, жүйе оған ұқсас басқа 

нысандарды ұсынуы мүмкін. Сондай-ақ, туристік платформалар әлеуметтік желілермен интеграцияланып, 

пайдаланушыларға өз әсерлерімен бөлісуге және басқа саяхатшылардың пікірлерін оқуға мүмкіндік береді. 

Цифрлық карталар мен мобильді қосымшалар экологиялық туризмді дамытуға да ықпал етуде. Ұлттық 

парктер мен табиғи қорықтар арнайы мобильді қосымшалар арқылы туристерге экожүйені сақтауға 
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бағытталған ұсыныстар беріп, қауіпсіз маршруттар бойынша бағыттай алады. Кейбір платформалар сирек 

кездесетін өсімдіктер мен жануарлардың тіршілік ету орталарын көрсетіп, экотуризм әуесқойларына 

табиғатты қорғау ережелерімен танысуға көмектеседі. 

Цифрлық карталар мен навигациялық қызметтердің дамуы туризм индустриясын жаңа деңгейге 

көтерді. Олардың көмегімен туристер саяхаттарын оңай жоспарлап, уақыт пен қаражатты үнемдей алады. 

Сонымен қатар, бұл технологиялар туристік компаниялардың қызмет көрсету сапасын жақсартып, 

клиенттерге ыңғайлы және қауіпсіз маршруттар ұсынуға мүмкіндік береді. Болашақта жасанды интеллект 

пен кеңейтілген шындық элементтері одан әрі жетіліп, саяхат тәжірибесін одан да қызықты әрі тиімді етеді. 

Қорытындылай келе, цифрлық карталар мен навигациялық қызметтер қазіргі заманғы туризм 

индустриясының ажырамас бөлігіне айналды. Олар саяхатшыларға бағытты оңай анықтауға, сапарларын 

тиімді жоспарлауға және уақыт пен қаржыны үнемдеуге көмектеседі. Google Maps, 2GIS, Maps.me, Waze, 

Komoot сияқты қосымшалар туристерге қала ішінде және алыс аймақтарда еркін қозғалуға мүмкіндік береді. 

Олардың арқасында саяхатшылар қоғамдық көлік бағыттарын біліп, жаяу немесе автокөлікпен жүру үшін ең 

тиімді маршруттарды таңдай алады. 

Сонымен қатар, офлайн карталардың болуы интернет байланысы шектеулі немесе мүлдем жоқ 

жерлерде де туристердің қауіпсіздігін қамтамасыз етеді. Бұл әсіресе экотуризммен айналысатындар мен 

табиғи саябақтар мен қорықтарға баратын саяхатшылар үшін маңызды. Одан бөлек, навигациялық 

қосымшалар туристік орындар туралы пікірлерді оқуға, қызметтердің бағасын салыстыруға және ең ыңғайлы 

нұсқаны таңдауға мүмкіндік береді. 

Цифрлық технологиялардың дамуы болашақта туризм индустриясына жаңа мүмкіндіктер ашады. 

Жасанды интеллект пен толықтырылған шындықты пайдалану арқылы туристерге одан да ыңғайлы және 

интерактивті қызметтер ұсынылады. Мысалы, кеңейтілген навигациялық жүйелер мен смарт-гидтер тарихи 

және мәдени орындар туралы толық ақпарат беріп, туристік тәжірибені байытады. 

Жалпы, онлайн карталар мен мобильді қосымшаларды пайдалану саяхатшыларға ыңғайлылық пен 

қауіпсіздік қамтамасыз етіп қана қоймай, туризмді дамытудың тиімді құралына айналуда. Сондықтан, 

туристік компаниялар мен мемлекеттер осы технологияларды белсенді түрде енгізіп, туристерге сапалы 

қызмет ұсынуы қажет. 
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Түйін: Бұл зерттеу жұмысында туризм саласындағы фото және бейнематериалдарды өңдеуге арналған 

құралдардың маңыздылығы мен қолданылу ерекшеліктері қарастырылады. Қазіргі таңда туристік 
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индустрияда сапалы визуалды контент маркетингтің негізгі құралдарының біріне айналды. Саяхатшылар 

белгілі бір бағытты таңдау барысында суреттер мен бейнематериалдарға сүйенетіндіктен, туроператорлар, 

қонақ үйлер, мейрамханалар және туристік нысандар визуалды контентті тиімді пайдалануға 

тырысады.Зерттеу жұмысы үш негізгі бөлімнен тұрады. Бірінші бөлімде туристік фотосуреттерді өңдеуге 

арналған Adobe Photoshop, Lightroom, Canva сияқты танымал құралдар қарастырылады. Бұл бағдарламалар 

жарық, контраст, түстерді түзету, қажетсіз элементтерді жою және суреттерді жарнамалық мақсатта өңдеу 

үшін қолданылады. Екінші бөлімде бейнематериалдарды өңдеуге арналған Adobe Premiere Pro, Final Cut Pro, 

DaVinci Resolve, CapCut сияқты кәсіби және мобильді құралдар сипатталады. Туристік бейне контент – 

әлеуметтік желілерде, жарнамалық науқандарда және саяхатшылардың жеке блогтарында кеңінен 

қолданылады.Үшінші бөлім виртуалды турлар жасау технологияларына арналған. Google Street View, 

Matterport, 3DVista сияқты құралдар туристік орындарды қашықтан зерттеуге мүмкіндік береді. Бұл 

технологиялар қонақ үйлер, мұражайлар, тарихи ескерткіштер мен табиғи қорықтарды виртуалды түрде 

аралауға жағдай жасайды. Виртуалды турлар туристерге алдын ала зерттеу жүргізуге көмектесіп, олардың 

сенімді шешім қабылдауына ықпал етеді.Сонымен қатар, зерттеу барысында заманауи трендтер, соның 

ішінде VR (виртуалды шындық) және AR (толықтырылған шындық) технологияларының туризмге ықпалы 

талқыланады. Бұл технологиялар туристерге жаңа әсер сыйлап, белгілі бір орынға бармас бұрын оны 

виртуалды түрде «аралап шығуға» мүмкіндік береді.Жұмыстың нәтижелері туристік агенттіктерге, контент 

жасаушыларға, маркетологтарға және туризм саласында қызмет көрсететін кәсіпкерлерге пайдалы болуы 

мүмкін. Сапалы фото және бейнематериалдарды өңдеу құралдарын тиімді пайдалану туристік өнімнің 

танымалдығын арттырып, туристердің сенімін қалыптастыруға ықпал етеді. Сондай-ақ, зерттеу жұмысы 

болашақта туризм индустриясында цифрлық технологияларды дамытуға бағытталған ұсыныстарды 

қамтиды. 

Тірек сөздер: Туризмдегі визуалды контент, фото өңдеу құралдары, бейне редакциялау 

бағдарламалары, виртуалды турлар жасау, туристік маркетинг, Adobe Photoshop, Adobe Lightroom, Adobe 

Premiere Pro, Final Cut Pro, DaVinci Resolve, CapCut, Canva, Google Street View, Matterport, 3DVista, VR және 

AR технологиялары, туристік жарнама, саяхат бейнеблогинг, туризмдегі цифрлық технологиялар, әлеуметтік 

желілердегі туризм. 
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TOOLS FOR PROCESSING PHOTO AND VIDEO MATERIALS IN THE FIELD OF TOURISM. 

EDITING IMAGES, VIDEO EDITING, CREATING VIRTUAL TOURS 

 

Abstract: This research paper explores the significance and application of tools for editing photos and video 

materials in the tourism industry. In today’s world, high-quality visual content has become one of the key marketing 

tools in tourism. Since travelers rely heavily on images and videos when choosing a destination, tour operators, 

hotels, restaurants, and tourist attractions strive to use visual content effectively.The study consists of three main 

sections. The first section examines popular tools for editing travel photos, such as Adobe Photoshop, Lightroom, 

and Canva. These programs are used to adjust lighting, contrast, colors, remove unnecessary elements, and enhance 

images for promotional purposes. The second section focuses on video editing tools, including Adobe Premiere Pro, 

Final Cut Pro, DaVinci Resolve, and CapCut. Video content plays a crucial role in social media, advertising 

campaigns, and personal travel blogs.The third section discusses virtual tour creation technologies. Tools like 

Google Street View, Matterport, and 3DVista allow travelers to explore destinations remotely. These technologies 

enable hotels, museums, historical landmarks, and nature reserves to offer virtual experiences, helping tourists make 

informed decisions.Additionally, the study highlights modern trends, particularly the impact of VR (Virtual Reality) 

and AR (Augmented Reality) technologies on tourism. These innovations provide immersive experiences and allow 

users to “visit” destinations virtually before traveling.The findings of this study may be useful for travel agencies, 

content creators, marketers, and tourism industry professionals. Effective use of photo and video editing tools 

enhances the appeal of tourism products and builds trust among potential travelers. Moreover, the research outlines 

recommendations for the future development of digital technologies in the tourism industry. 

Keywords: Visual content in tourism, photo editing tools, video editing programs, creating virtual tours, 

tourism marketing, Adobe Photoshop, Adobe Lightroom, Adobe Premiere Pro, Final Cut Pro, DaVinci Resolve, 

CapCut, Canva, Google Street View, Matterport, 3DVista, VR and AR technologies, tourism advertising, travel 

video blogging, digital technologies in tourism, tourism on social networks. 
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Туризм – әлемдегі ең қарқынды дамып келе жатқан салалардың бірі. Қазіргі таңда саяхатшылар жаңа 

бағыттарды зерттеу, демалыс орнын таңдау және саяхат жоспарлау барысында ең алдымен визуалды 

контентке сүйенеді. Визуалды ақпарат – туристік маркетингтің басты құралдарының бірі, себебі адамдар 

ақпаратты ең алдымен көру арқылы қабылдайды. Әсерлі фотосуреттер мен бейнематериалдар туристік 

нысандарды, қонақ үйлерді, мейрамханаларды және басқа да туристік қызметтерді таныстыруда маңызды 

рөл атқарады. 

Туристік индустрияда фото және бейнематериалдарды өңдеу құралдарының дамуы маркетинг пен 

жарнаманы жаңа деңгейге көтерді. Бұрын туристік орындар тек буклеттер мен каталогтар арқылы 

жарнамаланса, бүгінде жоғары сапалы фотосуреттер мен кәсіби бейнероликтер туристерді тартудың негізгі 

құралына айналды. Сонымен қатар, виртуалды турлар жасау технологияларының дамуы туристерге белгілі 

бір нысанды алдын ала зерттеуге мүмкіндік береді, бұл олардың сенімді шешім қабылдауына ықпал 

етеді.Сапалы визуалды контентті жасау үшін кәсіби құралдар қажет. Фотосуреттерді өңдеу үшін Adobe 

Photoshop, Lightroom, Canva сияқты бағдарламалар кеңінен қолданылады. Бұл құралдар жарық пен түстерді 

түзетуге, артық элементтерді жоюға және фотосуреттердің сапасын арттыруға мүмкіндік береді. 

Бейнематериалдарды өңдеу үшін Adobe Premiere Pro, Final Cut Pro, DaVinci Resolve, CapCut сияқты 

бағдарламалар қолданылады. Бұл бағдарламалар туристік бағыттардың тартымдылығын арттырып, 

көрерменге әсерлі бейнежазбалар ұсынуға мүмкіндік береді. 

Визуалды контентті жасаудың тағы бір заманауи бағыты – виртуалды турлар. Google Street View, 

Matterport, 3DVista сияқты технологиялар қонақ үйлер, мұражайлар, тарихи ескерткіштер мен табиғи 

қорықтарды қашықтан көруге мүмкіндік береді. Бұл технологиялар туристік маркетингтің маңызды 

құралына айналып, туристерге жаңа тәжірибе ұсынады. 

Бұл зерттеу жұмысы туризм саласындағы фото және бейнематериалдарды өңдеу құралдарының 

маңыздылығын, олардың қолдану ерекшеліктерін және болашақтағы даму мүмкіндіктерін талдайды. 

Сондай-ақ, жұмыста визуалды контенттің туристік индустриядағы рөлі, оның маркетинг пен туристердің 

шешім қабылдау процесіне әсері қарастырылады. Зерттеу нәтижелері туризм саласында қызмет көрсететін 

кәсіпкерлерге, туристік агенттіктерге, контент жасаушыларға және маркетологтарға пайдалы болуы мүмкін. 

Фотосуреттер – туризм саласындағы маңызды жарнамалық құралдардың бірі. Туристік агенттіктер, 

қонақ үйлер және демалыс орындары жоғары сапалы суреттерді пайдаланып, клиенттерді тартуға тырысады. 

Алайда сапалы визуалды контент жасау үшін кәсіби графикалық редакторлар қажет. 

1.1 Adobe Photoshop 

Adobe Photoshop – әлемдегі ең танымал графикалық редактор. Оның негізін 1987 жылы ағайынды 

Томас және Джон Кнолл қалаған. 1988 жылы олар бағдарламаны Adobe Systems компаниясына сатты, ал 

1990 жылы алғашқы нұсқасы жарық көрді. Бастапқыда қарапайым суреттерді өңдеуге арналған құрал болса, 

уақыт өте келе кәсіби графикалық дизайн мен фотографияның ажырамас бөлігіне айналды. 

Функционалдық мүмкіндіктері: 

• Суреттерді өңдеу және ретушь жасау 

• Артық элементтерді жою 

• Фильтрлер мен эффектілер қосу 

• Жарық пен контрастты түзету 

• Қабаттармен (Layers) жұмыс істеу 

Туристік индустрияда Adobe Photoshop қонақ үйлер, туристік агенттіктер мен фотографтар үшін 

жарнамалық материалдар жасауға мүмкіндік береді. 

1.2 Adobe Lightroom 

Adobe Lightroom – Photoshop негізінде жасалған, бірақ фото өңдеуге мамандандырылған бағдарлама. 

Оның алғашқы нұсқасы 2007 жылы жарық көрді. Бұл бағдарлама фотографтар мен туристер арасында 

кеңінен қолданылады, себебі үлкен көлемдегі суреттерді жылдам өңдеуге мүмкіндік береді. 

Функционалдық мүмкіндіктері: 

• Жарық, контраст және түстерді реттеу 

• Белгілі бір түстерді өңдеу 

• Топтық өңдеу (Batch Processing) 

• Фотосуреттерді каталогтау және сұрыптау 

Туристік фотографтар Lightroom-ды сапалы контент жасау үшін пайдаланады, себебі ол суреттердің 

табиғи көрінісін сақтай отырып, оларды жақсартуға мүмкіндік береді. 

1.3 Canva 

Canva – 2012 жылы австралиялық кәсіпкер Мелани Перкинс негізін қалаған қарапайым графикалық 

дизайн құралы. Бұл платформа күрделі бағдарламалармен жұмыс істемейтін қолданушыларға ыңғайлы болу 

үшін жасалған. 

Функционалдық мүмкіндіктері: 

• Туристік жарнамалық баннерлер жасау 

• Әлеуметтік желілерге арналған посттар дайындау 

• Дизайн үлгілерін пайдалану 
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• Суреттерге мәтін қосу 

Canva туристік агенттіктер мен әлеуметтік желіде жұмыс істейтін маркетологтар үшін таптырмас 

құрал болып табылады. 

2. Бейне редакциялау құралдары және олардың тарихы 

Бейнематериалдар туризм индустриясында маңызды рөл атқарады. Туристік агенттіктер, қонақ үйлер 

және саяхатшылар сапалы видео контент жасау үшін кәсіби бағдарламаларды пайдаланады. 

2.1 Adobe Premiere Pro 

Adobe Premiere Pro – әлемдегі ең танымал бейнемонтаж бағдарламаларының бірі. Оның алғашқы 

нұсқасы 1991 жылы жарық көрді, ал 2003 жылы Adobe Systems оны кәсіби бейнемонтаж құралына 

айналдырды. 

Функционалдық мүмкіндіктері: 

Кадрларды өңдеу және монтаж жасау 

Арнайы эффектілер қосу 

Дыбысты түзету 

4K және 8K форматтағы бейнелермен жұмыс істеу 

Adobe Premiere Pro туристік блогерлер мен кәсіби операторлар арасында кеңінен қолданылады. 

2.2 Final Cut Pro 

Final Cut Pro – Apple компаниясы әзірлеген бейнемонтаж бағдарламасы. Оның алғашқы нұсқасы 1999 

жылы жарық көрді. Бұл бағдарлама тек macOS жүйесінде жұмыс істейді, бірақ оның қуатты функционалы 

кәсіби видеографтар арасында танымал. 

Функционалдық мүмкіндіктері: 

• Жылдам және тиімді монтаждау 

• Автоматты түстерді түзету 

• 360° бейнемонтаж 

Туристік жарнамалық роликтер мен саяхат туралы бейнелер жасау үшін Final Cut Pro жиі 

қолданылады. 

2.3 CapCut 

CapCut – TikTok және Instagram үшін қысқа видеолар жасауға арналған мобильді қосымша. Оны 2020 

жылы ByteDance компаниясы әзірледі. 

Функционалдық мүмкіндіктері: 

• Жылдам монтаждау 

• Автоматты эффектілер 

• Музыкалық синхронизация 

Туристік агенттіктер CapCut-ты қысқа жарнамалық роликтер жасау үшін қолданады. 

3. Виртуалды турлар жасау технологиялары 

  Виртуалды турлар – туристерге белгілі бір орынға алдын ала «баруға» мүмкіндік беретін 

технологиялар. Бұл технологиялар туризм индустриясында жаңа мүмкіндіктер ашады. 

3.1 Google Street View 

2007 жылы Google компаниясы жасаған сервис, қалалар мен көрнекі орындарды 360° форматында 

көруге мүмкіндік береді. Бұл технологияны қонақ үйлер, мейрамханалар және туристік агенттіктер 

клиенттерді тарту үшін пайдаланады. 

3.2 Matterport 

2011 жылы құрылған Matterport компаниясы 3D турлар жасауға арналған бағдарламалар мен 

жабдықтарды ұсынады. Бұл технология арқылы пайдаланушылар ғимараттың ішін виртуалды түрде аралап 

шыға алады. 

3.3 3DVista 

3DVista – мұражайлар, қонақ үйлер мен туристік агенттіктер үшін кәсіби виртуалды турлар жасауға 

мүмкіндік беретін бағдарлама. Бұл жүйе арқылы қолданушылар интерактивті экскурсияларға қатысып, 

нысандарды толыққанды зерттей алады. 

Туризм саласы қазіргі таңда әлемде маңызды экономикалық сала ретінде танылып отыр, оның дамуы 

тікелей түрде ақпараттық технологиялар мен жаңа цифрлық құралдарға байланысты. Осы тұрғыдан алғанда, 

визуалды контенттің рөлі айрықша маңызды болып табылады. Туризмде суреттер мен бейнемазмұнның 

сапасы мен тартымдылығы, көптеген жағдайларда, туристік бағытты таңдауда шешуші фактор болып 

табылады. Бұл жағдай туристік қызмет көрсетушілер мен маркетологтар үшін жоғары сапалы фото және 

бейнемазмұнды жасау қажеттілігін тудырады. 

Зерттеу барысында фото және бейнемазмұнды өңдеуге арналған түрлі құралдардың тиімділігі 

қарастырылды. Adobe Photoshop, Adobe Lightroom, Adobe Premiere Pro, Final Cut Pro және Canva сияқты 

танымал бағдарламалар туризм саласындағы жоғары сапалы визуалды контентті жасау үшін қолданылып 

келеді. Бұл құралдардың әрқайсысы өзіне тән ерекшеліктерге ие, бірақ олардың бәрі де кәсіби деңгейдегі 

өнімдерді жасауға мүмкіндік береді. Мысалы, Adobe Photoshop жоғары сапалы суреттерді өңдеу үшін 
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таптырмас құрал болып табылады, ал Adobe Premiere Pro мен Final Cut Pro бейнемазмұнды өңдеу мен 

монтаждауда көшбасшы құралдар саналады. 

Сондай-ақ, виртуалды турлар жасау технологияларының маңызы артып келеді. Google Street View, 

Matterport және 3DVista сияқты жүйелер туристерге виртуалды түрде саяхаттау мүмкіндігін ұсынады, бұл өз 

кезегінде туристік орындардың танымалдылығын арттыруда маңызды рөл атқарады. Бұл технологиялар 

әсіресе пандемия жағдайында туристік объектілердің қауіпсіз және қашықтықтан танысуға мүмкіндік береді. 

Қазіргі таңда цифрлық құралдардың дамуымен бірге, виртуалды турлар мен визуалды контент жасау 

мүмкіндіктері үнемі кеңеюде. Қашықтықтан туризмді дамытуға бағытталған жаңашылдықтар мен 

инновациялар туризм индустриясын одан әрі дамытуға ықпал етеді. Туризмнің болашақтағы дамуының 

негізі осы жаңа технологиялар мен цифрлық құралдардың тиімді қолданылуына байланысты болмақ. 

Қорытындылай келе, фото және бейнемазмұнды өңдеуге арналған құралдар мен виртуалды турлар 

жасау технологиялары қазіргі заманғы туризмнің маңызды құрамдас бөлігіне айналды. Бұл құралдардың 

арқасында туристік бағыттарды насихаттау мен маркетинг тиімді жүргізіледі, туристік орындар мен 

қызметтерге деген сұраныс артады. Визуалды контенттің сапасы туризм саласында клиенттерді тарту және 

қызмет көрсету деңгейін арттыруда шешуші факторға айналып отыр. Сондықтан туризм индустриясы үшін 

осы құралдарды меңгеру және оларды тиімді пайдалану болашақта үлкен табыстарға жетуге мүмкіндік 

береді. 
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Коммуникация: манипуляция или диалог? 

Когда мы общаемся, налаживаем коммуникацию, то не всегда задумываемся о ее целях. Чаще, как 

нам кажется, она происходит спонтанно. Мы говорим, как пьем или дышим. Но нередко случается, что в 

коммуникации преследуются некая цель.  

Наличие цели – это само по себе не плохо. Другое дело – какова эта цель и какими средствами она 

достигается. Вот здесь и скрывается различие манипуляции и диалога.  

Что же отличает диалог, или просто спонтанное общение, от манипуляции? Это не просто наличие 

рационально поставленной цели, которая отличает разумно выстроенную коммуникацию, то есть диалог, от 

автоматического или стихийного общения. В диалоге как рациональном процессе, всегда есть цель. В 

манипуляции тоже. Но цели в манипуляции и диалоге формулируются по-разному. Если главная цель 

диалога - достижение взаимопонимания на основании поиска общих интересов, то манипуляция 

рассматривает Другого как средство [1, c.55]. Манипулятор не стремится понять интересы собеседника, 

встать на его место, найти или сформировать общие ценности. Он думает только о своих интересах, 

реализовать которые можно лишь, ущемляя интересы противоположной стороны. Поэтому манипуляция – 

это достижение собственной выгоды через нанесение ущерба Другому [2, c.141].  

Манипуляция - такая коммуникации, во время которой Другому наносится сознательный ущерб, 

воспринимаемый противоположной стороной как выгода. То есть расклад манипуляции прост -выгоды не 

достичь, если кто-то не понесет ущерба. Но это не значит, что манипуляция внешне выглядит как конфликт. 

Как правило, манипулятор скрывает свои интересы и причиняющие ущерб действия, выдавая их за полезные 

и выгодные другой стороне. Манипуляция основана на обмане, на сокрытии подлинного положения дел, то 

есть сокрытии правды.  

В манипулятивной коммуникации выделяют следующие техники, или шаблоны: 

Сокрытие информации - умолчание (сокрытие) – это передача неполной информации, в результате 

жертва совершает ошибку. Человек утаивает какую-то информацию, не говоря при этом ничего такого, 

чтобы не соответствовало действительности. Все слова соответствуют действительности. Только вот сама 

реальность описывается частично. Из виду упускается что-то очень важное и значимое. Здесь есть одна 

тонкость: большинство людей считают, что умолчание и ложь — это разные вещи. Именно поэтому, если 

есть выбор, как солгать, люди чаще предпочитают о чем-то промолчать, не говорить, нежели открыто 

искажать факты. 

Этот прием довольно часто мы наблюдаем в сфере торговли. Когда на этикетке товара крупными 

буквами с яркими картинками дается рекламная информация, а более важная, например, о пищевом и 

химическом составе продукта, касающаяся здоровья потребителя, очень мелким и трудночитаемым 

шрифтом. Тот же прием может использоваться в составлении кредитных договоров. Например, о 

процентных ставках, закладном имуществе и т.д. Она как бы есть, но не видна клиенту невооруженным 

взглядом.  

Эффект якоря - это форма когнитивной предвзятости, которая заставляет людей сосредотачиваться 

на первой доступной информации («привязке»), данной им при принятии решения. Это явление особенно 

влияет на решения относительно числовых значений, таких как, например, ценообразование — подобно 

эффекту кадрирования, то, как представлено значение привязки, может повлиять на решение клиента о 

покупке. 

Например, у одного известного оператора мобильной связи возникла необходимость повышения 

тарифов. Остерегаясь негодования клиентов, сотрудники намеренно распространили ложную информацию о 

том, что тарифы повысятся на 10%. В данной ситуации в роли якоря выступает число 10. По истечении 

некоторого времени, компания официально опровергла разлетевшиеся слухи о значительном росте цены за 

предоставляемые услуги. На самом деле, тарифы увеличатся всего лишь на 2%. 

Эксклюзивность – коммуникативная техника, фиксирующая избирательность в коммуникации. 

Фиктивное адресное обращение: только для вас, вы нам понравились, и мы готовы пойти на уступки. 

Именно для вас у нас есть специальное предложение и т.д. Часто применяется в сфере потребления. 

Благодаря эксклюзивности клиент чувствует свою значимость и избирательность момента, что ему и только 

ему повезло. Человеком с внушенным ощущением собственной значимости легче манипулировать. 

Например, продавец звонит и говорит клиенту, что тому повезло и он выиграл в лотерею товар с хорошей 

скидкой. Или доверительно сообщает покупателю, что благодаря наличию каких-то особых свойств, тот 

получает товар по особой цене.  

Двойное послание – выстраивание коммуникативной ситуации таким образом, что ее субъект 

получает взаимно противоречащие указания. Манипулятор меняет свои требования и взгляды в угоду 

личным целям, подстраивает их под ситуацию так, чтобы выглядеть выигрышно в глазах жертвы, вызвать у 

нее неуверенность и чувство вины. Причем часто жертва двойного послания не может уточнить у 

манипулятора, какую из установок она должна исполнять, и как должна реагировать - из-за страха 

расстроить близкого человека, нарушить рабочую субординацию, проявить неуважение, показаться глупой. 

Например, родители, будучи часто сами выходцами из диструктивных семей, используют двойные послания 

в коммуникациях со своими детьми:  

Помыл полы в комнате? Молодец!.. А почему ковер не догадался пропылесосить?  



581 

Написал контрольную на четверку?.. Хорошо, но ты ведь можешь больше! Это низкая оценка для тебя, 

старайся лучше! 

Соотнесение с социальной идентичностью – использование в коммуникации приема соотнесения 

субъекта с групповой идентичностью. Например, смартфоном марки Х пользуются умные и богатые люди. 

Если ты купишь такой смартфон, то ты тоже умный и богатый человек. В истории не мало примеров 

манипуляций, связанных с расовой, гендерной и этнической идентичностью. Например, люди, рожденные с 

темным цветом кожи, могли быть обречены на рабство. А евреи - подвержены истреблению и холокосту. 

Женщины считались глупее и не способнее мужчин, отчего им ставили преграды в образовании и работе.  

Подмена контекста – когда какое-то событие или его субъект, переносится в другой контекст, 

противоположный по смыслу, чтобы создать у реципиента коммуникации выгодное впечатление о нем. Этот 

прием часто встречается в рекламе. Например, отполированный и сияющий автомобиль некой марки 

выезжает на зеленую поляну, где распускаются цветы, поют птицы и на изумрудных листьях сверкают капли 

росы, а небо ясное и чистое. В то время, как рационально мы понимаем, автомобили скорее ассоциируется с 

выхлопными газами, шумом и загрязнением окружающей среды [3, c.4].  

Диалог, напротив, предполагает решение конфликта через достижение понимания позиции 

противоположной стороны. При чем конфликт, или противоречие, можно назвать это и проблемой, 

выявляется и определяется открыто. Диалог - не столько преодоление конфликта, сколько его 

трансформация через понимание. Он предполагает поиск общих смыслов и идей за счет выявления, или 

формирования, общих для обеих сторон ценностей и основам на этических принципах информирования и 

убеждения, риторических правилах и законах логики.  
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Аннотация: Статья рассматривает теоретические основы мотивации персонала и современные 

подходы к её модернизации. Обсуждаются основные теории мотивации, такие как теории Маслоу, 

Герцберга, Врума и Адамса, а также их применение в управлении персоналом. Анализируются методы 

мотивации, используемые в зарубежных странах (США, Германия, Япония), и адаптация этих практик к 

условиям Казахстана. Особое внимание уделено персонализированным мотивационным стратегиям, 

нематериальным стимулам и развитию корпоративной культуры. Предложены рекомендации для 

казахстанских компаний по улучшению производительности труда и повышению вовлеченности 

сотрудников. 

Ключевые слова: мотивация персонала, модернизация, материальные и нематериальные стимулы, 

корпоративная культура, персонализированный подход, теории мотивации, Казахстан. 

 

IMPROVING THE EMPLOYEE MOTIVATION SYSTEM AT THE ENTERPRISE 

 

Abstract: The article examines the theoretical foundations of staff motivation and modern approaches to its 

modernization. The main theories of motivation, such as the theories of Maslow, Herzberg, Vroom and Adams, as 

well as their application in personnel management are discussed. The methods of motivation used in foreign 

countries (USA, Germany, Japan) and the adaptation of these practices to the conditions of Kazakhstan are analyzed. 

Special attention is paid to personalized motivational strategies, intangible incentives and the development of 

corporate culture. Recommendations for Kazakhstani companies to improve labor productivity and increase 

employee engagement are proposed.  

Keywords: staff motivation, modernization, tangible and intangible incentives, corporate culture, 

personalized approach, motivation theory, Kazakhstan. 

 

Мотивация является важнейшим инструментом управления персоналом, который оказывает 

значительное влияние на производительность труда, удовлетворенность работником и лояльность к 

организации. В концептуальном плане мотивация представляет собой совокупность внутренних и внешних 

факторов, которые побуждают сотрудника к активному труду и достижению корпоративных целей. Эти 



582 

факторы включают как базовые потребности, такие как безопасность и комфорт, так и высокие потребности 

в самореализации и признании. Современные компании активно используют мотивационные системы для 

стимулирования как физического, так и психологического вовлечения работников в процесс достижения 

целей организации. 

Основными задачами системы мотивации является повышение производительности труда, снижение 

текучести кадров, укрепление корпоративной культуры и вовлеченности сотрудников в рабочие процессы. 

От правильно выстроенной системы, мотивации зависит не только экономическая эффективность компании, 

но и ее способность привлекать и удерживать высококвалифицированных специалистов. Важно, чтобы 

мотивация соответствовала как индивидуальным, так и коллективным потребностям сотрудников.  

Для успешного формирования мотивационной политики важно опираться на научные теории, которые 

объясняют механизмы мотивации. Существует две основные группы теорий: содержательные и 

процессуальные. 

Содержательные теории, такие как теория иерархии потребности Маслоу и теория двух факторов Герцберга, 

акцентирует внимание на потребностях работников. Маслоу выделяет пять уровней потребностей, начиная с 

физиологических и заканчивая потребностями в самореализации. Герцберг разделяет факторы на 

гигиенические (условия труда, заработная плата) и мотивирующие (достижение, признание). 

Процессуальные теории, такие как теория ожиданий Врума и теория справедливости Адамса, 

описывают, как процесс мотивации происходит в контексте работы сотрудника. Врум подчеркивает, что 

мотивация зависит от того, насколько работник уверен в связи между усилиями, результатами и 

вознаграждением. Теория справедливости Адамса обращает внимание на восприятие сотрудником 

справедливости вознаграждения, что является важным аспектом для поддержания высокого уровня 

мотивации в коллективе. 

Современные системы мотивации требуют гибкости индивидуального подхода, поскольку 

организации все чаще сталкиваются с необходимостью адаптировать свои методы к разнообразию 

потребностей сотрудников. Одним из ключевых трендов является персонализированная мотивация, которая 

включает создание индивидуальных программ для сотрудников в зависимости от их профессиональных и 

личных особенностей. Такой подход способствует лучшему удовлетворению потребностей работников, 

повышает их вовлеченность и удовлетворенность от работы. 

Нематериальная мотивация также становится все более важной, особенно в условиях глобализации и 

высокой конкуренции. Признание заслуг сотрудников, создание позитивной рабочей атмосферы и 

возможность для профессионального роста являются не менее значимыми, чем финансовые стимулы. 

Корпоративная культура и развитие командной работы также играют ключевую роль в повышении 

эффективности работы персонала. 

Одним из важнейших аспектов современной мотивации является использование гибких форм работы, 

таких как удаленная работы и гибкий график, что позволяет сотрудникам улучшить баланс между личной 

жизнью и трудовой деятельностью. Это способствует повышению удовлетворенности сотрудников и, как 

следствие, повышению их производительности. 

Внедрение информационных технологий для мониторинга эффективности труда, а также автоматизация 

процессов учета и обратной связи, становится важным элементом в современной системе мотивации. 

Модернизация системы мотивации работников на предприятии является ключевым элементов в 

повышении эффективности труда и достижения стратегических целей организации. Для этого необходимо 

учитывать как традиционные, так и современные подходы, такие как персонализированные программы, 

гибкие формы работы и развитие корпоративной культуры. Опыт зарубежных стран, таких как США, 

Германия и Япония, может быть успешно адаптирован к казахстанским условиям, что позволит повысить 

конкурентоспособность и привлекательность местных компаний на рынке труда. 

Опыт США в области мотивации персонала 

Американская система мотивации характеризуется высокой степенью индивидуализации и 

ориентацией на достижение окончательного результата. Основными мотивами являются материальное 

стимулирование, при этом особое внимание уделяется прямой зависимости доходов сотрудников от их 

высоких достижений. В США распространены различные формы бонусов и премий, которые называются по 

итогам выполнения плана или достижения определенных показателей эффективности. Это формирует 

конкурентную среду внутри коллектива и напрямую мотивирует сотрудников улучшать показатели своей 

работы. 

Важнейшими особенностями американской системы мотивации являются: 

⎯ Индивидуальные программы премирования: сотрудник четко понимает, за какие достижения и 

результаты он получает денежное вознаграждение; 

⎯ Программы участия сотрудников в прибылях и опционах: распространённая акций и опционов; 

⎯ Возможность карьерного роста: основной мотив, вызывающий возможность быстрого 

карьерного роста; 



583 

⎯ Социальные пакеты и нематериальные стимулы: крупные корпорации США принимают пакеты 

с изменениями климата, пенсионными накоплениями и другими льготами, позволяют повысить лояльность и 

удерживать квалифицированные кадры. 

Примером американской модели является опыт таких корпораций, как Google, Amazon, Microsoft, где 

применяется не только система значительных материальных стимулов, но и созданы гибкие условия труда, 

создана комфортная среда для самореализации и раскрытия возможностей персонала. Американские 

компании много инвестируют в программы личностного роста и обучения, что значительно меняет 

мотивацию труда. 

Опыт Германии в области мотивации персонала  

Немецкие подходы к мотивации персонала отличаются от принца. Если в США в приоритете 

результаты и карьерный рост, то в Германии основной акцент делается на социальную защищённость 

сотрудников, стабильность и командный режим.  

Важной формулировкой мотивации сотрудников в Германии является уровень социальной 

ответственности бизнеса перед работниками высокого уровня. Компания предоставляет сотрудникам 

расширенные социальные льготы и гарантии, включая страхование, пенсионное обеспечение, оплачиваемый 

отпуск и значительные социальные выплаты. Такой подход позволяет обеспечить высокий уровень 

лояльности и стабильности внутри коллективов. 

Особенности немецкой системы мотивации персонала:  

⎯ Социальная защищенность: крупные компании руководят расширенными функциями 

обеспечения;  

⎯ Стабильность и уверенность в завтрашнем дне: приоритетом является долгосрочное 

сотрудничество, благодаря чему снижается текучесть кадров; 

⎯ Командная мотивация: в европейских компаниях поощряется работа в команде, коллективная 

ответственность и совместное решение задач; 

⎯ Развитие персонала и обучение: работодатели активно инвестируют в повышение квалификации 

сотрудников и развитие их профессиональных компетенций.   

Яркими примерами немецкой экономики являются такие компании, как BMW, Bosch и Siemens. Эти 

характеристики с нашими сотрудниками, развитой корпоративной культурой и социальной защищенностью  

работников. 

Опыт в области мотивации персонала в Японии 

Японская модель мотивации персонала уникальна и построена на особых культурных традициях и 

менталитете. Центральной идеей является пожизненный найм и максимальная лояльность к поставщикам 

услуг. Работник, когда-то нанятый японской фирмой, воспринимается как член большой корпоративной 

семьи, который может взять на себя заботу и поддержку со стороны компании на протяжении всей своей 

трудовой жизни.  

Особенности японской системы мотивации персонала: 

⎯ Пожизненный найм: гарантированная работа и степень уверенности в завтрашнем дне, что 

требует лояльности и мотивации; 

⎯ Нематериальные факторы мотивации: большое значение имеет моральное стимулирование 

сотрудников, их признание и уважение в коллективе; 

⎯ Коллективизм и корпоративная культура: сотрудники мотивируются коллективными 

представителями, достижениями команды и развитием организации в целом; 

⎯ Система наставничества: активно использует практику наставничества и обучение молодых 

специалистов опытными преподавателями, благодаря чему знания и корпоративные ценности эффективно 

передаются новому поколению специалистов. 

Примерами выгоды от применения японской модели являются такие компании, как Toyota, Sony, 

Panasonic и которые демонстрируют выдающиеся результаты в производительности труда, а также 

продукции и инновационности. В этих компаниях большое внимание уделяется нематериальным аспектам 

мотивации, таким как должностные обязанности сотрудников и ответственность за поддержание 

ответственности перед организацией.  

Опыт Казахстана в области мотивации персонала 

Современная казахстанская система мотивации находится в стадии активного формирования и 

развития, демонстрируя влияние как западных, так и восточных практик управления персоналом. В 

казахстанских компаниях широко распространены как финансовые стимулы (премии, бонусы, доп. 

выплаты), так и нематериальные методы мотивации.  

Наиболее распространенными в Казахстане являются такие формы мотивации, как: 

⎯ Финансовые поощрения: заработная плата, бонусы, премии за выполнение KPI; 

⎯ Дополнительные социальные гарантии: медицинская помощь, компенсация расходов на 

обучение, оплата фитнес-клубов и другие виды доп. льгот; 

⎯ Нематериальные стимулы: публичное обсуждение, почетные грамоты, награждение 

сотрудников; 
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⎯ Организация проводит мероприятия: праздники, корпоративы, тимбилдинги для 

экономического развития и улучшения атмосферы в коллективе. 

Казахстанские компании постепенно перенимают опыт ведущих мировых экономистов, адаптируя 

зарубежные практики с учетом национальной специфики и менталитета руководителей. Однако для 

Казахстана актуальна политика продолжает дальнейшее развитие нематериальной мотивации и улучшение 

корпоративной культуры как факторов удержания квалифицированных кадров и повышения эффективности 

труда. 

Таким образом, тщательное изучение и использование зарубежного опыта США, Германии и Японии 

с учетом казахстанских реалий позволит создать более бюджетную систему мотивации персонала, 

способствующую повышению производительности труда и конкурентоспособности казахстанских 

предприятий. 
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THE ROLE OF SOCIAL NETWORKS IN DEVELOPING BEAUTY CONTENT 
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Әлеуметтік желілер қазіргі уақытта бизнестің ең тиімді құралдарының бірі болып табылады. 

Әлеуметтік желілердің көмегімен сіз сатуға, мақсатты аудиторияны тартуға, тұтынушылармен диалог 

құруға, бәсекелестерден ерекшеленуге, тіпті бренд беделін басқаруға болады. Әлеуметтік желілердегі 

аудиторияны тартудың негізгі құралы - бұл оларды шын мәнінде ыңғайлы және дұрыс пайдаланған жағдайда 

сұлулық брендтерін жылжыту үшін арзан платформаға айналдыратын визуалды контент. Дегенмен, сол 

себепті бұл саладағы әртүрлі компаниялар арасындағы бәсекелестік күн сайын артып келеді. 

Пайдаланушылар арасында өзара әрекеттесу үшін ең танымал платформалар - Instagram, Vkontakte 

(VKontakte), Facebook және Youtube. Әдетте, 17 мен 40 жас аралығындағы қыздар мен әйелдер әлеуметтік 

желілерде белсенділік танытады. Олар белсенділік жағынан да, тіркелгендер саны бойынша да ерлерден 

алда. Инстаграм халықтың әйелдер жартысы үшін ерекше қызығушылық тудырады. Instagram - бұл сіздің 

фотосуреттеріңізді бөлісуге арналған тегін бағдарлама. Осылайша, Instagram сұлулық брендтерін алға 

жылжытудың ең тиімді платформаларының бірі деп атауға болады. Дегенмен, тұтынушылармен өзара 

әрекеттесу стратегиясын құру кезінде басқа әлеуметтік желілерді де ескеру қажет [1]. 
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Бәсекелестерден ерекшелену және әлеуетті сатып алушыны қызықтыру үшін сіз SMM-тің ең 

перспективалы трендтерін біліп, оларды пайдалана білуіңіз керек. Сұлулық индустриясына қатысты 

әлеуметтік желілердегі маркетингтің негізгі тенденцияларын қарастырайық. Соңғы бірнеше жылда қарқын 

алған бірінші тенденция - пікір көшбасшыларымен жарнама. Миллиондаған аудиториясы бар блогерлер 

қазір өз қызметтерінің бағасын айтарлықтай шарықтатып жатыр, сонымен қатар олардың 

жазылушыларының арасында олардың мақсатты аудиториясын анықтау қиын. Осылайша, өз өнімдері мен 

қызметтерін ілгерілету үшін SMM мамандары шамамен 50-150 мың жазылушысы бар «микро-әсер 

етушілерге» көбірек жүгінеді. Оның үстіне танымалдығы аз блогерлердің аудиториясы анағұрлым адал және 

олардың ұсыныстарына сенеді. VC.RU интернет-порталының хабарлауынша, өткен жылы АҚШ-тың 

Федералдық сауда комиссиясы 100-ге жуық ескерту хатын жолдаған, онда ол ең танымал пікір 

көшбасшыларынан өздері жазған брендтермен қарым-қатынасын нақты көрсетуді сұраған. Басқаша 

айтқанда, бұқаралық ақпарат құралдарындағы сияқты, жарнамалық мазмұнды белгілеңіз [2]. 

Мұның аз аудиториясы бар блогерлермен ешқандай қатысы жоқ, сондықтан олардан жарнама сатып 

алу тиімді. Мұндай жарнаманы орналастырған кезде аудиторияны дұрыс анықтау қажет: таңдалған блогер 

жазылушыларының көпшілігінің жасы, жынысы, әлеуметтік жағдайы және тұрғылықты жері 

жарнамаланатын брендтің мақсатты аудиториясымен сәйкес келуі керек. SMM-тің тағы бір ерекшелігі - 

ВКонтакте желісіндегі қауымдастық хабарламалары. Жоғарыда аталған әлеуметтік желінің жаңа қызметі 

электрондық пошта ақпараттық бюллетеньдері сияқты принцип бойынша жұмыс істейді, жеке хабарламаға 

тек хаттар келеді. Маркетингтік зерттеулер көрсеткендей, пайдаланушылардың 90% -дан астамы мұндай 

хабарламаларды ашады, ал электрондық пошта ақпараттық бюллетеньдерінің тек 60% оқылады. Мұндай 

функция клиентпен диалог орнатуға да көмектеседі, өйткені пайдалану-шылардың тағы 20%-ы мұндай 

хабарламаларға жауап беруге және өз пікірлерімен бөлісуге бейім [3]. 

Бьюти брендін жылжыту тұрғысынан «ВКонтакте» ақпараттық бюллетені акциялар, ұтыс ойындары 

және жаңа өнімдер туралы хабарлау, сондай-ақ кері байланыс алу үшін тамаша құрал болып табылады. 

Келесі тенденция - интерактивті мазмұн. Әлеуметтік желілер біздің өмірімізге мықтап енген және орташа 

адам күніне бірнеше рет әртүрлі платформаларға кіреді. Тек бір жақты тұтынуға арналған мазмұн енді 

пайдаланушыны тарта алмайды. Жаңа мазмұн түрі жазылушылардың белсенді қатысуын талап етеді. 

Аудиторияны тарту үшін викториналарды, тесттерді, сауалнамаларды пайдалана аласыз. Осылайша, бренд 

ойыннан ләззат алумен байланысты болады және мұндай мазмұн тезірек таралады [4]. 

Сұлулық индустриясында интерактивті мазмұнның нұсқалары өте алуан түрлі: бет немесе фигура 

түріне арналған тесттер, брендтер мен стильдерді білуге арналған викториналар, және тұтастай алғанда, 

бренд тақырыбымен қиылысатын және мақсатты аудитория үшін қызықты кез келген тақырып. үлкенірек 

тануға, аудиторияны тартуға және, сайып келгенде, жаңа клиенттерге әкеледі. Highlights Stories («Негізгі 

сәттер») пайдалану сұлулық брендтеріне қатысты. Instagram жиі жаңа құралдарды енгізеді және барларын 

реттейді. Осылайша, пайдаланушылардың мүддесі үшін «әңгімелер» форматы бірнеше рет өзгертіліп, 

толықтырылды. Олар «қазіргі уақытта» мазмұннан оларды санаттарға бөлу және бетте бекіту мүмкіндігімен 

статикалық пішімге көшті. Енді пайдаланушы өзін қызықтыратын нәрсені бірден таба алады, мысалы, 

сұлулық салонының бетіне өту арқылы ол бірден прейскурантқа немесе жұмыс мысалдарына өте алады, ол 

барлық фотосуреттерді жылжытпай-ақ. қажеттіліктер. Ал бет иесі белгілі бір басылыммен әрекеттескен және 

олармен диалогқа түскен әрбір адамның тізімін көре алады, осылайша жаңа адал тұтынушыларды алу 

ықтималдығын арттырады [5]. 

Қазақстанда жақында Instagram жаңа құрал - өнім белгілерін іске қосты, бұл әлеуметтік желілерде 

компанияларды жылжыту үшін үлкен маңызға ие. «Сатып алу тегтері» - бұл арнайы тег, оны басу арқылы 

пайдаланушы өнім бетіне өтеді, онда фотосуреттер, сипаттама, құны көрсетіледі және компанияның веб-

сайтына сілтеме беріледі. Толық ақпарат беру сатып алу процесін жылдамдатады. 

2018 жылдың жазында IGTV (Instagram Television) платформасы жұмыс істей бастады. Әдетте 

танымал және жүздеген мың жазылушылары бар кейбір пайдаланушылар үшін ұзақтығы 60 минутқа дейінгі 

бейнелерді жазу немесе жүктеу мүмкін болды. Көптеген тіркелгілер 10 минутқа дейін бейнелерді жүктей 

алады, бірақ бұл жаңа перспективаларды ашады. Қазіргі уақытта қызмет сынақтан өтуде [4]. Бұл түбегейлі 

жаңа құрал болғандықтан, осы кезеңде тауашаны алуға уақыт қажет. 

Бьюти брендтері үшін өз пайдаланушыларына сән көрсетілімдерінің бейнелерін көрсету, олар 

ұсынатын қызмет түрлері бойынша шеберлік сабақтары немесе, мысалы, брендке қатысты танымал 

адамдардан сұхбат алу маңызды. Дегенмен, бұл жоғарыда сипатталған жаңа мүмкіндік болмаса, жаңалықтар 

арнасының мазмұны ретінде тым ұзақ бейнелерді пайдаланбауыңыз керек. Лаконикалық бейнелер өте 

танымал болып келеді, онда шебері, мысалы, тырнақ дизайнының бір түрі немесе қасты түзету қалай 

жасалатынын егжей-тегжейлі көрсетеді. Интернеттегі мазмұнды тұтыну жеделдеуде, ал пайдалану-шылар 

қажетті ақпаратты қысқа мерзімде бере алатын адамдарға көбірек адал [4]. 

Бейне контент тез танымал бола бастады. Ол қазірдің өзінде интернет-трафиктің үлкен бөлігін алады. 

Осылайша, компаниялар, блогерлер мен брендтер Stories-тен IGTV-ге дейін әртүрлі форматтағы жоғары 

сапалы бейнелерді жасауға көбірек көңіл бөлуі керек. Соңғы бірнеше жылда тұтынушылар үшін нақты 

қызметті немесе өнімді кімнен сатып алатыны маңызды болды. Жалпы интернет-маркетинг саласында 

бизнес иесінің, негізін қалаушының немесе директордың жеке беттерді жүргізуі қазір өте кең таралған. Бұл 
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тәсіл жазылушыларға бизнес «жеке емес» жағдайлардан гөрі өнімге көбірек сенімділік береді. Бұл 

тенденцияны енгізген кезде, біріншіден, шекараны құрметтеу керек, яғни өз өміріңізді анық көрсету және өз 

ойыңызбен бөлісу керек, бірақ сонымен бірге тым жеке немесе эмоционалды жазбалар көпшіліктің 

қабылдамауын тудыруы мүмкін. Екіншіден, компанияның иесі өз беттерінде компанияның өзі сияқты 

құндылықтарды жеткізетініне көз жеткізу керек. 

Әлеуметтік желілерде көбірек жаңа жылжыту құралдарының пайда болуы, бір жағынан, бар 

клиенттермен қарым-қатынасты және әлеуетті клиенттерді іздеуді айтарлықтай жеңілдетеді. Екінші 

жағынан, әлеуметтік желілердің өзі неғұрлым күрделі және күрделі болса, бренд стратегиясы соғұрлым 

күрделі және жан-жақты болуы керек. Мысалы, бұл сапардың басында әлеуетті клиентті алу үшін небәрі 3 

рет түрту қажет болса, енді тұтынушы 5 түрлі көзден ақпарат алуы керек. Енді алға жылжытылатын салаға 

қолайлы сайттарды таңдап, соларға барынша күш салу керек. Сонымен қатар, кешенде БАҚ, мессенджерлер, 

контекстік жарнама және басқа интернет көздері ескерілуі керек. 

Бизнестің әртүрлі салалары әртүрлі тәсілдерді қажет етеді. Осылайша, жылжымайтын мүлік Facebook 

желісіндегі блогтар мен аналитикалық контент арқылы сатылады, сән және сұлулық индустриясындағы кез 

келген компания үшін Instagram-да болуы бірінші кезекте маңызды [5]. Осылайша, сұлулық брендтерін 

ілгерілетудің заманауи трендтеріне мыналар жатады: 

- Микро-әсер етушілермен жұмыс. Сұлулық брендтері үшін мақсатты аудиторияны мұқият таңдау өте 

маңызды, өйткені дәл хит көруден 50 - 60% сатылымға түрлендіруді қамтамасыз ете алады; 

- ВКонтакте желісіндегі лотереялар, жаңалықтар мен акциялар бар пошталық тізімдер; 

-  Интерактивті мазмұн, түрін немесе қолайлы өнімдерді анықтауға арналған сынақтар; 

- «Негізгі нүктелерде» «Бағалар тізімі», «Қорында бар» сияқты айдарларды көрсету, өнімді 

пайдаланатын тұтынушылардың суреттерін таңдау. Сатып алу тегтерін пайдалану; 

- Тұтынушыларға пайдалы өнімдер туралы жоғары сапалы бейне контент. IGTV-ті пайдалану қазіргі 

уақытта ең өзекті болып табылады, өйткені Қазақстан Республикасында тауашалар әлі иеленбеген; 

- брендті «гуманизациялау». Компания беттерінде оның негізін қалаушыны көрсету керек, оның өмірі, 

ойлары мен идеялары туралы толық мәлімет беру керек. Адамдар компаниялардан гөрі адамдардан жақсы 

сатып алады. 

- Әлеуметтік желілерде болу үшін жан-жақты стратегия маңызды болғанымен, сұлулық брендтері 

үшін арнайы құрал Instagram екенін есте ұстаған жөн, өйткені бұл әлеуметтік желіде визуалды контент ең 

құнды және аудиторияның басым бөлігі әйелдер. 

 

Әлеуметтік желілерде бьюти контентін ілгерілету мәселелерінің кестесі 

Мәселе Сипаттама 

Алгоритмдік өзгерістер 

Әлеуметтік платформа алгоритмдеріндегі тұрақты өзгерістер мазмұнның органикалық  

көрінуін азайтып, оны жылжытуды қиындатады. 

Бәсекелестік дәрежесі 

Сұлулық пен сән индустриясындағы қызу бәсекелестік аудиторияңыздың назарын аудару 

және  

басқа блогерлерден ерекшелену қиындай  

түсетінін білдіреді. 

Аудиторияның күрделілігі 

Әлеуметтік медиа аудиториялары әртүрлі болуы мүмкін және әртүрлі форматтар мен  

стильдердегі мазмұнды қажет етеді, бұл жасау  

мен жылжытуды қиындатады. 

Трендтер  

мен талғамдарды өзгерту 

Сұлулық тенденциялары мен аудитория қалауы тез өзгеруі мүмкін, бұл мазмұнды және  

жылжыту стратегияларын үнемі жаңартуды қажет етеді. 

Қатаң жарнама  

және ынтымақтастық 

ережелері 

Әлеуметтік платформаларда жарнамаға және  

брендтермен ынтымақтастыққа қатысты қатаң  

ережелер болуы мүмкін, бұл мазмұнды  

монетизациялауды қиындатады. 

Мазмұнды монетизациялау 

алгоритмдеріндегі мәселелер 

Кейбір платформаларда мазмұнды  

монетизациялауға шектеулер бар немесе  

монетизация бағдарламасының талаптары мен  

шарттарын өзгертуі мүмкін, бұл ақша табуды қиындатады. 

  

Бұл қиындықтар әлеуметтік желілерде beauty контетің ілгерлетудің қиындатуы мүмкін және оларды 

жеңу үшін мұқият жоспарлау мен стратегиялық көзқарасты талап етеді.Сонымен, әлеуметтік желілер 

сұлулық журналистикасындағы контентті ілгерілетуде маңызды рөл атқарады. Міне, әлеуметтік 

платформалардың осы процеске әсер етуінің кейбір жолдары: 

Мазмұнды тарату: Журналистер мен басылымдар өз мақалаларын, шолуларын және бейнелерін тарату 

үшін әлеуметтік желілерді пайдалана алады. Facebook, Twitter, Instagram және YouTube сияқты 

платформаларда мазмұнды жариялау оларға көбірек аудиторияны қамтуға және жаңа оқырмандарды тартуға 

мүмкіндік береді. 
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Назар аударту: Түрлі-түсті журнал мұқабалары, жаңа мақалалардың хабарландырулары, қызықты 

фактілер немесе бейнежазбалар әлеуметтік желі қолданушыларының назарын аударып, оларды толық 

мазмұнды оқу үшін басылымның веб-сайтына кіруге шақыруы мүмкін. 

Аудиториямен өзара әрекеттесу: Әлеуметтік желілер оқырмандармен араласуға мүмкіндік береді. 

Журналистер нақты уақытта аудиториямен өзара әрекеттесу үшін пікірлерге жауап бере алады, сұрақтар қоя 

алады, сауалнамалар жүргізе алады немесе тіпті тікелей эфирде хабар тарата алады. 

Жарнама және демеушілік: Жарияланымдар өз өнімдерін немесе қызметтерін жарнамалау және 

жарнама берушілер мен серіктестерді тарту үшін әлеуметтік медианы пайдалана алады. Бұған ақылы 

демеушілік хабарламалар, брендтік серіктестіктер немесе мазмұн демеушіліктері кіруі мүмкін. 

Трендтерді бақылау және кері байланыс: Журналистер әлеуметтік медианы сұлулық 

индустриясындағы ағымдағы трендтерді бақылау үшін пайдалана алады, сонымен қатар оқырмандардан кері 

байланыс ала алады. Бұл олардың аудиториясына қатысты және қызықты мазмұнды жасауға мүмкіндік 

береді. 
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Индустрия гостеприимства представляет собой один из самых динамично развивающихся секторов 

мировой экономики, который включает в себя гостиничный бизнес, ресторанный сектор, туризм и другие 

связанные с ним направления. С развитием технологий изменения происходят не только в способах 

предоставления услуг, но и в самих ожиданиях потребителей. Инновационные технологии в индустрии 

гостеприимства становятся необходимостью для улучшения качества обслуживания, повышения 

эффективности бизнеса и оптимизации затрат. В последние годы особенно актуальными становятся такие 

направления, как автоматизация процессов, использование больших данных, искусственного интеллекта, 

виртуальной и дополненной реальности, а также экологически чистые и устойчивые технологии. Рассмотрим 

наиболее важные и актуальные аспекты развития инновационных технологий в этой области. 

- автоматизация и цифровизация обслуживания 

Одним из самых ярких трендов является автоматизация различных процессов в индустрии 

гостеприимства. Внедрение цифровых решений позволяет существенно сократить время ожидания клиентов, 

повысить точность и ускорить выполнение заказов. Применение самообслуживания через мобильные 

приложения, терминалы регистрации и оплаты, а также интеграция с системами управления номерами и 

заказами в отелях позволяет снизить операционные затраты и повысить уровень удовлетворенности гостей. 

Системы управления отелями (Property Management Systems, PMS) становятся основой для 

эффективного управления гостиничным бизнесом, позволяя управлять бронированием, размещением гостей, 

обслуживанием номеров, выставлением счетов и другими аспектами работы предприятия. Автоматизация 

процессов также облегчает работу персонала, снижает риск ошибок и ускоряет принятие решений. 

- искусственный интеллект и большие данные 

Искусственный интеллект (ИИ) и анализ больших данных стали неотъемлемыми инструментами в 

индустрии гостеприимства. Системы, использующие ИИ, позволяют не только автоматизировать многие 

процессы, но и предсказать предпочтения гостей, предоставляя персонализированные предложения. 

Например, на основе анализа предыдущих обращений гостей система может предложить им 

соответствующие номера, услуги или акции, что значительно повышает уровень удовлетворенности 

клиентов и их лояльность. 

С помощью технологий обработки больших данных (Big Data) предприятия могут анализировать 

поведение клиентов, собирать и обрабатывать информацию о предпочтениях, оценках и отзывах, а также 

выявлять ключевые факторы, влияющие на принятие решений. Это помогает не только улучшить качество 

обслуживания, но и более эффективно планировать маркетинговые кампании и стратегии ценовой политики. 

- виртуальная и дополненная реальность 

Технологии виртуальной (VR) и дополненной реальности (AR) открывают новые горизонты в 

индустрии гостеприимства, предлагая уникальные возможности для взаимодействия с клиентами [1, c. 58]. 

Виртуальная реальность — это полное погружение в виртуальный мир с помощью специальной 

гарнитуры VR (называемой очками виртуальной реальности). В виртуальной среде пользователь не только 

контролирует окружающее виртуальное пространство, но и не может взаимодействовать с различными 

объектами. 

 Виртуальные туры по отелям, ресторанам или туристическим достопримечательностям позволяют 

потенциальным клиентам не только ознакомиться с предложением, но и ощутить атмосферу места, не 

выходя из дома. Это особенно актуально для гостиниц, предлагающих люксовые номера, и для курортов, 

стремящихся привлечь внимание гостей с высокими требованиями. 

Дополненная реальность — это дополнение виртуальных объектов и элементов к реальному миру. 

Самым ярким примером внедрения AR -технологий является игра Pokemon Go, которая в свое время 

произвела много шума. Пользователь не отходит от реального физического мира, он просто видит и может 

взаимодействовать с дополнительным контентом, который появляется, например, на экране смартфона или 

планшета. 

Дополненная реальность активно используется в ресторанной сфере, где с помощью AR-гаджетов или 

мобильных приложений можно улучшить взаимодействие с меню. Гостям предлагаются интерактивные 3D-

изображения блюд, что позволяет лучше понять состав, внешний вид и особенности продуктов. Такие 

технологии также могут быть использованы для улучшения навигации внутри гостиниц и больших 

курортных комплексов, делая их более доступными и удобными для посетителей. 

Одним из наиболее интересных и эффективных применений технологии виртуальной реальности 

может быть обучение сотрудников и развитие их навыков. 

Важным компонентом гостиничной индустрии является качественное обслуживание, которое на 100% 

зависит от подготовки и профессионализма сотрудников — способности сотрудников помогать своим 

клиентам, понимать их проблемы, решать их быстро и эффективно. 

Кроме того, научить сотрудника правильно общаться с гостем в нормальных условиях очень сложно, а 

иногда и невозможно. Конечно, вы можете организовать бизнес — тренинги по своему усмотрению, научить 

гостей закрывать свои возражения и адекватно реагировать на их эмоции, но для этого вам нужно научиться 

понимать другого человека, то есть развивать сочувствие и так называемые мягкие навыки - "гибкие 

навыки". 
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Это гибкие навыки, которые помогают понять другого человека, сопереживать ему, правильно 

определять его эмоции, их потенциальные причины и действовать соответственно [2, c. 23]. 

VR-самый эффективный инструмент для обучения гибким навыкам и развития эмпатии. Сотрудника 

можно погрузить в виртуальный мир с различными условиями работы и событиями, где он сможет не только 

отвечать запросам и требованиям гостей, но и "опробовать" свою роль. 

Допустим, когда гость поворачивается в приемную и начинает кричать на сотрудников, требуя 

немедленного возврата денег. Как найти подход к такому клиенту? Единственный вариант-понять свою 

ситуацию. В VR сотрудник может попробовать роль этого посетителя, узнать, что вызвало всплеск 

недовольства или агрессии. Возможно, у нее был очень плохой день, во время которого она пропустила 

самолет, потеряла багаж, попала под дождь, а затем зарегистрировалась в отеле и получила не тот номер. 

Понимание реальной ситуации клиента позволит сотруднику правильно отреагировать на агрессию, с 

пониманием относиться к гостю, решить проблему, изменив номер на обещанный, или предоставить 

бесплатные услуги в качестве компенсации за неудобства. 

Эти программы обучения и повышения квалификации показывают значительно лучшие результаты, 

чем чтение специальной литературы или прохождение бизнес-тренингов. Они особенно важны, когда 

необходимо подготовить сотрудников для работы с самыми сложными категориями гостей: детьми, 

пожилыми людьми и инвалидами. 

Ярким примером использования RV для обучения сотрудников является отель Hilton. Здесь эти 

программы работают уже несколько лет и показывают впечатляющие результаты. Согласно 

опубликованным данным, всего за 6 месяцев более 1200 сотрудников смогли пройти обучение, 87% из них 

отметили, что лучше понимают свою работу и обязанности, и начали спокойно разрешать возникающие 

конфликтные ситуации. 

- экологические и устойчивые технологии 

Особое место в инновациях гостиничной индустрии последних лет занимают «зеленые технологии». 

Вместе с тем, реализация идеи охраны окружающей среды происходит не только с точки зрения обеспечения 

комфортных условий для гостей, но и на всех «этапах жизни» гостиничного предприятия: от инженерных 

изысканий, проектирования, строительства и эксплуатации до капитального ремонта, реконструкции и 

полной ликвидации. Одним из самых актуальных аспектов развития инновационных технологий в 

индустрии гостеприимства является устойчивое развитие и экологичность. С каждым годом возрастает 

интерес гостей к экологически чистым и устойчивым практикам, что требует от гостиниц и ресторанов 

внедрения новых технологий для сокращения воздействия на окружающую среду. Внедрение 

энергоэффективных технологий, таких как солнечные панели, системы рекуперации тепла, а также 

использование перерабатываемых материалов для строительства и отделки помещений, становится важной 

составляющей современной гостиничной инфраструктуры. 

Одним из самых ярких примеров использования "экологически чистых технологий" является отель JW 

Marriott в Сингапуре [3, c. 76]. Навес, который занимает почти 3 гектара прилегающей к отелю территории, 

имитирует изгибы морских волн. При этом угол наклона алюминиевой конструкции рассчитан таким 

образом, что поток воздуха обеспечивает охлаждение территории на 1-2 градуса без использования какой-

либо системы кондиционирования. Конструкция навеса предназначена для сбора дождевой воды и оснащена 

солнечными батареями, которые помогают освещать фасад здания. Спектральное стекло помогает 

ограничивать инфракрасные волны, что уменьшает количество тепла, не ограничивая поток света, поэтому 

внутри остается прохладнее без затрат на охлаждение. 

Таким образом, реалии современных инноваций в индустрии гостеприимства во многом основаны на 

использовании различных видов технологий: цифровых, ресурсосберегающих, направленных на охрану 

окружающей среды, социальную ответственность и охрану здоровья человека. А также особое внимание 

уделяется снижению углеродного следа и отходов. Современные отели и рестораны используют системы 

управления водными ресурсами, автоматизированные системы освещения, а также технологии для 

сортировки и переработки отходов. Такие практики не только помогают сохранить природные ресурсы, но и 

положительно сказываются на имидже бизнеса, привлекая гостей, ориентированных на экологические 

ценности. 

- роботизация и автоматизированные системы 

В последние годы, как и в других странах в нашей республике наблюдается увеличение внедрения 

роботов и автоматизированных систем в гостиничный и ресторанный бизнес.  Робототехника улучшает 

качество обслуживания в отелях. Он может отвлекать сотрудников от монотонной работы и выполнять 

повседневные задачи. Благодаря этому люди, работающие в отеле, могут делать интересные вещи, например, 

общаться с гостями и заботиться об их комфорте. 

Роботы работают круглосуточно, не устают и не болеют, поэтому гости всегда могут получить 

помощь, когда она им нужна, а руководство состоит в том, чтобы сэкономить на больничном, отпуске и 

зарплате. 

Наконец, роботы снижают риск человеческих ошибок: они всегда доставляют точно заказанные 

блюда, никогда не забывая о важных просьбах гостей. Конечно, технология не может полностью заменить 
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людей, но она может стать отличным помощником, делая работу персонала и остальных гостей отеля более 

комфортной.   

Роботы могут выполнять различные функции, начиная от регистрации гостей и предоставления 

информации до уборки номеров и доставки заказов. Например, в некоторых отелях уже используются 

роботы-консьержи, которые могут проводить гостей в номера, предоставлять информацию о сервисах и 

экскурсиях, а также помогать в решении технических проблем. 

Автоматизация процессов обслуживания не только повышает уровень удобства для гостей, но и 

позволяет значительно снизить затраты на персонал. Роботы, работающие в ресторанах, могут выполнять 

роль официантов, что особенно актуально в условиях дефицита рабочей силы или повышенных санитарных 

требований. Роботизированные системы уборки и доставки пищи обеспечивают высокую степень точности и 

минимизируют возможность человеческой ошибки. 

- безопасность и защита данных 

Вопросы безопасности данных и конфиденциальности гостей становятся все более актуальными в 

условиях цифровизации индустрии гостеприимства. Внедрение новых технологий требует повышения 

уровня защиты информации о клиентах, а также обеспечения безопасности транзакций. Мобильные 

приложения для бронирования номеров, онлайн-платежи и системы управления отелями должны быть 

защищены от внешних угроз, таких как кибератаки и утечка данных. 

Инновации в области безопасности включают использование биометрических систем для регистрации 

и идентификации гостей, таких как распознавание лиц или отпечатков пальцев. Это не только повышает 

уровень безопасности, но и упрощает процесс заселения, делая его более быстрым и удобным. 

Несмотря на широкие возможности, которые открывают инновационные технологии, их внедрение в 

гостиничный бизнес не обходится без трудностей. Одна из основных проблем заключается в высокой 

стоимости начальных инвестиций. Внедрение новых технологий требует значительных затрат на 

оборудование, обучение персонала и модернизацию инфраструктуры. 

Кроме того, необходимо учитывать безопасность данных клиентов. С ростом объемов собранной 

информации о гостях возрастают риски утечек данных и кибератак. Гостиничные сети должны уделять 

особое внимание защите информации и соблюдению стандартов безопасности. 

Тем не менее, перспективы развития инновационных технологий в гостиничном бизнесе остаются 

весьма обнадеживающими. В будущем мы можем ожидать дальнейшую автоматизацию процессов, 

улучшение клиентского опыта с помощью ИИ и технологий IoT, а также внедрение еще более экологичных 

и устойчивых решений.  

Инновационные технологии являются важным инструментом для развития индустрии гостеприимства. 

Они позволяют не только повысить качество обслуживания, но и снизить затраты, улучшить безопасность и 

способствовать устойчивому развитию отрасли. Внедрение новых технологий в гостиничный бизнес – это не 

просто тренд, а необходимость для поддержания конкурентоспособности и удовлетворения растущих 

требований клиентов. 

Следует что, пути решения названных проблем заключаются в совместной работе и разделении 

ответственности поставщика инноваций и руководства гостиничного предприятия осуществлением контроля 

за эффективным внедрением, настройкой, обучением персонала. Кроме того, руководителям гостиничных 

предприятий, принявшим решение внедрить в деятельность организации инновационные технологии, 

необходимо понимать, что, вероятно, потребуется дополнительное время и ресурсы для полного внедрения 

инновации в деятельность предприятия, отладки всех рабочих процессов. 

В заключении можно сказать, что развитие инновационных технологий в индустрии гостеприимства 

является не только необходимостью для повышения конкурентоспособности, но и важным шагом в 

удовлетворении потребностей современных потребителей, которые ищут удобство, персонализированные 

услуги и устойчивые решения. Автоматизация процессов, использование искусственного интеллекта, 

виртуальной и дополненной реальности, внедрение экологически чистых технологий и роботизация - все эти 

инновации формируют будущее индустрии, делая ее более эффективной, удобной и экологичной. В то же 

время внедрение новых технологий требует от бизнеса постоянных инвестиций в обучение персонала, 

улучшение инфраструктуры и защиту данных клиентов. Технологический прогресс открывает новые 

горизонты для гостиничного и ресторанного бизнеса, и те компании, которые смогут адаптироваться к этим 

изменениям, будут лидировать в будущем. 

 

ЛИТЕРАТУРА 

1. Иванов, И. А., и Петров, В. М. (2023). Технологические инновации в индустрии гостеприимства: 

тенденции и перспективы. Москва: Экономика. 

2. Смирнова, Е. В., & Козлов, А. О. (2022). Влияние искусственного интеллекта на развитие 

гостиничного сервиса. Журнал гостиничного бизнеса, 12(4), 56-68. 

3. World Travel & Tourism Council. (2024). The Future of Hospitality: Technology and Sustainability. 

 

 

  



591 

УДК 338.48:364-78 

Калганбаев Н.А., 

э.ғ.к., профессор 

Абылай хан атындағы ҚазХҚжӘТУ 

Алматы қ., Қазақстан 

Киргизбаева Б.М. 

г.ғ.м., аға оқытушы 

Абылай хан атындағы ҚазХҚжӘТУ Алматы, Қазақстан 

e-mail: bota.kirgizbayeva 

 

ИНКЛЮЗИВТІ ТУРИЗМДІ ҰЙЫМДАСТЫРУ МЕН БАСҚАРУ ЕРЕКШЕЛІКТЕРІ 

 

Түйін: Аталған мақалада заманауи туризм индустриясының маңызды бағыттарының бірі - инклюзивті 

туризмді ұйымдастру мен басқару мәселелері қарастырыған. Сонымен қатар, "инклюзивті туризм" 

ұғымының мәнін түсіндірудің ғылыми тәсілдері зерттелген. Туризмнің осы түрінің дамуына кедергі 

келтіретін негізгі факторлар айқындалып, саяхаттау саласында инклюзивтілікті жетілдіру және танымал 

етуге бағытталған ұйымдаструышылқ-басқару іс-шаралары ұсынылған. 

Тірек сөздер: инклюзивті туризм, қол жетімділік, туристік индустрия, инклюзивті инфрақұрылым, 

мүмкінділігі шектеулі адамдар  

 

Инклюзивті туризм қазіргі туристік индустрияның маңызды аспектісінің бірі болып табылады. 

Инклюзивті туризм - бұл барлық туристерге, соның ішінде мүгедектерге, инвалидтерге, қарттарға және басқа 

да осал топтғы адамдарға қол жетімділік пен мүмкіндіктердің теңдігін қамтамасыз етуге бағытталған 

саяхатты ұйымдастыру тәсілі. Ол барлық адамдарға туристік қызметтер мен нысандарды, соның ішінде 

орналастыру, көлік, көрікті жерлер, мейрамханалар және т.б. толық пайдалана алатындай жағдай жасауды 

көздейді. 

Сонымен қатар, мүмкіндігі шектеулі жандардың проблемалары мен мүдделеріне назар аудару қазіргі 

әлемдегі әртүрлі мемлекеттердің әлеуметтік-экономикалық саясатының маңызды бөлігі болып табылады. 

Қоғам барлық азаматтар үшін теңдік пен әлеуметтік интеграцияны қамтамасыз ету қажеттілігін 

мойындайды. 

Бүгінгі таңда туризм тек демалу ғана емес, мәдени тәжірибені байыту құралы ретінде маңызды бола 

түсуде. Алайда, бұл тез өзгеріп жатқан әлемде барлық адамдар әлеуметтік интеграция мәселелерін тудыруы 

мүмкін саяхат мүмкіндіктеріне бірдей қол жеткізе алмайтынын мойындау керек. Инклюзивті туризм 

физикалық немесе психикалық мүмкіндіктері шектеулі адамдардың өміріне оң әсер етудің бірегей 

мүмкіндіктерін ұсынады [1.2]. 

Инклюзивті туризм физикалық, когнитивті немесе әлеуметтік ерекшеліктеріне қарамастан барлық 

туристер үшін тең мүмкіндіктер мен қолжетімділікті қамтамасыз етуге бағытталған.  

Сондықтан инклюзивті туризмнің негізгі мақсаттары:  

- барлық туристер үшін тең мүмкіндіктерді қамтамасыз ету, яғни барлық адамдар ешқандай кедергілер 

мен кемсітусіз саяхаттап, туристік көрнекті жерлерді тамашалай алатын жағдайлар жасау;  

- әлеуметтік интеграцияны қолдау, яғни олардың әлеуметтік интеграциясы мен қоғамға қосылуына 

ықпал ететін адамдардың әртүрлі топтары арасында байланыс пен өзара әрекеттесуді құру;  

- туристік инфрақұрылым мен экономиканы дамыту, яғни туристік инфрақұрылымды дамытуды 

ынталандыру және жаңа туристік ресурстарды тарту. Бұл өз кезегінде аймақтардың экономикалық дамуына 

және жергілікті халықтың әл-ауқатының жақсаруына ықпал етуі мүмкін. 

Инклюзивті туризм қазіргі уақытта белсенді даму сатысында және туристер мен туризм 

индустриясының субъектілері тарапынан көбірек назар аударуда. Технологиялардың дамуы мен қоғамның 

инклюзия мәселелеріне деген көзқарасының өзгеруінің арқасында инклюзивті туризм саласы қол жетімді 

және әр түрлі болады.  

Бүгінде мүмкіндігі шектеулі жандардың толыққанды демалуына жағдай жасауға бағытталған көптеген 

бағдарламалар мен бастамалар бар. Қонақ үйлер, туроператорлар, авиакомпаниялар және туризм нарығының 

басқа қатысушылары осындай туристердің қажеттіліктеріне көбірек назар аударып, арнайы қызметтер мен 

бағдарламаларды ұсынуда.  

Қазақстандағы инклюзивті туризм мүмкіндігі шектеулі жандарға немесе мүгедектерге жайлы 

саяхаттауға және демалуға мүмкіндік беретін салыстырмалы түрде туризмнің жаңа, перспективалы бағыты 

болып қалыптасып келеді [3].  

"Инклюзивті туризм" ұғымының мәнін түсіндіруге және инклюзивті туризмді дамытуға арналған іс-

шаралар кешенін анықтауға арналған тәсілдерді зерттеу барысында біз "инклюзивті туризм" ұғымы кәсіби 

салада және ғылымда біржақты ғана түсіндірілмейтігін және көп жақтылығын анықтадық. Мысалы таяу шет 

елдердегі ғалымдар туристік іс-шаралардың бұл түрін көбінесе "қолжетімді туризм", "барлығына арналған 

туризм", "кедергісіз туризм", "бейімделген туризм" деп атайтындығы белгілі болды. Сондай-ақ, зерттелетін 
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санаты "мүгедектер туризмі" және "әлеуметтік туризм" сияқты ұғымдармен де анықтайды. 1-кестеде 

осындай бірнеше анықтамаларды қарастырдық. 

 

Кесте 1 – "Инклюзивті туризм" ұғымының анықтамаларын жүйелеу 
Авторлары Анықтамасы 

1 2 

Межова Л. А. [4]  Туристік орталықтар мен туристік объектілердің инфрақұрылымын барлық адамдардың 

әртүрлі қажеттіліктеріне бейімдеу арқылы туризмнің қолжетімділігін көздейтін 

туризмді дамыту процесі, соның ішінде мүгедектерді, қарттарды, олардың 

қамқоршыларымен отбасы мүшелерін, мүгедектерді, сондай-ақ кішкентай балалары бар 

отбасыларды қоса алғанда.  

Холодилина Ю. Е. [5]  Туризмнің барлығына, соның ішінде мүмкіндігі шектеулі жандарға, қол жетімділігі.  

Строева А. Д. [6]  Қарапайым адамдар үшін ғана емес, белсенді демалыстың қолжетімділігін қамтитын 

туристік іс-шаралардың түрі, соның ішінде физикалық мүмкіндіктері туа біткен немесе 

жүре пайда болған аурулармен шектелген адамдар үшін.  

Смирнова Д. Б. [7]  Тұрақты немесе уақытша жылжуы шектеулі адамдар мен олармен бірге көмектесіп 

жүретін адамдарды тұрақты тұратын жерінен басқа саяхат мақсаттарын жүзеге асыру 

үшін аумаққа көшіру.  

 

1-кестеден көріп отырғанымыздай, инклюзивті туризмді анықтаудағы негізгі бағыттардың бірі-

қоғамдағы әлеуметтік-мәдени өзгерістерге бағдарлану. 

Бұл байланысты инклюзивті туризмнің айрықша ерекшелігі оның әлеуметтік маңыздылығын 

анықтайтын, мүмкіндігі шектеулі адамның өзгеруімен және оның қоғамдық өмірге енуімен анықталады.  

1-суретте саяхатшылардың түрлері бойынша инклюзивті туризмнің құрылымы көрсетілген. 

. 

Сурет 1. Инклюзивті туризм тұтынушыларының құрылымы 

 

Туризм ортасының қолжетімділігін түсіну контекстінде ғалымдар жүргізген зерттеулерге сүйене 

отырып, инклюзивті туризмнің моделінің негізгі үш құрамдасын ажыратып көрсетуге болады (Сурет 2). 

 
Сурет 2. Инклюзивті туризм моделінің құрамдастары 
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Инклюзивті туризмді түсінудің медициналық компоненті - шектеулі мүмкіндіктер адам денсаулығына 

байланысты, сондықтан, бұл жағдайда эксклюзивтілік мүмкіндігі шектеулі жандарға арналған жалпы 

қабылданған қолдау жүйесінде жатады. 

Әлеуметтік компонент туристік қызметтерге кедергілерді жоюға негізделген. Қол жетімділік тек құрал 

немесе техникалық тәсіл емес, бұл одан да кең түсінік. Бұл клиенттерге қызмет көрсетудің барлық 

аспектілерін қамтитын және байытатын, әр келушінің туристік тәжірибесін жақсартатын және барлық 

туристік кәсіпорындарға қосымша артықшылықтар беретін мәдени және қарым-қатынас атрибуты ретінде 

қарастырылады. 

Экономикалық компонент инклюзивті туризмді дамытудың пайдасы туристік объектілердің 

қолжетімділігін жақсартудың басты артықшылықтарының бірі болып табылатындығына негізделген. 

Инклюзивті туризмді ұйымдастыру мен басқарудағы негізгі факторлардың бірі туристік қызметтердің 

барлық спектрін қамтитын келесідей туристік тізбектің үздіксіздігі болып табылады: ақпарат іздеу және 

брондау, жол жүру, тұру, тамақтану, экскурсиялар, көрнекті жерлерге, мұражайларға, театрларға, дүкендерге 

бару және т. б. Егер осы тізбектің элементтерінің бірі ерекше қажеттіліктері бар адамдар үшін қол жетімді 

болмаса, бұл бүкіл саяхатқа және жалпы туристің әсеріне теріс әсер етеді. 

Инклюзивті туризм ұйымдаструды зерттеу барысында біз оның дамуын шектейтін келесі факторларды 

анықтадық:  

- мүмкіндігі шектеулі жандардың қажеттіліктеріне бейімделген мамандандырылған көліктің болмауы 

ұтқырлық пен әртүрлі туристік орындарға қолжетімділікті шектейді;  

- орналастыру құралдарының жоғары бағасы;  

- туризм саласындағы әлеуметтік қолдау бойынша мүмкіндігі шектеулі жандарға арналған іс-

шаралардың болмауы;  

- туристік кәсіпорындардың қызметкерлерінде оқыту мен хабардарлықтың болмауы түсініспеушілікке 

және мүмкіндігі шектеулі келушілердің қажеттіліктеріне жеткіліксіз назар аударуға әкелуі мүмкін;  

- ішкі психологиялық кедергілер (қоғам тарапынан түсіністік пен қолдаудың болмауы).  

Аталған факторлардың жиынтығы нәтижесінде мүмкіндігі шектеулі адамдарда туристік салаға деген 

сенімсіздік сезімі пайда болады. Мұндай жағдайда олар өздерін қоғамнан бөлек сезінеді және өздерін төмен 

сезінулері мүмкін. 

Біздің ойымызша, аталған мәселелерді шешу келесідей ұйымдастыру-басқарушылық іс-шараларды 

орындауды қажет етеді, атап айтқанда:  

1) қол жетімді орта туралы азаматтардың хабардар болу деңгейін арттыру;  

2) көлік құралдарын, қонақ үй нөмірлерін және қоғамдық орындарды бейімдеуді қамтитын барлық 

адамдар үшін қолжетімділікті қамтамасыз ететін инфрақұрылымды құруды қаржыландыру және 

ынталандыру;  

3) мүгедек адамдардың қажеттіліктері туралы хабардарлықты арттыруға бағытталған тренингтер мен 

семинарларды қоса алғанда, туристік индустрия қызметкерлері үшін білім беру бағдарламаларын енгізу;  

4) жұмысқа орналастыру проблемасын шешу үшін кешенді жұмыс жүргізу, сондай-ақ жұмыс 

берушілер тарапынан кемсітушілікті жою;  

5) мүгедек туристердің қажеттіліктерінің әртүрлілігін ескеретін инклюзивті туристік маршруттарды 

әзірлеу және оларды танымал ету.  

Сондықтан мемлекеттік қолдау инклюзивті туризмнің табысты дамуында маңызды рөл атқарады. 

Тиісті заңнамалық актілерді әзірлеу және іске асыру, сондай-ақ қызметкерлерді оқыту және инклюзивті 

туризмді қолдайтын инфрақұрылымды құру үшін қаржылық ресурстарды бөлу осы үрдістің негізгі 

элементтері болып табылады.  

Қазақстанда инклюзивті туризмді толыққанды дамыту үшін тиісті бағдарламалар мен қызметтерді 

әзірлеу және енгізу ғана емес, сонымен қатар туристердің барлық ерекше санаттарын да қосудың 

маңыздылығы туралы қоғамның хабардарлығын арттыру қажет. Бұған білім беру іс-шараларын, туристік 

индустрия персоналына арналған тренингтерді және инклюзивті туризмнің артықшылықтары туралы 

ақпараттық науқандарды өткізу арқылы қол жеткізуге болады. 
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ПРИМЕНЕНИЕ НЕЙРОМАРКЕТИНГОВЫХ ИССЛЕДОВАНИЙ  

В РЕСПУБЛИКЕ КАЗАХСТАН 

 

Аннотация: В статье представлены виды нейромаркетинговых исследований и результаты 

проведенного прикладного исследования с использованием нейромаркетингового оборудования. Раскрыты 

понятия и систематизации инструменты и методы нейромаркетинга исследований с учетом возможностей их 

применения в прикладной деятельности. 
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Применены кабинетные исследования, метод группировок и ранжирования, а также 

нейромаркетинговые исследования с использованием Face Reading.  

Ключевые слова: нейромаркетинговые исследования, нейромаркетинг, методы визуализации, 

неявные методы исследований, метрики нейромаркетинга 

 

Нарықты, тұтынушылардың қажеттіліктерін терең зерттеудің маңыздылығы мен маңыздылығын 

түсінбестен бизнестің тұрақты дамуы мүмкін емес.  Нарықты зерттеудің бір жолы-тұтынушылардың 

қажеттіліктері мен сұраныстарын түсінуге және тауарлар мен қызметтерді қабылдауға мүмкіндік беретін 

нейромаркетинг. Бұл зерттеудің тақырыбы шетелдік және отандық ғалымдар арасында аз зерттелген. Қазіргі 

уақытта саяси жағдайға байланысты нарықтардың тұрақсыздығы тауарларды таңдау кезінде 

тұтынушылардың мінез-құлқының өзгеруіне ықпал етеді. Сондықтан нейромаркетингті бизнес үшін 

тәуекелдерді азайту тәсілдері ретінде қолдану іс жүзінде маңызды және өзекті болып табылады. 

Нейромаркетинг маркетингтің инновациялық бағыттарына жатады және бизнестің тұрақтылығын арттыру 

үшін зерттеуді қажет етеді. 

Нейромаркетингтік құралдарды тиімдірек қолдану жалпы тауарлар мен қызметтерге белсенді 

қызығушылық тудыруға және мемлекетке жоғары және тұрақты ақшалай кірісті қамтамасыз етуге мүмкіндік 

береді. Осыған байланысты тұтынушылардың қалауы мен үміттерін анықтауға және нейромаркетингтік 

зерттеулердің нәтижелеріне негізделген тауарлар тұжырымдамасын жасауға ерекше назар аудару қажет. 

Нейромаркетингтің артықшылығы - алынған мәліметтер неғұрлым сенімді және бизнесті қажетті объективті 

ақпаратпен қамтамасыз етеді. 

Кіріспе бөлім, өзектілік және жаңалық. 

Нарықтардың дамуы және соңғы жылдары бизнесте болып жатқан процестер үлкен және терең 

өзгерістерге ұшырауда. Болып жатқан өзгерістер оң және теріс әсер етеді [1]. Жалпы, бизнес келесі 

факторларға байланысты Күрделі жағдайларда жұмыс істеуге мәжбүр: 

– Нарықтардың күшті турбуленттілігі. 

–  Бәсекелестіктің жоғары деңгейі. 

–  Тұтынушылардың қалауының өзгергіштігі. 

–  Сыртқы макро және микро факторлардың әсерін күшейту. 

–  Негізгі бизнес-процестерді цифрландыру. 

–  Инновациялық технологияларды дамыту. 

Тұтастай алғанда, болып жатқан трендтер Бизнестің тұрақтылығына әсер етеді және сайып келгенде, 

тәуекелдер артады. Кәсіпкерлердің алдында олардың тұрақты жұмыс істеуін қамтамасыз ететін тәуекелдерді 

азайту жолдарын іздеу міндеті тұр. 

Тәуекелдерді азайтудың классикалық құралына маркетингтік зерттеулер арқылы нарықты, 

тұтынушыларды, бәсекелестердің қызметін үнемі бақылау кіреді. Алайда, талдау нәтижелері көрсеткендей, 

маркетингтік зерттеулерде тұтынушылардың объективті ақпарат бергісі келмеуіне байланысты әр түрлі 

қателіктер болуымен байланысты белгілі бір кемшіліктер бар, зерттеу нәтижелерін түсіндіру алынған 

ақпаратқа сәйкес келмейді, деректердің тез ескіруі және басқалар. 

Демек, тәуекелдерді азайту жолдарын іздеудің жаңа тәсілдерін қалыптастыру, сондай-ақ бизнесті 

зерттеудің инновациялық құралдарын қолдану қажеттілігі туындайды. Қазіргі заманғы шындықтар, әлемдік 

трендтер және ғылыми зерттеулер бизнесті сенімді және негізделген ақпаратпен қамтамасыз ететін заманауи 

нейромаркетингтік технологиялар арқылы зерттеу қажет екенін растайды 

Нейромаркетингтік зерттеулердің маркетингтік зерттеулерден артықшылығы: 

- нақты көрсеткіштерге негізделген неғұрлым сенімді ақпарат; 

- кішірек үлгі өлшемі; 

- мақсаттарды нақты түсіну және оларды нақты көрсеткіштер арқылы жүзеге асыру; 

- респонденттің алдауының мүмкін .стігі. 

Жаңалық - негіздеу тәуекелдерді азайту және бизнестің тұрақтылығын арттыру үшін нейромаркетинг 

сияқты жаңа зерттеу құралдарын қолдану. 

Эксперименттік бөлім, талдау, жалпылау және мәселені түсіндіру. 

Нейромаркетинг маркетинг саласында сәтті қолданылатын сатып алу шешімдерін қабылдау 

процесінде тұтынушылардың психофизиологиялық реакцияларын айнымалылар ретінде пайдаланады [2]. 

Шетелдік ғалымдар Сандра Джардим мен Карлос Мора нейромаркетингке ерекше қызығушылық 

танытты [3]. Олар өз жұмыстарында тұтынушыларды кластерлеу және қызметтер мен өнімдердің 

орналасуын әзірлеу үшін нейромаркетингтік зерттеулердің нәтижелерін пайдалана алды. Сияқты авторлар 

Дж. И.Пелаес, Ф. Э. Кабрера, Л. г. Варгас және В. Себастьян [4, 5] тұтынушылардың сатып алу үлгілерін 

талдау сияқты әртүрлі салаларда нейромаркетингтің мүмкіндіктері мен өзектілігін қарастырды. Шетелдік 

ғалымдар В. Лю және Р. Джи. [6] әлеуметтік желілердегі, веб-сайттардағы тұтынушылардың пікірлері 

негізінде тұтынушылардың мінез-құлық үлгілерін зерттеді.  А. Барайбар-Фернандес, М. Баньос-Гонсалес, о. 

Баркеро-Перес, Р.Гойя-Эстебан және А. Де-Ла-Морена-Гомес маңыздылығын қарастырды. тауарлар мен 

қызметтерді сатып алу туралы шешім қабылдағанда тұтынушыларға ең көп әсер ететін ынталандырулар 

туралы білім алу [7].  Дж. И.Пелаес, Э. А. Мартинес және Л. г. Варгас адамдарды өнімді немесе қызметті 

https://caer.narxoz.kz/index.php/jour/search/?subject=%D0%BD%D0%B5%D0%B9%D1%80%D0%BE%D0%BC%D0%B0%D1%80%D0%BA%D0%B5%D1%82%D0%B8%D0%BD%D0%B3%D0%BE%D0%B2%D1%8B%D0%B5%20%D0%B8%D1%81%D1%81%D0%BB%D0%B5%D0%B4%D0%BE%D0%B2%D0%B0%D0%BD%D0%B8%D1%8F
https://caer.narxoz.kz/index.php/jour/search/?subject=%D0%BD%D0%B5%D0%B9%D1%80%D0%BE%D0%BC%D0%B0%D1%80%D0%BA%D0%B5%D1%82%D0%B8%D0%BD%D0%B3
https://caer.narxoz.kz/index.php/jour/search/?subject=%D0%BC%D0%B5%D1%82%D0%BE%D0%B4%D1%8B%20%D0%B2%D0%B8%D0%B7%D1%83%D0%B0%D0%BB%D0%B8%D0%B7%D0%B0%D1%86%D0%B8%D0%B8
https://caer.narxoz.kz/index.php/jour/search/?subject=%D0%BD%D0%B5%D1%8F%D0%B2%D0%BD%D1%8B%D0%B5%20%D0%BC%D0%B5%D1%82%D0%BE%D0%B4%D1%8B%20%D0%B8%D1%81%D1%81%D0%BB%D0%B5%D0%B4%D0%BE%D0%B2%D0%B0%D0%BD%D0%B8%D0%B9
https://caer.narxoz.kz/index.php/jour/search/?subject=%D0%BC%D0%B5%D1%82%D1%80%D0%B8%D0%BA%D0%B8%20%D0%BD%D0%B5%D0%B9%D1%80%D0%BE%D0%BC%D0%B0%D1%80%D0%BA%D0%B5%D1%82%D0%B8%D0%BD%D0%B3%D0%B0
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таңдауға итермелейтін факторларды анықтады [8]; А. Барон, г. Залтман және Дж. Олсон тұтынушылардың 

мінез-құлқын болжау әдістерін қарастырды [9]. 

Сонымен қатар, шетелдік және отандық авторлардың ғылыми еңбектерінің болуына қарамастан, 

бизнестегі нейромаркетингтік зерттеулер мәселелері сирек қолданылады, бірақ одан әрі даму қажеттілігін 

ескере отырып және ел экономикасы салаларының тұрақтылығын арттыру өзекті болып отыр. 

Нейромаркетинг бойынша жүргізілген зерттеулерді теоретиктер мен практиктер негізінен өнімдерді 

жасауда және жарнаманың коммуникативті тиімділігін бағалауда қолданды. Нәтижесінде тұтынушылардың 

қалауының, олардың мінез-құлқының, тілектерінің, сатып алу мотивтерінің және басқа да санадан тыс 

левередждердің сатып алу туралы шешім қабылдау процесіне әсерін бағалауға болатын жабдықтың 

көмегімен.  

Нейромаркетингтік зерттеулерді қолдану саласы 

- шешім қабылдаудың бейсаналық процестері; 

- эмоциялар жүйесі; 

- әр түрлі көрнекі ақпаратты қабылдау; 

-мидың белгілі бір ақпаратты өңдеуінің эмоционалды-танымдық процестері; 

- тұтынушылардың әртүрлі ынталандыруларға реакциясы: пішіні, түстері, өлшемдері, суреттері және 

т. б. Айта кету керек, нейромаркетингтің 1-суретте көрсетілген артықшылықтары мен кемшіліктері бар.

 
Сурет 1 – Нейромаркетингтің артықшылықтары мен кемшіліктері 

Нейромаркетингтік зерттеулерді әртүрлі критерийлер бойынша жіктеуге болады. Ақпарат алу 

әдістеріне байланысты бастапқы және қайталама болып бөлінеді. 

Нейромаркетингтік зерттеулер өткізілетін орынға байланысты зертханалық, нақты және онлайн түрде 

бөлінеді. Бейнелеу технологиясының түріне байланысты: стационарлық құрылғыларда, жылжымалы 

мобильді құрылғыларда, инвазивті технологияларда, инвазивті емес технологияларда жүзеге асырылады, 

Нейромаркетингтік зерттеулерді маркетингтік зерттеулермен салыстыра отырып белгілі бір жағымды 

жақтар мен айқын артықшылықтарды анықтауға болады: 

- неғұрлым сенімді және объективті ақпарат алуға мүмкіндік береді; 

-  респонденттердің үлгісін қысқарту; 

-  тұтынушылардың бейсаналық ынталандыруларын білу; 

- әр түрлі маркетингтік ынталандыруларға эмоционалды хабарламаны анықтау;  

- нақты көрсеткіштерге негізделген ақпарат; 

- мақсаттарды нақты түсіну және оларды нақты көрсеткіштер арқылы жүзеге асыру; 

- респонденттің алдау мүмкіндігі емес. 

Нейромаркетингтегі көрсеткіштерді өлшеудің ең көп тараған құралдары-ай-трекинг және Face 

Reading. Жабдықты пайдалану мүмкіндіктері мен бағыттары 1-кестеде келтірілген. 

 

Кесте 2 – Нейромаркетингтік жабдықты пайдалану мүмкіндіктері 

 
Жабдық Мүмкіндіктер Қолдану 

Ай-трекинг Жылу карталарын құру, зейіннің 

шоғырлануын, көз қозғалысының 

траекториясын зерттеудің «соқыр аймақтарын» 

анықтау 

Тұтынушының қаптаманы, өнімнің сыртқы түрін, 

жарнаманы, сайтты қабылдауын зерттеу 

Нейромаркетинг әдістері

Артықшылықтары

- Тұтынушылардың мінез

- Құлқының жасырын бейсаналық 

себептерін анықтау 

- Қажеттіліктерді терең түсіну 

- Сатып алу туралы шешім қабылдауға 

әсер ететін факторларды анықтау

Кемшіліктері

- Жоғары кәсіби жабдықтың болуы 

- Нейромаркетинг саласындағы 

мамандардың шектелуі 

- Нейромаркетингтік зерттеу 

әдістеріне сенімсіздік
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Face Reading  Эмоционалды хабарлама негізінде 

тұтынушылардың реакциясы 

Белгілі бір суреттерді, әрекеттерді, түстерді және 

т. б. тудыратын эмоционалды хабарламаны 

зерттеу. 

Эмоционалды хабар құрылымы. 

Тұтынушылардың эмоцияларының белсенділігі 

мен пассивтілігін бағалау. 

 

Бизнес мәселелерін шешу және оның тұрақтылығын арттыру үшін нейромаркетингтік зерттеулерді 

келесі бағыттарда пайдалануға болады: 

−  тауарларды орау дизайнын таңдау; 

−  тауар тұжырымдамасын құру; 

−  дүкен дизайнының анықтамасы; 

−  роликтер мен жарнамалардың дизайнын күшейту  олардың коммуникативті тиімділігін бағалау; 

−  өнімдерді витринаға орналастыру схемасын әзірлеу кезіндегі үлесі; 

−  бренд логотипінің дизайны; 

−  бағаны таңдау процесіндегі және баға белгілеу мәселелеріндегі баға; 

−  сенсорлық маркетинг элементтерін әзірлеуге арналған құрал; 

−  сайттың дизайны мен ыңғайлылығына арналған; 

−  жарнамалық роликтің тұжырымдамасы мен дизайнын жасауға арналған құрал 

−  онлайн ойындарды жобалауға арналған құрал. 

Сонымен қатар, белгілі бір фокустық мәселелерді шешу үшін нейромаркетингті дәл қолдану 

мүмкіндігі бар екенін атап өткен жөн, мысалы, жарнаманың екі тұжырымдамасы болған кезде есте сақтау 

тұрғысынан ең тиімдісін таңдау керек. 

Жарнаманы бағалау кезінде нейромаркетингті қолданудың өзектілігі келесі себептерге байланысты: 

−  жарнама нарығының шамадан тыс қанықтылығы қабылдаудың төмендеуіне әкеледі; 

−  жарнама ағыны арасында жарнаманы саралау қажеттілігі; 

−  жарнаманы құрудың стандартты тәсілдері оның тартымдылығын төмендетеді; 

−  эмоционалды мотивтер рационалдыға қарағанда көбірек әсер етеді. 

Нейромаркетингтік зерттеулер бизнесті сенімді және дәл ақпаратпен қамтамасыз ете отырып, 

маркетингтік міндеттерді жүзеге асыруға көмектеседі, тауарлардың қызметтердің бәсекеге қабілеттілігін 

арттырады, тауарларды бәсекелестер арасында саралауға және нарықта тұрақты позицияны қамтамасыз 

етуге мүмкіндік береді. 

Нейромаркетинг құралдарын пайдалана отырып, зерттеудің жаңа әдістерін дамыту бизнес үшін 

неғұрлым сенімді ақпарат алуға мүмкіндік береді және маркетингте қосымша талдау құралы ретінде 

пайдаланылуы мүмкін. 

Нейромаркетингтік зерттеулерді қолдану тұтынушылардың мінез-құлқын, оның талғамын, қалауын 

түсіну және тауарлар мен қызметтердің бейсаналық таңдауын анықтау үшін тиімдірек болады. Тұтастай 

алғанда, нейромаркетинг тұтынушының қабылдауын өлшейтін нақты көрсеткіштерді алуға мүмкіндік береді 

сыналатын Нысандар. Нейромаркетингтің құндылығы әсіресе классикалық маркетингтік зерттеу әдістерімен 

бірге қолданылса артады. 

Бизнестің тұрақтылығы нарықта жұмыс істеу қаупін төмендететін зерттеулердің қаншалықты тиімді 

жүргізілуіне байланысты. 
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МЕНЕДЖМЕНТ МОТИВАЦИИ ПЕРСОНАЛА:  

ТЕОРЕТИЧЕСКИЕ И ПРАКТИЧЕСКИЕ АСПЕКТЫ 

 

Аннотация.   В современных организациях мотивация персонала играет ключевую роль в повышении 

продуктивности и достижении стратегических целей. Эффективный менеджмент мотивации позволяет не 

только увеличить вовлечённость сотрудников, но и создать условия для их профессионального роста и 

удовлетворённости трудом.  

В данной статье рассматриваются теоретические основы мотивации, включая классические и 

современные мотивационные теории, а также анализируются практические методы стимулирования 

персонала.  

Особое внимание уделяется влиянию корпоративной культуры, нематериальным стимулам и 

индивидуальному подходу к мотивации сотрудников. На основе проведённого исследования формируются 

рекомендации по внедрению эффективных мотивационных программ в управленческую практику. 

Annotation: In modern organizations, staff motivation plays a key role in increasing productivity and 

achieving strategic goals. Effective motivation management allows not only to increase employee engagement, but 

also to create conditions for their professional growth and job satisfaction. This article examines the theoretical 

foundations of motivation, including classical and modern motivational theories, as well as analyzes practical 

methods for stimulating staff. Special attention is paid to the influence of corporate culture, intangible incentives and 

an individual approach to employee motivation. Based on the conducted research, recommendations are formed for 

the implementation of effective motivation programs in management practice. 

 

Менеджмент мотивации персонала является одной из ключевых задач современной управленческой 

деятельности. В условиях глобальной конкуренции, цифровой трансформации и изменяющихся ожиданий 

сотрудников компании стремятся разработать и внедрить наиболее эффективные стратегии мотивации. 

Приверженность сотрудников корпоративным целям, их продуктивность и удовлетворённость работой во 

многом зависят от применяемых методов стимулирования. 

Теоретические подходы к мотивации развиваются уже не одно десятилетие: от классических моделей 

Маслоу, Герцберга и МакКлелланда до современных концепций самоуправления и гибких систем 

вознаграждения. Однако в условиях динамично меняющейся бизнес-среды возникает необходимость 

адаптировать традиционные мотивационные механизмы к новым реалиям. 

Цель данной статьи – проанализировать теоретические и практические аспекты менеджмента 

мотивации персонала, выявить наиболее эффективные методы стимулирования сотрудников и предложить 

рекомендации для повышения эффективности мотивационных программ в организациях. Для достижения 

этой цели будут рассмотрены ключевые теоретические концепции, проанализированы современные подходы 

к мотивации и приведены примеры успешных практик. 

1.1 Мотивация, значение и цели 

Мотивация труда понимается как организация работы компании таким образом, чтобы каждый 

старался наилучшим образом выполнять свои профессиональные обязанности и «выкладывался на все сто». 

Другими словами, каждый сотрудник получает внутренний стимул, повышающий производительность труда 

и направленный на достижение общей цели. 

Руководство компании нередко придерживается традиционного подхода: поощряет лучших 

сотрудников, наказывает тех, кто показывает слабые результаты, и организует ежегодные корпоративные 

мероприятия. Однако такая стратегия не всегда приносит желаемые результаты. Если атмосфера в 

коллективе оставляет желать лучшего, участие в корпоративе вряд ли вызовет энтузиазм у сотрудников 

Эффективная система стимулирования требует от руководителя понимания основ мотивации. Если 

вклад сотрудника остаётся незамеченным или недооценённым, он теряет интерес к дальнейшему развитию и 

проявлению инициативы. 
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Положительная обратная связь важна для каждого: как для новичка, которому необходимо 

адаптироваться в коллективе, так и для амбициозного профессионала, который, несмотря на внешнюю 

строгость и ответственность, также нуждается в признании своих заслуг, будь то похвала от руководства или 

дополнительный отпуск. 

Поэтому каждый руководитель должен разрабатывать индивидуальную систему мотивации, учитывая 

особенности своей команды и корпоративной культуры 

1.2 Принципы мотивации персонала 

Эффективная мотивация строится на нескольких ключевых принципах: 

1. Сотрудник должен ощущать свою значимость – это вызывает уважение коллег и повышает 

вовлечённость. Однако чрезмерные поощрения могут привести к разочарованию при их потере. 

2. Разовые неожиданные вознаграждения эффективнее регулярных, так как системные бонусы со 

временем воспринимаются как норма. 

3. Похвала стимулирует лучше, чем наказание. 

4. Руководитель должен быстро реагировать на достижения и ошибки сотрудников, чтобы они 

чувствовали свою значимость. 

5. Даже небольшие успехи заслуживают признания – это мотивирует к достижению больших 

целей. 

1.3  Основные теории мотивации персонала 

Современные методы мотивации базируются на четырех ключевых теориях: Теория Герцберга, теория 

Тейлора, теория МакКлелланда, теория Маслоу. 

Герцберг выделяет два типа факторов мотивации: 

Внешние (гигиенические): уровень зарплаты, условия труда, политика компании. Внутренние 

(мотивационные): возможности роста, признание заслуг, интересная работа. 

В Казахстане одним из примеров применения этой теории является практика компании Kaspi.kz, 

которая создает комфортные условия труда (офисы с зонами отдыха, гибкий график) и мотивирует 

сотрудников возможностью карьерного роста и участия в инновационных проектах. 

Тейлор утверждал, что мотивация строится на стремлении удовлетворить базовые потребности, и 

предлагал: 

1) Сдельную или повременную оплату труда. 

2) Четкие нормативы и инструкции. 

3) Жесткий контроль со стороны руководства. 

В Казахстане такой подход можно увидеть в производственных компаниях, например, ArcelorMittal 

Temirtau, где работникам выплачиваются премии за перевыполнение плана, а нормы выработки строго 

регламентированы. 

МакКлелланд выделял три ключевые мотива: 

1) Власть – стремление к лидерству. 

2) Успех – желание достигать высоких результатов. 

3)  Принадлежность – стремление быть частью команды. 

В IT-секторе Казахстана, например, в Chocofamily, этот подход реализуется через систему 

наставничества: сотрудники получают возможность развивать лидерские навыки, соревноваться за лучшие 

результаты и работать в команде единомышленников. 

 Маслоу разработал иерархию потребностей, где работа становится средством их удовлетворения: 

1) Физиологические (зарплата, условия труда). 

2) Безопасность (стабильность, соцпакет, медицинская страховка). 

3) Социальные (корпоративная культура, командный дух). 

4) Признание (статус, карьерный рост). 

5) Самореализация (творческие задачи, развитие). 

Примером успешного применения этой модели в Казахстане является BI Group, которая внедряет 

программы наставничества, профессионального обучения и поощряет сотрудников за инновационные идеи 

 

Заключение 

Эффективная система мотивации персонала является важным инструментом управления, влияющим 

на продуктивность, лояльность и удовлетворённость сотрудников. Исследованные теоретические подходы 

показывают, что универсального метода мотивации не существует – успешные стратегии зависят от 

специфики организации, корпоративной культуры и индивидуальных потребностей работников. 

Казахстанские компании активно используют элементы различных мотивационных теорий, адаптируя 

их к национальным и отраслевым особенностям. Практика показала, что сочетание материальных стимулов, 

нематериальных поощрений и развития корпоративной культуры даёт наилучшие результаты. 

Таким образом, грамотное применение теорий мотивации в управлении персоналом позволяет не 

только повысить эффективность работы сотрудников, но и создать благоприятную рабочую атмосферу, 

способствующую росту компании в долгосрочной перспектив 
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Аннотация. В этой статье рассматривается применение подхода Guided Discovery (GDA) в 

преподавании английского языка студентам-журналистам. GDA делает акцент на индуктивном обучении, 

ориентированном на студента, посредством исследования и контекстного анализа. В статье излагаются 
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GUIDED DISCOVERY IN ENGLISH LANGUAGE TEACHING:  

A TRANSFORMATIVE APPROACH FOR JOURNALISM STUDENTS 

 

Abstract. In the contemporary landscape of journalism, where rapid dissemination of information and global 

communication are the norms, the ability to master English as a working language is not just advantageous but 

essential. English, as a lingua franca in international media, plays a pivotal role in accessing and producing 

information across borders. However, traditional pedagogical methods, often reliant on rote memorization and rigid 

grammar instruction, fail to meet the dynamic demands of journalism education. This scientific article explores the 

efficacy and practicality of the Guided Discovery Approach (GDA) in teaching English to university students 

majoring in journalism. Anchored in constructivist learning theories—especially those championed by Jerome 

Bruner—GDA offers an interactive, learner-centered alternative that fosters engagement, critical inquiry, and long-

term retention. Through a comprehensive analysis of theoretical foundations, curriculum integration, classroom 

applications, and empirical data, this study examines how GDA can effectively enhance not only students’ linguistic 

proficiency but also their analytical and journalistic skills. The research aims to offer a pathway toward more holistic 

English language instruction by equipping students with the tools needed for success in a rapidly evolving, 

information-driven media landscape. 

Keywords: Guided Discovery (GDA), teaching strategies, learner-centered education, journalistic skills, 

linguistic proficiency, constructivist theory, classroom strategies, assessment methods 

 

Over the past few decades, journalism has shifted from a predominantly print-based discipline to a 

multifaceted digital ecosystem where speed, clarity, and accuracy are paramount. This transformation has elevated 

the importance of English language mastery, especially for students pursuing careers in journalism. English 

proficiency enables future journalists to access a broader array of sources, engage with international audiences, and 

report on global issues with fluency and confidence. Despite this pressing need, many university programs continue 

to rely on outdated instructional strategies that do not fully prepare students for the linguistic and cognitive 

challenges they will face in the newsroom. 

One emerging pedagogical strategy that addresses these gaps is the Guided Discovery Approach (GDA). 

Unlike conventional teaching methods that prioritize direct instruction and passive learning, GDA encourages 

learners to explore, hypothesize, and draw conclusions from contextualized examples. This active engagement 

promotes deeper understanding, making it a particularly effective approach for fields like journalism, which demand 
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both language precision and critical thinking. The present study investigates how GDA can be strategically 

implemented in university-level English education for journalism students, aiming to evaluate its effectiveness in 

fostering linguistic competence and professional readiness. 

Constructivist Learning Theory 

Constructivist learning theory is grounded in the notion that knowledge is actively constructed by the learner 

rather than passively absorbed from a teacher or textbook. One of the leading proponents of this theory, Jerome 

Bruner, emphasized the importance of discovery learning—a model in which students learn by doing, exploring, and 

finding out information on their own or in collaboration with peers. According to Bruner (1961) [1], learning is most 

effective when students are allowed to discover principles and patterns rather than being spoon-fed rules and 

formulas. 

Bruner also introduced the concept of the spiral curriculum, which suggests that complex ideas can be taught 

at a simplified level and then revisited at increasingly sophisticated stages. This approach aligns seamlessly with the 

needs of journalism students who must master various registers and genres of language. Constructivist theory asserts 

that learners bring unique prior experiences to the learning process, and instruction should be tailored to activate and 

build upon this existing knowledge. Therefore, GDA, by providing scaffolding and allowing learners to navigate 

their own learning pathways, resonates deeply with constructivist ideals (InstructionalDesign.org, 2024). [2]. 

Guided Discovery Approach (GDA) 

GDA is a learner-centered teaching methodology that allows students to deduce grammatical rules, 

vocabulary meanings, and discourse structures through the analysis of authentic or semi-authentic language input. 

Instead of providing explicit explanations, instructors guide learners through carefully curated tasks that lead to 

independent conclusions. This method shifts the teacher's role from a dispenser of knowledge to a facilitator of 

learning, which can enhance learners’ autonomy and cognitive engagement. 

In a GDA setting, the teacher presents linguistic input in the form of texts, dialogues, or audio-visual 

materials. Students then engage in exploratory tasks, such as identifying patterns or comparing forms, which lead 

them to uncover language rules. This inductive process helps students internalize linguistic structures more deeply 

than through traditional memorization techniques. For journalism students, who must use language creatively and 

analytically, this method nurtures transferable skills such as synthesis, evaluation, and editorial decision-making 

(British Council, 2024) [3]. 

Application of GDA in Teaching English to Journalism Students 

Designing a curriculum that effectively incorporates GDA involves a fundamental shift from conventional 

language instruction to a more student-centered model. The curriculum should be constructed around authentic 

journalistic materials such as newspaper articles, editorials, feature stories, podcasts, and news broadcasts. These 

materials serve as real-world examples through which students can explore linguistic patterns, discourse styles, and 

genre-specific conventions. 

For example, a module on reported speech might involve students analyzing interviews from different news 

outlets to identify how direct quotes are transformed into indirect statements. Rather than being presented with a rule 

at the outset, students would examine multiple instances and collaboratively deduce the grammatical patterns. Such 

an approach not only reinforces grammar but also teaches the conventions of ethical reporting and attribution, which 

are vital for journalistic integrity. 

Moreover, the curriculum should incorporate multi-modal learning—combining visual, auditory, and 

kinesthetic elements—to cater to diverse learning styles. A sample syllabus might include thematic units such as 

"Reporting on Conflict," "Science and Health Journalism," or "Environmental Reporting," with each unit integrating 

grammar, vocabulary, and writing skills relevant to the topic. 

Classroom Strategies 

To successfully implement GDA, educators must employ strategies that balance guidance with discovery. 

These strategies should include: 

• Guided Textual Analysis 

• Language Noticing Tasks 

• Think-Pair-Share 

• Scaffolded Writing Tasks 

• Socratic Seminars and Debates 

Assessment Methods 

Assessment in a GDA-informed curriculum should prioritize both formative and summative approaches. 

While traditional exams may still play a role, a greater emphasis should be placed on performance-based assessments 

that reflect real-world applications. These include: 

• Portfolios 

• Language Logs 

• Peer and Self-Evaluations 

• Project-Based Assignments 

A growing body of research supports the effectiveness of GDA in enhancing both linguistic competence and 

learner motivation. In a study conducted by Shaffer and Resnick (2020) [4], students in a GDA-based ESL program 
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showed statistically significant improvements in grammatical accuracy and writing fluency compared to peers in a 

traditional instruction group. The researchers attributed this to increased learner autonomy and deeper cognitive 

engagement. 

Other studies highlight the role of GDA in fostering critical thinking. For instance, a longitudinal study by 

Bakla (2019) [5] demonstrated that journalism students who participated in GDA-based classes developed stronger 

skills in evaluating sources and constructing arguments in English. The same students outperformed their 

counterparts in editorial writing and media analysis assessments, suggesting a correlation between guided discovery 

and professional preparedness. 

Moreover, teacher observations and student feedback consistently underscore the perceived relevance and 

engagement associated with GDA. Learners often report greater enjoyment and a stronger sense of agency in GDA 

classrooms, which contributes to lower attrition rates and higher achievement levels (Adodo & Gbore, 2020) [6]. 

Despite its many benefits, implementing GDA is not without challenges. One major obstacle is the initial time 

investment required for planning and designing discovery tasks. Instructors need to curate appropriate materials, 

anticipate possible learner responses, and be prepared to provide timely scaffolding. Without adequate training, 

teachers may struggle to maintain the delicate balance between guiding and over-directing. 

Another concern is student readiness. Not all learners are accustomed to the demands of autonomous 

exploration. Some may feel anxious or frustrated without clear instructions. This underscores the importance of 

gradually introducing discovery tasks and providing explicit meta-instruction about the goals and processes 

involved. 

Furthermore, institutional constraints such as rigid syllabi, large class sizes, and limited resources can hinder 

the full-scale adoption of GDA. To mitigate these issues, it is advisable to implement GDA in selected modules or as 

a supplementary approach within a broader curriculum (Mirzaakhmedova, 2023) [7]. 

The Guided Discovery Approach represents a pedagogically sound and practically viable method for teaching 

English to journalism students. By aligning instruction with constructivist principles, GDA fosters deeper cognitive 

engagement, greater learner autonomy, and more durable language acquisition. For journalism students, these 

outcomes are particularly valuable, as they translate into improved writing, analytical thinking, and professional 

communication skills. 

To maximize the benefits of GDA, future research should explore its long-term impact on journalistic 

performance in professional settings. Comparative studies examining GDA across different cultural and institutional 

contexts could yield insights into best practices and potential adaptations. Moreover, integrating technology—such 

as interactive learning platforms and AI-powered feedback tools—can further enhance the effectiveness and 

accessibility of discovery-based learning. 

Ultimately, the goal is not just to teach English, but to cultivate empowered communicators capable of 

navigating the complexities of modern journalism. GDA offers a promising pathway to achieve this vision. 
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Аннотация: Экологический туризм представляет собой форму устойчивого туризма, 

ориентированную на посещение природных территорий с минимальным воздействием на окружающую 

среду и активным вовлечением местного населения. Казахстан, обладая уникальными ландшафтами и 

биологическим разнообразием, имеет высокий потенциал для развития экологического туризма. В статье 
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ҚАЗАҚСТАНДА ЭКОЛОГИЯЛЫҚ ТУРИЗМДІ ДАМЫТУДЫҢ ПОТЕНЦИАЛЫ: 

ТАБИҒИ РЕСУРСТАР МЕН ТҰРАҚТЫЛЫҚ МӘСЕЛЕЛЕРІ 

 

Аңдатпа: Экологиялық туризм – қоршаған ортаға минималды әсермен табиғи аумақтарды аралауға 

және жергілікті тұрғындарды белсенді тартуға бағытталған тұрақты туризм түрі. Қазақстан өзінің ерекше 

ландшафтары мен биологиялық әртүрлілігімен экологиялық туризмді дамыту үшін жоғары әлеуетке ие. 

Мақалада экотуризмнің негізгі ерекшеліктері мен артықшылықтары қарастырылады, халықаралық 

тәжірибенің сәтті мысалдары талданады, елдегі қолда бар табиғи ресурстар бағаланады, сондай-ақ табиғат 

қорғау шеңберінде тұрақты инфрақұрылымды дамыту жолдары ұсынылады. 
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Экологический туризм, или экотуризм, — это форма туризма, предполагающая ответственное 

путешествие в природные территории с минимальным негативным воздействием на окружающую среду и с 

уважением к культуре местного населения. Главной целью экотуризма является создание позитивного 

воздействия как на экологию, так и на социально-экономическое развитие региона.  

Согласно определению Всемирного союза охраны природы (IUCN), экотуризм — это «экологически 

ответственное путешествие и посещение природных территорий с целью насладиться природой и 

культурными достояниями, при этом содействуя охране окружающей среды и благосостоянию местного 

населения». Это значит, что такой туризм не только способствует сохранению биоразнообразия, но и 

предоставляет доходы сельским и отдалённым сообществам.  

Развитие экотуризма в Казахстане становится особенно актуальным в свете глобальных изменений 

климата и стремления к устойчивому экономическому росту. Казахстан обладает богатейшими природными 

ресурсами: от высокогорий Тянь-Шаня и Алтая до бескрайних степей, пустынь и озёрных систем. Эти 

ресурсы пока недостаточно освоены в рамках устойчивых туристических практик, что открывает 

значительный потенциал для роста.   

Примеры перспективных природных территорий:  

•  Национальный парк «Алтын-Эмель». Расположенный в Алматинской области, этот парк знаменит 

Певчими барханами, горами Актау, фауной, включая куланов, архаров, джейранов. Это одно из немногих 

мест, где можно наблюдать уникальные геологические и климатические явления в их естественном 

состоянии. Развитие туристических маршрутов здесь должно сопровождаться строгим контролем за 

экологической нагрузкой и образовательной составляющей.  

•  Катон-Карагайский национальный парк. Находится на востоке Казахстана и представляет собой 

одно из самых живописных и биоразнообразных мест в стране. Здесь обитают редкие виды животных, такие 

как снежный барс, рысь, сибирская кабарга. Парк может стать хабом для этно- и эко-маршрутов, 

объединяющих природные и культурные достояния региона.  

• Окрестности озера Алаколь. Это уникальный солёно-пресноводный водоём с высокими лечебными 

свойствами. Регион может быть развит как центр оздоровительного и экотуризма. Однако необходимо 

учитывать угрозу загрязнения при чрезмерной эксплуатации туристических объектов без должного 

контроля.  

• Устюртский заповедник и Мангистауская область. Это аридная территория с уникальной 

геоморфологией и историко-культурным наследием. В условиях ограниченного водоснабжения и хрупкой 

экосистемы возможна реализация проектов по созданию эко-лоджей, маршрутов по наблюдению за дикой 

природой и археологическим памятникам. 

• Курортная зона Бурабай. Несмотря на уже развитую инфраструктуру, можно выделить 

экологические маршруты с акцентом на просвещение, ведение дневников природы, наблюдение за флорой и 

фауной, развитие волонтёрских программ по уборке и восстановлению лесных массивов.  

Ландшафтный капитал Казахстана включает более 10 природных парков, свыше 120 заказников, 13 

заповедников и четыре объекта, включённых в список Всемирного наследия ЮНЕСКО. Каждый из этих 

объектов способен стать центром экологического туризма, способствуя формированию как региональных, 

так и международных туристических потоков. 

К примеру, Көлсайские озёра — одно из самых популярных направлений экотуризма в Алматинской 

области. Их кристально чистая вода, горные пейзажи и эндемичная флора привлекают как местных, так и 

зарубежных туристов. При этом уже сегодня стоит задача создания системы устойчивого регулирования 

туристического потока, чтобы сохранить уникальность ландшафта. Введение ограничений по числу 

посетителей, организация специальных эко-маршрутов и инфраструктуры, минимально вмешивающейся в 

природу, — всё это может стать моделью для развития других территорий. 

Другим примером является национальный парк «Чарын», где расположен знаменитый Чарынский 

каньон — природное образование, сравнимое с Гранд-Каньоном в США. Несмотря на высокий 

туристический интерес, развитие инфраструктуры здесь идёт медленно, что связано как с экономическими 

барьерами, так и с отсутствием устойчивой экостратегии. Тем не менее, потенциал парка огромен: 

организация наблюдательных площадок, экологических троп, велосипедных маршрутов и тематических 

туров способна превратить его в один из центров экотуризма Центральной Азии.  

Также перспективным направлением является развитие этно-экологического туризма в степных 

регионах страны.  

Примером может служить проект «Сафари в степи» в Улытауской области, где туристам предлагается 

возможность погрузиться в традиционный кочевой быт, наблюдать за сайгаками и ночевать в юртах. Такие 

инициативы сочетают в себе не только природный, но и культурный компоненты устойчивого туризма.  

Наконец, нельзя обойти вниманием Каспийское побережье, обладающее огромным потенциалом для 

развития водного экотуризма, наблюдения за морскими млекопитающими и птицами, а также 

оздоровительного туризма на базе минеральных источников и солёных озёр, таких как озеро Балхаш и 

Алаколь.  

Несмотря на очевидный природный потенциал, развитие экологического туризма в Казахстане 

сталкивается с рядом устойчивых и взаимосвязанных вызовов, затрагивающих как институциональный 
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уровень, так и практическую реализацию проектов на местах. В первую очередь стоит отметить проблему 

недостаточной инфраструктуры. Многие особо охраняемые природные территории, такие как национальные 

парки «Катон-Карагай», «Сайрам-Угам» или «Бурабай», имеют ограниченную доступность. Это связано с 

неудовлетворительным состоянием дорог, отсутствием экологически безопасных кемпингов, санитарных 

зон, информационных щитов и других базовых элементов туристической среды. Как указывается в отчётах 

Министерства туризма и спорта РК, лишь девять из тринадцати национальных парков располагают 

минимальной системой приёма туристов, и только четыре из них имеют полноценные визит-центры и 

обученный персонал [1].  

Стоит отметить, что значимой проблемой является нехватка подготовленных кадров, обладающих 

знаниями в области экологии и устойчивого туризма. Во многих регионах экскурсоводы, администраторы и 

операторы туристических услуг не имеют профильного образования, что снижает как качество сервиса, так и 

обоснованность самих маршрутов. В ряде университетов Казахстана, в том числе КазНУ им. аль-Фараби и 

КазГЮУ им. М. Нарикбаева, предпринимаются попытки внедрения специализированных программ, однако 

пока эти инициативы не имеют широкого охвата и системной поддержки. 

Слабо задействован и потенциал местного населения, которое могло бы быть активным участником 

туристической экономики — поставщиками услуг проживания, питания, трансфера и организации досуга. 

Локальная вовлечённость остаётся точечной и фрагментарной. Вместе с тем, есть положительные примеры: 

в Катон-Карагайском национальном парке реализуется программа подготовки экогидов, поддержанная 

ПРООН и рядом НПО. Благодаря сертифицированным курсам, местные жители осваивают принципы 

устойчивого туризма и разрабатывают собственные маршруты [2].  

Не решён и вопрос экологических рисков, сопровождающих неуправляемый туристический поток. В 

Иле-Алатауском национальном парке в выходные дни наблюдается резкое превышение допустимого уровня 

посещаемости. Туристы оставляют мусор, используют транспортные средства на запрещённых участках, 

нарушают звуковой режим. Всё это негативно влияет на хрупкие природные экосистемы. Отсутствие чёткой 

системы бронирования, ограничений по посещению и эффективного механизма контроля приводит к 

деградации уникальных природных объектов. 

Также в стране до сих пор не разработана и не внедрена национальная система экосертификации. 

Объявленная Министерством туризма в 2023 году инициатива по созданию эко-стандарта остаётся на стадии 

разработки. Отсутствие официальных критериев экологической устойчивости затрудняет привлечение 

международных туристов и ограничивает развитие партнёрских программ с зарубежными операторами, 

ориентированными на экологические ценности [3].  

Для преодоления этих вызовов необходимо переходить к комплексной стратегии устойчивого 

развития. Одним из ключевых направлений может стать формирование «зелёной» инфраструктуры на 

территории ООПТ. Это включает строительство визит-центров с использованием возобновляемых 

источников энергии, установку экологичных туалетов и маркированных троп. Подобные элементы уже 

появляются в Алматинской области при поддержке Германского общества по международному 

сотрудничеству (GIZ).  

Не менее важно внедрение систем учёта и ограничения туристических потоков. Так, в национальном 

парке Көлсайские озёра с 2022 года реализуется проект онлайн-бронирования, позволяющий контролировать 

количество посетителей в пик сезона. Аналогичный подход можно масштабировать и на другие природные 

территории. Важную роль играет развитие системы подготовки и сертификации гидов, специализирующихся 

на экологическом туризме. Учебные модули могут быть реализованы как в вузах, так и в региональных 

центрах экологического просвещения.  

Необходимо стимулировать развитие малого бизнеса — юрточных лагерей, сельских ферм, 

ремесленных мастерских, предлагающих туристические услуги в соответствии с экологическими 

стандартами. Государственные программы поддержки предпринимательства, такие как «Дорожная карта 

бизнеса – 2025», предоставляют возможность выделения грантов и субсидий на подобные инициативы. 

Цифровизация также может сыграть значимую роль: мобильные приложения с маршрутами, 

рекомендациями и картами биоразнообразия, как это сделано в приложении Visit National Parks для Бурабая, 

делают экологический туризм доступнее и понятнее для широкой аудитории.  

Такая многослойная и скоординированная работа между государством, частными компаниями, 

образовательными учреждениями и местными сообществами способна превратить Казахстан в центр 

устойчивого экотуризма в Центральной Азии, сохранив при этом природное наследие страны.  

В Казахстане уже сегодня существуют успешные примеры реализации экологического туризма. Так, в 

Восточно-Казахстанской области, на базе национального парка «Катон-Карагай», при поддержке ПРООН и 

Казахстанского общества охраны природы был запущен пилотный проект, предусматривающий 

обустройство экологических троп, обучение местных гидов, развитие гостевых домов. Туристы здесь могут 

посещать высокогорные озёра, такие как Маркаколь, исследовать альпийские луга и принимать участие в 

экологических программах, включая наблюдение за снежным барсом в его естественной среде обитания. 

Ещё один пример — туристическая деревня Саты в Алматинской области, у подножия Кольсайских озёр. 

Здесь развивается модель туризма, основанного на участии местного сообщества. Жители организовали 

гостевые дома, проводят экскурсии, предлагают конные прогулки, а также мастер-классы по национальной 
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кухне и ремёслам. Благодаря чётко выстроенным экологическим регламентам и ограниченному 

строительству, удалось сохранить природную среду при одновременном росте доходов населения. 

Показательным является и визит-центр в национальном парке «Чарын», где представлены экспозиции 

биоразнообразия, работают интерактивные зоны, в том числе с элементами виртуальной реальности, 

проводятся лекции, а туристы могут приобрести местные сувениры. Это не только поддерживает идею 

экологического просвещения, но и формирует у посетителей чувство ответственности за сохранение 

уникальных экосистем.  

Развитие экологического туризма в Казахстане становится всё более вероятным и актуальным не 

только из-за внутреннего спроса, но и под влиянием глобальных процессов. По данным Всемирной 

туристской организации ООН, более 60% путешественников по всему миру готовы платить больше за 

экологически безопасные туристические продукты. Казахстан, обладающий широкими нетронутыми 

ландшафтами, низкой плотностью населения и уникальным биологическим разнообразием, имеет все шансы 

занять достойное место на международной карте экотуризма. В дополнение к этому, республика является 

участником таких глобальных инициатив, как Парижское соглашение по климату и программа Целей 

устойчивого развития ООН, что делает развитие «зелёных» направлений, включая экотуризм, логичной 

частью национальной стратегии.  

На государственном уровне тема экологического туризма также получает всё больше внимания, на 

социальном – огласки. В стратегии «Казахстан – 2050» и Национальном проекте по развитию туристической 

отрасли до 2025 года предусмотрено развитие инфраструктуры особо охраняемых природных территорий. 

Уже сейчас реализуется проект по обновлению туристической инфраструктуры в национальном парке 

Алтын-Эмель, включая обустройство новых маршрутов и внедрение онлайн-сервисов для планирования 

поездок. Важной движущей силой становятся и международные партнёры. Например, Германское общество 

по международному сотрудничеству (GIZ) в 2023 году запустило региональный проект по развитию 

устойчивого туризма в странах Центральной Азии, включая Казахстан. Ранее аналогичные инициативы 

проводили также USAID и ПРООН, поддерживая как инфраструктурные, так и образовательные компоненты 

проектов.  

После пандемии COVID-19 казахстанцы всё чаще выбирают путешествия внутри страны, избегая 

затратных и сложных зарубежных маршрутов. Природные территории, включая горы, озёра и степные зоны, 

становятся особенно привлекательными для молодёжи, семейных туристов и любителей активного отдыха. 

Таким образом, спрос формирует предложение: растёт интерес к новым маршрутам, а также к экологически 

безопасным и культурно насыщенным туристическим форматам.  

Все эти факторы свидетельствуют о том, что экологический туризм в Казахстане уже сейчас 

переходит из разряда перспектив в область активной реализации. При условии стратегической координации 

усилий государства, бизнеса, международных организаций и местных сообществ, страна способна не только 

сохранить своё природное богатство, но и превратить его в устойчивый экономический ресурс будущего. 

Будущее экотуризма в Казахстане — это не только развитие новых направлений и инфраструктуры, но 

и формирование новой культуры взаимоотношения человека с природой. При должной поддержке и 

осознанной стратегии, страна может не просто извлекать выгоду из природного наследия, но и сохранять его 

для будущих поколений.  
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условиях глобализации возможны новые подходы для оптимизации взаимосвязанных цепей гостинично-
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вопросах. 
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TRENDS IN THE DEVELOPMENT OF THE HOSPITALITY INDUSTRY IN THE 

CONTEXT OF GLOBALIZATION 

 

Abstract: The article discusses issues affecting the development of the tourism and hospitality industry in the 

context of the globalization processes of the world community. The key approaches and basic concepts on which this 

sphere should be based have been identified. The strategic goals, directions and factors of development of tourism 

and hospitality enterprises in the country are formulated. 

Based on the global experience of the hospitality industry, the authors emphasize that in the context of 

globalization, new approaches are possible to optimize interconnected chains of hotel and restaurant services, 

making them more efficient both in terms of investment and business management. 

Keywords: the hospitality industry, globalization, external factors, internal factors, development ends, 

development goals, global changes, hotel chains. 

 

В современных тенденциях развития мирового рынка, как в туристском, так и индустрии 

гостеприимства особое внимание уделяется процессу глобализации мирового сообщества. В свое время 

компании, работающие в разных странах, в основном действовали независимо друг от друга, но сегодня они 

все чаще объединяются, чтобы функционировать вместе над запусками совместных проектов, по созданию 

международных корпоративных союзов. 

Этот процесс в нынешних условиях набирает быстрые обороты, в связи с рядом причин. Самой 

важной причиной является, усиление всевозможных вызовов за место на мировых рынках, где серьезно 

конкурируют наравне с компаниями из самых развитых стран, так и фирмы из быстро развивающихся 

государств, которые активно выходят на мировой рынок и захватывают новые доли развития бизнеса. 

Гостиничный бизнес очень чувствителен к изменениям политических и экономических ситуации, как 

в отдельной стране, так и в мировом сообществе. В то же время, он остро реагирует влиянию таких 
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процессов, как: технико-технологический прогресс, экологические катаклизмы, изменение потребностей 

современного общества и др., которые имеют место на международном пространстве [1, с.11].  

Возможности быстрого формирования бизнеса индустрии гостеприимства, повышение его уровня 

дохода, увеличение масштабов его роста и количества номеров, напрямую зависят от расширения 

клиентской базы, как внутри страны, так и за рубежом. Следовательно, концепцию развития гостиничного 

бизнеса нужно рассматривать, с точки зрения расширения географии сфер его деятельности. 

Можно отметить, что в данное время имеют место важные тенденции развития индустрии 

гостеприимства, ориентированных на широкую географическую экспансию. Эти аспекты развития 

предполагают активное и быстрое освоение новых рынков, открытие большего количества всевозможных 

отелей и создание их максимально разветвленной сети. В их числе: франчайзинг, слияние 

высокотехнологичных, и поглощение ими более отсталых в развитии предприятий, горизонтальная 

интеграция, а также разработка перспективных концепции по освоению новых видов продуктов и услуг 

гостинично-ресторанного бизнеса [2, с.21]. 

Ряд важных концепций в этом направлении, ориентированных на конкретные географические 

регионы, обычно развиваются медленными темпами, так как развитие бизнеса, расширение сфер его 

деятельности происходит за счет открытия новых отелей, предлагающих эксклюзивный сервис в 

соответствии с особенностями региона, более комфортную обстановку и уникальную атмосферу 

обслуживания. 

Следовательно, подход, направленный на улучшение внутренних процессов предприятия, 

предполагает оптимизацию технологий предоставления гостиничных услуг. Это достигается путем 

активного использования информационных технологий, обновления и автоматизации процессов 

обслуживания, развития внутреннего маркетинга, повышения стандартов обслуживания и расширения 

спектра предлагаемых услуг. При таком подходе, индустрия гостеприимства претерпевает множества 

изменений под влиянием различных сил, которые можно условно разделить на две категории: внешние и 

внутренние.  

Внешние факторы – это те, что исходят извне, от окружающей среды, и не зависят напрямую от 

работы предприятий гостеприимства. Внутренние факторы, напротив, связаны с тем, как организованы и 

функционируют сами предприятия этой индустрии. К внешним факторам относятся: политические и 

юридические аспекты, вопросы безопасности путешествий, экономические и финансовые условия, 

культурные особенности, развитие инфраструктуры и коммуникаций, демографические изменения, рост 

торговли, а также внедрение новых и передовых технологий [3, с.21]. 

I. Политические    и    юридические    аспекты (государственная поддержка туризма и индустирии 

гостеприимства проявляется в нескольких аспектах): 

a. Политическая воля: Правительство определяет туризм гостиничный бизнес, как приоритетные 

направления развития экономики. 

b. Законодательная база: принимаются законы и нормативные акты, которые регулируют и 

стимулируют развитие туризма и гостиничного бизнеса. 

c. Финансовая поддержка: Государство выделяет средства на развитие инфраструктуры, 

строительство гостиниц и поддержку индустрии гостеприимства. 

II. Безопасность путешествий становится более важным аспектом индустрии туризма. Туристы из 

развитых стран ожидают, что принимающие страны будут обеспечивать их безопасность и здоровье, 

принимая соответствующие меры в отелях, на транспорте и в местах отдыха. Путешественники также 

беспокоятся о санитарных условиях в отелях и ресторанах, которые они посещают.  

Сфера гостеприимства подвержена воздействию экономических и финансовых факторов, как 

масштабных, так и локальных. Неустойчивая макроэкономическая ситуация, увеличение числа безработных 

и рост инфляции вызывают обеспокоенность в обществе, что зачастую приводит к сокращению 

туристических поездок. В государствах, где поступления от туризма составляют значительную часть 

валового внутреннего продукта, вкладываются средства в возведение новых отелей и развитие 

туристической инфраструктуры. 

Ценовая политика в сфере туризма играет важную роль при выборе места отдыха. В области 

финансового регулирования туризма ключевое значение имеют обменный курс валют, легкость и 

доступность операций по обмену валюты. 

Следовательно, согласованность всех элементов гостиничного бизнеса с его целями развития, создает 

логичную картину увеличения его стоимости и служит ключевым инструментом управления. Поэтому при 

выборе концепции развития в условиях глобальных перемен, гостиничный бизнес должен опираться на 

всесторонний анализ как внешних, так и внутренних факторов, принимая во внимание сильные и слабые 

стороны конкретного предприятия. 

Таким образом, к общим экономическим условиям (макроэкономика), которые тормозят развитие 

сферы туризма и индустрии гостеприимства, можно отнести: 

a. Нестабильность   экономики, рост   безработицы и    инфляция   вызывают 

беспокойство у людей и часто заставляют их откладывать поездки и отдых.  

b. Отметим также, условия, влияющие на выбор места отдыха 
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(микроэкономика), это − стоимость туристических услуг, которая является важным фактором при 

выборе места отдыха; 

c. Валютный курс, удобство и доступность обмена валюты играют ключевую 

роль в финансовом аспекте туризма (международного в том числе). 

III. Культурное наследие народа страны играет особенную роль в развитии 

туризма. Это значит, что культурные особенности и сама культурная среда являются мощным 

магнитом, для привлечения в страну зарубежных туристов. Люди со всего мира стремятся увидеть места, 

признанные мировым культурным достоянием (факт, что в любой стране есть такие места). Их также 

интересует повседневная жизнь и традиции других народов. Поэтому, выступления местных творческих 

коллективов (хоров, ансамблей), знакомство с народным бытом, фольклором, играми, развлечениями и 

праздниками вызывают у туристов большой интерес. 

В этой связи, отели и другие места размещения активно разрабатывают экскурсионные и 

развлекательные программы, которые позволяют гостям погрузиться в культурное наследие посещаемого 

места. 

IV. Развитие индустрии гостеприимства в значительной степени зависит 

от социально-демографических изменений. Увеличение численности населения планеты способствует 

росту туристического потока, что, в свою очередь, привлекает в гостиничный бизнес новые трудовые 

ресурсы.  

К демографическим факторам, влияющим на эту тенденцию, можно отнести:  

a. усиление культурных и языковых связей (растущий интерес между  

народами, объединенными общим языком, историей или культурой), стимулирует международные 

поездки. 

b. специализированный туризм (возрастает спрос на поездки, 

ориентированные на определенные профессиональные или социальные группы), что также 

способствует развитию индустрии гостеприимства. 

Нужно отметить, что успех индустрии гостеприимства напрямую зависит от демографических 

характеристик населения, таких как возраст, семейное положение и социальный статус. 

Возраст: Разные возрастные группы путешественников имеют разные 

потребности. Это привело к появлению специализированных отелей и других видов размещения, 

ориентированных на молодежь, людей среднего возраста и пожилых людей. 

Социальный статус: Уровень дохода туристов определяет их предпочте предпочтения в выборе жилья. 

Гостиницы предлагают широкий спектр цен и услуг, чтобы удовлетворить потребности людей с разным 

достатком. 

Семейное положение: Учитывая популярность семейного туризма, отели адаптируют свои 

предложения для семей с детьми. Это включает в себя специальные номера, скидки для семей, детские 

развлечения и другие удобства [4, с.15].  

В условиях глобальных перемен предприятиям гостеприимства рекомендуется пересмотреть свои 

стратегии управления, чтобы укрепить позиции на казахстанском и мировом рынках. В то же время, нельзя 

забывать, что и в перспективе спрос на услуги сфер туризма и гостеприимства может колебаться, как в 

строну роста, так и в сторону падения, в силу разных политических, экономических, социальных и др, 

причин, (некоторые из них мы отмечали выше), что может привести к снижению, или повышению, темпов 

роста доходов отелей и других объектов размещения. Но это уже неотвратимые ситуации в условиях 

глобальной экономики. 

Для успешного развития в данных условиях предприятиям, следует разработать и внедрить 

эффективные стратегии инвестирования и финансирования, используя инструменты кредитного и фондового 

рынков, а также методы управления рисками, рыночной оценки и стратегического менеджмента. Это 

позволит им более рационально использовать свои финансовые и материальные ресурсы. 

Сегодня, международный рынок гостеприимства демонстрирует рост гостиничных сетей, которые 

успешно развиваются и в нашей стране. Это есть подтверждение, что индустрия гостеприимства, являясь 

ключевым сегментом сферы услуг, представляет собой быстрорастущий и прибыльный сектор экономики. 

Она оказывает значительное влияние на устойчивое социально-экономическое развитие как в мировом 

масштабе, так и на уровне отдельных стран [5, с.21]. 

В сложившихся условиях гостиничные сети осуществляют пересмотр и корректировку своих 

стратегических подходов. Анализ влияния глобальных изменений на развитие гостиничного бизнеса 

подчеркивает необходимость учета взаимосвязи различных стратегических направлений. В частности, 

реализация стратегий географической экспансии, фокусировки или диверсификации не будет эффективной 

без развития внутренних конкурентных преимуществ. 
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Түйін:  Қазіргі уақытта музыка жастардың ішкі әлемін, әлеуметтік құндылықтарын, саяси 

көзқарастарын және психологиялық жағдайын қалыптастыруда маңызды рөл атқарады. Әлеуметтік 

желілердің дамуы, әсіресе TikTok платформасының ықпалымен, қазіргі заманғы музыкалық трендтер мен 

жанрлар жастар арасында танымалдылыққа ие болуда. Бұл мақалада қазіргі музыканың мәдениетке әсері, 

музыканың психологиялық ықпалы және әлеуметтік мәселелердің музыка арқылы көтерілуі қарастырылады.  
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CONTEMPORARY MUSIC AND YOUTH CULTURE:  

TRENDS AND THEIR PSYCHOLOGICAL IMPACT  

 

Abstract: In the contemporary world, music plays a key role in shaping the emotional state, behavior, 

worldview, and social values of young people. The development of social media, particularly the influence of 

platforms like TikTok, has led to the rise of new musical trends and genres among youth. This article explores the 

impact of contemporary music on youth culture, examining its psychological effects and how social issues are 

addressed through music.  
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Қазіргі әлемде музыка мен жастар мәдениеті өзара тығыз байланысты әлеуметтік құбылыстар ретінде 

көптеген өзгерістер мен жаңашылдықтарды бастан кешуде. Музыка – адамның эмоциялық жағдайын, мінез-

құлқын және дүниетанымын қалыптастыратын күшті фактор. Ол тек эстетикалық немесе жай-күйді 

көтеретін құрал ғана емес, әлеуметтік құбылыс ретінде мәдениеттің маңызды бөлігіне айналды. Соңғы 

жылдары жастар арасында әртүрлі музыкалық жанрлардың, стильдердің және мәдениет түрлерінің үстемдік 

құруы, әлеуметтік желілердің дамуы мен жаһандану дәуірінің әсері музыкаға деген көзқарасты өзгертіп, 

жастардың психологиялық жағдайына айтарлықтай ықпал етті. Жастар музыка арқылы өздерінің ішкі 

әлемін, саяси көзқарастарын, әлеуметтік идентичносьтарын және жеке құндылықтарын қалыптастырды. 

Бұдан басқа, қазіргі заманғы музыканың жастар арасында қалай таралып жатқандығы және оның 

психологиялық әсері туралы зерттеулер маңызды тақырып болып табылады. Музыкалық индустрия жастар 

мәдениетінің айнасына айналып отыр. Әрбір жаңа музыкалық тренд жаңа мәдени құбылыстарды 

қалыптастырады және оларды жастар қабылдайды. Өткен ғасырдың соңындағы дәстүрлі рок музыкасы мен 
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поп мәдениетінің орнына бүгінгі таңда әр түрлі жанрлар мен микс стилдер пайда болды. Осы жанрлардың 

әрқайсының өзіндік ерекшеліктері мен тыңдаушыға әсер ету жолдары бар.  

Қазіргі кезде жастар арасында жаңа музыкалық трендтер мен мәдени қозғалыстар ерекше назарға 

алынуда. Бұл тұрғыда TikTok платформасы маңызды рөл атқарады. Әлеуметтік желіде хит-қа айналған 

ерекше трендтеріне тоқталатын болсақ. Doechii-дің «Anxiety» әні жастар арасында танымал болуына 

әлеуметтік мәселелерді, әсіресе психологиялық күйзеліс пен мазасыздықты ашық түрде көрсетуі себеп 

болды. Ән мәтіндеріндегі жеке тұлға мен қоғам арасындағы күрес, аутентичность пен ішкі жағдайды білдіру 

өлеңнің әрбір тыңдаушы үшін өзекті және мағыналы болуына мүмкіндік берді.  Психологиялық тұрғыдан 

бұл ән жастарды өз ішкі әлемін қабылдауға, өзін-өзі түсінуге  және әлеуметтік қысымға қарсы тұруға 

шақырады. Мұндай әндер көбінесе эскапизм  мен ішкі тыныштық іздеумен байланысады. Bruno Mars-тың  

«Die With a Smile» әні өмірдің әрбір сәтін бағалауды, қиындықтар мен кедергілерге қарамастан бақытты 

болуды үгіттейді. Әннің лирикасы оптимизм мен ішкі тыныштықты білдіреді, бұл жастарға өмірдің 

қиындықтарын жеңуге мотивация береді және махаббатың өмірдегі орнын айқындайды. Sabrina Carpenter-

дің "Expresso" әні жастарға сергектік пен өмірге деген жаңа көзқарас ұсынады. Әннің позитивті ұраны 

тыңдаушыларды өмірдің әрбір сәтін бағалауға шақырады. Психологиялық тұрғыдан қарасақ, бұл ән энергия 

мен қуат береді, тыңдаушыларды жаңа мүмкіндіктер мен тәжірибелерді іздеуге ынталандырады. Әннің 

мазмұны жастарға өмірдің шынайы қуатын сезініп, әрбір күнді жаңа мүмкіндіктермен бастауға шабыт 

береді. 

Сонымен қатар, рэп/хип-хоп жанрының үстемдігі айтарлықтай артып келеді. Бұл жанрдың ерекшелігі 

– әлеуметтік мәселелерді, жеке тұлға мен қоғам арасындағы күресті көтеру. Рэптің әлеуметтік мәні мен 

қалалық мәдениетке қатысты оны жастардың арасындағы ең танымал жанрға айналдырды. Оның текстері 

көбінесе бостандық, тәуелсіздік, қиын өмір сүру жағдайлары мен армандардың жүзеге аспайтындығын 

көрсетеді. Kendrick Lamar, Travis Scott, Lil Baby секілді рэперлердің әндері жастарға өздерінің 

қиялдарын танытуға мүмкіндік берді. 

Электрондық музыка қазіргі заманғы музыкалық индустрияда кеңінен таралған бағыттардың бірі 

болып табылады. Бұл жанр дыбысты синтезаторлар, компьютерлік бағдарламалар және басқа да 

электрондық құралдар арқылы өндірумен сипаталады. Электрондық музыканың негізгі түрлері ретінде EDM 

(Electronic Dance Music), House және Trance жанрлары жастар арасында кеңінен танымал стильдердің 

қатарынан кездеседі. Аталған жанрлар қазіргі жастардың музыкалық талғамында маңызды орынға ие болуда. 

Себебі, бұл музыка бағыттар қарқынды ырғақ, эмоционалдық тереңдік және заманауи технологиялармен 

үйлесімділігі арқылы тыңдаушылардың назарын аударады. Сонымен қатар, олар жастардың клубтық 

мәдениетімен және әлеуметтік ортасымен тығыз байланысты. Осыған байланысты  электрондық музыка – 

қазіргі буынның өзіндік музыкалық айқындалуының бір көрінісі ретінде қарастырылады. 2013 жылы жарық 

көрген «Wake Me Up» туындысы швед диджейі әрі продюсері Avicii және вокалист Aloе Blacc-тің бірлескен 

жұмысы болып табылады. Ән EDM, фолк және поп жанрларын біріктірген ерекше стильде орындалған. 

Шығарылымнан кейін бұл композиция YouTube платформасында миллиардтаған қаралым жинады. 

Психологиялыөқ аспектісіне келетін болсақ, трек акустикалық гитараның  жылы дыбысы мен 

синтезаторлардың электрондық эффектілерін шебер үйлестіреді. Композицияда EDM жанрына тән «build-

up» → «drop» құрылымы қолданылып, тыңдаушының көңіл-күйіне әсер ететін эмоционалдық шиеленісті 

кезеңдер жасалады. Бұл құрылым мидың дофаминді белсендіретін жүйелерін ынталандырып, рахат сезімін 

күшейтеді. Қайталанатын қарапайым әуен тыңдаушыда психологиялық жайлылық пен эйфория сезімін 

оятады. «All this time I was finding myself, and I didn’t know I was lost» сияқты жолдар – адамның өзін іздеу, 

тұлғалық даму, ішкі күйзелістерді сезіну сынды тақырыптарды қозғайды. Бұл жолдар жасөспірімдер мен  

жастардың жиі бастан кешетін экзистенциалды тәжірибелерін сипаттап, тыңдаушыда эмпатия мен 

рефлексиялық ой туғызады. 

Инди музыка мен фолк стильдері соңғы жалдары қалалық жастар арасында кеңінен тарала бастады. 

Психологиялық тұрғыда қарағанда, инди-фолк музыкасы тыңдаушыларға эскапизм арқылы шынайы өмірдің 

қиындықтарынан уақытша алшақтап, өз ішкі әлеміне үңілуге мүмкіндік береді. Ән мәтіндеріндегі терең 

ойлар мен сезімталдықтар жеке тәжірибелер мен эмоцияларды өңдеуге көмектеседі. Зерттеулер 

көрсеткендей, музыка стресс пен мазасыздықты азайтып, позитивті көңіл-күй қалыптастыруға ықпал етеді. 

Соңғы жылдары TikTok-та инди-фолк жанрындағы әндер ерекше танымалдылыққа ие, нақтырақ айтқанда, 

Gigi Perez-дің "Sailor Song" аты әні махаббатты поэтикалық тұрғыда сипаттап, тыңдармандардың 

жүрегіне жол тапты. Corook пен Olivia Barton-ның "If I Were a Fish" әні өзгешелікті құндылық ретінде 

ұсына отырып, өзін-өзі қабылдауға шақырады. Ал Paris Paloma-ның "Labour" трегі әлеуметтік және 

гендерлік теңсіздік мәселелерін қозғай отырып, тыңдармандар арасында терең ой тудырды. Cordelia-ның 

"Little Life" әні күнделікті өмірдің кішкентай, бірақ бағалы сәттерін бағалауға үндейді. Lizzy McAlpine-ның 

"Ceilings" композициясы өткенге деген сағынышты, махаббат пен қиялдың арасындағы шекараны 

бейнелейді. Бұл әндердің бәрі TikTok-та кеңінен тарап, жастардың өз тәжірибелері мен сезімдерін ашық 

бөлісуіне әсер етті. Осы музыкалар заманауи мәдениетте эскапизм мен эмоционалдық шынайылықты 

біріктіріп, тыңдарманның ішкі әлеміне әсер ете алды. Сонымен қоса, бұл жанрдың өкілдері көбінесе 

индивудуализм мен эскапизмді жоғары бағалайды, яғни олар өз тыңдармандарын әлеуметтік қысымдардан 

босатып, жеке тұлғаны құруға әсер етеді. 
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Музыканың жастардың психологиясына әсері аса күрделі және көп аспектілі процесс болып табылады. 

Әр жанрдың өзіне тән психологиялық ықпалы бар, бірақ жалпы алғанда музыка эмоцияларға, көңіл-күйге 

және мінез-құлқына әсер етеді. Жастар музыка арқылы өздерін танып біледі, эмоциялық қажеттіліктерін 

қанағаттандырады және психологиялық күйзелістермен күреседі. Музыка тыңдау – адамның көңіл-күйін 

өзгертетін маңызды құрал. Әсіресе жастар өздерінің эмоцияларын басқара алмайтын кезеңде музыканың 

көмегіне жүгінеді. Мысалы, қуанышты, көтеріңкі көңіл-күйдегі поп және EDM әуендері адамның қуанышын 

арттырып, позитивті мотивация береді. Ал, агрессивті рок немесе рэп музыкасы, керісінше, ашу мен күреске 

деген қажеттілікті күшейтуі мүмкін.  

Жастар арасында музыканың рөлі үлкен. Музыкалық жанрлар өздерін анықтауға, әлеуметтік топтарға 

қосылуға мүмкіндік береді. Мұның мысалын поп, рэп немесе рок музыкасын тыңдайтын жастардың 

әрқайсысының өзіндік әлемі мен көзқарасы болатынын көруге болады. Әр жанрға тән өмір салты мен 

философия жастардың психологиясы тұрғыдан білгілі бір қоғамдастыққа жататындығын сезінуіне мүмкіндік 

береді. ғылыми зерттеулерге сүйенетін болсақ, Daniel Levitin өзінің «This is your brain on music» кітабында 

музыка мен адамның миының реакцияларын зерттей отырып, музыканың эмоционалды әсерін сипаттайды. 

Қазіргі кезде көптеген музыкалық шығармалар қоғамдағы әлеуметтік мәселелерді қозғап, жастардың 

көзқарасына әсер етеді. Рэп, хип-хоп сияқты жанрлар көбінесе қоғамдық әділетсіздік, теңсіздік, 

дискриминация және әлеуметтік әділеттілік мәселелерін көтереді. Бұл әндер жастарды ойланып, қоғамдағы 

мәселелерге назар аударуға мәжбүрлейді. Әсіресе, феминистік және әлеуметтік әділеттілік тақырыптары 

көпшілікке кеңінен танымал. Jennie-дің жақында шыққан «Like Jennie» және Paris Paloma-дің «Labour» 

әндері әйелдің қоғамдағы орнын айқындап тыңдармандардың жүректерінен орын алды. Музыканың саяси 

мәдениетке әсері туралы философ және мәдениеттанушы Theodor Adorno өз еңбектерінде кеңінен жазған 

болатын. Ол музыка мен мәдениеттің адамдардың саяси көзқарастарына, тіпті бүкіл қоғамның саяси 

құрылымына ықпал ете алатын күшке ие екенін айтқан. Жастар арасында музыканың танымалдылығы 

көбінесе оларың әлеуметтік қозғалыстарға деген қызығушылығын, жаңа идеологияларды қабылдауға 

арттырады. 

Қазіргі музыка көбінесе жастардың психологиялық денсаулығына оң немесе теріс әсер етуі мүмкін. 

Мұнда музыка терапиясының әсері де маңызды. Жастар арасында көп кездесетін депрессия, стресс және 

мазасыздық сияқты жағдайларды жеңілдету үшін музыка маңызды рөл атқарады. Психологиялық денсаулық 

мәселелерімен күресуде музыка терапиясы кеңінен қолданылады. Әсіресе депрессия мен күйзеліс деңгейі 

жоғары жастар музыка арқылы өздерінің ішкі сезімдерімен байланыс орнатып, ішкі жан дүниелерін түсінуге 

мүмкіндік алады. Музыкалық шығармашылық жастардың когнитивті және эмоционалдық дамуында 

маңызды рөл атқарады. Әр түрлі музыкалық жанрлармен танысу және оларды талдау психологиялық 

тұрғыдан даму процесін тездетеді. Мұндай музыкалық әсерлер жастардың тек тұлғалық дамуына ықпал 

етеді.  
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PROFESSIONAL LEADERSHIP: 

WHAT IS IMPORTANT FOR A UNIVERSITY TEACHER TO KNOW? 

 

Abstract: The article examines the problem of leadership of a university teacher. The relevance of the topic is 

due to the fact that a modern teacher is becoming not just a source of knowledge for students, but also a gamifier, 

trainer, researcher, professional skills engineer, psychologist, mentor and, finally, a leader. To develop your 

leadership skills, it is important to constantly improve your professional competence. 

Key words: leadership, competence, learning circle, manager, unconscious incompetence, conscious 

incompetence, conscious competence, unconscious competence. 

 

В XXI веке сформировался новый контекст ожиданий от деятельности преподавателя вуза. Он должен 

не только уметь разрабатывать учебно-методический комплекс дисциплины, владеть традиционными и 

инновационными методиками обучения, использовать прогрессивные лекторские приемы, создавать 

технологии, генерировать идеи, актуализировать потенциал студентов, но и иметь лидерские компетенции. 

Современный преподаватель вуза – геймификатор, тренер, исследователь, инженер профессиональных 

навыков, психолог, наставник и, наконец, лидер как в профессиональной, так и в личной жизни.    

Для педагогической теории проблема профессионального лидерства была актуальна всегда. 

Представления о взаимодействии учителя с группой учеников   занимали центральное положение еще в 

ранних сочинениях античных авторов. Интересна в этом смысле даже сама история слова «педагог». 

Педагогом (др.-греч. παιδαγωγός, «ведущий ребёнка») в Древней Греции называли человека, которому в 

афинских семьях поручался уход мальчика семилетнего возраста. В обязанности педагога входила охрана 

воспитанника от физических и нравственных опасностей, а до поступления мальчика в школу — и 

mailto:missdi_2017@mail.ru
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элементарное обучение грамоте. Педагог должен был сопровождать своего воспитанника в школу и быть 

неотлучно при нём во время выходов из дома, под строжайшей ответственностью. В педагоги избирали 

обычно таких мужчин, которые не были пригодны ни для какой другой работы, но отличались верностью 

дому. Обычно это были иноземцы — фракийцы или азиаты, нередко плохо знавшие греческий язык. В конце 

Римской республики обычай держать в семье педагога перешёл к римлянам, особенно для обучения 

греческому языку. Свои обязанности педагог нёс до вступления воспитанника в возраст зрелости, когда 

надевал toga virilis. Были также педагоги-женщины, учительницы греческого языка при маленьких детях. [3] 

Мы привыкли искать скрытые смыслы слов. И если актуализировать смысл слова «педагог» как «ведущий 

ребенка» и соединить его со смыслом слова «лидер» как «человек, способный повести за собой», то 

получается, что педагог и есть самый настоящий лидер. Как видим, лидерство преподавателя априори 

неоспоримо.  

Но как преподавателю вуза стать профессиональным лидером?  Ответ прост: непрерывно обучаться. 

Обучение дает возможность не только углубить теоретические знания, но и освоить практические умения, 

формировать методическую грамотность. Ведь чем более компетентен преподаватель, тем более он уверен в 

себе, тем более проявляются его лидерские навыки. При этом учиться преподаватель может не только у 

коллег, но и у студентов. 

Непрерывное обучение связано с такими терминами, как «продолжающееся (continuing) образование», 

«жизненное (lifelong) образование», «перманентное (permanent) образование», «дальнейшее (further) 

образование», «образование взрослых» (adult education). Также с понятием непрерывного образования 

связано «возобновляющееся образование» (recurrent education) как процесс получения образования в течение 

всей жизни «по частям». [1]  

Идея непрерывного обучения основана на религиозно-философских теориях о непрерывном духовном 

развитии личности. Здесь, прежде всего, важно отметить теории Платона и Аристотеля о воспитании 

человека как гражданина. Позднее эти идеи получили развитие в концепции непрерывного образования Яна 

Амоса Коменского. Он называл «всеобщее воспитание», приобщение к культуре всех членов общества 

(«пампедию») средством достижения социальной гармонии, «всеобщего исправления дел человеческих». В 

учении Коменского представлена система воспитания и самосовершенствования человека в течение всей 

жизни — от «школы рождения» до «школы смерти».  

Основными принципами непрерывного обучения выступают интеграция структур традиционного и 

нового образования, гибкость учебных программ, планов, стратегий обучения, типов организации процесса 

обучения, релевантность. Не случайно сегодня актуальны такие формы обучения как квест, беседа и диспут, 

способствующие развитию самостоятельного мышления.  

Чтобы процесс обучения был легким, важно понять взаимосвязь между осознанием и 

компетентностью. Обучение — непрерывный и постоянный процесс балансирования между получением 

новой информации и приспосабливанием уже имеющихся знаний к новой информации. Обучение имеет 

цикличный характер, поэтому его можно представить в виде «круга обучения» на декартовой системе 

координат с осями «осознание» и «компетентность». Пересечение этих осей создаёт четыре 

компетентностных сегмента: бессознательную некомпетентность, сознательную некомпетентность, 

сознательную компетентность, бессознательную компетентность. [6]  

 

Рисунок 1 

 

«Круг обучения» 
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Четыре компетентностные сферы соответствуют четырем состояниям личности, в которых 

преподаватель может находиться по отношению к любому знанию или умению. Проследим логику 

овладения каждым компетентностным сегментом. [6] (Таблица 1) 

 

Таблица 1 

Характеристика состояний личности 

 
Исходное 

состояние 

Бессознательная 

некомпетентность 

 

«Я не знаю, что я не знаю» 

Характеризуется дилетантским отношением к исполнению ряда компетенций, 

профессиональных ролей и позиций. При этом субъект удовлетворен уровнем и 

качеством исполнения, так как не имеет представления о сложности и 

неоднозначности реализуемых задач. 

Кризисное  

состояние 

Сознательная 

некомпетентность 

«Я знаю, что я не знаю» 

Связано с выявлением и осмыслением слабых сторон, несостоятельности 

субъекта в той или иной области. Наиболее эффективным способом обнаружения 

некомпетентности является супервизия – объективная внешняя оценка действий 

субъекта со стороны независимого наблюдателя-супервизора.  

Готовность к восприятию негативной обратной связи от супервизора позволит 

субъекту представить зону своего профессионального и личностного роста. 

Тогда кризис некомпетентности станет толчком для самосовершенствования. 

Конструктивное 

состояние 

Сознательная 

компетентность 

«Я знаю, что я знаю» 

Отличается теоретическим и практическим освоением профессионально — и 

личностно-значимых качеств и умений. Данное состояние личности педагога 

формируется в процессе профессиональной подготовки в вузе и имеет несколько 

переходных фаз. Каждая фаза будет соответствовать уровню образовательной 

подготовки специалиста, поскольку выход на новый уровень компетентности 

связан с осознанием зоны ближайшего развития. 

Ресурсное  

состояние 

Бессознательная 

компетентность 

«Я не знаю, что я знаю» 

Свойственно личностям, которые интуитивно и бессознательно осуществляют 

различные культуросообразные виды действий. Так, например, успешные 

импровизации и педагогические искания новаторов не находят своего 

теоретического обоснования и осмысления у самих авторов. С другой стороны, 

данное состояние нередко соответствует высшему уровню компетентности, а 

именно уровню профессионального мастерства в определенной области. Когда 

овладение способами действий достигает автоматизма и максимального 

совершенства, тогда это действие выполняют бессознательно. 

 

Данная модель достаточно применима в жизни. К примеру, процесс обучения очень сильно зависит от 

личностных качеств и особенностей мировосприятия человека. Когда преподаватель находится в первом 

сегменте – «бессознательная некомпетентность», – то такие качества личности как открытость миру и жажда 

нового играют на этом этапе ключевую роль. Во втором сегменте – «сознательная некомпетентность» – 

помимо открытости миру и стремления к новому приобретают значимость такие качества как стойкость, 

терпеливость и смелость. В третьем сегменте – «сознательная компетентность» – необходимы чувство 

здорового перфекционизма и целеустремлённость, чтобы продолжать своё совершенствование. Когда 

умение сформировано, очень важно продолжать оттачивать детали. Находясь в четвертом сегменте «круга 

обучения», в состоянии «бессознательной компетентности», очень важно вновь обратить внимание на 

открытость новому, чтобы перешагнуть собственные чувства самодовольства, самоуверенности, 

самолюбования, и замкнуть круг обучения.  

Непрерывное обучение делает лидерство преподавателя не формальным, а осознанным. 

Преподаватель сам решает, в каком направлении ему важно развиваться, какими способами получать 

информацию и каким образом её осваивать. 

В контексте теории лидерства важно отметить, что лидера часто сравнивают с менеджером. Большой 

интерес вызывают работы профессора У. Бенниса из Университета Южной Калифорнии, который писал: 

«Стать лидером – значит стать собой. Это, казалось бы, так просто, но в то же время очень сложно». [1]. 

Позицию У. Бенниса   также представил У. Якович в работе «Уроки от гуру лидерства Уоррена Бенниса»: 

«Менеджер управляет, лидер вносит изменения. 

Менеджер – копия, лидер – оригинал. 

Менеджер остаётся, лидер развивается. 

Менеджер концентрирует внимание на системе, а лидер – на людях. 

Менеджер полагается на контроль, а лидер внушает доверие. 

Менеджер видит только вблизи, а лидер – на дальнюю перспективу. 

Менеджер задаёт вопросы «как?» и «когда», а лидер – «что?» и «почему?». 

Менеджер смотрит на практический результат, а лидер – в будущее. 

Менеджер имитирует, а лидер создаёт. 

Менеджер принимает статус-кво, а лидер его оспаривает. 
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Менеджер – хороший солдат, а лидер принадлежит сам себе 

Менеджер ведёт дела правильно, а лидер ведёт правильные дела.» [7] 

Лидерство – психологическая характеристика поведения, а менеджмент – социальная характеристика 

распределения ролей управления и подчинения. Для лидера характерен высокий статус, влияние на 

взаимоотношения. Но его положение не всегда неустойчиво. Он может быть убран с этой позиции. 

В силу своей специфики педагогическая деятельность сочетает позиции лидера и менеджера. Ведь 

преподаватель, формально организуя учебную работу, является зачастую менеджером, а не лидером. 

Поэтому развитие лидерской компетентности должно стать для преподавателя образом мышления. 

Лидерство должно быть одним из пунктов Кодекса профессиональной этики: преподаватель, не работающий 

над собой, не может быть признан профессионалом и лидером.  
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THE ROLE OF TECHNOLOGY IN ELT 

 

Abstract:Technology has revolutionized our lives in the 21st century, resulting in significant changes. Why? 

One of the most significant changes in education is the emergence of English Language Teaching (ELT). 

Technology has brought about a significant shift in the way students learn languages and how teachers deliver their 

lessons. The classroom has shifted from being solely focused on talking through chalk to now more interactive, 

digital, and student-centered. The aim of this paper is to evaluate the technological impact, advantages and 

challenges, as well as the future prospects of ELT.   

Keywords: «technology», «teaching», «artificial intelligence», «digital tools», «skill». 

 

Technology is important because it makes learning English more interactive and fun. Students no longer need 

to rely only on textbooks and teachers. They can use videos, apps, websites, and other tools to learn on their own. 

Technology also helps teachers create exciting lessons that capture students' attention. In addition, technology allows 

students to learn English anytime and anywhere. With a smartphone or computer, they can practice their skills 

whenever they want. 

Below is a SWOT analysis of using technology in English language teaching. It highlights the main strengths, 

weaknesses, opportunities, and threats associated with integrating digital tools into the learning process. 
S — STRENGTHS 

• Cost-effective 

• Accessible 

• Flexible 

• Personalized learning 

• Instant feedback 

W — WEAKNESSES 

• Difficulties of establishing relations between teacher 

and students between peers 

• Lack of social interactions can lead to reduced 

motivation and engagement. 

O — OPPORTUNITIES  

• Multiple language options 

• Enriched language curriculum 

• Native speakers of niche languages can easily set up and 

diffuse language courses. 

T — THREATS  

• Digital fatigue 

• Lack of interaction that affects not only students' 

well-being but also their ability to be able to use language in 

a real-life context and not just within a theoretical 

framework. 

To really make the most of technology in English teaching, it’s key to use it in a smart and focused way. Here 

are some straightforward strategies to make learning more interesting and practical. 

https://ru.wikipedia.org/wiki/
http://www.elitarium.ru/strategii_obuchenija/
http://www.etymonline.com/
http://nitforyou.com/devidkolb/
mailto:ablaevamoldir02@gmail.com%20/%20madievamadina58@gmail.com
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1. First off, regular training for teachers is crucial. They need to feel comfortable using tech tools in class. 

Ongoing professional development helps, so teachers can learn not just how to use a tool, but how to fit it into their 

lessons. Training should cover basics like digital skills, lesson planning with tech, and troubleshooting. 

2. Mixing learning models is a great way to add flexibility. By balancing in-person classes with online tasks, 

teachers can cater to different learning styles. For example, grammar concepts might be taught in class, while 

students can practice through videos or apps at home, letting them work at their own speed. 

3. It’s also important to make sure tech aligns with teaching goals. Before using any tool, teachers should 

think about what skills the activity builds and if it helps with lesson objectives. For instance, Kahoot is useful for 

reviewing vocabulary, while Flipgrid helps with speaking practice. 

4. Teaching students to think critically online is another key point. With so much information out there, they 

need to evaluate sources, spot bias, and know how search engines function. These skills are essential for research and 

when using AI tools. 

5. Online safety and digital responsibility are just as important. Students should learn how to protect their 

privacy, spot scams, and understand plagiarism's impact. Short lessons on digital citizenship can help, along with 

interactive projects. 

6. Tech can also help students take charge of their own learning. Apps like YouGlish let them hear real-world 

pronunciation, while Quizlet lets them make their own vocabulary lists. Suggesting sites like BBC Learning English 

or LingQ can motivate them to steer their own learning path. 

7. Many tools provide data to personalize learning. For example, platforms like Edmodo or Google Classroom 

show how each student is doing. Teachers can use this info to tailor tasks, give extra practice, or provide specific 

feedback based on individual needs. 

8. Don’t underestimate the value of multimedia. Videos, podcasts, and music can make lessons lively. They 

help with listening skills and can provide cultural context, leading to engaging discussions or writing assignments. 

9. Tech also promotes collaborative learning. Tools like Padlet, Google Docs, and Jamboard allow students to 

work together, whether it’s editing stories, brainstorming, or creating presentations. This helps build teamwork and 

communication skills. 

10. Lastly, adding games into lessons can make learning enjoyable. When students play games like Wordwall, 

Kahoot, or Blooket, they stay motivated and engaged. These platforms turn practice into a fun competition. 

     Nowadays, technology is designed to facilitate human tasks and activities. One of the technologies being 

intensively developed is Artificial Intelligence (AI). Artificial  Intelligence(AI)  is  a  type  of  computer  science  

technology  that  focuses  on  the  analysis  and development  of  smart  machines  and  applications,  according  to  

Mehrotra  (2019).  According  to  Li  (2020),  artificial  intelligence  contributes  to  the  improvement  of  natural  

language  processing  and  natural  language  technology,  enabling  greater  data  processing  and  variation  in  

foreign  language  education.  In  the  article  by  Gawate  (2019)  titled  "AI-Based  Instructional  Programs  in  

English  Language  Teaching and Learning," he lists several advantages of AI-based English learning programs, 

including: 

1. Customer-friendly,  needs-based  learning  programs.   

2. AI-based  teaching  software  integrates  learners  with  targeted  goals  and  their  contextual  needs.  It  

is  created  with  clear  student  expectations and precise criteria. English learning is misleading without analyzing 

students' needs.  

3. Quantitative  Content:  Teaching  materials  that  function  at  all  language  levels,  such  as  listening, 

speaking, reading, and writing, can be created using artificial intelligence.  

4. Systems  that  assist  teachers  and  students.  AI  is  very  beneficial  for  teachers  and  English  

language learners as an external support tool. As AI integrates human knowledge, it can do so anytime and anywhere 

with the right assistance. While AI-based services already exist, the role of educators remains important.   

5. Global  connection.  AI-related  learning  systems  provide  students  with  every  possibility.  Artificial  

Intelligence  can  overcome  time  and  place  boundaries.  It  allows  people  to  share  knowledge  with  good  

organizations  and  bad  organizations  It  is  truly  great  to  get  remote  access to AI-based learning software with 

the help of facial recognition, voice recognition, and student movement recognition. In short, AI-based applications 

can control all student behavior.  

The  more  advanced  AI  becomes,  the  more  accurate  the  language  it  masters.  As  a  result,  the  use  of  

AI  will  improve  the  teaching  and  learning  of  foreign  languages.According to Yingsoon (2021), AI helps 

convey various information and teaches English better. There are various learning technologies that make it easier 

for students to understand teacher material. They can also learn  without  talking  to  the  teacher.  Many  AI-based  

language  learning  applications  are  available for English teachers and learners. Some examples of AI technology 

that can be used to teach English include:  

Google Translate, as a translator, is the best for teaching and learning English. Its function as an online 

translator allows students to translate words, phrases, sentences, or paragraphs from English to Indonesian. It is often 

used in translating between Indonesian and English. Google Translate has the ability to check word spelling affected 

by typographical errors; this is very useful in terms of learning foreign languages with Google Translate. Specific to 

students who want to learn English for free, they can use Google Translate to pronounce words correctly.  
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Able  is  an  assessment-based  learning  environment  for  English,  developed  by  Zapata-Rivera et al. 

(2007). ABLE uses assessment knowledge to guide instruction from various sources (such as formative and 

summative) in terms of teaching and learning English. English ABLE is an exam-focused  learning  environment  

that  helps  English  language  learners  (ELLs)  learn  English  grammar.  TOEFL is used for ABLE. The CBT job 

library builds new, enhanced task sets for different ELL skill components. Additionally, the structured and 

customizable learning environment offers packages for learners to help students gain a better understanding of the 

elements of English grammar. 

Oraiis the right choice when it comes to public speaking. It can not only help a teacher but also be used as a 

teacher. Orai receives excellent reviews, and it is easy to use. Orai is very easy to use. The improvement in speaking 

ability is a fast and independent method. Using Orai in class, teachers can combine it with English lesson materials, 

such as describing people, and give students about fifteen minutes  to  use  it  and  then  select  individually.  One  

ofOrai's  advantages  in  teaching  and  learning  English is its ability to identify how many words are spoken and 

how many filler words are used when speaking.  

ELSA (English Learning Speech Assistant) English Learning Speech Assistant (ELSA) was created by Vu 

Van in 2015 and is currently based in San Francisco, USA. To improve English pronunciation, this app uses voice 

recognition and AI. ELSA Speak, which stands for English Learning Speech Assistant, is an English learning 

application that  uses  artificial  intelligence  and  voice  recognition.  This  technology  enables  a  two-way  learning  

process. For example, if someone says a certain word or sentence, the system will analyze and correct it. 

Chatbots are the  latest  type  of  AI  technology  designed  to  automatically  communicate  with  humans  

and  computers. Chatbots  can  be  used  as  learning  tools  in  some research, especially in English language 

education. Chatbots can be English-speaking friends. To practice both, users can speak verbally or in writing. The 

chatbot app should have user log features and grammar correction features to support their goals as a media for 

English conversation training. Additionally,  the  daily  log  feature  is  useful  for  evaluating  how  well  users'  

practice  activities  are  progressing  in  mastering  English  conversation  and  sentence  structures.  In  this  way,  

users  not  only  gain an understanding of how to speak in English but also receive corrections and evaluations on 

their practice. 

One of the websites that can be used to learn foreign languages is Duolingo. Duolingo teaches words, phrases, 

and basic grammar in sentences through a game-like method by matching words and filling in blank parts of 

sentences. Duolingo allows any student, at any level of English, to learn a new language. To get learning materials 

that match the user's abilities, Duolingo asks them to take a test. After they complete the test, Duolingo will 

determine their English language proficiency  level  and  then provide materials tailored to their English proficiency. 

Duolingo not only teaches grammar but also teaches vocabulary, terms, and much more. Duolingo's English learning 

method is also designed like playing a game and "competing" with other users.  

During the our pedagogical practice, technology was actively integrated into English language lessons to 

enhance student engagement and improve language acquisition. Various digital tools and platforms were used to 

support the teaching process, including interactive presentations, educational apps, and online resources. 

 
Namely, we used platforms like Kahoot, Wordwall, and YouTube for teaching 5th grade students. These tools 

helped them learn new vocabulary, improve their listening skills, and enjoy the lessons more. 
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During our teaching practice, we taught a 4th-grade class with 7 students at Urker School. To teach the topic 

of the present continuous, we integrated artificial intelligence platforms such as Merge Cube 3D and D-Id.com, 

which made the lesson both engaging and interactive. With Merge Cube 3D, students scanned a QR code and saw 

3D representations of various monsters. They were then tasked with creating sentences using the present continuous 

tense, such as ‘The red monster is reading a book.’ This activity allowed them to connect language learning with 

technology in a fun and creative way. 

For D-Id.com, we used photos of the students and applied AI functions to animate them. These animated 

photos helped to explain the present continuous tense through visual storytelling. The students were fascinated by 

this and eagerly participated, watching videos and discussing the topic with great interest. 

In conclusion, technology greatly enhances English language teaching. However, for effective use, proper 

infrastructure and teacher training are necessary. Therefore, teachers must carefully integrate it into lessons. 

Moreover, it boosts motivation and learning. Nevertheless, its limitations must be considered. Thus, it should 

support, not replace, core teaching methods. In the future, as technology evolves, teachers must adapt. Consequently, 

regular training and critical evaluation are essential. Overall, a balanced and thoughtful approach is key. 
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ЖАСАНДЫ ИНТЕЛЛЕКТ БІЛІМ БЕРУДІҢ ЖАҢА СЕРПІЛІСІ 

 

Түйін: Бұл мақалада жасанды интеллект, компьютерлік лингвистика және қашықтықтан оқыту 

салаларындағы өзара байланыстың заманауи үлгілері талданады. Мақалада жаңа технологиялардың білім 

беру жүйесіне ықпалы, оқу процесін дербестендіру жолдары және цифрлық коммуникацияның 

мүмкіндіктері жан-жақты қарастырылады. Авторлар осы үш бағыттың интеграциясы білім беру сапасын 

арттырып, оқыту әдістерін түбегейлі өзгерте алатынын дәлелдейді. 

Тірек сөздер: жасанды интеллект, компьютерлік лингвистика, қашықтықтан оқыту, білім беру 

технологиялары, цифрлық трансформация, этикалық мәселелер. 
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ARTIFICIAL INTELLIGENCE – A NEW BREAKTHROUGH IN EDUCATION 

 

Abstract:This article examines contemporary models of integration between artificial intelligence, 

computational linguistics, and distance learning. The impact of modern technologies on education, the 

personalization of learning processes, and the opportunities afforded by digital communication are comprehensively 

analyzed. The authors demonstrate that the synergy of these fields enhances the quality of education and 

fundamentally transforms teaching methodologies. 

Keywords: artificial intelligence, computational linguistics, distance learning, educational technologies, big 

data, ethical issues. 

 

XXI ғасыр білім беру саласында технологиялардың қарқынды дамуына куә болып отыр. Жасанды 

интеллект, компьютерлік лингвистика және қашықтықтан оқыту – бұл өзгерістердің басты қозғаушы күші 

ретінде қарастырылады. Дәстүрлі оқыту модельдері ақпараттық-коммуникациялық технологиялардың 

ықпалымен жаңа деңгейге көтеріліп, оқытудың сапасы мен тиімділігі арттырылуда. 

Бүгінгі таңда білім беру жүйесі жеке дара оқыту траекторияларын ұсына отырып, әр студенттің 

мүмкіндіктерін ескере отырып жоспарланады. Бұл процесс ақпараттық технологиялардың, әсіресе жасанды 

интеллект пен компьютерлік лингвистиканың, білім беру саласында қолданылуымен тікелей байланысты. 

Сонымен қатар, қашықтықтан оқыту студенттерге географиялық және уақыттық шектеулерден азат білім алу 

мүмкіндігін береді. 

Жасанды интеллект (ЖИ) білім беру саласында бірқатар маңызды өзгерістер енгізді. Оның негізгі 

функциялары: Адаптивті оқыту жүйелері: ЖИ алгоритмдері әр оқушының қабілетін, білім деңгейін және оқу 

үлгісін талдап, оқу материалдарын жеке дара бейімдейді. Автоматтандырылған бағалау жүйелері: Оқу 

нәтижелерін талдап, тесттер мен эсселерді автоматты түрде бағалайды, мұғалімдердің жұмысын жеңілдетеді. 

Интерактивті көмекшілер мен виртуалды ассистенттер: Студенттерге күрделі тақырыптарды түсіндіруге 

жедел көмектеседі. Үлкен деректерді талдау: Студенттердің үлгерімін, оқу үлгілерін және мотивациясын 

жүйелі түрде зерттеп, оқу үрдісін оңтайландырады. Жасанды интеллект қолданылатын оқу платформалары 

білім беру мекемелерінің дербестендірілген стратегияларын дамытуға, оқушылардың қажеттіліктеріне тез 

жауап қайтаруға және білім сапасын арттыруға зор ықпал етеді. Жасанды интеллект негізіндегі жүйелер 

білім беру үдерісін жекелендіруге, бағалау әдістерін автоматтандыруға және оқу сапасын арттыруға 

мүмкіндік береді.  

Сонымен бірге, олардың қолданылуы кейбір қиындықтарға да әкеледі: Этикалық мәселелер: ЖИ 

жүйелерін пайдалану барысында деректердің құпиялылығы мен жеке өмірді қорғау мәселелері өзекті бола 

түседі .Технологиялық инфрақұрылым: Қазіргі білім беру мекемелерінің көпшілігі жоғары деңгейдегі 

технологиялық инфрақұрылыммен қамтамасыз етілмегендіктен, ЖИ шешімдерін енгізу қиындық туғызуы 

мүмкін .Мұғалімдер мен студенттердің бейімделуі: Жаңа технологияларды қолдануға үйрену процесі 

уақытты қажет етеді және арнайы даярлықты талап етеді. Жасанды интеллект білім беру саласында оқыту 

әдістерін өзгертіп отыр . ЖИ білім беру жүйесінің дамуына ықпал етіп жаңа мүмкіндіктер ашады. 

 
1-сурет Жасанды интеллект 



621 

Компьютерлік лингвистика – тілдерді өңдеудің автоматтандырылған әдістерін дамытумен байланысты 

сала. Табиғи тілдерді өңдеу (NLP): Мәтіндерді автоматты түрде талдау, аудару және генерациялау арқылы 

оқушылардың ақпарат алмасуын жеңілдетеді. Сөйлеуді тану және синтездеу: Дауыстық командаларды өңдеу 

және оларды мәтінге айналдыру, сондай-ақ кері процесс – мәтінді дауыстық форматқа көшіру жұмыстарын 

жүзеге асырады .Интерактивті тіл үйрену платформалары: Онлайн курстар мен мобильді қосымшалар 

арқылы шет тілдерін үйренуге арналған құралдар жасалады. Тіл үйренуге арналған заманауи шешімдер. 

Жасанды интеллект пен компьютерлік лингвистиканың синергиясы студенттерге тілді үйрену процесін 

айтарлықтай жеңілдетеді. [2] Мысалы: Интерактивті жаттығулар мен симуляторлар: Студенттердің сөйлеу, 

тыңдау және жазу дағдыларын дамытатын арнайы бағдарламалар қолданылады. Автоматты кері байланыс 

жүйелері: Жазбаша жұмыстарды талдап, грамматикалық қателерді түзету бойынша нақты ұсыныстар береді. 

Мультимедиялық материалдар: Видео, аудио және анимация элементтері арқылы оқытудың интерактивті 

әдістері кеңінен енгізіледі. Бұл технологиялар оқушыларға материалды терең меңгеруге, өз білімдерін 

дербестендіруге және тілдік коммуникацияны жетілдіруге көмектеседі. 

Қашықтықтан оқыту: Цифрлық эволюция және жаңа трендтер. Қашықтықтан оқытудың қазіргі 

заманғы үлгілері өте көп. Қашықтықтан оқыту технологиялары білім беру саласының маңызды құрамдас 

бөлігіне айналды.[3] Олар: Жекелендірілген оқу траекториялары: Студенттердің жеке қажеттіліктері мен 

қызығушылықтарына қарай оқу бағдарламаларын бейімдейді. Интерактивті мультимедиялық құралдар: 

Виртуалды сыныптар, вебинарлар және онлайн семинарлар арқылы оқыту процесі заманауи 

технологиялармен толықтырылған. Автоматтандырылған бағалау жүйелері: Оқушылардың үлгерімін 

жылдам бағалап, деректерді талдау негізінде кері байланыс береді. Болашақта қашықтықтан оқыту жүйелері 

одан әрі жетілдіріледі: Толықтырылған және виртуалды шынайылық: VR/AR технологиялары оқыту 

процесін интерактивті әрі иммерсивті етуге бағытталады. Нейрожелі технологиялары: Оқу бағдарламаларын 

оқушылардың білім деңгейіне қарай автоматты түрде бейімдейтін интеллектуалды жүйелер дамытылады. 

Үлкен деректер мен аналитика: Оқушылардың оқу үлгілерін терең талдап, болашақтағы оқу үрдісін 

болжамдайтын жаңа әдістер енгізіледі.Бұл инновациялардың барлығы білім беру жүйесінің тиімділігін 

арттырып, оқушыларға сапалы білім алуға мүмкіндік береді. 

Жасанды интеллект, компьютерлік лингвистика және қашықтықтан оқыту болашақта білім беру 

саласында негізгі рөл атқарады. Алайда, технологиялық дамуымен қатар, келесі аспектілер де назардан тыс 

қалмауы тиіс: Этикалық қағидалар: Жасанды интеллект пен деректерді талдау барысында жеке деректерді 

қорғау, әділ бағалау және құпиялылықты сақтау мәселелері басты орында тұруы керек. 

 

 
     2 -сурет Жасанды интеллект 

 

Мұғалімдердің кәсіби даярлығы: Жаңа технологияларды тиімді қолдану үшін педагогтардың үздіксіз 

біліктілігін арттыру қажет. Инфрақұрылымды жетілдіру: Білім беру мекемелерінде заманауи 

технологияларды қолдануға жағдай жасайтын аппараттық және бағдарламалық қамтамасыз етуді жетілдіру 

керек. Бұл бағыттардағы жұмыстар білім беру жүйесін болашақта жаңғыртуға және оқушылардың әрқашан 

өзекті біліммен қамтамасыз етілуіне септігін тигізеді. 

Қорытындылай келе жасанды интеллект, компьютерлік лингвистика және қашықтықтан оқыту – 

заманауи білім беру жүйесінің ажырамас элементтері болып табылады. Олар оқу үдерісін жекелендіріп, 

автоматтандырып, цифрлық трансформация арқылы оқушыларға сапалы білім алуға мүмкіндік береді. 

Сонымен қатар, осы технологияларды енгізу барысында этикалық мәселелер мен инфрақұрылымдық 

талаптарды ескеру маңызды. Осы үш бағыттың өзара ықпалдастығы білім беру жүйесін болашақта жаңа 

деңгейге көтеріп, студенттердің қабілеттерін толық ашуға жағдай жасайды. 
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БОЛАШАҚ ФИЛОЛОГТАРҒА КӘСІБИ БАЙЛАНЫСТЫ ОҚЫТУДА 

ЖАСАНДЫ ИНТЕЛЛЕКТІ ҚОЛДАНУ 
 

Аңдатпа: Бұл мақалада болашақ филологтарды кәсіби қарым-қатынасқа үйретуде жасанды 

интеллекттің (ЖИ) рөлін зерттеу қарастырылады. Қазіргі заманғы ЖИ технологиялары, соның ішінде 

адаптивті оқу платформалары, жазбаша жұмыстарды автоматты түрде бағалау жүйелері және виртуалды 

ассистенттер талданады. Сонымен қатар, Абылай хан атындағы ҚазХҚжӘТУ-е, Аударма және филология 

факультетінің үшінші курс студенттері арасында жүргізілген сауалнама нәтижелері ұсынылып, білім беру 

үрдісінде ЖИ-дің қабылдануы мен тиімділігіне баға беріледі. ЖИ-ді білім беру  жүйесіне енгізудің 

артықшылықтары мен ықтимал қиындықтары сараланып, қазақстандық, ресейлік  және шетелдік 

зерттеушілердің еңбектері негізінде талдау жасалады. Зерттеу нәтижелері филолог мамандарды даярлау 

барысында ЖИ технологияларын тиімді пайдаланудың маңыздылығын айқындайды. 

Түйінді сөздер: Жасанды интеллект, цифрлық технологиялар, кәсіби коммуникация, адаптивті оқыту, 

чат-боттар, филологиялық білім, тілдік модельдер, автоматты тексеру, виртуалды көмекшілер, 

жекелендірілген оқыту. 

 

Modern technological advancements are significantly reshaping the educational landscape, offering innovative 

approaches to developing professional communication skills in future philologists. Among the most effective tools is 

artificial intelligence (AI), which is increasingly utilized in foreign language instruction and professional 

communication training. 

Kazakhstan actively promotes AI integration into education through the state initiative “Digital Kazakhstan”, 

which focuses on the digitalization of multiple sectors, including academia. Furthermore, the education development 
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concept of the Republic of Kazakhstan until 2025 highlights the necessity of incorporating AI and digital 

technologies to enhance learning quality. Additionally, the regulatory framework, including the law of the Republic 

of Kazakhstan “About Education”, encourages the adoption of advanced methodologies in teaching practices [1]. 

The application of AI in teaching is associated with the transition to new pedagogical approaches, including 

blended learning, digital transformation of the educational environment, and personalized teaching methods. In the 

context of globalization, mastery of professional communication in a foreign language becomes a key skill for future 

philologists, and AI technologies help to make the educational process more effective and accessible. The relevance 

of this paper is conditioned by the need to study the potential of AI in the training of future specialists-philologists 

and to identify the advantages as well as possible problems of introducing these technologies in the educational 

process. 

AI is finding applications in various aspects of learning, including adaptive learning, automatic task checking, 

language models, and chatbots for oral practice. Some of the most prominent technologies include: 

- Adaptive learning platforms (Coursera, Duolingo, LingQ) that analyze students' proficiency levels and adjust 

the learning process. 

- Automated systems for checking written work (Grammarly, ProWritingAid) that help students improve their 

written communication skills; 

- Virtual assistants and chatbots (ChatGPT, Replika) that allow them to simulate professional dialogues. 

Philologists face the need to master professional terminology, business correspondence and oral interaction in 

various communicative situations. AI facilitates the development of these skills through an individualized approach - 

AI analyzes students' mistakes and offers personalized recommendations. Simulation of real communication 

situations - chatbots and virtual interlocutors allow students to practice professional language in a safe environment 

[2]. Automatic feedback - systems instantly analyze spoken and written speech, pointing out deficiencies. 

Kunanbaeva S.S. has made a significant contribution to the development of foreign language education. Her 

work “Modern foreign language education: methodology and theories” (2005) is a fundamental study, where 

methodological foundations and theoretical aspects of foreign language teaching are considered [3]. Also 

Kunanbaeva S.S. analyzes modern methods of training specialists taking into account the digitalization of the 

educational environment in her work “Competency-based foreign language education: theory and practice” (2017) 

[4]. 

Among Kazakhstan researches, it is possible to refer to the works of Adilkhanova J.T. and Shayakhmetova D.B. 

Towards the use of artificial intelligence in higher education institutions of Kazakhstan within the framework of the 

program «Digital Kazakhstan», which considers the prospects of digitalization of higher education and the role of AI 

in the educational process [5]. 

If to speak about Russian researchers the work of E.V. Borodina “Artificial Intelligence in education: Modern 

aspects of regulation and scientific search” (2021), where the issues of application and development of AI 

technologies in the education system are considered, stands out [6]. 

Among foreign scientists, we can note the research presented in the article “ Artificial intelligence in 

education: current state and development prospects ” (2025), where the key directions of AI application in education 

are analyzed [7]. Automatic feedback systems instantly analyze spoken and written speech, pointing out deficiencies. 

Among foreign scholars, we can mention the research of Kuddus K. “ Artificial intelligence in language learning: 

Practices and prospects”,which analyzes the key directions of AI application in language learning [8]. 

Experimental study: Survey of third-years students 

To evaluate students' perceptions and the effectiveness of AI in teaching professional communication, a 

survey was conducted among third-year students in the Faculty of Translation and Philology in Abylaikhan 

University of International Relations and World languages. 40 students participated in the survey to conduct an 

experimental study. 

Survey results: 

• Use AI in learning – 78% 

• Believe AI enhances professional communication skills – 65% 

• Encounter challenges when using AI – 30% 

Key challenges identified: 

• Limited understanding of AI functionality – 35% 

• Language barriers – 25%  

• Technical issues – 40% 

We can see in the diagram (Figure 1) of the survey results. 
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    Figure 1. Survey results on AI use in teaching professional communication.  

 

Additional findings and AI implementation challenges: 

In addition to the survey, interviews were conducted with students to gain deeper insights into their 

experiences with AI in professional communication training. Participants highlighted the most valuable AI-driven 

features, including automatic error analysis (52%), personalized learning plans (35%), and opportunities to practice 

dialogues with virtual assistants (28%). However, 20% of respondents expressed concerns that excessive reliance on 

AI might hinder their ability to learn independently. 

Benefits and challenge of AI integration 

Benefits: 

• Increased accessibility and flexibility in the learning process. 

• Personalized instruction adapted to individual student needs. 

• Immediate feedback and automated error detection for improved learning efficiency. 

Challenges: 

• Ethical concerns, including potential bias in AI algorithms. 

• Limited ability of AI to fully grasp complex linguistic and contextual nuances. 

• The necessity for students and educators to develop digital literacy skills for effective AI usage. 

Finally, the use of artificial intelligence in teaching professional communication to future philologists is a 

promising direction that can significantly improve the quality of education. However, for effective implementation 

of AI it is important to take into account not only its advantages, but also possible limitations. The future of 

philologists' education largely depends on the integration of advanced technologies into the educational process, 

which will allow students to master professional-communicative skills at a higher level. It is important to develop 

digital literacy among both faculty and students by ensuring quality use of AI. Further research can be aimed at 

developing and testing new techniques using AI in language education. 
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THE IMPACT OF ARTIFICIAL INTELLIGENCE ON FOREIGN LANGUAGE EDUCATION: 

OPPORTUNITIES AND CHALLENGES 

 

Abstract: The article is devoted to the study of the impact of artificial intelligence on modern foreign 

language education. In the context of rapid technological changes, it is important to understand how AI can 

transform the methods of teaching and learning foreign languages. The purpose of the article is to consider the 

possibilities of integrating artificial intelligence into the educational process, identify the main advantages of its use, 

and analyze the emerging challenges and limitations. The study will address issues of personalization of learning, 

automation of feedback and increasing student motivation, and also consider potential risks associated with the 

ethical and methodological aspects of using AI in language teaching. 
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ЖАСАНДЫ ИНТЕЛЛЕКТТІҢ ШЕТТІЛДІК БІЛІМ БЕРУГЕ ӘСЕРІ: 

МҮМКІНДІКТЕРІ МЕН ҚИЫНДЫҚТАРЫ 

 

Түйін: Мақала қазіргі заманғы шет тілдерін оқытуға жасанды интеллектің ықпалын зерттеуге 

арналған. Технологиялық өзгерістердің жедел даму жағдайында жасанды интеллекттің шет тілдерін оқыту 

мен үйретудің әдістерін қалай өзгертуі маңызды екенін түсіну қажет. Мақаланың мақсаты — жасанды 

интеллектіні оқу процесіне интеграциялау мүмкіндіктерін қарастыру, оның қолданылуының негізгі 

артықшылықтарын анықтау және туындайтын қиындықтар мен шектеулерді талдау. Зерттеу оқытуды 

персоналдау, кері байланысты автоматтандыру және студенттердің мотивациясын арттыру мәселелерін 

қарастырады, сондай-ақ тіл үйретуде ИИ қолданудың этикалық және әдістемелік аспектілеріне байланысты 

әлеуетті тәуекелдерді талдайды. 

Тірек сөздер: шет тілі, жасанды интеллект, тіл білімін оқыту, цифрлық технологиялар, педагогика, 

персонализация, тіл әдістемесі, нейрожелілер. 

 

The development of artificial intelligence (AI) technologies has a significant impact on educational processes 

around the world. In the field of foreign language education, AI opens up new horizons, offering personalized 

approaches to learning, automatic checking of assignments, intelligent assistants and simulation of speech 

communication. At the same time, the use of AI also raises a number of methodological, ethical and practical issues 

that require reflection. The purpose of this article is to analyze the key opportunities and challenges associated with 

the introduction of AI in the process of teaching foreign languages. 

Artificial intelligence (AI) is a field of computer science that focuses on creating machines that can mimic 

human cognitive functions such as learning, problem solving, and perception. The development of AI began in the 

mid-20th century, when the first concepts of machine learning and neural networks were laid down. Since then, AI 

technologies have come a long way in evolution, finding applications in a wide range of human activities, including 

education. 

The first experiments with the use of AI in education began in the 1960s with the creation of adaptive learning 

systems. These systems were designed to adapt educational material to the knowledge level and learning speed of 

each student. In the 1980s, the first "intelligent tutors" appeared - programs that could analyze students' answers and 

https://cyberleninka.ru/article/n/iskusstvennyy-intellekt-v-obrazovanii-sovremennoe-sostoyanie-i-perspektivy-razvitiya
https://cyberleninka.ru/article/n/iskusstvennyy-intellekt-v-obrazovanii-sovremennoe-sostoyanie-i-perspektivy-razvitiya
mailto:kamila.almashova@mail.ru
mailto:kamila.almashova@mail.ru
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offer personalized advice and tasks. These early developments laid the foundation for modern AI-based learning 

systems. 

The main areas of AI application in teaching foreign languages include: 

- Adaptive learning; 

- Automatic grading; 

- Generating and personalizing assignments; 

- Chatbots for dialog practice; 

- Speech analysis and pronunciation recognition; 

- Interactive platforms with AI elements (Duolingo, Elsa Speak, ChatGPT, etc.). 

Possibilities of using AI in teaching foreign languages 

• Individualization of learning 

AI allows you to create personalized learning paths, taking into account the level of knowledge, interests, and 

preferences of students. Platforms can automatically select assignments of the appropriate level of difficulty, 

providing a zone of proximal development. 

• Development of oral speech skills 

With the help of speech recognition technologies and AI assistants (e.g. ChatGPT, Elsa Speak), students can 

practice dialog speech, receive instant feedback on pronunciation, intonation, and grammar. 

• Real-time feedback 

AI is able to analyze students' responses in real time, identify errors, and suggest corrections. This increases 

the effectiveness of learning and reduces dependence on the teacher. 

• Automation of teacher routine 

AI systems can check written assignments, keep statistics on student progress, generate tests and exercises, 

which saves the teacher's time and allows him to focus on creative and methodological work. 

• Motivation and engagement 

Interactive elements, personalized tasks, gamification, and chatbots increase interest in language learning, 

especially among generations accustomed to the digital environment. 

Challenges and Limitations of Using AI 

• Ethical and Pedagogical Issues 

There is a risk of replacing live communication with automated systems. Teachers express concern about the 

decrease in communicative focus and the loss of emotional contact between participants in the educational process. 

• Dependence on technology and loss of autonomy 

Excessive reliance on AI can lead to a decrease in critical thinking in students and a limitation of their ability 

to independently process information. 

• Heterogeneity in the quality of AI tools 

Not all AI applications are equally effective. Some give template or incorrect answers, especially in more 

complex language situations or when translating. 

• Lack of methodological recommendations 

Integration of AI into education requires new pedagogical approaches and retraining of teachers. The lack of 

methodological manuals and instructions slows down the mass implementation of AI in the educational process. 

• Data security and privacy 

Processing students' personal data through online services requires compliance with information security 

standards and user rights. 

Summarizing the results of practical application 

Analysis of teacher surveys, expert opinions and cases of implementing AI in language teaching allows us to 

make the following generalizations: 

- Increased motivation: 70-80% of students report higher interest when working with AI tools; 

- Increased academic performance: in 65% of cases, teachers record improved results in vocabulary and 

grammar tests; 

- Increased independence: about 60% of students began to study the language more often outside of class 

thanks to access to AI assistants; 

- Reduced anxiety: the use of AI reduces the fear of making mistakes and the language barrier when 

practicing oral speech. 

AI will continue to transform foreign language education. Future opportunities include: 

- Creating fully adaptive language courses; 

- Developing multilingual platforms with deep cultural context; 

- Integrating AI with virtual and augmented reality; 

- Closer work of AI applications with LMS (Learning Management Systems). 

However, it is important to develop a critical attitude to technology, maintain a balance between digital and 

traditional forms of learning, and maintain the central role of the teacher as a mentor and organizer of the educational 

process. 

Methodological approaches to AI integration 
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Efficient implementation of AI in teaching foreign languages requires a well-thought-out methodology. The 

following strategies are possible: 

Using ChatGPT as an assistant when working with written speech and dialogues. 

Building individual learning paths using adaptive platforms. 

Conducting lessons on developing critical thinking: comparing AI responses and human opinions. 

Integrating AI into students' project and research activities. 

Creating learning tasks in which AI is not the source of the answer, but a "discussion partner". 

Prospects for the development of artificial intelligence in the teaching of foreign languages. The integration of 

artificial intelligence in education continues to develop, and in the coming years we can expect the emergence of 

new opportunities and tools that will significantly change the approach to education. In particular, in teaching 

foreign languages, AI will play an important role in creating individualized educational paths that allow each student 

to learn at his own pace and according to his interests. 

One of the key perspectives is the possibility of creating personalized educational trajectories. AI can analyze 

data about the student, including his successes, weaknesses and preferences, in order to suggest optimal tasks and 

approaches to learning. This allows students not only to receive individual recommendations on materials, but also to 

work with tasks that correspond to their level of language proficiency. 

Mobile applications for learning languages, such as Duolingo and Babbel, already use AI to adapt training 

courses. However, in the future, it is possible to expect the appearance of more complex systems that will take into 

account the behavior and preferences of the user, as well as provide a higher degree of interaction. Students will be 

able not only to study grammar and vocabulary, but also to practice conversational skills with AI-assistants that will 

be able to simulate a real conversational situation. 

Another important direction is the improvement of technologies for automatic assessment and providing 

feedback. Currently, systems like Grammarly or Write & Improve help students correct mistakes in written text. In 

the future, such systems will be developed and will be able to provide more accurate and multi-layered feedback, 

taking into account not only grammatical errors, but also stylistic and semantic aspects. 

AI can also be used to increase student motivation. In particular, game elements and personalized tasks can 

become an important tool for involving students in the learning process. Research shows that gamification using AI 

stimulates students during the learning process, increasing their interest and satisfaction. 

The future of language learning will be closely related to the integration of AI with other digital technologies, 

such as virtual and augmented reality (VR and AR). Virtual classrooms and interactive environments that use AI can 

become a full-fledged replacement for traditional teaching methods, providing deep language practice in real 

conditions, for example, with the help of simulations of live communication. 

In conclusion, AI is a powerful resource in the arsenal of a modern foreign language teacher. Its competent 

use can significantly improve the quality of teaching, provide an individual approach and make the learning process 

more interesting and effective. At the same time, it is necessary to take into account the methodological, ethical and 

technological aspects of the implementation of AI, develop digital literacy of teachers and form skills in students for 

the conscious use of digital tools. 

AI has a significant impact on the teaching of foreign languages, opening up new horizons for the 

development of the educational process. It makes learning more flexible, personalized and interactive. However, the 

key to effectiveness is not just the use of technologies, but their methodologically competent integration. The teacher 

remains the central figure - not as a transmitter of knowledge, but as a facilitator guiding the student in the world of 

digital opportunities. 
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MODERN TRENDS IN EDUCATION: 

ARTIFICIAL INTELLIGENCE, COMPUTATIONAL LINGUISTICS, AND DISTANCE LEARNING 

 

Abstract: This study examines the impact of Artificial Intelligence (AI), Computational Linguistics, and 

Distance Learning on modern education. AI-driven technologies enhance personalized learning, automate 

administrative tasks, and support intelligent tutoring systems. Computational linguistics facilitates language 

acquisition through speech recognition, translation software, and interactive platforms. Distance learning has 

transformed education by enabling accessibility and fostering global knowledge exchange. Despite these 

advancements, challenges such as maintaining student engagement and ensuring effective teacher-student interaction 

remain. The findings highlight the necessity of integrating these innovations while preserving core educational 

values for a balanced approach to learning. 

Keywords: "Artificial Intelligence in Education", "Computational Linguistics", "E-learning", "Distance 

Learning", "Educational Technologies". 

 

СОВРЕМЕННЫЕ ТЕНДЕНЦИИ В ОБРАЗОВАНИИ: ИСКУССТВЕННЫЙ ИНТЕЛЛЕКТ, 

КОМПЬЮТЕРНАЯ ЛИНГВИСТИКА И ДИСТАНЦИОННОЕ ОБУЧЕНИЕ 

 

Аннотация: В данной статье рассматривается влияние искусственного интеллекта (ИИ), 

вычислительной лингвистики и дистанционного обучения на современное образование. Технологии, 

основанные на ИИ, способствуют персонализации обучения, автоматизации административных задач и 

внедрению интеллектуальных систем наставничества. Вычислительная лингвистика играет важную роль в 

изучении языков, обеспечивая распознавание речи, перевод и интерактивные платформы. Дистанционное 

обучение стало неотъемлемой частью образовательного процесса, обеспечивая доступность и способствуя 

глобальному обмену знаниями. Однако, несмотря на эти достижения, остаются проблемы, связанные с 

вовлеченностью студентов и эффективным взаимодействием между преподавателем и учащимися. В 

исследовании подчеркивается важность интеграции данных инноваций при сохранении фундаментальных 

образовательных ценностей для обеспечения сбалансированного подхода к обучению. 

Ключевые слова: "Искусственный интеллект в образовании", "Вычислительная лингвистика", 

"Электронное обучение", "Дистанционное обучение", "Образовательные технологии". 

 

1. Introduction 

The educational landscape is experiencing a profound transformation due to technological advancements. 

Among the most influential innovations, Artificial Intelligence (AI), Computational Linguistics, and Distance 

Learning are redefining traditional learning methodologies. These trends enhance accessibility, efficiency, and 

engagement, offering new opportunities for students and educators. However, their integration requires addressing 

challenges related to interaction, inclusivity, and maintaining the human element in education. This article aims to 

analyze the current state of these innovations, their practical applications, and their potential future impact on the 

educational system worldwide. 

2. Artificial Intelligence in Education 

AI technologies are reshaping education by facilitating personalized learning, automating administrative 

processes, and offering intelligent tutoring systems. Machine learning algorithms analyze students’ progress and 

adapt content to individual needs, improving learning efficiency. AI-driven chatbots and virtual assistants provide 

real-time responses, making education more accessible. Additionally, AI supports teachers by reducing repetitive 

tasks, such as grading, allowing them to focus on pedagogical creativity and student engagement [1]. 

One of the key benefits of AI in education is its ability to create adaptive learning environments. AI-powered 

platforms can tailor educational content to match the learning pace and style of each student, ensuring more effective 

knowledge acquisition. For instance, platforms such as Duolingo and Coursera use AI-driven models to provide 

feedback and optimize course structures based on user behavior [4]. 

Furthermore, AI-driven data analytics help educational institutions assess student performance on a broader 

scale. Schools and universities utilize predictive analytics to identify at-risk students and provide timely 

interventions. AI-based recommendation systems assist students in selecting suitable courses and career paths, 

enhancing the overall learning experience. 

mailto:amangeldi.zhanel@nsagk.org


629 

However, there are concerns about AI replacing human educators. While AI can assist in delivering content, it 

lacks the emotional intelligence and critical thinking abilities that teachers provide. Furthermore, AI-based 

assessments may reinforce biases if not carefully designed. The challenge lies in finding the right balance between 

AI-driven automation and human-led instruction. Ethical considerations, such as data privacy and algorithmic 

transparency, also require attention to ensure responsible AI integration in education. 

3. Computational Linguistics and Language Learning 

Computational linguistics, an interdisciplinary field merging language studies and computer science, plays a 

crucial role in modern education. It drives advancements in translation software, speech recognition, and interactive 

learning platforms. These technologies aid language learners by offering instant feedback and personalized 

recommendations, thereby improving pronunciation, grammar, and overall language proficiency. Moreover, 

computational linguistics enhances communication in multilingual classrooms, fostering inclusivity and equal 

educational opportunities [2]. 

Recent advancements in natural language processing (NLP) have significantly improved automated 

translation tools such as Google Translate and DeepL. These tools have made cross-cultural communication easier 

and facilitated access to information in different languages. Additionally, AI-powered chatbots enable learners to 

practice conversations in real time, helping to bridge language barriers in international education. 

In language learning applications, NLP-based speech recognition tools assess pronunciation and fluency, 

offering learners targeted feedback. Programs like Rosetta Stone and Babbel utilize AI to create immersive language-

learning experiences, adapting lessons to the user's progress and difficulties. Furthermore, AI-driven linguistic analysis 

aids in detecting grammatical errors, plagiarism, and stylistic inconsistencies in academic writing [5]. 

However, computational linguistics also presents challenges. Despite continuous improvements, translation 

software still struggles with context-specific phrases and idiomatic expressions. Furthermore, excessive reliance on 

automated tools may reduce learners' ability to develop deep linguistic skills. Teachers and students must use these 

technologies as complementary tools rather than complete substitutes for traditional learning methods. 

4. Distance Learning - The New Educational Reality 

The rise of digital technology has positioned distance learning as a fundamental aspect of modern education. 

Online courses, virtual classrooms, and e-learning platforms enable students to access quality education regardless of 

geographical barriers. Distance learning is particularly beneficial for individuals with professional or personal 

constraints that prevent attendance in traditional classrooms. Furthermore, it promotes global collaboration by 

connecting learners with experts worldwide. However, the lack of direct teacher-student interaction and the necessity 

for self-discipline present significant challenges that require innovative solutions [3]. 

During the COVID-19 pandemic, distance learning became a necessity rather than an option. Institutions 

worldwide adopted online learning platforms such as Zoom, Microsoft Teams, and Moodle. While these platforms 

ensured continuity in education, they also highlighted challenges such as digital inequality. Not all students have 

equal access to high-speed internet and digital devices, which creates a significant learning gap. 

Another critical issue is the effectiveness of online assessments. Unlike traditional exams, online assessments 

may be prone to dishonesty, requiring the implementation of proctoring software. However, this raises ethical 

concerns regarding privacy and surveillance in digital education. Additionally, students often experience digital 

fatigue, which can impact motivation and engagement levels. 

To enhance the quality of distance learning, educators are incorporating interactive elements such as 

gamification, virtual simulations, and AI-driven learning assistants. Blended learning models, which combine online 

and face-to-face instruction, provide a balanced approach that leverages the benefits of digital tools while preserving 

traditional classroom dynamics. 

5. Conclusion 

The integration of Artificial Intelligence, Computational Linguistics, and Distance Learning is reshaping 

education, making it more flexible, inclusive, and personalized. As these technologies continue to evolve, their 

potential to enhance learning experiences will expand further. However, maintaining a balance between 

technological advancements and traditional educational values is crucial to ensure a holistic approach to learning. 

Addressing challenges such as engagement, interaction, and accessibility will be essential in maximizing the benefits 

of these innovations while preserving the core principles of education. Furthermore, ethical considerations and 

policies must be developed to prevent biases in AI, bridge the digital divide, and ensure equitable access to 

technology-driven education. 
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ПОДКАСТ ТЕХНОЛОГИЯСЫНЫҢ ОҚУ ҮДЕРІСІНДЕГІ ҚОЛДАНЫЛУЫ 

 

Түйін: Бұл мақалада подкаст технологиясының оқу үдерісіндегі рөлі мен шет тілін меңгерудегі 

тиімділігі қарастырылады. Подкасттар тыңдалым, айтылым және лексикалық дағдыларды дамыту құралы 

ретінде ғана емес, сонымен қатар студенттердің танымдық қызығушылығын арттырып, тілді аутентті ортада 

меңгеруге жағдай жасайтын инновациялық ресурс ретінде сипатталады. Зерттеу барысында подкасттардың 

білім алушылардың өз бетінше жұмыс істеу дағдыларын жетілдіруге, шет тілдік коммуникативтік 

құзыреттілікті дамытуға ықпал ететіндігі талданады. Сонымен қатар, подкасттарды білім беру үдерісіне 

енгізудің артықшылықтары мен әдістемелік ерекшеліктері қарастырылады. 

Тірек сөздер: подкасттар, лингвомәдени құзіреттілік ,шетел тілі мұғалімдерін даярлау 

,мәдениетаралық коммуникация , аутенттік материалдар. 

 

UDC  378.124.8 

Amantayeva A.A. 

Master's student 

«7M01701-Training of Foreign Language Teachers» 

Ablaikhan Kaz UIRandWL, Almaty, Kazakhstan 

e-mail: ainelinaamantaeva@gmail.com   

Kurkimbayeva A.M., 

PhD, Associate Professor 

Ablaik han Kaz UIRandWL, Almaty, Kazakhstan 

e-mail: aizhankurkim555@gmail.com 

 

THE USE OF PODCAST TECHNOLOGY IN THE LEARNING PROCESS 

 

Abstract: This article examines the role of podcast technology in the learning process and its effectiveness in 

acquiring a foreign language. Podcasts are described not only as tools for developing listening, speaking and lexical 

skills but also as an innovative resource that enhances students' cognitive interest and provides an opportunity to 

learn the language in an authentic environment. The research analyzes how podcasts contribute to improving 

learners' self-directed learning skills and developing foreign language communicative competence. Additionally, the 

advantages and methodological features of integrating podcasts into the educational process are discussed. 

Keywords: podcasts, linguocultural competence, foreign language teacher training, intercultural 

communication, authentic materials. 
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ИСПОЛЬЗОВАНИЕ ПОДКАСТ-ТЕХНОЛОГИИ В ОБРАЗОВАТЕЛЬНОМ ПРОЦЕССЕ 

 

Аннотация: В данной статье рассматривается роль подкаст-технологии в образовательном процессе и 

её эффективность при освоении иностранного языка. Подкасты описываются не только как инструменты для 

развития навыков аудирования, говорения и лексики, но и как инновационный ресурс, который повышает 

познавательный интерес студентов и предоставляет возможность изучать язык в аутентичной среде. В 
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исследовании анализируется, как подкасты способствуют развитию навыков самостоятельной работы 

обучающихся и формированию коммуникативной компетенции на иностранном языке. Также 

рассматриваются преимущества и методологические особенности интеграции подкастов в образовательный 

процесс. 

Ключевые слова: подкасты, лингвокультурная компетенция, подготовка преподавателей 

иностранных языков, межкультурная коммуникация, аутентичные материалы. 

 

Қазіргі заманда шетел тілін оқытудағы әдіс-тәсілдер қарқынды түрде дамып, жаңа технологиялар білім 

беру процесіне белсенді енгізілуде. Соның ішінде подкасттар – тіл үйренушілердің тыңдау, түсіну, 

мәдениетаралық коммуникация , шет тілі дағдыларын дамытуда маңызды құралдардың біріне айналды. 

Лингвомәдени құзіреттілік тек тілдік біліммен шектелмей, басқа мәдениеттерді түсіну, олармен өзара 

әрекеттесу қабілетін қамтиды. Бұл шетел тілін меңгерудің ажырамас бөлігі болғандықтан, болашақ 

мұғалімдерге тек грамматикалық және лексикалық білім емес, сонымен қатар сол тілде сөйлейтін 

халықтардың мәдени ерекшеліктерін де игеру қажет. Подкасттар арқылы түрлі аутенттік тілдік 

материалдарды тыңдау, оларды талдау және білім беру процесінде пайдалану шетел тілі мұғалімдерін 

даярлауда маңызды рөлге ие. Болашақ шетел тілі мұғалімдері үшін подкасттар лингвомәдени құзіреттілікті 

қалыптастырудың тиімді әдісі ретінде танылуда. Подкасттарды оқу процесінде қолданудың 

артықшылықтары және мәдениетаралық қарым-қатынасты қалыптастырудағы маңызы мен практикалық 

қолданыс тәсілдері қарастырамыз.  

Қазіргі таңда көптілді оқыту жан-жақты ақпарат алуға, заманауи интернет ресурстарына қол жеткізуге 

және бағдарламаның аясын кеңейтуге мүмкіндік береді. Сонымен қатар, қоғамның жедел  жаһандануы 

қазіргі заманда  болашақ шет тілі мұғалімдерінен ақпараттық технологияларды еркін меңгеруі мен қатар 

мәдениетаралық қарым-қатынасты жүзеге асыра алуын  қалыптасуын талап етеді. 

С. С. Құнанбаева құзіреттілікті «біліктілік көрсеткіштерінің мобильді жүйесі» ретінде қарастырады, ол 

маманның кәсіби біліктілік моделінде көрініс табады. Ғалым құзіреттілікті белгілі бір даярлық кезеңінен 

кейін маманның құзіреті ретінде байқалатын категория деп анықтайды [1]. 

Шетел тілін оқытуда мұғалімдер жаңа жағдайларға бейімделуге, жаңа талаптарға жауап беруге және 

интернет-ресурстарды негізгі құралдардың бірі ретінде пайдаланады. Бұл өз кезегінде олардың 

инновациялық білім беру технологияларын енгізуге бағытталған әрекеттерін күшейтеді. Бұл технологиялар 

студенттердің шетел тілі білімін жетілдіруіне мүмкіндік береді. Осындай инновациялық технологиялардың 

бірі – подкастинг, ол лингвомәдени құзіреттілікті дамытуға ықпал етеді.  

Подкаст – интернет желісінде автоматты түрде жүктеуге қолжетімді электрондық форматтағы 

дыбыстық бағдарлама [2]. Көп жағдайда подкаст ұғымы интернетте жүктеу және көру үшін 

орналастырылған бейнебағдарламаларды қамтыса да, қазіргі таңда бұл формат «бейнеблог» деп аталады, ал 

«подкаст» термині негізінен аудиофайлдарға қатысты қолданылады. 

П.В. Сысоевтің пайымдауынша, подкаст – бұл интернет кеңістігінде қолжетімді болып, кез келген 

қолданушының жасауына және пайдалануына мүмкіндік беретін дыбыстық немесе бейнематериалдар 

жиынтығы [3]. 

Ал, J. Rigglesworth ақпараттық оқытуды зерттеу барысында шетел тілі мұғалімдері заманауи 

ақпараттық құрылғылар мен қосымшаларды тіл оқыту үдерісіне ықпалдастыра отырып, студенттерге 

қосымша білім алу мүмкіндіктерін ұсынатынын және бұл шет тілін меңгеру тиімділігін арттыруға ықпал 

ететінін атап көрсетеді. Оның зерттеу нәтижелеріне сәйкес, студенттердің 50%-дан астамы смартфондарды 

виртуалды тілдік орта қалыптастыру құралы ретінде пайдалануға дайын екенін көрсеткен [4]. 

Подкасттардың әлеуметтік функциялары бірқатар өзіндік ерекшеліктерімен сипатталады, мысалы:  

✓ Пайдаланушыларға интернет платформаларында өздерінің аудио және бейнежазбаларын 

жариялау мүмкіндігі беріледі; 

✓ Әрбір подкаст жасаушы арнайы жеке парақшаға ие болып, бұл өз кезегінде мазмұнды жүйелі 

түрде талдауға мүмкіндік туғызады; 

✓ Қолданушылар жеке парақшалары арқылы микроблогтар немесе веб-форумдар негізінде 

подкаст мазмұнын талқылауға қатыса алады; 

✓ Подкаст авторлары өздерінің парақшаларын қалыптастырып, қажетті өзгерістер енгізе алады; 

✓ Ақпарат алмасу хронологиялық тәртіпте жүргізіліп, блогтар мен форумдардағы жазбалар тәрізді 

реттеледі; 

✓ Кез келген қолданушы серверде орналастырылған подкасттарды ешқандай шектеусіз тыңдап, 

көре алады. 

✓ Аудиофайлдарды жеке компьютерге, смартфонға, жүктеп алып, кез келген уақытта тыңдай 

алады; 

✓ Интернет желісіне қосылған құрылғы арқылы файлдарды жүктеместен, онлайн тыңдау 

мүмкіндігі бар; 

✓ Телефондағы қосымшалар арқылы онлайн немесе оффлайн түрде тыңдап, тапсырмаларды 

орындай алады.  



632 

Аутенттік подкаст платформалары тіл үйренушілер үшін ақпарат таратудың жаңа баламалы әдісі 

ретінде дамып келеді. Подкасттар, әсіресе, шет тілін оқытуда маңызды рөл атқарады, өйткені тыңдау арқылы 

меңгеру процесін жеңілдетеді. Мұғалімдер мен студенттер өздерінің қажеттіліктеріне сай келетін және оқу 

үдерісіне тиімді ықпал ететін аутенттік білім беру материалдарын еркін пайдалана алады. 

Тіл үйренушілерге арналған арнайы веб-платформаларда пайдаланушылар туралы қысқаша ақпарат 

беріледі: жасы, тұрғылықты жері, білімі, тілдік деңгейі. Сонымен қатар, бұл ресурстар студенттерге арнайы 

бағдарламаның көмегімен өздерінің аудиофайлдарын жазып, оларды көпшілікке қолжетімді етуге мүмкіндік 

береді. Мұндай интерактивті тәсіл студенттердің шет тілін үйренуге деген қызығушылығын арттырып, 

олардың белсенділігін күшейтеді. 

Подкасттар шет тілін меңгеру барысында бірнеше негізгі мәдениетаралық коммуникацияға 

көмектесетін дағдыларды дамытуға ықпал етеді. Атап айтқанда, тыңдау арқылы тілдің фонетикалық, 

интонациялық ерекшеліктерін меңгеруге, ал өз подкастын жасау арқылы жазу және сөйлеу дағдыларын 

жетілдіруге мүмкіндік береді. Сонымен бірге, подкасттар мәдениаралық қарым-қатынас тәжірибесін 

қалыптастырып, студенттердің тілдік ортаны табиғи жағдайда сезінуіне жағдай жасайды.  

Әртүрлі платформаларда қолжетімді подкасттар болашақ шет тілі мұғалімдерінің тыңдалым 

дағдыларын дамытуға, лексикалық қорын кеңейтуге және шынайы тілдік ортаға бейімделуге ықпал етеді. 

Мысалы:  

BBC Learning English – аутентті ағылшын тілінде оқу материалдарын ұсынатын платформа. Оның 

негізгі артықшылықтарының бірі -  подкасттар ағылшын тілі ортасында дайындалып, үйренушілерге  сөйлеу 

үлгісін меңгеруге мүмкіндік береді. Сонымен қатар, жүйеленген оқу бағдарламасы арқылы грамматикалық 

құрылымдар, айтылым, лексика және тыңдау дағдыларын дамытуға арналған арнайы бөлімдер 

қарастырылған. Платформаның тағы бір маңызды артықшылығы – тегін болуы, себебі барлық материалдар 

тегін ұсынылып, әртүрлі деңгейдегі тіл үйренушілерге арналған. 

 
Сурет - 1.  BBC Learning English сайтының басты беті 

 
Сурет-2. BBC Learning English сайтындағы “6 Minute English” бөлімінің интерфейсі 

 

ESLPod – шетел тілін меңгеруге бағытталған платформалардың бірі. Ол тыңдаушыларға қарапайым 

және түсінікті мазмұндағы подкасттарды ұсынуымен ерекшеленеді. Бұл платформаның негізгі 
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артықшылықтарының бірі – қолжетімді тілдік құрылымдар мен баяу сөйлеу қарқыны.Подкасттар анық 

және түсінікті айтылатындықтан, pre-intermediate, intermediate деңгейіндегі тіл үйренушілер үшін жаңа 

лексикалық бірліктер мен грамматикалық құрылымдарды меңгеру үдерісі жеңілдейді.    Сонымен қатар, 

мазмұнның коммуникативтік бағыттылығы ерекше мәнге ие, себебі ұсынылатын диалогтар мен 

тақырыптар күнделікті қарым-қатынасқа негізделген, бұл өз кезегінде тілдік дағдыларды шынайы өмір 

жағдайларында қолдануға мүмкіндік береді. Бұдан бөлек, оқу процесін қолдаушы қосымша материалдар 

ұсынылады, атап айтқанда, транскрипттер мен сөздіктердің қолжетімділігі тыңдаушыларға тыңдалым 

барысында жаңа лексикалық бірліктерді тереңірек түсінуге және оларды тиімді меңгеруіне ықпал етеді. 

 
Сурет – 3.  ESLPod сайтындағы подкасттар мен тапсырмалар бөлімі 

 

TED Talks Podcasts – тыңдаушылардың тілдік және мәдени білімін кеңейтуге ықпал ететін танымдық 

платформа. Басты артықшылықтарының бірі – тақырыптық көптүрлілік, яғни ғылым, мәдениет, 

технология, психология және өзге де салалар бойынша мазмұнды материалдар ұсыну арқылы тіл 

үйренушілердің қызығушылығына сай білім алуына, сөздік құрын дамытуға мүмкіндік береді. Сонымен 

қатар, бұл платформа есту арқылы қабылдау дағдыларын жетілдіруге оң әсер етеді, себебі тыңдаушылар 

әртүрлі акценттер мен сөйлеу стильдерін меңгеру арқылы тыңдалым дағдыларын жетілдіреді. Бұдан бөлек, 

жалпы танымдық білімді кеңейтуге ықпал ететін маңызды құрал ретінде қарастырылады, өйткені 

подкасттар тек шет тілін меңгеруге ғана емес, сонымен қатар жаһандық мәселелер мен заманауи зерттеулер 

туралы ақпарат алуға мүмкіндік береді.  

 
Сурет 4 . TED Talks Podcasts — шетел тілін үйренушілерге арналған түрлі тақырыптағы подкасттарды 

ұсынатын сайт 

 

Подкасттар шетел тілін меңгеру үдерісінде тек тілдік дағдыларды дамытумен ғана шектелмей, 

тыңдаушыларға мәдени аспектілерді меңгеруге де мүмкіндік береді. Шет тіліндегі подкасттар көбінесе сол 

тілде сөйлейтін елдердің тұрмыс-тіршілігі, дәстүрлері мен мәдениеті туралы ақпараттарды қамтиды, бұл 

тыңдаушылардың тілдік және мәдени құзыреттілігін арттыруға септігін тигізеді. Сонымен қатар, подкасттар 

тыңдаушылардың мотивациясын арттырып, шетел тілін үйренуге деген қызығушылықты оятады, бұл өз 

кезегінде оқу үдерісін анағұрлым тиімді әрі тартымды етеді. 

J. Blackburn өз зерттеуінде подкасттардың тыңдау дағдыларын дамытудағы рөліне ерекше назар 

аударған [5]. Зерттеушінің пікірінше, подкасттар тыңдаушыларға аутентті материалдарды тыңдауға және 

сөйлеу дағдыларын жетілдіруге мүмкіндік береді. Ғалымның зерттеуінде тіл үйренушілердің подкаст 
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платформаларын қолдану арқылы шетел тілін меңгеру процесіндегі оң өзгерістер мен олардың оқу 

нәтижелеріндегі жоғары деңгейдегі жетістіктері айқын көрсетілген. Сондықтан подкасттарды қолдану шетел 

тілін үйренушілердің тілдік және мәдени құзыреттілігін дамытуда маңызды және тиімді құрал болып 

табылады. 

Қорытындылай келе, подкаст технологиясы шетел тілін меңгеру процесінде ұтымды құралдардың бірі. 

Ол тыңдалым және айтылым дағдыларын дамытумен қатар, лексикалық қорды байытуға және тілдік 

құзыреттілікті арттыруға ықпал етеді. Подкасттардың аутентті мазмұны, сондай-ақ тыңдаушыларға мәдени 

контекстті түсінуге мүмкіндік беруі, тіл үйрену үдерісін анағұрлым тиімді және қызықты етеді. Сонымен 

қатар, подкаст платформалары әртүрлі тақырыптар мен деңгейлерге сәйкес контент ұсынатындықтан, олар 

тіл үйренушілердің мотивациясын арттырып, оқу материалдарының қолжетімділігін қамтамасыз етеді. 

Академиялық зерттеулер мен тәжірибелердің нәтижелері көрсеткендей, подкасттарды тиімді қолдану шетел 

тілін меңгеру процесін барынша нәтижелі етеді, әрі тілдік және мәдени білімді кеңейтеді.  
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Abstract: This article examines the integration of Virtual Reality (VR) into English Language Teaching 

(ELT), emphasizing VR’s role as an augmentative tool rather than a complete replacement for traditional methods. It 

discusses how VR creates immersive, contextually rich environments for language learning, enhancing students’ 

engagement and understanding. The effectiveness of VR in education depends on educators adeptly integrating their 

teaching skills with VR technology. Additionally, the article addresses the methodological and infrastructural 

challenges of incorporating VR into ELT settings, while highlighting its transformative potential to meet the 

evolving demands of globalized, technology-enhanced education. 

Keywords: Virtual Reality (VR), English Language Teaching (ELT), immersive learning, communicative 

language teaching (CLT), experiential learning, intercultural communicative competence, hybrid learning models. 

Аңдатпа: Бұл мақала виртуалды шындықты (VR) ағылшын тілін оқытуға (ELT) енгізу қарастырылып, 

VR-дің дәстүрлі әдістерді толығымен алмастыру емес, күшейту құралы ретіндегі рөліне баса назар 

аударылады. Жүргізілген ақпараттық зерттеулер негізінде, VR тіл үйрену үшін иммерсивті, контекстік 

тұрғыдан бай орталарды қалай жасайтыны, студенттердің белсенділігі мен түсінігін арттыратыны 

талқыланады. Білім берудегі VR тиімділігі мұғалімдердің оқыту дағдыларын VR технологиясымен сауатты 

түрде біріктіруіне байланысты. Сонымен қатар, мақалада VR-ды ELT параметрлеріне енгізудің әдіснамалық 

және инфрақұрылымдық мәселелері қозғалып, сонымен бірге оның жаһанданған, технологиялары 

жетілдірілген білім берудің дамып жатқан талаптарын қанағаттандыру үшін оның трансформациялық 

әлеуеті көрсетіледі.  

Тірек сөздер: Виртуалды шындық (VR), ағылшын тілін оқыту (ELT), иммерсивті оқыту, 

коммуникативтік тілді оқыту (CLT), тәжірибелік оқыту, мәдениетаралық коммуникативті құзыреттілік, 

гибридті оқыту үлгілері. 
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Introduction 

n the evolving landscape of global education, the need for innovative, immersive, and cognitively engaging 

approaches to language learning is more critical than ever. This article explores how Virtual Reality (VR) can be 

used in English Language Teaching (ELT) to make learning more exciting, effective, and meaningful. The use of VR 

in ELT introduces a paradigm shift from traditional, textbook-centered instruction to dynamic, experiential learning. 

It allows learners to engage with language in simulated real-world scenarios which fosters deeper cognitive 

involvement and meaningful communicative practice. 

One of the primary advantages of VR-enhanced ELT is immersive digital environments that can support 

memory retention, language production, and intercultural understanding. The multisensory and interactive nature of 

VR allows students to internalize linguistic structures through direct experience, bridging the gap between theoretical 

knowledge and practical application.  

The need for this study stems from the growing awareness that conventional teaching models often fall short 

in preparing students for the demands of global communication. VR stands out as a promising educational tool since 

modern learners require tools that support not only linguistic fluency but also critical thinking and cultural 

awareness. In this context, the integration of VR into ELT represents both a pedagogical challenge and an 

opportunity. This article examines the innovations, cognitive dimensions, and practical implications of using VR in 

ELT, while addressing the challenges and envisioning the prospects of its broader adoption in educational practice. 

Literature Review 

Theoretical Foundations of VR in Language Education 

The incorporation of VR into ELT is rooted in several pedagogical theories. Constructivist learning theory by 

Piaget and Vygotsky, emphasizes the importance of learners actively constructing knowledge through experience. 

VR environments align closely with the constructivist approach, as described by Dalgarno and Lee in their 2010 

study, enabling learners to explore, interact, and construct meaning from realistic scenarios. In addition, the concept 

of experiential learning, introduced by Kolb in 1984, supports VR’s role in ELT by emphasizing the importance of 

learning through direct experience and reflection. These theoretical perspectives suggest that immersive VR 

environments offer unique advantages in facilitating second language acquisition (SLA). 

Studies exploring the practical application of VR in Education approaches have demonstrated promising 

results such as significantly increased student motivation and engagement in language learning contexts. According 

to Chen (2016), learners using VR tools exhibit higher levels of participation and interest compared to those in 

traditional classroom settings. VR’s gamified elements and interactive design contribute to a sense of presence and 

immersion, which are critical for sustained cognitive engagement (Makransky & Lilleholt, 2018). Berns, Palomo-

Duarte, and Dodero (2013) found that VR encourages active communication and lowers anxiety levels, especially in 

speaking tasks—an area often associated with learner hesitation. 

VR is not always viewed as a replacement for real-world experiences but as an augmentative tool, enriching 

conventional teaching approaches by generating unique environments challenging to replicate in conventional 

classrooms. However, the effectiveness of VR is not solely contingent on the technology but also on educators, who 

are tasked with adapting their traditional pedagogical techniques to leverage the opportunities of the virtual reality 

(cf. Cheng & Tsai, 2019; Di Natale et al.,2020; Vogt et al., 2021). 

One of the defining features of VR technology is its capability for multisensory engagement. Edgar Dale’s 

Cone of Experience model (Dale, 1969) suggests that individuals retain information more effectively when they 

actively experience and engage with it, compared to passively receiving data, such as through reading (Lee et al., 

2023). 

Pedagogical Innovations through VR in ELT 

Traditional ELT methods often rely on textbooks, scripted dialogues, and classroom-based role plays. These 

tools have educational value and have shaped our curriculum over the past decades; however, they may fall short in 

helping students apply language in authentic, spontaneous situations. In this case, VR fills this gap by simulating 

real-world environments where learners can navigate a variety of communicative tasks such as ordering food at a 

restaurant, asking for directions in a foreign city, or participating in a job interview, and all within a safe and 

controlled space. These experiences offer immediate feedback and allow for repeated practice, promoting fluency 

and confidence.  

Meta Quest (formerly Oculus Quest) is one of the leading platforms advancing VR in education. Its wireless, 

user-friendly design and growing library of immersive applications make it a practical tool for classroom and self-

guided learning. Several VR applications on Meta Quest are especially relevant to ELT: 

• ENGAGE: A virtual communication and collaboration platform where teachers can host live classes in 

custom 3D environments such as a British café, an airport, or a global conference setting. This gives students the 

chance to practice English in highly realistic contexts. 

• Mondly VR: Mondly is a leading language learning platform with over 80,000,000 learners 

worldwide. This VR based application is designed specifically for language learners. It immerses users in everyday 

conversations with virtual characters, helping them develop listening and speaking skills through natural dialogue 

and AI feedback. 
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• IMMERSE - Language Learning: A VR platform created for language learning that offers live, 

guided English lessons within social VR spaces. Teachers and learners interact in real-time using their avatars, 

engaging in themed activities that mirror real-life situations. 

For pedagogical success in VR lessons, it is essential that situations are crafted 

to ensure students strike an optimal balance between the challenges presented 

and their own skill sets. At this point, VR platforms can be customized to match individual learning styles, 

proficiency levels, and linguistic goals. For instance, learners with limited speaking confidence can begin with 

passive observation before engaging in active communication. The immersive capabilities of VR can effectively 

reduce the external distractions in conventional learning settings. Additionally, the flexible and interactive nature of 

VR allows learning materials like vocabulary and tasks to be adjusted to match each student’s skill level. This 

careful customization supports a balanced learning experience and maintains the important harmony between 

difficulty and ability. Similarly, differentiated content allows teachers to address to mixed-ability and mixed-level 

classrooms, thereby enhancing inclusivity in ELT. 

Through its interactive and dynamic nature, the virtual environment fosters cognitive engagement by 

encouraging learners to construct their own understanding of educational content, rather than simply absorbing 

information passively. This process supports active learning, where students engage in meaning-making based on 

their interactions within a simulated context. As previously noted, contextualized environments enhance cognitive 

engagement by activating spatial reasoning, a key aspect of cognitive processing. The variety of learning scenarios in 

VR lessons shifts students into cognitively active roles where they learn through direct experience. Much like our 

understanding of the physical world is shaped through embodied interaction, our cognitive perception of virtual 

environments is shaped through our digital avatars, which serve as extensions of our cognitive and physical presence 

in the virtual space.  

Conclusion 

The integration of Virtual Reality into English Language Teaching marks a significant shift in the way 

language education is conceptualized and delivered. Far beyond being a technological novelty, VR offers 

transformative pedagogical opportunities by fostering immersive, experiential, and cognitively engaging learning 

environments. Unlike traditional classroom tools, VR enables learners to interact with contextualized scenarios that 

mirror real-life communication, supporting the development of both linguistic skills and intercultural competence. 

Virtual Reality in ELT holds immense promise in redefining how languages are taught and learned. It enables a shift 

from textbook-bound instruction to immersive, learner-centered experiences that prepare students for authentic 

communication in an interconnected world. 
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Introduction 

Digitalization has reshaped nearly every sphere of life, with education being among the most affected. The 

COVID-19 pandemic accelerated the shift to distance learning, turning it from an optional learning format into a 

global necessity [1]. While online education had existed for decades, technological innovations—combined with 

necessity—transformed it into a mass-scale model. However, the rapid transition exposed numerous unresolved 

issues, from technological inequality to the quality of instruction. 

2. The Evolution of Distance Learning 

Distance education has existed since the late 19th century, originally using postal correspondence and later 

evolving through radio and television broadcasts. The rise of the Internet in the late 20th century brought about a 

radical transformation, enabling interactive, synchronous, and asynchronous learning environments. Learning 

Management Systems (LMS) like Moodle, Blackboard, and Canvas, along with video conferencing tools such as 

Zoom and Microsoft Teams, have become integral to virtual classrooms [2]. 

According to a report by Allen and Seaman, over 30% of college students in the U.S. were engaged in at least 

one online course as of 2017 [3]. The global e-learning market was valued at over $200 billion in 2020 and is 

projected to continue growing [4]. 

3. Opportunities in Digital Distance Education 

3.1. Accessibility and Flexibility 

Distance learning removes geographic and time constraints, allowing learners to access education regardless 

of their location, schedule, or personal responsibilities. It is especially beneficial for people with disabilities, 

caregivers, and working professionals [5]. 

3.2. Personalized Learning Paths 

Modern technologies enable adaptive learning experiences tailored to individual needs and learning styles. 

Artificial Intelligence (AI) and learning analytics are increasingly being used to provide customized feedback and 

learning trajectories [6]. 

3.3. Interactive and Multimedia Content 

Digital platforms offer diverse resources—videos, quizzes, simulations, forums—which foster student 

engagement and improve learning outcomes [7]. 

4. Key Challenges in Distance Learning 

4.1. Digital Divide 

A significant proportion of students worldwide still lack reliable access to the internet, up-to-date digital 

devices, or quiet learning spaces. In some regions, this digital inequality has led to major disruptions in education 

during the pandemic [8]. 

mailto:aiymbai238@gmail.com
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4.2. Motivation and Engagement 

Without the structure and social dynamics of a physical classroom, students often struggle to stay motivated. 

Technical issues, poor instructional design, and a lack of interactivity contribute to reduced engagement [9]. 

4.3. Educator Readiness 

Not all teachers are equipped with the digital competencies required to teach effectively online. Many 

instructors had to adapt quickly during the pandemic, often without adequate training or support [10]. 

4.4. Assessment and Academic Integrity 

Ensuring fair and effective assessment in digital environments remains challenging. Cheating, impersonation, 

and lack of supervision undermine trust in online evaluation methods [11]. 

5. Strategies for Improving Online Learning 

To address these issues, a systemic approach is needed: 

• Infrastructure Development: Governments and institutions must provide reliable internet access and 

digital devices to all students and educators [12]. 

• Faculty Development: Regular training in online pedagogy, tools, and instructional design is essential. 

• Interactive Course Design: Multimedia content, gamification, peer collaboration, and real-world projects 

can improve learner motivation. 

• Blended Learning Models: Combining online and in-person instruction offers flexibility while maintaining 

human interaction. 

• Support Services: Academic advising, mental health support, and technical help desks should be integrated 

into digital learning platforms. 

6. Future Prospects 

The future of distance learning lies in further integrating technologies such as AI, Virtual Reality (VR), and 

Augmented Reality (AR) to create immersive and effective learning experiences [13]. Hybrid models will become 

standard in both higher education and professional training, making lifelong learning more accessible and practical. 

 Conclusion 

Distance learning in the digital age offers transformative potential but also presents numerous challenges. By 

investing in infrastructure, training, and pedagogical innovation, educational systems can make online learning 

equitable, engaging, and effective. As technology continues to evolve, the success of distance learning will depend 

on how well we adapt teaching strategies and policies to meet the needs of all learners. 
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Аннотация: Статья посвящена исследованию применения искусственного интеллекта (ИИ) в 

обучении синхронных переводчиков с акцентом на трудности устного перевода и возможность применения 

технологий для их преодоления. Рассматриваются современные технологии, такие как системы 

распознавания речи, машинный перевод и адаптивные обучающие платформы, которые могут значительно 

улучшить процесс подготовки специалистов. В статье анализируются как преимущества, так и ограничения 

использования ИИ в подготовке синхронных переводчиков, а также его влияние на будущее данной 

профессии. 
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Abstract: The article is devoted to the study of the use of artificial intelligence (AI) in teaching simultaneous 

interpreters, with an emphasis on the difficulties of interpretation and the possibility of using technology to 

overcome them. Modern technologies such as speech recognition systems, machine translation, and adaptive 

learning platforms are considered, which can significantly improve the training process. The article analyzes both the 

advantages and limitations of using AI in the training of simultaneous interpreters, as well as its impact on the future 

of this profession. 

Keywords: artificial intelligence, simultaneous translation, translator training, speech recognition technology, 

adaptive learning. 

 

Введение. Актуальность темы обусловлена растущей ролью синхронного перевода в 

глобализированном мире, где его точность и скорость становятся критически важными в различных сферах, 

в частности международной дипломатии. Внедрение искусственного интеллекта в процесс подготовки 

переводчиков данного направления открывает новые возможности для улучшения качества обучения, 

сокращения времени тренингов и повышения эффективности работы специалистов в условиях постоянного 

технологического прогресса. 

Целью данной статьи является исследование применения искусственного интеллекта в процессе 

подготовки синхронных переводчиков, а также выявление его потенциала для повышения качества обучения 

и улучшения профессиональных навыков в условиях глобализации и технологического прогресса.  

Задачи исследования сводятся к следующему: рассмотреть основные трудности, с которыми 

сталкиваются синхронные переводчики, и определить, как эти проблемы могут быть решены с помощью 

технологий искусственного интеллекта; проанализировать существующие технологии ИИ, такие как 

системы распознавания речи и машинного перевода, и их применение в обучении синхронных 

переводчиков; оценить преимущества и ограничения использования искусственного интеллекта в обучении 

переводчиков, а также его влияние на развитие профессии в будущем. 

Обсуждение. Существует несколько видов синхронного перевода, каждый из которых имеет свои 

особенности и применяется в различных ситуациях. Вот основные из них: 1) синхронный перевод с 

использованием кабины; 2) шепотный перевод или шушотаж; 3) синхронный перевод с открытым 

микрофоном; 4) мобильный синхронный перевод; 5) синхронный перевод с использованием технологий 

искусственного интеллекта [1, с. 4-5].  

С развитием ИИ и нейросетевых технологий синхронный перевод с использованием машинного 

перевода становится всё более актуальным. Эти системы позволяют переводить речь с минимальной 

задержкой, хотя на данный момент технологии всё ещё находятся на стадии совершенствования и не могут 

заменить полностью работу человека. В условиях глобализации роль устного перевода становится особенно 

важной, так как международные переговоры, конференции и встречи требуют быстрого и точного перевода, 

позволяющего избежать недопонимания и поддерживать эффективное сотрудничество. 

Синхронный перевод является одной из самых сложных форм устного перевода, так как требует от 

переводчика умения мгновенно обрабатывать информацию и переводить ее на другой язык в режиме 

реального времени. Для этого необходимо одновременно слушать, воспринимать, анализировать и 

переводить речь, что представляет собой большую когнитивную нагрузку. Синхронный перевод также 

включает работу с техническими средствами − наушниками, микрофонами, пультом управления − и требует 

высокой концентрации внимания. Один из важнейших аспектов синхронного перевода − это скорость. 
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Переводчик должен работать в рамках ограниченного времени, обеспечивая точность и полноту перевода, 

что делает эту работу особенно требовательной и напряженной. Также синхронный перевод требует 

хорошей подготовки в области специализированных знаний, поскольку переводчик должен быстро 

реагировать на технические термины, сленг, акценты и культурные различия [2, с. 24-25].  

Искусственный интеллект является одной из самых передовых и многообещающих технологий 

современности, оказывающий влияние на различные сферы жизни, включая образование и профессиональные 

практики. В сфере образования ИИ предоставляет новые возможности для адаптивного обучения, улучшения 

качества подготовки и индивидуализированного подхода. Алгоритмы машинного обучения и нейросети могут 

анализировать данные об успеваемости студентов, создавать персонализированные учебные материалы и 

тренировки, а также автоматизировать процессы оценки знаний. В профессиональной сфере ИИ помогает ускорить 

процессы, улучшить качество работы и повысить продуктивность. В области перевода, например, ИИ уже активно 

используется для автоматического перевода текстов и речи, а также для создания вспомогательных систем, 

поддерживающих переводчиков. Таким образом, искусственный интеллект имеет огромный потенциал для 

улучшения профессиональных навыков и оптимизации рабочих процессов [3, с. 69-70]. 

Как искусственный интеллект может помочь в преодолении трудностей синхронного перевода? 

Сегодня существуют автоматизированные системы распознавания речи, такие как, например, Speech-to-

Text, которые позволяют переводчику тренироваться в реальном времени, получая текстовую версию речи 

для последующего перевода. Это помогает развить навыки восприятия речи на слух, одновременно 

минимизируя нагрузку на слуховой канал, что даёт возможность лучше сосредоточиться на самом переводе. 

В процессе тренировки ИИ может улучшать точность распознавания речи, учитывая акценты, диалекты и 

специфические термины, что позволяет подготовить переводчиков к разнообразным речевым ситуациям. 

Использование таких систем также может быть полезным для развития навыков адаптации к быстро 

меняющемуся потоку речи и улучшению точности перевода. 

Нейросетевые модели машинного перевода, такие как Google Translate или DeepL, могут значительно 

поддерживать переводчиков на тренировочных этапах, обеспечивая быстрые переводы в процессе работы. 

Эти технологии могут быть использованы для перевода сложных терминов, фраз или выражений, которые 

переводчик может не знать или не успеть обработать в реальном времени. Машинный перевод помогает 

сэкономить время, предоставляя быстрые предложения для перевода, что особенно полезно на 

тренировочных сессиях, когда переводчик имеет возможность сверяться с результатами машинного 

перевода для улучшения своей практики. Несмотря на это, важно помнить, что такие системы всё ещё не 

заменяют полностью человеческого переводчика, но могут быть полезным дополнением [4, с. 51]. 

Современные речевые и языковые модели ИИ (например, модели, построенные на основе 

нейросетей) могут создавать адаптивные обучающие системы для тренировки синхронных переводчиков. 

Эти системы способны учитывать уровень знаний переводчика, темп речи, специфики текста, а также другие 

параметры, такие как жанр речи, область специализации и т. д. Системы ИИ могут регулировать сложность 

материала, подстраиваясь под прогресс учащегося, и помогать развивать навыки перевода в реальных 

условиях. Такие технологии могут быть использованы для создания тренажеров, которые имитируют 

настоящие условия работы, давая переводчикам возможность практиковать свою работу с учетом различных 

вариаций темпа речи, акцентов и профессиональной лексики [5, с. 18]. 

Системы обратной связи на базе ИИ умеют анализировать ошибки, допущенные переводчиком, и 

давать конструктивную обратную связь для улучшения качества перевода. Например, системы обратной 

связи могут оценивать точность перевода, выявлять ошибочные фразы или неоправданные упрощения и 

предлагать возможные улучшения. Это важно для повышения уровня владения языковыми нюансами, 

такими как использование идиоматических выражений, фразеологизмов или культуры речи. Такие системы 

могут работать как своего рода "наставники", предоставляя персонализированные рекомендации по 

улучшению перевода. Это позволяет переводчикам быстрее осваивать трудные моменты и избегать 

типичных ошибок, улучшая качество своей работы [6, с. 21]. 

В индивидуальном обучении помогут адаптивные системы, созданные на базе ИИ, которые 

способны создать персонализированные учебные программы для студентов и практикующих переводчиков, 

что способствует более эффективному обучению. Система может учитывать текущий уровень знаний, 

слабые места и предпочтения учащегося, а затем подбирать соответствующие материалы и упражнения. 

Индивидуализированный подход позволяет переводчикам работать с теми аспектами перевода, которые они 

наиболее слабо осваивают, и совершенствовать навыки в нужной области. Такой подход улучшает качество 

обучения, делает его более гибким и доступным для студентов с разным уровнем подготовки, а также 

позволяет глубже погружаться в специфические области перевода [7, с. 1-6]. 

Использование искусственного интеллекта в обучении синхронных переводчиков открывает новые 

горизонты в подготовке специалистов, значительно повышая качество обучения и предоставляя 

возможности для более быстрой и точной работы в условиях реального времени. Говоря о роли ИИ в 

тренировке устных переводчиков следует рассмотреть существующие технологии и методы, например, 

такие, как виртуальные ассистенты и чат-боты, использующие искусственный интеллект. Они становятся 

всё более популярными инструментами, поскольку могут имитировать реальные разговорные ситуации, 

обеспечивая переводчиков практическими упражнениями, такими как переводы диалогов или интервью. 
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Такие платформы, как Rosetta Stone или iTranslate могут предложить пользователям возможность 

тренироваться с виртуальными собеседниками, которые автоматически подстраиваются под уровень знаний 

пользователя, темп речи и стилистические предпочтения. Это позволяет переводчикам улучшать свои 

навыки в разнообразных контекстах, а также повышать уверенность в их способности работать с реальными 

задачами. Виртуальные ассистенты могут также работать с голосовыми командами, что помогает улучшать 

навыки синхронного перевода в условиях диалогов и общения с различными акцентами и темпами речи [8, с. 

201-204]. 

Еще одна технология, возможная для применения, является технология симуляции реальных ситуаций 

перевода. Искусственный интеллект активно используется для создания симуляторов реальных 

переводческих ситуаций, что позволяет переводчикам тренироваться в условиях, максимально 

приближенных к реальности. Эти симуляторы могут включать различные сценарии: от международных 

переговоров до деловых встреч, научных конференций или пресс-конференций, где переводчик должен 

работать с быстро меняющимся потоком речи. Например, с помощью ИИ можно разработать платформы, 

которые генерируют аудиофайлы с речью в реальном времени, с различными акцентами, темпами и 

лексикой, что помогает тренировать переводчиков в различных условиях. Такие симуляторы могут 

адаптироваться к уровню подготовки пользователя, предоставляя обратную связь и повышая сложность 

задач по мере развития навыков. Эти технологии дают возможность студентам и профессиональным 

переводчикам практиковаться в реальных условиях, не имея необходимости в физическом присутствии на 

мероприятиях, что значительно ускоряет процесс обучения [9, с. 1258-1264]. 

Также одним из важнейших направлений, где ИИ может сыграть значительную роль, является 

автоматическая оценка качества перевода. Системы на базе ИИ могут анализировать переводы, сравнивая их 

с эталонными вариантами и оценивая точность, стиль и использование правильных терминов. Примеры 

таких систем включают Google Translate и DeepL, о которых говорилось выше, и которые используют 

нейросетевые технологии для оценки и корректировки перевода. Эти системы могут выявить ошибки, такие 

как несоответствие грамматики, неправильное использование идиом или недостаточную точность перевода. 

Для тренировки переводчиков такие платформы предоставляют мгновенную обратную связь, что помогает 

улучшить их навыки и повышать качество перевода. Также ИИ может оценивать скорость работы 

переводчика, его способность адаптироваться к различным темпам речи и точность перевода в стрессовых 

ситуациях, предоставляя студентам или практикующим переводчикам подробные отчеты о том, какие 

аспекты их работы требуют улучшения [10, с. 152-160]. 

Использование искусственного интеллекта в обучении устных переводчиков предоставляет 

значительные возможности для улучшения качества подготовки. Виртуальные ассистенты и симуляторы 

помогают тренировать навыки в условиях, приближенных к реальным, а автоматическая оценка качества 

переводов позволяет мгновенно анализировать работу и выявлять области для улучшения. Эти технологии 

не только ускоряют процесс обучения, но и повышают точность, эффективность и уверенность переводчиков 

в их профессиональных навыках.  

Рассмотрим преимущества использования ИИ в обучении синхронных переводчиков. Использование 

ИИ позволяет значительно ускорить процесс обучения синхронных переводчиков. ИИ-услуги, такие как 

автоматические симуляторы и платформы для тренировки, предоставляют возможность студентам и 

практикующим переводчикам регулярно тренироваться, получая мгновенную обратную связь. Такой подход 

значительно увеличивает количество практических занятий, что способствует лучшему освоению навыков и 

быстрому совершенствованию. Программы на базе ИИ могут создавать адаптивные учебные материалы, 

подстраиваясь под индивидуальные особенности обучения, что позволяет максимально эффективно 

использовать время на тренировки. ИИ также позволяет создавать масштабируемые и доступные 

образовательные инструменты, что расширяет возможности обучения для большего числа студентов по 

всему миру. Платформы на базе ИИ, такие как онлайн-курсы и приложения для тренировки перевода, 

позволяют обучаться без привязки к географическому положению или времени. Это открывает возможности 

для людей с разным уровнем подготовки и из разных уголков мира, что способствует увеличению 

доступности профессионального обучения и улучшению качества подготовки переводчиков на глобальном 

уровне [11, с. 426-432]. 

Синхронный перевод − это процесс, требующий высокой концентрации и многозадачности, что 

создает значительную когнитивную нагрузку. ИИ помогает снять часть этой нагрузки, предоставляя 

переводчику дополнительные инструменты, такие как системы распознавания речи, автоматические 

подсказки для перевода сложных терминов или фраз, а также анализ и коррекцию ошибок в реальном 

времени. Это помогает переводчику сосредоточиться на основной задаче − качественном переводе, повышая 

точность и скорость работы, особенно в стрессовых условиях реального времени. ИИ может работать с 

огромным количеством данных, включая реальные примеры текста и речи. Это позволяет создать более 

точные и разнообразные тренажеры для синхронных переводчиков, которые моделируют реальные сценарии 

перевода. Обучение с использованием реальных примеров помогает переводчикам лучше подготовиться к 

сложным задачам, улучшая их навыки в контексте перевода профессиональных, технических и культурных 

текстов. ИИ также может анализировать большие объемы переводных данных и выделять закономерности, 
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что помогает в тренировки переводчиков для работы с различными акцентами, лексикой и стилями [12, с. 

23]. 

В то же время существует ряд трудностей в применении ИИ в подготовке синхронных переводчиков. 

Хотя ИИ значительно продвинулся в области перевода, он всё ещё сталкивается с техническими 

ограничениями, особенно когда речь идет о переводах в реальном времени. Проблемы могут возникать при 

работе с нестандартными акцентами, диалектами или специфической профессиональной лексикой. ИИ пока 

не всегда способен точно интерпретировать такие элементы речи, что приводит к ошибкам или 

недостаточной точности перевода. Также сложность представляют ситуации, когда речь идет о 

многозначных или контекстуально зависящих словах.  

ИИ может не всегда точно воспринимать культурные нюансы, эмоциональную окраску речи или 

контекст, в котором происходит коммуникация. Например, некоторые фразы или выражения могут иметь 

различные значения в зависимости от культурных или социально-психологических факторов. ИИ, как 

правило, основывается на алгоритмах, которые могут игнорировать эти аспекты, что приводит к 

недопониманиям или искаженному переводу, особенно в чувствительных ситуациях. Более того, чрезмерная 

зависимость от ИИ может привести к ослаблению навыков перевода у специалистов. Переводчики могут 

начать полагаться на автоматизированные системы и меньше развивать свои собственные способности к 

анализу и интерпретации. Это может повлиять на качество перевода в ситуациях, где необходимо 

использовать человеческий опыт, интуицию и глубокое понимание контекста, особенно в нестандартных или 

сложных ситуациях [13, с. 170-172].  

Языки и культурные контексты изменяются со временем, и для ИИ необходимо регулярно обновлять 

модели и алгоритмы, чтобы оставаться актуальными. Это может быть сложной задачей, поскольку такие 

изменения происходят постоянно, и ИИ может не всегда успевать за этими изменениями. Например, 

появление новых сленговых выражений или терминов в специализированных областях  требует постоянной 

адаптации моделей ИИ, чтобы гарантировать точность перевода. 

В будущем ИИ, вероятно, станет неотъемлемой частью подготовки синхронных переводчиков. Новые 

технологии, такие как глубокое обучение и нейросети, будут способны анализировать более сложные 

языковые структуры и контексты, улучшая точность и естественность перевода. ИИ также будет активно 

работать в сфере преподавания, создавая персонализированные учебные материалы и тренировки, что 

приведет к более быстрому и эффективному обучению переводчиков. В будущем будет наблюдаться 

переход к гибридным моделям обучения, где ИИ и традиционные методы будут сочетаться, обеспечивая 

оптимальные результаты. Технологии ИИ смогут дополнить традиционное обучение, предоставляя 

студентам возможности для практики и анализа реальных ситуаций перевода, а также ускоряя процесс 

обратной связи и адаптации. Такой подход будет сочетать лучшие качества обоих методов, создавая более 

гибкую и эффективную систему подготовки переводчиков. 

Также в будущем ИИ будет оказывать значительное влияние на рынок переводческих услуг. 

Возможно, ИИ поможет снизить потребность в большом количестве профессиональных переводчиков для 

выполнения рутинных задач, таких как переводы текстов и стандартных переговоров, однако роль человека 

в синхронном переводе останется незаменимой в сложных, специализированных и культурно 

чувствительных ситуациях. ИИ, скорее всего, будет использоваться как инструмент, который будет 

поддерживать и усиливать работу переводчиков, а не заменять их полностью [14, с. 1-21]. 

Заключение. Внедрение ИИ в процесс обучения синхронных переводчиков открывает новые 

возможности для ускоренного и более качественного освоения навыков перевода, улучшая точность и 

эффективность работы специалистов. ИИ предоставляет инновационные инструменты для тренировки, 

обратной связи и персонализированного подхода, что способствует более эффективному и доступному 

обучению.  

Хотя использование ИИ в обучении синхронных переводчиков имеет огромные преимущества, такие 

как ускорение процесса обучения, доступность и индивидуализация, оно также сопряжено с рядом вызовов, 

включая технические ограничения и этические вопросы. Важно, чтобы ИИ оставался вспомогательным 

инструментом, а не заменой для профессионалов, поскольку в синхронном переводе важны нюансы, которые 

способен понять и интерпретировать только человек. 

Искусственный интеллект имеет потенциал стать важным инструментом в улучшении качества 

перевода и подготовке переводчиков. Совмещение ИИ с традиционными методами обучения может создать 

более эффективную и гибкую модель подготовки специалистов, которая позволит повысить уровень 

качества синхронного перевода и справляться с новыми вызовами в быстро меняющемся мире. 
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TEACHING IN SCHOOLS 
 

 

Abstract: This paper dives into how Artificial Intelligence (AI), especially chatbots, is being woven into 

language learning and teaching in schools. It weighs the pros of AI-driven methods against those of conventional 

teaching, emphasizing how AI excels in helping students remember new words, grasp grammar, and tailor learning 

to individual needs. The piece also underscores the crucial part teachers play in using AI tools well, aiding quieter 

students, those facing language hurdles, and those with special learning requirements. Additionally, it tackles the 

ethical, logistical, and teaching challenges that come with bringing AI into education and gives hands-on advice for 

teachers and education policymakers. 

Keywords: Artificial Intelligence (AI), Chatbots, Language Learning, Language Teaching, Adaptive 
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қажеттіліктерге бейімделу сияқты артықшылықтары атап өтіледі. Сонымен қатар, мұғалімдердің ЖИ 

құралдарын тиімді пайдалануындағы маңызды рөлі, тілдік қиындықтары бар немесе интроверт оқушыларға 

және ерекше білім қажеттіліктері бар балаларға көмек көрсету мүмкіндіктері талданады. Мақалада сонымен 

бірге ЖИ-ді білім беру жүйесіне енгізудегі этикалық, логистикалық және педагогикалық қиындықтар да 

қозғалып, мұғалімдер мен білім саласындағы шешім қабылдаушыларға арналған нақты ұсыныстар берілген. 

Тірек сөздер: Жасанды Интеллект (ЖИ), Чат-боттар, Тіл үйрену, Тіл оқыту, Білім беру 

технологиялары, Жекелендірілген оқыту, Табиғи тіл өңдеу, Машиналық оқыту, Оқушының белсенділігі, 

Кері байланыс жүйелері, Деректердің құпиялылығы, Инклюзивті білім, Тілдік кедергілер, Цифрлық 

педагогика. 

 

Language education is a cornerstone of modern schooling, essential for communication and global 

collaboration. Advances in Artificial Intelligence (AI), particularly chatbots, have introduced transformative 

opportunities for enhancing language teaching and learning. This article examines the practical applications, 

comparative effectiveness, challenges, and benefits of integrating AI chatbots into language instruction, ultimately 

offering guidelines and recommendations for educators and policymakers. [1] 

Overview of AI and Chatbots in Education 

Educational chatbots are AI-driven conversational agents designed to facilitate learning through interactive 

communication. Key technologies include Natural Language Processing (NLP), Machine Learning (ML), and 

generative AI models, enabling chatbots to engage learners dynamically and contextually [2][3]. Historically, AI in 

education has evolved from simple automated tutors to sophisticated, personalized language partners, significantly 

enhancing educational accessibility.  

Advantages of AI Chatbots for Language Learning 

AI chatbots offer several advantages:  

• Personalized and Adaptive Learning: AI can tailor content to individual learning speeds, styles, and 

proficiency levels, fostering personalized language acquisition. 

• Immediate Feedback: Chatbots provide instant corrections and feedback, crucial for rapid skill 

improvement, particularly in language practice scenarios. 

• Enhanced Motivation and Engagement: Interactive AI interactions boost learner engagement and 

reduce anxiety, creating a stimulating learning environment. 

• Accessibility: AI chatbots provide 24/7 language practice, overcoming traditional scheduling 

limitations and promoting consistent learning. [4] 

Practical Applications in Schools 

AI chatbots have successfully addressed core language skills, including speaking, listening, reading, and 

writing. Interactive simulations and conversation practices have proven particularly beneficial in real-world 

classroom contexts.  AI-driven assessments also enhance proficiency testing, offering precise diagnostics of learner 

progress. [5] 

The way AI chatbots are being used in schools is pretty fascinating and goes way beyond just practicing 

vocabulary. They provide a fantastic chance for students to engage in simulated conversations, which is especially 

beneficial for those who don’t get enough chances to chat with native speakers in real life. These chatbots can create 

conversations that match different skill levels, giving students a comfortable environment to work on their speaking 

and listening skills without the stress of talking to a teacher or classmates. 

When it comes to reading and writing, AI chatbots can really help students boost their comprehension and 

writing skills. Imagine a chatbot that shares a reading passage and then follows up with questions to see how well the 

student grasped the material. When it comes to writing, these chatbots can provide helpful feedback on grammar, 

syntax, and vocabulary, allowing students to refine their writing skills over time. This ongoing feedback loop is 

essential for language learning, making sure students are consistently progressing. 

Additionally, AI chatbots can carry out assessments that are not only more engaging but also more 

comprehensive than traditional tests. For example, a student’s skills in listening, speaking, reading, and writing can 

be evaluated through interactive tasks that mimic real-life scenarios. These assessments are more accurate because 

they consider the whole language experience, including pronunciation, fluency, and comprehension, rather than just 

concentrating on written tests or exercises. 

Comparison between AI-Based Learning and Traditional Methods 

When comparing AI-assisted language learning with traditional methods—teacher-led instruction, vocabulary 

drills, and grammar exercises—studies suggest that AI offers rapid vocabulary retention and efficient grammar 

mastery due to its repetitive and interactive nature. However, traditional methods still hold advantages, such as direct 

human interaction, emotional intelligence, and contextual flexibility provided by experienced teachers. Effective 

language education often combines both approaches, exploiting their complementary strengths. 

Role of Teachers in AI-Based Language Learning 

Teachers play a critical role in AI-integrated classrooms. They guide students in using chatbots effectively, 

interpret AI-generated data, and adapt teaching strategies accordingly. Practical examples include teachers using 

chatbots to identify common linguistic errors, which informs classroom instruction and allows for personalized 
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student interventions [6]. Teachers thus transition from information providers to facilitators and mediators, 

enhancing AI-driven outcomes.  

Teachers are pivotal in maximizing the potential of AI tools. While AI provides personalized learning 

experiences, teachers are essential in interpreting AI data and adjusting teaching strategies accordingly. They also 

help quieter students, those with language barriers, and those with special learning needs. This partnership between 

AI and educators ensures more effective outcomes. 

Furthermore, teachers serve as a bridge between students and the AI system, making sure that the chatbot is 

used in a way that truly enhances the learning experience. For example, teachers could look at any chatbot data to 

see the trends in students’ errors, so they had information to adjust lesson plans and provide specific support to those 

who needed help with certain areas. Far from making the teacher redundant, AI enables the teacher to spend more 

time on personalized learning — exactly where more support is needed to pick up the slack. 

AI for Introverted Students and Students with Language Barriers 

AI chatbots significantly support introverted learners and those with language barriers by providing low-

pressure interaction environments. Students who feel intimidated speaking publicly often find AI conversational 

agents less stressful, promoting more frequent and confident practice. Chatbots create safe spaces for repeated 

practice without fear of judgment, facilitating gradual improvement in communication skills and self-confidence.  

Chatbots are really handy for shy students because they give them a very relaxed and low-pressure way to 

practice their language skills. No one judges them and it's just really comfortable. A lot of shy students really 

struggle and get very nervous when they have to speak up in front of people, especially if they feel that their 

language skills are not very strong. With chatbots, they get a private and encouraging environment where they can 

practice openly, make mistakes without feeling embarrassed, and get instant feedback to help them improve. This not 

only builds their confidence but also motivates them to engage more actively in future language learning situations. 

For students facing language barriers, AI chatbots serve as a fantastic resource, providing customized 

interactions that cater to their unique learning needs. Chatbots can adjust how easy or hard they are to talk to and 

suggest words when someone uses big ones that might trip them up too. This personalized way of learning lets 

people develop their skills slowly and at a pace that fits just right. Eventually, this helps increase confidence and 

comes along with boosting communication skills too. Through chatting with this chatbot, students can slowly work 

through language barriers and kindle a more positive attitude towards their learning journey. 

Inclusivity and Accessibility with AI 

AI's adaptability makes it a valuable tool for learners with special educational needs. Chatbots tailored for 

students with dyslexia or hearing impairments provide customized interactions that traditional educational 

approaches might lack. AI can convert speech to text, offer interactive reading exercises adjusted to learner needs, 

and deliver personalized content accessible through multiple sensory channels, significantly enhancing inclusive 

educational practices. 

AI chatbots are incredibly versatile and can be personalized to meet the needs of students with various 

educational challenges. For instance, teachers can use text-to-speech technology or interactive reading exercises to 

support students with dyslexia. These features make it much easier for dyslexic children to grasp and retain the 

material because they can hear the text read aloud, which helps them process information in a way that suits their 

learning style. 

Challenges and Limitations 

Despite its advantages, AI chatbot integration in schools faces several challenges: 

• Technical and Infrastructure Challenges 

Successful implementation of AI requires high-speed internet, modern devices, and stable software. But many 

schools lack this infrastructure. If the internet in rural schools is slow or unstable, it will not be possible to work with 

chatbots. This inequality leads to different quality of education. The government needs to invest in improving digital 

infrastructure. 

• Pedagogical Limitations 

AI cannot replace a teacher in all situations. It lacks emotional intelligence, creativity, and the ability to 

understand the specific context. Teachers can adapt their methods to the psychological state of their students, while 

AI does not have this flexibility. 

• Ethical and Privacy Concerns 

When student data is processed by chatbots, privacy may be compromised. There is also a risk of user 

manipulation by AI. It is recommended to store student data on local servers, with clear data protection rules and 

restrictions. 

• Cultural and Linguistic Biases 

Many AI systems are based on English and Western culture. AI capabilities are limited in Kazakh or other 

less widely used languages. It is necessary to develop AI models that are adapted to local languages and cultural 

contexts. 

Recommendations for Effective Implementation 

To effectively integrate AI chatbots into language education, schools should consider: 

• Developing clear integration guidelines  
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Each school should clarify the rules for using AI and use it in accordance with educational goals. It should be 

clearly defined in which subjects and at what levels chatbots can be used. 

• Providing professional training for teachers 

Teachers need to be trained to use AI tools effectively. They need to understand the capabilities of AI and be 

able to adapt it to the classroom context. 

• Establishing robust ethical standards and data protection measures 

Personal data protection is a key requirement. Educational institutions must operate in accordance with the 

GDPR or local laws. 

• Regularly evaluating chatbot effectiveness 

To evaluate the impact of chatbots, systematic testing and feedback are needed. This will allow us to 

determine their true effectiveness. 

In conclusion, AI and chatbots offer substantial potential for enhancing language education in schools through 

personalized, accessible, and interactive learning experiences. However, effective implementation requires balancing 

AI technology with human teaching expertise, addressing ethical concerns, and ensuring inclusivity. With careful 

planning and execution, AI can significantly complement traditional language teaching, enriching educational 

outcomes and fostering equitable learning opportunities for all students. 
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PERFORMANCE MARKETING: HOW TO WORK FOR RESULTS IN DIGITAL SALES 

 

Abstract: This article is devoted to performance marketing — a modern digital sales strategy focused on 

achieving specific, measurable results. The material examines key channels and metrics for evaluating the 

effectiveness of advertising campaigns, and provides recommendations on the use of personalization, automation, 

A/B testing, and retargeting to increase the return on investment in advertising. The article is intended for 

professionals seeking to optimize digital sales and achieve maximum return on advertising costs. 

Keywords: Performance marketing, digital sales, conversion, ROI, automation, personalization, A/B testing, 

retargeting, data analytics, KPI. 

 

Introduction 

In today's digital world, traditional advertising methods are no longer always able to provide the desired return 

on investment. Performance marketing, or result-oriented marketing, is becoming a key tool for companies striving 

for maximum effectiveness of their advertising campaigns. It allows you to measure the success of each initiative in 

real time using specific metrics and indicators such as conversions, sales, and return on investment [1]. In this article, 

we will look at the basic principles of performance marketing, key channels for its application, and modern strategies 

that allow you to achieve high results in digital sales. 

Performance marketing is an approach to digital sales where each advertising activity is strictly measured by 

results, which allows you to optimize your budget and achieve maximum efficiency. In this section, we will look at 

how to structure a campaign, what key indicators to use, and also provide a methodology and calculations for 

evaluating efficiency. 

Performance marketing is based on the idea that the advertiser pays for a specific action: clicks, registrations, 

purchases or other target actions [2]. This approach allows you to minimize the risks associated with ineffective 

campaigns and focus your efforts on the tools that really work. 
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Advantages of performance marketi   Budget control: Paying for a specific action allows you to reduce the 

risk of overspending. 

• Flexibility: The ability to quickly adjust campaigns in real time. 

• Transparency of results: Thanks to clear metrics, it is easy to evaluate efficiency and return on investment. 

• Cost optimization: Continuous analysis allows you to identify the most effective tools and redistribute the 

budget. 

Main channels in performance marketing 

1 Contextual advertising (PPC): Advertisements in search engines (Google Ads, Yandex.Direct) allow you 

to attract users interested in a specific product or service. This channel has a high conversion rate, since users are 

already looking for the information they need. 

2. Targeted advertising in social networks: Platforms like Facebook, Instagram, TikTok and VKontakte 

provide tools for detailed audience segmentation by interests, geography and behavior. This helps show ads to those 

who are most likely to take the target action. 

3. Email marketing: Personalized newsletters and automated message chains help not only attract new 

customers, but also retain existing ones. This approach helps stimulate repeat purchases and strengthen audience 

loyalty. 

4 Affiliate Marketing: Collaborating with bloggers, influencers, and affiliate platforms allows you to expand 

your audience reach and pay only for actual conversions. 

5. SEO (Search Engine Optimization): Although SEO is a long-term strategy, high-quality website 

optimization and the creation of useful content are the basis for attracting organic traffic, which further supports the 

effectiveness of other channels [3]. 

Performance Evaluation and Optimization Methodology 

To make the most of performance marketing, it is necessary to develop a clear methodology for analyzing and 

optimizing advertising campaigns. The main stages include: 

1. Defining target indicators 

Before launching a campaign, it is important to set key performance indicators (KPIs). Typically, these are: 

CPA (Cost Per Action) 

CPL (Cost Per Lead) 

ROAS (Return on Ad Spend) 

CR (Conversion Rate) 

LTV (Lifetime Value) [4]. 

2. Audience segmentation 

Dividing the target audience into groups based on demographic, geographic, and behavioral characteristics 

allows you to create more personalized and targeted ads. This increases the likelihood of conversion. 

3. Launching and monitoring the campaign 

After launching a campaign, it is necessary to regularly monitor the indicators and adjust the settings: 

• Bidding automation: Using algorithms and artificial intelligence to optimize costs. 

• B testing: Comparing different options for creatives, texts, landing pages, and calls to action. Based on the 

testing results, the most effective solutions are selected. 

4. Analysis and adjustment 

The collected data is analyzed to identify bottlenecks in the sales funnel. This allows you to: 

• Determine at what stage users "drop off." 

• Redirect the budget to more successful channels. 

• Optimize landing pages and improve user experience. 

5. Final evaluation and scaling 

After the campaign is completed, a comprehensive analysis is carried out: 

• Comparison of actual indicators with established KPIs. 

Evaluation of return on investment (ROI/ROAS). 

• Identification of successful strategies for scaling to other segments or channels. 

 

Calculation examples 

Example 1: Calculating CPA (Cost Per Action) 

• Campaign budget: 1,000,000 tenge 

• Number of target actions (purchases): 200 

 

 

 

Interpretation: The cost of attracting 

one buyer is 5,000 tenge. 

 

Example 2: Calculating ROAS (Return on Ad Spend) 

• Campaign revenue: 5,000,000 tenge 

C

PA= 

1 000 000 tenge = 5000 

tenge 200 
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• Campaign costs: 1,000,000 tenge 

 

 

 

Interpretation: For every tenge 

invested, the company earned 5 tenge. 

Example 3: Calculating CR (Conversion Rate) 

• Number of website visitors: 10,000 

• Number of purchases: 200 

 

 

 

 

Interpretation: The conversion rate 

is 2%, which means that 2% of website visitors made a purchase. 

 

Example 4: Calculating CPL (Cost Per Lead) 

• Campaign costs: 1,000,000 tenge 

• Number of leads received: 500 

 

 

 

 

Interpretation: Attracting one lead costs 

2,000 tenge. 
 

A detailed methodology and regular analysis of results are the key to successful application of performance 

marketing. Clear definition of KPIs, audience segmentation, active use of A/B testing and automation allow you to 

optimize advertising campaigns [5]. The given examples of calculations in tenge demonstrate how you can measure 

the effectiveness of investments and promptly adjust the strategy for maximum return on investment. This approach 

allows businesses not only to effectively manage expenses, but also to achieve sustainable sales growth in a 

competitive digital market. 

 

Conclusion 

Performance marketing is not just a set of tools and tactics for digital sales, but a holistic strategy that turns 

marketing investments into measurable and predictable results. It allows not only to evaluate the effectiveness of 

each advertising campaign in real time, but also to make timely adjustments, which makes it especially valuable in a 

dynamic market. 

The main advantage of this approach is the ability to pay for specific user actions - be it clicks, registrations, 

leads or purchases. This payment principle reduces the risks of ineffective investments and helps businesses clearly 

control their budget. Thanks to a deep analysis of key indicators (CPA, CPL, ROAS, CR, LTV), companies are able 

to understand which channels and tools work best, and which require optimization or replacement [6]. 

A comprehensive performance marketing strategy is based on audience segmentation, personalization of 

offers and process automation. Tools such as A/B testing, retargeting and end-to-end analytics allow you not only to 

increase conversion, but also to create an omnichannel customer experience, where all channels work in synergy to 

achieve maximum results. 

In addition, an important component is constant learning and adaptation of the strategy. The market, 

technology and consumer behavior change very quickly, so a successful performance campaign requires continuous 

monitoring, analysis and adjustment. This allows the business not only to quickly respond to changes, but also to 

anticipate them, staying one step ahead of competitors [7]. 

Thus, performance marketing turns advertising budgets into real profit, ensuring transparency, efficiency and 

controllability of marketing processes. It is a powerful tool for companies striving for sustainable growth in digital 

sales and maximum return on investment, turning each advertising campaign into a source of new business 

opportunities. 
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ROAS= 5 000 000 tenge = 5 

1 000 000  tenge 

CR 200 *100% = 

2% 10 000 

C

PL= 

1 000 000 tenge = 2000 

tenge          500 
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INNOVATIVE TECHNOLOGIES IN THE JOURNALISTIC PRACTICE 

 

Abstract. Innovative technologies such as artificial intelligence and virtual reality are significantly 

transforming the media environment, offering new approaches to content creation and consumption. These changes 

expand the possibilities of communication, allowing the media to adapt to the needs of the audience, increase the 

level of interactivity and personalization, but at the same time create new challenges. In particular, the use of 

artificial intelligence to generate news content and analytics increases the speed and accuracy of journalists' work, 

but at the same time raises concerns about the ethical aspects, truthfulness and objectivity of the information 

received.  

Key words: innovative technologies, journalistic practice, artificial intelligence, VR 

 

The development of virtual reality is changing the format of news presentation, bringing the user closer to 

events, which gives a strong emotional effect, but also raises questions about the manipulation of emotions and the 

possibility of distorting reality. Studying the impact of these innovative technologies on the media is important 

because it allows us to identify potential risks and develop recommendations for their ethical use. Such an analysis 

allows for a more informed approach to the introduction of new technologies, which will contribute to the formation 

of a responsible media environment. Today, the public places higher demands on the media, their transparency and 

efficiency. This trend has certainly affected China as well. Social networks and new media today play an 

increasingly important role in aggregating information and shaping public opinion. The diversification of 

information channels has led to a general demand for the reliability, truthfulness of messages and their professional 

verification. Since the outbreak of the new type of coronavirus epidemic began, the public has begun to show close 

interest in accurate, necessary and objective information. In addition, during the initial period of the Covid-19 

outbreak, various rumors and conspiracies spread in the media, and the society was dominated by a negative mood, 

uncertainty, helplessness, panic, and doubt. One of the main tasks for almost every media outlet has become to 

answer the question of how to communicate correctly and effectively with the audience and, consequently, with 

society. The main official media of the People's Republic of China, faced with negative communication effects, from 

the very beginning began to apply innovative approaches to communicating with the audience in news coverage of 

events related to the pandemic, and received obvious positive results.   

In today's world, where information is becoming one of the most valuable resources, journalism is undergoing 

significant changes. The development of technology, the changing media landscape and the high level of competition 

are forcing journalists and media organizations to adapt and apply innovative practices. These innovations can range 

from the use of artificial intelligence for data analysis to the creation of interactive and multimedia materials, which 

contributes to deeper and better interaction with the audience.  

In real time, official media objectively reflected the situation on the front lines of medical institutions, which 

helped to gain confidence in the authorities, led to a reduction in public concern and social cohesion. 

The relevance of the study of innovative practices in journalism is due to the need to adapt the media to a 

rapidly changing information space. Traditional news reporting methods no longer always meet the needs of the 

audience, which requires better, more reliable and interactive content. Despite the plethora of technologies and 

resources, many journalists face challenges in innovating and may not understand how to effectively use new tools to 

improve their work. This highlights the importance of analyzing and studying modern practices that can contribute to 

the qualitative development of journalism. 

The purpose of this article is to study innovative technologies in the journalistic practice of China and 

Kazakhstan. 

Over the past decades, the profession of a journalist has undergone serious changes and transformations. The 

development of new technologies, the emergence of various channels for disseminating information on the Internet, 

changes in the nature of a journalist's work in convergent editorial offices, and finally, the robotization of many 

editorial and production processes have led to a revision of the basic professional competencies of media employees. 

Today, without mastering new knowledge, skills, and abilities, it is difficult for current journalists to withstand the 

challenges of the digital age. Now, a basic liberal arts education alone is not enough [1]. 

https://ru.wikipedia.org/wiki/Performance-%D0%BC%D0%B0%D1%80%D0%BA%D0%B5%D1%82%D0%B8%D0%BD%D0%B3
https://ru.wikipedia.org/wiki/Performance-%D0%BC%D0%B0%D1%80%D0%BA%D0%B5%D1%82%D0%B8%D0%BD%D0%B3
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Journalism is at a stage of radical changes due to digitalization and the development of new technologies. 

These changes have led to a significant reduction in sales of paper newspapers, while the digital revolution occurred 

with the advent of digital media. Digital transformation has become a strategic necessity for the survival of the 

media. Moreover, technology has opened up new avenues for journalism, such as immersive journalism and the use 

of big data. However, it also faces challenges such as combating fake news and maintaining journalistic ethics and 

rigor in a digital environment. 

Traditional journalism has undergone several significant changes due to the advancement of digitalization and 

new technologies. These changes have had a profound impact on various aspects of journalism, from the way news 

is consumed to the way it is produced and distributed. 

One of the most noticeable changes in traditional journalism has been the decline in print newspaper sales. 

Over the past decade, we have seen a 61% decline in print newspaper sales. This phenomenon is largely due to the 

public’s growing preference for accessing news through digital media. 

Artificial intelligence is opening up new avenues for journalism. With the help of sophisticated algorithms and 

machine learning techniques, journalists can automate certain aspects of their work, such as collecting and 

organizing data, and thus speed up the news production process. While this may raise concerns about the relevance 

and added value of human labor, it can also free up time for journalists to focus on more creative and analytical 

tasks. Challenges and Issues of Journalism in a Digital Environment in the digital age, journalism faces various 

issues and challenges that require constant adaptation by professionals and media outlets. The rapid and massive 

flow of information on digital platforms makes it difficult to verify data and distinguish between true and false news. 

To cope with this challenge, journalists must have the tools and skills to verify information, confirm sources, and 

debunk false news. In addition, it is important to educate the public on how to identify and combat fake news, 

improve media literacy, and encourage responsible consumption and sharing of information on social media [2]. 

Journalists must be able to assess the credibility of sources, thoroughly investigate facts, and cross-reference 

collected information with multiple sources. It is important to avoid sensationalism and irresponsible use of data to 

ensure the accuracy and objectivity of news. Likewise, quality journalism must be based on access to reliable data 

and the ability to interpret and contextualize information. Journalists must have the skills to use data analysis tools 

and understand their importance in producing accurate and meaningful stories. The Impact of Technology on 

Journalistic Practice Technology has had a significant impact on the practice of journalism by changing the way 

information is accessed and communicated. In this digital age, various technological advances have revolutionized 

the way journalists do their jobs and communicate with the public [3]. 

Below, we look at the various areas where technology has left its mark on the field of journalism. Social media 

has played a crucial role in accessing information, allowing users to get news quickly and easily. Journalists use these 

platforms not only to distribute their content but also to find sources and gather information in real time [4]. 

Modern journalists without technical knowledge find it difficult to create multimedia products, since they 

have to work not only with text, but also with audiovisual sign systems. This is especially true today, when the visual 

series is coming to the forefront in the media. This trend can be explained by the following factors. Firstly, today's 

consumer of media products is more inclined to visual perception of information than to reading. Reading itself has 

become "gliding" and superficial. In this case, a person only tries to grasp the general meaning of the text, without 

delving into it. Therefore, visual information is perceived by people more easily, since it does not require 

concentration to understand it. Journalistic text on the Internet has changed its semiotic plane over the past decades. 

The image, not the word, is becoming the dominant component in any message. Just text - even the most interesting - 

is unlikely to attract the attention of the audience if it lacks a picture or any graphic image [5]. 

Text begins to occupy a subordinate role in the message, approaching a commentary on the visual series. 

Secondly, visuals are increasingly used to embody authorial ideas and concepts. For example, using mind maps or 

infographics technology, journalists can convey their ideas to readers in a more convenient form, organize the main 

conceptual provisions, and finally, present arguments vividly and effectively. Thirdly, visual techniques allow 

journalists to interpret the facts available to them in a new way. Taken together, these innovative practices are 

simpler and easier to perceive, they are more illustrative and attractive, as they allow a person not only to quickly 

assimilate information, but also to interpret the event itself using the associations that arise in him. Fourthly, visual 

images are retained in a person longer, which means they have a longer-lasting impact on people's consciousness. 

Fifthly, digitalization processes have made it possible to transmit audiovisual images in a wide variety of forms. 

These can be photographs, photo collages, infographics, various tables and graphs, diagrams and charts, and many 

others. These visual elements are more convenient for perception. They are designed not only to win the attention of 

the audience, but also to engage it in communicative contact. Thus, a set of innovative techniques allows you to 

convey visual information to the end user in the most convenient form. 

At the same time, not only big data, but also the author's ideas and concepts are subject to visualization. 

Hypertext elements are used to increase the volume of text information transfer in new media. With the help of 

various hyperlinks, the author can deepen and expand the topic of his speech by referring the reader to other Sources 

of information. Thanks to this technique, the original text becomes more multi-vector and polydiscursive. 

It should also be noted that multimedia (transmedia) storytelling, as a rule, has high-quality packaging, since a 

whole team participates in its creation, consisting not only of journalists, but also videographers, photographers, 

designers, editors. The efforts of other specialists carry out the distribution of content through various channels and 
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platforms. With the introduction of multimedia (transmedia) storytelling into practice of new media, modern 

journalism has focused not on the speed of transmission and dissemination of information (here it cannot compete 

with robotic systems), but on a thoughtful and thorough story about an event. According to researchers, "thoughtful 

journalism" is called upon for a more in-depth study of various life phenomena, their comprehensive analysis and 

comprehension, providing readers with the most comprehensive information on a particular problem, and finally, 

finding answers to questions facing society. Such work does not tolerate fuss and haste, superficiality and 

shallowness, unfounded and unsubstantiated judgments. "Thoughtful journalism" is in many ways akin to analytical 

journalism, but unlike the latter, it relies not on high-brow analysts, but on "good storytellers" who are able to 

captivate a mass audience with their stories. As we can see, the innovative practices we have listed in the creation 

and distribution of multimedia content have changed not only the nature of journalists' work, but also the ways they 

communicate with the audience. One-way communication has been replaced by asymmetrical communication. 

Digital technologies allow participants in mass communication to interact at the interaction level. This 

feedback is no longer delayed, as before, but instantaneous: here and now. Innovative practices have also influenced 

the transformation of the genre system of journalism. The old genre system of journalism is so outdated that it can no 

longer be used to explain and classify new media genres. And the very concept of "genre" has begun to be replaced 

by "format". If genre was usually understood as a certain form of reflecting reality, then "format" is "appearance", 

which comes from the Latin forma. In digital journalism, these two concepts have come to represent different sides 

of the same coin. Let's consider a long read as an example. On the one hand, it can be classified as a genre, since it 

combines various genre forms: news, reports, articles, and essays, and on the other hand, it can be classified as a 

format, since it is just a new form of presenting information. The format or genre can include “multimedia stories”, 

“visual stories”, “interactive storytelling”, etc. Due to the blurring of genre boundaries, not only the audience, but 

also the professionals themselves have found it increasingly difficult to grasp genre differences, since in the 

conditions of multimedia media, the processes of genre interpenetration have literally “exploded” from within its 

entire traditional structure. Therefore, we must talk about “new ways of creating content using digital technologies”, 

“innovative ways of presenting information content”, etc. Of course, such conditional formulations only complicate 

the further classification of multimedia genres. But one thing is clear: the traditional genre system has been replaced 

by a completely new one, which is still being formed and crystallized before our eyes. 

Innovative practices in the creation of multimedia content have influenced the transformation of the basic 

competencies of modern journalists. About twenty years ago, the criteria for journalistic skill in traditional editorial 

offices included: 

- mastery of methods for collecting, analyzing and presenting facts in a journalistic work; 

- clear knowledge of the entire genre system of traditional media; 

- the ability to write competently and accessibly for the mass reader, etc. Of course, today these skills and 

abilities are not enough. 

A modern journalist must have the skills of web layout, video and audio editing, analysis and processing of 

big data, SMM, infographics, etc. This is due to the need to prepare multimedia content designed for different 

channels and platforms. Multimedia-thinking journalists perceive an event from the point of view of a video 

sequence, and a picture, and a text image, and a live reportage broadcast, and interactive interaction with their 

audience. Therefore, the plan for preparing for any event is a thorough preliminary analysis of all elements of the 

event, as well as calculations of various options for its development, so that, once at the scene of the event, they are 

ready for any scenario. To obtain such information, journalists need certain technical knowledge in collecting, 

processing and storing a large array of information. But this is not enough. Understanding and generalizing this data 

require journalists to have developed analytical skills. It is no coincidence that foreign researchers note that "giant 

arrays of data require special knowledge to extract meanings and interpret them." Such data in themselves mean 

nothing if they are not considered by journalists from the point of view of identifying trends and patterns in the 

development of a particular event, developing recommendations for solving various socially significant problems. 

These data can be used by journalists as illustrative material when describing complex life phenomena, and as 

arguments to confirm their positions and opinions, and finally, when creating a certain context for an event. 

 

Table 1 - Examples of innovative technologies in Chinese journalism 
Technology Description Example of use 

Artificial Intelligence Automatic news creation and data 

analysis. 

Xinhua News Agency Auto-News 

System. 

Big Data Analysis of audience interests to adapt 

content. 

Using platforms to monitor user data. 

Mobile Technologies Distribution of news via mobile 

applications and social networks. 

Live broadcasts on WeChat and Weibo. 

Blockchain Protection of copyrights and ensuring 

transparency of information. 

Platforms to record the origin of news 

materials. 

This table shows the specifics of the use of innovative technologies in China's journalistic practice, and how 

these technologies are transforming the country's media landscape. 

Innovative technologies are significantly changing journalistic practice in China, losing traditional models and 

creating new opportunities. A high degree of integration of technologies into media processes allows not only to 
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improve the quality and speed of information preparation, but also to increase interaction with the audience. 

Upcoming changes in this area emphasize the need for journalists to adapt to new realities and continuous training in 

order to remain relevant in a rapidly changing media landscape.  

Artificial intelligence (AI) is one of the main technologies of today, which is rapidly developing and 

influencing all aspects of society. Its main goal is to imitate human cognitive processes, which allows creating 

automated systems to solve complex problems. The development of AI is focused on two key areas: modeling 

human thinking and developing technologies that facilitate the automation of analysis, learning and decision-making. 

Due to this versatility, AI has become an integral part of modern science, technology and social life. The path of AI 

development has gone through many important stages, among which it is worth noting the creation of the first 

computers, the formation of the principles of neural networks, the introduction of the Turing test and the emergence 

of machine learning concepts. These fundamental achievements have become the basis for modern research in the 

field of artificial intelligence. Today, the main focus is on improving data processing technologies, pattern 

recognition, understanding natural language and automating complex processes. Of particular importance are 

artificial neural networks that imitate the work of the human brain. They have already proven their effectiveness in 

solving complex problems in such areas as medicine, transport, information technology and many others. 
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Кіріспе. Қазіргі таңда білім беру саласы қарқынды дамып, жаңа технологияларды енгізу арқылы 

оқыту үдерісі айтарлықтай өзгеріске ұшырауда. Генеративті жасанды интеллект (ЖИ) – білім берудің 

барлық деңгейлерінде қолдануға болатын қуатты құралдардың бірі. Әсіресе, химия сияқты күрделі пәнді 

оқыту барысында ЖИ оқушыларға күрделі ұғымдарды түсіндіру, оқу процесін жекешелендіру және 

зертханалық жұмыстарды виртуалды ортада жүргізу мүмкіндігін береді. 

Бұл мақалада мектептерде химия пәнін оқытуда генеративті ЖИ-ді қолданудың негізгі тәсілдері 

қарастырылады. Сонымен қатар, оның артықшылықтары мен болашақта білім беру жүйесіне ықпалы 

талқыланады. 

Әдеби шолу 

"Генеративті жасанды интеллектінің пайда болуы ғылым мен ғылыми білім беруге әсер ететін 

маңызды кезеңдердің біріне айналды. Химия пәнін оқытуда бұл технологияның жаңа мүмкіндіктері 

зерттеліп, білім беру процесіне енгізілуде. Бұл процестің дамуы мен тиімділігі туралы алғашқы зерттеулер 

болашақтағы білім беру әдістерін қалыптастыруда маңызды рөл атқарады" (1). 

Жаңа технологиялар мен трендтер 

Генеративті жасанды интеллект (ЖИ) технологиялары қарқынды дамып, білім беру саласында кеңінен 

қолданылуда. Соңғы жылдары ChatGPT 4.0, Gemini, Claude және басқа да дамыған ЖИ жүйелері оқу 

процесін жекелендіруге және күрделі ұғымдарды түсіндіруге үлкен мүмкіндік беруде. Бұл жүйелер 

оқушылардың сұраныстарына сәйкес оқыту материалдарын бейімдеп, оқу барысында кері байланыс беру 

арқылы білім сапасын арттыруға ықпал етеді. Генеративті жасанды интеллект құралдары, мысалы, ChatGPT, 

Gemini және Copilot, химияны оқыту процесінде қосымша көмекші құрал ретінде пайдаланылуы мүмкін. 

Зерттеу олардың химиялық ұғымдарды анықтаудағы дәлдігі мен сәйкестігін бағалай отырып, білім беру 

саласында олардың әлеуетін анықтады. Нәтижелер көрсеткендей, бұл чат-боттар ғылыми тұрғыдан 

негізделген жауаптар бере алады, алайда оларды қолдануда мұғалімдердің бақылауы және ақпараттың 

дұрыстығын тексеру маңызды. Сондықтан, жасанды интеллект химияны оқытуды қолдайтын инновациялық 

ресурс ретінде қарастырылғанымен, оны жауапкершілікпен және білім беру мақсаттарына сәйкес пайдалану 

қажет (2). 

Сонымен қатар, білім беру саласында ЖИ-дің жаңа тенденциялары байқалуда: 

Адаптивті оқыту платформалары – оқушылардың білім деңгейіне байланысты оқыту 

стратегияларын өзгерте алатын жүйелер; Нейрожелілерге негізделген бағалау жүйелері – оқушылардың 

жауаптарын терең талдап, жеке кері байланыс беру; Виртуалды және толықтырылған шындық (VR/AR) 

технологиялары – химиялық реакцияларды көруге және модельдеуге мүмкіндік береді; 

Автоматтандырылған контент генерациясы – мұғалімдерге оқу материалдарын тез әрі сапалы әзірлеуге 

көмектеседі. 

Оқытушылар мен оқушылардың тәжірибесі 

Генеративті ЖИ-ді оқытуда қолдану барысында мұғалімдер мен оқушылардың пікірі маңызды рөл 

атқарады. Зерттеулерге сәйкес, көптеген мұғалімдер ЖИ құралдарының тиімділігін мойындағанымен, 

оларды толыққанды қолдану үшін әдістемелік қолдаудың жеткіліксіздігін атап өтеді. Кейбір мұғалімдер 

жаңа технологияларды меңгеруде қиындықтарға тап болып, оларға арнайы оқыту курстары қажет. 

Оқушылардың тәжірибесіне келер болсақ, олар ЖИ-дің тапсырмаларды орындаудағы көмекші рөлін 

жоғары бағалайды. Алайда, мұндай құралдарға шамадан тыс тәуелділік оқушылардың өзіндік ойлау 

қабілетін әлсіретуі мүмкін. Сондықтан ЖИ-ді қолдану оқушылардың шығармашылық және аналитикалық 

дағдыларын дамытуға бағытталуы тиіс. 

Генеративті ЖИ-дің болашақ ықпалы 

Келешекте генеративті ЖИ технологиялары білім беру саласында мынандай өзгерістер енгізуі мүмкін: 

Толыққанды виртуалды химия зертханалары - оқушыларға қауіпсіз ортада күрделі химиялық 

реакцияларды орындауға мүмкіндік береді; Білім беру бағдарламаларын автоматты түрде бейімдеу – 

оқушының білім деңгейі мен қажеттіліктеріне қарай оқу мазмұнын өзгерту; Интерактивті оқыту 

платформалары - ЖИ көмегімен оқушыларға жекелендірілген тапсырмалар мен тесттер беру; Ғылыми 

зерттеулерде ЖИ-ді қолдану - жаңа химиялық қосылыстарды модельдеу және химиялық үрдістерді болжау. 

Этикалық және қауіпсіздік мәселелері 

ЖИ-ді білім беру жүйесінде қолдану барысында бірқатар этикалық және қауіпсіздік мәселелері 

туындайды. Атап айтқанда, оқушылардың ЖИ-ге шамадан тыс тәуелділігі, ақпараттың дұрыстығын тексеру 

қажеттілігі және дербес деректердің қорғалуы басты назарда болуы тиіс. Мұғалімдер ЖИ-дің ұсыныстарын 

сыни тұрғыдан бағалап, оны көмекші құрал ретінде қолданғаны жөн. 

Мұғалімдер рөлінің өзгеруі 

ЖИ-дің дамуы мұғалімдердің рөлін өзгертуде. Қазіргі таңда мұғалім тек ақпарат жеткізуші ғана емес, 

оқушылардың ойлау қабілетін дамытушы және бағыттаушы рөлін атқарады. ЖИ арқылы сабақтың 

дайындық кезеңі жеңілдегенімен, оқытудың шығармашылық аспектілері бұрынғыдан да маңызды бола 

түсуде. Мұғалімдер технологияны тиімді пайдаланып, оқушыларды өз бетінше зерттеуге ынталандыруы 

қажет. "Химия мұғалімдерінің жасанды интеллектіні оқыту процесіне енгізуіне байланысты кәсіби дамуын 

жетілдіру қажеттілігі туындауда. Бұл бағытта мұғалімдерге арналған AI-құзыреттілікті дамыту 

бағдарламалары жасалып, олардың жасанды интеллект құралдарын сабақта тиімді пайдалану дағдыларын 
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дамытуға ерекше мән берілуде. Сонымен қатар, мұғалімдер AI-дың химия пәніне интеграциясы мен 

этикалық мәселелеріне ерекше назар аударуы тиіс" (3). 

Оқушылардың өзіндік зерттеулері 

ЖИ құралдарын пайдалану оқушыларға ғылыми-зерттеу жұмыстарын жүргізуде үлкен мүмкіндіктер 

береді. Олар деректерді талдап, гипотезалар ұсынып, химиялық процестерді модельдей алады. Бұл тәсіл 

оқушылардың аналитикалық және зерттеушілік дағдыларын дамытуға ықпал етеді. 

"Химияны оқытуда жасанды интеллект (AI) және машинамен оқыту (ML) технологияларын қолдану 

оқушылардың білім алу тәжірибесін жекешелендіруге, мұғалімдерге көмек көрсетуге және оқыту 

материалдарына қолжетімділікті арттыруға мүмкіндік береді. Дегенмен, бұл технологияларды тиімді 

пайдалану үшін мұғалімдерді даярлау бағдарламалары қажет, сондай-ақ зерттеу, ынтымақтастық және 

жауапты пайдалануды қамтамасыз ететін саясаттар әзірлеу маңызды" (4). 

1. Оқыту материалдарын бейімдеу 

Химия пәнінде кейбір ұғымдарды оқушылар әртүрлі деңгейде меңгереді. Генеративті ЖИ 

технологиялары оқушылардың қабілеттеріне сәйкес оқу материалдарын бейімдеуге мүмкіндік береді. Бұл 

технология келесі мүмкіндіктерді ұсынады: Күрделі ұғымдарды әртүрлі деңгейде түсіндіру; Оқушылардың 

оқу қарқынына байланысты жеке тапсырмалар ұсыну; Химиялық құбылыстарды үш өлшемді модельдеу 

арқылы көрсету. Осылайша, ЖИ оқыту үрдісін жекешелендіру арқылы әр оқушының жеке қажеттіліктерін 

қанағаттандыруға ықпал етеді. 

2. Виртуалды зертханалар және модельдеу 

Химияны оқыту барысында зертханалық жұмыстардың маңызы зор. Алайда, мектептердің 

барлығында зертханалық құрал-жабдықтар жеткілікті болмауы мүмкін. Генеративті ЖИ бұл мәселені 

келесідей шешеді: Химиялық зертханалық жұмыстарды виртуалды ортада өткізу; Қауіпсіздік талаптарын 

сақтай отырып, қауіпті химиялық реакцияларды зерттеу; Эксперимент нәтижелерін талдау және алынған 

мәліметтер негізінде болжау жасау. Бұл тәсіл әсіресе қашықтықтан оқыту жағдайында ерекше маңызға ие 

болады. 

3. Диалогтық оқыту және тәлімгерлік 

ЖИ негізіндегі чат-боттар мен виртуалды көмекшілер оқушыларға химия пәнін үйренуде үлкен көмек 

көрсете алады. Олар: Оқушылардың сұрақтарына нақты және жылдам жауап беру; Емтиханға дайындық 

кезінде қосымша көмек көрсету; Формулалар мен теңдеулерді шешуде бағыт-бағдар беру; Қателерді 

анықтап, оларды түсіндіру арқылы оқушылардың білім деңгейін жақсарту. Мұндай технологиялар 

оқушылардың өз бетінше білім алу қабілеттерін дамытуға және пәнге деген қызығушылығын арттыруға 

көмектеседі. 

4. Генеративті ЖИ арқылы тапсырмалар мен тесттер құру 

Мұғалімдерге сабақтарды дайындауда ЖИ көмектесе алады. Ол: Оқушылардың білім деңгейіне сәйкес 

тесттер мен бақылау сұрақтарын автоматты түрде құрастыру; Оқушылардың жауаптарын талдап, оларға 

жеке кері байланыс беру; Бағалау критерийлерін автоматтандыру және үлгерімді бақылау. 

Генеративті жасанды интеллектінің химияны оқытудағы рөлі мен шектеулері. 

Генеративті жасанды интеллект (GAI), соның ішінде ірі тілдік модельдер (LLM), химияны оқытуда 

жаңа мүмкіндіктерді ашуда. Бұл технологиялар білім алушыларға жекелендірілген оқыту тәжірибесін 

ұсынуға, білімді бекітуге және химиялық ұғымдарды түсіндіруге көмектесе алады. Алайда, соңғы зерттеулер 

көрсеткендей, GAI құралдары күрделі химиялық есептер мен логикалық ойлауды талап ететін 

тапсырмаларды орындауда белгілі бір шектеулерге ие. AI жүйелері кейбір жағдайларда қате немесе жалған 

ақпарат бере алады, сондықтан оларды оқу процесіне енгізу кезінде мұғалімдердің бақылауы және сыни 

бағалауы қажет. Сондықтан, химияны оқытуда жасанды интеллектіні тиімді пайдалану үшін оны дәстүрлі 

әдістермен үйлестіру және студенттердің сыни ойлау дағдыларын дамытуға бағыттау маңызды (5). 

 

Материалдар мен әдістер 

Бұл зерттеу мектептерде химияны оқытуда генеративті ЖИ-ді қолдану тәжірибесін бағалау үшін 

сауалнама әдісін қолданады. 

Зерттеу мақсаты: 

Мұғалімдер мен оқушылардың генеративті ЖИ құралдарын қолдану туралы пікірлерін анықтау; 

Генеративті ЖИ-дің химияны оқыту тиімділігіне әсерін бағалау; Білім алушылардың бұл технологияларға 

деген көзқарасын зерттеу. 

Жүргізілген зерттеу жұмысының негізгі обьектісі ретінде Abylaikhan Innovative School мектебінің 

мұғалімдері мен оқушылары алынды.  

Зерттеу әдістері  

Сауалнама: 50 мұғалім және 100 оқушы арасында жүргізілді. 

Деректерді талдау: Қатысушылардың жауаптары сандық өңдеу арқылы талданды. 

Зерттеу объектісі: Химия пәнін оқытуда ЖИ-ді қолдану тәжірибесіне назар аударылды. 
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Нәтиже мен талдау 

Химия пәні бойынша ЖИ құралдарын қолдану сауалнамасы жүргізілді және нәтижелері 

алынды. 

Сауалнамаға 50 мұғалім және 100 жоғары сынып оқушысы қатысты. Онда қойылған сұрақтар «ЖИ 

химияны түсінуге көмектеседі ме?», «сабақ барысында ЖИ қолданғансыз ба?», «тапсырмаларды орындау 

үшін ЖИ-дің қандай түрін қолдандыңыз?», «оқытуда ЖИ қолдану тиімді ме?» 

Нәтижелер төмендегідей болды: 

 
1-сурет ЖИ құралдарын қолдану бойынша сауалнама нәтижелері 

 

• Оқушылардың 78%-ы ЖИ құралдарының химияны түсінуге көмектесетінін атап өтті. 

• Мұғалімдердің 65%-ы ЖИ-ді сабақ барысында кемінде бір рет қолданған. 

• Оқушылардың 60%-ы ChatGPT немесе басқа ЖИ құралдарын тапсырмаларды орындау үшін 

пайдаланған. 

• Мұғалімдердің 72%-ы ЖИ-дің оқытуда тиімді құрал екенін атап өтті, алайда 28%-ы оны қолдануда 

қиындықтарға тап болған. 

Нәтижелердің көрсетуі бойынша ЖИ қолданылуы қащіргі уақытта едәуір артып келе жатқандығын 

көрсетеді. Қолданудағы негізгі жасау керек мәтінді жасап, оны өңдеп білсе ЖИ үлкен пайдаға жарауда. 

Генеративті ЖИ-дің болашақтағы рөлі 

ЖИ технологиялары қарқынды дамып келе жатқандықтан, болашақта оның химияны оқытудағы рөлі 

одан әрі арта түспек. Келешекте: Толыққанды виртуалды химия зертханалары жасалуы мүмкін; 

Оқушылардың білім деңгейіне қарай оқу бағдарламасын автоматты түрде бейімдейтін ЖИ платформалары 

пайда болуы ықтимал; Арнайы ЖИ алгоритмдері мұғалімдерге сабақ жүргізуде қосымша көмек көрсететін 

болады; ЖИ көмегімен ғылыми зерттеулер жүргізіп, жаңа химиялық қосылыстар мен материалдарды 

модельдеуге мүмкіндік туады. 

Қорытынды 

Жүргізілген зерттеу нәтижелері көрсеткендей, ЖИ-дің білім беру саласында қолданылуы айтарлықтай 

артып келеді. Мұғалімдер бұл технологияны бағалау, тапсырмалар құрастыру және оқыту материалдарын 

бейімдеуде пайдалы деп санайды. Дегенмен, ЖИ құралдарын тиімді пайдалану үшін мұғалімдерді арнайы 

оқыту және техникалық инфрақұрылымды жетілдіру қажет. Болашақта ЖИ технологияларын білім беру 

жүйесіне интеграциялау химияны оқыту сапасын арттырып, оқушылардың ғылыми-зерттеу дағдыларын 

дамытуға көмектеседі. Сондықтан білім беру саласындағы мамандар ЖИ-ді тиімді пайдаланудың 

әдістемелерін әзірлеуі және мұғалімдерге арналған оқыту бағдарламаларын дамытуы қажет. 

Қорыта айтқанда, генеративті ЖИ мектептерде химияны оқытуды тиімді әрі интерактивті етудің 

қуатты құралына айналып келеді. Тиісті әдістемелік қолдау мен технологиялық инфрақұрылым 

жетілдірілген жағдайда, бұл технология болашақта білім беру саласын түбегейлі өзгертуі мүмкін. 
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Abstract: This article explores current issues in foreign language teaching methodology. 

In particular, it examines problems such as the excessive focus on grammar and translation, the lack of 

attention to speaking and listening skills, the absence of real-life language situations, the neglect of cultural context, 

and the use of a one-size-fits-all approach for all learners. 

As a solution, the author suggests implementing communicative and individualized teaching methods, 

integrating cultural content, and effectively using digital technologies. 

The goal is to improve the quality of foreign language education by developing learners' linguistic and 

cultural competence. 
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Аңдатпа: Бұл мақала шет тілін оқыту әдістемесіндегі қазіргі кездегі өзекті мәселелерді қарастырады. 

Атап айтқанда, грамматика мен аудармаға шамадан тыс көңіл бөлінуі, сөйлеу және тыңдау дағдыларына 

жеткілікті назар аударылмауы, шынайы тілдік жағдаяттардың жоқтығы, мәдени контексттің ескерілмеуі 

және барлық оқушыларға бірдей тәсіл қолдану секілді проблемалар талданады. Автор бұл мәселелерді шешу 

жолы ретінде коммуникативті және дараланған оқыту әдістерін, мәдени мазмұнды біріктіруді және цифрлық 

технологияларды тиімді пайдалануды ұсынады. Мақсаты – тіл үйренушілердің тілдік және мәдени 

құзыреттілігін дамы:та отырып, шет тілін оқыту сапасын арттыру. 

Түйін сөздер: (Key words): Шет тілін оқыту, әдістеме, коммуникативтік құзыреттілік, грамматика-

аударма әдісі, сөйлеу және тыңдау дағдылары, мәдени контекст, дараланған оқыту, цифрлық технологиялар, 

тілдік білім беру проблемалары. 

 

Кіріспе: 

Шет тілін меңгеру – тек академиялық қажеттілік емес, бүгінгі жаһандану дәуірінде табысты өмір 

сүрудің, халықаралық аренада тиімді қарым-қатынас жасаудың кілті. Әрбір адамға көп тіл білу маңызды 

болар, бірақ шет тілін үйрену қаншалықты оңай? Осы сұраққа жауап іздегенде, біздің алдыңда күрделі 

мәселелер мен үлкен кедергілер пайда болады. Неге көптеген студенттер тілді жақсы үйренеміз деп, 

ақырында өздерін шет тілінде сөйлей алмайтын сезінеді? 
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Бүгінде шет тілін оқытуда қолданылатын көптеген дәстүрлі әдістер, мысалы, грамматика-аударма 

әдісі, оқушыларды тілдің тек құрылымдарын жаттауға мәжбүр етеді, бірақ олардың сөйлеу және тыңдау 

дағдыларын дамытуға көңіл бөлінбейді. Студенттер тілдің грамматикасы мен сөздігін жақсы меңгергенімен, 

олар нақты өмірде шынайы қарым-қатынас жасай алмайды. Сонымен қатар, көптеген тіл оқулықтары мен 

курстары тек оқулықтағы  диалогтармен шектеліп, ауызекі сөйлеу тілін қоспайды. Бұл өз кезегінде 

студенттерге тіл үйренгеннен кейін шынайы өмірдегі жағдайларда тілдерін қолдану кезінде үлкен 

қиындықтар туғызады. 

Тіл мен мәдениеттің тығыз байланыстығын ескерсек, көптеген әдістемелерде мәдени контексттің 

еленбеуі де маңызды мәселе болып табылады. Студенттер тек тілдің құрылымдарын ғана меңгеріп қана 

қоймай, сол тілдің сөйлеу мәдениетін, қарым-қатынас жасау әдебін түсінуі керек. Бұл тіл үйренушінің 

шынайы жағдайларда тілдің мәдени құндылықтарын дұрыс қолдануына мүмкіндік береді. 

Осы зерттеудің мақсаты – шет тілін оқытудағы қазіргі әдістемелерде кездесетін мәселелерді анықтап, 

коммуникативті, технологиялық тұрғыдан қолдау көрсететін және мәдени тұрғыдан байытылған жаңа 

әдістерді қарастыру. Бұл зерттеу тіл үйретуде кездесетін кемшіліктерді ашып, тіл үйрену нәтижелерін 

жақсартуға бағытталған тиімді шешімдер ұсынуды мақсат етеді. 

Шет тілін оқытудың негізгі проблемалары 

Шет тілін оқыту әдістемелеріндегі бірнеше маңызды мәселелер тіл үйренушілердің тиімді тіл 

меңгеруіне кедергі келтіріп отыр. Бұл проблемалар білім беру жүйесінде тіл үйренудің шынайы 

қажеттіліктеріне толық жауап бере алмайтын әдістер мен тәсілдердің қолданылуынан туындайды. Төменде 

осы әдістемелерге қатысты басты мәселелер қарастырылады: 

Грамматика мен аудармаға артық көңіл бөлу 

Мектептердегі оқыту жүйесі  көбінесе грамматика мен сөздерді жаттауға, аударма жасауға көп көңіл 

бөледі. Бұл оқушылардың тілді практикалық тұрғыдан меңгеруіне мүмкіндік бермейді. Студенттер 

оқулықтардағы мәтіндер мен ережелерді жаттап алуы мүмкін, бірақ нақты сөйлесу немесе тыңдау дағдылары 

көбінесе жеткіліксіз қалып қояды. Нәтижесінде, тіл үйренушілер тек теориямен шектеліп, шынайы өмірде 

теорияны қолдануда қиындықтарға тап болады. 

Сөйлеу мен тыңдауды дамытуға жеткіліксіз көңіл бөлу 

Шет тілін үйренуде ең маңызды дағдылардың бірі – сөйлеу мен тыңдау. Алайда көптеген тіл 

курстарында оқу мен жазуға көп көңіл бөлінеді, ал сөйлеу мен тыңдауға қажетті уақыт пен күшті жұмсау 

жетіспейді. Студенттерге шынайы сөйлесу тәжірибесін ұсыну керек, бірақ бұл көбінесе жетіспейді. Бұл 

мәселе нақты өмірде тілде еркін сөйлеу мүмкіндігінің шектелуіне алып келеді. 

Шынайы тіл қолдануға бағытталған әдістемелердің жоқтығы 

Қазіргі таңда көптеген оқулықтар мен әдістемелер шынайы тіл қолдануды елемей, тек теориялық 

жаттығулар мен диалогтардан тұрады. Оқушылар тек оқулықтан алынған стереотипті диалогтармен 

танысып, шынайы тіл қолдану мен мәдениетке қанықпайды. Осылайша, тіл үйренушілер шынайы жағдайда 

қарым-қатынас жасауға дайын болмайды. Тілдің мәдени контекстін ескермей, тек техникалық тіл 

дағдыларын меңгеру жеткіліксіз болады. 

Мәдениет пен тілдің өзара байланысын елемеу 

Тіл мен мәдениет тығыз байланысты, бірақ көп жағдайда шет тілін оқыту барысында мәдениет 

мәселесіне назар аударылмайды. Әр тілдің өзіндік мәдени ерекшеліктері мен қарым-қатынас стильдері бар. 

Тіл үйренуші сол тілде сөйлейтін халықтың мәдениетін білмей, тілін дұрыс пайдалану қиын болады. 

Оқушылардың шынайы өмірде сәтті қарым-қатынас жасау үшін мәдени контекстке де назар аудару 

маңызды. 

Білім беру әдістерінің универсалдығы 

Көптеген тіл үйрету әдістері біртекті болып табылады, яғни барлық студенттерге бірдей тәсілдер 

қолданылып, олардың жеке қажеттіліктері мен оқу стилдері ескерілмейді. Әр адамның тіл үйрену тәсілі 

әртүрлі болғандықтан, бір ғана әдіс барлық студенттер үшін тиімді болмауы мүмкін. Осыған байланысты, 

оқыту әдістемелерін әр оқушының ерекшеліктеріне сай бейімдеу маңызды. 

Мәселелерді шешу жолдары 

Шет тілін оқытуда кездесетін жоғарыда аталған мәселелерді еңсеру үшін бірнеше тиімді шешімдер 

ұсынылады. Бұл шешімдер заманауи педагогикалық тәсілдерге, технологиялық ресурстарға және тіл 

үйренушілердің жеке ерекшеліктеріне бейімделген әдістерге сүйенеді. 

1. Коммуникативті оқыту әдісін қолдану 

Коммуникативті тәсіл шынайы қарым-қатынасқа негізделген. Бұл әдіс арқылы студенттер тілдің 

құрылымдарын жаттаудан гөрі, күнделікті өмірде кездесетін жағдаяттарда өз ойын жеткізуге үйренеді. Жаңа 

сөздер мен грамматикалық құрылымдар нақты контексте қолданылады, бұл олардың есте сақталуын және 

қолданылуын жеңілдетеді. 

Сабақтарда рөлдік ойындар, пікірталастар, подкаст тыңдау, бейнематериалдар қарау сияқты әдістерді 

жиі қолдану студенттердің сөйлеу мен тыңдау қабілеттерін жақсартады. Бұл тәсілдер оқушыларды шынайы 

тілдік ортаға жақындатып, сенімділікпен сөйлеуге мүмкіндік береді. 

2. Мәдени контекстті енгізу 
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Тіл үйрету барысында сол тілдің мәдениетін де бірге оқыту маңызды. Мәдениетаралық коммуникация 

элементтерін сабаққа енгізу арқылы студенттер тілдің ресми және бейресми қолданылу аясын жақсы 

түсінеді. Фильмдер, мақалалар, мерекелер туралы ақпараттар, ұлттық дәстүрлер – барлығы да мәдени 

құндылықтарды таныстырудың тиімді құралдары. 

3. Жеке оқыту тәсілдерін қолдану 

Әрбір студенттің тіл үйрену стилі мен қажеттіліктері әртүрлі болғандықтан, дифференциацияланған 

оқыту әдістері маңызды рөл атқарады. Мұғалімдер оқушылардың деңгейіне, қызығушылығына және оқу 

стиліне қарай материалдарды бейімдеп ұсынуы тиіс. Бұл оқыту үдерісін әлдеқайда тиімді әрі жеке 

бағытталған етеді. 

4. Ақпараттық-коммуникациялық технологияларды қолдану 

Цифрлық технологияларды (онлайн платформалар, мобильді қосымшалар, интерактивті жаттығулар) 

пайдалану тіл үйренуді қызықты әрі тиімді етеді. Сонымен қатар, бұл әдіс оқушылардың өз бетімен оқып-

үйрену дағдыларын дамытады. Duolingo, Quizlet, BBC Learning English сияқты ресурстар оқушылардың оқу 

мотивациясын арттырады. 

Қорытынды 

Қорыта айтқанда, шет тілін оқыту әдістемелеріндегі қазіргі проблемалар – бұл тіл үйренушілердің 

шынайы қарым-қатынас дағдыларын меңгеруіне кедергі келтіретін басты факторлар. Грамматикалық білімге 

біржақты сүйену, сөйлеу мен тыңдау дағдыларын елемеу, мәдениеттің жоқтығы және әдістемелік 

универсалдылық – мұның барлығы оқытудың сапасына әсер етеді. 

Бүгінгі таңда мұғалімдер мен әдіскерлерге қойылатын басты талап – оқыту процесін студентке 

бейімдеу, оны шынайы тілдік ортаға дайындау, әрі мәдени тұрғыдан байыту. Тек осындай кешенді тәсіл 

арқылы ғана шет тілін үйретудің сапасын арттырып, оқушылардың коммуникативтік дағдыларын дамытуға 

қол жеткізуге болады. Шет тілі – тек пән емес, ол – болашақтың мүмкіндігі. 
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Introduction 

In the era of globalization and information technology, the development of Intercultural Communicative 

Competence (ICC) has become a central goal of modern education. Schools must prepare students not only for 

linguistic proficiency but also for the ability to communicate effectively with representatives of different cultures. 

The State Program for the Development of Education in the Republic of Kazakhstan 2020–2025 emphasizes the 

importance of integrating innovative teaching methods and digital resources into the educational process [1]. 

Digital technologies provide new tools for foreign language learning, expanding the possibilities for authentic 

communication and cultural exchange. This article aims to explore the linguodidactic potential of digital educational 

tools in developing ICC in secondary school students. 

Methods and materials 

This study is based on a theoretical analysis of scientific literature on intercultural communicative competence 

and the use of digital technologies in education. Intercultural Communicative Competence can be defined as the 

ability to engage in effective and appropriate communication with individuals from diverse cultural backgrounds [2]. 

According to S.S. Kunanbayeva, ICC includes not only linguistic and sociolinguistic knowledge but also 

sociocultural awareness, intercultural skills, and attitudes of openness and tolerance [3]. 

I.A. Zimnyaya expands this definition by emphasizing that ICC also involves cognitive flexibility, empathy, 

and critical thinking skills necessary for understanding and interacting with cultural diversity [4]. Thus, ICC is a 

multidimensional concept comprising knowledge, skills, and attitudes, all of which can be developed through 

carefully designed educational experiences. To analyze the linguodidactic potential, three main categories were 

explored: 

• Digital platforms providing authentic cultural materials, 

• Interactive communication tools enabling cross-cultural collaboration, 

• Simulation environments supporting the practice of intercultural skills. 

Digital Tools in Modern Foreign Language Education 

The rise of digital technologies has transformed the traditional foreign language classroom. Today, students 

have access to a variety of digital tools, including e-learning platforms (Moodle, Edmodo), language learning 

applications (Duolingo, Memrise), video platforms (YouTube, TED-Ed), virtual exchange programs, and simulation 

environments. 

According to E.S. Polat, digital resources enhance students' motivation and support the development of 

communicative skills by providing access to authentic materials and interactive environments [5]. 

Interactive learning environments enable students to practice real-life communication scenarios, thereby 

fostering both language skills and intercultural understanding. Multimedia content such as films, podcasts, and 

virtual tours offers authentic cultural exposure, essential for building ICC. 

Results 

Linguodidactic Potential of Digital Tools for ICC Development 

Digital platforms today allow teachers and students to access a wide range of authentic cultural products, 

including news articles, podcasts, music videos, interviews, films, and social media posts. 

As noted by Ivanova, authentic materials expose learners to natural language use and diverse cultural perspectives, 

which are crucial for developing ICC [6]. 

These resources provide real examples of how language is embedded in social practices, traditions, humor, and 

everyday interactions. 

The use of authentic materials supports the development of linguistic, sociolinguistic, and sociocultural 

competencies simultaneously. Students can observe not only vocabulary and grammar but also gestures, politeness 

strategies, cultural references, and non-verbal communication, which are often absent from traditional textbooks. 

Moreover, engaging with real-world cultural content fosters empathy and respect for diversity, moving 

students beyond simplified or exoticized views of different societies. By analyzing authentic materials, students learn 

to appreciate the complexity and dynamism of cultures rather than relying on stereotypes or rigid cultural frames. 

Therefore, carefully selected authentic materials serve as powerful tools for building cultural knowledge, critical 

awareness, and communicative flexibility. 

Interactive Communication and Collaboration 

Modern digital tools open up direct pathways for intercultural communication by allowing students to interact 

with peers from different linguistic and cultural backgrounds. 

Virtual exchange programs such as eTwinning, Global Classroom, Connecting Classrooms, and various 

telecollaboration initiatives enable students to participate in joint projects, forums, and discussions. 

These experiences offer students the opportunity to: 

• Practice language skills in real, meaningful contexts, 

• Develop strategies for clarifying meaning and negotiating cultural misunderstandings, 

• Experience firsthand the diversity of worldviews and communication styles. 

Moreover, collaborative digital projects foster the co-construction of meaning, which is a key feature of 

intercultural communication. As students work together across cultures, they not only exchange information but also 

build shared understanding, requiring adaptability, active listening, and openness. 
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Participation in such programs strengthens pragmatic competence — the ability to use language appropriately 

depending on the cultural and situational context — and promotes intercultural empathy, crucial components of ICC. 

Thus, interactive communication through digital tools enhances both linguistic fluency and intercultural 

communicative sensitivity. 

Simulation of Intercultural Situations 

Simulation-based learning represents one of the most innovative uses of digital technology for developing 

ICC. 

Games, virtual reality (VR) experiences, and interactive scenarios allow students to immerse themselves in 

simulated multicultural environments, where they can experiment with different communicative strategies and face 

intercultural challenges. 

According to Chaklikova, virtual simulations create safe spaces for practicing intercultural communication 

skills without the fear of real-world consequences [7]. 

For example, VR platforms such as ImmerseMe, Dialogue Sim, or Second Life allow learners to role-play various 

cultural scenarios — such as ordering food in a foreign country, participating in international meetings, or solving 

cultural misunderstandings. Through simulation activities, students develop: 

• Cognitive flexibility — the ability to adjust to new cultural contexts, 

• Perspective-taking skills — understanding situations from others’ cultural viewpoints, 

• Problem-solving abilities — handling intercultural conflicts constructively. 

Role-playing exercises and scenario-based tasks reinforce experiential learning, meaning that students learn 

through action, reflection, and adaptation — key processes for building robust intercultural communicative 

competence. 

Development of Critical Thinking and Cultural Reflection 

One of the most important dimensions of ICC is critical cultural awareness, the ability to analyze, evaluate, 

and question cultural practices — both one’s own and others’. Digital technologies greatly facilitate the development 

of critical thinking by exposing students to a wide range of perspectives through blogs, international news websites, 

discussion forums, and online debates. Access to multiple viewpoints encourages learners to: 

• Compare cultural norms and assumptions critically, 

• Recognize and question ethnocentric attitudes, 

• Reflect on how cultural identities are constructed and represented. 

As emphasized by Zhumabekova, critical reflection is a key component of ICC development[8]. Students 

must be taught not only to consume cultural information but also to evaluate it, question its biases, and understand its 

contexts. 

Assignments that involve comparing media coverage of the same event in different countries, analyzing 

representations of minorities in online platforms, or discussing cultural dilemmas in virtual forums can significantly 

deepen students’ intercultural competence. Thus, digital tools support not just passive exposure to cultures but the 

active, critical engagement necessary for building thoughtful and responsible global citizens. 

Challenges in Using Digital Tools for ICC Development 

While digital technologies offer numerous advantages, their use in developing ICC also presents several 

challenges that educators and policymakers must carefully consider: 

1. Insufficient Teacher Training 

Many teachers are not adequately trained to use digital tools for intercultural education. Without systematic 

professional development, educators often rely on digital resources primarily to improve linguistic skills, 

overlooking their potential for deeper cultural learning [9]. 

Effective use of digital resources for ICC development requires specific pedagogical knowledge: how to select 

culturally rich materials, how to design tasks that encourage intercultural reflection, and how to facilitate critical 

discussions about cultural similarities and differences. 

Furthermore, teachers must be prepared to address sensitive intercultural issues that may arise during discussions, 

such as stereotypes, misunderstandings, or cultural biases. Without this preparation, there is a risk that digital 

resources will only reinforce surface-level engagement with culture rather than promote meaningful intercultural 

competence. 

To address this, teacher education programs should include targeted modules on intercultural pedagogy and 

digital literacy, helping future educators to use technology not only as a tool for language practice but as a platform 

for intercultural dialogue. 

2. Digital Literacy and Access Issues 

Not all students have equal access to digital technologies or possess the necessary digital literacy skills. The 

digital divide — the gap between those with easy access to digital tools and those without — can exacerbate 

educational inequalities, limiting some students' opportunities for intercultural learning [10]. 

Students from rural areas, low-income families, or under-resourced schools may lack reliable internet connections, 

up-to-date devices, or even basic digital navigation skills. Moreover, digital literacy involves more than technical 

skills; it also includes the ability to critically analyze information, recognize bias, and evaluate cultural content 
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online. Students who lack these competencies may not benefit fully from intercultural learning opportunities offered 

by digital tools. 

Therefore, schools must work to ensure equitable access to technology for all learners and incorporate digital 

literacy training into the curriculum, focusing on both technical and critical thinking skills related to intercultural 

communication. 

3. Risk of Cultural Stereotyping 

While digital tools provide access to a wide range of cultural materials, not all online content portrays cultures 

accurately or respectfully. Some digital content may reinforce stereotypes, present superficial images of cultures, or 

fail to reflect the diversity within cultural groups [11]. 

If students consume such materials uncritically, there is a danger that their understanding of other cultures will 

be based on simplified, stereotypical images rather than nuanced, authentic representations. 

Teachers play a crucial role in mitigating this risk. They must carefully select digital resources that offer 

authentic, diverse, and balanced cultural perspectives. Furthermore, intercultural learning tasks should encourage 

students to question and reflect on cultural representations, fostering critical cultural awareness. 

Classroom discussions about cultural diversity, bias, and the dynamic nature of cultures can help students 

move beyond stereotypes and develop more sophisticated, respectful views of others. 

Discussion 

The integration of digital tools into foreign language education provides unprecedented opportunities for 

developing Intercultural Communicative Competence. However, realizing this potential requires a thoughtful 

approach that goes beyond the use of technology for technology’s sake.  

Teachers must intentionally design learning experiences that combine authentic materials, meaningful 

intercultural interactions, and reflective activities. As suggested by Solovyova, an interdisciplinary approach that 

combines linguistics, cultural studies, and digital pedagogy is essential for effective ICC development [12]. 

Moreover, it is important to incorporate formative assessment strategiesthat monitor both linguistic and 

intercultural progress, ensuring that students develop a holistic set of competencies. 

Conclusion 

The development of Intercultural Communicative Competence is essential for preparing students to participate 

effectively in a globalized world. Digital educational resources offer powerful tools for achieving this goal by 

providing authentic cultural exposure, facilitating intercultural communication, and encouraging critical 

reflection.To maximize the linguodidactic potential of digital tools, teachers must be equipped with the necessary 

digital and intercultural competencies. Educational policymakers should support professional development programs 

that train teachers  integrating digital technologies for intercultural learning. 

By thoughtfully leveraging digital resources, schools can create dynamic, engaging, and culturally rich 

learning environments that prepare students for successful intercultural communication. 
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Түйін: Аталмыш мақалада автор Қазақстан орта білім беру жүйесінде жасанды интеллект  

технологияларын енгізу мәселесін қарастырады. Зерттеу барысында жасанды интеллектің білім беру 

жүйесіндегі артықшылықтарын, Қазақстандағы қазіргі тұрысын және оны орты білім беру жүйесіне енгізу 

қиыншылықтарын талқылайды.  

Тірек сөздер: Жасанды интеллект, орта білім, Қазақстан, жекелендірген білім.  

 

The accelerated development of artificial intelligence (AI) technologies has  a profound impact on human life. 

These technological advancements have enormous potential for public benefit and the achievement of Sustainable 

Development Goals [1]. In the Coordinated Plan on AI of 2018, the European Commission recommended that 

Member States should adopt national AI strategies with policy actions and investments to support the development 

of AI [2]. Since then, all leading developed countries have approved their strategies for AI integration in various 

fields from education to agriculture. Artificial intelligence in education is a modern technology that allows a 

computer to collect and analyze large amounts of data, model programs and develop teaching methods for various 

disciplines, taking into account the individual needs of students [3]. It collects, analyses and interprets learners' 

performance to improve comprehension and personalized learning.  

AI can benefit personalised learning by providing personal tutors. According to Lunkin R., Intelligent 

Tutoring Systems (ITS) simulate one-to-one human tutoring, deliver learning activities best matched to a learner’s 

cognitive needs and provide targeted and timely feedback, all without an individual teacher having to be present [4]. 

Some ITS give learners control of their own learning in order to help students develop self-regulatory skills, in 

addition they use pedagogical strategies to scaffold learning so that the learner is challenged and supported. 

AI stimulates collaboration and teamwork, by dividing students into best suited teams based on collected data 

from learning platforms. This allows to group students according to their cognitive level, communication models and 

personality types making group projects comfortable and productive. They can also show students and teachers how 

well an individual is contributing to group work, ensuring shared workload and the absence of “free divers”.  

 AI offers virtual learning, immersing students into places they would not have access otherwise. It is 

especially beneficial in STEM-related subjects or social sciences such as history and foreign languages. For example, 

a virtual space rocket might allow the students to explore the Milky Way and Andromeda Galaxy or examine ancient 

Aztec pyramids. 

Thus, it can be concluded that AI has enormous potential in the secondary stage of education, allowing 

learners to collaborate, personalise their learning, immerse themselves in the educational process and actively 

prepare for the rapidly changing world. Additionally, integrating AI in secondary education can contribute to the 

development of 21st century skills. The World Economic Forum highlights initiative, communication/collaboration, 

technology literacy in its Global Skills Taxonomy [5].  

According to Oxford Insights, Kazakhstan places 72nd out of 193 countries in ranking the preparedness for AI 

integration by the government [6]. In Kazakhstan, the implementation of AI in education commenced with the 

“Digital Kazakhstan” state program implemented through 2018-2022. Currently, strategic documents such as the 

National Development Plan of the Republic of Kazakhstan until 2025 and the Concept of Digital Transformation 

contain certain tasks and measures for the development and application of artificial intelligence.  Furthermore, 

Kazakhstan has developed “The concept of artificial intelligence development for 2024-2029” a vast legal 

framework which includes the regulation of legal relations in the field of artificial intelligence, principles and 

approaches to AI. At some schools, AI is integrated in experimental format. National academy of Education in the 

name of Ibirai Altynsarin conducted a survey to determine the number of educators already using ai in the learning 

process. Out of 340.000 working teachers only 1295 of them reported positively, making up only 0.5% [7]. It can be 

explained with several factors, including the development level of digital infrastructure, inaccessibility of fast 

internet in rural areas, and the lack of human capital.  
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First, the low degree of development of the digital infrastructure, which covers the quality and availability of 

Internet connections, access to modern equipment with high computing power, including the availability of data 

centers and others. The government is working to establish close cooperation with tech giants such as Microsoft, and 

Amazon to deploy data centers in Kazakhstan.  

Second, providing high-speed internet to 1294 rural areas of the country. Measures to achieve this goal are 

provided for in the current strategic industry document of the Ministry of Digital Development, Innovation and 

Aerospace Industry of the Republic of Kazakhstan, according to which 75% of cities of national importance and 

60% of regional centers will be provided with 5G technology by 2027[8]. Within the framework of the National 

Project "Affordable Internet", measures are being implemented to provide alternative traffic through the construction 

of the national West-East superhighway and the creation of a separate TIER III data processing center for transit and 

storage of international traffic.  

Third, the high demand for skilled, competent Information Technology (IT) specialists is not met by human 

capital. According to Oxford Insights, there is a low number of graduates of engineering and technology degrees, 

alongside STEM related fields. Low performance of IT professionals on GitHub is also highlighted.  

These factors pose major challenges for the implementation of AI in secondary education. Nevertheless, 

Kazakhstan’s students are showing progress in this field: In 2021, the students won medals at the Asian Physics 

Olympiad. In 2022, the national team of Kazakhstan took 17th place at the International Mathematics Olympiad. 

Students from Shymkent were given the opportunity to speak on behalf of Kazakhstan in Germany and took second 

place at the Robotics Olympiad, in October 2022 they won the first global robotics challenge in Geneva, and in 2023 

Kazakhstani teams won prizes at Kaggle machine learning competitions.  

The integration of AI in secondary education provides a platform for collaborative and personalised learning. 

Through AI tools such as virtual reality and Intelligent Tutoring Systems (ITS) learners can immerse themselves in 

the learning process. It can also enhance their technology skills preparing for future employment. Regarding these 

benefits, it is essential to incorporate AI in secondary education in Kazakhstan. This process is held back by 

numerous challenges, such as the low degree of digital development, inaccessible internet at rural areas and 

shortcoming of IT specialists. Kazakhstan’ government has provided the legal framework for technological 

advancement in artificial intelligence and ensured financial assistance to further develop this field.  

In conclusion, while faced with challenges, AI in education has enormous potential to make learning more 

accessible, personalised and effective. By addressing the lack of internet and IT specialists, alongside a low degree 

of digital development, the country can prepare the upcoming generations for the future and adapt to the changes of 

the world.  
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БІЛІМ БЕРУДЕГІ ЗАМАНАУИ ТЕНДЕНЦИЯЛАР 

 

Түйін: Бұл мақала білім берудің дамып келе жатқан тенденциялары, олардың сипаттамалары және 

оқытуды жақсартудағы артықшылықтары қарастырылады.  Білім беруде жасанды интеллект, микрооқыту 

және т.б. дамып келе жатқан тенденциялар қысқаша сипатталған.  Бұл стратегиялар бейімделгіш, студентке 
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бағытталған оқу ортасын жақсарта отырып, сыни ойлауды, ынтымақтастықты және эмоционалдық 

интеллектті дамытуға бағытталған. 

Тірек сөздер: білім берудегі тенденциялар, микрооқыту, геймификация, виртуалды және 

толықтырылған шындық. 

 

Қазіргі ұрпақтың технологияларға шамадан тыс тәуелділігі дәстүрлі білім беруді жетілдіруді талап 

етеді. Сондықтан білім берудегі заманауи тәсілдерді жан-жақты зерделеу студенттерді ХХІ ғасырда табысқа 

жету үшін қажетті дағдылармен және білімдермен қамтамасыз ету үшін өте маңызды. Заманауи білім беру 

тәсілдері мен білім берудегі жаңа тенденцияларды кіріктіре отырып, әр білім алушыны болашаққа 

дайындауымыз қажет.  

Білім берудегі заманауи тәсілдер уақыт өте келе қалыптасқан, зерттеуге негізделген құрылымдар мен 

педагогикалық тәжірибелер болып табылады. Бұл тәсілдер білім алушылардың тек академиялық білімді ғана 

емес, сонымен қатар шығармашылық, ынтымақтастық және эмоционалдық интеллект сияқты сыни 

құзыреттіліктерді меңгеруін қамтамасыз ете отырып, білім алушыға бағытталған, инклюзивті және ХХІ 

ғасырға сәйкес білім беруге бағытталған. Мысалы, конструктивті оқыту, проблемалық оқыту, тәжірибелік 

оқыту, құзыреттілікке негізделген білім беру және т.б., бұл тәсілдер оқу үлгерімін жақсартуға ғана емес, 

сонымен қатар сыни ойлауды, мәселелерді шешуді және ынтымақтастық дағдыларын дамытуға бағытталған. 

Білім берудегі заманауи тәсілдер сыни ойлау, шығармашылық, ынтымақтастық, коммуникация, жаһандық 

азаматтық, өмір бойы білім алу және мәселелерді шешу сияқты ХХІ ғасыр дағдыларын қамтитын нақты 

қажеттіліктерді қанағаттандыру үшін дамыды [1]. 

Білім берудегі жаңа тенденциялар тікелей әлеуметтік қажеттіліктермен, технологиялық жетістіктермен 

немесе соңғы зерттеу идеяларымен туындаған жаңа тәжірибелерді немесе инновацияларды білдіреді. 

Заманауи тәсілдердің тұрақты, ұзақ мерзімді бағыттылығынан айырмашылығы, тенденциялар көбінесе 

эксперименталды, бейімдеуші және дамытушы болып табылады, білім беру саласындағы қазіргі заманғы 

мәселелердің шешімдерін ұсынады. Мұндай тенденциялардың мысалдарына онлайн және бетпе-бет оқытуды 

біріктіретін гибридті оқыту және жекелендірілген оқыту мен бағалау үшін жасанды интеллект (AI) 

интеграциясы жатады. Микрооқыту, геймификация және виртуалды және толықтырылған шындық (VR/AR) 

сияқты басқа да жаңа тенденциялар икемділікті, технологиялық бейімделушілікті және шынайы уақыттағы 

өзара әрекеттесуді көрсетеді. Бұл тенденциялар көбінесе білім беруді бейімді, икемді және технологиялық 

тұрғыдан жетілдірілген етуді мақсат етеді[2]. 1-суретте Білім берудегі заманауи тенденциялар тақырыбында 

сөздер бұлты көрсетілген.  

Технологияны қолдайтын жаңа тенденциялар біздің оқыту мен оқуға деген көзқарасымызды өзгертеді. 

Гибридті оқытудың артуы, микрооқытудың маңыздылығының артуы және жасанды интеллекттің (AI) білім 

беруге интеграциялануы - өзгерістерді қозғайтын оқиғалар болып табылады. Құзыреттілікке негізделген 

микрокредиттер және геймификация сияқты трендтер оқушыларды қызықтырудың жаңа жолдарын ұсынуда, 

ал оқу аналитикасы, виртуалды және толықтырылған шындық (VR/AR) және бірлескен халықаралық онлайн 

оқыту (COIL) сияқты инновациялар табысты қалай өлшейтінімізді және жаһандық ынтымақтастықты 

жақсартуды қайта анықтауда. 

 
1-сурет. Білім берудегі заманауи тенденциялар тақырыбындағы сөздер бұлты 

Заманауи білім беру тенденцияларының бірнешеуін қарастырайық.  

1. Аралас және төңкерілген оқыту 

Аралас және төңкерілген оқыту дәстүрлі бетпе-бет оқытуды онлайн оқыту элементтерімен біріктіретін 

оқытудың инновациялық тәсілдері. Аралас оқыту бетпе-бет және цифрлық тәжірибені біріктіреді, бұл 

студенттерге курс мазмұнын өз қарқынымен зерттеуге мүмкіндік береді, ал төңкерілген оқыту оқу мазмұнын 
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сыныптан тыс уақытта онлайн жеткізу және сабақ уақытын белсенді оқу әрекеттері үшін пайдалану арқылы 

дәстүрлі оқу ортасын өзгертеді. Негізгі мүмкіндіктерге икемділік, студенттердің белсенділігін арттыру және 

жекелендірілген оқу жолдары кіреді. Бұл тәсілдердің күшті жақтары оқушының үлкен дербестігін алға 

жылжытуды және белсенді қатысу арқылы тереңірек түсінуді жеңілдетуді қамтиды [3] 

2. Білім берудегі жасанды интеллект (ЖИ) 

Білім берудегі жасанды интеллект оқыту үрдісін жақсарту үшін машиналық оқыту алгоритмдерін және  

деректерге негізделген  технологияларды қолдануға жатады. ЖИ жүйелері білім алушылардың үлкен 

көлемді деректерін талдай отырып, шынайы уақытта оқытуды жекелендіру жолдарын, бейімделген 

бағалауды  және кері байланысты бере алады. Оның негізі сипаттамалары білім алушыларды қолдауды 

жекелендіруге мүмкіндік беретін автоматтандыруды, бейімделушілікті және деректерді интеллектуалды 

талдауды қамтиды.  ЖИ күшті жақтары жекелендірілген оқытуды масштабтау қабілетін қосып, педагогқа 

әкімшілік жүктемені  жеңілдетеді.   

3. Білім берудегі геймификация 

Білім берудегі геймификация – қызығушылықты, мотивацияны және жалпы оқыту нәтижелерін 

арттыру үшін білім беру ортасына ойын элементтерін интеграциялау. Ойын емес шарттарда ойын 

механикасын қолдану деп анықталатын білім берудегі геймификация  білім алушыларды мотивациялау және 

белгілі мінез-құлықты тудыру үшін баллдар, деңгейлер және лидерлер тізімі сияқты жобалау принциптерін 

қолдануды меңзейді.  Геймификацияның негізгі сипаттамалары оқушыларға өз жетістіктерін бақылауға 

мүмкіндік беретін өздігінен  анықталу элементтерін (мысалы, белгілер, баллдар, деңгейлер) және оқушылар 

арасында бәсекелестік пен серіктестікке ықпал ететін әлеуметтік элементтерді (мысалы, лидерлер тізімі, 

интерактивті серіктестік) қамтиды. Бұл элементтер оқытуды интербелсендірек етеді, қол жеткізу сезімі мен 

үздіксіз жетістік сезіміне ықпал етеді[2].  Білім берудегі геймификацияның негізгі күшті жақтарының бірі 

дәстүрлі білім беру жағдайлары шабыттандырмайтын оқушылар  арасында оның мотивация мен 

белсенділікті арттыру қабілеті болып табылады. Геймификация студенттерді қызықтыру және 

табандылықты ынталандыру үшін марапаттар психологиясын және дереу кері байланысты пайдаланады [5]. 

4. Микрооқыту 

Білім берудегі микрооқыту - қысқа уақыт аралығында, әдетте 3-тен 10 минутқа дейін тұтынуға 

арналған шағын, мақсатты оқу бөлімдерін ұсынатын оқыту стратегиясы. Ол қарапайымдылыққа, 

белсенділікке және нақты оқу мақсаттарына баса назар аударады, көбінесе бейнелер, викториналар немесе 

инфографика сияқты мультимедианы пайдаланады. Микрооқытудың негізгі сипаттамалары оның 

қысқалығын, икемділігін және бірнеше құрылғыларда қолжетімділігін қамтиды. Бұл тәсіл адамдар уақыт 

шектеулерімен жиі күресетін және ақпаратқа шағын, оңай сіңетін бөліктерде қол жеткізуді қалайтын бүгінгі 

жылдам қоғамның қажеттіліктерін қанағаттандыруға арналған. Микрооқытудың кейбір негізгі 

сипаттамаларына оның оқытудың нақты нәтижелеріне назар аударуы, бейресми оқыту элементтерін 

пайдалану және дәл уақытында оқытуға баса назар аудару кіреді [3].  

5. Білім берудегі виртуалды және толықтырылған шындық 

Білім берудегі виртуалды шындық (VR) және кеңейтілген шындық (AR) студенттерді цифрлық түрде 

жақсартылған, тартымды тәжірибеде интерактивті ортаға батыру арқылы дәстүрлі оқу ортасын өзгертетін 

озық құралдар болып табылады. Екі технология да тәжірибелік оқытуды жақсарту және визуализациялау 

қиын тұжырымдамаларды зерттеу мүмкіндігі сияқты бірегей білім беру мүмкіндіктерін ұсынады [1]. 

Виртуалды шындықтың білім беру құндылығы оның студенттерге абстрактілі  ұғымдарды елестетуге, 

объектілерді басқаруға және шынайы өмірде мүмкін емес орталарды зерттеуге беретін мүмкіндіктерінде 

жатыр. VR студенттерге жетекшілік ететін жаңалық ашуға және жоғары дәрежелі ойлау дағдыларын 

дамытуға мүмкіндік беру арқылы тәжірибелік оқытуға ықпал етеді. 

Толықтырылған шындық, керісінше, компьютерде жасалған ақпаратты әдетте смартфондар немесе 

планшеттер сияқты құрылғылар арқылы физикалық әлемге қосады. AR статикалық мазмұнды динамикалық 

және интерактивті пішіндерге түрлендіре отырып, оқушыларға нақты уақытта цифрлық элементтермен өзара 

әрекеттесуге мүмкіндік беру арқылы нақты әлемдегі тәжірибені жақсартады. AR оқуға арналған көрнекі 

және интерактивті өлшемдерді қамтамасыз ететін білім беру қолданбаларында, қалқымалы әңгімелер 

кітаптарында және турларда кеңінен қолданылады Мысалы, студенттер дәстүрлі сыныпта мүмкін болмайтын 

оқу тәжірибесін ұсына отырып, алыс географиялық аймақтарды немесе тарихи орындарды зерттеу үшін AR 

пайдалана алады. 

VR және AR-дың күшті жақтары олардың студенттерді практикалық оқыту үшін модельденген нақты 

әлем сценарийлеріне тарту, шығармашылық мәселелерді шешуге, шығармашылыққа, ынтымақтастыққа және 

терең түсінуге ықпал ету қабілетін қамтиды. Бұл технологиялар әсіресе STEM білім беру және кеңістікті 

түсінуді, күрделі модельдеулерді немесе дерексіз визуализацияларды қажет ететін тапсырмалар үшін тиімді. 

AR және VR теориялық білім мен практикалық қолдану арасындағы алшақтықты жояды, бұл студенттер 

үшін оқуды маңыздырақ және ынталандырады [6]. 

6. STEAM білім беру  

STEAM білім беру: ғылым, технология, инженерия, өнер және математика (STEAM) біліміне көбірек 

көңіл бөлінуде. Өнерді STEM пәндеріне біріктіру шығармашылық пен инновацияны дамытады, студенттерді 

тез өзгеретін технологиялық ландшафттағы мансапқа дайындайды. 
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Осылайша, STEM білім беру – инженерлік шығармашылық пен математика, жаратылыстану 

ғылымдары мен технология интеграциясына негізделген жобалық және пәнаралық тәсілдерді 

байланыстыратын жаңа ойлау мен жаңа технологияларға бағытталған ғылымдардың жиынтығы. Оқытудағы 

интеграцияланған тәсіл. Яғни, осы көзқарас аясында академиялық ғылыми-техникалық концепциялар нақты 

өмір контекстінде зерттеледі [7]. 

Бұл жаһандық білім беру тенденциялары оқушылардың әртүрлі қажеттіліктері мен ұмтылыстарын 

мойындай отырып, білім алушыға бағытталған, тұтас және бейімделген білім беру тәсілдеріне ауысуды 

көрсетеді. 

Ағымдағы инновациялар мен технологиялар студенттерді ХХІ ғасырда қажетті цифрлық дағдылармен 

айналысуға, жекелендіруге және дайындауға жәрдемдесу арқылы білім беруді өзгертетін тенденциялар 

болып табылады. Білім беру дамып келе жатқанда, осы құралдар мен тәсілдердің интеграциясы оқытудың 

болашағын қалыптастыруда шешуші рөл атқарады. 
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THE USE OF AUDIOVISUAL CONTENT (FILMS, SONGS, DIALOGUES AND PODCASTS) FOR THE 

SOCIO-CULTURAL DEVELOPMENT OF STUDENTS IN FOREIGN LANGUAGE EDUCATION 

 

Abstract: The article explores the role of sociocultural competence in the process of foreign language 

learning. Special attention is given to the importance of cultural context in communication and the necessity of 

understanding cultural codes, traditions, and behavioral norms. The study emphasizes the value of audiovisual 

materials—films, songs, and podcasts—as effective tools for developing sociocultural awareness, authentic language 

acquisition, and intercultural sensitivity.  

Keywords: “sociocultural competence”, “language learning”, “audiovisual materials”, “cultural context”, 

“intercultural communication”, “authentic media”. 

 

Introduction 

Modern education is faced with the need to integrate new technologies and teaching methods, which is 

especially important in the context of foreign language education. 

In the “Conception of modernization of Kazakhstani education” states in order to achieve a goal oriented on a 

new conceptual basis in the study of foreign language, the communicative sphere becomes the substantive basis of 

the level model of foreign language education, within which the speech subject matter and the composition of typical 

situations are determined, ensuring the achievement of a socially sufficient level of foreign language education and 

the transition to professionally oriented foreign language education.In addition to innovative conceptual approaches 
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to determining the purpose and subject content of foreign language education, the issue of using educational 

technologies should also be addressed from a new methodological perspective [1].  

The use of digital and audio content such as films, songs, dialogues and podcasts opens up new horizons for 

the socio-cultural development of students. The problem is that traditional teaching methods are often unable to fully 

meet the needs of students in the context of globalization and cultural exchange. 

The purpose of this work is to study the impact of digital content on language skills and cultural awareness of 

students, as well as to identify effective strategies for its application in the educational process. Important figures in 

this field are teachers who must adapt their methods to modern requirements, as well as content developers who 

create materials that meet educational standards. 

The relevance of the topic is due to the growing role of digital technologies in education both in Kazakhstan 

and in the world. In the context of globalization and cultural diversity, it is important not only to teach the language, 

but also to develop socio-cultural competencies, which is impossible without the use of modern audiovisual 

resources. 

Within the framework of this topic, tasks can be considered, such as analyzing the effectiveness of various 

content formats, developing methodological recommendations for their integration into the educational process, and 

assessing the impact on student motivation.  

Developing listening skills through podcasts and dialogues 

Technology integration in foreign language instruction is recommended and successful in teaching all forms 

of speech activities, including professional-oriented speaking, writing, reading, and listening. Teaching 

professionally oriented speaking and listening requires the use of sound accompaniment and the development of 

situations that encourage students' oral utterances [2, p 79].This can be achieved by emphasizing illustrative 

material.Podcasts and dialogues become increasingly beneficial tools that put students in the cultural context of 

native speakers while also fostering listening comprehension. 

Students can be introduced to the customs, communication norms, holidays and etiquette of different nations 

using audio information, particularly in the form of brief podcasts and dialogues. The age characteristics of the 

students should be considered when selecting the content: texts should be clear, emotionally charged, along with 

visuals and definitions of new terms. 

Children who regularly work with these resources gain a foundational understanding of foreign speech, learn 

intonation characteristics, and acquire adept at guessing word meanings from context. 

Socio-cultural development through audiovisual materials 

It takes more than just knowing grammar and vocabulary to communicate with representatives of a foreign-

speaking country; knowing the context—is crucial to achieving the highest level of language proficiency. In one 

culture, anything that is considered normal could be viewed as disrespectful or inappropriate in another. Even with 

flawless grammar, mistakes are easy to make if you are unaware of cultural standards. Building trustworthy 

connections, avoiding misunderstandings, and understanding cultural differences are all made possible by 

sociocultural competence. Many researchers, including R.P. Milrud and P.V. Sysoev, socio-cultural competence is 

understood as the capacity to compare and understand different linguo-cultural communities, interpret cultural 

distinctions, and respond appropriately in situations where intercultural understanding may be disrupted [3-4].    

According to  S.S. Kunanbayeva social and sociocultural sub competence , which forms a "secondary 

cognitive consciousness" in a linguistic personality as a concept and image of the world of another linguistic society, 

as well as forming "secondary constructions - knowledge" in its cognitive system, correlating with knowledge about 

the world and the language of a "foreign language". This type of sub competence is formed as "new" on the basis of 

"given" - secondary cognitive consciousness on the basis of its culture and language [4, p 110]. 

Authentic films show a "live" language, not an adaptation, but exactly as it is recognized in the nation where it 

is studied. Therefore, it is vital to use authentic materials to imitate real communication in order to fully depict the 

picture of the foreign-speaking world. When a teacher chooses the appropriate resources, students can explore the 

language and sociocultural context more thoroughly, and it becomes both required and feasible to replicate different 

scenarios. 

Features of audiovisual material in foreign language teaching for the development of socio-cultural 

competence. 

1. Live language in a real context 

Slang, tone, gestures, and facial expressions are all examples of how people actually communicate in movies 

and television shows.  

2. Cultural characteristics and daily life 

Audiovisual materials reflect traditions, lifestyle, values, humor, and relationships between people. For 

example, you can learn from the film how an ordinary day goes, what holidays are celebrated, and how they behave 

in different situations. 

3. Understanding non-verbal communication 

Gestures, facial expressions, and distance in communication are all part of culture. Visual perception helps to 

better understand the context of communication and capture hidden meanings. 

4. Forming an emotional connection with language 
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Songs, dialogues from films and real speech evoke emotions, make the learning process more interesting and 

motivating. This contributes to a deeper assimilation of the material. 

5. Broadening horizons and eliminating stereotypes 

Through art and media, a person can see the diversity within one culture, understand that it is not 

homogeneous, and learn to look at the world more broadly. 

Conclusion 

The development of sociocultural competence is an integral part of successful foreign language acquisition. 

Audiovisual materials play an important role in the formation of this competence. They allow you to immerse 

yourself in a living language environment, to perceive language not as a set of rules, but as a lively, dynamic and 

emotionally colored communication tool. Through them, students get the opportunity to "live" the culture, to 

experience it from the inside. 

Thus, the inclusion of films, songs and other audiovisual sources in the educational process not only increases 

motivation and interest in learning, but also forms important intercultural communication skills that are necessary for 

modern people in a globalized world. 
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is paid to adaptive educational platforms, automated learning methods, and digital tools that promote the 

development of language skills. In conclusion, the prospects for further integration of technologies into the 

educational environment are discussed. 

Keywords: education, artificial intelligence, computational linguistics, distance learning, digital technologies. 

 

Введение 

Развитие информационных технологий в последние десятилетия привело к кардинальным изменениям 

в сфере образования. После того как дистанционное обучение стало массовым явлением, особенно в связи с 

пандемией COVID-19, возникла необходимость в развитии технологий, способных поддерживать 

образовательный процесс в цифровой среде. Этот процесс стимулировал активное внедрение искусственного 

интеллекта, который оказался полезным для автоматизации обучения, проверки знаний и персонализации 

учебного материала. В свою очередь, одной из ключевых областей, способствовавших прогрессу ИИ, стала 

компьютерная лингвистика, обеспечившая эффективную обработку и генерацию естественного языка. Эти 

технологии не только делают образование более доступным, но и способствуют индивидуальному подходу к 

обучению, автоматизируют анализ учебных достижений и повышают качество преподавания. 

Современная система образования значительно изменилась под влиянием цифровых технологий. Если 

еще десять лет назад дистанционное обучение воспринималось скорее как вспомогательный инструмент, то 

сегодня оно стало полноценной альтернативой традиционному обучению. Этот процесс ускорился во 

многом благодаря развитию искусственного интеллекта и компьютерной лингвистики, которые сыграли 

ключевую роль в адаптации образовательных программ к новым условиям. 

Дистанционное обучение позволило студентам получать знания из любой точки мира, но 

одновременно поставило перед системой образования новые вызовы. Одна из главных проблем заключалась 

в необходимости адаптации учебных материалов к разным уровням подготовки студентов. Здесь на помощь 

пришел искусственный интеллект. Современные образовательные платформы используют алгоритмы 

машинного обучения для анализа успеваемости учащихся и подбора индивидуальных программ. Например, 

такие платформы, как Coursera, edX и Duolingo, применяют интеллектуальные системы для отслеживания 

прогресса студентов и автоматической коррекции сложности заданий. 

Искусственный интеллект также активно используется для автоматизированной проверки знаний. 

Раньше тестирование и проверка работ полностью зависели от преподавателя, что требовало больших 

временных затрат. Сегодня же нейросети способны оценивать не только тесты с выбором ответа, но и 

анализировать эссе, проверяя их на грамматические, стилистические и логические ошибки. Некоторые 

системы, такие как Turnitin, даже способны выявлять заимствования и проверять оригинальность текстов. 

Это значительно облегчает работу преподавателей, позволяя им сосредоточиться на обучении, а не на 

рутинных проверках. 

Компьютерная лингвистика внесла свой вклад в цифровую трансформацию образования. Развитие 

технологий обработки естественного языка (Natural Language Processing, NLP) позволило создать 

интеллектуальные ассистенты, которые помогают студентам в обучении. Например, голосовые помощники, 

такие как Siri, Alexa и Google Assistant, могут отвечать на вопросы, объяснять термины и помогать с 

переводами. В образовательных системах они используются для создания диалоговых симуляций, особенно 

при изучении иностранных языков. 

Одним из наиболее ярких примеров применения компьютерной лингвистики в образовании является 

автоматический перевод. Раньше работа с иностранными текстами требовала глубоких знаний языка, но 

современные системы машинного перевода, такие как Google Translate и DeepL, позволяют мгновенно 

адаптировать сложные тексты для изучения. Хотя такие переводы не всегда идеальны, они значительно 

облегчают процесс понимания материала и снижают языковой барьер в науке и образовании. 

Кроме того, технологии компьютерной лингвистики помогают создавать адаптивные учебные 

пособия. Программы, анализирующие уровень владения языком, могут подстраивать тексты под уровень 

учащегося, делая их более доступными. Это особенно полезно для изучающих иностранные языки, 

поскольку позволяет постепенно увеличивать сложность материала в соответствии с прогрессом студента. 

Несмотря на все преимущества, цифровизация образования несет в себе и определенные риски. Одной 

из главных проблем остается цифровое неравенство: далеко не у всех учащихся есть доступ к современным 

устройствам и стабильному интернету. Это создает разрыв между теми, кто может использовать новейшие 

технологии в обучении, и теми, кто вынужден ограничиваться традиционными методами. Решение этой 

проблемы требует развития инфраструктуры и обеспечения равного доступа к образовательным ресурсам. 

Еще один важный вопрос связан с защитой данных. Искусственный интеллект в образовании 

анализирует огромное количество информации о студентах, включая их успеваемость, предпочтения и даже 

стиль обучения. Это вызывает опасения относительно приватности и возможного использования этих 

данных в коммерческих целях. Поэтому важно разрабатывать системы защиты данных и соблюдать 

этические нормы при применении технологий в образовании. 

Помимо этого, возникает вопрос о сохранении роли преподавателя в образовательном процессе. 

Несмотря на стремительное развитие технологий, искусственный интеллект пока не способен заменить 

живое общение между преподавателем и учеником. Образование – это не только передача знаний, но и 
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формирование критического мышления, развитие социальных навыков, мотивация к обучению. Именно 

поэтому технологии должны дополнять, а не заменять традиционное обучение. 

В перспективе можно ожидать дальнейшего развития искусственного интеллекта и компьютерной 

лингвистики в образовании. Уже сейчас ведутся исследования по созданию виртуальных преподавателей, 

способных адаптироваться к индивидуальным потребностям учащихся. Также продолжается работа над 

совершенствованием систем автоматического перевода и распознавания речи, что сделает образовательный 

процесс еще более удобным и доступным. 

Таким образом, современные технологии не только изменили способы получения знаний, но и 

сформировали новые образовательные парадигмы. Искусственный интеллект, дистанционное обучение и 

компьютерная лингвистика стали неотъемлемыми элементами образовательной системы, открывая новые 

возможности для обучения. Однако, несмотря на все достижения, важно помнить, что технологии должны 

служить человеку, а не заменять живое взаимодействие. Только при грамотном сочетании цифровых 

инструментов и традиционного образования можно создать эффективную и доступную систему обучения 

будущего. 

ЗАКЛЮЧЕНИЕ 

Современное образование находится на стыке технологий и классических методов преподавания. 

Дистанционное обучение дало мощный толчок к развитию искусственного интеллекта и компьютерной 

лингвистики, которые сегодня активно применяются в образовательном процессе. Искусственный интеллект 

помогает анализировать успеваемость студентов, адаптировать курсы и автоматизировать проверку знаний, 

а компьютерная лингвистика делает возможным мгновенный перевод, создание интеллектуальных 

ассистентов и обработку больших объемов текстовой информации. 

Несмотря на все преимущества, внедрение технологий в образование требует решения важных 

вопросов, связанных с цифровым неравенством, защитой персональных данных и сохранением роли 

преподавателя. Искусственный интеллект и компьютерная лингвистика не должны заменять человека, а 

должны помогать ему, делая обучение более эффективным, доступным и удобным. В перспективе эти 

технологии продолжат развиваться, предлагая еще больше инструментов для персонализированного 

обучения и интеллектуальной поддержки студентов. 
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компетенции у будущих учителей иностранного языка в контексте интеграции технологий искусственного 
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как неотъемлемой части профессиональной подготовки педагога. Анализируются потенциальные 

возможности и конкретные инструменты ИИ (виртуальные симуляции, интеллектуальные чат боты, системы 

анализа данных, персонализированные образовательные траектории) для создания иммерсивной и 

аутентичной среды обучения, способствующей глубокому пониманию культурных особенностей стран 

изучаемого языка, развитию навыков межкультурного взаимодействия и преодолению стереотипов. 
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Abstract: The article addresses the pressing issue of developing sociocultural competence in future foreign 

language teachers within the context of integrating artificial intelligence (AI) technologies into the educational 

process. The significance of sociocultural competence as an integral part of a teacher's professional training is 

substantiated. The potential capabilities and specific AI tools (virtual simulations, intelligent chatbots, data analysis 

systems, personalized learning paths) are analyzed for creating an immersive and authentic learning environment. 

This environment fosters a deep understanding of the cultural specifics of the target language countries, develops 

intercultural interaction skills, and helps overcome stereotypes. Methodological aspects of AI application and 

potential risks are discussed. 
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В современном мире, характеризующемся процессами глобализации, расширением международных 

контактов и цифровизацией всех сфер жизни, предъявляются новые требования к профессиональной 

подготовке специалистов, в особенности учителей иностранного языка. Эффективная межкультурная 

коммуникация становится ключевым фактором успешного взаимодействия, а следовательно, формирование 

социокультурной компетенции (СКК) выходит на первый план в системе профессионально-педагогического 

образования. Целью данной статьи является изучение развития социокультурной компетенции у будущих 

учителей иностранных языков посредством интеграции искусственного интеллекта (ИИ) в образовательный 

процесс. Это включает обоснование значимости СКК как основного компонента профессиональной 

подготовки учителей, анализ инструментов ИИ для создания иммерсивных и аутентичных учебных сред, 

обсуждение методологических аспектов применения ИИ в образовании, а также рассмотрение 

потенциальных рисков, связанных с использованием ИИ при формировании СКК. 

Социокультурная компетенция представляет собой сложный многокомпонентный конструкт, 

включающий лингвострановедческие знания, социолингвистические навыки, социокультурные умения, а 

также определенные личностные качества, такие как толерантность, эмпатия, открытость к другим 

культурам и способность к рефлексии собственного культурного опыта [1, с. 78]. Традиционные методы 

формирования СКК не всегда обеспечивают достаточный уровень практической подготовки студентов, что 

открывает новые перспективы для использования технологий искусственного интеллекта. 

Рассмотрим различные технологии  искусственного интеллекта применяемые в образовательной среде. 

1. Иммерсивные среды и виртуальные симуляции используемые в процессе обучения ИЯ. 

Технологии виртуальной (VR) и дополненной (AR) реальности, управляемые ИИ, позволяют создавать 

высокореалистичные симуляции различных социокультурных ситуаций. Студенты могут «посетить» 

виртуальные города стран изучаемого языка, взаимодействовать с виртуальными персонажами – носителями 

культуры в типовых ситуациях (в магазине, кафе, на транспорте, в учебном заведении), участвовать в 

диалогах, решать коммуникативные задачи. ИИ может управлять поведением виртуальных собеседников, их 

реакциями, адаптируя сложность сценария под уровень подготовки студента и обеспечивая немедленную 

обратную связь относительно адекватности его речевого и неречевого поведения с точки зрения культурных 

норм [5]. Например, виртуальные симуляции могут быть использованы для моделирования ситуаций, когда 

студенты должны решать культурные конфликты или адаптироваться к новым культурным нормам. Это 

позволяет отрабатывать практические навыки межкультурного общения в безопасной среде, анализировать 

собственные ошибки и развивать культурную сенситивность. 

2. Интеллектуальные чат-боты и диалоговые системы 

Чат-боты, оснащенные ИИ и способные обрабатывать естественный язык (NLP), могут выступать в 

роли виртуальных собеседников – носителей языка и культуры. В отличие от стандартных программ, они 

способны вести более гибкий и осмысленный диалог, затрагивать различные темы, связанные с культурой, 

традициями, социальными нормами. ИИ может анализировать ответы студента не только с точки зрения 

грамматической правильности, но и социолингвистической уместности, подсказывая более адекватные 

формулировки, обращая внимание на потенциальные культурные недоразумения [4]. Например, чат-бот 

может моделировать общение с представителями разных социальных групп или регионов, демонстрируя 

вариативность языка и культурных практик. Это позволяет студентам практиковать свои навыки общения в 

различных культурных контекстах. 

3. Анализ аутентичных материалов с помощью ИИ 

Искусственный интеллект способен обрабатывать и анализировать большие объемы аутентичных 

текстовых, аудио и видеоматериалов (новостные статьи, блоги, форумы, социальные сети, фильмы, 
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телепередачи). Алгоритмы ИИ могут помочь выявлять культурно значимые концепты, стереотипы, 

ценностные ориентации, скрытые смыслы, особенности невербальной коммуникации, представленные в 

этих материалах. Например, инструменты сентимент анализа могут показать отношение носителей языка к 

тем или иным социальным явлениям, а тематическое моделирование – выявить ключевые темы обсуждений 

в определенном культурном сообществе [6, с. 45]. Это позволяет студентам глубже понять современную 

культуру страны изучаемого языка, анализировать ее проявления и формировать критическое мышление по 

отношению к культурной информации. 

4. Персонализация обучения 

Системы ИИ могут отслеживать прогресс каждого студента в освоении социокультурных знаний и 

навыков, выявлять его индивидуальные трудности и пробелы. На основе этих данных ИИ способен 

формировать персонализированные образовательные траектории, предлагая студенту именно те материалы, 

задания и симуляции, которые наиболее актуальны для его уровня и потребностей [2]. Это позволяет сделать 

процесс формирования СКК более целенаправленным и эффективным, учитывая индивидуальные 

особенности обучающихся. 

5. Доступ к разнообразным культурным перспективам 

ИИ может выступать в роли интеллектуального ассистента, помогая студентам находить и 

систематизировать информацию о различных аспектах культуры, получать доступ к мнениям и точкам 

зрения разных представителей изучаемой культуры. Платформы, использующие ИИ, могут облегчать 

организацию виртуальных обменов и телекоммуникационных проектов с носителями языка, способствуя 

непосредственному межкультурному диалогу и взаимопониманию. 

Поле деятельности, где можно использовать ИИ в образовании  достаточно велико, рассмотрим 

методические подходы к интеграции ИИ с процессом обучения, для формирования СКК. 

Для успешной интеграции ИИ в процесс формирования СКК необходимо разработать методические 

подходы, которые позволят учителям эффективно использовать новые технологии в учебном процессе. Это 

включает разработку методически грамотных заданий и сценариев с использованием ИИ, обучение 

преподавателей работе с инструментами ИИ, создание персонализированных образовательных траекторий 

на основе данных, собранных ИИ, а также организацию виртуальных обменов и телекоммуникационных 

проектов с использованием ИИ [7]. Например, можно использовать платформы для VR, такие как VRChat 

или Immersive VR Education, которые позволяют создавать виртуальные симуляции и обучающие 

сценарии. Для анализа аутентичных материалов можно использовать инструменты, такие как Google 

Analytics или IBM Watson, которые способны обрабатывать и анализировать большие объемы данных. 

Искусственный интеллект открывает принципиально новые возможности для обогащения методики 

формирования социокультурной компетенции будущих учителей иностранного языка. Использование 

виртуальных симуляций, интеллектуальных диалоговых систем, инструментов анализа аутентичных 

материалов и персонализированных образовательных траекторий позволяет создать более динамичную, 

интерактивную и аутентичную учебную среду. Это способствует не только накоплению знаний о культуре 

страны изучаемого языка, но и развитию практических навыков межкультурного взаимодействия, эмпатии, 

толерантности и способности к рефлексии. Однако успешная интеграция ИИ требует продуманного 

методического подхода, критического осмысления возможностей и ограничений технологии, а также 

готовности педагогического сообщества к освоению новых инструментов. Комплексное и сбалансированное 

применение ИИ в сочетании с традиционными методами и активной ролью преподавателя позволит готовить 

учителей отвечающих требования мирового сообщества. 
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«НЕГІЗГІ МЕКТЕП ОҚУШЫЛАРЫНА АҒЫЛШЫН ТІЛІН ОҚЫТУДА PADLET ОНЛАЙН 

ТАҚТАСЫН ПАЙДАЛАНУ» ЗЕРТТЕУДІҢ ТЕОРИЯЛЫҚ НЕГІЗДЕРІ 

 

Түйін: Ағылшын тілі сабағында цифрлық құралдарды біріктіру бүгінгі білім беру ландшафтында 

қажеттілікке айналды. Осы құралдардың ішінде Padlet-бірлескен онлайн тақта-жас оқушыларды тартудың 

тиімді платформасы екенін дәлелдеді. Бұл мақалада Padlet-ті тілдік дағдыларды арттыру, интерактивті 

оқытуды қолдау және ағылшын тілін үйренетін негізгі сынып оқушыларының шығармашылығын дамыту 

үшін қалай пайдалануға болатыны қарастырылады. Жұмыста құралдың әлеуетін барынша арттыру үшін 

педагогикалық артықшылықтар, практикалық қолдану және мұғалімнің стратегиялары ұсынылған. 

Тірек сөздер: "Падлет", "сандық құралдар", "интерактивті оқыту", "ағылшын тілін оқыту", "негізгі 

мектеп", "тілдік білім беру", "оқушыларды қызықтыру". 

In the 21st century, the role of digital tools in education has grown significantly, particularly in the context of 

language learning. As schools increasingly adopt blended and online learning strategies, English teachers are seeking 

innovative methods to maintain student interest and foster meaningful communication. For basic school students, 

who are often visual and tactile learners, technology must be not only functional but also engaging. Padlet, a free and 

flexible online whiteboard tool, offers educators a platform to facilitate collaborative learning, integrate multimedia 

content, and promote active participation in English lessons. Its user-friendly interface and real-time interactivity 

make it an ideal solution for young learners who are just beginning to explore a new language. This article examines 

the practical application of Padlet in the basic school English classroom and discusses how it can be used to develop 

essential language skills while encouraging creativity and collaboration. 

        Padlet provides a digital space where students and teachers can interact in real time by posting text, 

images, links, audio, video, and drawings. Teachers can create customizable boards for individual lessons or long-

term projects, and students can contribute from any device. This accessibility is especially valuable in today’s 

classrooms, where students may be working in-person, remotely, or in hybrid models. Unlike traditional 

whiteboards, Padlet allows all students to engage simultaneously, making participation more inclusive and student-

centered. 

One of Padlet’s greatest strengths is its support for the four key language skills: reading, writing, listening, 

and speaking. In reading activities, for instance, a teacher can post a short passage or story and ask students to 

respond with a summary or answer comprehension questions directly on the board. For writing practice, students can 

compose short texts, such as journal entries, descriptions, or creative stories. Padlet’s ability to include images and 

emojis makes the experience more relatable and enjoyable for young learners. 

Listening activities can be enriched through embedded audio files or YouTube videos, with follow-up tasks 

posted as comments or multiple-choice polls. Teachers may also use voice recordings to give instructions or 

feedback, providing auditory input that helps reinforce pronunciation and listening comprehension. As for speaking, 

students can record and upload short oral presentations, dialogues, or even role-plays, which is especially beneficial 

for building confidence in a foreign language. In terms of classroom applications, Padlet can be used in a variety of 

ways. For vocabulary development, teachers can create a “word wall” where students post new terms along with 

definitions and pictures. Collaborative writing activities allow groups to co-create stories, with each student adding a 
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part of the narrative. For cultural or thematic lessons, students can create digital posters or multimedia presentations, 

showcasing their work in a visually engaging format. Reflection boards can be set up where students write what they 

learned at the end of each class, helping to consolidate knowledge and build self-awareness. 

Padlet also offers significant advantages for teachers. It enables formative assessment by allowing educators 

to monitor contributions, give real-time feedback, and track progress over time. Teachers can manage posts, restrict 

access, and moderate content to ensure that the platform remains safe and appropriate for all users. Additionally, the 

archive function allows for easy review of past boards, which can serve as a digital portfolio of student work. 

Nevertheless, some challenges must be addressed when implementing Padlet in the classroom. Access to 

digital devices and the internet is a prerequisite, and not all students may have equal access at home. Furthermore, 

young learners may require initial training and supervision to use the platform effectively and responsibly. Teachers 

should also be mindful of screen time and balance digital activities with face-to-face interaction. 

Despite these limitations, the benefits of using Padlet in teaching English to basic school students are clear. It 

promotes student autonomy, fosters a collaborative classroom culture, and transforms passive learning into an active 

and creative process. By incorporating Padlet into their lessons, teachers can create a more engaging and dynamic 

learning environment where students not only practice English but also develop digital literacy skills essential for the 

modern world. 

In conclusion, Padlet is a powerful educational tool that supports English language development in basic 

school students. Its interactive features and flexible design allow for a wide range of pedagogical applications, from 

vocabulary building and creative writing to listening and speaking practice. With thoughtful integration and 

guidance, Padlet can enhance student motivation, participation, and performance, making English lessons more 

meaningful and enjoyable for young learners. 
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Аннотация: В статье рассматриваются ключевые методы и алгоритмы обработки текстов в области 
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Современные технологии обработки естественного языка (NLP) играют ключевую роль в анализе 

больших объемов текстовых данных. В компьютерной лингвистике используются различные алгоритмы и 

методы, позволяющие структурировать, анализировать и интерпретировать текстовую информацию. 

Понимание их различий и взаимосвязей необходимо для выбора оптимального подхода к решению 

конкретных задач. Компьютерный анализ текстовых данных стал неотъемлемым инструментом для 

извлечения смысла из неструктурированной информации. Современные методы NLP объединяют алгоритмы 

статистического анализа и машинного обучения, обеспечивая эффективную обработку и интерпретацию 

текстов. 

1. Определение NLP 

Обработка естественного языка (NLP) – это раздел компьютерных наук и искусственного интеллекта, 

который занимается тем, чтобы наделить компьютеры способностью понимать, интерпретировать и 

генерировать естественный язык [1, c. 17]. NLP можно рассматривать как автоматизированную или 

полуавтоматизированную обработку человеческого языка. Обработка естественного языка (NLP) – это 

раздел ИИ, занимающийся автоматическим анализом и интерпретацией человеческой речи. Она опирается 

на лингвистику, логику, когнитивные науки и используется для создания систем взаимодействия человек–

компьютер, чат-ботов, автоматического перевода, анализа текста и речи [2, c. 10]. 

2. Разграничение понятий «метод» и «алгоритм». Метод и алгоритм – два взаимосвязанных, но 

различных понятия в контексте обработки текстовых данных и компьютерной лингвистики. 

2.1 Метод – это общий подход или стратегия решения задачи. Он может включать в себя несколько 

шагов, принципов или техник для достижения цели. Метод может быть более абстрактным и 

универсальным. Он определяет общую направленность решения задачи, но не задает точные инструкции. Он 

может включать несколько алгоритмов. В компьютерной лингвистике метод может представлять собой 

подход к обработке текста, например, статистический метод анализа тональности или метод машинного 

обучения для классификации текстов [3, с. 7]. 

Методы обработки текста включают: 

• Статистические методы – частотный анализ, n-граммы, TF-IDF. 

• Точные методы включают синтаксический анализ, распознавание именованных сущностей. 

• Методы структурного анализа: синтаксический разбор (парсинг), частеречная разметка (POS-

tagging) частей речи в тексте. 

• Лексико-семантические методы включают: семантическое разложение (например, WordNet – 

анализ смысловых связей слов), дистрибутивную семантику (представление слов в векторном пространстве), 

поиск синонимов и антонимов (использование тезаурусов и онтологий). 

• Тематическое моделирование (Topic Modeling) – это метод анализа текста для выявление 

скрытых тем, присутствующие в большом наборе документов. Это помогает классифицировать и 

структурировать текстовую информацию, выделяя основные темы автоматически. 

• Машинное обучение включает в себя supervised и unsupervised подходы, SVM, Naïve Bayes, K-

means, нейронные сети. 

• Глубокое обучение (контекстуальные эмбеддинги) – трансформеры (BERT, GPT), рекуррентные 

нейросети (LSTM, GRU). 

• Методы векторизации текста являются частью методов представления текста и используются 

для преобразования слов, предложений или документов в числовые векторы, пригодные для машинного 

обучения. Классические методы и алгоритмы векторизации описываются в научной литературе [4, с. 3]. 

2.2 Алгоритм представляют собой четко определенные последовательности действий, направленные 

на решение конкретной задачи [5, с. 6]. Алгоритм всегда конкретен и детализирован, описывает процесс 

выполнения задачи шаг за шагом, может быть частью метода, реализуя его на практике, автоматизируется и 

реализуется в виде программного кода. 

Алгоритмы в обработке текстов. Рассмотрим предобработку текстовых данных с точки зрения 

алгоритмов. Для работы с текстами их необходимо привести к стандартной форме. Этот процесс включает 

несколько этапов, каждый из которых реализуется конкретными алгоритмами.  

Основные алгоритмы предобработки текста: 

• Приведение к нижнему регистру: text.lower() 

• Удаление цифр: re.sub(r'\d+', '', text) 

• Удаление знаков препинания: re.sub(r'[^\w\s]', '', text) 

• Токенизация – процесс сегментации текста на лингвистические единицы (слова, знаки препинания, 

числа, предложения) для их дальнейшего анализа машинами. Применяемые алгоритмы: nltk.word_tokenize(), 

spacy, split(). 

• Удаление стоп-слов: nltk.corpus.stopwords.words('russian') 
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• Стемминг (сведение слов к основе): nltk.stem.PorterStemmer 

• Лемматизация (приведение слов к начальной форме): WordNetLemmatizer, spacy 

• Частеречная разметка (POS-tagging): nltk.pos_tag(), spacy 

Таким образом, предобработка текста – это не один алгоритм, а последовательность алгоритмов, 

выбираемых в зависимости от задачи. 

Классификация алгоритмов 

Обработка текстов осуществляется с помощью алгоритмов и программ, используемых на разных 

языковых уровнях, включая алгоритмы морфологического, лексического, синтаксического и дискурсивного 

анализа [6, c. 2-6]. Приведем некоторые из них.  

1. Токенизация, т.е. разделение текста на отдельные элементы (слова, предложения, символы). 

Алгоритмы: Простые регулярные выражения, Методы на основе машинного обучения. 

2. Алгоритмы морфологического анализа предполагают анализ структуры слов (корень, приставка, 

окончание) для понимания их грамматического значения. Алгоритмы: Морфологические анализаторы, такие 

как pymorphy2 (для русского языка). 

3. Синтаксический анализ. Описание: построение синтаксического дерева, отражающего структуру 

предложения. Алгоритмы: Shift-Reduce, Earley parser, Dependency parsing (связный анализ). 

4. Анализ семантики включает определение смысла слов и предложений, выявление синонимов и 

многозначности. Алгоритмы: Векторные представления слов (Word2Vec, GloVe), Нейросетевые модели, 

такие как BERT.  

5. Распознавание именованных сущностей (NER) – это выделение значимых элементов (имена, 

организации, даты). Алгоритмы: Conditional Random Fields (CRF), LSTM (Long Short-Term Memory). 

6. Частеречная разметка (POS tagging) выступает как определение грамматической категории каждого 

слова (существительное, глагол и т. д.). Алгоритмы: Скрытые марковские модели (HMM), Нейросетевые 

методы. 

7. Анализ тональности (Sentiment Analysis): Определение эмоциональной окраски текста 

(положительный, отрицательный, нейтральный). Алгоритмы: Naive Bayes, SVM (Support Vector Machine), 

Нейронные сети. 

8. Моделирование тем (Topic Modeling): Выявление основных тем в тексте. Алгоритмы: Latent 

Dirichlet Allocation (LDA), Latent Semantic Analysis (LSA) 

9. Перевод текста (Machine Translation): Автоматический перевод между языками. Алгоритмы: 

Statistical Machine Translation (SMT), Neural Machine Translation (NMT, Transformer). 

10. Кросс-языковая обработка текста: Обработка текстов с учетом нескольких языков. Алгоритмы: 

Multilingual BERT, Многозадачное обучение.  

11. Семантическое парсирование. Описание: Выявление смысловых связей в предложении. 

Алгоритмы: Нейросетевые модели и трансформеры. 

12. Машинное обучение (Machine Learning) в обработке текста. Описание: Обучение на данных для 

анализа и прогнозирования. 

Алгоритмы: Классификация, Регрессия, Кластеризация.  

13. Обработка больших данных (Big Data Processing). Описание: Анализ массивов текстов в 

распределенных системах. Алгоритмы: MapReduce, Методы: Потоковая аналитика. 

Эти алгоритмы применяются в обработке естественного языка (NLP), машинном обучении и анализе 

текстов, обеспечивая глубокую обработку информации. 

3. Взаимосвязь методов и алгоритмов 

Методы и алгоритмы различаются по уровню абстракции и области применения. 

• Метод – это концептуальный подход, объединяющий алгоритмы и стратегии. Он представляет 

собой общий способ решения группы задач. Примером метода может служить обработка естественного 

языка (NLP) или анализ тональности текста. 

• Алгоритм – это строго определённая последовательность действий для решения конкретной 

задачи. Алгоритм обладает формальными свойствами, такими как дискретность, конечность и 

определённость. Примером алгоритма является k-means для кластеризации. 

Метод может включать несколько алгоритмов, а алгоритм описывает точные шаги для выполнения 

задачи в рамках метода. Алгоритмы служат инструментами для реализации методов. Например, метод 

машинного обучения использует различные алгоритмы классификации, такие как SVM, случайные леса и 

нейронные сети. Точно так же метод анализа тональности может включать сочетание алгоритмов 

лексического и статистического анализа. 

Рассмотрим пример на токенизацию в аспекте связи методов и алгоритмов. Токенизацию можно 

рассматривать и как метод, и как алгоритм: 

• Метод токенизации – общий подход, включающий различные алгоритмы разбиения текста. 

Разные подходы учитывают пробелы, пунктуацию, субсловную токенизацию (BPE, WordPiece). 

• Алгоритм токенизации – конкретная последовательность шагов, выполняющая разбиение 

текста. Примеры алгоритмов токенизации: 
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o Разделение по пробелам (простая токенизация по словам). 

o Использование подслов (для работы с редкими словами). 

o Разделение по символам (для детального анализа). 

o N-граммная токенизация (учет контекста). 

Итак, токенизация – это метод, который включает различные алгоритмы для разбиения текста на 

токены, являясь ключевым этапом обработки естественного языка (NLP) и машинного обучения (ML). 

Таким образом, алгоритмы представляют собой инструменты для реализации методов, а методы 

определяют стратегии и подходы для решения задач в NLP. 

4. Теоретические vs практические аспекты алгоритмов 

Различие между теоретическими и практическими алгоритмами обработки данных заключается в их 

цели и области применения. 

Теоретические алгоритмы ориентированы на исследование фундаментальных свойств вычислений: 

Анализ вычислительной сложности и границ разрешимости задач. Исследование формальных моделей 

алгоритмов, выявление закономерностей их работы. 

• Определение алгоритмической разрешимости задач (можно ли их решить в принципе). 

Теоретические исследования позволяют, например, установить, можно ли решить задачу за конечное 

время или доказать, что она относится к классу NP-трудных. 

Практические алгоритмы используют результаты теоретических исследований для решения 

конкретных задач обработки данных. Они помогают: 

• Выбирать оптимальные алгоритмы с учетом ограничений (размер данных, объем памяти). 

• Оценивать время выполнения сложных вычислений. 

• Доказывать невозможность быстрого решения определенных задач (важно для криптографии). 

• Разрабатывать эффективные алгоритмы на основе эмпирического анализа. 

Практические алгоритмы находят применение в реальных задачах, таких как: анализ социальных сетей 

(графовые алгоритмы, NLP), автоматическое реферирование текстов (машинное обучение, суммаризация). 

Таким образом, теоретические алгоритмы формируют основу вычислительных методов, а 

практические – адаптируют их для реального использования. 

5. Алгоритмы, методы, кодирование и программирование 

При обработке текстов в NLP алгоритмы, методы, код и программирование связаны как уровни 

абстракции: 

▪ Алгоритм – строгая последовательность действий для решения конкретной задачи. Алгоритм 

отвечает на вопрос: Что нужно сделать? (например, разделить текст на слова). Примеры: Алгоритм 

токенизации – разбиение текста на слова или предложения; Алгоритм лемматизации – приведение слов к их 

нормальной форме; Алгоритм классификации – отнесение текста к определенной категории. 

▪ Метод – обобщенная стратегия, включающая алгоритмы. Метод отвечает на вопрос: Какой 

подход использовать? (например, анализ текста через частоту слов или нейросеть). Примеры: Методы 

статистического анализа текста (например, частотный анализ); Методы машинного обучения (алгоритмы 

SVM, Naïve Bayes и др.); Методы тематического моделирования (например, LDA с разложением матрицы). 

o Код – реализация алгоритма на языке программирования. Код отвечает на вопрос: Как 

запрограммировать алгоритм? Пример кода (токенизация в Python с NLTK):  

import nltk   

from nltk.tokenize import word_tokenize   

 text = "Обработка естественного языка важна."   

tokens = word_tokenize(text)   

print(tokens)  # ['Обработка', 'естественного', 'языка', 'важна', '.'] 

▪ Программирование – процесс написания кода для реализации алгоритмов и методов. 

Программирование отвечает на вопрос: Как создать работающую систему? Примеры: чат-боты 

(обрабатывают намерения пользователей), поисковые системы (используют семантический анализ), 

анализаторы тональности (обучаются на текстах). 

Взаимосвязь 

o Алгоритмы → Методы: Алгоритмы объединяются в методы для решения более широких 

задач. Пример: Токенизация и лемматизация – часть метода NLP для анализа текстов. 

o Методы → Код: Методы реализуются через код с использованием библиотек. Пример: Метод 

машинного обучения для анализа тональности реализуется с помощью scikit-learn. 

o Код → Программирование: Код объединяется в программу, автоматизирующую обработку 

текста. 

Приведем пример взаимосвязи. Метод: Машинное обучение для анализа тональности. Алгоритм: 

SVM-классификатор с TF-IDF. Код: Реализация в Python (scikit-learn). Программирование: Создание 

программы с загрузкой данных, обработкой, обучением модели. 

Вывод: Программирование – это инструмент, позволяющий реализовать алгоритмы, использующие 

методы обработки текстов. 
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Заключение 

Анализ больших текстовых данных требует сочетания алгоритмов и методов: алгоритмы выполняют 

вычисления, а методы определяют стратегию их применения. Современные подходы, основанные на 

машинном и глубоком обучении, обеспечивают высокую точность и автоматизацию обработки сложных 

текстов. 

Методы – это общие стратегии, а алгоритмы – конкретные технические решения в их рамках. В 

компьютерной лингвистике часто комбинируются несколько методов, например, в машинном переводе или 

чат-ботах. Эти инструменты помогают не только анализировать текст, но и извлекать информацию, 

распознавать смыслы и идентифицировать сущности, что делает их ключевыми в обработке естественного 

языка. 
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Аннотация. В статье рассматривается роль искусственного интеллекта (ИИ) и компьютерной 

лингвистики в сфере дистанционного образования. Оценивается влияние новых технологий на процесс 

обучение, возможности и проблемы, а также влияние на педагогические практики. Приведены успешные 

примеры применения данных технологий в образовательных системах и программах, таких как: адаптивное 

обучение, автоматизацию выставления оценок обучающихся и поддержку интерактивного взаимодействия 

между преподавателем и студентами. В работе уделяется внимание к преимуществам и недостаткам 

использования данных технологий в образовательном процессе. Обсуждаются как положительные стороны, 

так и вызовы, связанные с внедрением этих технологий в образовательные практики, а также прогнозируется 

их влияние на образование в будущем. 

Ключевые слова: искусственный интеллект, компьютерная лингвистика, дистанционное образование, 

адаптивное обучение, технологии, образовательные платформы. 

 

Введение 

Сейчас, дистанционное образование стало частью современной образовательной среды, особенно в 

условиях глобализации и пандемии COVID-19. В последние десятилетия технологии искусственного 

интеллекта и компьютерной лингвистики стремительно развиваются и существенно преобразуют процесс 

обучения, обеспечивая новые возможности для взаимодействия студентов и преподавателей. 

Лингвистические технологии дают возможность не только улучшить качество обучения, но и сделать его 

более доступным, персонализированным и эффективным. В статье анализируется, как данные технологии 

интегрируются в образовательные процессы и какую роль они играют в улучшении дистанционного 

образования. 

Дистанционное образование сталкивается с рядом проблем, включая нехватку персонализированного 

подхода, недостаточное вовлечение студентов в учебный процесс, а также сложности в оценке знаний и 

качества обучения. Современные технологии, применяемые  в процессе обучения, открывают новые 

горизонты для решения этих проблем, однако существует ряд вызовов, таких как высокие затраты на 

внедрение технологий, технические барьеры и необходимость в обучении преподавателей и студентов. 

Важно понять, как эффективнее интегрировать эти технологии в образовательный процесс и избежать 

возможных недостатков. 

https://7universum.com/ru/tech/authors/item/logunova-tatyana-viktorovna
https://7universum.com/ru/tech/authors/item/shcherbakova-lidiya-viktorovna
https://7universum.com/ru/tech/authors/item/vasyukov-vasiliy-mikhaylovich
https://7universum.com/ru/tech/authors/item/shimkun-vyacheslav-vladislavovich
https://7universum.com/ru/tech/archive/item/15064
https://cyberleninka.ru/article/n/algoritmy-i-programmy-avtomaticheskoy-obrabotki-teksta
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В первую очередь, искусственный интеллект включает в себя такие технологии, как машинное 

обучение, нейронные сети, алгоритмы обработки данных, которые могут быть использованы для создания 

адаптивных обучающих систем. Эти системы анализируют поведение студентов, их успеваемость и 

предпочтения, на основе чего предоставляют персонализированные задания и рекомендации. Например, 

платформы типа Coursera (сайт, созданный для прохождения курсов по различным направлениям) или 

Duolingo (приложение для изучения языков) используют алгоритмы ИИ для подбора наиболее подходящих 

материалов для каждого студента, повышая их мотивацию и вовлеченность в процессе обучения. 

Компьютерная лингвистика играет ключевую роль в автоматизации процессов для оценивания работ 

студентов, обратной связи и взаимодействия между студентом и преподавателем. Технологии, такие как 

анализ текста, обработка естественного языка (NLP), машинный перевод и системы синтеза речи, делают 

возможным создание чат-ботов, автоматических систем проверки и исправления письменных работ, а также 

создание интерактивных обучающих приложений. В частности, такие системы, как Grammarly или Turnitin, 

которые используются для оценки качества текста и предотвращения плагиата. С помощью ИИ создаются 

виртуальные помощники, которые могут отвечать на вопросы студентов, помогать в решении задач и 

предоставлять рекомендации по учебному материалу. Такие системы, как IBM Watson, используют 

обработку естественного языка для создания персонализированного образовательного опыта. Применение 

чат-ботов в образовательных учреждениях позволяет снизить нагрузку на преподавателей, предоставляя 

студентам круглосуточную помощь и консультации. 

Адаптивные образовательные системы, использующие ИИ, могут динамически менять структуру и 

содержание обучения в зависимости от успехов и проблем каждого студента. Такие технологии помогают 

создать индивидуальный план обучения, что способствует лучшему усвоению материала и повышению 

результатов. Применение таких технологий становится особенно актуальным в условиях дистанционного 

обучения, где преподаватели могут не всегда оперативно реагировать на потребности каждого студента. 

Однако существует и ряд вопросов, которые требуют внимательного изучения применения новых 

технологий, решения ряда проблем и вызовов. Преимущества применения ИИ и компьютерной лингвистики 

в образовании очевидны: повышение качества уровня дистанционного обучения, улучшение качества 

обратной связи, автоматизация ряда процессов, таких как проверка заданий и анализ успеваемости. 

Однако наряду с этим существует ряд вызовов, которые возникают в процессе обучения. Например, 

высокая стоимость внедрения таких технологий, необходимость в технической подготовке педагогов и 

студентов, проблемы с конфиденциальностью данных и надежностью технологий. Также новые технологии, 

ИИ, нейросети облегчают студентам написание той или иной работы, что в свою очередь может 

способствовать не только выполнению заданий, но и снижению умственной деятельности самого студента, 

что негативно сказывается на развитии критического мышления, креативности, умения находить решения 

для той или иной задачи, и снижению качества образования. Поэтому использования ИИ и новых 

технологий должно быть равноценным и с процессом, когда студент самостоятельно выполняет задания, 

каждый раз не используют различные нейросети. 

Заключение 

Роль искусственного интеллекта (ИИ) и компьютерной лингвистики в развитии дистанционного 

образования неоценима. В условиях современного мира, где технологическая революция стремительно 

меняет образовательные практики, эти технологии становятся основными инструментами для повышения 

эффективности, доступности и качества обучения. В частности, ИИ открывает возможности для создания 

адаптивных образовательных систем, которые могут персонализировать обучение, что особенно важно в 

условиях дистанционного образования, где студенты могут сталкиваться с различными трудностями в 

освоении материалов. 

ИИ позволяет анализировать поведение учащихся, отслеживать их успеваемость и на основе этих 

данных формировать индивидуальные образовательные программы и направления. 

Также, компьютерная лингвистика помогает улучшить взаимодействие между студентами и 

преподавателями и автоматизировать процессы оценки и обратной связи. Развитие технологий обработки 

естественного языка (NLP) позволяет не только создавать интеллектуальные ассистенты, которые могут 

помочь студентам в решении проблем, но и реализовывать системы автоматической проверки и анализа 

письменных работ, что особенно важно в онлайн-образовании. 

Однако, несмотря на явные преимущества, внедрение ИИ и компьютерной лингвистики в образование 

сопровождается рядом вызовов. Проблемы, связанные с техническим обеспечением, высокой стоимостью 

разработки и внедрения новых технологий, а также потребностью в обучении как преподавателей, так и 

студентов, остаются актуальными. Вдобавок, вопросы безопасности данных и конфиденциальности личной 

информации студентов требуют тщательной проработки, чтобы предотвратить возможные риски, связанные 

с утечкой или неправильным использованием данных. 

Тем не менее, преимущества этих технологий перевешивают существующие трудности, поскольку 

данные технологии позволяют значительно повысить доступность образования, что особенно важно в 

условиях глобализации и быстрого развития дистанционного - образования. Использование адаптивных 

обучающих систем, автоматизация оценки знаний, а также создание виртуальных ассистентов и чат-ботов, 
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доступных круглосуточно, способствует более глубокому вовлечению студентов в процесс обучения и 

улучшению их учебных результатов. 

Перспективы внедрения искусственного интеллекта и компьютерной лингвистики в дистанционное 

образование обещают дальнейшее улучшение качества образовательных процессов, особенно в плане их 

доступности, эффективности и индивидуализации. 

Применение этих технологий в образовательных учреждениях может привести к значительным 

изменениям в подходах к обучению и преподаванию, что сделает образование более гибким, разнообразным 

и доступным для широкого круга обучающихся. 

Таким образом, внедрение ИИ и компьютерной лингвистики в систему дистанционного образования 

представляет собой не просто тенденцию, но и неизбежный шаг на пути к модернизации образовательных 

практик. Это создает новые возможности для всех участников образовательного процесса — студентов, 

преподавателей и образовательных организаций — и открывает перспективы для более глубокой интеграции 

технологий в образование будущего. 

Использование искусственного интеллекта и компьютерной лингвистики в сфере дистанционного 

образования открывает новые возможности для повышения эффективности и доступности обучения. Эти 

технологии делают обучение более персонализированным, интерактивным и адаптивным к нуждам каждого 

студента. 

Тем не менее, для успешной интеграции данных технологий необходимо преодолеть ряд вызовов, 

включая обучение преподавателей, улучшение технической инфраструктуры и решение вопросов 

безопасности данных. 

Например, искусственный интеллект и компьютерная лингвистика значительно улучшили качество и 

доступность дистанционного образования, предоставляя персонализированные и адаптивные 

образовательные платформы. Технологии ИИ и NLP обеспечивают улучшенное взаимодействие между 

студентами и преподавателями, а также автоматизацию ряда процессов в обучении. 

Для полноценного внедрения этих технологий необходимо преодолеть технические, финансовые и 

обучающие барьеры. 

Поэтому, в заключении, можно сделать вывод, что технологии искусственного интеллекта и 

компьютерной лингвистики играют ключевую роль в трансформации современного образования, предлагая 

новые подходы к обучению и взаимодействию в условиях цифровой эпохи. 
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РОЛЬ ИСКУССТВЕННОГО ИНТЕЛЛЕКТА В ПРЕПОДАВАНИИ ИНОСТРАННЫХ ЯЗЫКОВ 

 

Аннотация: Революционное онлайн-приложение ChatGPT вызвало огромные опасения в сфере 

образования. Преподаватели иностранных языков, которые являются одними из тех, кто больше всего 

зависит от письменных оценок, были среди наиболее обеспокоенных, что усугублялось обширным 

освещением в СМИ столь фантастической функциональности чат-бота. Поэтому статья начинается с 

разъяснения механизмов, функций и распространенных заблуждений о ChatGPT. Обсуждаются проблемы и 
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риски, связанные с его использованием, а затем следует углубленное обсуждение того, как чат-бот может 

быть использован учащимися и учителями. Утверждается, что ChatGPT предлагает большие возможности 

для учителей и образовательных учреждений для улучшения преподавания и оценки второго/иностранного 

языка, что также предоставило исследователям множество исследовательских возможностей, особенно в 

направлении более персонализированного опыта обучения. 

Ключевые слова: искусственный интеллект, ChatGPT, образование, преподавание, иностранный 

язык, студенты. 

 

Искусственный интеллект (ИИ) перестал быть футуристическим обещанием и стал частью 

повседневной жизни, особенно в сфере образования. В преподавании иностранных языков его внедрение не 

только оптимизирует рутинные задачи, но и полностью переопределяет способы взаимодействия студентов с 

языком, а также подходы преподавателей к обучению. 

Эволюция использования ИИ в языковом обучении 

На ранних этапах компьютерная помощь в изучении языков ограничивалась простыми упражнениями, 

такими как заполнение пропусков и заучивание слов. С развитием обработки естественного языка, 

распознавания речи и машинного обучения появились инструменты, обеспечивающие гораздо более 

насыщенный и персонализированный опыт обучения. 

Сегодня ИИ позволяет студентам практиковать коммуникативные навыки в симулированных условиях, 

получать точную фонетическую обратную связь и вести диалоги с виртуальными ассистентами, способными 

адаптировать язык под уровень пользователя. 

Адаптивное обучение: индивидуальный подход 

Одним из ключевых вкладов ИИ стало адаптивное обучение. Системы ИИ анализируют поведение 

учащихся — частые ошибки, время на выполнение заданий, темп прогресса — и автоматически подбирают 

задания соответствующего уровня. 

Например, студент, хорошо владеющий грамматикой, но испытывающий трудности с аудированием, 

получит упражнения, ориентированные на развитие слухового восприятия. Такой подход не только 

повышает эффективность, но и усиливает мотивацию, так как ученик ощущает, что обучение строится с 

учётом его реальных потребностей. 

ИИ в диалоге: практика коммуникации 

Умение вести диалог на иностранном языке — одна из главных целей обучения. Технологии ИИ 

сделали огромный шаг вперёд в этом направлении: чат-боты и генеративные модели, такие как ChatGPT, 

могут вести диалог на естественном языке, адаптируясь к контексту и уровню собеседника. 

Такие инструменты позволяют отрабатывать реальные коммуникативные ситуации без страха быть 

осуждённым, способствуя самостоятельной практике. Кроме того, они способны в реальном времени 

корректировать ошибки и объяснять грамматические или культурные нюансы. 

Распознавание речи и произношение 

Фонетическая сторона языка — одна из самых сложных для изучающих. Технологии ИИ анализируют 

произношение с высокой точностью, сравнивая речь студента с эталонными образцами и давая 

рекомендации по улучшению. 

Приложения, такие как ELSA Speak, Speechling или Google Speech, используют нейросети для выявления 

фонетических ошибок и помогают пользователю улучшать произношение самостоятельно. 

ИИ как помощник преподавателя 

ИИ не заменяет преподавателя, но может стать его незаменимым помощником. Он автоматизирует 

рутинные задачи — проверку заданий, составление упражнений — и освобождает время для 

индивидуальной работы со студентами. 

Кроме того, ИИ предоставляет аналитику по прогрессу учащихся и помогает создавать адаптированные 

дидактические материалы в кратчайшие сроки, что особенно полезно в мультикультурных группах.  

Ограничения и вызовы 

Несмотря на прогресс, ИИ сталкивается с рядом ограничений. Некоторые алгоритмы содержат 

культурные или языковые предвзятости, особенно если обучались на ограниченных данных. Многие 

системы по-прежнему не распознают региональные акценты и диалекты. 

Кроме того, ИИ не способен заменить эмоциональную поддержку и социальное взаимодействие, которые 

предоставляет живой преподаватель. Оптимальное решение — сочетание технологий и человеческого 

подхода. Несмотря на значительные успехи в разработке и внедрении технологий искусственного 

интеллекта в сферу образования, особенно в преподавание иностранных языков, существует ряд серьёзных 

ограничений и вызовов, которые необходимо учитывать при их использовании. 

Культурные и языковые предвзятости. 

Одна из главных проблем — это предвзятость в данных, на которых обучаются алгоритмы ИИ. Если эти 

данные преимущественно представлены носителями определённых языков (например, американского 

английского или кастильского испанского), то модели могут демонстрировать сниженное качество работы 

при взаимодействии с носителями других акцентов, региональных вариаций или культурных контекстов. 

Это может привести к недопониманию, некорректной обратной связи или даже к непреднамеренному 



682 

искажению языка. Такая предвзятость также может проявляться в ограниченном культурном репертуаре ИИ: 

модель не всегда способна учитывать локальные реалии обучающегося, что снижает мотивацию и 

вовлеченность. 

Проблемы распознавания речи. 

Хотя технологии распознавания речи значительно продвинулись вперёд, точность распознавания сильно 

зависит от акцента, скорости речи и фонетических особенностей говорящего. Студенты с сильным акцентом 

или ошибками в произношении часто сталкиваются с тем, что ИИ не распознаёт их речь, вызывая 

фрустрацию. К тому же ИИ пока не способен адекватно интерпретировать интонационные и дискурсивные 

особенности речи, важные для развития коммуникативной компетенции. 

Отсутствие эмоционального интеллекта. 

ИИ не обладает способностью эмпатически воспринимать эмоциональное состояние обучающегося. В 

отличие от преподавателя, он не замечает тревогу, усталость или потерю интереса. Человеческий педагог 

может адаптировать подачу материала, внести элемент поощрения или юмора, что делает обучение более 

комфортным и результативным. 

Этические и юридические вопросы. 

Существует множество нерешённых вопросов, связанных с конфиденциальностью данных, авторским 

правом и ответственностью за ошибки ИИ. Кто несёт ответственность, если платформа дала неправильный 

совет или неверно оценила студента? Как обеспечивается защита личных данных? Эти вопросы требуют 

нормативного регулирования и прозрачности со стороны разработчиков. 

Опасность технологической зависимости. 

Чрезмерное использование ИИ может привести к снижению самостоятельного мышления. Генеративные 

модели часто подсказывают готовые решения, не стимулируя учащихся к анализу и критическому 

мышлению. Также существует риск профессиональной «атрофии» со стороны преподавателя, если он 

полностью полагается на алгоритмы. 

 

Одним из значительных вызовов, с которым сталкиваются как студенты, так и преподаватели, 

является опасность технологической зависимости. В частности, чрезмерное использование технологий ИИ в 

образовательном процессе может привести к снижению самостоятельного мышления у обучающихся. 

Генеративные модели, такие как чат-боты или автоматизированные переводы, дают готовые решения, тем 

самым уменьшая необходимость в собственном анализе или поиске альтернативных путей решения задач. В 

этом контексте важно понимать, что полная зависимость от ИИ может ограничить развитие критического 

мышления и творческих способностей учащихся. 

Снижение активности мозга и когнитивных навыков 

Мозг человека, как и любой другой орган, развивается благодаря активности и тренировке. Когда 

технологии начинают выполнять большую часть работы, студенты теряют возможность развивать 

собственные когнитивные навыки. Например, при использовании автоматических переводчиков, учащиеся 

могут быстро получить готовый перевод фразы, не пытаясь самостоятельно разобраться в грамматике, 

структуре предложения или значении слов. Это препятствует формированию глубокого понимания языка. В 

свою очередь, это может замедлить развитие навыков общения и анализа текста на иностранном языке.  

Современные технологии часто делают так, чтобы результат был получен быстро и без усилий. Это 

становится особенно заметным в области письменных и устных заданий, когда автоматические системы 

генерируют тексты, а студенты лишь вносят минимальные изменения. Таким образом, учащиеся теряют 

ценность собственных усилий в поиске решений, что в долгосрочной перспективе может снизить их 

интеллектуальную активность. 

Проблемы в развитии критического мышления 

ИИ, особенно в области генерации контента, предлагает готовые ответы и решения, которые могут 

быть поверхностными или не всегда релевантными. Когда учащиеся начинают полагаться на эти системы, 

они перестают анализировать информацию и проверять её на достоверность. Вместо того чтобы 

формулировать собственное мнение и аргументировать его, они начинают воспринимать автоматические 

ответы как истинные, что снижает уровень критического мышления.  

Критическое мышление требует от студентов способности ставить под сомнение информацию, 

анализировать её с разных точек зрения и строить аргументированные выводы. В случае с ИИ такая работа 

часто сводится к пассивному восприятию предложенных решений, что сказывается на способности 

обучающихся принимать обоснованные решения в реальной жизни. 

Профессиональная атрофия преподавателя 

Не менее важной проблемой является профессиональная атрофия преподавателя, если он полностью 

полагается на алгоритмы ИИ в своей работе. Современные технологии могут значительно облегчить работу 

педагога, например, в области оценки успеваемости, создания тестов или подачи материала. Однако если 

преподаватель начинает в значительной степени полагаться на эти инструменты, он рискует утратить свою 

педагогическую интуицию и способность гибко реагировать на потребности студентов. 

Профессиональный педагогический подход всегда требует умения адаптировать урок под конкретную 

группу учащихся, учитывать их эмоциональное состояние, уровень вовлеченности и даже изменять план 
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урока в зависимости от динамики ситуации. ИИ же ограничен заложенными в нём алгоритмами и не может 

учитывать все нюансы человеческой мотивации, настроения и коллективных особенностей. Если 

преподаватель отдаёт все эти аспекты на откуп технологиям, он рискует потерять своё профессиональное 

мастерство и индивидуальный подход к обучению. 

Создание зависимости у студентов и преподавателей 

Одним из самых опасных последствий чрезмерного использования технологий является 

формирование зависимости от них. Студенты, привыкшие к тому, что ИИ предоставляет готовые решения, 

могут утратить уверенность в собственных силах. Это особенно критично для тех, кто только начинает 

изучать новый язык или новую дисциплину. Постоянное обращение к технологиям вместо активного поиска 

решения может привести к потере уверенности в своих знаниях и снижению общей продуктивности в 

обучении. 

Преподаватели, в свою очередь, могут стать зависимыми от удобства использования ИИ для 

организации и автоматизации процессов, что приведёт к сниженному интересу к собственным методическим 

разработкам. Это может быть чревато снижением качества образования в целом, поскольку механическое 

следование готовым решениям ИИ исключает человеческое творчество и индивидуальный подход. 

Решения для уменьшения зависимости от ИИ 

Важно помнить, что технологии должны служить вспомогательным инструментом, а не заменой 

педагогического процесса. Чтобы избежать описанных рисков, необходимо осознанно интегрировать ИИ в 

образовательный процесс. Это означает, что преподаватели должны использовать технологии для 

повышения эффективности, но при этом сохранять активное участие в обучении, обеспечивая, чтобы 

студенты не теряли навыков самостоятельного мышления. Кроме того, образовательные системы должны 

активно поощрять развитие критического мышления, креативности и самообучения. Это поможет избежать 

формирования зависимости от технологий и обеспечить глубокое понимание материала. 

Цифровое неравенство. 

Наконец, не все учащиеся имеют равный доступ к технологиям. Высокоскоростной интернет, 

современные устройства и языковые платформы доступны далеко не каждому, особенно в сельских или 

экономически уязвимых регионах. Это создаёт дополнительный барьер в равном доступе к качественному 

образованию. 

 

Заключение 

ИИ становится неотъемлемой частью будущего преподавания языков. Его разумная и этичная 

интеграция способствует более инклюзивному, динамичному и эффективному обучению. 

Основной вызов — сохранить человека в центре образовательного процесса и использовать 

технологии как инструмент поддержки, а не замены преподавателя. 
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Abstract: This article addresses the clear need for sharing knowledge and developing policies for "Artificial 

Intelligence," a rapidly advancing class of foundational capabilities which are increasingly embedded in all types of 

educational technology systems especially in teaching foreign language and are also available to the public. The 

process of developing an AI system can lead to biases in pattern detection and unfairness in automated decision 

making. This article describes the opportunities for using AI to improve education, acknowledges the challenges that 

may arise, and makes recommendations for further educational development. 
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Аннотация: В данной статье рассматривается очевидная необходимость обмена знаниями и 

разработки политики в области "искусственного интеллекта" - быстро развивающегося класса базовых 

возможностей, которые все чаще внедряются во все типы образовательных в особенности преподавания 

иностранного языка технологических систем и также доступны широкой публике. Процесс разработки 

системы ИИ может привести к ошибкам в выявлении закономерностей и несправедливости в 

автоматизированном принятии решений. В этой статье описываются возможности использования ИИ для 

улучшения образования, рассматриваются проблемы, которые могут возникнуть, и даются рекомендации по 

дальнейшей разработке в сфере образования. 

Ключевые слова: Искусственный интеллект (ИИ), Образование, Персонализированное обучение, 

Чат-боты, Виртуальные помощники, Адаптивные системы обучения, Исправление грамматики. 

 

Introduction 

Artificial intelligence (Al) is a new field of information technology that deals with the creation of systems and 

programs capable of performing tasks that traditionally require human-level intelligence. It also includes processes 

such as learning, awareness, and decision making, natural language processing, and complex problem solving. Al is 

gifted at analyzing large amounts of data, identifying trends in it, and improving its algorithms over time. 

In recent decades, Al has significantly changed various areas of life, and education is no exception. The 

introduction of artificial intelligence into educational systems increases the chances of significantly increasing their 

effectiveness by providing a personalized approach to the learning process, improving interaction between teachers 

and students, and facilitating the management of the educational process. 

In the context of informatization and the growing need for flexible teaching methods, Al is becoming an 

indispensable tool for adapting educational programs to the personal needs of students. It also helps to optimize 

production processes in educational institutions, for example, by robotizing knowledge assessment, lesson planning, 

and even creating educational materials. 

The use of Al in education opens up new opportunities to improve the accessibility of education, especially 

for students with special needs, multitasking, and multicultural students. For example, speech recognition 

technologies can significantly improve support for students with disabilities, and adaptive learning systems allow 

you to adjust materials to the level of each student, providing a more personalized approach. 

However, despite all the advantages, Al also brings new challenges. One of the main ones is the threat 

associated with the emotional intelligence of AI7 In addition, Al methods can be subject to discrimination, which 

requires the development of effective ways to control and regulate their use in educational buildings. 

Based on this, Al in education is a powerful tool that, if used correctly, can significantly improve the quality 

of the learning process, but may require a reverent attitude to issues of ethics, safety, and fairness. 

Literature review  

Integration of artificial intelligence into foreign language teaching, according to John McCarthy, is a unique 

combination of technical knowledge, creative thinking and philosophical reflections, helping to turn artificial 
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intelligence into what it is today. He defined AI as "the science and technique of creating intelligent machines", 

emphasising that AI systems should go beyond copying human intelligence and effectively and flexibly solve the 

problems of the real world . This vision reflects McCarthy's belief that machines should not only perform assigned 

tasks, but also solve unexpected tasks in a dynamic environment, just as people do. He considered intelligent systems 

not just as automation tools, but also as participants in creative processes - generating ideas, solving puzzles and 

making decisions in ways that people may not have considered. This idea emphasises McCarthy's belief that artificial 

intelligence should strengthen, not replace, human abilities, expanding the boundaries of the possible. 

In collaboration with Tom Costello, McCarthy investigated the importance of counterfactual thinking - the 

ability of AI to think through hypothetical "what if" scenarios (McCarthy and Costello, 1999). He believed that 

machines should not only learn from direct experience, but also consider alternative options to improve the decision-

making process. The ability to present various opportunities helps modern artificial intelligence systems, such as 

those used in predictive analytics or game strategies, to anticipate problems and develop more effective solutions. 

Insight: Using AI to Improve Teaching Job. 

The work of teaching is notoriously difficult, with teachers making thousands of decisions each day. Teachers 

participate in classroom processes, in interaction with students outside the classroom, working with fellow teachers, 

and in administrative functions. They are also part of their communities and thus they are expected to interact with 

families and caregivers. 

Teachers work approximately 50 hours per week, with less than half of that time spent directly engaging with 

students. The initial benefits of AI were first mentioned in the McKinsey’s report(2020), how AI could improve 

teachers' work by reducing their burden of administrative and clerical tasks. The report also found that time freed up 

by AI-enabled technologies should be reallocated to more effective teaching, including results such as an average 

reduction of 11 hours. 

1. Working wіth low-lеvеl details to ease the workload and increase attention to students. A good teacher 

must know all levels of detail, large and small. Working with a specific student, the teacher may want to send this 

student useful educational material later. How will they remember to send this message? A vоісe assistant or other 

fоrms of Al assistant cаn simplify thе organisation of work by categorising simple voice nоtеs so that teachers can 

follow them after the lesson. Thеrе аrе voice assistants with artificial intelligence support on the market, which could 

perform many simple tasks so that teachers can focus on students. These tаsks may іnclude keepіng records, starting 

and stopping classes, managing displays, speakers and other technologies in the classroom, as well as providing 

reminders. Many employees can eventually use assistants to facilitate their work, and teachers most deserve the 

effort to facilitate their work 

2. Go bеуоnd the teacher's capabilities to communicate wіth hіs students, but continue to fulfil hіs іntеntіоns. 

Teachers almost аlwауs want to do more with each student than thеу can, gіvеn the limited number of hours until the 

next school day. The teacher may wish to be present when the student solves 10 more mathematical problems, 

providing him with constant support and feedback. If the teacher can be present when the student solves only three 

tasks, perhaps he could entrust the Al-supported learning system to help with the rest. Teachers cannot be on top if 

they are constantly on call to help with homework, but perhaps they can indicate what support, tips and feedback 

they want students to receive during after-school classes. Assistant Al can provide students with the necessary 

support, wherever and whenever they do their homework or practice their skills on their own. 

Teachers may wish to provide more detailed personal notes to families/guardians, and perhaps assistant Al 

could help with drafts based on recent students' work in the classroom. 

The teacher can then review the prepared comments and quickly edit them, if necessary, before returning them 

to the student to create a new draft. These tools can also help teachers translate into another language so that they can 

work with all parents and guardians of their students. These tools can also raise the awareness of teachers.  

3. Teacher training is becoming more productive. New products already allow the teacher to keep notes of 

classes in the classroom and allow the Al algorithm to propose the main points of discussion in the classroom, which 

are worth discussing with the professional development coach. All of them can calculate indicators, for example, 

more or less talked students, which are difficult for the teacher to calculate during the lesson. 

Artificial Intelligence as a Tool for Improving Students' Educational Outcomes. 

Having considered the benefits of AI for teachers, it is worth turning to its benefits for students. Artificial 

intelligence allows you to create flexible educational paths that meet the individual needs of each student. Unlike the 

traditional system, where learning is often standardized the same for everyone, AI personalizes materials to the level 

of knowledge and pace of the student. It analyzes student responses, corrects the complexity of tasks and offers 

optimal solutions for in-depth study. Thus, AI contributes to a deeper assimilation of the material and allows each 

student to study according to their personal needs.  

Also, one of the key advantages of AI is its general availability. Thanks to AI platforms and applications, 

students can study anytime and anywhere, which significantly doubles the learning opportunities and makes it more 

comfortable. Students can study regardless of geographic location, class schedule or other interference. This also 

makes education accessible to a wide range of students around the world.  

AI technologies provide instant feedback within seconds, which speeds up the learning process. The software 

automatically checks completed assignments and provides students with useful tips and recommendations on how to 

improve their work. Fast feedback is especially useful when learning English, as it helps improve grammar, 
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vocabulary, and writing skills by providing detailed explanations and recommendations. AI is actively used to train 

pronunciation, grammar, and writing style. Virtual assistants and specialized applications can evaluate students' 

pronunciation, intonation, and grammar, providing them with recommendations for improvement. AI can analyze 

texts, pointing out grammatical and stylistic errors, which helps improve writing skills. This approach significantly 

speeds up the process of language acquisition and helps students achieve better results. 

Artificial Emotional Intelligence (AEI) and its dangers 

Artificial intelligence technologies are designed to analyze data and simulate human behavior, including to 

demonstrate empathic reactions. However, there is a fundamental difference between imitation of empathy and 

genuine empathy. Empathy is deeply rooted in understanding the nuances of human experience in specific contexts. 

In order to really take into account contextuality, it is necessary to carefully take into account the tonality, subtle 

social signals, non-verbal lines and body language, as well as take into account the relationships underlying them.  

AI does not have an innate ability to truly understand and experience complex human emotions, as it relies on 

predefined algorithms and templates. AI's limitations in understanding the context and situational factors that shape 

human emotions mean that it can only provide imitation of empathy. Given the richness and complexity that can 

only be provided by interactions between people, artificial intelligence that mimics empathy can confuse and harm 

the individual interacting with him and create a snowball effect in society. 

Imitation or artificial empathy can be a means of emotional manipulation and exploitation. From a human 

point of view, imitation of empathy cannot provide true emotional support to a person in need. When someone is 

going through difficult times or sharing their vulnerable feelings, they deserve understanding and compassion. 

Insincerity can lead to the fact that a person will feel unheard, rejected or devalued. It can even aggravate his 

emotional stress, as he may feel that his experiences are not sincerely recognized. Empathy forms the basis of trust in 

interpersonal relationships. When someone realizes that the sympathy they received was pretend, it can undermine 

the trust of the person who expressed it. Trust is necessary to maintain healthy and meaningful relationships, and 

imitation of sympathy can damage relationships, which will lead to further emotional distancing and resentment. 

From the point of view of AI, emotional manipulation is dangerous because there is no malicious intent in it. 

On the contrary, it is veiled and unintentional. No matter how unintentional it is, it nevertheless causes damage. The 

use of a pretend empathy model can prevent a person's ability to develop genuine empathy. Empathy is a complex 

emotional skill that requires genuine connection and understanding. Relying on artificial methods, people may have 

difficulty developing genuine empathy, which ultimately reduces their ability to truly communicate with others and 

support them.  

When people regularly encounter pretenced empathy, they can lose sensitivity to genuine emotional 

experiences. They may develop scepticism or distrust of other people's manifestations of empathy, because they have 

learned that empathy can be simulated or insincere. Over time, such desensitisation can make it difficult for them to 

recognise genuine emotions in themselves and other people and establish contact with them. 

In an era when artificial intelligence is increasingly integrating into our lives, it is extremely important to be 

aware of the potential risks associated with imitating empathy and destroying genuine human connections. Although 

artificial intelligence technologies can provide valuable tools and resources, they do not allow us to truly understand 

the complexity of human emotions and context. The limitations of artificial intelligence in the transmission of 

empathy emphasise the importance of maintaining and developing connections between people. 

To counter the potential weakening of empathy, we must actively prioritise and strengthen ties between 

people. By prioritising face-to-face communication, actively listening and striving for genuine emotional 

connections, we can close the gaps in empathy and create a more sensitive society. Education, jobs and communities 

should use methods of developing empathy to develop emotional intelligence, understanding and compassion. 

Conclusion 

In conclusion, it can be said that artificial intelligence in education is a strong tool that improves the quality of 

the educational system, providing a flexible approach, public accessibility and operational feedback. Its use allows 

not only to increase the effectiveness of learning, but also to facilitate the work of teachers, freeing them from 

routine tasks and providing more time for individual work with students. Despite possible challenges, such as ethics 

and security issues, the correct and responsible use of AI opens up new opportunities for the development of 

education in the future. 
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ГЕЙМИФИКАЦИЯ В МЕДИАГРАМОТНОСТИ: МОДЕЛЬ МОБИЛЬНОГО ПРИЛОЖЕНИЯ ДЛЯ 

КРИТИЧЕСКОГО АНАЛИЗА КОНТЕНТА  

 

Аннотация: В данном исследовании изучается, как включение геймификации в мобильные 

приложения может способствовать обучению медиаграмотности и развитию критического мышления. В 

работе анализируется влияние игровых элементов, таких как викторины, головоломки и интерактивные 

задачи, на способность пользователей критически оценивать медиаконтент. Статья предлагает практические 

рекомендации по разработке приложений, эффективно поддерживающих обучение, и подчеркивает 

необходимость дальнейших исследований для достижения максимального эффекта от геймифицированного 

обучения медиаграмотности.  

Ключевые слова: геймификация, медиаграмотность, мобильные приложения, критическое мышление, 

игровые механики, образование, интерактивное обучение, цифровая грамотность. 

 

Text 

I. Introduction 

In the current information age—marked by an explosive growth of media content and digital technologies—

media literacy and critical thinking have become more urgent than ever. There is a pressing need for effective 

educational methods to develop these competencies in learners.  

A. Justification for Developing Media Literacy 

Buckingham [1] and Potter [2] argue that fostering media literacy is now a fundamental component of modern 

education. The massive flow of information and pervasive media influence mean that people must not only know 

how to use technology, but also critically reflect on the information they encounter in daily life. Media literacy 

education equips individuals to navigate this environment by teaching them to discern credible information from 

false or misleading content. 

B. Role of Gamification in Teaching Critical Thinking 

Prior research by Deterding et al. [6] and by Hamari and colleagues [7] demonstrates that gamification holds 

significant promise for enhancing educational outcomes. Integrating game elements into learning experiences can 

increase student engagement and motivation, encouraging learners to apply analytical skills and think critically about 

the material. 

By interacting with quizzes, puzzles, and other game-like challenges, students become active participants in 

the learning process, which can improve their critical thinking capabilities. 

C. Importance of Media Literacy in the Digital Age 

Hobbs [3] and Livingstone & Helsper [4] emphasize that in the digital era, media literacy skills are essential 

for navigating the overwhelming stream of information. 

Training in media literacy not only helps individuals assess the credibility of sources, but also promotes a 

habit of critical examination of media content. In an age of social networks and instant information sharing, being 

media-literate has become crucial for informed citizenship and personal decision-making. 

II. Game Design in Media Literacy 

In today’s media-rich society, enhancing media literacy is a key educational goal, and one promising approach 

is to integrate game design principles into learning. Gamification—the application of game mechanics in non-game 
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contexts—can make learning about media more engaging. This section explores how game design elements 

contribute to building media literacy skills, referencing leading studies and theoretical frameworks in the field. 

A. Game Mechanics for Developing Analytical Skills 

A core benefit of gamified design is its ability to energize learning through interactive mechanics. As 

discussed by scholars like Gee [5] and Zichermann & Cunningham [16], game-based approaches open new 

possibilities for education aimed at improving media literacy. Game elements such as quizzes, decision-making 

puzzles, and simulations prompt learners to analyze content as they play, thereby strengthening their analytical skills. 

Hamari et al. [7] found that introducing game components into a non-game learning context can significantly 

improve engagement and learning outcomes. 

Empirical evidence supports the effectiveness of these game mechanics. Kurylev [8] reports that educational 

applications with gamification elements achieved 60–80% higher user engagement compared to traditional 

learning methods (Figure 1).  

 

 
Figure 1 - Gamification market statistics 

 

This increased engagement is linked to greater motivation to learn, which is crucial for developing critical 

thinking and analytical abilities. Furthermore, studies show that 72% of users persist with gamified learning 

platforms because the rewards and achievements make the experience more engaging, spurring continued 

interaction with educational content [8]. These findings reinforce the idea that thoughtful game design can sustain 

learners’ interest and significantly enhance the learning experience over time. 

B. Creating Interactive Quests and Challenges 

Modern pedagogy is shifting away from passive instruction toward more interactive learning experiences.  

In this context, incorporating interactive quests and challenges has emerged as a vital strategy for effective 

education. Research in educational technology suggests that such interactivity can deepen learning by actively 

involving students in problem-solving tasks. 

Potter [2] underscores that education should not only provide information but also focus on developing the 

ability to analyze, understand, and critically evaluate media content. 

In other words, learners need practice in thinking critically about media messages. Gee [5] famously proposed 

that "learning should be fun," arguing that successful learning environments include elements that spark interest and 

engage learners emotionally.  

This aligns with the idea that game-like quests can increase motivation. 

Combining these perspectives, making learning interactive becomes pivotal for teaching media literacy.  

Interactive tasks and quests go beyond just delivering content; they allow students to actively engage with 

material, apply what they’ve learned in practical scenarios, and thereby hone their analytical and critical thinking 

skills. Hobbs [3], in her action plan for digital and media literacy, similarly advocates for diverse and engaging 

learning formats, noting that learners benefit when education is made more interesting and relevant. 

In practice, interactive quests have proven to be powerful educational tools that blend information with 

engagement.  

They enable students to solve problems and explore content in a way that leads to deeper understanding. For 

example, Kurylev [8] observed a 45% improvement in learning outcomes for media literacy topics after 

introducing interactive challenges in a gamified platform.  

This improvement is attributed to learners applying theoretical knowledge in a practical, problem-solving 

context that is both emotionally and cognitively engaging. 

III. The Value of Media Literacy Training 

Media literacy education is extremely valuable in today’s information-driven society. It equips individuals 

with critical competencies to navigate, interpret, and create media. Key benefits of media literacy training include: 
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• Critical thinking: Media literacy programs cultivate critical thinking skills. Participants learn to analyze 

media content, identify underlying motives or biases, assess the credibility of information, and differentiate between 

various types of messages and sources. 

• Protection from misinformation: In the digital age of social networks and viral content, misinformation 

spreads easily. Media literacy training provides tools to recognize fake news and manipulation, helping individuals 

verify sources and avoid falling prey to false information. 

Case Study: COVID-19 and Misinformation. During the COVID-19 pandemic, misinformation about 

vaccines spread widely on social media. Rumors ranged from false claims about microchips in vaccines to 

unfounded fears of infertility and exaggerated side effects. This wave of misinformation significantly impacted 

public health by undermining trust in vaccination. For example, in the United States, exposure to anti-vaccine 

content on Twitter between February and August 2021 led an estimated 750,000 people to avoid getting vaccinated, 

resulting in roughly 29,000 additional cases of COVID-19 and 430 deaths [13]. In Australia, certain communities 

saw notable declines in vaccination rates. In the Fairfield area of New South Wales, only 0.8% of the population 

was vaccinated in the first half of 2022, far below the over 90% vaccination rate achieved in 2021 [14]. Globally, 

while vaccination efforts have saved more than 1.4 million lives in the WHO European region, the spread of 

vaccine-related misinformation has eroded public confidence and led to lower vaccination uptake in many countries 

[15]. This case underlines how vital media literacy is for public health: people trained to evaluate information are 

better prepared to reject dangerous rumors and make decisions based on facts. 

Media literacy also includes ethical engagement, content creation, and self-awareness in digital spaces, 

equipping individuals to navigate and contribute responsibly in today’s media ecosystem. 

Media Consumption and Literacy in Central Asia 

Data from a recent Internews survey [12] in Central Asia (Kazakhstan, Tajikistan, and Uzbekistan) highlight 

important trends in media consumption, trust in information sources, and media literacy levels in the region [12]. 

These findings illustrate why improving media literacy remains a critical need. 

Media consumption: In Kazakhstan and Uzbekistan, social media use has grown in popularity, yet television 

still remains the primary source of information—especially for older generations. In Tajikistan, television continues 

to dominate as the main source of news for all age groups. According to the survey, 41% of respondents in 

Kazakhstan watch TV daily, compared to 60% in Uzbekistan and 76% in Tajikistan. Kazakhstan also stands out for 

its high internet usage: about 82% of people in Kazakhstan use the internet daily, whereas only 40% do so in 

Tajikistan. 

Trust in information sources: Television is currently the most trusted source of news in all three countries. 

However, the degree of trust in TV varies significantly: it is much lower in Kazakhstan (only 36% of people trust 

television) than in Uzbekistan (57%) or Tajikistan (77%). By contrast, trust in information from social media is low 

across Kazakhstan, Uzbekistan, and Tajikistan. This general distrust of social media information underscores the 

importance of bolstering media literacy—people need better skills to critically evaluate online information and guard 

against misinformation in these environments. 

Media literacy levels: The survey results indicate cause for concern regarding media literacy skills. Between 

2019 and 2023, the proportion of respondents with poor media literacy skills increased in these countries. 

Kazakhstan continues to lead in overall media literacy proficiency, albeit with a slight decline in recent years. 

Uzbekistan showed a modest improvement in media literacy over the period, and Tajikistan also recorded a small 

uptick in media literacy indicators. Nonetheless, the overall media literacy levels in Uzbekistan and Tajikistan 

remain low. According to the findings, Kazakhstan’s media literacy index is relatively high but trending downward, 

which means additional efforts are needed to maintain and improve it. In Uzbekistan and Tajikistan, the consistently 

low media literacy levels signal a need for expanded educational programs and public awareness campaigns to 

develop these critical skills. 

IV. Content of the Mobile Application Model 

Having examined the importance of gamification and media literacy, this section outlines the proposed 

content and features of a mobile application designed to teach media literacy through gamified learning. The model 

includes interactive educational modules and gamified learning processes to engage users and build critical analysis 

skills. 

A. Interactive Educational Modules 

One component of the app consists of interactive modules that introduce users to the core concepts of media 

literacy. These modules are designed to familiarize learners with fundamental terms and ideas, ensuring they have 

the necessary foundation. Key concepts covered include: 

• Information literacy: The ability to efficiently find, evaluate, and use information from a variety of 

sources. 

• Digital literacy: Proficiency in digital skills and an understanding of the basic principles of online 

communication and Internet use. 

• Critical thinking: The ability to evaluate information provided by media sources in a thoughtful, analytical 

way [10]. 
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In this module, the application also explains the role and significance of media literacy in today’s information 

society. Users learn about topics such as: 

• Active participation in public life: How being media-literate enables individuals to take part in societal 

discussions, make informed decisions, and shape public opinion. 

• Protection from misinformation: How media literacy helps users recognize and counter false information 

and “fake news” [11], thereby reducing susceptibility to scams and rumors. 

• Personal and professional effectiveness: How media literacy contributes to more effective engagement 

with media content in one’s personal life and to better performance in professional settings through improved critical 

thinking. 

This module is designed to equip users with knowledge and tools to thoughtfully consume and analyze media 

content in the modern digital landscape. By the end of these lessons, users should understand why media literacy 

matters and be familiar with the key concepts needed for critical media analysis. 

B. Gamification of the Learning Process 

The second major component of the app uses gamification techniques to make learning more engaging and 

motivating. The application incorporates several game elements to reward progress and sustain user interest. For 

example, users will encounter features such as: 

• Points and levels: Completing educational tasks earns points, allowing users to level up and visibly track 

their media literacy progress [9]. 

• Achievements and rewards: Mastering specific skills or reaching certain milestones unlocks virtual badges 

or rewards, providing positive reinforcement for learning. 

• Competitions and rankings: Users can compare their achievements with others on leaderboards, 

introducing a friendly competitive element that can further motivate learning. 

In addition to these game mechanics, the app provides interactive quests and challenges that develop the 

user’s analytical skills. Through these quests, users actively apply what they have learned in realistic scenarios. For 

instance, the application presents various media scenarios that users must analyze. They might be tasked with 

identifying the key elements of a news story or determining whether a piece of content contains bias or 

misinformation. Users will also make virtual decisions when faced with situations that require choosing a course of 

action and then see the consequences of their decisions. Some challenges encourage collaboration, prompting users 

to work together (or compare their reasoning) with other learners to solve problems and share perspectives. Such 

interactive tasks transform learning into an active experience, as users practice critical thinking in a game-like 

setting. 

Another feature of the app is the inclusion of simulations of real-life situations to train critical thinking. These 

simulation exercises immerse users in lifelike media environments or dilemmas, allowing them to apply critical 

thinking skills in context. For example, users will evaluate the credibility of different media sources within the 

simulation, deciding which sources are trustworthy. They will also face ethical dilemmas related to media use—such 

as what actions to take when encountering cyberbullying or how to responsibly share information—requiring them to 

weigh options and consider ethical principles. Additionally, users get to analyze instances of media manipulation in a 

safe setting by identifying techniques like clickbait headlines, deepfake videos, or misleading statistics in the 

simulated content. By practicing with these simulations, learners can build confidence and competence in handling 

similar challenges in the real world. 

Overall, the gamified elements of the application ensure an engaging and educational experience. The 

combination of points, rewards, and competitive feedback keeps users motivated, while the interactive quests and 

realistic simulations provide hands-on practice in media analysis. Together, these features promote the development 

of strong analytical and critical thinking skills in the domain of media literacy, making learning both effective and 

fun. 

Conclusion 

This study shows that gamification can be an effective educational strategy for developing media literacy and 

critical thinking in today's digital world. By incorporating gamified elements into mobile apps - such as interactive 

tasks, simulations, and reward systems - it is possible to create an engaging and motivating environment where 

learning becomes not only rewarding but also truly fun. The presented application model demonstrates how 

educational content can turn into an active and meaningful experience for the user. 

Media literacy has become particularly relevant against the backdrop of global challenges, such as the spread 

of fakes during the COVID-19 pandemic or the declining trust in information in Central Asian countries. All this 

only emphasizes how important it is to teach people, especially young people, to understand media content, make 

informed decisions and be responsible participants in the digital space. 

The proposed model is not just a theoretical framework, but also a practical tool that can be adapted to 

different audiences and situations. In the future, it is worth exploring further how such game-based approaches affect 

learning in the long term and how they can be integrated into formal education or information campaigns. After all, 

technology and media are changing rapidly, which means that our methods of preparing for life in this world must 

also be constantly evolving. 
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взаимодействия между студентами и преподавателями. Также уделяется внимание возможностям ИИ для 
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Введение 

С постоянным развитием и использованием новых технологий, в дистанционное образование 

внедряются новые разные системы, которые становятся важной частью образовательных программ по всему 

миру. В этом контексте искусственный интеллект,  лингвистические технологии играют ключевую роль в 

трансформации образовательных процессов. Применение этих технологий в дистанционном обучении имеет 

потенциал значительно улучшить качество и доступность образования, а также повысить эффективность 

взаимодействия между преподавателями и студентами по всему миру. 
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Цель данной статьи — исследовать перспективы использования новых современных технологий, 

нейросетей  в дистанционном обучении, а также рассмотреть, как они могут повлиять на развитие 

образовательных практик, уровню  и качества образования в будущем. 

Внедрение технологий сферу образования может как положительно повлиять на процесс обучения, так 

и раскрыть ряд вопросов или проблем при их использовании. Во-первых, на пути широкого применения этих 

технологий стоят технические и финансовые барьеры, связанные с высокой стоимостью разработки и 

внедрения инновационных решений. Во-вторых, существуют проблемы, связанные с подготовкой 

преподавателей и студентов к использованию этих технологий. В-третьих, необходимо решить вопросы 

конфиденциальности и безопасности данных, которые становятся особенно актуальными в условиях онлайн-

образования. А также образовательные платформы должны быть готовы к интеграции новых решений и 

эффективно использовать их для улучшения образовательного процесса. 

Искусственный интеллект может сильно изменить подход к обучению, предоставляя 

персонализированные образовательные траектории для каждого студента. Адаптивные обучающие системы, 

использующие ИИ, могут анализировать успехи студентов, их сильные и слабые стороны, предпочтения и 

поведение в процессе обучения, на основе чего преподаватель может подбирать наиболее эффективные 

материалы и задания для каждого студента. Это позволяет создавать более индивидуализированные и 

эффективные учебные программы, повышая вовлеченность студентов и улучшая их результаты. 

Например, платформы, такие как «Coursera», которая используется для прохождения онлайн курсов 

практически в любых направлениях, от дизайна, психологии, юриспруденции, до физики, математики и 

нейробиологии. Платформа используют ИИ для рекомендаций по дополнительным материалам, подходящим 

каждому студенту в зависимости от его уровня знаний, запросов и  интересов. Это дает возможность 

обучающимся проходить курс в своем собственном темпе и с учетом всех потребностей. 

Лингвистические технологии -  это практические технологии, которые позволяют находить и 

обрабатывать информацию, выраженную на естественных языках. В зависимости от областей применения, 

лингвистические технологии можно разделить на группы: 

Поиск документов или конкретной информации. Для этого используются поисковые сервисы, 

например,  Google или Яндекс. 

Извлечение конкретной информации из текста. Это поиск конкретной информации или ее части из 

большого, объемного текста. 

Машинный перевод – это автоматическая генерация текста и речи из данных. Например, перевод 

письменного теста в печатный. Для этого существуют специальные программы и нейросети. 

Распознавание речи и устное общение между человеком и машиной. Это осуществляется с помощью 

чат-ботов, нейросетей предназначенных именно для написания текстов. Лингвистические технологии 

применяются в прикладных областях исследований, связанных со статистическим анализом и обработкой 

текстов, автоматической проверкой их грамотности, вопросами обучения языку и речи. 

Обработка естественного языка (NLP), играет важную роль в автоматизации различных аспектов 

образовательного процесса. Одним из ключевых применений NLP в дистанционном обучении является 

создание систем для автоматической проверки текстов на грамматические ошибки, а также для анализа 

содержания и структуры текстов студентов. Это позволяет существенно сэкономить время преподавателей и 

обеспечить более объективную и быструю обратную связь. Для этого используются разные программы и 

системы, такие как Grammarly и Turnitin. Данные системы используют технологии обработки естественного 

языка для выявления грамматических ошибок в текстах, определения уровня процента оригинальности работ 

и тем самым выявляя работы в которых есть плагиат,  что помогает выявить не добросовестных студентов. 

Это также улучшает качество обратной связи для студентов, поскольку такие системы могут предоставлять 

подробные рекомендации по исправлению ошибок в будущем. 

Виртуальные ассистенты,  работающие по технологии NLP, становятся важным элементом в 

дистанционном обучении. Они обеспечивают студентов круглосуточной поддержкой и консультациями, что 

особенно важно в онлайн-образовании. Ведь, когда студенту требуется помощь в каком- либо вопросе не во 

время занятий, или когда студенты часто сталкиваются с трудностью получения помощи в реальном времени 

по другим причинам, например, из- за технических или иных проблем,  то они могут посоветоваться с 

виртуальным помощником. Виртуальные помощники могут отвечать на вопросы студентов, помогать в 

поиске учебных материалов, предлагать рекомендации, а также предлагать дополнительные ресурсы для 

улучшения учебных результатов. 

Примерами таких систем могут быть: Google Assistant, Siri, а также образовательные чат-боты, 

которые могут взаимодействовать с учащимися, предоставляя информацию и помогая в решении 

образовательных задач. 

Искусственный интеллект позволяет существенно повысить эффективность процессов оценки и 

обратной связи. Алгоритмы ИИ могут не только автоматически проверять задания или тесты учеников, но и 

предоставлять детализированную обратную связь, включая объяснение допущенных ошибок и 

рекомендации по их устранению улучшению той или иной работы. Это позволяет преподавателям 

сосредоточиться на более сложных задачах, таких как создание образовательных материалов и 

индивидуальная работа с учениками. 
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В системе дистанционного обучения использование ИИ для оценки и анализа больших объемов 

данных, собранных о действиях студентов, позволяет создавать более точные и объективные показатели 

успехов каждого учащегося по отдельности. Это способствует улучшению учебного процесса и повышению 

эффективности образования. 

Однако, существует и ряд проблем и вопросов которые важно учитывать при работе с нейросетями и 

искусственным интеллектом. Во первых, внедрение ИИ и использование лингвистических технологий в 

дистанционное образование, несмотря на многочисленные преимущества, могут принести различные 

проблемы и определенные нюансы. Основными из которых могут быть. 

Технические проблемы и барьеры: 

Создание и внедрение эффективных ИИ-систем требует значительных финансовых и временных 

затрат, а также наличия высококвалифицированных специалистов для их корректной работы. Когда система 

«зависает» или дает сбой, выдает ошибку, появляется необходимость в обращении к специалисту, который 

сможет наладить систему и исправить ту или иную техническую неполадку. 

Обучение преподавателей и студентов: 

Для эффективного использования новых технологий необходимо учит, как они работают и 

применяются, а для этого нужно проходить курсы обучения и переподготовки для преподавателей, 

работников системы образования, а также нужна готовность самих студентов адаптироваться и правильно 

использовать инновационные образовательные подходы. 

Конфиденциальность и безопасность данных: 

Использование ИИ и NLP связано с обработкой больших объемов личных данных студентов, 

преподавателей, сотрудников, что требует обеспечения высокого уровня безопасности и защиты 

персональных информации. Здесь должны функционировать системы безопасности, которые будут 

гарантировать сохранность всей личной информации и безопасного ее использования студентами и 

преподавателями, доступ к которой должны быть ограничен. 

Тем не менее, эти вызовы могут быть преодолены через сотрудничество образовательных учреждений 

с технологическими компаниями, развитие новых образовательных моделей и повышение цифровой 

грамотности преподавателей и студентов, и соблюдения кибергигиены. 

Заключение 

Перспективы использования искусственного интеллекта,  а также различных лингвистических 

технологий в дистанционном обучении открывают огромные возможности для студентов и преподавателей. 

Влияют на процесс обучения и на улучшения качества получаемого образования. Эти технологии помогают 

индивидуализировать программы для обучение, обеспечивают автоматизацию процессов выставления 

итоговой оценки и предоставления обратной связи с преподавателем, а также способствуют созданию более 

интерактивной, интересной и доступной образовательной среды. 

В будущем мы можем ожидать, что новые технологии будут играть ключевую роль в адаптации 

образовательных систем к потребностям студентов, помогут в улучшении их учебных результатов и будут 

способствовать повышению эффективности преподавания при дистанционном формате обучения. 

Тем не менее, для эффективного внедрения и правильного, рационального использования этих 

технологий необходимо преодолеть ряд вызовов, включая технические и финансовые трудности, проблемы 

безопасности данных, а также необходимость подготовки преподавателей и студентов к новым формам 

обучения через курсы, повышения квалификации и обучения использования новых технологий. Решение 

этих задач откроет новые горизонты для получения качественного дистанционного образования, уровня 

преподавания и сделает его более доступным для широкого круга учащихся по всему миру. 

Подводя итоги, можно сделать ряд заключений о том,  что во первых, искусственный интеллект и 

лингвистические технологии существенно повышают персонализацию при дистанционном обучении и его 

эффективность. Адаптивные обучающие системы и виртуальные ассистенты, предоставляют возможность и 

помощь студентам учиться в своем собственном темпе и получать необходимую поддержку в любое время 

суток. 

Лингвистические технологии способствуют автоматизации таких процессов, как проверка 

студенческих работ, выявление ошибок и создание обратной связи, что значительно облегчает работу для 

преподавателей. Перспективы развития и применения ИИ в дистанционном обучении дают новые 

возможности, но для их успешной реализации необходимо преодолеть существующие вызовы, включая 

технические барьеры и вопросы конфиденциальности и безопасности, а внедрение и правильное 

использование технологий в образовательные процессы может способствовать положительным изменениям 

в методах преподавания и обучении, что откроет новые возможности для студентов по всему миру. 
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PROS AND CONS OF ARTIFICIAL INTELLIGENCE (AI) USING IN TEACHING AND  

LEARNING A FOREIGN LANGUAGE 

 

Abstract. Nowadays artificial intelligence (AI) occupied an important place in teaching a foreign language 

revolutionalizing the approaches to learning it. They believe the using of AI in teaching and learning a foreign 

language has such advantages as availability and convenience, a personalized study, interactivity and engagement, 

instant feedback, and a variety of resources and materials. However, it is considered this has also some 

disadvantages like a lack of a live interaction, context issues, dependence on technology, limited speaking practice 

and a risk of surface-level learning. The article based on the review of related researches considers some pros and 

cons of AI using while teaching and learning a foreign language. 

Key words: artificial intelligence, teaching a foreign language, learning a foreign language, technology, AI, 

chat-bot 

 

Аннотация. В настоящее время искусственный интеллект (ИИ) приобрел важное место в сфере 

обучения иностранному языку, предлагая абсолютно новые подходы к его изучению. Доступность и 

удобство, возможность персонального обучения, интерактивность и вовлеченность, получение 

незамедлительной обратной связи и разнообразие ресурсов и материалов считают преимуществами 

применения искусственного интеллекта в обучении и изучении иностранного языка. Однако отсутствие 

живого взаимодействия, вопросы контекста, зависимость от технологии, ограниченные возможности 

практики речи и риск поверхностного обучения считаются также и недостатками. Был сделан обзор 

некоторых исследований, нацеленных на выявление имеющихся за и против применения ИИ в обучении и 

изучении иностранного языка при написании данной статьи. 

Ключевые слова: искусственный интеллект, обучение иностранному языку, изучение иностранного 

языка, технология, ИИ, чат-бот  

 

Wikipedia describes the artificial intelligence in its broad meaning as the intelligence demonstrated by the 

machine, particularly, computer systems, and as the computer sciences research area which develops and studies the 

methods and software letting the machines to perceive the environment and use learning and intelligence for 

performing tasks which increase their chances to complete the set goals, so these types of a machine can be named as 

artificial intelligence. Baoyun (2022) claims that with emerging of a new concept as “artificial intelligence” the 

researches aimed at studying this new discipline have been started being conducted, and AI is being penetrated into 

the process of teaching foreign languages.  

Applying of innovative technologies in learning foreign languages to which the usage of AI belongs and 

which represents a big scientific and practical interest is the brightest characteristics of a modern linguodidactics [2]. 

Since changing of a conception of teaching a foreign language and skills gained during learning process facilitates 

the renewed realization of using new technologies [Gubina & Zubareva, 2015, as cited in 2] there is a need to notice 

that artificial intelligence became the integral part of a modern education system. So, each of the higher education 

institutions is actively being used electronic informational educational medium nowadays [2].  

According to Crompton, et al (2024) due to recent developments with an increase of AI a tendency to apply 

AI more often while learning a language and developing writing skills than with other discipline was discovered. 

Technology has become an integral support for English language teaching and learning” [Bareto, 2018, as cited in 
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3]. Technology allows to have teaching and learning resources, provides pupils with motivation [Larsen-Freeman & 

Anderson, 2011, as cited in 3], supports learning [Ahmadi, 2018, as cited in 3], and suggests up-to-date methods of 

learning [Gilakjani, 2018, as cited in 3].  

Various computer programs developed as foreign language educational programs: specialized programs, 

programs for learning a language individually, game programs, instrumental programs functioning as to assist 

instructors to design computer didactical materials for a definite types and groups of students have been included 

into the educational process [2]. 

According to Baoyun (2022) the artificial intelligence technology usage in an educational process has been 

paid a great worldwide attention due to its uniqueness to be the only technology which can make it possible to 

imitate real instructors and let each of the pupils have an individual interactive learning. The current AI technologies 

used in educational process are highly interactive and human-oriented so they may take into account interests and 

needs of every pupil. The programs have such functions as to correct pronunciation, provide exercises letting 

construct sentences out of different words, practicing of dialogs and other situations of practical use of language, 

self-acting test for checking listening and speaking level. Applying such methods as pronunciation analysis, speech 

and image recognition, natural language comprehension, conversational human and machine interaction and other 

ones allows to create an artificial instructor who is able to listen, speak, correct mistakes, make an assessment of 

language competence, and apply different types of instructing approaches corresponding the needs of a learner [1].  

“AI has supported language teaching and learning with studies showing that AI can support language-specific 

skills, such as reading comprehension [Xu et al., 2019, as cited in 3], practicing repetitive language skills on a 

machine [Kim, 2019, as cited in 3], and correcting English pronunciation [Noviyanti, 2020, as cited in 3]; it can also 

help with broader teaching and learning activities including automatic marking, providing feedback, adaptive 

educational experiences, intelligent tutoring and prediction systems [Pokrivčáková, 2019, as cited in 3, p.2504]” The 

results of the research made by Tleuzhanova, et al (2024) revealed that AI “provides wide access to materials and 

resources, helps to improve comprehension, speaking, writing, and reading skills” (p.133). Due to artificial 

intelligence an interactive learning process is provided which is based on the individual needs of a learner and makes 

it possible to have better results [6]. 

Milkova & Tarasova (2023) claim that mobile technologies are widely used in learning languages nowadays, 

so many students apply such mobile applications as YouTube, Duolingo, Elza, Simpler, Busuu, Facebook, etc for 

learning a foreign language on their own during extracurricular time to improve their language competencies, and 

creating personal learning environment. This lets students have an access to the source of information whenever they 

want to and wherever they are [Hsu & Lin, 2022, as cited in 4], share their experience and what they comprehend, 

and also collaborate with other learners or native speakers [Kukulska-Hulme & Viberg, 2018, as cited in 4] with the 

aim to improve the academic performance and increase the interest.  

Language learning by using of mobile applications is extensively spread in the higher educational institutions 

[4]. For instance, the virtual world “Chinese island” has been implemented in Australia in order the students who 

learn Chinese language to be efficiently involved, make using an authentic language easy and ameliorate their 

learning experience [Wang, Grant, & Grist, 2021, as cited in 4]. A multi-purpose mobile application WeChat is 

being applied to develop pronunciation skills based on automated speech recognition and/or feedbacks from peers in 

China [Dai & Wu, 2021, as cited in 4]. Also the streaming video for learning to read, enriching a vocabulary, and 

developing listening skills is used in Japan while learning a foreign language [Dizon, 2021, as cited in 4]. In Russia 

such famous social networks as Facebook, Twitter, Linkedin, Google+, etc along with specialized language social 

networks such as My Language Exchange, Lang-8, Italki, Interpals, Conversation exchange are the most widely used 

tools for learning foreign languages [Goltsova & Protsenko, 2019, as cited in 4].  

According to Milkova & Tarasova (2023) besides the above-mentioned foreign languages learning services 

and platforms varied chat-bots with artificial intelligence are being used by pupils. Chat-bots are one of the modern 

programs functioning on the basis of technologies of a natural language processing (NLP) and a machine learning, 

and which let both oral and written foreign language skills to develop by means of having a dialogue with a learner 

and a human language imitation [5]. As a result of the research conducted to identify the attitude of students and 

instructors towards using of chat-bots in studying a foreign language and make a summary list of arguments with 

“pro” and “con” Sysoyev & Filatov (2023) set a few following advantages of using chat-bots to learn a foreign 

language: (1) motivation increase of learners to study a foreign language on the basis of innovative artificial 

intelligence technology, (2) having the opportunity by a learner to advance foreign language speech skills, (3) 

availability of chat-bots for learners to advance foreign language speech skills regardless of a place and time, and (4) 

lessening of a “fear” level with learners when they work with chat-bots. 

While mentioning the advantages of AI by researchers “the challenges did not appear to be well reported” [3, 

p.252]) in their studies as claimed by Crompton, et al (2024). “This can be a common problem with positive 

publication bias as journals often have more of an interest in publishing positive study findings than reporting 

challenges and problems” [Mlinarić et al, 2017 as cited 3, p.2522]. Crompton, et al (2024) believes that “as with 

most emerging educational technology, there is a gap between the expectations around AI and its current 

capabilities” [3, p.2524]. 

Zemlyakova & Zemlyakov (2021) note about some weaknesses of artificial intelligence using in a foreign 

language training. The scholars state that artificial intelligence has a poor impact on motivation to learn foreign 
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languages as a pupil questions if there is a need for him to learn foreign languages in case he has an electronic 

translator which is able to reproduce written and oral speech in a foreign language to help in communication. Besides 

while shifting translation task totally to the machine a pupil does not develop needed skills to work with basic word 

stock, grammar constructions which are specific for languages, and he does not do the task of defining words 

meaning which exactly corresponds the context. Artificial intelligence contains no cognitive sense as well which is a 

significant premise for such an important mode of a language as speaking needed for developing skills to 

communicate and which requires a spontaneous reaction and flexibility [2]. 

As a result of systematic review and analysis of studies related to AI and English language teaching issues 

Crompton, et al (2024) claims that such challenges as “technological breakdowns, limited capabilities, fear and 

standardizing language” [3, p.2522] while exploiting AI technology-based systems in the process of learning and 

teaching English language have been revealed during the studies. The problem with connectivity or failure of a 

software and computer functions were found as technological breakdowns while limited capabilities were connected 

to situations when learners were not satisfied with the AI functions and required more advancements to avoid some 

problems that they encountered in using AI for learning English. Unknown with storing and having access to the 

personal data provided, uncertainty on how the AI system operates, and “losing a natural environment and real 

emotions when interacting with AI” [3, p.2522] caused fear with pupils. Finally, Crompton, et al (2024) reports that 

the study of Rowe (2022) discovered that Google Translate carries messages “about appropriate and standard 

language use” [3, p.2522] contributing to standardizing languages and ideologies which is listed as “one of perhaps 

the most compelling challenges” [3, p.2522]. 

The review of studies aimed at developing the methods of foreign language training based on the chat-bots 

allowed Sysoyev & Filatov (2023) to highlight the following issues being controversial for using chat-bots in 

learning a foreign language: (1) pupils are not always ready to replace an instructor with a chat-bot, especially, 

pupils of primary and high schools which depend on the instructor’s explanation of a new language material however 

senior grades pupils and university students do not mind to pass some of the functions of an instructor to artificial 

intelligence technology; (2) the majority of chat-bots are focused on pupils with A2-B1 levels of language 

proficiency, so as posited by Adamopoulou, et al, 2020, as cited in [5] the language proficiency is essential for 

having successful results while using the methods of foreign language speech communication training on the basis of 

chat-bots since the virtual assistants simply do not comprehend strong accents, dialects, and pupils’ speech with 

mistakes; (3) stereotyped and limited list of phrases used by chat-bots which means that the systems are designed for 

solving only some of the communicative tasks, and differ with monotony and lack of emotionality of statements [5].  

According to Baoyun (2022) nowadays artificial intelligence affects methods, content, responsibilities of 

instructors, and foreign language training systems as well causing their transforming. On the one hand foreign 

language teachers have to manage the information technology challenges, and on the other hand they are required to 

reconsider their role in the educational procedure under the impact of new technologies. Instructors make a choice of 

either to continue to apply traditional forms of practical training instruction or implement the interactive mode based 

on AI technology. Innovative technologies will definitely release language instructors to make the whole range of 

tasks. The foreign language learning software with AI allows to control different aspects of the language competence 

of a learner including, for example, assisting to correct pronunciation in real time due to speech recognition 

technology, or holding automatic oral tests with objective assessment by means of testing system of listening and 

speaking skills with intellectual voice technology. Such foreign language training sections as grammar, 

memorization of phrases and models of a sentence, vocabulary enriching, taking tests, formatting of writing, etc can 

become automated without involving the instructors.  

Zemlyakova & Zemlyakov (2021) agree that currently it is impossible to imagine foreign languages training 

without using of artificial intelligence. However the researchers believe that applying of AI should be controlled and 

thoroughly examined. The best way is a kind of combination of traditional modes of training and training based on 

AI technology. Therefore at the present stage artificial intelligence can be considered as only the efficient assistant 

being able to analyze the learning process [2]. Within significant social and economic changes including in such 

areas as education, culture and people’s worldview as a whole caused by new technologies it is necessary to find a 

new role for foreign language instructors. To solve this issue instructors should go with the times, constantly learn 

and improve knowledges and professional skills and level of competence in dealing with information technologies 

[1]. As implication for practice out of his findings Crompton, et al (2024) proposes “the continuing need to improve 

teachers’ and pupils’ digital literacy” [3, p.2524], and revealed “a need to prepare English language teachers to have 

an understanding of what AI is, how to exploit the many benefits of these tools with English learners and knowledge 

of what to avoid” [3, p.2525]. 

Conclusion 

The review of conducted researches related to using of artificial intelligence in the process of teaching and 

learning foreign languages was made with the aim to discover the pros and cons of AI-based technologies applied 

while teaching and learning foreign languages.  

As a result of making the review it has been discovered the following advantages of AI using: allowing to 

have teaching and learning resources, providing pupils with motivation, supporting learning, suggesting up-to-date 

methods of learning. AI makes it possible to imitate real instructors and let each of the pupils have an individual 

interactive learning. Students applying the mobile applications improve their language competencies, create personal 
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learning environment, have an access to the source of information whenever they want to and wherever they are, 

share their experience and what they comprehend, and also collaborate with other learners or native speakers. Beside 

this motivation increase of learners to study a foreign language on the basis of innovative artificial intelligence 

technology, having the opportunity by a learner to advance foreign language speech skills, availability of chat-bots 

for learners to advance foreign language speech skills regardless of a place and time, and lessening of a “fear” level 

with learners when they work with chat-bots are found as affordances of using chat-bots, one of the types of AI-

based programs.  

The following disadvantages of AI using in teaching and learning foreign languages have been identified 

through making review: a poor impact on motivation to learn foreign languages, lack of developing needed skills to 

work with basic word stock, grammar constructions and define words meaning corresponding the context. Artificial 

intelligence appears to contain no cognitive sense which is important for developing speaking and communicative 

skills. Technological breakdowns, limited capabilities, fear and standardizing language, pupils’ being not ready to 

replace an instructor with a chat-bot, requirement of A2-B1 levels of language proficiency of a pupil to use chat-

bots, using of stereotyped and limited list of phrases by chat-bots appeared to be the cons.  

Besides revealing the strengths and weaknesses of artificial intelligence usage in the process of teaching and 

learning a foreign language the reviewed studies raise issues related to the role of teachers nowadays within 

significant social and economic changes including in such areas as education, culture and people’s worldview as a 

whole caused by new technologies.  

 

REFERENCE 

1. Баоюнь, С. (2022). Влияние искусственного интеллекта на обучение иностранному языку. 

Научная электронная библиотека «Киберленинка»    https://cyberleninka.ru/article/n/vliyanie-iskusstvennogo-

intellekta-na-obuchenie-inostrannomu-yazyku/viewer 

2. Землякова, Т.А., Земляков, В.Д. Преимущества и недостатки использования искусственного 

интеллекта при изучении иностранного языка. Психология и педагогика служебной деятельности. 2/2021. С. 

126-129. 

3. Crompton, H., Edmett, A., Ichaporia, N., & Burke, D. (2024). AI and English language teaching: 

Affordances and challenges. British Journal of Educational Technology, 55, 2503-2529 

https://doi.org/10.1111/bjet.13460 

4. Милкова, А.А., Тарасова А.Н. Выявление эффективных способов изучения иностранных языков. 

Наука и практика в образовании: электронный научный журнал. 2023. Т. 4 № 2. С. 81-87 

https://doi.org/10.54158/27132838_2023_4_2_81 EDN: QUZCWN 

5. Сысоев, П.В., Филатов, Е.М. Чат-боты в изучении иностранному языку: преимущества и 

спорные вопросы. Вестник Тамбовского университета. Серия: Гуманитарные науки. 2023. Т. 28. № 1. С. 66-

72. https://doi.org/10.20310/1810-0201-2023-28-1-66-72 

6. Tleuzhanova, G., Tentekbayeva, Zh., Jantassova, D., Kitibayeva, A. (2024). The impact of artificial 

intelligence on English language teaching in the context of formal and informal higher education. Higher education 

in Kazakhstan. № 4 (48) https://highedujournal.kz/index.php/1/article/view/282/85 

7. Wikipedia. The Free Encyclopedia  https://en.wikipedia.org/wiki/Artificial_intelligence 

 

 

УДК  37:004.8 

Садуакасова Г.М 

С.Ж. Асфендияров атындағы Медициналық 

Университетіңің  «инновациялық-коммуникациялық 

технологиялар» кафедрасының лекторы 

e-mail:erkenurai@mail.ru 

Бердыгулова Т Ж. 

"Ы.Алтынсарин атындағы орта мектеп" 

КММ  көркем еңбек пәні мұғалімі 

e-mail: toty.berdygulova@mail.ru 

 

ЖАСАНДЫ ИНТЕЛЛЕКТ ЗАМАНЫНДА ОҚЫТУ МЕН ОҚЫТУДЫҢ ЖАҢА СТРАТЕГИЯЛАРЫ 

 

Түйін: Бұл мақала жасанды интеллект (ЖИ) заманындағы мұғалімнің рөліне және технологиялық 

шолулардың жедел дамуы жағдайында білім беру саласында болып жатқан өзгерістерге арналған. Оқу 

процесiн жетiлдiру және білімгерлерді оқыту мен дамытуды жетiлдiру мұғалімнің талдауға болатын табысқа 

жету үшiн жасанды интеллектпен тиiмдi ынтымақтаса алатынын көрсетедi. 

Тірек сөздер: жасанды интеллект, білім, мұғалім рөлі, оқу кеңістігі, процесті үйрену. 
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Abstract: This article is dedicated to the role of the educator in the age of Artificial Intelligence (AI) and the 

changes occurring in the field of education in the context of the rapid development of technological reviews. It 

shows how an educator can effectively collaborate with artificial intelligence to achieve success that can be analyzed 

in improving the learning process and enhancing student learning and development. 
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Қазіргі таңда жасанды интеллект жиілеп барады, біздің өміріміз үшін ол түрлі салаларда, соның ішінде 

білім беру саласында енгізілуі жиі кездеседі. Жасанды интеллектті пайдалану бүгінгі күні оқытудың 

мазмұны мен әдістері XXI ғасырдың қажеттіліктеріне көбірек сәйкес келеді, ол жаңа форматқа 

түрлендірілуде. Жасанды интеллект - адам интеллекті және кейіпкер-ол ғылым мен техника саласына 

еліктеуге қабілетті компьютерлік жүйелер мен алгоритмдерді әзірлеумен айналысады. Жасанды 

интеллекттің мақсаты , әдетте, интеллектуалдық белсенділікті талап ететін міндеттерді орындауға қабілетті 

адам компьютері болып табылады. Жасанды интеллект оқытушының дәстүрлі рөлін өзгертеді. Мұғалімдер 

білім беру процесінде жоғары нәтижелерге қол жеткізу үшін серіктес ретінде жасанды интеллект болып 

табылады, оны өзара әрекеттесу арқылы өз мүмкіндіктерін арттыру және кеңейту құралы ретінде 

пайдалануға болады. Жасанды интеллект оқытуды даралауға, күнделікті тапсырмаларды автоматтандыруға 

бағытталған және деректерді талдауды жетілдіру құралы ретінде пайдаланылуы мүмкін. Алайда, 

оқытушының рөлі мен трансмиссиялық әсерді сақтауды қамтамасыз ету технологиясы арасындағы оңтайлы 

білім тепе-теңдігінің маңызы зор. 

Жасанды интеллект оқу процесіне елеулі өзгерістер енгізеді, бірақ тәжірибелі және білікті 

оқытушының қатысуы мен басшылығынсыз бұл өзгерістер толық тиімді және білім алуға жарамайды. 

Қарастырылып отырған жасанды интеллект заманындағы педагогикалық рөл, тәлімгерлік пен қолдау 

оқу процесінде бірінші орынға шығады. Оқытушы сыни ойлауды перспективадан, шығармашылық 

проблемаларды шешуден, әлеуметтiк дағдылар мен өзiн-өзi реттеуден: Әлемде табысты жұмыс iстеу үшiн 

жылдам өсу, осы дағдыларды дамыту қажеттiлiгi сияқты негiзгi дағдыларды дамытуға белсендi ықпал етуi 

тиiс. 

Осылайша, тәрбиеші оқушыларға оқу мақсаттарын анықтауға, іс-шаралар жоспарын жасауға 

мүмкіндік береді, сондай-ақ уәждемені қамтамасыз етуге көмектесетін оқу кураторы болады. Жасанды 

интеллект заманындағы мұғалімнің рөлі өзгерістер мен өзгерістерге ұшырап отыр. 

Мұнда жасанды интеллект заманындағы тәрбиешінің рөлін бөліп көрсететін бірнешеуі бар. 

Білім беру технологияларын басқару және бақылау. Педагогикалық білім беруде жасанды интеллект 

жүйесін басқару мен бақылаудағы маңызды рөл. Тиісті білім беру технологияларын іріктеп, бейімдеуді 

жүзеге асырады, олардың пайдаланылуы мен тиімділігін және олардың қазіргі заманғы стандарттарын 

қадағалайды 

Сондықтан жасанды интеллект гуманоидты робот емес, адам нақты алгоритмдері бар белгілі бір 

бағдарламалар жиынтығын, тиісінше алынған деректерді басқаруды жүзеге асыруы тиіс. 

1. Оқытуды дараландыру.Жасанды интеллект әрбір оқушының білім деңгейі мен қабілеттерін ескере 

отырып, дербестендірілген білім беру бағдарламалары мен ресурстарын құруға мүмкіндік береді. Дегенмен, 

педагог деректерді талдауда және оқушылардың жеке қажеттіліктерін бағалауда, оқытуды тиісінше 

бейімдеуде және бейімдеуде басты рөл атқарады. Тәрбиеші, сондай-ақ шығармашылық, сыни ойлау және 

ИСК саласындағы оқушыларға толық қолдау көрсету ынтымақтастық сияқты жұмсақ дағдыларды дамытуға 

көмектесе алады. Мұғалім оқушылардың жеке қажеттіліктері мен алаңдаушылығын анықтай алады, жеке 

қолдау мен көмек көрсете алады. Ол жасанды интеллектке арналған көйлек болуы мүмкін, ол қалың бұқара 

үшін жай ғана генерал тәсіл ұсына алады, бірақ әр оқушының жеке ерекшеліктерін әрдайым ескермейді.  

2. Әлеуметтік өзара іс-қимыл және адамгершілік тәрбие. Мұғалімнің оқушылармен қарым-қатынас 

жасай білуі, олардың әлеуметтік дағдылары адамгершілік құндылықтарды дамыту мен қалыптастырудың 

бірегей мүмкіндігіне ие. Жасанды интеллект тұлғаның қалыптасуы мен UCCE қоғамға толықтай кірігуі үшін 

маңызды. Табылған жақтарын алмастыру мүмкін емес. Тәлімгер, кеңесші және білім алушыларға ұстаз 

көмекші рөл атқарады, пікірталастар жүргізеді, жақсы тәртіп пен әлеуметтік форма нормаларын үйретеді. 

Мұғалім оқушылар арасындағы эмоциялық байланыстарды дамытып, маңызды рөл атқарады. Білім 

алушыларға ынтымақтастық дағдыларын дамыту үшін бетпе-бет қарым-қатынас жасау және эмоциялық 

қолдау көрсету, өзін-өзі бағалау және эмоциялық әл-ауқаттылық көмектеседі. Тәлімгердің қатысуынсыз 
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жасанды интеллектті пайдалану, әсіресе онлайн білім беру бетпе-бет өзара іс-қимыл жасау үшін осындай 

мүмкіндіктердің азаюына әкелуі мүмкін.  

3. Шығармашылық және бейімділік. Жасанды интеллект сөздің толық мағынасында шығармашылыққа 

қабілетсіз. Жасанды интеллект әдетте деректер мен алгоритмдер негізінде оқытуға негізделеді. Жасанды 

интеллект белгілі бір тапсырмаларды орындауға (мысалы, тапсырмаларды автоматты түрде тексеруге) 

көмектесе алса да, оның шығармашылық және сыни, ойлау қабілеті дамуды ынталандыру мүмкіндігі 

шектелуі мүмкін. Мұғалімдердің сұрақтары мен пікірталастары оқушылардың осы дағдыларын жүргізу мен 

дамыту үшін бірегей қабілетке ие. Педагог оқушыларды шығармашылық ойлауға, инновациялық идеяларды 

дамытуға және жағдайларға бейімделуге жаңа ынта-ықыластарын әзірлеуге үйретеді. Сонымен қатар, 

тәрбиеші оқушылардың өз қабілеттерін дамытуға септігін тигізетін және оларды өмірде қолдануға 

көмектесетін жеке үлесі мен тәжірибесіне үлес қоса алады. Жасанды интеллект интеллектті процестерге 

еліктеп, бірақ адам санасына ұқсас болса да, эмоцияның немесе өзін-өзі сананың жоқтығын атап өткен жөн. 

Ол әзірлеуші немесе тапсырмаларды орындайды және бағытталған оқыту алгоритмдерімен айқындалған 

мақсаттарға қол жеткізеді. Адам факторының жоғалуы білім беруде жасанды интеллектті пайдалану қаупін 

тудырады.  

Білім беруде жасанды интеллектті пайдалану тәуекелдері.  

1. Деректерді дұрыс түсінбеу. Егер жасанды интеллект дұрыс емес деректерге негізделсе немесе оның 

моделі шектеулі болса, онда ол дұрыс емес ұсыныстар жасай алады немесе қате шешімдер қабылдай алады. 

Мұғалімдер интеллектуалдық процестерді мұқият әрі белсенді бақылауы тиіс.  

2. Адам факторының жоғалуы. Жасанды интеллекттi пайдалану бiлiм мен әлеуметтiк  өзара тiкелей 

өзара iс-қимыл жасауға мүмкiндік берiп, аспектiнiң жоғалуына әкеп соққы беруi мүмкiн. Оқушылардың 

бетпе-бет қарым-қатынас жасауы, көмек сұрап немесе эмоциялық қолдау алу мүмкіндігінен айырылуы 

мүмкін, бұл олардың дамуы үшін маңызды.  

3. Этикалық мәселелер және құпиялылық. Деректердiң үлкен көлемiн жинау және пайдалану 

оқушылардың жеке өмiрiне қол сұқпауға арналған және жеке өмiрге қатысты алаңдаушылық туындауы 

мүмкiн. Білім берудегі жасанды интеллект қолданумен байланысты этикалық мәселелерге назар аудару 

қажет. Құпиялылыққа, алгоритмдік әділдікке және бағалау процесін автоматтандыруға қатысты 

мұғалімдердің этикалық дилеммаларды талқылауға және шешуге дайындығына қатысты деректері аса 

маңызды болып табылады. Оқушылардың адамгершілік құндылықтары мен этикалық мінез-құлқын 

қалыптастыруда мұғалімдер маңызды рөл атқарады. Жасанды интеллектте этика немесе адамгершілік 

принциптер туралы түсінік болмауы мүмкін. Мұғалімдер пікірталас жүргізеді, этикалық дилеммаларды 

қарап, көмектеседі, оқушыларға негізделген шешімдерді әзірлеу және қабылдау мүмкіндігі ұсынылады  

4. Техникалық проблемалар мен істен шығулар. Жасанды интеллектті пайдалану сенімді техникалық 

шешімдерді қамтамасыз ете алады және ол үшін инфрақұрылым қажет. Оқу процесіне қайта оралған 

техникалық ақаулар немесе ақаулар әсер етуі мүмкін және уақыт пен ресурстарды босқа шығаруы мүмкін. 

Оқытушы оқу процесінде жасанды интеллектті қолдану бойынша басшылықты жүзеге асырады және 

оқушылардың негізгі дағдыларды қалыптастыру арқылы ынтымақтасуы катализатор болып қала беретін 

таптырмас оқытуды  жүзеге асырады.Мұғалімнің технологияны басқаруы, оқытуды даралау, оқушылардың 

әлеуметтік құзыреттілігін қалыптастыру, шығармашылықты ынталандыру мынадай функцияларды 

орындайды: Жасанды интеллект – таптырмас құрал, бірақ тәлімгердің қатысуынсыз оны пайдалану 

шектеледі. Жасанды интеллект заманында оқушыларды тәрбиелеу мен дамытуда педагогикалық 

құзырлылық пен адами факторлар басты рөл атқарады.  

Жалпы, жасанды интеллектті білім беруде пайдалану елеулі перспективалар береді, бірақ ол 

тәуекелдерді де болжайды. Автоматтандыру және адами ресурстар кафедрасының оқытушылары жасанды 

интеллектті іске асыру процесіне белсенді қатысулары тиіс. Бұл оңтайлы нәтижелерге қол жеткізуге және 

білімді арттыруға мүмкіндік береді, трансмиссия кезінде ЖИ-нің пайдасын барынша көбейтуге мүмкіндік 

береді. Жедел технологиялық прогресс дәуірінде сапалы білім беруді қамтамасыз ету үшін педагогтар мен 

жасанды интеллекттің тиімді өзара іс-қимылын жалғастыру маңызды. 

Педагог қызметкерлер үшін үздіксіз кәсіби біліктілігін арттыру. ЖИ күшейтілген сыныпта тиімді 

болып қалу үшін педагогтар тұрақты кәсіби дамумен айналысуы тиіс. Цифрлық сауаттылық, деректерді 

түсіндіру және ЖИ құралдары бойынша оқыту мұғалімдерге технологияларды мазмұнды түрде 

ықпалдастыруға мүмкіндік береді. Оның үстiне, цифрлық этиканы, киберқауiпсiздiктi, сондай-ақ 

студенттердiң бұқаралық ақпарат құралдарының сыни сауаттылығын тәрбиелеудi үйрену барған сайын 

маңызды болып отыр. Бiлiктiлiгiн арттыру мұғалімдердің тек ЖИ пайдаланушылары ғана емес, бiлiм беру 

саласында оның жауапты қолдануының белсендi пішіндерi болып табылуын қамтамасыз етеді. 

Жасанды интеллект заманында мұғалімнің рөлі бұрынғыдан да күрделі әрі аса маңызды бола түседі. 

ЖИ білімді жетілдіру мен даралаудың қуатты мүмкіндіктерін ұсынса да, ол эмпатия, этикалық уәждеме, 

шығармашылық шабыттың бірегей адами мүмкіндіктерін алмастыра алмайды. Мұғалімдер технологияның 

басқа жолмен емес, оқытуға қызмет етуін қамтамасыз ететін бағыттаушы күш болып қала береді. Білім 

берудің болашағы теңдестірілген синергияда жатыр: ЖИ өкілеттік берген тәрбиешілер онымен 

алмастырылмайды. Сондықтан мұғалімдерді оқытуға стратегиялық инвестициялар, этикалық негіздер, 

оқытудың гибридті модельдері жақсы дөңгеленген, болашаққа дайын ұрпақты өсіру үшін шешуші мәнге ие. 
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ИСКУССТВЕННЫЙ ИНТЕЛЛЕКТ В КИНЕМАТОГРАФЕ - КАК ИИ МЕНЯЕТ 

ПРОИЗВОДСТВО СЦЕНАРИЕВ 

 

Аннотация: Кинематографический ландшафт меняется, и искусственный интеллект (ИИ) становится 

важным соавтором в сценарном деле. Эта статья исследует растущую роль ИИ в автоматизации таких задач, 

как планирование сцен и анализ диалогов, ускорении разработки сюжета и персонажей, а также в улучшении 

черновиков с точки зрения эмоциональной и повествовательной глубины. Признавая опасения по поводу 

креативности и однообразия историй, статья выступает за сбалансированное сотрудничество, где ИИ 

дополняет, а не заменяет человеческое воображение, способствуя созданию более насыщенных и 

разнообразных повествований в кино. 

Ключевые слова: искусственный интеллект (ИИ), кинематограф, производство сценариев, структура 

сюжета, повествование, создание персонажей, творческий процесс, написание сценария. 

 

Text 

I. Introduction 

A script is an invisible voice that fills the screen with stories, and each frame in the fascinating realm of 

cinematography is a petal that reveals the secrets of creativity. As artificial intelligence soars on the wings of 

invention and modifies the laws of the game, an intriguing story of change is being told today that invites us to look 

inside.  

Artificial intelligence (AI) gently infiltrates the film industry, generating amazing creative chances, much like 

the introduction of a new character into a story. This journey into the world of film is not only a narrative of 

development but also a roadmap to an exciting future in which scriptwriting mastery will require the integration of 

AI. It involves tackling the puzzle of how artificial intelligence transforms into a creative collaborator in the 

symphony of cinematic concepts, rather than merely serving as a tool. 

mailto:sapenova01@gmail.com
mailto:sapenova01@gmail.com
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II. AI technologies in modern cinema  

AI Technologies – seamlessly weaving their way into the fabric of modern cinema, unlocking boundless 

creative possibilities and transforming storytelling as we know it.  From scriptwriting to special effects, AI is 

revolutionizing filmmaking at every stage. 

Imagine sitting down to write a screenplay and having an AI assistant guide you through brainstorming ideas, 

crafting compelling plot twists, and developing authentic dialogue. Tools like ScriptBook and LaMDA are making 

this a reality, using AI algorithms to analyze vast amounts of film data and identify patterns that can fuel the creative 

process and visualization of how the language model for the LaMDA dialogue applications works in Figure 1. 

 

 
  

Figure 1 – Language model LaMDA for dialogue applications 

AI's influence extends beyond the page and onto the screen, as virtual sets and performance capture 

technologies breathe life into fantastical worlds and captivating characters.  Industrial Light & Magic's "Stagecraft" 

technology, for example, empowers filmmakers to construct immersive, photorealistic sets in real-time, dissolving 

the boundaries between physical and digital realms. In Figure 2 can be seen how this technology works in the 

modern world of cinema. 

  

 
 

Figure 2 – Filming of the tornado sequence from Steven Spielberg's The Fabelmans (2022) on the StageCraft 

Volume at Manhattan Beach Studios (top) and the finished scene (below) 

 

Creatures once confined to the realm of imagination now leap onto the screen with astonishing realism, thanks 

to AI algorithms that translate human movements into stunning CGI animation which we can see in Figure 3.  Films 
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like "The Lion King" and "Planet of the Apes" showcase the transformative power of AI in blurring the lines 

between reality and fantasy, leaving audiences awestruck by the emotional depth and believability of these digital 

characters.  

 

 
 

Figure 3 – CGI in the movie “Planet Of The Apes” 

AI's impact extends beyond production, streamlining post-production workflows and even shaping how films 

are marketed. Automated editing tools analyze footage to identify key moments and suggest cuts, while AI-powered 

color grading ensures a cohesive visual tone. Algorithms can even tailor trailers and promotional materials to 

specific audience segments, leading to more targeted marketing campaigns. 

Of course, with such potent power comes the need for cautious stewardship. Ethical concerns abound, from 

the potential for deepfakes to the anxieties of job displacement. But AI needn't replace human creativity; it can be a 

powerful tool to augment it, pushing the boundaries of storytelling and sparking critical conversations about the 

evolving relationship between technology and art [1]. 

III.  The art of scenario creation 

Scenarios, the beating heart of cinematic storytelling, lie at the intersection of imagination and technical 

mastery. Beyond mere plot construction, scenario creation demands the ideation, conceptualization, and realization 

of narratives that resonate with diverse audiences across cultural landscapes [2]. 

For scriptwriting luminaries, scenario creation forms the bedrock of filmmaking. The intricate interplay 

between character development, plot progression, and thematic resonance lays the groundwork for a captivating 

narrative. Films like "Cinema Paradiso" by Giuseppe Tornatore exemplify the enduring power of scenarios crafted 

with artistry and precision, transporting audiences to worlds both familiar and fantastical. 

Collaborative dynamics within the creative team play a crucial role in shaping scenarios. The synergistic 

collaboration between screenwriters, directors, and producers, demonstrates how diverse perspectives enrich the 

creative palette [3]. Christopher Nolan's "Inception" stands as a testament to this collaborative alchemy, where 

shared vision elevates scenario complexity and audience engagement. 

Scenarios must navigate the ever-evolving landscape of the film industry. Understanding the influence of 

technology and globalization in shaping narratives that resonate across cultures is important [4]. Films like Bong 

Joon-ho's "Parasite" exemplify the power of adaptable scenarios that engage with societal concerns and resonate with 

diverse audiences, fostering both inclusion and relevance. 

Scenario creation is an intricate dance, demanding dedication, innovation, and a keen understanding of the 

cinematic landscape. By mastering this art, filmmakers can craft narratives that transcend borders, spark 

conversations, and leave audiences spellbound in the realm of their cinematic creations. 

IV.  AI and the creative process of scripts 

The intricate tapestry of cinematic storytelling, long woven by human imagination, faces intriguing 

possibility: the intrusion of the algorithm. Artificial intelligence (AI), once relegated to science fiction, now whispers 

promises of revolutionizing the creative process, including scriptwriting.  

Scriptwriting has traditionally been a solitary act, a communion between a lone mind and the blank page. 

However, AI tools are emerging to assist in various aspects of the craft [5]. From plot generation algorithms to 

dialogue analysis software, these tools offer glimpses into a future where writers collaborate with machines, blurring 

the lines between human and artificial creativity. 

Early examples, like the AI-generated script "Sunspring" (2016), showcased the nascent potential of AI in 

crafting basic narratives, which we can in see in Figure 4. While the film faced criticism for its stilted dialogue and 

predictable plot, it served as a proof-of-concept, prompting further exploration in this burgeoning field. 
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Figure 4 – Sunspring: A Short Film Written by a Neural Network 

 

The potential benefits of AI integration are manifold. Script doctors, burdened by endless drafts and plot 

holes, could find allies in AI tools capable of identifying inconsistencies and suggesting narrative improvements. 

Filmmakers grappling with writer's block might find inspiration in AI-generated story seeds or character sketches, 

igniting their own creative spark. This could democratize access to storytelling, empowering less-established voices 

to enter the cinematic arena [6]. 

However, concerns abound regarding the potential pitfalls of AI scriptwriting. AI is purportedly capable of 

capturing the emotional depth and cultural nuances that resonate with audiences. It is suggested that it can 

comprehend the intricacies of human relationships, understand the weight of unspoken words, and grasp the subtle 

humor that transcends mere punchlines. However, it remains uncertain and debatable whether AI can truly achieve 

this with absolute certainty.  AI might excel at mimicking human intelligence but may lack the true understanding 

and empathy that breathe life into captivating narratives [7].  

Films like "Her" (2013) and "Ex Machina" (2014) offer cautionary tales, where the allure of artificial 

companionship underscores the irreplaceable essence of human connection. Similarly, relying solely on AI-

generated scripts might homogenize narratives, sacrificing the diverse tapestry of human perspectives that enriches 

cinema. 

V.  AI efficiency in scenario production 

Scenario production, the imaginative crucible where hypothetical futures are forged, faces a tantalizing 

prospect - the efficiency boost promised by artificial intelligence (AI). From crafting intricate political landscapes to 

predicting climate change repercussions, scenarios shape our understanding of potential risks and opportunities.  

Current scenario methods, often reliant on expert workshops and time-consuming simulations, can be 

resource-intensive. This limits the scope and frequency of scenario exercises, potentially missing vital tipping points 

or overlooking disruptive trends [8]. AI, however, offers a tantalizing glimpse into a streamlined future.  

5.1 Before AI Integration 

As shown in Figure 5, the current use of AI in Hollywood focuses on tools like automated storyboards, text-

to-image (T2I) generation for rapid prototyping, and basic post-production automation. These tools streamline 

specific aspects of the process, such as visualizing concepts or editing scenes. However, they remain fragmented, 

with AI acting as an auxiliary tool rather than a fully integrated collaborator. 

 

 
 

Figure 5 – AI Use Cases in Hollywood. What's Possible Now/Where It's Headed 
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Traditional methods of scenario production are slow, requiring significant human effort and resources. 

Workshops often depend on the subjective expertise of a limited group, while simulations demand extensive manual 

adjustments and recalibration. This fragmented approach creates inefficiencies that can lead to incomplete or delayed 

responses to emerging challenges. 

5.2 After: A Symbiotic AI Framework  

To address these challenges, we propose a new model—the Symbiotic AI Scenario Production Framework. 

This innovative approach represents a transformative shift, where AI is deeply integrated into every stage of 

production, revolutionizing the process from concept to execution. 

In the development phase, AI functions as a creative analyst, synthesizing cultural and social trends to 

generate unique story concepts and themes. This enables human creators to focus on refining ideas rather than 

starting from scratch. During pre-production, tools like cinematic T2I generators and automated storyboards translate 

scripts into immersive visuals, bridging the gap between imagination and practical execution. The production phase 

benefits from AI-optimized logistics, including location simulations, costume designs, and virtual actor doubles for 

preliminary testing. Finally, in post-production, AI not only automates repetitive tasks like visual effects and audio 

editing but also acts as a co-creator, fine-tuning the narrative's emotional and artistic elements. 

Machine learning techniques like natural language processing also enhance scenario production by analyzing 

vast amounts of data to generate plausible futures with unprecedented speed and detail. Tools like Narrative 

Intelligence, showcased in projects like the Future of Work Scenario Tool, reveal hidden connections and blind spots 

invisible to human intuition. By leveraging these capabilities within the Symbiotic AI Scenario Production 

Framework, creators can produce scenarios that are not only more detailed but also more adaptable to evolving 

realities. 

The potential benefits are evident. Policymakers could explore a wider range of policy options before 

implementation, minimizing unforeseen consequences [9]. Businesses could anticipate market shifts and develop 

proactive strategies. This democratization of scenario planning could empower diverse stakeholders to participate in 

shaping their own futures [10].  

Films like "Minority Report" (2002) and "Arrival" (2016) offer dystopian visions where reliance on AI-generated 

predictions backfires spectacularly. Similarly, overdependence on AI-driven scenarios in real-world planning could lead to 

rigid, one-dimensional visions that overlook emergent possibilities or underestimate human agency. 

The future of scenario production likely lies in a symbiotic collaboration between human creativity and AI 

efficiency. By adopting the Symbiotic AI Scenario Production Framework, creators gain access to powerful tools for 

inspiration and technical precision. Yet, the ultimate act of storytelling — the transformation of raw scenarios into 

emotionally resonant narratives—remains firmly within the domain of human ingenuity. 

As we navigate this evolving landscape, it is crucial to view AI not as a replacement for human creativity but 

as a partner in the grand enterprise of scenario production. With careful integration and responsible oversight, AI’s 

potential can expand the boundaries of cinematic and narrative storytelling while ensuring that the human voice 

continues to guide the narrative journey. 

VI.  Conclusion 

The specter of Artificial Intelligence (AI) looms large over the creative canvas of cinematic storytelling, 

particularly in the realm of script production. While the traditional image of a lone writer hunched over a blank page 

remains potent, the whisper of algorithmic assistance promises to reshape the creative landscape in profound ways. 

This exploration has unveiled both the alluring potential and the lurking anxieties inherent in AI's integration 

into scriptwriting. AI tools offer a tantalizing glimpse into streamlined production, automated tasks, and innovative 

narrative possibilities. From generating plot seeds to analyzing dialogue for emotional resonance, AI can be a 

valuable partner in the creative process, freeing human writers to explore new avenues and refine their craft. 

Therefore, the future of scriptwriting lies not in a binary battle between man and machine, but in a symbiotic dance of 

collaboration. AI should be viewed as an assistant, a powerful tool to augment human creativity, not replace it. 

The final act of creation, the alchemy of transforming scripts into emotionally resonant narratives, will remain 

the domain of the human heart and mind. 

The integration of AI is not a revolution, but an evolution. It is a chance to expand the boundaries of cinematic 

storytelling, crafting richer, more diverse narratives that resonate with audiences across cultures and generations. By 

embracing the potential of AI while acknowledging its limitations, we can usher in a new era of collaborative 

cinema, where the human voice continues to hold center stage, guided by the efficient whispers of the algorithm. 
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Түйін: Қазіргі білім беру кеңістігінде жасанды интеллект (ЖИ) оқушылардың жазбаша сөйлеуінің 
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интеллект (ЖИ) технологияларының оқушылардың жазбаша тілін дамытуға әсері қарастырылады. 

Грамматикалық дойбы, мәтін генераторлары және тілдерді оқыту платформалары сияқты жасанды 

интеллектке негізделген құралдардың интеграциясының артуымен жазбаша оқыту мен оқушылардың 

нәтижелерін шығару сипаты айтарлықтай өзгеріске ұшырайды. Зерттеу оң әсерлерді де, соның ішінде 

дәлдікті жақсартуды, сөздік қорын байытуды және еркін жазуды, сондай-ақ жасанды интеллектке шамадан 

тыс тәуелділік және тіл өндірісіндегі сыни ойлаудың төмендеуі сияқты ықтимал кемшіліктерді де зерттейді. 

Мақалада сонымен қатар педагогикалық салдарлар талқыланады және оқушылардың өз бетінше жазу 

дағдыларын дамытуға қолдау көрсету үшін білім беру жағдайында жасанды интеллект құралдарын тиімді 

біріктіру бойынша ұсыныстар беріледі. 

Тірек сөздер: жасанды интеллект, жазбаша тіл, студенттер, білім, ChatGPT, Grammarly, академиялық 

адалдық. 

 

Introduction 

The use of artificial intelligence (AI) for academic writing is increasingly being discussed in today’s 

educational landscape. Advances in technology have allowed students to obtain finished documents with almost no 

intellectual effort, using chatbots and generative AI models. This is a concern for educators and education 

professionals, as the number of unauthored works is increasing, which calls into question the true knowledge of 

students. Previously, writing essays, papers, and term papers required deep analysis, critical thinking, and 

argumentation skills. However, with the advent of tools like ChatGPT and Bing AI, students can easily generate text 

by simply entering basic queries. All that is required is the basics of correctly formulating questions and, in some 

cases, knowledge of foreign languages, since popular models were originally developed in English. 

As a result, students receive ready-made answers and composed texts without having to think about the topic 

on their own. Artificial intelligence is a field of computer science that aims to create algorithms and programs that 

can replicate human thinking and perform cognitive tasks. These systems are able to analyze data, learn from vast 

amounts of information, and perform actions inherent in human intelligence, such as natural language processing, 

problem solving, and predicting events. The foundations of AI began to form in the mid-twentieth century. In 1956, 

at the Dartmouth Conference, the word “artificial intelligence” became common knowledge, which marked the 

beginning of the active development of this field [1]. However, real breakthroughs in deep neural networks and deep 

learning principles have occurred only in recent decades, making AI available for widespread use, including in 

education.  

Main body 

Platforms that use AI to analyze, improve, and generate texts have become especially popular among students 

and teachers. The most common among them are Grammarly, ChatGPT and QuillBot. 

Grammarly is an intelligent system for automatically checking spelling, punctuation, grammar and style, 

providing the user with detailed feedback and suggestions for improving the text. ChatGPT, based on a natural 

language processing model, is able not only to answer questions and maintain a dialogue, but also to generate 

coherent texts of varying complexity, which makes it a powerful tool for writing training. QuillBot specializes in 

reformulating texts, allowing students to rethink and improve phrases without losing meaning, which is especially 

useful in editing and stylistic processing. 

AI tools used in teaching writing can be conditionally classified according to the main functional areas: 

• Correction — automatic correction of errors (grammatical, spelling, punctuation); 

• Text generation is the creation of an original text based on a user's query (essays, letters, articles, etc.); 

• Feedback is the provision of recommendations for improving the structure, vocabulary, logic and style 

of the text.; 

• Paraphrasing and adaptation — improving the expressiveness of a text by synonymously replacing, 

simplifying, or complicating formulations. 

Current trends demonstrate a steady expansion of the use of AI in the educational process. According to recent 

research, a significant proportion of students regularly use AI tools to complete written assignments. Many 

educational institutions are starting to implement AI platforms in academic writing courses, as well as develop their 

own digital environments based on AI. At the same time, there is a need to develop methodological approaches 

aimed at forming a critical attitude to the results obtained with the help of AI and developing students' conscious 

writing skills. 

One of the most obvious advantages of using AI tools in writing is automatic error correction. Systems such 

as Grammarly use natural language processing (NLP) technologies to analyze text at the level of morphology and 

syntax, identifying grammatical, spelling, and punctuation errors. 

AI not only corrects mistakes, but also explains the rules, which facilitates learning. For example, if the timing 

is incorrect, the system may provide a comment explaining the correct form, thereby educating the user through 

context. This is especially important for students learning a foreign language, as they receive instant, repeated, and 

adaptive feedback that does not require constant teacher intervention. 

According to Tambunan et al. (2022), students who regularly use Grammarly showed steady improvement in 

the use of tenses, articles, and subject and predicate alignment compared to the control group [2]. 
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AI has the ability to adapt to the level of language proficiency of each individual student. Systems such as 

WordTune or Slick Write can provide feedback based on specific errors, the frequency of violations, and the 

student’s style. This makes the training more targeted, unlike universal recommendations. 

For example, one student may be offered simplifications of overly complex constructions, while another may 

be offered recommendations on complicating and academicizing the text. Thus, AI tools perform the function of a 

virtual tutor, responding to an individual learning profile. 

Zhao (2022) emphasizes that adaptive AI capabilities significantly increase student engagement in the process 

of text editing and introspection [3].  

Despite the obvious advantages of integrating artificial intelligence into the learning process of writing, its use 

is associated with a number of significant challenges. The emergence of new technologies always takes time to 

develop effective strategies for their integration, especially in the context of education, where it is important not only 

to improve performance, but also to preserve fundamental cognitive and ethical principles. The key problems that 

arise with excessive or unconscious dependence on AI in the development of writing are discussed below. 

There is a real threat of students becoming dependent on these tools. This dependence can affect not only the 

quality of their written work, but also their general critical thinking and independence skills. 

AI tools such as Grammarly, QuillBot, and ChatGPT provide users with instant solutions to correct 

grammatical errors, paraphrase text, and even generate writing ideas. These features certainly make the writing 

process easier, reducing the time it takes to create and edit text. However, there is a risk that students will begin to 

perceive these tools as indispensable assistants and will rely on them to solve all tasks, which will lead to a decrease 

in their own competence in writing. 

This is especially true for students who can start using AI not as an additional tool, but as the main means for 

writing papers. The habit of relying on algorithms can undermine their ability to think and analyze independently. 

For example, they may stop carefully checking and correcting their texts manually, because they are sure that the AI 

will do it for them. This creates a vicious circle where students are increasingly dependent on AI, and their writing 

skills are becoming less independent each time. 

Fayzrakhmanova A.T. in her work examines the concept of Internet addiction and provides the results of a 

study of students' propensity for the pathological use of Internet resources. The article emphasizes that excessive 

interest in Internet technologies can negatively affect the educational process and personal development of students 

[4]. 

Critical thinking requires the ability to question information, analyze different points of view, and draw 

conclusions based on one's own analysis. However, using AI that provides ready-made information or 

recommendations can lead to passive perception of the material. As a result, students can begin to rely on the result 

offered by AI, without thinking about its reliability or quality. This leads to a decrease in the critical approach to 

information and its analysis. 

Research shows that excessive use of AI tools can reduce students' ability to conduct independent analysis and 

develop their own ideas. For instance, a study by Gültekin (2023) revealed that while AI writing tools can improve 

students' grammar and coherence, many EFL instructors expressed concern that overreliance on such tools 

diminishes learners’ capacity for original thought and critical reasoning [5]. Students tend to adopt surface-level 

improvements provided by AI without engaging deeply with the content, leading to a more passive learning process.  

Similarly, Alharbi (2024), in a systematic review of AI in academic writing, emphasized that although AI can 

be beneficial for scaffolding early writing tasks, its constant use may hinder the development of independent 

argumentation and reflective thinking. The study stressed the importance of balanced integration, as the unchecked 

use of AI tools can result in the erosion of core writing and analytical skills [6]. 

One of the most obvious ethical risks is students' ability to use AI to create texts that they then present as their 

own. Tools like ChatGPT can generate text on any topic, often with a high degree of meaningfulness and 

grammatical correctness. In this context, students can take advantage of such opportunities to avoid the effort of 

creating original work, or simply generate a text that will be presented as the result of their personal work. 

This process undermines the basic principles of academic integrity, since using AI as the main source of 

materials without indicating its use may be considered plagiarism. Plagiarism, in turn, can lead to disciplinary 

measures, including cancellation of exam results and even expulsion from an educational institution. 

With the help of AI, tools can not only create texts, but also help in solving tests, which opens the door to 

manipulation in the educational environment. Students can use AI to complete tasks where they would traditionally 

receive low grades. This undermines not only the integrity of specific assignments, but also the overall trust in the 

educational system. 

Studies such as the work of de Alfaro et al. (2016) confirm that students using peer assessment systems often 

manipulate grades to their advantage. In their study, the authors showed that students tend to overestimate or 

underestimate grades depending on their personal gain [7]. This behavior is especially noticeable in cases where 

grades for other students’ work do not directly affect their own success. Students can also “process” their own 

grades, for example, using automated AI systems to improve their rating or avoid negative consequences for poor 

performance. In the context of the use of AI, such manipulations are becoming more and more frequent, which 

requires a review of the assessment system and the introduction of additional control mechanisms. 
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According to the study, the introduction of systems that take into account the accuracy and honesty of grades, 

as well as providing students with incentives for objectivity, can significantly reduce the likelihood of manipulation. 

For example, the use of multiple assessments and a system of rewards for accuracy can significantly increase the 

transparency and honesty of the educational process. 

Conclusion. During the analysis of the impact of artificial intelligence on students’ written speech, it was 

revealed that AI has both positive and negative effects on the development of students’ language skills. On the one 

hand, AI can significantly improve literacy, improve text structure, and expand vocabulary. Tools such as 

Grammarly, ChatGPT, and QuillBot provide students with useful opportunities to improve their writing skills and 

help them overcome language barriers. However, on the other hand, there is a danger that students may become 

addicted to I-tools, which may lead to a loss of independent writing skills and a decrease in critical thinking. 

Moreover, ethical issues related to plagiarism and grade manipulation require serious attention. 

An important conclusion is that AI should not be perceived as a substitute for traditional writing skills, but as 

an auxiliary tool that helps students improve and develop their skills. It can serve as a source of additional practice, 

support students in the learning process, but not replace their own efforts. AI should promote active learning, rather 

than becoming its sole engine. It is important that students use AI as a resource for improvement, rather than for 

automatically completing tasks. 

Practical recommendations for teachers include the integration of AI tools into the learning process in order to 

maintain a balance between the use of technology and the development of independent skills. Teachers should 

develop strategies and assignments that foster deeper meaning and analysis when using AI, rather than relying solely 

on its results. 
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ПРИМЕНЕНИЕ PYTHON В РАЗВИТИИ НАВЫКОВ ПЕРЕВОДА 

 

Аннотация: Современные технологии открывают новые горизонты в обучении переводческому делу. 

Развитие технологий оказывает существенное влияние на сферу перевода и преподавания перевода. Одним 

из эффективных инструментов, способствующих развитию как языковой, так и технологической 

компетенции будущих переводчиков, является язык программирования Python. Python — один из самых 

популярных языков программирования — активно внедряется в учебный процесс, предоставляя 

инструменты для автоматизации, анализа и визуализации языковых данных. В данной статье 

рассматриваются способы использования Python для развития переводческих навыков и его потенциал в 

подготовке профессиональных переводчиков; также описываются возможности применения Python в 

процессе обучения переводу: от анализа текстов и работы с корпусами до автоматизации задач и создания 

учебных инструментов. Делается акцент на междисциплинарном подходе, сочетающем лингвистику и 

программирование, а также приводятся практические примеры использования Python для развития навыков 

перевода. 

Ключевые слова: цифровая лингвистика и перевод, обучение переводу, Python, обработка текста, 

переводческая компетенция, автоматизация, корпусный анализ, машинный перевод (МП). 
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USING PYTHON TO DEVELOP TRANSLATION SKILLS 

 

Abstract: Modern technologies are opening up new horizons in teaching translation. The development of 

technology has a significant impact on the field of translation and teaching translation. One of the effective tools 

contributing to the development of both linguistic and technological competence of future translators is Python as the 

programming language. Python, one of the most popular programming languages, is actively being introduced into 

the learning process, providing tools for automating, analyzing, and visualizing language data. This article discusses 

ways to use Python to develop translation skills and its potential in training professional translators; it also describes 

the possibilities of using Python in the translation learning process: from text analysis and working with corpora to 

automating tasks and creating learning tools. An emphasis is placed on an interdisciplinary approach combining 

linguistics and programming, as well as practical examples of using Python to develop translation skills. 

Keywords: digital linguistics and translation, teaching translation, Python, text processing, translation 
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АУДАРУ ДАҒДЫЛАРЫН ДАМЫТУҒА PYTHON ҚОЛДАНЫЛУЫ 

 

Түйін: Заманауи технологиялар аударма ісін оқытуда жаңа көкжиектер ашады. Технологиялардың 

дамуы аударма мен аударманы оқыту саласына айтарлықтай әсер етеді. Болашақ аудармашылардың тілдік 

және технологиялық құзыреттілігін дамытуға ықпал ететін тиімді құралдардың бірі - Python бағдарламалау 

тілі. Python - ең танымал бағдарламалау тілдерінің бірі - тілдік деректерді автоматтандыру, талдау және 

визуализациялау құралдарын ұсына отырып, оқу процесіне белсенді түрде енуде. Бұл мақалада Python 

аударма дағдыларын дамыту үшін қолдану тәсілдері және оның кәсіби аудармашыларды даярлаудағы 

әлеуеті қарастырылады; сонымен қатар Python - аударманы оқыту процесінде қолдану мүмкіндіктері 

сипатталған: мәтіндерді талдаудан және корпустармен жұмыс істеуден бастап тапсырмаларды 

автоматтандыруға және оқу құралдарын құруға дейін. Лингвистика мен бағдарламалауды біріктіретін 

пәнаралық тәсілге баса назар аударылады, сонымен қатар аударма дағдыларын дамыту үшін Python-ды 

қолданудың практикалық мысалдары келтірілген. 

Тірек сөздер: цифрлық лингвистика және аударма, аударманы оқыту, Python, мәтінді өңдеу, аударма 

құзыреттілігі, автоматтандыру, корпустық талдау, машиналық аударма. 

 

Цифровая лингвистика — это междисциплинарная наука, сочетающая лингвистику, информатику и 

искусственный интеллект для разработки технологий, связанных с обработкой и анализом естественного 

языка. Ее методы находят широкое применение в различных областях, включая автоматизацию перевода, 

анализ текста, распознавание речи и многое другое. В контексте перевода цифровая лингвистика 

представляет собой набор инструментов и технологий, которые упрощают, ускоряют и улучшают процесс 

перевода, позволяя переводчикам более эффективно справляться с задачами, не жертвуя качеством. В 

последние десятилетия цифровая лингвистика стала неотъемлемой частью профессионального 

инструментария переводчиков, обеспечивая как автоматизацию процессов, так и улучшение качества 

переводов. 

Современная переводческая деятельность требует от специалистов не только высокого уровня 

языковой и межкультурной компетенции, но и владения цифровыми инструментами. Одним из наиболее 

перспективных направлений является интеграция языка программирования Python в процесс обучения 

переводу. В данной статье рассматриваются возможности применения Python для анализа текстов, работы с 

корпусами, автоматизации рутинных задач и создания вспомогательных инструментов. Описываются 

способы формирования переводческой компетенции через программирование, приводятся примеры учебных 
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проектов с использованием Python. Особое внимание уделяется преимуществам междисциплинарного 

подхода, сочетающего переводоведение и цифровые информационные технологии. 

Цифровизация гуманитарного образования меняет не только формат, но и содержание подготовки 

специалистов. Переводчик XXI века работает в условиях многозадачности, высокой скорости передачи 

информации и необходимости использования автоматизированных инструментов. Традиционные методы 

подготовки не всегда отвечают требованиям цифровой среды. В этом контексте обучение переводчиков 

должно включать цифровую грамотность и навыки работы с программируемыми инструментами, среди 

которых Python занимает особое место благодаря своей простоте и многофункциональности (Bird et al., 

2009). 

Современные переводчики работают в условиях высокой информационной нагрузки и необходимости 

быстро принимать решения. Чтобы эффективно справляться с этими задачами, требуется не только знание 

языка, но и умение пользоваться цифровыми инструментами. Python, благодаря своей гибкости и множеству 

специализированных библиотек, становится ценным помощником как в профессиональной деятельности, так 

и в обучении переводу. 

Развитие цифровых технологий влияет на все области гуманитарных наук, включая переводоведение. 

Современный переводчик должен уметь не только работать с языками, но и владеть цифровыми 

инструментами, которые помогают анализировать, обрабатывать и интерпретировать текст. В этом 

контексте программирование, особенно с использованием Python, становится полезным навыком, 

способствующим более глубокому пониманию языковой структуры и специфики перевода. Язык 

программирования Python отличается простотой синтаксиса, обширной экосистемой библиотек и широким 

применением в обработке естественного языка (NLP), что делает его идеальным инструментом для обучения 

переводу. 

I. Python как инструмент в обучении переводу 

Python предоставляет множество библиотек для обработки естественного языка (NLP): 

• NLTK — для анализа структуры предложений, частей речи, токенизации; 

• spaCy — для извлечения сущностей, лемматизации и синтаксического анализа; 

• TextBlob — для определения тональности текста; 

• langdetect — для автоматического определения языка; 

• pandas – для анализа терминов и частотности терминов; 

• Matplotlib – для визуализации данных; 

• BeautifulSoup – для поиска параллельных текстов с сайтов; и мн.др. 

1.1 Автоматизация рутинных задач. Python позволяет студентам автоматизировать процессы, 

связанные с поиском терминов, сравнением текстов, работой с корпусами. Например, с помощью 

библиотеки BeautifulSoup можно собирать параллельные тексты с сайтов, а pandas позволяет анализировать 

частотность терминов. С помощью Python можно автоматизировать: 

• сравнение версий текста (оригинал и перевод); 

• подсчёт длины предложений (в оригинале и переводе); 

• подсветку расхождений между оригиналом и переводом. 

1.2 Обработка и анализ текстов с использованием NLP. Библиотеки Python, такие как NLTK, spaCy, 

TextBlob, langdetect и другие, позволяют проводить различные виды анализа текстов. Используя библиотеки 

NLTK, spaCy, langdetect и другие, студенты могут: 

• анализировать синтаксические структуры; 

• определять части речи; 

• выделять именные группы и глагольные конструкции;  

• извлечение именованных сущностей (NER); 

• проводить частотный анализ слов и словосочетаний;  

• определение языка текста; 

• проводить коллокационный анализ. 

Эти функции можно использовать для сравнения оригинала и перевода, выявления трудных мест в 

тексте, анализа стилистических особенностей. Эти навыки развивают у студентов чувствительность к 

структурным особенностям текста и стилистическим отличиям языков.  

1.3 Корпусный и терминологический анализ. Python позволяет создавать собственные корпуса и 

работать с ними: извлекать термины, сопоставлять оригинал и перевод, строить глоссарии и др. Python 

отлично подходит для работы с корпусами. С его помощью можно: 

• собрать тематические корпуса текстов (например, с использованием BeautifulSoup или requests); 

• вычленить частотные термины; 

• сопоставить использование терминологии в оригинале и переводе; 

• построить автоматизированные глоссарии. 

II. Формирование переводческой компетенции через Python 

2.1 Разработка переводческих решений. С помощью Python можно моделировать переводческие 

решения, например: 
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• выявлять и оценивать эквивалентность лексических единиц; 

• находить и классифицировать ложных друзей переводчика; 

• строить системы поддержки принятия решений при переводе. 

2.2 Использование МП, работа с машинным переводом и постредактирование. Подключение к 

API позволяет анализировать машинный перевод и обучать студентов постредактированию. Интеграция API 

сервисов машинного перевода (например, DeepL или Google Translate) позволяет обучающимся 

анализировать и сравнивать автоматический и ручной перевод, тренируя навыки постредактирования. С 

помощью Python можно работать с API сервисов машинного перевода (Google Translate, DeepL и др.), 

загружать машинный перевод и анализировать его: 

• выявлять ошибки автоматического перевода;  

• анализ ошибок и ошибок перевода;  

• составлять таблицы сравнений между машинным и ручным переводом; 

• развивать навыки постредактирования. 

2.3 Создание обучающих вспомогательных инструментов. Студенты могут разрабатывать 

собственные программы. Python помогает студентам разрабатывать простые приложения, поддерживающие 

переводческую деятельность: 

• генераторы глоссариев; 

• мини-CAT-системы (Computer-Assisted Translation); 

• тренажёры терминологии и визуализация частотности терминов; 

• визуализаторы переводческих ошибок. 

• визуализаторы перевода с подсветкой различий между версиями. 

 

III. Практическое применение Python в учебном процессе: примеры и учебные проекты на 

Python (кейсы, коды) 

3.1 Примеры учебных проектов (кейсов с кодами) на Python: 

• Построение частотного словаря тематики – см. Пример 1; 

• Сравнительный анализ синтаксических структур в оригинале и переводе – см. Пример 2,5; 

• Разработка глоссариев на основе тематических корпусов и терминов - см. Примеры 3-4; 

• Работа с машинным переводом и постредактированием - см. Примеры 6-7; 

• Создание автоматического глоссария с переводами - см. Пример 8; 

• Визуализация частотности терминов - см. Пример 9; 

• Поиск ложных друзей переводчика - см. Пример 10 далее; 
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IV. Преимущества интеграции Python в переводческое образование 

Интеграция Python в переводческое образование обеспечивает ряд существенных преимуществ: 

4.1 Развитие критического мышления при анализе текстов и структур - анализ текстов и создание 

алгоритмов требуют осознанного подхода к языку. Работа с кодом требует чёткого алгоритмического 

мышления, анализа структуры текста, выявления закономерностей. Это способствует формированию у 

студентов навыков системного подхода к переводу. 

4.2 Повышение цифровой грамотности и формирование цифровой компетенции необходимой 

современному переводчику - умение работать с кодом, API, данными. Освоение Python формирует у 

студентов навык работы с цифровыми данными, API, веб-сервисами и инструментами визуализации. Это 

особенно важно в условиях цифровизации переводческой профессии (Čulo & Gaspari, 2014). 

4.3 Междисциплинарный подход. Python позволяет объединить лингвистику, переводоведение и 

технологии. Такой подход развивает у студентов гибкость мышления и способность адаптироваться к 

различным задачам, в том числе профессиональным (Gaspari et al., 2015). 

4.4 Практическая применимость. Мотивация и интерес обучающихся - студенты видят результаты 

своей работы, могут применять навыки на практике и умение создавать собственные инструменты, 
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адаптированные под конкретные задачи, что значительно повышает интерес студентов, мотивированных к 

практическому применению своих знаний и приобретенных умений. Практическая работа с кодом и 

создание собственных программ способствует более активному вовлечению студентов в учебный процесс, 

усиливает мотивацию и интерес к переводу. Студенты осваивают навыки, которые могут быть использованы 

в реальной профессиональной среде — от терминологической работы до постредактирования машинного 

перевода. 

4.5 Подготовка к профессии "переводчик будущего" – это цифровой переводчик. Современный 

переводчик — это специалист, способный не только переводить тексты, но и анализировать данные, 

взаимодействовать с программными системами и адаптировать ИИ-инструменты под собственные задачи 

(Koponen, 2016). 

Заключение. Цифровая лингвистика стала важным помощником для переводчиков, позволяя 

автоматизировать рутинные процессы и сосредоточиться на сложных и творческих задачах. Несмотря на 

существующие ограничения, ее развитие открывает новые возможности для повышения эффективности и 

качества переводческой деятельности. 

Цифровая лингвистика предоставляет переводчикам мощные инструменты для улучшения 

эффективности и качества перевода. Современные технологии помогают не только автоматизировать многие 

аспекты перевода, но и сосредоточиться на задачах, требующих творчества и лингвистической интуиции. 

Перспективы цифровой лингвистики позволяют предположить, что ее роль в переводческой деятельности 

будет только возрастать, предлагая переводчикам все более совершенные и адаптивные решения. Однако 

несмотря на все достижения в области автоматизации, личный вклад переводчика остается незаменимым, 

особенно в случаях, где требуется точная передача культурных и эмоциональных оттенков текста [7]. 

Python — мощный инструмент для развития переводческих навыков. Его интеграция в учебный 

процесс помогает студентам не только лучше понимать языковую структуру, но и осваивать современные 

технологии перевода. Применение Python в обучении переводу способствует формированию компетентных 

и конкурентоспособных специалистов, готовых к вызовам цифровой эпохи. 

Использование Python в обучении переводу открывает широкие возможности для формирования 

профессиональных навыков переводчика. Это не просто язык программирования, а инструмент, 

способствующий развитию аналитических, технических и языковых компетенций. Интеграция Python в 

учебный процесс делает обучение переводу более современным, междисциплинарным и ориентированным 

на практику. 

Использование Python в обучении переводу способствует формированию целостной 

профессиональной компетенции. Это не только инструмент анализа и автоматизации, но и мост между 

лингвистикой, переводом и цифровыми технологиями. Благодаря Python студенты получают возможность 

исследовать языковые явления, создавать собственные переводческие инструменты и эффективно 

адаптироваться к требованиям современной профессионально-цифровой среды. 
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Abstract: This article explores the potential of generative neural networks (GNNs) in foreign language 

education. It examines their types, principles of operation, and applications in creating personalized learning 

materials, dialogues, and exercises. The article highlights the advantages of GNNs for enhancing language 

proficiency through interactive and adaptive tools, while also addressing technical and ethical concerns. GNNs 

present a promising future for individualized and immersive foreign language learning. 
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educational technology, interactive learning, ethical aspects. 

 

Аңдатпа: Мақала шет тілдерін оқыту саласында генеративті нейрондық желілерді (GNN) қолдануды 

зерттеуге арналған. Жұмыста оқу материалдарын автоматты түрде генерациялау (мәтіндер, диалогтар, 

жаттығулар), оқытуды жеке білім алушыға бағыттау, коммуникативтік дағдыларды дамыту және білімді 

бағалауды автоматтандыру сияқты GNN негізгі мүмкіндіктері қарастырылады. Сондай-ақ, мақалада GNN-ті 

қолданумен байланысты негізгі мәселелер талданады. Авторлар шет тілдерін оқытуда қолданылатын 

генеративті нейрондық желілердің негізінде құрылған платформалармен таныстырады.  

Түйін сөздер: Генеративті нейрондық желілер, жасанды интеллект, шет тілдерін оқыту, , бағытталған 

оқыту, білім беру технологиялары, интерактивті оқыту, этикалық аспектілер. 

 

Introduction 

Generative Neural Networks (GNNs) are one of the most promising tools in the field of artificial intelligence. 

Like humans, they have the ability to think deeply and create new data. This opens up vast opportunities for their 

application in various fields, including education. This article discusses the theoretical foundations of generative 

neural networks, their structure, principles of operation, as well as their potential applications in the educational 

environment. 

The concept of artificial intelligence (AI) was introduced at the Dartmouth Conference in 1956. From that 

moment on, research in the field of AI began to gain momentum. This term was proposed by the American scientist 

John McCarthy, who is considered one of the founders of this field. The conference was also attended by other 

prominent figures who made significant contributions to the development of AI, such as Marvin Minsky, Allen 

Newell, and Herbert Simon. 

Initially, AI was defined as the ability of machines to perform tasks that require human intelligence, such as 

learning, reasoning, problem-solving, and decision-making. Since then, the field of AI has expanded significantly 

and continues to evolve. 

Types, functioning and application of GNN 

Generative Neural Networks are a computational model inspired by the structure and functioning of the 

human brain. The main types of generative models include: 

1. Generative Adversarial Networks (GANs): These consist of two neural networks — a generator and a 

discriminator. The generator creates data, while the discriminator attempts to distinguish between the generated data 

and real data. During the training process, the two networks compete with each other, which leads to an 

improvement in the quality of the generated data. 

2. Variational Autoencoders (VAEs): These use a probabilistic approach to generate data. VAEs encode input 

data into a latent space and then decode it back. This allows them to create new data that is similar to the original 

data. 

3. Autoregressive Models (e.g., GPT, Transformer): These models generate data sequentially by predicting the 

next value based on previous values. 

Generative models operate by processing large amounts of data. During the training process, they identify 

patterns and structures within the data. This enables them to create new data with similar characteristics. For 

example, GANs can generate images, texts, music, and even visuals that are indistinguishable from those created by 
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humans. According to Yeliseev and Shunina, “all these tasks can be accomplished using the following tools: 

Kandinsky 2.1, MidJourney, Adobe Photoshop, Deep Paint, Yandex.Images, and Google Lens”. [1, p. 195]. 

Generative models have significant potential for application in the field of education. They can create 

personalized learning materials tailored to the knowledge level and interests of each student. For instance, they can 

generate exercises, tests, or even educational texts that match the student's current proficiency level. 

GNN is a powerful tool capable of revolutionizing the educational process. Their ability to create independent 

and interactive content opens up new horizons in education. However, successful implementation of these 

technologies requires careful consideration of technical and ethical aspects. In the future, generative models could 

become an integral part of the education system, making learning more accessible, effective, and engaging. 

GNN can automatically generate texts adapted to the learner's proficiency level. For example, for beginners, 

they can create simple sentences with basic vocabulary, while for advanced learners, they can produce more complex 

texts using specialized terminology. This not only saves teachers' time but also enables personalized learning for 

each student. 

In the realm of language learning, generative models can simplify challenging aspects, such as pronunciation, 

by developing daily training routines tailored to individual needs. They enhance oral communication skills by 

simulating dialogues and practicing conversational models. Generative Neural Networks can create dialogues that 

mimic real-life situations (e.g., in a store, at the airport, or at work), allowing learners to practice the language 

regularly and correct mistakes in real-time. 

Generative models can also be used to evaluate students' written work. They can check grammar, syntax, and 

provide instant feedback. This is particularly beneficial for self-learners. Additionally, GNN can track students' 

progress and adapt learning materials based on their achievements and errors. For example, if a student frequently 

makes mistakes with certain grammatical structures, the system can offer targeted exercises to address these 

weaknesses. «Language development can be supported by applications and services such as Duolingo, Quizlet, 

Practice English Grammar, Merriam-Webster Dictionary, LearnEnglish Kids: Phonics Stories, and Lingualeo. For 

instance, Lingualeo offers interactive tasks based on audio and video recordings, written texts, exercises, and tests, 

all aimed at enhancing language competence» [2, p. 28]. 

Generative neural networks open up new opportunities for teaching foreign languages. They make the 

learning process more interactive and accessible, catering to the individual needs of each student. In the future, such 

technologies could become an integral part of educational systems, complementing traditional teaching methods. In 

addition to the aforementioned advantages, the use of generative networks offers the following rational approaches: 

• generative neural networks are designed for individualized learning; 

• all materials are tailored to the student's proficiency level; 

• students can continue learning the language anytime, anywhere; 

• they automate routine tasks in the educational process, such as grading assignments and generating 

exercises; 

• they facilitate rapid improvement in pronunciation and reading skills through interactive dialogues. 

GNN can automatically prepare educational materials for teaching foreign languages. This process includes 

creating texts, dialogues, exercises, and other resources that are adapted to the student's knowledge level, interests, 

and goals. 

GNN, such as GPT, are capable of producing coherent and grammatically correct texts on various topics. This 

is particularly useful for teaching foreign languages, as it allows for the creation of educational materials that match 

the student's linguistic level and interests. For example, GNNs can generate simple texts with basic vocabulary for 

beginners, while more advanced learners can benefit from complex materials using professional terminology. 

Additionally, GNNs can create content that introduces students to the cultural aspects of foreign countries, such as 

texts about traditions, holidays, or historical events. 

The automatic generation of educational materials through AI-powered programs saves time for both teachers 

and students. It provides personalized texts that align with each student's individual level, ensuring relevance and 

covering a wide range of topics. 

Dialogues are a crucial component of foreign language learning, as they help develop communication skills. 

Generative Neural Networks can create realistic dialogues that simulate real-life communication scenarios. For 

instance, to the question, «How do I get to the museum?» a bot might respond, «Take bus number 5 and get off at 

Central Park station». 

GNNs can also incorporate cultural nuances into dialogues, such as polite forms of address or local 

expressions. Furthermore, they can generate various types of exercises to reinforce grammar, vocabulary, and other 

language aspects. These exercises can be automatically adapted to the student's level and progress. 

The automatic generation of educational materials through generative neural networks opens up new 

possibilities for personalized and effective foreign language teaching. GNNs have the potential to revolutionize 

language learning by mimicking real-life communication and providing a comprehensive and immersive interaction 

with the target language. 

Unlike traditional learning methods, such as textbooks, apps, or notes, generative neural networks can make 

the learning process unique by creating realistic and situational dialogues that closely resemble real human 
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communication. GNNs “differ from traditional learning methods, such as books, apps, or notes, in their ability to 

create realistic and situational dialogues that closely mimic real-life interactions with native speakers» [3, p. 267]. 

Currently, there are numerous platforms and applications that utilize generative neural networks for teaching 

foreign languages. These solutions demonstrate how AI technologies can be integrated into the educational process 

to enhance its effectiveness and accessibility. Some of the most notable examples include Duolingo, ChatGPT and 

similar language models, Replika, Lingvist, Elsa Speak, Babbel, Grammarly, HelloTalk, and Speak & Translate. 

Duolingo is one of the most popular language-learning platforms that actively employs AI technologies, 

including elements of generative models. The platform adapts exercises to the user's level, provides personalized 

tasks, and offers real-time feedback. Duolingo also uses AI to create contextual examples and dialogues, helping 

learners better understand and retain new words and phrases. 

Language models such as ChatGPT are widely used to develop interactive chatbots that assist in practicing 

foreign languages. These bots can engage in conversations on various topics, correct mistakes, and explain grammar 

rules. For example, the TalkAI platform utilizes GPT to create virtual conversational partners with whom students 

can practice their target language. 

Replika is an application that leverages generative neural networks to create personalized virtual companions. 

Although initially designed as an emotional support tool, Replika has also found use in language learning. Students 

can converse with the AI on diverse topics, improving their pronunciation and writing skills. 

Lingvist is a language-learning platform that uses machine learning algorithms to tailor educational materials 

to the learner's proficiency level. The system analyzes the student's progress and generates flashcards with new 

words and phrases that align with their current level, enabling efficient vocabulary expansion. 

Elsa Speak is an application that employs AI to improve pronunciation. It analyzes the user's speech, 

compares it to native pronunciation, and provides detailed feedback. While Elsa Speak primarily focuses on English, 

its technology can be adapted for other languages as well. 

Babbel is another popular language-learning platform that utilizes AI to design personalized lessons. The 

system tracks the user's progress and suggests exercises to address weak areas. Babbel also incorporates generative 

technologies to create contextual examples and dialogues. 

Although Grammarly was originally developed as a tool for checking grammar and style, it is also valuable 

for learning foreign languages. The platform uses AI to analyze texts, correct errors, and provide explanations. This 

is particularly useful for those aiming to improve their English writing skills. 

HelloTalk is a language exchange app that uses real-time translation and AI-powered error correction. 

Learners can communicate with native speakers, and built-in AI tools help them better understand each other and 

learn from their mistakes. 

Speak & Translate utilizes generative neural networks to provide real-time speech translation. This app is 

particularly useful for verbal communication and understanding foreign languages. When users speak in their native 

language, the app translates their words into the target language and vice versa, facilitating seamless dialogue. 

Quizlet is a free online service for creating and using flashcards and educational games across various 

categories, such as languages, culture, mathematics, and geography. The core of this application is its sets, which are 

lists of words, concepts, images, or videos [4, p. 7]. 

GNNs are now actively employed in foreign language education. These technologies enable the creation of 

personalized, interactive, and level-appropriate learning materials, making the educational process both effective and 

engaging. 

Conclusion 

GNNs offer transformative potential in foreign language education by enabling personalized, interactive, and 

adaptive learning experiences. Their ability to generate relevant materials, simulate realistic dialogues, and provide 

instant feedback significantly enhances the language acquisition process. However, to fully benefit from these 

technologies, it is essential to address ethical concerns and ensure responsible implementation. With proper 

integration, GNNs can complement traditional teaching methods and make language learning more accessible and 

effective for diverse learners. 
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БІЛІМ БЕРУДЕГІ ИННОВАЦИЯЛЫҚ ТЕХНОЛОГИЯЛАР: ЖАСАНДЫ ИНТЕЛЛЕКТ, 

КОМПЬЮТЕРЛІК ЖӘНЕ ҚАШЫҚТЫҚТАН ОҚЫТУ 

 

Аңдатпа. Бұл мақалада қазіргі заманғы білім беру жүйесіндегі жаңа бағыттар мен үрдістер кеңінен 

қарастырылады. Атап айтқанда, жасанды интеллект технологиялары, компьютерлік оқыту жүйелері және 
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Білім беру саласындағы заманауи тенденциялар қарқынды дамып келеді, әсіресе технологиялық 

жетістіктердің ықпалымен білім беру жүйесі түбегейлі өзгерістерге ұшырады. Бұл өзгерістердің ішінде 

жасанды интеллект, компьютерлік оқыту және қашықтықтан оқыту маңызды рөл атқарады. Жасанды 

интеллект білім беру саласында дербестендірілген оқытуды қамтамасыз етуге мүмкіндік береді. Мұғалімдер 

мен оқушылар үшін жасанды интеллект негізінде жасалған жүйелер оқу материалдарын 

автоматтандырылған түрде іріктеп, әр оқушының деңгейіне сәйкес келетін тапсырмаларды ұсынады. 

Сонымен қатар, жасанды интеллект тестілеу, бағалау және білім деңгейін талдау секілді процестерді 

оңтайландырады. Мұндай технологиялар арқылы мұғалімдер жекелеген оқушылардың біліміндегі 

олқылықтарды жылдам анықтап, дер кезінде түзету шараларын жүргізе алады.  

Барлық іс-әрекет белгілі бір реттілікпен және тұтастықта ұсынылады. Оны орындау қажетті нәтижеге 

жетуді көздейді және болжамды сипатқа ие. Заманауи білім беру технологиялары, олардың қолданылу 

әдістері мен құралдары мыналарды қамтиды: 

Жасанды интеллект (AI): 

• Оқушылардың жеке мүмкіндіктеріне негізделген дербестендірілген оқыту; 

• Автоматтандырылған оқу материалдарын іріктеу, тестілеу, бағалау және оқу деңгейін талдау процесі. 

 Компьютерлік оқыту әдістері: 

• Мультимедиялық технологиялар, интерактивті оқыту құралдары және онлайн платформалардың 

қолданылуы; 

• Бейнематериалдар, аудиофайлдар, виртуалды зертханалар мен симуляциялардың көмегімен 

оқушылардың оқу процесіне белсенді қатысуы; 

• Геймификация элементтерін пайдалану арқылы мотивация мен қызығушылықты арттыру. 

 Қашықтықтан оқыту: 

• Онлайн-курстар, вебинарлар, виртуалды сабақтар арқылы оқу процесінің икемділігі мен 

географиялық шектеулерді жоюы; 

• Цифрлық форматтағы оқу материалдарының қағаз шығынын азайту және экологиялық тиімділік 

аспектілері; 

• Қателіктерді жою, оқушылар мен мұғалімдер арасындағы тікелей қарым-қатынастың жоқтығынан 

туындайтын қиындықтарды шешуге бағытталған интерактивті құралдар мен коммуникация әдістері. [1] 

Компьютерлік оқыту әдістері де білім беру жүйесінде ерекше орын алады. Бұл әдістердің негізінде 

мультимедиялық технологиялар, интерактивті оқыту құралдары және онлайн-платформалар жатыр. 

Оқушылар бейнематериалдар, аудиофайлдар, виртуалды зертханалар мен симуляцияларды пайдалану 

арқылы оқу процесіне белсенді түрде қатыса алады. Мұндай тәсілдер дәстүрлі оқыту әдістеріне қарағанда 

материалды жақсырақ меңгеруге көмектеседі. Компьютерлік оқыту ойын элементтерін қолдану арқылы 

оқушылардың қызығушылығын арттырады. Сонымен қатар, компьютерлік оқыту әдістері мен цифрлық 

құралдардың кеңінен қолданылуы қашықтықтан білім берудің дамуына тікелей ықпал етті. 

Геймификация білім беру процесіне мотивация қосып, оқушылардың өз бетінше білім алу дағдыларын 

қалыптастырады. Сол сияқты, білім беру жүйесінде кеңінен дамып келе жатқан тағы бір бағыт – 

қашықтықтан оқыту. Бұл соңғы жылдары ерекше қарқынмен дамыды.  Әсіресе пандемия кезінде айқын 

байқалды, өйткені көптеген оқу орындары қашықтықтан оқытуға көшуге мәжбүр болды. Қашықтықтан 

оқыту интернетке қолжетімділік болған жағдайда географиялық шектеулерді жояды және оқушыларға кез 

келген жерден білім алуға мүмкіндік береді. [2] 

Онлайн-курстар, вебинарлар, виртуалды сабақтар білім берудің жаңа форматына айналды. Мұндай 

оқыту жүйесі икемді кестені қамтамасыз етіп, әр оқушының жеке қарқынына сәйкес білім алуына мүмкіндік 

береді. Сонымен қатар, қашықтықтан оқытуда оқу материалдары көбінесе цифрлық форматта беріледі, бұл 

қағаз шығынын азайтып, экологиялық тұрғыдан да тиімді шешім болып табылады. Дегенмен, қашықтықтан 

білім берудің тиімді жақтарымен қатар, оны жүзеге асыру барысында бірқатар қиындықтар да туындайды.[3] 

Олардың ішінде интернеттің тұрақсыздығы, оқушылардың өзін-өзі бақылау қабілетінің төмендеуі 

және мұғаліммен тікелей қарым-қатынастың жетіспеуі секілді мәселелер бар.  

Дегенмен, бұл қиындықтарды шешу үшін оқу платформалары әртүрлі интерактивті құралдар мен 

коммуникация әдістерін енгізіп келеді. Білім берудегі жасанды интеллект, компьютерлік оқыту және 

қашықтықтан оқытудың заманауи әдістері мұғалімдердің рөлін толықтай ауыстыра алмайды, бірақ олар 

білім беру процесін әлдеқайда тиімді әрі қызықты ете алады.  

Сондықтан мұғалімдер жаңа технологияларды өз тәжірибелерінде қолдануды үйреніп, оларды 

дәстүрлі әдістермен ұштастыра білуі қажет. Инновациялық оқыту әдістерін енгізу білім беру сапасын 

жақсартып қана қоймай, оқушылардың сыни ойлау, шығармашылық және проблемаларды шешу дағдыларын 

дамытуға ықпал етеді. Сондай-ақ, жаңа технологиялар мұғалімдерге оқушылардың үлгерімін нақты уақыт 

режимінде бақылауға және қажетті түзетулер енгізуге мүмкіндік береді. [4] 

Жасанды интеллект негізіндегі оқыту платформалары тест тапсырмаларын автоматты түрде бағалап, 

оқушылардың әлсіз тұстарын анықтап, жеке ұсыныстар береді. Бұл әдіс әсіресе жекелендірілген оқытуды 

жүзеге асыруда тиімді. Сонымен қатар, компьютерлік оқыту әдістерінің тағы бір маңызды аспектісі – 

олардың қашықтықтан оқыту платформаларымен интеграциялану мүмкіндігі. 
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Заманауи онлайн-білім беру платформалары вебинарлар, интерактивті тапсырмалар, чат-боттар, 

жасанды интеллектке негізделген оқыту құралдары және автоматтандырылған бағалау жүйелері сияқты 

көптеген мүмкіндіктерді ұсынады. Мұндай платформалар оқытушыларға оқу материалдарын ыңғайлы 

форматта дайындауға және таратуға көмектеседі. Сонымен қатар, оқушылар кез келген уақытта қайталап 

оқып, өз білімдерін бекіте алады.  

Оқушылардың өзіндік білім алу қабілеттерін дамыту үшін жасанды интеллектпен басқарылатын 

виртуалды репетиторлар кеңінен қолданылады. Бұл репетиторлар оқушылардың сұрақтарына жауап беріп, 

түсініксіз тақырыптарды түсіндіре алады. Мұндай технологиялар әсіресе математика, тіл үйрену және 

бағдарламалау секілді салаларда үлкен көмек көрсетеді. Сонымен қатар, жасанды интеллект мұғалімдерге 

сабақ жоспарларын әзірлеуде де қолдау көрсетеді. Көптеген платформалар оқу жоспарларын 

автоматтандырып, әрбір оқушының білім деңгейіне сәйкес бейімделген ұсыныстар бере алады. [5] 

Компьютерлік оқытуда геймификация элементтерін қолдану да маңызды орын алады. Ойын арқылы 

оқыту әдістері мотивацияны арттырып, оқушылардың белсенділігін күшейтеді. Оқушылар викториналар, 

онлайн-ойындар және жарыстар арқылы білімдерін пысықтай алады. Бұдан бөлек, виртуалды және 

толықтырылған шынайылық технологиялары оқу материалдарын визуалды әрі интерактивті етуге мүмкіндік 

береді. Виртуалды зертханалар арқылы оқушылар нақты тәжірибелерді онлайн режимінде жүргізіп, ғылыми 

зерттеулерді қауіпсіз ортада үйрене алады. Қашықтықтан оқыту жүйелері үздіксіз жетілдіріліп, олардың 

функционалдығы артып келеді.[6] 

Сондай-ақ, оқу процесінде қолданылатын коммуникация құралдары да қарқынды дамып отыр. 

Бейнебайланыс арқылы сабақтар өткізу, чаттар мен форумдар арқылы пікір алмасу, бірлескен жобалар жасау 

сияқты әдістер қашықтықтан оқытуды тиімдірек етеді. Мұғалімдер үшін қашықтықтан оқыту әдістерін 

меңгеру маңызды, өйткені бұл олардың кәсіби дамуын жаңа деңгейге көтереді.  

Дәстүрлі оқыту әдістері мен заманауи технологияларды үйлестіру – болашақ білім беру жүйесінің 

негізгі тенденцияларының бірі. Интерактивті тақталар, сандық кітапханалар, мобильді қосымшалар, жасанды 

интеллект жүйелері мен онлайн-білім беру платформалары оқыту сапасын арттыруға көмектеседі. Сондай-

ақ, бұл әдістер оқушылардың жеке қажеттіліктеріне бейімделген білім беруді жүзеге асыруға мүмкіндік 

береді. Білім беру саласындағы өзгерістер болашақта одан әрі қарқынды түрде жалғасын табады, ал 

педагогикалық әдістер жаңа технологияларға сәйкес икемделе береді. Жасанды интеллект, компьютерлік 

оқыту және қашықтықтан оқыту әдістерін тиімді пайдалану арқылы білім беру жүйесі жаңа деңгейге 

көтеріледі. [7] 

Мұндай инновациялар оқушылардың танымдық қызығушылығын арттырып, олардың шығармашылық 

қабілеттерін дамытуға қолайлы жағдай жасайды. Сондықтан қазіргі заман мұғалімдері үшін жаңа 

технологияларды игеру және оларды оқу процесіне тиімді енгізу маңызды міндеттердің бірі болып 

табылады. 

Заманауи технологияларды білім беру саласына енгізудің оң тұстары мен кейбір қиындықтары 

төмендегідей: 

Оң нәтижелер: 

• Жасанды интеллект негізіндегі платформалар оқушылардың әлсіз тұстарын анықтап, жеке 

ұсыныстар беру арқылы оқытуды дербестендіреді. 

• Компьютерлік оқыту әдістері мен геймификация элементтері оқушылардың белсенділігін арттырып, 

оқу материалын терең меңгеруге ықпал етеді. 

• Қашықтықтан оқыту икемді оқу кестесін қамтамасыз етіп, оқушылардың өз қарқынымен білім 

алуына мүмкіндік береді. 

Қиындықтар: 

• Интернет байланысының тұрақсыздығы, оқушылардың өзін-өзі бақылау қабілетінің төмендігі және 

мұғаліммен тікелей қарым-қатынастың болмауы оқу процесіне кері әсер етуі мүмкін. 

• Бұл мәселелерді шешу үшін оқу платформалары жаңа интерактивті құралдар мен тиімді 

коммуникация әдістерін енгізуі қажет.[8] 

Қорытындылай келе, білім берудегі заманауи тенденциялар, соның ішінде жасанды интеллект, 

компьютерлік оқыту және қашықтықтан оқыту, оқу процесінің тиімділігін айтарлықтай арттырып, оны 

икемді әрі жекелендірілген етуге мүмкіндік береді. Жасанды интеллект оқу материалдарын бейімдеп, 

оқушылардың жеке қажеттіліктеріне сәйкес оқыту процесін оңтайландырады.  

Компьютерлік оқыту әдістері интерактивті құралдарды, мультимедиялық ресурстарды және ойын 

элементтерін қолдану арқылы оқушылардың мотивациясын арттырып, білім алуды қызықты әрі қолжетімді 

етеді. Қашықтықтан оқыту географиялық кедергілерді жойып, оқушыларға қалаған жерінен білім алу 

мүмкіндігін ұсынады, бұл әсіресе пандемия кезінде өз тиімділігін дәлелдеді. Дегенмен, жаңа технологиялар 

мұғалімнің рөлін толықтай алмастыра алмайды, керісінше, оның жұмысын жеңілдетіп, оқыту процесін 

тиімді ұйымдастыруға көмектеседі.  

Сондықтан дәстүрлі оқыту әдістері мен заманауи технологияларды үйлестіру – білім берудің 

болашағы. Мұғалімдер жаңа технологияларды меңгеріп, оларды оқыту процесінде дұрыс қолдануды үйренуі 

тиіс. Бұл оқушылардың білім сапасын арттырып қана қоймай, олардың шығармашылық қабілеттерін, сыни 
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ойлау дағдыларын және өзіндік білім алу қабілеттерін дамытуға ықпал етеді. Осылайша, заманауи 

педагогика технологиялық жетістіктерді тиімді пайдалану арқылы дамып, оқыту процесін барынша нәтижелі 

ете алады. 
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ИНТЕГРАЦИЯ ИСКУССТВЕННОГО ИНТЕЛЛЕКТА В ПРЕПОДАВАНИЕ В УНИВЕРСИТЕТЕ: 

ПОВЫШЕНИЕ ПЕДАГОГИЧЕСКОЙ ЭФФЕКТИВНОСТИ И ВОВЛЕЧЕННОСТИ СТУДЕНТОВ 

 

Аннотация: Интеграция искусственного интеллекта (ИИ) в образование открывает 

трансформационные возможности, включая персонализированное обучение через адаптивные системы, 

усовершенствованную обработку естественного языка (NLP) для улучшения коммуникации, а также 

инструменты на основе ИИ, такие как чат-боты и интеллектуальные обучающие системы. Эти инновации 

обещают оптимизировать административные задачи, предоставлять мгновенную обратную связь и 

адаптировать образовательный опыт к индивидуальным потребностям учащихся. Однако необходимо 
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решать вызовы, такие как этические дилеммы, риски нарушения конфиденциальности данных, 

алгоритмическая предвзятость и неравный доступ к технологиям. Разнообразные мнения педагогов — от 

энтузиазма по поводу повышения эффективности до скепсиса в отношении академической честности и 

избыточной зависимости от ИИ — подчеркивают необходимость институциональной поддержки, глубокого 

обучения и гибких руководств для обеспечения этичного, справедливого и эффективного внедрения ИИ в 

образовании. 

Ключевые слова: искусственный интеллект (ИИ) в образовании, обработка естественного языка 

(NLP), персонализированное обучение, этические аспекты, генеративный ИИ, образовательные технологии. 

 

The topic of integrating Artificial Intelligence (AI) in education is the focus of multiple research studies, and 

they present converging and diverging perspectives on its potential impacts, challenges, and ethical considerations. 

Notably, each paper addresses AI's transformative potential in education but approaches this theme from different 

angles, offering a multifaceted view on the subject. 

The rapid evolution of Artificial Intelligence (AI) has significantly impacted the field of Natural Language 

Processing (NLP), transforming it from a rule-based system to a dynamic and adaptive model. The paper by Chen 

Y., et al. “Artificial Intelligence Methods in Natural Language Processing: A Comprehensive Review” provides a 

comprehensive review of the various applications and methodologies of AI in NLP, serving as a detailed guide for 

future research and practical applications [1]. 

The paper begins by elucidating the indispensable role of AI in NLP, highlighting its transition from symbolic 

reasoning to a focus on machine learning and deep learning. It emphasizes the symbiotic relationship between AI 

and NLP, facilitated by platforms like AllenNLP, which aid in the development of advanced language understanding 

models. 

The paper explores specific AI techniques employed in NLP, including machine learning, Naive Bayes, and 

Support Vector Machines, and identifies pressing challenges and avenues for future research. It delves into the 

applications of AI in NLP, showcasing its transformative potential in tasks such as machine translation, facilitated by 

deep learning methods, and the development of chatbots and virtual assistants that have revolutionized human-

technology interaction. 

The paper also highlights other fields impacted by AI techniques, including text summarization, sentiment 

analysis, and named entity recognition, emphasizing the efficiency and accuracy brought about by the integration of 

AI in these areas. The paper advocates for continual learning in NLP models to adapt over time without losing 

previously acquired knowledge, paving the way for a future where AI and NLP work synergistically to understand 

and generate human language more effectively and efficiently. 

Looking forward, the paper identifies promising research avenues including Explainable AI, Few-shot and 

Zero-shot Learning, and the integration of NLP with other data modalities, aiming for a holistic understanding of 

multimodal data. It also calls for enhanced robustness and security in NLP systems, especially in sensitive 

applications like content moderation and fake news detection, to foster trust and reliability in AI technologies. 

The paper's comprehensive review of AI's role and methods in NLP serves as a valuable resource for future 

research and practical applications, particularly in the field of education, where the integration of AI and NLP can 

revolutionize teaching and learning experiences. 

The research by Mutanga M., Jugoo V.R., et al. examines lecturers’ perceptions regarding the integration of 

artificial intelligence (AI) tools, specifically ChatGPT, into higher education teaching practices [2]. As AI 

technologies have rapidly evolved, their potential to enhance educational processes has garnered significant 

attention. However, there remains a limited understanding of how educators perceive these advancements and their 

implications for teaching, assessment, and student engagement. 

The study revealed a spectrum of responses among lecturers, ranging from enthusiastic acceptance to 

skepticism and cautious optimism. Those in favor of AI recognized its capacity to provide personalized learning 

experiences, facilitate real-time feedback, and automate administrative tasks, thus allowing educators to focus more 

on student engagement. They also highlighted ways in which ChatGPT could assist in creating quizzes, generating 

content, and providing supplementary materials, showcasing its potential to enrich the educational experience. 

Conversely, some lecturers expressed concerns about the reliability of AI-generated information, its impact on 

academic integrity, and the risk of students developing dependency on the tool. They indicated that while ChatGPT 

could be beneficial as a supplementary resource, it should not replace foundational pedagogical methods. Ethical 

considerations were paramount, with many educators advocating for clear guidelines to regulate AI use and prevent 

misuse in academic settings. 

Additionally, the findings underscored the importance of institutional support in determining lecturers' 

readiness to integrate AI technologies. Factors such as professional development opportunities, organizational 

policies, and the perceived ease of use of AI tools played critical roles in shaping attitudes toward adoption. Skeptics 

called for more robust research and evidence-based evaluations to ascertain the long-term effectiveness of such 

technologies in enhancing educational outcomes. 

The study ultimately emphasizes the need for a balanced and thoughtful approach to AI integration in 

education. While AI tools like ChatGPT hold promise for transforming traditional teaching methodologies, educators 

must navigate the associated challenges, ensuring that technology complements rather than detracts from meaningful 
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learning experiences. Future research should focus on expanding these insights across various educational contexts, 

examining the interplay between AI integration, student engagement, and the evolving role of educators within this 

new landscape. 

The study “Enhancing University Teaching and Learning through Integration of Artificial Intelligence in 

Information and Communication Technology” by Alzakwani M.H.H., Zabri S.M., et al.explores the integration of 

Artificial Intelligence (AI) within Information and Communications Technology (ICT) in higher education, aiming 

to enhance teaching and learning outcomes. The authors argue that AI can create adaptive learning systems tailored 

to individual student needs, facilitating personalized learning experiences through data-driven insights [3]. These AI 

systems can analyze performance metrics, adjust instructional content, and provide real-time feedback, ultimately 

improving student engagement and retention. The research emphasizes how AI has the potential to transform 

traditional pedagogical approaches, moving away from one-size-fits-all teaching methods to more customized 

interventions. 

Despite the promise of AI, the study outlines challenges that institutions face during its implementation. These 

include ethical considerations, data privacy concerns, and the necessity for comprehensive training for educators. 

The authors stress that effective integration of AI solutions requires coordinated efforts from educators, technology 

providers, and policymakers to develop supportive policies and frameworks. Additionally, they highlight the need 

for significant investments in data management practices to optimize AI applications in educational contexts. 

The paper also discusses the role of AI tools, such as Learning Management Systems (LMS) and intelligent 

tutoring systems, in enabling more interactive learning environments. AI technologies facilitate collaborative 

learning experiences that transcend geographical limitations and promote active student engagement. As such, AI is 

positioned as a key driver for innovative instructional designs and educational accessibility. 

Furthermore, the study notes the ethical implications of AI in education, emphasizing a cautious approach to 

its deployment to safeguard against potential dehumanization of the learning process. The authors argue for a 

balanced approach that combines AI-driven personalization with human oversight to retain the essential aspects of 

mentorship in education. 

The article by Cacho R.M.  proposes a balanced and flexible approach to integrating generative artificial 

intelligence (AI) into university-level teaching and learning processes [4]. Building on the AI Ecological Education 

Policy Framework, the guidelines aim to provide a framework for faculty and students to ethically and responsibly 

use generative AI tools in their academic work. 

The key points from the summary are: 

1. Generative AI technologies like ChatGPT are rapidly advancing and being implemented in education, 

necessitating adaptation and management of their use. While these tools offer benefits like enhanced personalized 

learning and digital literacy, there are also concerns about academic dishonesty, reduced critical thinking, and over-

reliance on AI. 

2. Rather than outright banning AI tools, the article advocates for the development of explicit guidelines for 

both teachers and students on the appropriate application of generative AI. This involves a collaborative process to 

improve technological knowledge and equip stakeholders to manage the "promises" and "perils" of these emerging 

technologies. 

3. The proposed balanced approach guidelines cover six key areas: rationale, position, key terms, guidelines 

for teachers, guidelines for students, and guideposts. These are designed to be adaptable and context-sensitive, 

allowing institutions to customize them based on their specific needs and goals. 

4. Feedback from 118 students and 14 faculty members highlighted the potential benefits, concerns, 

usefulness, and necessity of the guidelines. Key themes included AI's impact on efficiency, cognitive and ethical 

implications, and strategies for navigating AI use in academia. 

5. The guidelines aim to facilitate the ethical, honest, responsible, and fair use of AI in course development, 

implementation, and student engagement, while also promoting AI literacy and institutional readiness. This approach 

seeks to innovate and safeguard the teaching and learning experience within higher education. 

The incorporation of Artificial Intelligence (AI) into the educational sector offers groundbreaking 

opportunities while also presenting considerable challenges and ethical dilemmas. AI has the potential to customize 

learning experiences, tailor instruction to meet individual student requirements, and optimize administrative 

processes, thereby improving student engagement and academic performance which is stated in Abimbola C., Eden 

C.A., et al. work[5]. Innovations like intelligent tutoring systems and virtual/augmented reality tools enhance the 

educational landscape and foster immersive learning environments. Nonetheless, the deployment of AI brings forth 

urgent concerns regarding accessibility, data privacy, and security. Inequities in technology access could further 

intensify existing disparities, particularly impacting marginalized groups. 

The “Examining Teaching Competencies and Challenges While Integrating Artificial Intelligence in Higher 

Education” research paper examines the integration of artificial intelligence (AI) technologies in higher education, 

focusing on the competencies and challenges for instructors[6]. The key points are: 

AI Integration Competencies: 

1. AI Literacy and Readiness: Instructors need to develop knowledge and skills to select, use, and evaluate AI 

technologies. They should also prepare students for effective AI interactions. 
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2. AI-Supported Innovative Pedagogy: AI can supplement instructor social presence and transform instructor-

student relationships, with instructors shifting to facilitators. 

3. AI as Intelligent Learning Partners: Student-AI interactions can foster self-regulated learning and higher-

order thinking skills, empowering students as active co-creators of knowledge. 

4. AI-Driven Learning Experience Design and Delivery: Instructors play a crucial role in purposeful course 

design and student-centered AI system co-design to ensure meaningful learning. 

Challenges and Limitations: 

1. Short-term Novelty Effect: The initial motivational boost from AI use may not be sustainable for long-term 

learning. 

2. Digital Divides: Some students struggle with the learning curve of using AI tools, facing accessibility and 

usability barriers. 

3. Technical Deficiencies: Current AI technologies have limitations in engaging students in deeper learning 

experiences. 

4. Ethical Concerns: Issues around data privacy, algorithmic bias, academic integrity, and transparency need 

to be addressed. 

The findings highlight the need for faculty development, institutional support, and policy guidance to promote 

the responsible, ethical, and efficient integration of AI in higher education. Instructors should maintain their role in 

human supervision, facilitation, and judgment to build inclusive learning communities and prepare students for the 

AI-driven future. 

This systematic review of Alzakwani M.H.H., Zabri S.M., et al. examines the integration of artificial 

intelligence (AI) in science education, focusing on its impact, contexts of adoption, perceptions, and pedagogical 

challenges [7]. The review analyzed 74 empirical studies published between 2014 and 2023. 

The findings indicate that AI-powered tools have a positive impact on student learning outcomes in science. 

AI is used to enhance the learning environment, create quizzes, assess student work, and predict academic 

performance. Students exhibit increased engagement, motivation, and understanding of scientific concepts when AI 

is incorporated. Teachers also hold positive attitudes towards AI integration, perceiving it as a means to boost 

student engagement and their own teaching efficacy. 

However, the review also highlights several challenges. AI tools sometimes struggle to comprehend specific 

subject matter, and their effectiveness can vary across different models. Adaptability to diverse educational contexts 

emerges as a key concern, as a one-size-fits-all approach may not adequately address the nuances of varied learning 

environments. Ethical considerations, such as the responsible use of AI and its impact on academic integrity, also 

require careful attention. 

The paper by Chen Y., et al. lays the groundwork by detailing AI's role in Natural Language Processing 

(NLP), emphasizing its ability to enhance communication between humans and machines. This foundational aspect 

sets the stage for how AI can be applied in educational settings to improve language comprehension, automation of 

feedback, and personalized learning experiences. Here, the abstract implications for education are clear; AI in NLP 

can redefine learning environments, especially as it pertains to understanding and generating human language[1]. 

In contrast, Mutanga M., Jugoo V.R., et al.  present the human element—that is, the educators’ feelings about 

AI tools like ChatGPT[2]. While some lecturers embrace AI for its capacity to personalize learning and automate 

tasks, others express skepticism over its reliability and potential effects on academic honesty. This contrast 

highlights a critical gap between AI’s technical capabilities and its acceptance within educational methodologies. 

The insights from this paper are essential as they advocate for institutional support and faculty training, reinforcing 

the notion that success in AI integration is not merely about technological availability but also educator readiness 

and acceptance. 

The study "Enhancing University Teaching and Learning through Integration of Artificial Intelligence in 

Information and Communication Technology" by Alzakwani M.H.H., Zabri S.M., et al. presents a similar thematic 

concern about the need for institutional support, but it takes a broader scope by discussing how AI can create 

adaptive learning environments [3]. The emphasis here is on personalized learning experiences through data 

analysis, which echoes sentiments from the previous papers about focusing on tailored educational practices. 

However, "Edelweiss" further elaborates on the necessary role of effective implementation strategies and ethical 

considerations that align with managing educational technology responsibly. 

This theme of ethics continues into Cacho R.M. work,  which situates itself within the ethical discourse 

surrounding AI [4]. It underscores the necessity for guidelines that govern AI usage, seeking to preserve educational 

integrity while harnessing AI's potential to enhance learning and teaching experiences. The notion that guidelines 

should evolve, informed by feedback from educators and students, presents a responsive approach to implementing 

technology in education. This paper thus complements the discussions in the earlier works by emphasizing the 

consequences of misuse if proper guidelines are not established. 

On the other hand, the article "Integrating AI in education: Opportunities, challenges, and ethical 

considerations" [5] offers a comprehensive take on both the promise and pitfalls of AI. This paper outlines the 

significant opportunities for personalized education and enhanced student engagement while not shying away from 

the ethical and accessibility challenges that AI poses. The emphasis on ethical navigation highlights a universal 
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concern seen across the studies, where equitable access and fairness in AI systems are paramount for any successful 

integration. 

Similarly, Ren X., Wu M.L. analyze what educators need in terms of competencies to effectively integrate AI 

into their teaching practices [6]. It highlights that beyond technical skills, educators must focus on pedagogical shifts 

that accompany AI integration, such as fostering self-regulated learning and higher-order thinking. This corresponds 

with insights from "Lecturers' Perceptions," where recognition of the need for faculty development is a shared 

sentiment, though with differing emphases on pedagogical approaches. 

Finally, Almasri F. in "Exploring the Impact of Artificial Intelligence in Teaching and Learning of Science: A 

Systematic Review of Empirical Research" rounds out the discourse by providing empirical evidence of AI's positive 

impact on student outcomes while also acknowledging the inconsistent effectiveness across different educational 

contexts. The need for adaptability in AI tools reflects earlier discussions about limitations in AI’s understanding of 

complex subject matter. Both the empirical analysis and theoretical discussions underscore an essential conclusion: 

while AI offers transformative potential, its application requires careful consideration of context, ethics, and educator 

preparedness [7]. 

In conclusion, while the papers collectively affirm that AI integration holds transformative potential for 

educational practices through personalized learning and operational efficiencies, they each highlight critical 

challenges related to ethical use, institutional readiness, and the variability in educators' attitudes. The papers support 

each other in advocating for more structured approaches, institutional support, and an emphasis on ethical 

considerations while also illustrating areas of divergence, particularly in the specifics of educator perceptions and the 

need for guidelines. Understanding these nuances is imperative for stakeholders aiming to harness AI's capabilities 

responsibly in education. 
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ЭВОЛЮЦИЯ ОБРАЗОВАНИЯ: ПОЧЕМУ ДИСТАНЦИОННОЕ ОБУЧЕНИЕ - ЭТО НОВАЯ НОРМА 

 

Аннотация: Статья посвящена анализу трансформации образовательного ландшафта под влиянием 

развития цифровых технологий и распространения дистанционного обучения. Рассматривается историческая 

эволюция образовательных практик, от традиционного очного обучения до современных онлайн-платформ. 

Особое внимание уделяется ключевым факторам, способствующим утверждению дистанционного обучения 

как «новой нормы»: разрушению географических барьеров, гибкости обучения, экономии средств. 

Анализируются преимущества и недостатки асинхронного обучения, а также потенциал гибридных моделей 

образования. Подчеркивается необходимость решения проблем цифрового неравенства и создания 

поддерживающей онлайн-среды. В заключение делается вывод о том, что дистанционное обучение 

становится неотъемлемой частью будущего образования, расширяя доступ к знаниям и предоставляя 

персонализированные образовательные возможности. 

Ключевые слова: дистанционное обучение, цифровые технологии в образовании, асинхронное 

обучение, образовательные инновации, доступность образования, гибкость обучения, экономия средств в 

образовании, гибридное обучение 

 

Меловая пыль и гулкие коридоры традиционных аудиторий, хотя и сохраняют ностальгическое 

очарование, все чаще делят образовательный ландшафт с сиянием экранов и гулом интернет-соединений. 

Эволюция образования совершила значительный скачок, и хотя очное обучение сохраняет свою ценность, 

дистанционное обучение быстро становится новой нормой, что обусловлено технологическим прогрессом, 

требованиями доступности и фундаментальными изменениями в нашем восприятии самого обучения. 

На протяжении веков образование было ограничено географическими рамками. Студенты должны 

были физически присутствовать в определенном месте в определенное время. Появление печатных станков 

расширило доступ к знаниям, но основной способ их получения остался практически неизменным.[1] В XX 

веке появились радио и телевидение, давшие первые проблески возможностей дистанционного обучения, но 

зачастую это были односторонние передачи с ограниченным взаимодействием.  

С развитием интернета и информационных технологий в конце 20-го и начале 21-го веков начнется 

настоящая революция в образовании. В 1990-х годах начали появляться первые онлайн-курсы и программы, 

что стало новым этапом в развитии дистанционного образования. Согласно Петьковой (2015), одним из 

следующих в этой области стал проект OpenCourseWare Массачусетского технологического института 

(MIT), который в 2001 году предложил бесплатный доступ к учебным материалам по многим предметам. С 

развитием технологий появились различные образовательные платформы, такие как Coursera, edX, Udemy и 

другие, которые стали предлагать онлайн-курсы от ведущих университетов и специалистов по многим 

тематикам.[2] Эти платформы позволяют студентам учиться в удобное время и в удобном месте, а также 

взаимодействовать с преподавателями и другими студентами через форумы и онлайн-лекции.  

Настоящая революция началась с появлением Интернета и цифровых технологий. Современные 

образовательные технологии включают в себя виртуальные уроки, онлайн-лекции, интерактивные 

упражнения, а также использование искусственного интеллекта для персонализированного обучения. В 

эпоху глобализации и цифровых технологий дистанционное обучение стало важной частью образования, что 

позволило получить доступ к знаниям не только студентам из больших городов, но и людям в самых 

отдаленных уголках мира. В результате образование является гибким, доступным и адаптированным к 

потребностям современного общества.  

Способность соединять людей на огромных расстояниях в сочетании со все более совершенным 

программным и аппаратным обеспечением открыла путь к интерактивному и увлекательному онлайн-

обучению. То, что начиналось с заочных курсов и простейших онлайн-модулей, превратилось в 

разнообразную экосистему, включающую виртуальные классы, интерактивные симуляторы, совместные 

онлайн-проекты и персонализированные учебные программы. 

Один из самых ключевых факторов который способствуют тому, что дистанционное обучение 

становится «новой нормой» то, что дистанционное обучение разрушает географические барьеры, делая 

образование доступным для жителей отдаленных районов, людей с ограниченными возможностями 

передвижения и учащихся, совмещающих работу и семейные обязанности. Оно демократизирует 

образование, предоставляя возможности более широкому кругу лиц, которые в противном случае могли бы 
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быть исключены из традиционного школьного образования.  Исторически он прошел путь от 

дистанционного обучения до сегодняшней онлайн-платформы. В прошлом студенты получали материалы 

курса по почте и возвращали выполненные задания. Сегодня, благодаря Интернету, дистанционное обучение 

стало интерактивным и динамичным, предлагая видеолекции, онлайн-форумы и виртуальные лаборатории. 

Это позволило сделать образование доступным для тех, кто не может посещать традиционные учебные 

заведения, например, для жителей отдаленных районов, людей с ограниченными возможностями и занятых 

профессионалов.[3] Современные технологии значительно расширили сферу образования, позволив 

студентам учиться в удобном для них темпе из любой точки мира.  

Ещё один не менее важный фактор синхронный характер многих онлайн-курсов, что позволяет 

студентам заниматься в своем собственном темпе и по своему собственному расписанию. Такая гибкость 

соответствует различным стилям обучения и индивидуальным обстоятельствам, позволяя студентам лучше 

контролировать свой образовательный путь. Асинхронный характер многих онлайн-курсов позволяет 

студентам заниматься в своем собственном темпе и по своему собственному расписанию. Такая гибкость 

соответствует различным стилям обучения и индивидуальным обстоятельствам, позволяя студентам лучше 

контролировать свой образовательный путь. Дополнительные преимущества асинхронного обучения 

включают улучшенный баланс между работой и учебой, снижение стресса, доступность для студентов с 

ограниченными возможностями, возможность повторного просмотра материалов и развитие навыков 

самодисциплины. Однако важно учитывать и потенциальные недостатки асинхронного обучения, такие как 

необходимость высокой самодисциплины, ограниченное взаимодействие с преподавателями и 

однокурсниками, а также возможная изоляция.[4] В целом, асинхронное обучение предоставляет студентам 

большую гибкость и контроль над своим образованием, но требует от них высокой самодисциплины и 

мотивации.  

Как для учебных заведений, так и для студентов дистанционное обучение может обеспечить 

значительную экономию средств. Сокращение накладных расходов на физическую инфраструктуру, 

снижение платы за обучение в некоторых случаях, а также отказ от расходов на проезд к месту жительства 

делают образование более выгодным с финансовой точки зрения для многих. Дополнительные факторы, 

способствующие экономии средств, включают снижение затрат на учебные материалы, гибкость в выборе 

места жительства, экономию времени и снижение затрат на содержание инфраструктуры для учебных 

заведений. В онлайн-обучении часто используются цифровые учебники и ресурсы, что снижает 

необходимость покупки дорогостоящих печатных изданий. Многие учебные материалы доступны в 

открытом доступе или предоставляются учебными заведениями в электронном формате. Студенты, 

обучающиеся дистанционно, могут жить в более экономически выгодных регионах, не привязываясь к 

местоположению учебного заведения. Это особенно актуально для студентов, проживающих в крупных 

городах, где стоимость жизни значительно выше. Отсутствие необходимости тратить время на дорогу к 

учебному заведению позволяет студентам более эффективно использовать свое время, что также может 

привести к экономии средств. Возможность совмещать работу и учебу. Нет необходимости отапливать, 

освещать и содержать в порядке большие учебные площади. Сокращение обслуживающего персонала. 

Важно отметить, что экономия средств может варьироваться в зависимости от типа учебного заведения, 

программы обучения и индивидуальных обстоятельств студента.[5] В целом, дистанционное обучение 

предоставляет значительные возможности для экономии средств как для учебных заведений, так и для 

студентов, делая образование более доступным и выгодным.  

Конечно, дистанционное обучение не обходится без проблем. Такие вопросы, как цифровое 

неравенство, необходимость самодисциплины и мотивации, а также возможность возникновения чувства 

изоляции, необходимо решать с помощью продуманного дизайна, надежных систем поддержки и стратегий 

по созданию онлайн-сообществ. 

Однако траектория развития очевидна. Технологии продолжают развиваться, предлагая все более 

захватывающий и интерактивный опыт онлайн-обучения. Искусственный интеллект интегрируется для 

обеспечения персонализированной обратной связи и поддержки. Виртуальная и дополненная реальность 

позволяет создавать увлекательные симуляции и виртуальные экскурсии. Границы между традиционным и 

дистанционным обучением стираются, а гибридные модели становятся все более популярными, предлагая 

лучшее из двух миров. 

В заключение следует отметить, что эволюция образования достигла переломного момента. Хотя 

традиционные классы, вероятно, всегда будут иметь свое место, дистанционное обучение, обусловленное его 

доступностью, гибкостью и возможностью персонализации, больше не является нишевой альтернативой. 

Оно быстро становится новой нормой, меняя образовательный ландшафт и расширяя возможности учащихся 

беспрецедентными способами. По мере развития технологий мы можем ожидать, что дистанционное 

обучение станет еще более сложным, доступным и неотъемлемым элементом будущего образования. 
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Дистанционное образование стало неотъемлемой частью глобального образовательного ландшафта, 

особенно в последние годы, ускорив переход к онлайн-форматам, вызванный пандемией COVID-19. 

Цифровизация образования открывает новые возможности, но также порождает вызовы, особенно в 

вопросах сохранения качества обучения. 

Качество образования включает не только содержание курсов, но и методы преподавания, а также 

использование технологий, которые должны дополнять, а не заменять личностный аспект образовательного 

процесса. Таким образом, поддержание высоких стандартов образования в условиях онлайн-формата 

становится важным вопросом для университетов, преподавателей и студентов.[2] 

Цель статьи — анализ вызовов и возможностей дистанционного образования с акцентом на 

поддержание качества обучения в онлайн-формате. Рассматриваются ключевые аспекты, включая 

технологические инновации, педагогические подходы и социокультурные факторы. 

Дистанционное образование прошло долгий путь развития, начиная с первых шагов в виде удаленных 

курсов и лекций, доступных через почту или радиовещание, и заканчивая современными онлайн-

платформами, предоставляющими полный спектр образовательных услуг. В последние десятилетия онлайн-

обучение значительно изменилось благодаря быстрому развитию технологий и растущей потребности в 

гибких формах обучения.  

Пандемия COVID-19 стала катализатором для массового перехода образовательных систем на онлайн-

форматы. Несмотря на первоначальные трудности, дистанционное образование стало не только адаптивным, 

но и устойчивым форматом, способным поддерживать учебный процесс в условиях неопределенности и 

кризисов.  

Современные платформы дистанционного обучения играют ключевую роль в обеспечении качества 

образовательного процесса. Платформы, такие как Zoom, Moodle и Google Classroom, предоставляют 

разнообразные инструменты для организации обучения, включая видеоконференции, совместную работу, 

тестирование и оценку успеваемости. Кроме того, важными инструментами становятся мобильные 

приложения и платформы для массовых онлайн-курсов, такие как Coursera, edX и Udemy, которые 

обеспечивают доступ к курсам ведущих университетов мира. Эти платформы предлагают студентам 

возможность учиться у преподавателей мирового уровня, проходить сертификацию и получать знания по 

гибкому графику. 

Будущее дистанционного образования связано с быстрым развитием технологий, которые будут 

значительно улучшать как качество образовательного контента, так и взаимодействие между 

преподавателями и студентами. Искусственный интеллект (AI) и машинное обучение играют важную роль в 

адаптации образовательных программ и поддержании качества дистанционного образования. AI помогает 

разработать персонализированные учебные траектории для студентов, автоматически анализируя их 

успеваемость и предоставляя рекомендации для улучшения. Например, адаптивные тесты и обучающие 

системы на основе AI могут подстраиваться под индивидуальные потребности студентов, предлагая им 

материалы, соответствующие их текущему уровню знаний. 

Машинное обучение также позволяет автоматизировать процессы оценки и мониторинга 

успеваемости, делая их более объективными. Системы с искусственным интеллектом могут анализировать 

ответы студентов на тесты и задания, мгновенно предоставляя обратную связь. Это ускоряет процесс 

оценки, повышает качество обучения, позволяя студентам получать поддержку в реальном времени. Эти 

технологии становятся неотъемлемой частью современного образования, способствуя созданию более 

адаптивных, инклюзивных и персонализированных образовательных систем. 

Основными принципами создания высококачественных онлайн-курсов являются четкость и 

структурированность контента, интерактивность, персонализированный подход и постоянная обратная 

связь. В отличие от традиционного очного обучения, дистанционное образование требует особого внимания 

к организации курса, поскольку оно полностью зависит от цифровых технологий и методов самообучения 

студентов. 

Качество онлайн-образования напрямую зависит от доступности интернета и наличия у студентов 

современных мобильных устройств. Важно, чтобы учебные заведения предоставляли необходимые 

технические ресурсы для обеспечения качественного обучения. Это включает в себя не только доступ к 

интернету, но и предоставление подходящих устройств для студентов, что способствует успешному 

освоению учебного материала. 

Кроме того, преподаватели и образовательные учреждения должны эффективно использовать 

современные технологии, соблюдая при этом образовательные стандарты. Курсы должны разрабатываться с 

учетом принципов активного обучения, вовлеченности студентов и интерактивного взаимодействия. 

Мультимедийные технологии, включая видеоматериалы, анимации, интерактивные элементы и игровые 

методы обучения, играют важную роль в онлайн-образовании, способствуя повышению интереса студентов 
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и улучшению усвоения знаний. Визуальные и аудиовизуальные материалы помогают создать более 

динамичный и живой образовательный процесс, что особенно важно для дистанционного обучения, где 

отсутствие личного общения может приводить к снижению вовлеченности студентов. 

В этом контексте использование таких технологий, как интерактивные доски и проекторы, становится 

не просто нововведением, а необходимым элементом для повышения вовлеченности студентов и 

обеспечения высокого качества образовательного процесса. 

Одним из ключевых аспектов дистанционного образования является его влияние на мотивацию 

студентов. В традиционном учебном процессе студенты, как правило, могут легко установить личный 

контакт с преподавателями и однокурсниками, что способствует поддержанию их вовлеченности. Однако в 

условиях онлайн-образования этот процесс значительно усложняется. Исследования показывают, что 

дистанционное обучение часто приводит к снижению мотивации, особенно если студент не чувствует 

непосредственного вовлечения в учебный процесс.[1] 

У студентов также возникают значительные психологические трудности, связанные с онлайн-

обучением. Студенты могут столкнуться с ощущением перегрузки, недостаточной подготовки и даже с 

депрессией, особенно если им сложно адаптироваться к новым условиям. В условиях отсутствия личных 

встреч с преподавателями и однокурсниками, студенты могут испытывать одиночество и трудности в 

социальной адаптации. Ситуация усугубляется отсутствием «живого» общения, что особенно важно для 

молодежи, которая в процессе обучения формирует свою социальную идентичность. 

Не менее важными являются трудности онлайн-обучения, с которыми сталкиваются преподаватели. 

Преподаватели также оказываются в новой для себя ситуации, требующей адаптации к цифровым 

инструментам и методов работы. Перегрузка информацией, необходимость освоения новых технологий и 

методов преподавания, а также необходимость поддержания высокого уровня вовлеченности студентов — 

все это создает дополнительный стресс. 

Чтобы снизить влияние этих факторов, образовательные учреждения должны активно работать над 

созданием сообществ для студентов. Платформы для общения, онлайн-дискуссии, студенческие клубы и 

виртуальные встречи — все эти инструменты помогают сохранять социальное взаимодействие, укрепляют 

чувства принадлежности и поддерживают моральный дух студентов. Создание системы менторства, где 

более опытные студенты или преподаватели могут поддерживать и консультировать новичков, будет 

способствовать социальной адаптации и снизит чувство одиночества и неуверенности в процессе обучения. 

Дистанционное образование, несмотря на свою гибкость и доступность, сталкивается с рядом 

серьезных вызовов, связанных с обеспечением честности и прозрачности в учебном процессе. Одним из 

наиболее актуальных вопросов является предотвращение академической нечестности. Студенты могут 

искать способы обойти систему оценки, используя сторонние источники во время тестов, отправляя задания, 

написанные другими лицами, или копируя текст из интернет-ресурсов без должной ссылки на 

первоисточник. 

Эти практики представляют собой значительную угрозу для качества образования, подрывая 

принципы академической честности и справедливости. В условиях онлайн-образования, где прямой 

контроль за студентами ограничен, необходимость в эффективных мерах по предотвращению 

мошенничества становится особенно важной для образовательных учреждений. 

Для обеспечения академической честности в условиях онлайн-образования все более активно 

внедряются технологии, которые помогают контролировать и предотвращать. Одним из таких решений 

является использование систем слежения за действиями студентов во время экзаменов. Эти системы 

включают в себя видеонаблюдение через веб-камеру, мониторинг активности на экране, а также анализ 

поведения студентов во время экзаменов, что помогает своевременно выявлять аномальные действия, такие 

как частые переключения между окнами или поиск информации в интернете. Анти-плагиатные программы 

помогают предотвратить использования неоригинальных материалов. Программы, такие как Turnitin, 

позволяют не только выявлять заимствования из других источников, но и предупреждают студентов о 

возможных нарушениях. Другим важным инструментом является интеграция системы многофакторной 

аутентификации, которая подтверждает личность студента перед экзаменами или сдачей заданий. Это 

позволяет избежать ситуации, когда студенты используют подмену личности или передают задания другим 

лицам для выполнения. Поэтому, необходима регулярная обратная связь с учащимися и использование 

методов самооценки и равноправного анализа способствует развитию у студентов чувства ответственности 

за результаты своей работы. [2] 

Также, существуют гибридные форматы обучения, которые представляют собой слияние 

традиционных и онлайн-методов, создавая более гибкую и адаптированную к потребностям студентов 

образовательную модель.  

Перспективы гибридных моделей обучения заключаются в их способности адаптировать образование 

для различных категорий студентов. В условиях, когда традиционное образование часто ограничено 

территориально и социально, гибридные модели позволяют обеспечить доступ к качественному обучению 

для студентов, которые не могут присутствовать на занятиях из-за географических, финансовых или других 

факторов. 
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Кроме того, создаются условия для более индивидуализированного подхода, поскольку студенты 

могут выбирать, какие занятия и материалы они хотят изучать в онлайн-формате, а какие — в очном. Это не 

только улучшает доступность, но и способствует повышению качества образования, позволяя студентам 

учиться в наиболее удобном для них темпе и формате. 

В заключении, дистанционное образование открывает новые горизонты для образовательных 

процессов, предлагая гибкость и доступность. Однако, для обеспечения высокого качества обучения в 

онлайн-формате важно преодолеть вызовы, такие как снижение вовлеченности студентов, проблемы с 

мотивацией и технические сложности. Ключевую роль в этом процессе играют современные 

образовательные технологии, педагогические методы и поддержка со стороны преподавателей и учебных 

заведений. Интеграция гибридных форматов обучения и использования искусственного интеллекта позволит 

значительно улучшить персонализированный подход и повысить качество образовательного процесса. 

Важно найти баланс между традиционным и онлайн-обучением, обеспечивая высокий уровень 

взаимодействия и вовлеченности студентов для достижения максимальной эффективности. 
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идентичности, истины, манипуляции в цифровом пространстве, а также проблемам конфиденциальности, 

свободы слова и ответственности в условиях цифровых технологий. В работе также рассматриваются 

перспективы искусственного интеллекта и его моральные пределы. 
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Ontological challenges in virtual reality are linked to inquiries regarding the existence and nature of virtual 

space, as well as the impact of technological advancements on the perception of reality. This discourse delves into 

philosophical questions concerning the essence of reality and how interactions with virtual environments shape 

human perceptions of the world and existence. 

Virtual space refers to a digital environment, created through technologies such as the internet or virtual 

reality, which primarily exists via electronic devices. Unlike the physical world, virtual space lacks a tangible 

essence; however, it significantly influences human perception and behavior. Virtual reality is generally understood 

as a simulated reality wherein elements of the surrounding environment—such as nature, cities, or people—are 

reproduced in digital formats. In contrast to the physical world, virtual spaces are infinitely modifiable, and their 

existence is contingent upon the technologies that sustain them. This creates uncertainty in distinguishing between 

what is authentic and what is a mere imitation [1, p.280]. A central philosophical question arises: if an individual 

spends increasing amounts of time in virtual worlds and cultivates virtual identities, does this space become as real 

as the physical world? How do virtual objects and interactions influence perceptions of reality? 

The issue of distinguishing between reality and virtuality hinges on defining what is considered real and what 

is perceived as virtual or illusory. Traditionally, philosophy has delineated these two concepts, with reality being 

regarded as objective, physical, and independent of human perception, while virtuality is seen as subjective, mutable, 

and dependent on technology. However, with the progression of technology, the capacity to interact with virtual 

worlds has generated the illusion of reality [2, p.320]. Virtual environments have become so immersive and 

interactive that a pertinent question arises: at what point do they begin to be perceived as real? Can virtual reality be 

deemed true reality if it elicits the same emotional responses and reactions as the physical world? As technological 

capabilities advance, virtual reality is becoming increasingly immersive, facilitated by devices such as virtual reality 

headsets (VR) and augmented reality (AR) technologies. These devices enhance the sensation of immersion, thus 

raising inquiries about the transformation of reality perception and its influence on behavior and cognition. 

Philosophers such as Jean Baudrillard and Michel Foucault have addressed concerns related to simulacra and 

hyperreality, which explore how media and technology create images and interactions that influence how people 

perceive reality, transforming these perceptions into illusions. 

Virtual reality and digital environments also impact one's sense of the world and self. A crucial question is 

how virtual worlds affect self-perception. Digital environments can radically alter the experience of time and space 

[3, p.250]. In virtual realms, time may be accelerated or decelerated, and spatial configurations can be manipulated. 

This disrupts our conventional understanding of the world through traditional categories. Within virtual spaces, 

individuals have the ability to create and control identities that may significantly differ from their real-world 

personas. This introduces the question of how such malleability influences personal perception, emotional states, and 

one's conception of the "self." Virtual worlds enable individuals to express facets of their personalities that may 

remain dormant in real life, consequently shaping their self-image and their outlook on the world. Additionally, 

virtual spaces reshape social dynamics [4, p.450]. Users can interact through avatars, generating new forms of 

communication and social interaction, which, in turn, influence perceptions of real-world relationships and social 

bonds in the digital era. 

Epistemological issues in the digital age address questions surrounding the sources, reliability, and nature of 

knowledge within the context of global information networks. The rise of the internet and digital technologies has 

introduced new concerns regarding the processes of acquiring, disseminating, and evaluating information, prompting 

a reassessment of traditional epistemological frameworks and the concepts of reliability and truth in the digital 

environment [5, p.220]. 

One significant epistemological challenge is the question of the origin and veracity of information on the 

internet. In the digital age, any user can serve as a source of information, facilitating the widespread dissemination of 

content that is not always subjected to rigorous fact-checking. The internet offers a platform for both accurate and 

misleading information, necessitating the differentiation between reliable and unreliable sources. This raises the 

issue of evaluating the trustworthiness of information, particularly when any individual can publish content without 

prior verification or editing. Consequently, the proliferation of fake news, manipulation, and disinformation becomes 

a prominent concern. 

The phenomenon of fake news exemplifies the epistemological problem that has emerged in the digital era. 

Fake news consists of false or deceptive messages circulated online with the aim of influencing public opinion, 

political views, or user behavior. Unlike traditional media, the internet environment often lacks effective 

mechanisms for verifying the authenticity of information, thereby contributing to the spread of unreliable data [6, 

p.380]. As such, a pressing question arises: how can the reliability and objectivity of information be ensured in the 
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digital space, especially when users frequently lack the tools to verify sources or critically assess the information 

they encounter? 

Moreover, information overload, or "information noise," presents an additional challenge. The overwhelming 

influx of data from diverse sources complicates the task of identifying relevant and reliable information. In the age of 

the internet, users are bombarded with vast quantities of information, making it difficult to sift through and locate 

quality, verified knowledge. Information noise is intricately linked to the algorithms employed by search engines and 

social networks, which influence the visibility and accessibility of information for users. 

These issues necessitate the development of a new epistemological approach in the digital age [7, p.240]. The 

question of how to assess knowledge, its origins, and its reliability in the context of digital technologies has become 

a key topic in philosophy and media studies. It is essential to devise methods that foster critical information literacy 

among users, facilitate the effective filtering and analysis of sources, and utilize digital tools to counter the spread of 

fake news and information overload. 

Ethical and moral dilemmas arising from digital technologies and virtual reality encompass a broad range of 

concerns related to the development of the internet, artificial intelligence, and other digital innovations. These issues 

touch upon privacy, personal freedom, digital responsibility, and moral questions associated with technologies such 

as artificial intelligence and biometric systems. 

One of the primary ethical concerns is the protection of privacy and digital autonomy. In an era of data 

digitalization and ubiquitous internet usage, personal data, behaviors, and preferences are frequently collected and 

analyzed. This raises questions regarding individuals' right to privacy and the need for safeguards against 

unauthorized access, breaches, and commercial exploitation. Often, corporations and governmental bodies collecting 

such data fail to offer adequate transparency or user control, thereby heightening the risks of abuse, manipulation, 

and violations of personal rights. 

Another critical issue is censorship, freedom of expression, and digital accountability. The internet has 

become a global platform for the free exchange of ideas, yet the expanding online space demands the 

implementation of content regulation mechanisms, which prompts debates about censorship and the potential for 

overreach in restricting freedom of expression. While there is a need to curb the spread of harmful content, such as 

violence, hate speech, and misinformation, excessive censorship may infringe upon the fundamental right to free 

speech and access to information. Striking a balance between free expression and responsible dissemination of 

information has become a particularly relevant issue in the digital age. 

The moral boundaries of artificial intelligence and technologies such as autonomous decision-making systems 

and machines also warrant careful ethical consideration. As artificial intelligence evolves, dilemmas arise regarding 

its implications for labor markets, security, and decision-making processes in fields such as healthcare, law, and 

governance. The issue of moral accountability for AI actions, particularly when they lead to adverse outcomes, as 

well as the development of measures to prevent situations where technologies make decisions contrary to ethical 

principles, demands attention [8, p.300]. 

Additionally, the digital age presents challenges related to technological dependence and its impact on social 

relationships. Virtual reality and digital platforms are reshaping the way communication, identity, and social 

connections are understood. Questions arise regarding how new forms of interaction—such as the use of avatars and 

social networks—are influencing our conception of social responsibility and how moral frameworks are evolving in 

the context of virtual worlds. 
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In recent years, China has become one of the largest economies in the world, and its influence on global and 

economic indicators is growing rapidly. Kazakhstan, being in a geographical area with China, is a key partner in the 

framework of the "One Belt, One Road" initiatives and is actively developing bilateral relations. In this regard, the 

coverage of the economy in the Kazakh media is particularly innovative, since it is through the media that the public 

understands economic processes, the investment climate and prospects. Coverage of the powerful Chinese economy 

in the Kazakh media plays a crucial role in external public opinion, the investment climate and bilateral relations. In 

the context of growing economic cooperation between Kazakhstan and China, it is important to consider how media 

communications influence views on the Chinese economy. 

Modern media communications have a powerful impact on public opinion, especially in the field of 

international economic relations. The information environment shapes society's perceptions of key trade and 

economic partners, creating both a positive and a negative image of the country. In the context of dynamic economic 

cooperation between Kazakhstan and China, it is important to understand what features characterize media 

communications while preserving the global economy in the Kazakh media. This helps to identify the main trends, 

mechanisms of information entrepreneurship and additional factors contributing to the objective or biased resolution 

of economic issues. 

There is a wide range of questions about the economy in the Kazakh media. On the one hand, the emphasis is 

on opportunities, investments and strategic cooperation, on the other hand, there are publications that address the 

economic and environmental consequences of major projects and geopolitical China. It is important to determine 

which media communication strategies are used for public opinion, as well as to provide information about the 

economic economy in a fundamentally sound and balanced manner. 

Special attention should be paid to the impact of global information coverage on the coverage of the economy 

in Kazakhstan. Western media often prepare negative stories about China, and these information flows can have an 

impact on local Kazakh media. In addition, Chinese factors and commercial media resources are also actively 

involved in shaping their image in the international arena, including in Kazakhstan, promoting beneficial aspects of 

cooperation for China. 

Another aspect of the relevance of the study is related to the development of digital media platforms and 

social networks. In recent years, the Kazakhstani audience has increasingly received economic information from 

online resources, blogs and social networks, where the content may be less verified, but more influential in terms of 

shaping public opinion. In this regard, it is necessary to take into account not only traditional media, but also new 

media platforms, studying their role in the conditions presented by the low economy. 

Thus, the relevance of the study is determined by several key factors: 

1. The growth of China's economy in Kazakhstan and the active development of bilateral economic relations. 

2. The mass media monitor public opinion on the state of economic processes and prospects for cooperation. 

3. The ambiguity of the information assessment, which includes both positive and significant assessments of 

the average economy. 

4. Exposure leads to the transmission of information flows, including Western and Chinese media resources. 

5. The development of digital media platforms, which are becoming key conditions for the dissemination of 

information in the international economy. 

The study of the peculiarities of media communications in the coverage of the Chinese economy in the 

Kazakh media will allow for a deeper understanding of the mechanisms of formation of the information agenda, as 

well as typical trends in the presentation of economic information. Facts about the interaction between the media and 

the economy will help form an idea of these areas of society and the processes that unite them. This paper also 

analyzes the problems that arise between these areas and outlines ways to solve them.  

The rapid development of information and communication technologies in the last decade has led to 

significant transformations in the functional models, structure of mass media, and the nature of their interaction with 

various spheres of society. Currently, in the framework of the theory of journalism, media communication is an 

integrated system. The activity of any system initially presupposes the achievement of predetermined goals, as well 

as the definition of "planned" and "final" results of internal and external activities. Accordingly, the very process of 

interaction of elements in the system itself, and in our case in media communications, is not chaotic, as it seems at 

first glance, but is strictly subject to certain "rules". Nevertheless, the definition of the very definition of "media 

communication" is an urgent issue for us. Media communications is a vast and dynamic field that deals with the 

creation, distribution, and analysis of media content. In the modern world, media communications play a key role in 

shaping public opinion, promoting brands, and ensuring information exchange. This area includes various media 
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formats such as television, radio, the Internet, social media, and print media. Media communications cover a wide 

range of disciplines and professions, each of which has its own unique characteristics and requirements [1]. 

In communication theory, concepts such as information process, information field, communication, 

communicator, space, element, structure, channel, language, sign, algorithm, symbol, information, message, text, 

interface, infogenesis, etc. are of key importance. Most of them were borrowed from other sciences (philosophy, 

linguistics, mathematics, etc.), but the basic concepts came from cybernetics and computer science. At the same 

time, the significance of many of them depends not only on the sources of occurrence, on certain conditions of the 

processes, but also on the interaction with a particular external environment or its factors. For the theory of 

journalism, three concepts play a crucial role - "communication", "media communication" and "information". This is 

explained by the fact that they condition "the creation of messages and texts, their presentation in one or another 

spiritual or material form and transmission in a certain way" [2]. 

There are a large number of approaches to the typology of communication, however, in all cases, researchers 

unanimously designate such a variety as mass communication, which is "a system of interconnections that allows a 

large number of people to gain almost simultaneous access to socially significant messages, regardless of location, 

position, or social status" [3, P. 38].  

Most often, mass communication develops based on the use of technical means of reproduction and 

transmission of messages, therefore there is a need to study the essence of media communication, namely: "the 

process of creating, broadcasting, exchanging media information in an individual, group, mass format through 

various channels using various communicative means (verbal, non-verbal, auditory, visual, etc.)" [4].  

If we focus on the areas of mass media activity, then we should pay attention to such a definition of the 

concept of media communication – it is information interaction between social actors (individuals, groups, 

organizations, etc.) based on the production, distribution and consumption of mass information. Having studied the 

experience of a large number of researchers in the field of media communication, E. A. Voytik comes to the 

conclusion that this is a complex and heterogeneous phenomenon characterized by:  

1) transmission, receipt, preservation and updating of semantic and evaluative information, on the basis of 

which social adaptation and identification takes place;  

2) influence on the social attitude, on the relationship between groups of different levels. At the same time, the 

level itself is influenced by these relationships and is largely determined by the peculiarities of the social system 

within which mass communication takes place.;  

3) the availability of technical means by which the regular operation and replication of mass communication 

products is carried out: print, radio, television, the Internet [5, p. 29]. 

 

Table 1 – Components of media communication 
Component Description Example 

Source The person or organization that 

generates the information 

A journalist preparing a report on the 

Chinese market 

Message The content that is transmitted from the 

source to the audience 

An article about China's economic 

growth published in a newspaper 

Encoding The process of converting the 

information into an understandable 

form 

Use of economic statistics terms and 

charts 

Channels The means or platforms by which the 

information is transmitted 

Television, Internet, radio, print media 

Receiver The end user or audience for whom the 

message is intended 

Kazakhstani readers interested in 

economic news 

Interpretation The recipient's perception of the 

message, which is affected by their 

preconceptions 

Differences in news perception 

depending on the political situation 

Feedback The recipient's reaction to the message, 

expressed through discussions and 

comments 

Discussion of the article on social 

networks 

 

Recently, there has been an increased interest in the problems of the specifics of the current stage of media 

development, the leading areas of interaction between the media and the Internet, the trend of development of new 

media in China, its emergence, current status and development prospects. As is well known, "convergent media" as 

new media in modern mass media have a special functional significance. In addition, these media are widely used in 

various functional situations. Students studying new media have significant difficulties in assimilating the features of 

this type of media, especially in classes on new media.  

In the Chinese media sphere, the TV industry (except for CCTV) shows the following general characteristic: 

the development of most provincial TV channels in China is based on entertainment programs. In addition, the 

competition between them has been getting stronger and fiercer in the coming years. Some entertainment programs, 

to a certain extent, represent their brand image. Indeed, in the media market, CCTV is one of the most preferred 

satellite television stations, it is a mirror, it can largely reflect the trends of the media market and audience 

preferences in a certain period. The official Chinese media signal covers most of China, including Macau, Hong 
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Kong, Taiwan and abroad in North America, Japan, Australia, Europe and other landing countries and areas. From 

the moment of its birth to the present, it has always been popular with viewers. CCTV has long had an 

overwhelming competitive advantage over other provincial TV stations. All of this is because CCTV has created a 

successful brand and developed a suitable brand strategy. 

The following media features can be distinguished, which are necessary for the subsequent definition of this 

concept:  

- Mass media are channels of communication with the audience;  

- through the media, as through a communication channel, information is distributed, transmitted and 

processed;  

- this communication channel is designed for a mass audience and brings information to this audience with a 

certain frequency, as well as by various means.  

However, it is worth noting that in modern realities, the media has ceased to be only an informing 

communication tool and has also assumed the function of "shaping public opinion" and "entertaining." The media is 

no longer unidirectional communication, because the so-called feedback mechanism has developed, when the 

audience can directly influence the form of information presentation and express their point of view. In this regard, 

the following definition will be used in the work: mass media are channels of communication with a mass audience 

through which messages of visual, verbal, and audio information are transmitted and distributed in a certain format 

and with a certain frequency. The main features that characterize the media include the following:  

- mass character;  

- the period of occurrence should not be less than 1 time per year;  

- compulsion, which consists in the fact that one source of information is intended for a large number of 

people, a large audience [6]. 

If we characterize the state of television media in China, it can be noted that they operate on the basis of state 

support. All television channels are media outlets that differ from each other due to the careful selection of material. 

Television appeared in China quite late, and from the very first moments it was characterized by a focus on 

propaganda activities. If we talk about the periodization of the development of Chinese mass media, it turns out that 

there is no consensus among the luminaries of national journalism in this environment. There are five points of view 

on the development of this process. The first one belongs to the Chinese scientist Su Baogo, who says that Chinese 

journalism developed in two periods [7].  

The second periodization was implemented in three periods, in accordance with the emergence of different 

types of mass media. The third point of view belongs to one of the pioneers of Chinese journalism, the former head 

of the People's Daily, Jiang Yaping. This point of view is based on the dynamics of media development in China and 

assumes four periods [8].  

Let's highlight five stages of the functioning of the media in the Celestial Empire. It seems that this point of 

view considers periodization in the most detail, and therefore it should be considered thoroughly.:  

Stage I — the emergence of China's television media, 1958-1966: the first television station  

Stage II — Finding a way to develop China's media during the Cultural Revolution  

Stage III — the first leap in development 1977 – 1982. This is a period of rapid growth 

Stage IV — further development of Chinese media 1983-1995 Stage 

V — the second leap in the development of Chinese media, 2002-2013 – the transition of television to a 

convergent environment. 

The Constitution of the People's Republic of China guarantees freedom of speech and freedom of information. 

The development of the economy since the 1980s has led to a trend towards a variety of media. Currently, more than 

2,000 newspapers and over 8,000 periodicals are published in China, with 282 radio stations and 320 television 

stations broadcasting. There were now 774 transmitting and retransmitting radio stations in China on medium and 

short waves, and 105.08 million subscribers were receiving cable television broadcasts. Radio and television covered 

93.7% and 94.9% of the country's territory, respectively, and a radio and television broadcasting network with 

satellite, terrestrial and cable channels was formed. The mass media of the People's Republic of China consists 

mainly of television, newspapers, radio and magazines. Let's look at each type of media. 
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